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PREFACE

The rapid advance in Secondary Education in the last two
decades has led to a tremendous increase in the number of teacher’s
colleges in the country. This has resulted in the great need for those
‘ with the Master's Degree in Education. In the recent years many
1 Universities have started the M.Ed. Courses. Consequently the need
for text books and additional reading material for this level of teacher
training is growing.

FETIICIRRR

It is to meet this need that this book on ‘‘Advanced Educational
Psychology™ has been prepared. The work was undertaken by the
late Prof. R.R. Kumria. He drew up the scheme and fixed up the
contributors. [n the middle of the work he passed away and the
Publishers requested me to complete the task.

The first two chapters are introductory, the first giving the
scope of Educational Psychology and the second a brief historical
sketch of Educational Psychology in Ancient India. Next we have
seven chapters: the third and the fourth deal with the nature and
aspects of growth, the fifth and sixth with the problems of learning
and the next three with the problems of Development.

. ‘§ The next part deals with the problem of individual differences,

the growth and measurement of intelligence and educational measure-
ment and cvaluation in general. The next two chapters are devoted
to the problems of the backward child and the problems of the gifted
child.

In the last scction we have chapters on development and assess-
ment of personality, psychoanalysis, group processes, mental hygiene,
maladjusted children and the problem of discipline. The last chapter
deals with the problems in connection with the educational and
vocational guidance.

Fam gratcfnl to the various contributors for readily cooperating
with me in completing this work. 1 thank them for patiently wamng b
for the publication of the book.

While going through the various contributions, 1 was pained to
find that very little reference has been made to the work done in' the
country. Progress in scientific education implics that there is progress
m scientific investigation. It is my fervent hope that when this book
is to be revised the contributors will find more Indiani mvaugauons to
include in the chapters. ;




It is my hope that this book will be found useful by the teacher
as well a)s, thI:: students who take courses in Educat:qnal' Psycholog)
in the M.Ed., and MLA., "classes in the various institutions. I an
aware of the deficiencies in this, the first attempt. I hope the tpachgs
who give these courses will offer their suggestions for making this
book more useful.

B. Kuppuswamy

-
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THE SCOPE OF | ;
EDUCATIONAL PSYCHOLOGY

THE IMPORTANCE OF PSYCHOLOGY FOR
STUDENTS IN EDUCATION

It is a well known fact that the great Swiss educationist
Pestalozzi was among the first few persons to emphasize that the mind
of the pupil is a primary concern of the teacher. Since then other
educationists have stressed the importance of the knowledge of child
development, principles of learning and principles of mental hygiene,
for improving one's work as a teacher. With the development and
use of the experimental methods in psychology at the turn of the last
century, several investigators have worked in the field of learning and
memory the results of which have found a place in the general princi-
ples of ecducation. It is now generally agreed that the educatior
process must be based upon an accurate knowledge of child develop-
ment as well as the principles of learning.

During the last 60 years our knowledge of chitd devclo*p‘ment
increased considerably. It is necessary for the teacher to know with

; what innate endowment and equipment the new-born child starts its
. life, how the child develops in the various aspects of its behaviour
. like intelligence, sensory-motor development, language, thinking, «tc.,
-+ what effect the environment has on the development of the childand
. the growth of its character and personality. ' ‘

One of the impressions, particularly with respect to teacher's

‘training for the Secondary schools, is that a knowledge of child

‘development is not necessary for that level. But this is an erroneous

impression and the sooner this is eliminated the greater the *fruitful-
ness of educational effort. The basic aim of education is to modify
behaviour. Any modification of behaviour pre-supposes a kaow-
ledge of the development of behaviom '

A brief consideration of the relationship between education and

" psychology will be useful ir the present context. Education is
 normative in its outlook, since it is concerned with aims. ideals,
values and siandards. On the other hand psychology is a pesitive

S gl k.

S,

science, trying to ascertain the facts of behaviour, how it develops
and how it is modified. Thus psychology is to education what
physics and chemistry are to engincering, and chemistry and biology
are to medicine. While it is true that psychology cannot formulate the
aim of education, it must be recognized that it can help us to find ot
whether a given aim is practicable and possible” of achievement. Ihir.
fact, as we shall see in another section. the school teday is looked
upon as a testing place of the knowledge gained by psychologics)
research. ‘ .



Y ’ EDUCATIONAL PSYCHOLOGY
2 IN ANCIENT INDIA

-

Ancient Indian teachers applied some psychological principles
in educating the young learners from pre-school age to adolescence.

It is proposed to discuss here, in brief, these psychological principles
befote tracing their application to the teaching process.

The Uvasagddasao, the Jaina treatise, describes the following
cight stages of human life each with a characteristic of its own:
manda-bhumi or dull-stage, khidda-bhumi or playful-stage, vimamsa-
bhumi or experiméntal-stage, ujugata-bhumi “or “créct-stage, sekha-
bhwmi or learning-stage, samana-bhumi or ascetic-stage, jina-bhumi
or jina-stage, and punna-bhumi or prostrate-stage. Nilakantha, the
famous commentator of the Mahabharata speaks of ten stages of
human life as follows : the embryonic stage, the birth, the infancy,
the childhood, the bovhood, the early adolescence, the adolescence,

the middle age, the old age and death.

The Uvasagadasao tells us how a child remains inactive for a
period of seven days from its birth. Its sense organs remain inert
and it does not réspond to external stimuli. This is the dull-stage.
The Nyayasutra also tells us how a new born infant is utterly help-
less in the performance of any act ofter it is born of the mother's
womb. According to the Adipurana the sense organs of the new-
born baby remain inert.  Gotama in his Nyayasutra tells us that a
new-born baby expresses joy, fear and sorrow though its sense organs
are not functioning. Charaka, the famous physician of the first
century A.D. is of opinion that the new-born baby acts instinctively
such as the sucking of mother’s breast. It also expresses joy and
fear. Emotions of joy and fear must be expressed in the playful.
stage. The:Aitarcya Brahmana, however, holds the view that the
sense of hearing functions properly during this stage.

‘1n the playful-stage the sense or i i
An ge the, gans of the growing cnild begi
to ﬂ]q‘c_tmp properly whcp it responds to light. gsoundgan(; mb:sgi:f
During this period the child is physically active, indicative of motor
activity. . Anguttaranikaya or the Book of the Gradual Sayings, a
Buddhisttext, tells us of the ripening of the sense-faculties with 'the
r;;]}::)r;stli%ar: ;glrom?l of the g;olwing child. The Nighantu and the Ninkta
' e atlempts of the child for free movements duri
ﬁiﬁfﬁaﬁ Tﬁ)ssgalt g:}c:wth and motor development, The "335::;:
( rts the same view. From the above vi i
evident that the child had to wait for physical grow:h ::\edmmi;to.:

16
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dcvelopment to gather strength for free movements and walking.
In the third stage the child learns to walk with the help of parents
and other surrounding objects. In this stage the child attempts to
walk after repeated failures. Hence this period of the child’s growth
is called.experimental stage. During this period, it attempts _to speak.
It is evident from the Chandyogyopanisad and the Aitareya Brahmana
that spcech development in a growing child coincides with its
physical growth and motor development. It learns to talk
when it learns to walk. Kalidasa tells us in his Raghuvamsam
about the speech development of the young prince, Raghu,” who
learns to walk and to speak under the careful guidance of the ‘nurse.
Both the Adipurana and the Avadanakalpalata refer to the develop-
ment of speech in a growing child. In-the next stage. of physical
growth the motor activity continues with unabated vigour when the
child grows restless and it is rathera difficult task for the nurse to
control her ward. During this period, it stands on its legs unaided.
The Uvasagadasao calls it the erect stage, the fourth stage of human
growth., Hcmacandra, the great Jaina scholar of the twelfth century
A. D, tells us in his Trisastisalakapurusacaritra of ~ihé physical”
restlessness of the growing child. During this period ‘cruelty” trait
appcars in the growing child when he takes pleasure in harassing
birds and harmless animals. Kalidasa tells us in the last act.of his
drama, Sakuntala, how Sarvadamana, the son of Sakuntaia tormen-
ted the cub of the lioness in the hermitage of sage Atrito force vpen
its mouth for counting its teeth, Here the spiritual atmosphere in
the holy hermitage could not inhibit the ‘cruelty’ trait of the growing
child. In the next stage of physical growth the child upon reaching
boyhood shows cruelty to others, including brothers and sisters. We
learn from the Mahabharata how Bhima was cruel to his cousins.
Fighting tendency is also manifest in children during this period. 1t
is evident from the record of Kalhana Misra in his ; Rajatarangini
that the children of the aristocracy, particularly of the royal family,
take delight in associating with the brave and shun the company of

the mean and lowly.

Children upon reaching their boyhood imitate adult occupa-
tions in gamcs. They constantly change their sportive. occupations.
Sometimes they imitate adult occupations related to the lower and
the higher nceds of life.  This is evident from Hemacandra's
Sthaviravalicaritra and Kalhana Misra’s Rajatorangini. ': During
this stage girls also freely play with boys. - In their games boys and
girls sometime show violence. This is recorded by Kavi Karnapurna
in his Anandavrndavana-campuh while describing the  sports of
Krsna with his com;}ar;lions. Itis cvildcn J discussion tha:
the motor activity of the experimental s i ui
\'igéﬁiﬁmﬁﬂ@aawhqnmmc@mdw&!y
trait are manifest, During this stage children rehearse adult occupa-
tions which they constantly change. oo






3 NATURE AND FACTORS
OF GROWTH

ANCIENT INDIAN VIEWS
W\M/W

Ancient Hindu thinkers referred to four broad factors that
influence man’s life and conduct : (i) Desha (place or region), (i)
Kala (time), (iii) Shrama (effort), and (iv) Guna (innate traits) (36). It is
not necessary for us to take into account, at the present moment, the

1 influence of the factors of place, time and innate traits. Ancient
‘1 Indian thinkers developed the concept of ashrama dharma to indicate
‘4 that the individual has four distinct stages in his growth in any
4 society. “The whole of the life of an individual is, for the Hindu, a
1 kind of schooling and self-discipline. Now, during the course of
4 this schooling, he has to pass through four stages or four grades of
‘4 training, called the ashramas. These ashramas are (i) Brahmacharya,

. that of a celibate student, (if) Grihastha, that of a houscholder with a

family and occupation, (iii) Vana Prastha, retiring from occupational

- and family responsibilities and (iv) Sanyasa, complete renunciation

Ly

#

of worldly relations and attachments. “The word ashrama is origi- -
nally derived from the Sanskrit root shrama, to exert oneself” (8).

In a broad way the different stages of development of an indivi-

- dual are indicated as follows : ‘

(1) Shaishava, from birth to 3 years, (2) baalya, from 3 to<i2}
years, (3) Kaumara, from 12 to 18 (4) Youvana, from 18 to about 50
and (5) Vardhakya, 50 years and over. -

i~ The Grihya Sutras which describe in detail - the various Hindu
ceremonies also indicate the awareness of the growth (30). For

Jexample the Sankhyana Grihya Sutra described two ceremonies or

samskaras which are to be performed before the birth. of a child :
() the garbhaadaana or foetus-laying ceremony at the consummation

_ of marriage and (ii) ‘Pumsavana samskara or the ‘“‘male making cere-

mony" that is performed during the third - month of the pregnancy.
Next we have ((if) the Jatha karma ceremony which is performed when
the child is born, (iv) after 10 days the mamakarana ceremony is per-
farmed (v) in the sixth month annaprasana cermony is performed
when the child is given the first feeding of solid food. (vi) The
chudakarma is performed in the first or the third year. The first
tonsure of the hair is thus looked upon as an important phase in the
child’s growth and its introduction to the rules of bodily hygiene.
(vii) Next there is the most important ceremony, upanayana in the 8th

a.k,_year. With this ceremony the individual has a right to know and

. 41




STAGES AND ASPECTS 4
OF GROWTH '

In the previous chapter we have seen, in general, the nature of
growth and some of the principles of growth. In this chapter an
attempt will be made to describe the various stages and aspects of
growth. As we have seen above the human organism passes through
a number of stages from before birth to death. Of course it must
be remembered that the division into the various stages of growth
is merely a device to help us to understand the growth process. "As
3 m&tterrof fact, it is one continuous process from before birth to.

cath. :

THE STAGES OF GROWTH
The following classification is one that is most widely used :*

~ Name of period . Approximate age _
1. Pre-natal ... from 0 to 250 or 300 days
(@) Germinal ... from 0 to 2 weeks
(b) Embryonic ... from 2 weeks to 10 weeks
(¢) Foetal ... from 10 weeks to birth
2. Chlldhood ... from birth to 12 years
: (a) Infancy ... from birth to 3 years
(b) Early childhood ... from 3 to 6 years
: (c) Latsr childhood ... from6to 12years
3. Adolescence (teenage) .. from 13 to 19 years
14, Adulthood and old age. ... from 20 years and beyond

These age groupings are made for purposes of coavenience
" to study the various stages in the growth of tbe individual and also
because there are certain common developmental or practical charac-
teristics belonging to each stage in the growth. We will also find
that these stages are intimately related to the various stages of
education. However, it must be borne in mind that there are great
individual differences and so we should not imagine that every child
will necessarily have cach stage according to the approximate ages
indicated above. The growth is more rapid or delayed according to
1 the individual.

k 1. Pre-rasal Period :
One_of the important points in the study of behaviour is to
trace the time at which behaviour begins. As Carmichael writos, *“A

i
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NATURE AND PROCESS
5 OF LEARNING

Learning is the focus of the educational programmes. The
main aim of education is to produce desired changes in behavuqqr
in children. The teacher tries to accelerate the process of acquisi-
tion of such changes by the pupils and trics to make them a part of
the child. In other words, one major aim of education i1s to maxi-

mize learuing.

!'/Whal is learning ?
We all know what we mean by learning. We talk of learning
in connection with animals like the dog. In schools we talk of

learning of children.. Some children seem to be learning faster thar -
-others. Those children who learn faster show certain changes mor
rapidly than other children. Learning takes place outside the school

also. Children have different kinds of experiences, both in and out )
of schools, and show varying changes in behaviour. We designate ;
such changes by the general term °‘learning’. Learning, thus, is i
acquiring changes in behaviour as a result of experience. |

This short and simple definition of learning is sometimes not
helpful in indicating the psychological nature of the process. Learn-
ing is a complex process. The following definition of learning is
suggested to draw attention to the complexity and the nature of this
process.

. Learning is the process by which an organism, as a result of its
interaction in a situation, acquires a new mode of behaviour, which
tends to persist and affect the gereral behavioural pattern of the orga-
nism, to some degree.

There are many thiogs to which the definition draws attention.

This chapter will discuss the various aspects of this process.
The definition suggests that learning takes place when an organism
reacts in a situation. Learning copsists in the quguiring of rew imodes
of behaviour o. adjustment. Such a change in behaviour is retained
by the organism to some degree, and is wtilised in other situations to
some extent.

The definition will become clear as we proceed with discussion
of the process and nature of learning.

108



NATURE AND PROCESS OF LEARNING 109

Learning in school

& main concern of the teacher in one way or the other is
learning. The teacher wants to ensure quick and last “1_93 leammg in the
pupils. In a school situation various elements are involved in the
process of learning. In the first place, the learner or the pupil is
involved  Unless the pnﬁh‘fs\pr/cﬁﬁacrg?enabled to learn; learning
cannot bs effective. Thz second element IUM_WI the
situations providing such experiences. Pupils learn in interacting in
some —situations. These situations are provided by the school and
the teacher organises them for the pupils. The teacher is, therefore,
the third important element.,, However, the school is a useful agency
in learning not only because of the teacher as an organiser of learning
experiences, but also, and more so, because it provides -an environ-
ment in terms of the groups of pupils and teachers. This constitutes
the ‘climate’ i.e. the environment which may stimulate or retard

learning. The school climate is the fourth: element in scbool
learning. S

Tne task of the teacher is to organise learning experiences for
children and to help prepare stimulating group climate. The teacher
cannot make a child learn. He can, however, provide appropria(e
situations for the child who would learn by reacting in such situa-
tions. Such situations, and the group climate of the classroom and
the school, help in makmg learning more cffective.

Learning is not confined to school subjects alone. The school
strives to provide opportunities for many-sided Iearnmg of the pupil.
There areyvari ous kinds of learning_jn a_schoopl.

ogmm'c learning : The school fosters cognitive learnmg in the
pupnls““fh"p‘u[ﬂt?'at(cud scheol to learn new concepts and their

inter-relationships. All subjects deal with conccpts and generah-
sations.

The concepts help children in developing 1hmkmg The school

curriculum widens learning in tetms of the concepts:  The concepts
enable pupils to understand their experiences in a perspective.
Learning of concepts can be made more effective if the related..con-
cepts are presented to the child. This is the function of the curricu-
lum (o preparce learning units composed of concepts which are related
2, and grow out of, the concepts already familiar to the child. The
mn\.np's. in that cuse, do not hang loose. but are well ¢ dmalm
and woven into systems which become more meaningful. &:nccp s
can be acypired ¢ lcmvcly if these are accompamed with ningful.
cx;:-cricnu&iv assochiting a concept with reai experience, it is mude
part of ik chuld’s Hife. 'Ine concmts evolve from simpler to more
somplex ones.  The concepts, whether simple or_cemplex, are better
learned. . if these are eapressed by the child in sonie form or the
otlies, c..d!hc cencept of helicopter can be better learned lfm picturc

is drasn by the obilid, or o s model s Drcparcd orit is dm:nbcd
in werds,

¢



MOTIVATION, EMOTION 6
AND LEARNING '

Motivation ;  Their Importance

Parents usually find difficulty in persuading their cbildren to do
their home-work in time. Such is the case with Asoka, a little boy
of seven. He forgets his food while playing. His mother sometimes
gives him a spanking but he appears reluctant to sit at his lessons.
His mother, therefore, was surprised one cvening, seeing him busy
with his lessons immediately after his return from school. She asked
Asoka to go and play. ‘No mummy’, prompt came the reply, ‘I
shall do my lessons ; Madam gave me ‘very good® today and I will
get another ‘good’ tomorrcw. He gladly showed his work to his
mother. Something happened in the situation which converted
Asoka from a reluctant to a willing scholar. That was the satisfac-
tion from success, pleasure m praise of his work and prospects
of future success, praise and :atisfaction. Thbe teacher’s little praise
proved dynamic inasmuch as it cnergised the boy to work. In other
words, the by was motivated. .

Human bebaviour is bardly possible witaout motivation which
is a most important factor in learning A pre-condition of. all
good leﬁmmg is an urge from within and a clear picture of the goal
outside. S

Motivation in education means inclucating and stimulating inter-

.. est in studies and other such activities in pupils. It involves the
understanding and-use of patural urges of the child and also assisting
him in acquiring-new desirable motives. -

Motives, Their meaning and Classification ; Motives are various-'

ly described. Taey are called urges. drives, will, determination’
incentives and the like. There is an urge from within the thirst)"
™Man to take water. This is a sort of subjective or internalised or
paturnal motive. Such motives arc mostly biophysical based on the urge
for sclf-preservation and growth. The child is born with “certain
needs and wapts, mostly forits growth and preservation. These
needs undergo constant modification because: of the impact of social

1. *Learniog takee place when there is.: (a) nced. drive. or motive. and
(M an appropriate geal, the attainment Of which would satisfy the motive,*
Forty Ninth Year book.~Natiorul Scciay for the Study of Education, Part 1
Chicago : University of Chicago Press. 1980, P, 34,

129
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MOTOR-SKILLS & KNOWLEDGE

I. INTRODUCTORY E

One of ‘the impressive features of human behaviour is the abi-
lity to build new behaviour patterns. When the human being meets
a' situation for which he has no adequate response, either through’
innate equipment, or through the development of habits due to his.
upbringing, he mobilises his resources and varies his behaviour mak-
ing a number of alternative movements out of which, by trial and
error, new action patterns arise and become a part of his behaviour.
This is learnjng. *~ Thus in a broad way we may assert that learning
involves modification of bshaviour. But there is more than that.
Man. not only preserves his experiences but also transmits his skiil
and knowledge to others. Thus man learns not only from his own
mistakes but also from the mistakes of others around him and the
mistakes of past generations. It is because of his ability to learn
quickly he can acquire many skills and much knowledge which enable
him to lead an effective and fruitful life. : o

In a broad way we can distinguish between motor skulls and |
symbolic skills, Motor skills are those which involve the direct:
movements of the body and its parts ~ There is considerable individu- ,
al variation. Some people can acquire a-new motor skill easily and -
wel, while others can attain only a moderate degree of it. There
are also variations with respect to physical strength and quickness.
Symbolic skills include language and numbers and drawing. . By
means of these symbolic skills man is able to short-circuit the physical
trial and ‘error_ process and solve problems more quickly and easily. .
Man is not only a learning animal, he is also d speaking animal. .
With his spoken and written symbols he can transmit experience to -
others. That is why it is asserted that symbols constitute the great- -
est invention of man. ~ As we know, in ancient India the vast multi-
tude of Vedic hymns were transmitted, from generation’to generation,’ -
through thousands of years, through spzech. Even with respect to
the acquisition of symbolic skills there are individual ditferences. For.:
instance, some people can use symbols easily and flucntly while.
others speak slowly and with hesitation, Some h:\.ve. geeat knowledge -
while ‘others have very little. There are also individual differences.. .
with respect to th2 ability to think. Through thinking human beings.-
can anticipate situations and prepare for further possibilities so- that -
they can control themselves, the external world, as well as the other.
human beings more effectively. In this Chapter we shall try to under- "
stand how these motor skills as well as symbolic skills are acquired, .
and what their course of development is. U

147




DEVELOPMENT OF
8 PERCEPTION AND CONCEPTION

When we try to analyse the process b_y which the sense-impres-
sions are formed we find that they are integrated, organised and
differentiated into perceptions by the central nervous system.
How this organisation takes place is too intricate and
so far has been beyond human understanding. = However, the
effect and the growth-changes of perceptual functions are well under-
stood by now. A great deal of research has been conducted on the
overt aspects of the perceptual process, without much success at
the understanding of antecedent neurclogical dynamics.

Attempts at differentiation between sensation.and perception
go far back into the history of philosophical and psychological thou-
ght. A simple discrimination between the two functions can be
expressed thus :  sensations are the elementary impressions gathered
by sense-organs with little or no interpretation - given by. the central
nervous system while perceptions are the result of interactions between
the sensory and central nervous. system processes. In perceptions
the sensory impressions are interpreted in accordance with specific
social and psychological variables. Concepts, in this context, may
be explained as identifiable and more or less stable perceptions
which help the individual in his adjustment with the environment.
Thought processes are not directly observable and as such can be
interpreted as perceptual processes when the sensory data originate
within the individual’s neurophysiological structures.

With the above definitions of sensation, perception, concept,
and thought processes it becomes clear that perceptual and concept-
ual development of an individual plays a vital role in adjustment
with the environment. Sensory-perceptual and conceptual processes
together with the motor outlet determine the total pattern of an
individual’s life, his interaction with his environment and his adjust-
ment with his setting. As such, the study of perception and
concept formation and their role in problem-solving behaviour be-
comes necessary for the psy-hologist beforc he can hoge to under-

stand the individual. In this chapter we shall discuss these pheno-
mena in some detail.

Perception : We have defined perception as the result of
interaction between the sensory and central nervous system proces-
ses. In simpler words, percepticn is the imprcssion made by an
object, through processes of a sensory organ and the central nervous

102
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system. Besides this interaction between the sensory and central
nervous system processes perception involves an. interpretation given
to these impressions by the individual. These interpretations are
determin ed by specific social and psychological variables. R

Experiments have been designed to determine the role. of: thess
social and psychological variables in determining. the perception. of
a specific object. Bruner and Goodman (2) showed different coins to
children coming from a poor background and also those coming from
a rich background and asked them questions about the size of :those
coins. They found that the poor ‘boys consistently perceived -those:
coins as much larger than the estimates of the other group.:..Carter.
and Schooler (3) conducted a very well-designed and controlled follow-
up of the study conducted by Bruner and Goodman and found that
poor children on the basis of memory alone perceived coins as_being
larger than did the rich children. Thus these studies proved. the
important role played by the needs, social status and the background
of a subject in determining his perception of an ‘object. Precisely the
same situation has been found to be perceived quite differently by.
people coming from different social backgrounds.

Direct and indirect social instruction is another factor that
makes a difference in our perceptions. Parents are always ielling
children what to do and what not to do ; they are instructing them
as to what is appreciated and what is not appreciated in the cir¢um-
stances under which they are living. On the other hand. when no
direct instruction is given unconscious change in the facial expres-
sions, moving away from certain people, turning away from certain.
things and sudden dismissal of certain topics, all leave a lasting’
effect on the children. All these aspects of adult behaviour influence
the perceptual development of children.‘ : s

Certaln Characteristics of Perception . If we accept the influence.
of social learning on perceptions then the natural conclusion is that
perception is selective. Every moment of our-life we are- presented.
with a multitude of objects, people and situations but a little analysis:
will make it clear that we do not perceive all “of tl}em. Qccasional
complaints from friends that we did not return their greetings. at a:
particular moment illustrate the fact that perception being selective.
at that particular moment we must have been - perceiving something >
else which proved to be more important according to our interest:
of the moment. Besides, perception being selective in nature it has
certain other qualities as well which are important and worth discus-,
sing here. We have a tendency of perceiving objects as wholes.,
Very often one would notice that even when a three-sided figure is,
presented to the subject with the. fourth side broken 'ha!f-way. the.
subject would call it a square. It is true that all these sides are equal;
and meet cach other at right angles, yet'the fact is that fourth side is
incomplete and unless it is complete the figure cannot be called s




9 : DEVELOPMENT OF INTERESTS,
ATTITUDES, IDEALS AND CHARACTER

Everyone possesses certain interests due to which he likes
certain activities or prefers to spend his leisure hours ina certain
manner. He also reacts in characteristic ways to social, political
or religious issues, has some ideals or life-goals whlch. he
cherishes, and displays somz concept of right and wrong, virtue
and vice, good and evil. No one is born with any of these
predispositions. In course of his life experience, they develop and
make the individual selectively oriented towards certain aspects of
the environment. Though it may not be very accurate to equate
these built-in predispositions with personality, it can be said that
they provide an important source of dynamics in our behaviour, and
thereby occupy a significant place as a motivational variable. What
a person is interested in would be pursued even without external
pressure ; and a person’s attitude is likely to find expression in his
behaviour if there are no deterrents or obstacles in the way. More-
over, pursuit of one’s interest is always satisfying. As such, there
is often a close association between interest and job satisfaction.

These predispostions bring order to individual’s reactions to
the environment. Instead of reacting indiscriminately to every
stimulus that impinges upon him, he reacts to limited groups of
_-stimuli and in a manner that is characteristic of him. He exhibits
an amount of personal autonomy or self-regulation which circum-
scribes his reactions and puts them into an orderly picture. As
James (p. 402) has very aptly said, “...... without selective interest,
experience is an utter chaos. Interest aJone gives the accent and
emphasis, light and shade, background and foreground intelligible
perspective, in a word”. Thus, a person known to be interested in
physics or chemistry is likely to be more receptive to things of the
scientific world than to pocts or writers ; or, a person with pro-Con-
gress attitude is likely to view the actions of the Congress Government

in a more favourable light than a person known for his anti-Congress
tendencies.

Morcover, these predispositions are significant because they
determine the social, political and other influences to which the
individual voluntarily exposes himself: The type of amusement or
hobbics which an individual sceks largely depends upon what he is
interested in, and it in turn influcnces the individual.,. Radio
programmcs and filns arc not merely entertainment, they profoundly
mould ndividual’s beliefs, attitudes, values and overt behaviour.
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Attitudes have-been found to affect perception, judgement and other
cognitive processes of the individual as well as selectively to orient the -
'person to the sort of propaganda he will voluntarily believe and
expose himself to. Thus, the study of the development of interests and- -
attitudes will  illustrate how cultural, biological, and intellectual -
influences affect behaviour (26, p. 190). s :

There is, however, a distinction between interests and attitudes.
The former are always positively directed and are usually more active
than passive. The person usually Jikes ‘the things in which he is
interested, or the hobbies he pursues, And the thing that interests
is also actively sought. ‘‘An interest is accompained by pleasant
feeling and by a dynamic tendency to seek the object or do something
about it (47, p. 9). . Interests are acquired in ~ early childhood -or
may develop even later. They are usually developed in’ relation
to and remain allied to, more basic motives of man. R

Attitudes, on the other hand, may be positively or .negatively
directed. Thus the individual is either favourably or unfavourably
oriented towards certain social inssitutions, nation, caste, race or a
political party. They are also broader in scope and comparatively
more passive. The person may possess attitudes but may do nothing
about them, while this is less likely in the case of interests: However.
attitudes comc into play as determining tendencies the moment he is.
called upon to. express his views, act,. or make a decision. - The-
attitudes that are negative and cause the individual to view people of -
other nations, races -castes or classes in an unfavourable light and to
discriminate against them are designated as social prejudices.. Their
nature is similar to other attitudes and are acquired by the individual
in course of his development. -

Many of the attitudes have as their object the ego or the self of
the individual. " He also develops attitudes towards the concepts - of
right and wrong, virtue and vice and other moral values.. These are
incorporated into his ego, and he develops a characteristic' tendency
to act honestly, with sincerity, courage or perserverance. ‘The cons-
tellation of such ego-attitudes and traits developed by the  individual
is often referred to as character. As defined by English and English:
character is “an integrated system of traits or behaviour tendencies
that enables one to react. despite obstacles, in a relatively constant
way in relation to mores and moral issues.” (11) : ‘

Interests. attitudes and character are not inborn, but are acqui-:
red by the individual in course of his development. In the process, .
both the factors of maturation and learning operate, As learning .
enters into the picture, it is obvious that persons reared in different
cultures will exhibit certain distinct patterns of interests. attitudes and -
the type of character which is considered normal or typical. However, =
extensive studies on the subject have not been made in our country.
Most-of the information on them has come from investigations done .
in the West. Therefore, the pattern of development presented below

>
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PSYCHOLOGY AND METHODOLOGY = - . - Io
OF INDIVIDUAL DIFFERENCES S Y

. The universe reveals an undérlying -unity.sn the. multitudinous
variety of the manifest phenomena of our normal experience. - This
underlying unity is in fact the objective of almost all philosophical
speculation. Science starts by concerning itself with ‘the observable
facts of the universe whether within or around us. In the process of
analysing each entity the constituents are broken down into finer and
subtler constituents until in the end an absolute indivisible energic
content is idcntitied as the common underlying physical basis of all
existence. Science. top in this analytical manner reaches a point .
where differences among physical forms of existence are reduced to:a
minimum and a basic unity is postulated and proven. There are
however, other branches of science which do not enter into such an-
alytical processes. In_ this second kind of approach science accepts
things as they are,” no two of them being cxactly the same. The uni-
verse is made up of an infinite ‘number of relevant orders of things
animate and inanimate, organic and inorganic. It is significantly the -
business of biological sciences to study these orders of things, with-
out nccessarily seeking to analyze them into their ultimate compo-
nents. In accepting - things in their wholeness and existential ‘com-
pletensss the scientist seeks to study their external characteristics and
by these' to classify, order and inter-relate them. It is this study of -
the relational bonds and contacts among various orders of pheno- -
mena that justifies Comte’s claim that *Science'is foresight and fore.
sight is power”, and enables us to forge causal links by a process of
experimentation and inference. Lo « ’

Differences, therefore, are the pith of the multitudinous life of
our universe and without these all scientific activity will be starved of -
its staple grist. These differences run criss-cross in all directions and -
may be studied along any lines of classification o1 principles of gra-
dation we want. In fact differentiation has proven itself to be of
considerable importance: as a principle underlying evolution. If
things, do not change and produce differences, there is no progress.
Itis by a process of differentiation that the sensitive outer covering
of an amoeba which is equally sensitive to light, heat, food and other
such stimuli differentiates itsclf into the highly specialized and - comp-

_lex sensory organs of the primate. Are these evolutionary changes
of a qualitative nature ? . This is a question not easily answered. It.
is increasingly being shown that what looks like a dillerence in qua- -
lity may result from underlying changes in quantity. It is surprising
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The Concise' Oxford Dictionary informs us that the term
intelligence means ‘intellect’ and ‘understanding’. Intelligence is
generally “guessed from the way a person appears to understand a
fact or a group of facts, and the manner in which he responds to
those facts. .Supposing two children A and B, of thé same age and
locality sec a horse. If A understands more than the other, this
would indicate that he is more intelligent- than B. . If A seesjusta
horse, -but B also knows. that it is a riding-horse, or a pack-horse;
the additional facts of his unaerstanding would go to show that he is
more intelligent. than A. Let us take another example. On seeing
a railway-engine, one boy may know it as a Diesel, electric or steam

{ etigine; or he may be able to know that the given engine is used for a
long-distance mail train, or as a snort-distance shunting engine: the
person that knows more of the given object’s qualities and functions,
and its relations with other objects, would show a better-developed or
superior intelligence. In the same way, when we are dealing with
complex facts, or complex relations among facts the comprehension
of the given situation, as well as the character of the response to the

total situation, would express our intelligence. = - -

~ Intelligence has been considered by ancient thinkers as a process
of abstraction, or a faculty. Its most common expression was noted
in the exercise of the individual’'s reasoning. Man as a rational
being was believed to be endowed with intelligence. He could reason
out the pros and cons of a given situation,” and would be held
responsible for his behaviour in relation to that situation. Lower
animals meet their various problems of living tarough instinctive
activities. But man can use his reason, and the quality of his
reasoning indicates his intelligence. 1f the conclusions drawn by him
happen to be wrong, it would express not only a defect of reasoning
but also point to a lack of intelligence. From this point of view
intelligence is eminently analytic and discursive. 1t is interested in
distinctions, it is keen to note differences,. and is alert to judge
objects and events as similar or different, as fit or unfit.. (Vivek-
atmika buddhik). ‘ o R

‘Traditions of cvery country are full of anecdotes in which ‘more
or less complex riddles are asked to test the' standard of {.telligence
in an individual, or to determine his fitness for an important task.
There is'the ancient tradition about the riddle of the Sphinx : the
animal that is known to walk at first on four legs, later’on two legs, - ~

T
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Alfred Binet of France is regarded as the father of Measurement.
of Intelligence. When he was assigned the task of finding out: the
causes of backwardness among the students of Parisian Municipal
schools, he began to look for a method to determine the intelligence
of children. He asked some teachers to observe some children
who were unfamiliar to them and to discover their intelligence. - He
found that the teachers used very different: methods for eliciting
information from the given children. One of them wanted to- know
the purposes of canals and sluices; another asked for comments -

and interpretations of some pictures; a third enquired about details
regarding the reports of the recent funeral of King Edward VII;

MEASUREMENT. OF
INTELLIGENCE

- while a fourth asked for the names of neighbourhood streets, or: the

shortest path to the railway station. Another wanted to know whether
factory walls should be thick or thin. In short, the basic method was
to ask for information that was not available in school text-books,
but which could be picked up from the neighbourhood, or through
observation and understanding of contemporary events. . Binetis
reported to have rémarked that the teachers were using 3 very excellent
method in a very awkward way (39). The method was excellent as
it probed into the habits of observation, reasoning,; remembering and
the development of intelligent curiosity. But the method was-very
awkward, as one could not compare the different types of replies and
assess the relative merits of various individuals.: Thus Binet decided
to refine the teachers’ techniques by elaborating and standardizing the
procedures for asking information and for measuring the worth

of given answers. _
Binet had assumed three characteristics of intelligent activities :
the ability to take and maintain a definite direction in thinking, to
adapt one's behaviour in order to attain a goal; and the capacity
for self-criticism (39). Indeed in some of his non-verbal items, one
can'find an activity with all the given characteristics. This is notably
so in the “Plan for search items” (XIil years) (44). But there
are several other items of vocabulary, memory and comprehension;
which cannot be conveniently approved in the light of the given:
three criteria. It seems that in practice each attempt to measure
intelligence follows the theoretical ‘criteria to some extent, and . also
incorporates other types of problems that are considered promising in
general. In his first attempt, Binet used a set of 30 irems. He
tested a small number of children with varying school-experiences.
This experience convinced him that some increase in the number ‘of - .
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13 | | EDUCATIONAL MEASUREMENT

AND EVALUATION

Need {of Educauonal Measurement and Evaluatzon The measure-

ing philosophy and psychology of edueation. Modern education re-

quires that each pupil be given the opportdnixty to advance as fast™ as
he can or as slowly as he_ must. Educationis ‘2 comntinuous process
in which the teache‘r‘ _gundes the progress of his pupil at every stage
after ascertaining the rate, direction, and extent of previous develop-
ment. Having accépted the directive “educational principle that
maximum growth of each student is to be secured according to his
individual needs and capacities, periodic measures of each child’s

abilities, levels of readiness and previous attainmentsand speed be-
come obligatory. Only when we measure and know his progress and
potential are we in a strategic position to guide his advance along

the road to the desired educational goals.

In the case of a given child what techniques of teaching are
likely to be most effective? What strong and weak points of his
require individual attention and special consideration in planning his
educational course ? Under the present guidance and teaching, is
his progress accelerated or retarded ? In which directions? Only
the results of a well-made examination and a sound evaluation pro-
gramme can provide adequate answers to these questions.

Sometimes, a_distinction is made between mere measurcment
and proper evaluation, in that, whereas the former suggests only a
precise quantitative marking of the outcomes of teaching, the. latter
implies a broader, more inclusive and continuing process of assess-
ment of student growth. Evaluation is a basic and an integral part of
the whole_educative act, designed to improve teaching and learning,
as well as, to_measure student achlevcmcnt

Evalyation _and_FEducational 0bj€€ﬂ¥£’3! Evaluation is a basic
task of education and its aim is to determine the extent to which the
diverse course objectives are being attained. Education is a process
of changing behaviour patterns of human beings and evaluation
procedures try to determine the effectiveness of the educational course
in bringing about such desired changes.

The whole educational process should be informed by a proper
evaluation point of view. It fosters an objective, critical and creative
approach to problems of teaching. The teecher has to pnla his
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d teaching work in the light of the kind of behaviour he wishes to bring
about in his pupils, as a result of histeaching. He cannot seclf-
complacemly presume that he has done his duty, when he has covered
a certain prescribed portion in the class. He has to ask himself,
constantly ‘what behaviour changes can [ bring through this unit" /' f
instruction.! Such desirable changes in student behavxour Loncretely
define his educational goals and objectives. An educational objective
is a planned-for change scught through educauondl activity,

Learning situations are planned to bring about the intended be-
havioural changes in children. The.effectivencss of learning experi-
ences can be assessed only in terms of the change and development
taking place in children as a result of their classroom experiences.
Thus, evaluation is process of determining: the extent to which an
educatjoual objective is being accomplis <hed.  There is an intimate
interrelatedness between objectives which are the ends of the educative
act, learning experiences which are the means thereto, and eva'uation
which provides evidence that obj:ctives are being reached through
learning experiences. Objectives occupy a central and pivotal posiiion
with respect to both learning experiences and  evaluation. The
interrelations between educational objectives, ‘learning evpericnces,”
and evaluation procedures may be 1llustrated by the following

! figure : e

Edutational Objcctives

Pd L
/7 AN B
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Learning Experiences Evaluation Procedures.

An integrated understanding of the whole probkm of evaluauon
in the context of our educational objectives and learning and teaching .
methods is necessary. We must realize the crucial influence of - lhe .
type of examination upon student preparation and on teacher's’
methods of preparing students. Examination results should, be
analysed to find out the strengths and weaknesses, successes and-
failures of both the students and the teachers. Well-made examinations.
serve as mirrors reflecting faithfully good and bad points of the entire:
educational system. A creatively constructed- evaluation tool can:
feed back significant information for improvement of instruction..
Sound evaluation procedures are academic barometers that indicatc,
whether the educational atmosphere and climate are fair or clouded. -

The problem of evaluation is far more fundamental thanis
commonly recognized. The busic and crucial question is : what is it
that we are measuring and what are we examining for 7 What are



114 . BACKWARD CHILDREN

. The--problem of dealing with and educating the backward
child has bothered the teacher and the parent since times immemorial,
Philosophers, physicians and, teachers have explained the problem in
their own way, in regard to its causation and treatment. . Dr,
Johnson thought that stupidity usually resulted from stubbornness :
hence, he recommended the continuation of severity till negligence ,
was cured. On the other hand, Hobbes held that the fool could not
be mended by flogging and he who flogged was the greater fool.J

With the advent of democracy in most countries and the conse-
quent acceptance of the principle of ‘“‘education for all the children
of all the people”, the problem has gained vast dimen.ions. The .
number of dull and backward pupils has incréased, making the -
problem doubly intense and difficult.  But in spite of these difficuls
ties, the work of invastigating systematically the causes of educational
backwardness and assessing the remedies as advocated by various
workers -in the field, has received momentum during the last few

decades.

Who Are Backward Children 7 Backward children are slow
learners. ~ They show inability to progress normally in school work,
They are unable to do the vork of the class in which they are placed
or even of the class below that. “They, compared with other pupils
of the same chronological age, show marked educational deficiency.”
(23 ; 55) They, usually, do not respond to the ordinary school

. curriculum and to the common methods and procedures of the
- classroom teacher. According to_Barton Hall, *“backwardness in
general, is applied to cases where their educational attainment falls
below the level of their natural abilities '(3 ; 102).”

A similar idea is expressed in the well-known' educational
pamphlet published by His Majesty’s Stationery Office, London. The
authors of this pamphlet remark, “In any school or community there
is a sqrt of a forward movement always in progress and that the
backwards are those who fail to adapt themselves to the pace at

~which the majority of their fellows of the same age are moving......
When we consider this in relation to education we think of this
forward movement in terms of the intellectual growth and progress
in achievement. In schools this term is most commonly used in
relation to the three R’s. (15 ; 6).” .

284
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Burt described *“a backward child as one who in mxd-school
career isihable to 'do the work of the class next below that which
is normal for his age (8 : 77).” In his latest book on backward-
ness; Burt gives-a more precnse deﬁmtlon, in“terms$ of; “educational
ratio’ or ‘ediicational "quotient’. This can be obtained by ‘first ascer-
taining the” average “attainmeni “level or age in all the subjects and

then dividing it by his chronologncal age. Thus educational quotient -
~AtainmentAge -
= “Chronological Age " Accordmg to him, a backward child is .

one whose . ‘educational ratio’ is below 85 ‘whereas a medium child
| hds ‘educationai ratio or quouent betwcen 85 and 155~ o 3 )/‘

Whatever the manner of descnbmg backwardncss, the
characteristic feature is ‘educational impovenishment’. This may be.
shown in one or two specific subjects or in all subjects. Accotdlngly,
backwardness may be either specific or general. General backward- .
ness is due primarily to “intellectual’ -deficiency™or dullness, but there
are many pupils who are backward but not" dull. Their backwards~~
ness may not be due to intellectual retardation but to some acquired
or extrinsic conditions such as absence from school, frequent change
of school, ineffective teaching methods or unfavourable tempera-

~1l mental and emotional attitudes towards. the teacher or teachers, or
\ illnesses and poor physical conditions. -

Before the causes and factors that contrlbute to- scholastlc
backwardness are discussed, it is necessary to realise that backward-
ness, even though, primarily an intellectual or scholastic condition, -

~is a_psychological characterstic that arises from and - affects’ the
pupil's entire personality—*that complex integrated resultant -of -
innate equipment and environmental influences "attained by an. indi--
vidual in the course of his development built up from intellectual
abilities, temperamental traits, motor capacities, sentiments,"
complexes, habits, and physical characteristics, which through .a
variety of experiences, are moulded into a personal pattcm Wthh
distinguishes one individual from another” (22 ; I). «

“Scholastic failure, in the words of Uday Shankar, is esscntnally
the psychological fallq;/smce the simple intellectual "experience
cannot be separated from the total meatal life of the_child. (25 ; 58)
Investigations a1d studies on the problem of scholastic backwardness
show that it is not merely an_educational p yrobleni, but is equally a
personal and social pmblem. The, scholastically backward  suffer
from deep frustratmpa_s' in life and Quite a number of them relapse

into delinquen other anti-social ways of living. Buftwrites
that “most _ o% _the_paupers, criminals and the _never-do- wells are

. recruited from_the educationally_ sub-normal.” (9 ; 16) Many of
them become problem children and behave llke the memally sick or
the maladjusted. The failure to keep up a str dard of scholastic
achievement compatible with intellectual capacity, ks the flow of
Iife and creates conditions of mental illness.

- v



EDUCATING THE - ‘ , I 5
GIFTED CHILD

It has been emphasized by Psychologists and Educationists
alike that the gifted child is getting very little attention in the edu-
cational set-up as compared with the attention given to normai or
“deficient children.  This allegation refers to Western countries’ and
to the provisions made for the education of the gifted in that set-up.
more so to the United States of America where education has made
advances far enough to recognize the needs and difficulties of handi-
capped and disturbed or deprived children. A great deal of time;
money and energy is being spent on providing special facilities for
such children. The handicapped or deficient children attract atten-
& tion of the educationists and others because of the defect that they
suffer from or by.their inability to keep pace with the normal
3 qchildren. The mere fact that they lag behind in class is enough' to
i attract atiention of the tcacher. On the other hand a gifted child
-fails to attract the same attention simply because he can keep ahead
of the average child in the class. He can do the tasks expected from
him iln the class so that the need for special attention is not felt
acutely. c - : R

Who is a Gifted Child ? ,

Before going into the type and amount of work done by way
of special.education for the gifted child, let us see what we mean by
the term—gifted child. Who is a gifted child ? How do we identify
him? The concept of giftedness incindes intellectual superiority ~as
well as special ability or talent in other fields which may not neces-
sarily involve intellectual superiority. Such talents or abilities may
be exhibitied in -art, music, dance, drama, leadership, mechanics,
sciencé, or social relations,  Thus the gifted child is the one :who
exhibits superiority in general intelhgence or the one who is in
. possession of special abilities of high order in the fields which arenot
- necessarily associated with high intelligence quotient, . SRR

I

The above definition brings out the fact that there are many
4 factors which enter into the making of a gifted child. His environ-
4 ment and the enrichment of environment determines, to a ‘great
4 extent, the development of the abilities and the talents that the gifted ..
# child may possess. ‘Surveys have been made of the gifted whicn have
" often brought out the importance of early environment by bringing
out the number of those children who Wwere gifted in the beginning ,
but ‘could not develop their special talent due to' the mere lack ‘of
opportunities for stimulating the ability, The same situation is -
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DEVELOPMENT AND ASSESSMENT 16
OF PERSONALITY L

Introductioh :

Man’s interest- in personality is ‘as. old as his interest in the
supernatural. Thus, some ideas- about personality may be found in
primitive folk-lore, myths and superstitions as well as in all the great
religions of the world. In literature, since the days of the- great
epics, character-writers have presented interesting personality types.
Ancient medicine in India and Greece had a theory of personality

types. :

Psychology of personality, however, is of recent growth.
Though psychologists have been always concerned with personality,
it was not till Galton and Freud that the study of personality became
scientific.  Psychology of personality, in a sense, is, thus, very old
and at the same time, has a brief history. In the last two decades,
however, there has been a very rapid developmnent in this field—in
concepts, techniques, findings, applications, publications and number
of workers. Because of the rapid- rate of work and the variety of
;ihc]:gry and techniques, it presents a challenge to any student in this

eld. . S : g

In this chapter we shall indicate some of the problems in
defining personality and then go on to discuss the methods of study-
ing it. The story of development of personality is a long one and
only a bare outline will be presented here with an emphasis.on
determinants of personality and the processes involved in its develop-
ment. - This discussion will be followed by a brief description of some
of the disorders of personality. At the end, we shall consider how
personality factors may affect education. The objective of this
chaplér is to provide an orientation to the advanced student of
educational psychology. Thus, the student will not find here a his-
tory of the psychology of personality, nor will he find the various
theories of personality. The various considerations in typology and
trait measurement have been omitted from discussion here. . The

. interested reader should refer to some of the books mentioned in
the list at the end of the chapter. : )

What is Personality ?

~ Definitions of abstract terms are difficult, because in a logical
definition a reference has to be made to a more inclusive abstract
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17  PSYCHO.ANALYSIS AND EDUCATION
W:Ly Psycho-analysis ? D

Psycho-analysis is a term often misunderstood and loosely
used. It is, for example, associated with the names of Freud, Adler
and Jung, although in the corract sense, it should be associated only
with the name of Freud and those who use his methods. Freud
himself insisted that the name ‘psycho-analysis’ should be restricted
to the theory and-practice developed and named by him,

‘Psycho-analysis’ now represents a school of psychology which,
curiously enough, had its origin in the medical practice of Freud
rather than in any previous school of Psychology. It revolts against all
other schools, specially those representing the academic psychology
which - lay emphasis on learning,- perception and thinking—
structuralism, associationism and the Gestalt school. "It regards

_ all these schools and even purposivism as abstract and intel-
‘Jectualistic dealing with surface mental phemomena. It claims

for itself the unique position of *‘delving deep, beneath and beyond
into- the real roots and springs of human action ™ (12) and of *‘un-
ravelling for us the natural history of mental growth and thus placing
within our ken, the means for its conscious direction and control......
(45). Its founder - Freud therefore, can be easily ranked with those
scientists . who have tried to correct our conception of ourselves,
the scientists like Galilea and Darwin. Galileo tells us that we are
not the centre of the universe. Darwin makes us more humble by
discovering that we were just higher animals. . Freud has made us
still more humble by laying the major emphasis on our anima! nature
and by his assertion that deep down in our minds is a desire to return
to the inorganic state. Thus he has pricked the bubble of human
vanity and has shown and made us feel that the so-called divinity of
man, spoken of throughout the ages, is a mere illusion. ‘

It two meanings :

The term ‘psycho-analysis® has two accepted meanings.

Firstly, it means a method of treatmeat designed by Freud for
the qure of a certain class of nervous disordets through a technique
for investigating decp layers of the mind.

Secondly, it represents a system or school of psychology which
has grown and has crystallised itself into a series of important and
systematised theories as a result of using ‘psycho-analytical therapy’.
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. We shall use the term psycho-analysu in the second sense
alone. '~ To look“uponi®it-as-a method of treatment or a' mode of
*therapy is not-within'the ‘scope of -this ‘chapter; nor will it be possible
to describe it-here-as a‘techniqué-for investigating: the deeper layers of
the human mind (the unconscious). In other words we shall deal
with the main tenets or doctrines of. psycho-analysxs. Rk e

I “Fundamental- Prmc:ples of Psycho-analysis :: sz seme ool

(l) T he Unconscxous, the Prc-conscrous and the Conscnous. S

Freud refers-to the ~unconscious, - the preconscrous and the
conscious as the topographlca} aspects of the, mind- or self or - psyche.
He-assumes the existence of mental processes of which-we are totally
unaware but which have an enormous influence on our. thoughts, feel-
ings and actions.  Freud, however, was not the firt to have thought
like this. . Some speculative philosophers like -Leibnitz, Hartmann,
Schopenhaur and Nietzche had used the idea of “unconscious mental
phenomena’ in their writings.” The conscious represents what we are
immediately aware “of It compnses all thethoughts and feelings we are
aware of at a given moment. ~The pre-conscious, or :fore-conscious,
comprises ‘thoughts that can’ become consciousin ‘appropriate circum-
stances’ (28) ** The preconscnous isa’ sort~of ""arnte-chamber to con-
sciousness.. ' It is that portion-of the mind" that is readily recallable

elther through an effort of will or through association. The uncons-

cious comprises material which we cannot recall' at ‘all.* It consists
of thoughts and feelings that we: cau become conscxom of only
through a specxal technique. -~

" For Freud the unconscious “is “the’ ‘true- ‘psychic realxty The
conscious is only a fraction when compared with the vast unconscious.
In it are stored and found millions of infantile -wishes, unsatisfied
desires, cravings and urges. Some, rather, most: of these cravings
and wishes are legacies - from" chrldhood Sometimes; they ' lie
dormant at other times, they are active. - The experiences that the
unconscious contains are highly charged with mental’ energy, they are
libidinal in nature—expericnces. ofa traum:mo i and passnonate type
voccumug in early chnldheod :
0 Freud postulates the exrstence of the unconscrous because of
‘the followmg facts s o

(a) “there are many expenences thdt we cannot recall and are

T lost to consciousness, - R e v L

(b) the phenomenon of somnambuhsm - :

= (c) ‘the phenomenon of post-hypnotic su""csuon,

‘ (d) solution of problems durmg sreep, PRI

(¢) dreams, EEREETE
(f) morbid forgctfulness,

(2) shps of pen and tongue, ; T A




GROUP PROCESSES ‘ I 8 :
IN THE CLASS-ROOM }

Introduction

Treatment of the classroom as a functionmng group has becn.
conspicuous by its absence in Educational Psychology text-books.:
Group process is a comparatively new field of study and has not yet
substantially influenced the theoretical as well as practical aspects of
- education. However, in recent years attention is being increasingly
paid to the importance and study of group processes, as is evident
from comparatively larger number of studies reported in this area and *
from the publication of a yearbook on this problem. ca

Education is essentially a social process and the effectiveness of
educational programmes in schools would depend on a number c?f
things~ functionin of classroom as a good. learning. group, teacher’s
success in ‘arousing and sustaining pupils’ interest in setting goals for.
themselves "and “achiéving them, developing initiative and sense of
responsibility in the pupils, better.and mare effective understanding
between the teacher and the pupils, adjusting with new ways of
learning and so on. All these are related to the group life in the
school in which the teacher and the pupils are equally important
partners, Education can be made more effective through ‘better .
understanding of the processes underlying group life in the.

'

school. ‘ SR

In school programmes, the class-room group has a special place
of importance because the success of instruction is strongly inffuenced’
by the - way this group functions{ The*feachers being in a position of
leadership in these groups will Be able to handle them effectively,
if they have the necessary knowledge of the functioning of groups. -
The purpose of this chapter isto contribute to this understanding. -

~ We have to work in groups. It is only for a short
time that we are alone while working or recreating ourselves. These
groups may be large or small, formal or informal. Some knowledge

’ *The author wishes to acknowledge his indebtedness 10 two inam sources
{3, 9) While he was preparing the chapter,  Both these were made available
to him through the courtesy of Dr Stephen M. "Corey. Professor of Education,:
Teachers Coliege, Columbia University, who, in addition, has himself beena
source of inspiration for this chapter. ’ , RS
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l 9 ' MENTAL HYGIENE IN EDUCATION -

Modtil Hygiene Approach to Education

The concept of mental health_in_and through_ cducanon has
come to'stay. Ther::-are.f‘TCEs‘ movements and tiends in_mode
educauonaL pracncc which are indicative of this new _ap-
proach _in_ educauon " Teachers, for examplc. are . mcreasu_lgl’y

growthand__development including IE'EFHmv.. The _traditional
approach lays greater stress on intelligerice and will. It assumes that
children “always know why thcy do what they'do, and can_contral’
their behaviour if they want to. "Thus’ the child who mtsbehavcs,
according to this viewpoint, “can ‘control or inhibit his misbehaviour by
exercising his will. On the other hand, the mental-hygiene approach
assumes that behaviour is complex and its causes lie deep within the
emotions. It recognises that the deepest and most powerful currents
of human motivation are emotional. Hence, the emphasis as shown
'in books and articles written recently for parents and teach rs, has
changed from bzing conce ned with' the physical conditions of
children, or with techniques for direction and control, to concern for
their emotional health.

Teachers are being helped to think of behaviour in terms of
causes rather than in a symptomatic fashion in t eir dealings with
children. They are being advised to follow the dynamic rather than
the surface approach. The dynamic approach will enable them
to attain # better understanding of the background, attitudes, feelings’
worries of children they supervise and to work more cﬁ‘ccuvely with
them. A study made by Wilkinson and Ojemann (26) gives evidence
that supports this hypothesis. They write “when teachers come to
understand the emotional basi; of their puplis’ behaviour better, the
children’s attitudes towards the school becomes more favourable—
and they make better progress in their school work.”

Another indication of the mental hygiene approach is the
importance that is being attached to personal and human factors in
education. The older or traditional approach to education tends to
depersonalisc the classroom situation as well as to deny the impor-
tance of emotions and feelings. It ignores the significance of
interpersonal relations that are an important part of what goes on in
the classroom, and in the school. It looks upon the children in the
class as a sort of captive audience. The truth, however, is that classes
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do not behave like captive audiences. They. are far more than
collections of unrelated individuals. They have an’organic life of their
- own, above and beyond the lives of the :individuals who compose’
‘them. '

The emphasis on this sound perspective is found in another way
also. Teachers are making atiempts to provide adequately for
“individual differences. in interest and ability and  to' give children
opportunities for finding satisfaction in. creative work. The mental
hygiene approach assames that expression and release, ' through
worthy creative endeavour are demanded by growing -minds and
bodies. This urge for'creativity is being satisfied in many ways—
-through handwork, music, writing, dramatisation and other play and
recreational activitics.  This is applicable both to students and
teachers.

P ,

From the bricf discussion above, it may be scen that tlhie cm-
phasis on mental health or hygiene in and through education is in
accord with the , objectives stressed by progressive-minded people in
education. These forward - looking people seck, as the goal of
education, the maximum devclopment of ¢very boy according to his
unique nature and his needs. 1t is in accord with the consideration
that is given to basic human needs in the development of curricula
and with the resistence that subject matier and expericnce be selected
to satisfy developmental tusks. (11) - :

Mental Health— Its Meaning and Nature
e [UEINIRE LN S

It may be necessary here to define and discuss the meaning -and
natuic of mental health' before we see what and how educational
practices can be utilised in our classrooms and schools for the
attainment of the optimum development of the child or his complete

. health, which is our goal in education. "

: A HRealthy individual is not only physically healthy; but
s also mentally heilthy, \The modern concept of - health extends
beyond the proper functioning of the body. (1t iucludes “a" sound,
efficient mind and controlled emotions. ylHealth is a state “of “being
hale, sound or whole in body_and min d) It means that both ' body
and mind are working efficiently and harmoniously.) (Man is an
integrated psychosomatic unit. whose behaviour is . determined -
by both physical and mental factors., ) el

- ( Mental health which today. is recognised as an jmpo'rztari’t, aspgg(
..of one's total health status,‘is.4_basic factor that contributes” 1o the
amaintenance of physical health as well as social eflectiveness. )

Tt is the normal state of well-being, and in the words of- Johns,
Sutton and Webster, ““is a positive but relative quality of life. It_is_
5.99.“9!‘?9?)\'@!.‘9 is characu:nsuc ,°‘f the average person :who meets

e g
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In ordinary life some dzviations in the process of growth and

development are of common experience. These-deviations, so far as
the normal health is concerned, can be either physical or mental, but
generally parents and guardians feel more concerned about -physical
ailments and take their children to hospitals or private doctors for
treatment. ~ Mental ill-health characterised by various symptoms is
_ordinarily ignored. In the modern. world remarkable progress has
"been made in the field of medicine which. caters to the bodily needs
and although some progress has been made also in the understanding
and treatment of mental illness, in this century this is comparatively
a new field. So far as deviations from normal mental heaith in
children are concerned, the ignorance and apathy is still great and
parents consider themselves quite competent to look after the mental
health of children and resent very much being reminded that some of
them are not capable of bringing up mentally healthy and happy
children.

Basic Needs. The child is like a plant posited in the social soil of the
community. -He draws nourishment of various sorts by spreading
roots, as it were, in the social soil. These roots are the relationships
or connections which he establishes with other members of the
family or the community at large, and by analogy, the more roots or
the relations and the more harmoniously - they are established, the
more abundant the nourishment will the child draw in and thrive
and blossom. Just as the plant requires the satisfaction of its needs
for air, water, minerals, sunshine and protection against adverse .
weather conditions so also the child requires’ the satisfaction of the
various. needs for his healthy and full growth. There are various
physical and fundamental psychological needs. On the psyehological
side, the child needs food, water, air, rest and change and on the
mental side are the needs for security, affection, freedom, play,
creative contribution, satisfaction of curiosity, thirst for knowledge
and understanding. The child is ordinarily said to be selfish but
the child not only wants to get love and affection he also wants
to give love and affection. In fact human beings from the very
beginning are both selfish and selfless as self-seeking and self losing
go and grow to-gether. Many studies and researches in psycholo-
gical medicine in recent times have brought out that the most
fundamental need is the need for love, both to receive love and to
give love, and many symptoms of mental ill-health are traced back
to deprivation of love at some stage in the life of the individual at
: ~ {
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the bands of some dear and near one. In like manner there is the.
great need for feeling free” and independent. Even a little baby’
whose bands and feet are caught hold of, will' wriggle and squeeze
and fret and fume and will try to extricate himself from even such
momentary - bondage. :Children and, .for that matter;> all human
beings. long to feel free though tied 1o the tether; as it were. by their
physical, mental or emotional limitations. Children, likewise, have -
a craving for play, to exercise their limbs and minds ‘and to spend
their extra'energy - Thete is the curiosity to learn-and to know. new
things “and to 'jump into the unknown. Children . wish to
know the why of every-thing and their constantly questioning mind
shows the thirst for understanding the nature of things and to have
insight regarding the cause and effect sequence. There is-also the basic
need of creatmg, of making some contribution: which wnll have
the stamp of one’s individuality and which one can call one’s own.
Children, like adults, want to have a name for themselves and to be
counted as somebody and to be accepted ‘and appreciated by the
members of the family cr the group and to be remembercd by their
achlevemenl or contribution, howsoever small it may be. :

* These are some of the important basic psychologlcal needs,
thh the satisfaction of which the child will grow normaliy and
healthily to his full stature, and with the frustration of which will be
found the causes of many mental symptoms or aberrauons. -

Place ot Heredny Sometlmes it is said that chxldren are born wnth-
certain inherited méntal difficulties or problems, as if, they .are passed -
on to them by their parents like property. But recent studies confirm .
that children are - not born ‘problem’ but are made ‘problem’ . by
problem ° parents; in- particular, as Neil asserted  *‘thére never,
was a. problem :child; there have always been problem parents.”
Every child grows from the fertilised - ovum .or “Zygot” in which
there . are..twenty -four pairs® of: chromosomes, which are further
dvided into genes. Although on the physical side there is evidence.
of - parental’ features -and _traits being .inherited by the  offspring »
through ' the genes “as far as  mewutal, .emotional or social : character.
traits are concerned, heredity does not seem to playso. greata part.
Whatever evidence there may be of children taking after their parents -
with regard to mental or character traits, they can be explained by
recourse to the process of social influence. . Children have a very
uncanny sense of drawing in, as it  were, both the good and bad "
social and emotional traits of their parents. In ordmary parlance, we
hear statements, that he is. stubborn like a ‘mule as is his father. ‘or -
how.could he learn or behave decently as_ his father never did so."
From some such statements the .inference is ‘ordinarily drawn that
‘emotional or temperamental qualitics or defécts of parents are .
_ inherited by childien. = But as already pointed out the" evidence 'is’
more to support the ‘idea that emotional or social character traits are -
acquired, as a- result of upbringing, and the explanation of various.



2 l o ' PSYCHOLOGY OF

v DISCIPLINE
to grow: every
| living cicature has the inner impulse to grow to its full stature
] and to be its best self unless it is thwarted by the exigencies
of outer conditions, This fact is found to operate equally
'in_plant life and in animal lfe; including human life.  All events of
living beings, .in fact all cosmic events, are regulated and controlled
by certain rules and regulations or natural laws. Nothing in nature
is capricious or whimsical; otherwise instead of a cosmos there
‘ would be a big chaos. ‘Theie is a system everywhere and the flow
| of the life current is cortrolled and regulated by certain laws.
Such a mode of life in accordance with certain yules may be termed
as disciplined life. Discipline means lifz organised or lead accord-
ing to rules.

The fundamental urge of life is to exist and

-~

‘But the question arises whether the individual is free in himself
to follow any rules of his own, or in other words, has he the
I'c:nce to do any thing he fancies or which is the creation of his’
moods and impulses ? It does not seem to be so. If it were so and
i if every individual being were free to follow the momentary moods
and impulses or self-made rules, there would be the law of the jungle
‘ and anarchy. As there are so many beings and as the wishes and
[ impulses of one will come into clash with those of others it will only

lead to destruction. Such a view of unbridled and absolute freedom
is not warranted even by nature as under such conditions life will
come to a standsiill. Certainly in a socieéty this is impossible
if every individual on the road, pedestrian, cyclist, vehicle driver
 etc, were to move on ' the road on any. side  and in any manner he -
*liked. the result wouid obviously be the stoppage of. the traffic and. all
lite on the road would come to a stop. Unchecked and complete
freedom is not in the interest or the good of the individual himself or
the society. Nature has put limitations on us and animal desires and
- impulses in living beings Bave 10 be controlled and regulated, other-
wise oné is'led to one’s doom. One cannot, for example, go on
indulging in the satisfaction of hunger, lust and such- animal desires
indiscriminately and freely as illness caused by exhaustion or' by
_ poisoning may result in death. For the mental and physical health
g of the individual, therefore, reason has to come in to play its
! part in putting a check on animal desires -and impulses. -In~ a
) similar . manner for healthy social life certain rational codes of
conduct, rules and regulations have to be instituted.
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The rules and regulations both for the individual and social
life should not be forcible impositions from outside. The individual
and social living is not to be directed by any outside authority
which is not a partner, and who has no share in such a hving.
Rul s and regulatioris given by outside authority may in some way
lead to order or discipline but such an order or discipline will be
dictatorial or. authoritatian and such ruled and regulations will
not be assimilated by. the inner being of the individual and will
produce indigestion, as it were, since they are forced down the
throat of the individual without his understanding and cooperation.
Social and individual life have essentially to be accoiding to certain
rules and regulations which are -accepted.by. the person or persons
concerned who identify themselves with the purpose of such living .
and who know their best interest. Man-made rules, therefore,
which emanate from within the individual for his sclf-regulation
and for being his best self or from the group itself for proper
control of group life 'and group functions, will really be for true
disciplining. There is .no coatradiction 1n following such rules
and regulations and being truly free. Sometimes discipline is called

- as the gateway to freedom which means that to be reaily and truly
free we have -to follow certain rules and disciplining situations.
In order ‘to come oute. g. from areom into the open compound
outside, we shall have 1o willy-nilly come through the aiready
ordained and regulated provision of a door and not to buit our
nose against the wéll. The passing through the door in order to
come out into the open is metaphorically explaining the dictum that
in order to bc truly free we have to follow. certain rules or to
pass through disciplining situations and be disciplined.

The above brief statement brings out the meaning of what
we mean by -discipline. "It is neither the following of one¢’s whims
and impulses nor to bz directed or goaded by some external
authority. {t means training, learning and living in an organized way,
in accordance with rules and regulations which are constituted by
the persons concerned and which are in the best interest of their
mode of life. Such rules, are warranted by the true nature of the
individuals themselves and emanate from their own beings. For
this reason discipline really speaking_ is not an imposition of
extraneous rules and regulations but is the self-imposition of self-
emanating rules and regulations in the following of which the true
nature of the individual manifests itself and one becomes his best
self. * True discipline, therefore, really means self- discipline, and
it is for the individual to acquire knowledge, habits, interests and
ideals which ¢onduce to his well being, that of his fellow beings
and that of the society as a whole. Such an "acquisition, of course,
is helped by the others whe live in close and benevolent relation-
ship with the individual. .

In “var.ous fi¢.ds of life the word discipline is in ordinary
4 parlance used and individuals are, so to say, disciplined in different
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VOCATIONAL GUIDANCE ’ ' :

What is guidance ? , :

- Guidance is the process of helping a person with his adjustment’
problems. An adjustment problem arises when a person confronts’
a demand. made by his environment which he cannot fulfil. = Adjust-
ment may be described as a state of harmony between the needs,
abilities and resources of a person on the one bard, and the conditions
obtaining in his environment on the other. Absence of harmony
between the two creates a problem of adjustment. The harmony can
be brought about in one of two ways. First, by changing the
conditions in the environment ; second, by. modifying the state of
the person.. The first process has been described as ‘aloplastic’,
that is, changing what is ‘other’ to the self, namely, the eavironmeat.
The second process has been called *autoplastic’, that is, modifying
the self or the person to suit the conditions of the environment. . .

A child is attracted by a doll possessed by another child. The
need to possess the doll is not in harmony with “the  environment .as
the doll is in possession of the other child.. The child adjusts to the'
environmeni by snatching the doll' from the other child, if the other
child happens 10 be weak and timid. The 'environment gets : into
harmony with the child’s yearning to possess the doll by changing
from the’one ‘with the doll in the possession- of the other child’-to
that ‘with the doll in the possession of self.” This mode of adjustment.
is aloplastic. : ‘ o

'~ L NATURE AND PHILOSOPHY OF GUIDANCE

May be, the second child is stron'gerv and is not prcpare& to
give way to the first child. A battle ensues between the two and

the second child successfully -repulses - the attack by the first child. | '

The first child starts crying, or surrenders and shows friendly gestures
to the second. In either case a change has taken place .in. the state
of the first child himself. The ‘attack’. has changed inte the ‘cry”
or the ‘desire to possess’ has changed into the ‘wish to share’.. The
adjustment is autoplastic. . :

The problem of adjustment arises every day in the life “of an
individual. The environment is in a state of constant: flux. The.
individual too is changing every moment. The harmony between
the two is also being constantly disturbed. Change affects ~the
outer environment of man. His internal environmentis also in:a
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