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AN INVESTIGATION INTO THE ORGANISATION OF STUDENT ACTIVITIES
AND THEIR RELATIONSHIP WITH PERSONALITY CHARACTERISTICS
OF SECONDARY PUPILS IN NAGALAND

Introduction

The body, the mind, the emotions, and the individual
as a social being gradually develop and it develops from childhood
through adolescence. Thz2 rate of this development varies with each
individual, as do many traits, qualities, and abilitiés. Many factors
constitute this growth and development. It is difficult, indeed, to
identify the element or .elements which are most important. Since
it is a well-established principle that human development depends
largely on the student activities along with other factors, it is therefore
necessary to have thorough understanding of the inter-action of student
activities with the development of personality characteristics. The
purpose of the study is to build a framework that estimates the rela-

tionship of these two.

Statement of the Problem

The present study entitled 'An Investigation Into the
Organisation of Student Activities and their Relationship with Perso-
ndlity Characteristics of Secondary Pupils in Nagaland' examines
the organisational set-up of students activities in the high schools
of Nagaland and establishes the relationship between student activities

and personality characteristics of the pupils studying in Class X.



Operational Definitions

1. Student Activities:

Student activities are taken to mean all activities other
than the class-room instruction and which have a recognised place

in the prescribed curriculum for secondary schools of Nagaland.

2. Personality Characteristics:

Personality characteristics are defined in terms of fourteen
personality traits as measured by the Cattell's (1973) 14 High School

Personality Questionnaire.

3. Secondary Pupils:

Students studying in Class X in high schools of Nagaland

are referred to as secondary pupils.

4. Highly motivated, Moderately moti-
vated and Lowly motivated students:

The students are classified into three groups accofding
to the level of motivation towards student activities basing upon
their responses on the questionnaire. Students obtaining scores from
113 to 86, 85 to 59 and 58 to 31 are termed as highly motivated,

moderately motivated and lowly motivated groups respectively.

Objectives of the Study
The proposed study aimed at realising the following objec-

tives:



1. To study the organisational set-up of student
activities in the high schools of Nagaland.

2. To find out the existence of any relationship between
participation in activities and the personality chara-
cteristics of students.

3. To make suggestions for the reorgahisation of the
student activities in the high schools of Nagaland.

Hypotheses

The study proposed to test the following hypotheses:

1. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic
Reserved - Outgoing.

2. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic
Less intelligent - More intelligent. .

3. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student uactivities with regard to personality characteristic
Affected by Feelings - Emotionally stable.

4. There is no significant difference among students
who are highly motivated, moderately motiva.ted and lowly motivated
" towards student activities with regard 'io personality characteristic

Phlegmatic - Excitable.



5. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Obedient - Assertive.

6. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activites with regard to personality characteristic

Sober - Happy-go-lucky.

7. Therere is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Expedient - Conscientious.

8. There is no significant difference among students
who are highly motivated, moderately motivated- and lowly motivated
towards student activities with regard to personality characteristic

Shy - Venturesome.

9. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
.towards student activities with regad to personality characteristic

Tough minded - Tenderminded.

10. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Vigorous - Doubting.



11. There is no significant difference among students
who are highly motivatd, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Placid - Apprehensive.

12. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Group dependent - Self-sufficient.

13. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Undisciplined self-conflict ~ Controlled.

14. There is no significant .difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Relaxed - Tense.

Delimitations of the Study

1. The main focus of the study was to find out the relation-
ship between student activities and certain personality characteristics.
For this purpose the difference among three groups of pupils, namely,
-highly motivated, moderately motivated and lowly motivated towards

student activities vis-a-vis their personality characteristics were



taken with reference to those fourteen traits as measured by the

High School Personality Questionnaire (HSPQ) of R.B. Cattell.

" 2. The study was limited to the four areas of student
activities namely, spors and games, NCC, literary activities and other

student activities such as gardening, handicraft, social work etc.

3. The study was confined to the pupils of Class X studying

in the high schools.

Tools Used
The tools employed included:
1. 'Questionnaire on the participation in Student Activi-
ties' developed for the study;
2. Cattell's 14 High School Personality Questionnaire
(HSPQ).
Sample

The study was conducted on a sample of 841 (580 boys
and 261 girls) pupils, 490 were from the Government, 265 from the

private ahd 86 from the private unrecognised schools.

Data Collection
The required data wee obtained by referring to the relevant
records and by administering the two tools ) - to

the sample.



Analysis of Data

The data were analysed following the statistical methods.
After classifying the total sample of students into three groups, namely,
highly motivated, moderately motivated and lowly motivated, F-values
were computed to establish relationship among the groups with regard

to each of the fourteen personality factors.

The factors which were shown significant on F-test,
were further taken for Critical Ratios to be calculated in order to

ascertain difference among each of the three groups.

Summary of the Findings

The following are the results obtained with respect to
the differences among students who are highly motivated, moderately
motivated, and lowly motivated towards student activities on the

personality characteristics as measured on the Cattell's 14 HSPQ.

1. Students who are highly motivated as well as moderately
motivated towards student activities score significantly higher than
the lowly motivated students on the personality characteristic Reserved
- Outgoing (Factor A), while students who are highly motivated do
not significantly differ from those who are moderately motivated

on the same personality characteristic.

2. Students who are moderately as well as lowly motivated



towards student activities score significantly higher than the highly
motivated students on the personality characteristic Less Intelligent
- More Intelligent (Factor B). But moderately motivated students
do not significantly differ from the lowly motivated students on the

same pzrsonality characteristic.

3. Students who are highly motivated towards student
activities score significantly higher than the moderately as “well as
lowly motivated students on the personality characteristic Affecgted
by Feelings - Emotionally Stable (Factor C). Among the latter the
modereately motivated students score significantly higher than the

lowly motivated students on the same personality characteristic.

4. Students who are highly motivated towards student
activities score significantly higher than the moderately motivated
students on the personality characteristic Sober - Happy-go-lucky
(Factor F). While the highly motivated students do not significantly
differ from the lowly motivated students, the lowly motivated students
score significantly higher than the moderately motivated students

on the same personality characteristic.

5. Students who are highly motivated towasrds student
activities score significantly higher than the moderately motivated
as well as lowly motivated students on the personality characteristic
Shy - Venturesome (Factor H). But the moderately motivated students
do not significantly differ from the lowly motivated students on the

same personality characteristic.



6. Students who are moderately motivated as well as
lowly motivated towards siudent activities score significantly higher
than the highly motivated students on the personality characteristic
Vigours - Doubting (Factor J). But the moderately motivated students
do not significantly differ from the lowly motivated students on the

same personality characteristic.

7. There is no significant difference among students
who are highly motivated, moderately motivated, and lowly motivated
towards student activities on the personality characteristics Phlegmatic
- Excitable (Factor D), Obedient - Assertive (Factor E), Expedient
- Conscientious (Factor G), Toughminded - Tender-minded (Factor
I), Placid - Apprehensive (Factor 0O), Group-dependent - Self-sufficient
(Factor QZ), Undisciplined Self Conflict - Controlled (Factor Q3),

and Relaxed - Tense (Factor @ ).

& Suggestions for the Organisation
of Student Activities

The present investigation was concerned with studying
the organisational set-up of student activities in the high school of
Nagaland and finding out relationship of pupil participation in student
activities with certain personality characteristics. With a view to
fulfil these objectives relevant data based on the existing rules, regula-
tions, prospectus, etc. were collected. Over-all observations and findings

of the indepth observation of three schools together with testing



of the hypotheses of the study has made it possible to make a number

of suggestions for strengthening of the student activities programme.

It was found that the wvarious activities like, sports and
games, NCC and SUPW form bart of the secondary schoql curriculum.
These activities should be further strengthened so as to make them
an integral part of curriculum rather than organise them on adhoc
basis. Again, there are certain other activities in which the students
were found interested such as drama, quiz, essay competitions, hiking
etc. and which are organised by the students themselves through
various clubs or associations. It was observed that the students find
it difficult to organise such activities due mainly\ to the paucity of
funds. It will be worthwhile if the government encouraged these activi-
ties by extending financial help to such of the institutions as would

be willing to take up the organisation or these additional student

activities.

There is a scheme under physical education programme
of the State called promotion of indigeneous games and sports. This
scheme is intended to encourage some of the traditional sports like
Naga kick fight, high kick, free style wrestling and arcchery. These
can be better organised by providing suitable teachers especially

“~
from among the Naga tribes.



By the end of the Fourth Five-Year Plan construction of
as many as 88 play grounds for .secondary schools was taken up. It
was proposed to construct another 100 playgrounds during the 5th
plan period for which a sum of Rs.5.00 lakhs was provided. It was,
however, observed that though there are a good number of playgrounds,
they did not appear to be in good conditions. Obviously they are not
being maintained properly. Due attention may be paid towards the
maintenance of play grounds in the 7th Plan so as to facilitate maximum

participation of pupils in games and sports.

To provide facilities for training and encouraging the talents
of secondary pupils in various games and sborts, a State Sports School
was set up in Dimapur during the Fifth Five-Year Plan. Five 'disciplines’,
namely, Food-ball Association, Volleyball Association, Badminton
Association,Basket ball Association and Athletic association exist
in this institution. One coach is allocated for each of the four associa-
tions, viz. foot-ball, volley ball, basket ball and badminton and two
coaches for athletic association which was felt to be insufficient
in comparison to the number of athletes. The state government may,
therefore, consider providing additional coaches depending upon the

need.

It was revealed that 'youth centres' were established, one

each in Kohima, Mokokchang, Tuensang and Mon for catering to the



general welfare needs of the youth. While it would be useful to have
such centres in every district, the State government may set-up monite-

ring-cum-evaluation machinery so as to further strengthen the 'centres'.

NCC has been introduced in the secondary schools of Nagaland
and is being well received by the pupils. However, it is confined to
the Government Schools. The privately managed schools have so far
been deprived of this benefit. In view of demand from the private
schools and the immense influence of the NCC on the personality
traits as revealed by the study, it is suggested that NCC should be
provided in all categories of schools and pupils encouraged for enthusia-

stic participation in it.

The Airwings of the NCC recently been opened in Dimapur
Government High School and Mokokchang Government High School.
In addition to usual aspects knowledge of plane-mechanism and moun-
taneering isr given to tﬁé cadets. The Air-wings are however meant
for the junior students presently. The demand for such training for
the senior students may be met by establishing Airwings for secondary

school pupils as V well.

An important feature of the high school curriculum in Nagaland
is the inclusion of Socially Useful Productive Work which seeks to

develop in the students the power and ability of keen observation,



collection of appropriate information, systematic presentation of
work experience, etc. But this is not enough. The . programme of
SU' PW be considered as an integral part of educational curricula.
In-service and refresher programmes be organised for orienting the

teachers to various aspects of SUPW.

Organisation of student activities may be done in co-opera-
tion and wide contact with the guardians and parents of the pupils

which may have a positive effect on their social adjustment.

Suggestion for Further Research
Some of the research studies which could be undertaken

as «a furtherance to the present study are suggested as follows:

1. Experimental studies having different student activities
as the treatment variable and being carried out over
a fairly long period may be undertaken to know the
effect of them on the development of different perso-
nality characteristics in children.

2. A comparative study to find out the type and extent
of participation in student activities between tribals
and non-tribals, as well as among the different tribal
groups may be undertaken.

3. Studies may be undertaken with students belonging
to different levels of education, namely, primary
secondary, and collegiate, to know how the pattern
of participation in the different student activities
change among the different age groups of students.
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INTRODUCTION

1.1 Introduction

The progress and strength of a natfon lies, more than anything
else, in the quality of her people. Yoﬁth {s a country’s back-bone and
constitutes real wealth of a nation. Again, the progress of a nation largely
depends on how the qualities of the youth are now;fsed and fully blos-
somed. The Secondary Education Commission visualised the school not
merely as a place of classroom instruction but mt’her'as a 'living and
organic community’. The Commission further stated that the object of
a democratic education is the allround development of every individual.
The allround development envisages the development of both body and
mind but it can hardly be attained ‘by means of academic attainments
alone. The educational input, therefore, should include wvarfous activities

in addition to academic or classroom learning.

The experience of the pupil within the school play a significant
role on the development of his total personality. The term 'personality’
is so extraordinarily complex that it offers difficulties in definition.
However, most‘, definitions, as given by scholars, psychologists and educa-
~ tionists, like Allport, Warren, Watson, Woodworth, Freud and others recog-
nise the 'totality’ of elements and speak about the idea of the primary
significanée of the interaction of the totality in relationship between



the individual and other individuals. Personality is a forceful determinant
of human activities and achievement. The amount and quality of achieve-
ment in different walks of life are the output of distinct organisation

of different traits of personality.

Personality may thus include those behavioural characteristics
or traits of the individual by the help of which he can make a meaningful
adjustment with the environment and meet the demands of the environ-
ment with maximum satisfaction. Psychologists have recognised that
the term 'personality’ includes a number of traits - physical and mental.
A personality trait is some particular quality of behaviour which chara-
cteris€S: the individual in a wide range of his activities and which remains
consistent over a period of time. Psychologists and educationists have
also acknowledged the strength of education in preparing one for an
effective and satisfying life. Both these mental and physical trafts depend
on some facgtors to develop in a balanced way. The involvement in some
activities i{s one of them. The goal of activity of the individual {3 not
the activity itself, but achievement of the human potentials contained

within the activity.

Thus, student activities and personality characteristics form

a significant areas of research.



1.2 Need for the Study

The personality characteristics of the secondary school students
can be moulded through different factors. The human development within
the medium of student activity programme is both qualitative and quanti-
tative. The successful and satisfying participation in activity requires
involvement of the total personality. The participant, however, may not
be aware of the ultimate goal; his interést being generally in the activity
alone. It i{s the teacher, or educator, or experimentalist or psychologist
who will p;lan a curriculum with activities that contain the desired deve-

lopmental potentials for an individual.

Attention of the researchers has been directed to the field
of researches, viz., academic achievement and personality characteristics
(Sinha, 1971; Reddy, 1973; Srivastava, 1974), Personality characteristics
of N.C.C. students (Nair, 1972), personality characteristics of athletics
(Girichhidda, 1977), personality characteristics of participants and non-
participants in activities (Gupta, 1973; Verma 1879), etc. The studies
are not adequate. Referring to Nagaland, basically, Naga youth is sport-
loving, energetic, hard-working youth. With a view to ensure allround
development of the Naga youth, student activities have been made part
of the educational curriculum at the secondary stage in the state of
Nagaland. Though some researches have been conducted on tribals in

India in respect of their general conditions, literacy and progress, hardly
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any reference is available on the student activities and their relationship

with wvarious personality characteristics and especially of the Naga tribal

pupils

The above conditions made the investigator to take up the
present study. There is a need to have a look into the organisational
set-up of student activities in the high schools of Nagaland and make
an attempt to _find out the relationship of the activities with the fourteen

personality cha'ructeristics, if any.

1.3 Statement of the Problem

A widely recognised characteristic of the modem education
{s its emphasis on activities which are deemed educational and which
take place within the jurisdiction of the school,Aye't' which occur primarily
outside the classroom. The emphasis upon the development of the solely
'mental faculties' of the children in the early schools of our country
was mistaken. The school curricula should be and to a large extent are
based on the sequential nature of pupil development patterns. As develop-
ment proceeds, differences between individual children become more
pronounced. The view that the education system must educate the 'whole-

man' is, therefore, being increasingly accepted.

Scholars- advocate that schools have a responsibility td provide

a variety of student activities in order to exercise a variety of pupil
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potentials (Taylor, 1968). Tagore, in hi3 'independent schools’, gave a
complete freedom to his students to participate in different types of
activities according to their tastes and aptitudes. Hill and Luckey (1969)
argue that capitalising on the Importance to play in the classroom (s
by no means a matter of watering down the curriculum. The child guidance
experts believe that depriving children of sufficient . opportunity to play

may impose handicaps that may never be completely overcome.

The present study entitled 'An Investigation Into The Organi-
sation of Student Activities and their Relationship with Personality Chara-
cteristics of Secondary Pupils in Nagaland' examines the organisational -
set-up of student activities in the high schools of Nagaland and establi-
shes the relationship between student activities and personality characteri-
stics of the pupils studying in Class X.

1.3.1 Operational Definition of Terms

1. Student Activities :

Student activities are taken to mean all activities other than
the classroom instruction and which have a recognized place in the pres-
cribed curriculum for secondary schools of Nagaland.

2. Personality Characteristics:

Personality characteristics are defined in terms of fourteen
personality traits as measured by the Cattell's (1873) 14 High School

Personality Questionnaire.



3. Secondary Puplls:

Students studying in Class X in high school of Nagaland are

referred to as secondary pupils

4. Highly Motivated, Moderately Motivated
arnd Lowly Motivated Students:

The students. are classified into three groups based upon the

scores assigned with reference to their responses on the 'Questfonnaire

on Participation (n Student Activities’. Students obtaining scores from

113 to 86, 85 to 59, and 58 to 31 are termed as highly motivated, mode-

rately motivated, and lowly motivated, respectively.

1.4

1.5

Objectives of the Study
The proposed study aimed at realizing the following objecti-

1. To study the arganisation of student activitles in the high
schools of Nagaland.

2. To find out the existence of any relationship between parti-
cipation in activities and the personality characteristics
of students.

3. To make suggestions for the reorganisation of the student
activities in the high schools of Nagaland.

Hypotheses
The study proposed to test the following hypotheses:

1. There is no significant difference among students who
are highly motivated, moderately motivated and lowly



2.

3.

4.

5.

6.

7.

8.

motivated towards student activities with regard to perso-
nality characteristic Reserved - Outgoing.

There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Less Intelligent - More Intelligent.

There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic -~ Affected by Féelings - Emotionally
Stable.

There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic - Phlegmatic - Excitable.

There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Obedient - Assertive.

There i3 no significant difference among students who

ére highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso~
nality characteristic Sober - Happy-go-Lucky.

There i3 no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Expedient - Conscientious.

There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-



nality characteristic Shy - Venturesome.

9. There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Tough minded - Tenderminded.

10. There {s no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Vigorous - Doubting.

11. There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality chafacteristic Placid - Apprehensive.

12. There {3 no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Group-dependent - Self-sufficient.

13. There is no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic Undiscipltnéd self-conflict - Contro-
lled. '

14. There i3 no significant difference among students who
are highly motivated, moderately motivated and lowly
motivated towards student activities with regard to perso-
nality characteristic - Relaxed - Tense.

‘Delimitations of the Study

1. The main focus of the study was to find out the relation-



ship between student activities and certain personality characteristics.
For this purpose thedifferences among three groups of pupils, namely,
highly motivated, moderately motivated and lowly motivated towards
student activities vis~a-vis their personality characteristics were taken
with reference to only those fourteen traits as measured by the High
School personality Questionnaire (HSPQ) of R.B. Cattell.

2. The study was limited to only the four areas of student
activities, namely, sports and games, NCC, literary activities and other
student activities such as gardening, handicraft, social work, etc.

3. The study was confined to only the pupils of Class X
studying in the high schools.

1.7. Tools Employed
The Tools employed included:

1he .
1. 'Questionnaire on , participation in student Activities’
developed by the scholar especially for the present study.

2. Cattell's 14 High School Personality Questionnaire (HSPQ).

1.8 Resume of Succeeding Chapters

In Chapter II, student activity - its concept, types, functions
and Principles, Personality - its concept and the different characteristics,
goals of secondary education and personality development as agoal of
secondary educafion are discussed. Chapter III deals with review of
related literature. Chapter IV is concerned with the organisational set-up

of student activities in Nagaland. In Chapter V the details with respect
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to the relationship study, l.e., the sample, tools, various techniques
employed for analysis of the data are reported, Chapter VI presents
the analysis and findings of the data collected and Chapter VII includes
interpretations ma&e, conclusion arrived and suggestion put forward

for further studies.
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CONCEPTUAL FRAMEWORK

2.1 Introduction

In this chapter, student activity - its concept, types, functions
and principles, personality -its concept and characteristics, goals 'of
secondary education and personality development as a goal of secondary

education are discussed.

2.2 Student activity - Its Cancept

That education rhust educate the 'whole man' is a fact that
is not debatable. The baby develops into a young child and the child
inio a man as a coherent whole. The strength of education in preparing
one for an effective and satisfying life is well established. There are
conditions in a society that an individual must face and which cannot
be ignored. .Education must prepare the individual both for society as
it 'ought to be' and for 'what it is' by providing all the positive factors.
The direct goals of education must cultivate the basic values. These
are the walues for thefullness of life - vocation, health, enjoyable use
of leisure, skills of creativity and security in all its aspects. Therefore,
the neglect of 'creative faculty' and the lack of attention to 'constructive
aptitude' means education is incomplete. Various activities form the
part of total education. Activities contribute in part to all goals of

education. The educators believe that many of the basic needs of students



12

could best be met outside the formal classroom. The rapid develop-
ment of the activities can be attributed, in part, to this belief. Besides,
parents prefer a school for quality of its discipline and facilities
for co-curricular activities (Manual, 1964).1 The studghtactivity pro-
gramme in secondary schools has flourished with the backing of parents
and educators and psychologists. A variety of terms are used to describe
this facet of secondary education. The choice of the term 'student
activities', \ 'co-curricular’, 'out of class’, 'non-classroom’, ‘'leisure-

‘time' or 'recreational’ activities, is deliberate.

Robbins andWilliams® employ the term by defining as

%an aspect of the curriculum which is voluntarily .

engaged by students, which {s sponsored by the

faculty, and which does not carry academic credit

towards promotion or graduation.”
The student activities arethose identifiable programmes sponsored
by the school for all educational benefit of its students, which occur

N

adjacent to but separate from regular curriculum. The concept 'student
activities' recognises that the entire school experience influences
the student. Student activities are a special group of programmes
which function to provide the student with channels whereby he can
express his talents and interests within a sanctioned social environ-

ment. The innovators consider that the practical work (s conducive '

IManual, NV, 'Conditions Required for Quality Teaching",
The S.I.T.U., Council of Educational Research, Madras, 1964, NCERT.

_ the
ZRobbins, J.H. and Williams, S.B., "Student Activities in
Innovative School” Mineapolis Burgess, 1969, p.42.
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both the physical and mental development of the children. In addition
to emphasis on scholarship or intellectual faculties, some series of
acti}vi‘ttes may have to be introduced in order to provide students
with valuable experiences outside the classroom setting so as to help

achieve the overall goais of education.

2.3 Sturdent Activity - Its Type

The classification of student activities depends upon the obje-
ctive of education. For example, if one believes that transmission
of the cultural heritage is the most important task of education,
one will attempt to discover those elements of the heritage which
are most important to be learnt at various levels of the development
of the learner. If one believes that adjustment to present day living
{s most important, one will utilise a procedure which will attempt
to discover the activities which make up adult ltving in our society.
Thus the formulation of student activities may differ according to
the warious objectives of education. Although considerable flexibility
exists, there are several broad classifications of activities that are
included in the majority of secondary school programmes ofl India.
The number and kinds of activities to be organised depend upon the
size and financial condition of the school, the size and special quali-
ties of the staff, the interests of the pupils, local support and the

special condition of the locality in which the school is situated.
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Following are some of the common activities introduced in

. Indian schools:

A. Literary Activities - Adolescence is the most appropriate

period for forming habits of clear, careful and effective expression
and no school can afford to neglect the training. Speaking and listening
(Speech), reading (literature) and writing (composition) bring out the
educational goals as clear, thoughtful, and correct speech and writing
intelligent listening, critical thinking and development of a life-long
devotion to literature as a guide to cultural understanding and indivi~

dual development (Beckmer and Cornett, 1960)3’ Education of Athenian

citizens in the private school took two main forms and was provided
by the::;pes of schools. One of them was the 'Didascaleum - included
reading, writing the literary element of education (Poetry, drama,
oratory). These are believed to have high social the intellectual values

as clear, logical and vigorous thinking is required in the selection

of material and organisation of ideas.

Critics4 say that for the average student, the short story

is probably the literary form best adapted to opening the doors of

3Beckner, H. and Cornett, J.D. 'The Secondary School Curri-
culum - Content and Structure'. Texas Tech. Univ. Intext Educational
Publishers, 1960

4Edward J. and Edward, S. (eds.) Essays on the Teaching
of English, New York, Appleton, 1960, p.235.



imaginary writing. Conant (1959)5 hag suggested that the time devo-
ted to English composition during the four years of high school should
occupy about half the total time devoted to the study of English.
Discussion is a purposeful conversation proceeding toward some goal.
For a discussion to be successful the participants need sufficient
background to. know what they are talking about and to base their
arguments on fact. Similar is the case with debating. Group discussion
can be used as a thinking tool. Properly used group discussion is a
method that frees creative power in ways not other method can (Burton,
Kimball, and Wing 1960),6 School Magazines,. Newspapers, Annual
Handbook, Information Bulletin, etc. are some of the publishing activi-
ties engaged in by school varies considerably depending primarily
on the size of the schooi. Publishing activities provide a natural and
powerful motive for practice in the art of written expression. School
publications provide opportunity for training the sense of responsibility.
Inter-school activities published in the school publication stimulate

students’ pride and loyalty.

Pemberton Billing and Clegg (1965)7 stated that vague impres-

sions are brought into sharp focus, puzzling impressions are understood.

5Contant, J.B.s 'The American High School Today', New York,
McGraw Hill, 1959, p.50.

SBurton, W.H., Kimball, R.B., and Wing, R.L., Education for
Effective Thinking, New York, Appleton Century Crofts, 1960, p.237.

7Pemberton Billing, R.N. and Clegg, J.D., Teaching Drama,
London, 'U' of London Press Ltd., 1965, p.17.



fragmentary onés are completed and alarming ones are faced through

various literary activities.

B. Physical Activities

It i{s obvious that physical activities contribute a great deal
towards education. Physical education is as old as secondary education
itself and is one of the three great aspects of all education, namely,
physical, mental andmoral training. The Palaestra or gymnmastic
school for Athenian citizens, emphasised physical development and
stressed grace and harmony of body. The UNESCO's Inter Governmen-
tal Committeefor Physical Education and Sports, first set up on an
interim basis in 1976 and made into a permanent body in June 1979
is seeking to encourage more people to take an active part in sports
instead of being meré spectators. The Committee's activities are
complementary to those of the International Olympics Commission
(IOC). The UNESCO committee i3 designed to make the practice
of sport increasingly accessible to all kinds of people.8 The increasing
emphasis on physical education and health is a result of several studies

and observations concerning the needs of youth.

Physical education in schools has been essentially a practical
and non-examination subject. Physical education programme includes

training in ethical character, worthy use of leisure and recreation

8Morris, A., Sports for All, The Educational Review, Vol.
XXXVI, No.8, August, 1980, p.159.
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and mental hygiene. The programme in physical education includes
interschoo_l contests in such sports as foot ball, basket ball and others.
Folk dancing and square dancing etc. are also of this category. Activi-
ties of an individual nature or those involving two or four only are
tennis, boxing, wrestling, golf, archary, gymnastic, swimming, ping
pong etc. There is little doubt that the athletic component of the
student activity programme commands attention and support in schools
today. It is a legitimate part of a sound physical education programme
Athletics act as a powerful physical tonic because blood circulation
is quickened and thereby the blood stream is purified and general
bodily stner;gth is increased.

A committee constituted under the Chairmanship of Pandit
H.N. Kunzru considered how the warious physical education and co-
curricular activities that are carried on in schools can be co-ordinated.
A significant step has been the establishment of the National Institute
of Sports of Patiala, under an autonomous Board of Governors, with
the primary object of producing first class coaches. The Rajkumari
Sports coaching scheme which had been introduced in 1953 to produce
coaches of repute for training promising young men and women in
different games was transferred to the Ministry of Education in 19579.

It is through physical education activities that one learns to respect

9The Indian Year Book of Education, 1961. First Year Book
- A Review for Education in India (1947-61). Revised Edition - Part
I, National Review and Central Programmes. NCERT. N. Delhi, 1965
p.42-43.



the right of others and to obey the will of the majority, one merges
oneself with the group, learns the spirit of self-sacrifice and devotion
to the interest of the group.

C. Scouts and Guides and NCC

Scouting is one of the most effective means for the training
-of character and the qualities necessary for good citizenship Prof.
Russel of Columbia University, New York has remarked that there
is nothing comparable to scouts and guides during the educational
history of the last three or four centuries. It is possible to lay the
foundation of the ideals of social service, good behaviour, respect
for leaders. loyalty to the statge and preparedness to meet the situa-
tion through its various aspects. In India, in November 1950, séoutir_xg
and guiding were merged into a single organisation, the Bharat Scouts
and Guides. It has two broad sections, one dealing with scouts and .
affiliated to the Boy's Scouts International Bureau and the other
-dealing with guides and affiliated to the World Association of Girls'
Guides and Girls' Scouts. The Boy's scout movement {3 founded upon
a true appreciation of the nature of youth, particularly during the
pericd of adolescence and appeals to his native impulses. In India,
the new organisation, Bharat Scouts and Guides has many branches
spread in all the States. The state gives adequate financial help to
the scout movements and helps to secure suitable sites for scout
camps. Some teachers are trained in organising and supervising the

activities.



Like the Scouts and Guide movement, NCC has also taken
deep root in the schools of India. The Government of India has insti-
tuted the Junior division of National Cadet Crops which is open to
all pupils. Certain physical and other activities of a quasi-military
nature are taught through NCC. The NCC training has been found
to have a significant effect on the development of certain personality
traits. These activities develop such diverse personal qualities and
attributes as good character, a sense of responsibility, self-reliance
initiative, self-respect, willingness to co-operate, aesthetic sensivity
(Nair, 1972).10 NCC plays an important part in the formation -of
healthy and positive attitudes, Cadets know the dignity of labour,
they are more disciplined, they are obedient and respectful to authority.

Many of the State Governments, owing to financial difficul-

\
ties mainly, are not able to implement NCC in the schools. If NCC
is properly implemented, the personal traits of trained cadets can

be developed on desired lines.

0. Community and Social Service Activities

Another common type of student activity is what may be
termed as 'Community related activities'. In these activities, the

importance of community relationship is emphasised. The school should

10
Nair, R.S., A Study on the Effect of NCC Training on Physical
Growth, Adjustment, Academic Achievement and.Certain Personality
.. Traits of High School Publis in Kerala State, Ph.D. Edn. Kerala
Uniwv., 1972.
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look after the interests of the community as a whole just as the
home looks after the interests of its own children. The school should
provide certain minimum opportunities to students irrespective of
the class, caste or creed. The school programme should be planned
upon the life and work of the people among whom it exists. The com-
munity related activities are planned m such a way that they can
maintain relation with problems of society. Parents hope that the
school will help the adolescent cope with the compiexities and problems
of the community. The Mudalair Commission (1952-53)11 says that
the activities of the school should be extended to their neighbourhood
and to the village or city as a whole. Alexander (1971)12 states that
a comprehensive, community-centred high school would offer a variety
of learning opportunities in which each student could find a programme
relevant to his needs and aspirations. It would also reflect the highest
aspirations and critical concems of parents, organisations and insti-
tutions that, even if. not located within a 'contiguous area, constitute
a type of community served by a school. Education can be made
creative and dynamic through community and social servfce. The
community and social service programme can be organised partly
within the school campus and partly outside the school campus. There

are many actlvities which can be organised within the campus like

11'I‘he Report of Secondary Education Commission (1952-53)
Govt.of India, Ministry of Education, Delhi, The Manager of Publication
1958, p.113.

12 plexander, W.M., The Changing High School Curriculum,
Reading, Second Edition, 1971, pp.495-497. .
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keeping the campus clean, annual repairs of furnitures, white washing,
painting the buildings etc. (Avinashilingam, 1977).1% Outside the cam-
pus also the students can do lot of work. Sanitary work, educational
tasks like adult literacy, non-formal education work and service to

people during festivals could be the activitiesA outside the campus.

2.4 Student Activity - Its Functions

Student activities furnish students with healthy outlets for
constructive activity. Adolescent youngsters need opportunities to
do something specific and intrinsically interesting to them. Cashdan
and Welsh (1966)'? studied several mundred adolescents who attended
- 'a summer talent programme’ and found that they were more creative
and independent, non conforming, spontaneous and energetic. The
critics say that successful student participation in the activities in-
volves the continuous use of the method of group thinking and an
ever increasing appreciation of the role of intelligence in solving

human problems.w

The school has accepted as one of its responsibi-
lities the education of the individuals in the worthy use of leisure

time. It is highly desirable that the school be considered as one place

13Avinashilingam, T.S., 'Community and Social Service Progra-
mme in Teachers Training College', Journal of Educational Research
and Extension, Vo. 14, No.l1, July 1977. '

14Cashdan, S., and - Welsh, G.S., 'Personality Correlates of
Creative Potential in Talented High School Students', Journal of
Personality, 1966, 34, pp.445-455.

IS plberty, H.B., and Alberty, E.J., 'Reorganising the High
School Curriculum’, Light and Life Publishers, New Delhi,p.356. -
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where satisfying recreational experiences occur.

Miller, Moyer and Parrick (1956)16 present a fourfold classifi-
- cation of the general functions of student activities. They list -

'Contributions to student'’

'Contributions to mere effective School administration’,
'Contributions to curriculum improvement' and
'Contributions to the community'.

The stud;fhtactivities meert the psychological needs of the
early and middle adolescents. They bring forth Physical fitness of
the individual. Boys who actively participate on athletic teams are
superior to their peel8 in skeletal maturity, body size, muscular stren-
gth, endurance and power (Clarke, 1968). The student activities develop
an appreciation of the importance of family life in our society, an
understanding of what family life means, abilities and skills in home
making activities, the ability to wmaintain democratic relationship
in family life, ability to recognise and consereve wvalues in family
living as family patterns change. These activities help the student
to be more ascendent and less submissive (Nayar, 1962)1 7. The functions

of student activities may be information seeking, social learning,

16 \iitter, F.A., Moyer, J.H. and Patrick, R.B., 'Planning Student
Activities', Perentice~Hall, Inc.luglewood cliffs, N.J. 1958, pp.13-26.

17Nair, E.S.K.; 'A Study of certain personality characteristics
of leaders among high school students’, (1st Survey) Ph.D. Psy. Mys.
Univ. 1962.
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sensorymotor activity, emotional expression or sensorymotor expression.

The school is a training ground for democracy. The survival
of democracy depends upon the development of citizens who have
common understandings, common ways of behaving and common out-
looks on life. Democratic education also recognises that the strength
of a democracy lies in the cultivation of uniqueness of each citizen.
It is only when the cultivated talents of each indi\}idual are utilised‘
for the common good that democracy functions at its best. The student
activities lend themselves to make leaders in a co-operative work
which trains them in the division and integration of . functions and

in the allied qualities of discipline and leadership.

2.5 Student Activity - Its Principles

The success of student activity programme depends mostly
on the way they are organised and directed. Psychologists and educa-
tors after considerable study on and work with normal and troubled
children have highlighted the necessity of using certain principles
of student activity programmes for the heiping process. The first
principle is that of accepting the child as he is. The second is that
of creating a permissive atmosphere for the child when he plays.
The third is that of allowing the child to set his own pace. A child
should have freedom of directing his own play and pace in developing

relationship with others in order to gain the maximum satisfaction
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and meaningful adjustment with the environment. A guiding principl,e
that activities should be related to school purposes and controlled
by the school means that each activity that is spon.sor;ed by the school
must be able to be justified on the grounds that it. is meaningfully
related to one or more identifiable school purposes. Activities should
be built upon genuine student interests and these should be open to
all. There should be proper supervision over student activities pro-
gramme. Supervifion and control donot imply that the principal perso-
nality oversees each activity and issues frequent orders demanding
compliance (Jones, Salisbury and Spencer, 1956)18 The students should
be allowed to organise such activities under the direction and supervi-
sion of the teachers. Peter (1972)19 $ums up the basic principles

on which the student activity programme may be based as follows:

i) Student activity should provide an opportunity
for students to engage in worthwhile activities under
the professional supervision of adult leadership;
(ii) it should serve as a safety wvalve for student
energies that might otherwise be channelled into
undesirable avenues; (iii) it should furnish the student
with additional opportunities to satisfy psychological
needs such as the need for recognition, the need
for acceptance, the need for approval and need for
Success; (iv) it should provide an opportunity to extend
the academic curriculum by providing experiences
not available in regular classroom; (V) it should serve
as a motivating force for keeping students in school
who might otherwise drop out; (vi) it should offer
a variety of opportunities to develop creative talents;

18Jones, J.J., Salisbury, C.J., and Spencer, R.L., 'Secondary
School Administration'. McGraw Hill Book Company, 1956, p.276.

) IgPeter, F.O., 'The Secondary School Today', Second edition
Scranton, Intext Educational Publishers, 1972, pp.174-75.



(vi)) it should offer students the opportunity to fulfil

the need to socialise that often cannot be met in

the regular classroom; (vil) it should provide an oppor-

. tunity for teachers to become better acquainted with

students and offer many chances for informal guidance;

and (ix) it should provide an excellent training ground

for the development of citizenship.'
2.6 Personality - Its Concept and Characteristics

The term ‘'Persondlity' fs extraordinarily complex. It offers
difficulties in definition. Attempts to give a generally acceptable
definition or coricept have been continuing for a long' time. According
to Watson (1930)20 "personality is the sum of activities that can
be discovered by actual observation of behaviour over a long enough
time to give reliable information. In other words, personality is but
the end product of our habit syStems; Our procedure in studying perso-
nality is the making and plotting of a cross section of the activity

stream.”

Cattell (1950021 states:

Mevoes Personality is that which pursuits prediction of what
a person will do in a given situation .... Personality is concer-
ned with all the behaviour of the individual, both over{ and
under the skin.”

According to Allport (1 950)22

"Personality i3 a dynamic organisation within the individual

20Watson, J.B., Behaviourism, Chicago, Univ. of Chicago
Press, 1930, p.274.

21Cattell, R.b., Personality: A Systematic Theoretical and
Factual Study, Mcgraw-Hill, New York, 1950.

22Allport, G.W., Personality - A Psychological Interpretation,
Henry Holt and Col., Inc., New Yorl, 1950.



of the psycho-physical systems that determine his unique adjust-
ment to his environment."

According to Eysenck (1971)23

"Personality is the more or less stable and enduring organisa-
tion of a person's character, temperament, intellect, and physi-
quewhich determine his unique adjustment to the environment."

Aéconding to Morton Prince (1 929)24
"Personality is the sum total of all the biological innate disposi-
tions, impulses, tendencies, appetites and instincts of the indi-
vidual and the dispositions and tendencies acquired by expe-
rience."

Thus, after hav,ing a brief look into the representative sample
of the definitions of personality that have been advanced by several
eminent psychologists, it may be summed up that personality is taken
to mean the ways of behaving which determines an individual's unique
adjustments to his énvironmeni. Personality includes any characteristics
that are important in the individual's personal adjustment, in his mainte-

nance of self respect.y~

However, all the definitions recog_nise the idea of totality oy
elements and they speak about the idea of the primary significance

of the interaction of the totality in relationship between the individual

23Eysenck, H.J., The Structure of Human Personality, Methuen
and Co., New York, 1971. ,

24Prince Morton, 'The Unconscious’, The Macmillan Company,
New York, 1929,



and other individuals. It is difficult to know the pros and cons of a
personality. The psychologists have recognised that the term 'personality'
includes a number of traits - physical and mental. A bersonality traits
i{s some particular quality of behaviour which charactefises the individual
in a wide range of his activities and which rem_f‘:ains consistent over
a period of time. Various defihitions disclose wvarious personality chara-
cteristics. The following characteristics are found to be common in

most of the definitions while analysing them:

(i) Personality is the organisation of wvarious systems; (ii) Perso-
nality is dynamic; (iil) both physical and psychological elements are
there in personality; (iv) it determines behaviour; (V) uniqueness l.e.,
there are some special features in every personality; and (vi) persona-
lity includes adjustment. Cattell recognises both common traits, which

—— .
have some unity for every one and unique traits, which are special
to every individual person. Personality is a function of social situation.
Some aspects of personality are ) easily discernible, for example, traits
like sociability, perseverance and termed as 'surface traits' by the
psychologists. There are some inner traits also, measurement of which
is difficult. These are called 'source traits’. Cattell (196'5)25 believes
that the number of such source traits is large, at least twenty five,

though only sixteen are perhaps large enough in influence to be put

25Cattell, R.B., 'The Scientific Analysis of Personality', Balti-
more: Penguin 1965, p.101.



into test instrument scales.

It may be concluded that no final list of personality traits
has yet been prepared. However, the personality characteristics may
be studied under the following headings:

{) Physical characteristics which include complexion, height,

wetght,.stmcture, woice, etc.;

i) mental characteristics which include intelligence, memory,
thinking power, perception, problem solving etc.; and

i) emotional characteristics such as to find out whether a
person Is coward or not, anxious or not, kind or choleric
etc.

2.7 Goals of Secondary Education

Secondary education i{s important in any modern society. A
society dedicated to the growth of the individual impels us to foster
individual fulfilment. Some adjustment in the ends and means of secon-
dary schooling must be sought out. Goals of schooling emerge through
a socio-political process. Most parents want much more than reading,
writing and arithmetic for their children, even though they want these
fundamentals assumed. School constitutes one of the main arenas within
which to carry on and develop one's own life. Today's youth must know
a good deal about their environment and must have opportunities to

develop thelr personal potential.



To quote Stephen (1976‘)26 "Surely, the educational system has
no higher function than to help people to have creative engagements
with the world of the free self". Scholar support the proposition that
our conception of the goals of high school education inevitably grows
out of an interpretation of the meaning of our own particular design
for llving. The first serious attempt to lock into the objectives of secon-
dary education after independence was made by the secondary education

27 The Cominission states three broad objectives:

Commission of 1952-53.

(i) Preparation for the responsibilities of democratic citizenship;
(i) improvement of productive efficiency enabling the national wealth
to increase and the standard of living of the people to be raised appre-
clably; and (iil) development of cultural and aesthetic aspects of the

child’s personality.

Social and national integration is a major problem which is
to be tackled on several fronts including education. Education can play
a significant role in it by introducing a common school system of Public
education. It can make social and national service an integral part

of education at all stages (Education Commission 1964-66)28

ZGStephen, K.B., The Purpose of Education, Blommington, Indiana,

Phi. Deltor,Kappar, 1976, p.61.

27Govt. of India, Ministry of Education, Report of the Secondary
Education Commission (1952-53) Delhi, The Manager of Publication,
1953, p.24. :

28Education and National Dei:elopment. Report of the Education
Commission (1964-66) Vol.2. National Council of Educational Research
" and Training, Reprint 1970, New Delhi.



The general objectives of secondary education are the cultivation
of basic skills, qualities of character, knowledge, and physical well
being. Further, the value of educational experience should be assessed
in terms of its total impact of the pupil's skills, qualities and personal
development, not by basic attainments alone. }It might be objected
that a purely general education approach to secondary education will
only serve to perpetuate the ’achdemic' character of secondary education
and that in ihe bargain the non-cognitive aspects of a pupil’s perscnality
will continue to suffer from lack of stimulation. Regardless of how
one defines the ultimate goals of secondary education, there is no escape
it seems, from the 'individual fulfilment' - character of secondary
schooling. Now, it is being increasingly felt that the school should accept
full responsibility for the entire range of inteilectual, social, physical
and vocattonql needs of youth and that it should provide a broadly

expanded programme to meet these needs.

2.8 Personality Development as a
Goal of Secondary Education

In the socialist society, the | important task of educatioﬁ is
theA all-round development of human personality. Education prepares
man for his conscientious participation in the political life of his country
and serves as the basis for his moral perfection. The progress of a
nation depends largely on its fdlly developed genius which can be en-
riched by developing intensive special programmes for the personality

development of the students.
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Keeping warious views on the _objectives of secondary education
advanced by various experimentalists, psychologists and scholars and
in order to fulfil certain objectives of education desired for the nation,
provision has been made to start a large number of secondary schools.
But whether these schools provide a change in the development of
the personality of the students is an important question to be probed

into.

From the development point of view secondary educa;_f;tiqn aims
at the goal of preparing a 'wholeman' out of a child. This implies helping
studénts to understand how they learn, and to make best use of their
intellectual abilities, by adapting the curriculum to individual difference
in ability, development, interests and the like, and organising curriculum

in line with adolegscent needs and adolescent developmental tasks.

The secondary education may attain the uftimate goal satis-
factorily if attention is given to educational concept of educating the
'whole child' which may be interpreted in terms of personality deve-
lopment for teachers in all disciplines. The experimentalists advocate
an experience curriculum in which there is activity for the students.
They believe that qualities and values emerge from stresses and strains
of living. Schools, then, should become laboratories where there are
opportunities to experiment by altering and changing conditions and
observing results.
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REVIEW OF RELATED LITERATURE

3.1 Introduction

The place and importance of student actlvittes in secondary
education has been recognized by all those involved in education. The
activities are of immense help in inculcating various personal qualities.
The modern aims of education can be successfully achieved through-
the introduction of different student activities and thereby through
the participation of students in them. The purpose of this chapter is
to review- the findings of such research works which are related to
.the various aspects of student activities, especially to the aspect of
developing personality characteristics of the secondary school students.
The studies reviewed afe subdivided into three categories, namely,
étudles on student-activities, studies on personality characteristics

and studies on student-activities and personality-characteristics.

3.2 Studies on Student Activities

The present study i3 focussed on the problem entitled 'An Inve-
stigation Into the Organisation of Student Activities and their Relation-
ship with Personality Characteristics of Secondary School Pupils in
Nagaland.' Research in student activities is of fundamental importance

with regard to personality. There are very few studies which are directly



and solely focussed on the problem of student activities but some atte-

mpts have been made to highlight the significance of such activities.

Bombay Municipal Corporation (1955-57)1 studied the effect
of child-centred teaching practices and correlated play activities on
the quality of attainment, attendance and discipline in standard I Agarkar
(1947)2 made a study to find out folk dances of Maharastra that could
be introduced in the school curriculum as means of physical education
and established that group dance suits both the boys and girls and hence
overcomes the trouble of training in physical education in co-educational
institutions and the wide range of movements of folkdances can be
utilised as aesthetically satisfying and interesting forms of physical
exercise. Manual (1964)3 studied the place of co-curricular activities
and found that parents preferred a school with the factilities for co-
curricular activitlies. The teachers felt that these activities helped
rather than hindered school work. While Aphole (1962)% found the parents_

IBombay Municipal Corporation, 'Experiment in Standard |
Teaching. A Study of the Effect of Child ...... teaching practices and
correlated play activities on the quality of attainment, attendance
and discipline in Standard I. Primary Edn. Department 1957.

ZAgarkar, AJ., Folk Dance and Physical Education (with refe-
rence to Maharastra), Ph. D., Soc. Bom. Univ., 1947.

3Manun.l, N.V., Conditions Required for Quality Teaching. The
S.I.T.U. Council of Educational Research, Madras, 1964.

4 Aphole, C.A. Child in Home and School. (A Study of upbringing
of children in Maharastrian Hindu families in Poona), Ph.D. Soc., Poona
Univ, 1962.
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not appreciating the value of play activities in the physical and mental
development of thelr children. The teacher accepted the child as a
partner in the exciting search for knowledge, creative experiences,
music and wide contact with the minds of others through books and
different visitors which was considered as essential aspect of a challen-
ging programme. Ahluwalia (1965)5, as a result of his investigation,
found the new method of activity-centred teaching and co-curricular

activities to be very popular.

The Education Commission (1964-6'6)6 also recommended that
games and sports should be developed on a large scale with object
of improving the physical fitness and sportsmanship of the average
students as well as of those who excell in this domain. The first seven
IGE schools started in 1967-68 developed a complete programme compri-
sing many kinds of activities for each individual student. Some scholars
des:cribed a vocational school in which, student participation in student-
Government was tried and the results far exceeded both hopes and
expectations. Destruction of school property and open conflicts with
teachers were reduced, attendance iumproved and dropouts diminished.

Badami (1989)7 studied various types of leisure~time activities among

sAhluwalla, S.P., Impact of Democracy on Secondary Education
in India(with special reference to Madhaya Pradesh) Ph.D. Edn. Jab.
Univ. 1965.

6Educatton and National Development, Report of the Education
Commission (1964-66) Vol.2, NCERT, Reprint 1970,New Delhi.

7Badami, H.D., 'A Survey of use of lelsure time among the
Pre-University College Students, University School of Psychology, Edn.
and Philosophy, Gujrat Univ. 1869.
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the college students and enlightened the community and wvarious other
educational agencies about the need for effective use of leisure-time
of the students. Aikara (1974)8 examined student activism within
the theoretical perspeétive and looked into its ideological and organi~»
sational aspects and concluded that political parties played a signiﬂcani

role in providing {deological orientation to student activism.

A number of studies on student activities and academic
achievement have been conducted by scholars. Ruffer (1965)9 pointed
out that active junior and senior male athletes maintained better
academic performance than their non-active counterparts. Halferty
0966)10 supported this view. Grinder (1969)“ made the assumption
that participation in youth culture activities and commitment to
academic goals involve two fundamentally incompatible reward systems.
Lal (1974)12 tried to identify the participation in extracurricular
activities and found that participation in these activities did not

8Atkara, J. Ideological Orientation of Student Activism

in Kerala, Ph. D. Soc. Poona Univ. 1974.

9Ruffer, W.A., A Study of Extreme Physical activity groups
of young men Research Quarterly, 1965, 36, 183-196.

1 OHalferty, D.S., Adolescence, commitment, and Delinquency,
Journal of Research in Crime and Delinquency, 1966, 7, 82-96.

] HGrinder, R.E., Adolescence, Arizona State University,
John Wiley & Sons, The New York.

121,01, S.K., Educational Process and Problems of Scheduled
Caste and Scheduled Tribe College Students in Rajasthan Ph. D.,
Soc. Jodhpur Univ., 1974.
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affect significantly the study habits of the students. Again, Mlshrq
(1974)13 observed that academic achievement of high activists was
greater than that of low activists. Avinashilingam (1977)14 remarked
that social service programme could never hamper academic work.
However, Ramchander (1980)15 found no difference in the academic
achievement of active participants in co-curricular activities and
that of non-participants.

The present study deals with the tribal students mainly.
There are already some studies which are focussed on the tribal stu-
dents. Jaipmkash's(1972)16 study revealed that foot ball was the
most popular game for tribal boys in all zones while badminton and
Carom were liked by giris. Singht (1975))7 observed that the Scheduled
Tribe students showed their general lack of enthusiasm for participation

in co-curricular activities and the hostellers among them were found

‘ 13bjishm, Y.N., Factors in Student Leadership Activism:
An compirical sociological study, Ph.D. Soc. APSU, 1974.

14Avinashilingam, T.S., 'Community and Soclial Service
Programme in Teachers' Training College, JL Educational Research
and Extension, Vol.14, No.d, July 1977.

15Ramchander, A Comparative Study of Academic Achieve-

ment of Active and Regular participants in Co-curricular activities
and that of Non-participants', JL of Educational Reseasrch and Exten-
sion, Vol.16, No.3, January 1980. ‘

16Jaiprakash, A Comparative Study of Urban, Rural and

Tribal higher secondary students of Madhya Pradesh with reference
to their Mental ability and Interest pattern, Psy., Sag. Univ. 1872.

17ginghi, N.K., Educational Problems of the Scheduled Caste

and Scheduled Tribe School students in Rajasthan, Dept. of Soc.,
Raj Univ., 1975 (ICSSR financed).



to participate more in activities, like sports and games, athletics
etc. LQl (1974)18 found a large proportion of ST students participa-
ting nfore actively in NCC and sports than other activities. Nayar
(1979 in his study of Scheduled Caste and Scheduled Tribe high
school students in Kerala, found that their participation in extra-curri-
cular activities was associated with the aspirdation of white collar

profession.

Provision of certain amount of direct and purposeful activities
is necessary to help in cultivating some basic wvalues among the stu-
dents. But lack of proper facilities, training, encouragement and agitive
attitude towards .student activities are found in the schools. Daisy
(1963)20 observed the failure to recognise the importance of special
arrangements for training and the lack of adequate amenities in school

in terms of play grounds and equipment for variety of physical acti-
vities.

Bhouraskar (1964)21 found that the educational worth of

81,41, 5.K., 'Educational Progress and Problems of Scheduled

Caste and Scheduled Tribe college students in Rajasthan', Ph.D.,
Soc., Jodhpur Univ., 1974.

I9Nayar, P.K.B., The Scheduled Caste and Tribe High School
Students in Kerala', Deptt. of Soc., Kerala Univ.,1975.

| 20pqisy, J.V., Physical Education of Girls in Indian Schools,
Ph'D', Eduo’ Madms Uni\h 1963.

213houraskar, S., A New Appreach to the Philosophy of
Educational Administration, Ph.D. Edn., Vik. Univ., 1964.



co-curricular activities is not properly understood by the administra-
tors. Majority of the administrators were unwilling to share responsi-
bility with students and to involve the parents at ceertain level of
decision-making. Simtlarly, Singh and Singh (1970)%> remarked about
the unwillingness and non-involvement of a great majority of the
teachers in co-curricular activities. Bakshi (1965)23 studied the state
of physical education in Delhi schools and found that expenditure
on physical education was too low to carry on the programme effe-

ctively.

Bakhshat (1973)24 discovered the inadequate provision of
facilities for games and co-curricular activities to be one of the
causes of indiscipline among students of secondary schools. Gubta
(1983)2‘5 made a differential study of the planning and edministration
of the co-curricular activities of adolescents. The data for the study
were collected with the help of a questionnaire measuring the participa-
tion preferences in eight categories of different co-curricular activi-

ties. He established that both the sexes had dislike for compulsory

22Singh, H.N. and Singh, L.P., The Problems of Probaticnary

Trained Graduate Teachers of Class IX and X in Higher Secondary
Schools in Varanasi Region of U.P., T.D.College, Jaunpur 1870, NCERT
financed.

ZSBakshi, K.D., Physical Education in Delhi Schools, Ph.D.
Edu., Delhi Univ., 1965.

24Bakhshai, N.H., An Investigator into the causes of indis-
cipline among students of Secondary schools of Iran with special
reference to Tehrun, Ph.D. Edu., Bon., Univ., 1973.

25Gupta, L.P., A Differential Study of Planning and Admini-

stration of the co-curricular Activities of Meerut University Adolescents.
Edu. Meerut Univ. JI of Educational Research and Extenston, Vol.19
No.4. April 1983. ,
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physical training, like NCC and ACC. Similar observations were found
in the study of Umamahesan (1976)26. He studied the practices and
prospects of physical education and found that materials and facilities

available in the different colleges varied widely.

UNESCO's Inter Governmental Committee for physical
Education and Sports has sought to encourage more pupils to take
active part in sports instead of being mere spectators. It has recommen-

~ded to make the practice of sport increasingly accessible to all pupils.

3.3 Studies on Personality Characteristics
| Our personality is built out of physical and psychological
factors. It has wvarious traits or characteristics. Many studies have
been carried out on different aspects of personality. Kundu (1966)27
studied the personality traité of tribal and non-tribal delinquents.
He observed the lack of recreational facilities and play activities
among other factors with which deliquency was related. Srivastava

(1974)28 observed that the children of criminal tribes possessed low

26Umamdheshan, P., 'Practices and Prospects of Physical
Education in the Colleges under the University of Kerala',Ph.D.Edu.

27Kundu, C.L. 'Differential Persondlity traits in Juvenile

offenders belonging to Scheduled Tribes and other Communities’,
Ph.D. Edu. Rajasthan Univ. 1966.

288rivastaw, S., Personality Patterns of Children of Criminal

Tribes of U.P., Ph.D. Edu. Bhuvaneswar Univ. 1974.
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intellectual ability, they had confidence, but they were shy at social
interactions, they were not satisfied with their existing status and

they had no control over their emotions.

A few comparative studies on personality characteristics
have also beén conducted. Varma's (1968)29 study revealed that high-
| school-failed student group as a whole was found to be of lower inte-
lligence than the normal group, the failed group was less adjusted

than the normal group.

Soghi (1970)30 aimed at comparing the personality make-up
of the students st&dyinq in religious and secular schools and found
no significant difference between the two groups with regard to perso-
nality needs. Bhaduri (1971)31 made a comparative study of certain
psychological characteristics of > over - and under-achievers in
higher secondary schools and observed that the over-achieving students
tended to be less neurotic and less anxious than the wadehdchievg\g,
the group difference was in favour of the over-achievers in social
service and outdoor interest, whereas the musical interest and achie~

vement motivation of this group were found to be lower than those

f"ZQVarma,» V., Frustration ’and Maladjustment of Retarded

Adolesq:ént School Students, Ph.D. Edu. Lucknow Univ. 1968.

3OSodhi, T.S., A Comparative Study of the personality Pat-

terns of the students of Religious and Secular Institutions. Ph.D.
Psy. Agra Univ. 18970. ’

3lBhaduri, A., A Comparative Study of certain psychological
“Characteristics of the over and the under Achievers in Higher Secon-
dary Schools, D. Phil, Psy. Calcutta University, 1971. :
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of their under-achieving peers. The under-achievers, on the contrary,
tended to have a higher socio-economic status, more congenial home

conditions and more of leisure-time activities.

Walia (1973)32 found that gifted males were better adjusted
as compared to gifted females and they had higher ideal self as com-
pared to the average males. Suri (1973)33 found out that the intelle-
ctually superior students differed from the average and below average
and were found to be mare intelligent, emotionally stable, assertive,
venturesome, tough-minded, placid, controlled and relaxed. Menon's
study (1973)3‘? revealed that overachieving groups of boys and girls
of superior ability as well as the general group were found to be
less extrovert and maladjusted while overachieving boys of general
group were found to be less socially active and masculine. Nagar
(1973)35 aimed at identifying the interest and intelligence of the
accepted and rejected girls and comparing ihem in relaotion to some

of the personality characteristics. He concluded that socially accepted

32Walia, D., The Gifted Adolescent and Their Self Concepts,
Ph.D. Psy., Pan Univ., 1973.

33suri, S.P.,- A Study of Differential Pefsonality Traits
in Intellectually Superior, Average and Below Average Students, Ph.D.
Edu., Kur Univ., 1973.

34Menon, S.K., A Comparative Study of the Personality
characteristics of over-achievers and under-achievers of High Ability,
Ph.D. Psy. Kerala Univ.,1973.

35Nagur, S., A Comparative Study of the Personality Chara-
cteristics of socially accepted and rejected Girls of Higher Secondary
.Schools of Agra City., Ph.D., Edu. Agra Univ,. 1973.



students tended to make higher academic achievement in comparison
to socially unsuccessful students. Jindal's study (1976)36 revealed
similar results. The successful students were higher in achievément
orientation and lower in test anxiety than failing students. Mathew
(1976)37 demonstrated that four factors - total adjustment, anxiety
orientation, group adjustment and self-esteem - accounted for total
variance of the overachieving group, and five factors - personal adjust-
ment, social adjustment, social facilitation, leadership and self-accepi-

ance - accounted for the total variance of the normal achieving group.

Babu's (1977)38 investigation revealed that among fourteen
variables eight variables, viz., self reliance, withdrawing tendency,
nervous symptoms, social siandnrds, anti-social tendencies, family
relations, school relations &nd general anxiety dominated significantly
between the two groups, namely, high creative thinkers and low creative
thinkers. Tandon (1978)39 found out that the male group of under-
achievers displayed the following personality characteristics - easy-

going and outgoing, emotionaily less stable, low in frustration, shy,

36Jindal, C.R., A Comparative Study of Some Personality

variables and Affective Reactions towar Examinations of Superior
and Failing College students, Ph.D. Edu. Kur. Univ.,1976.

37Mathew, T., Some Personality Factors Related to under-
achievementin Science, Ph.D. Edu. Kerala Univ. 1976.

3gBabu, N., A Comparative Study of the Personality Factors
of High Intelligence - High Creative Thinkers and High Intelligence
- Low creative thinkers in Secondary Schools, Ph.D. Edu. Kerala Univ.1977.

39Tandon, S., A Psychological and Ecological Study of under-
achievers, Ph.D. Edu.BHU, 1878.
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apt to inferiority feeling, different, pessimistic, moody, depressed

and highly anxious.

Adjustment pattemns of the adolescents {s considered to
be a vital problem in the'area of personality. Several studies have
been conducted in this field. As a result of the investigation into
the adjustment problems of female adolescents, Seth (1970)40 found
the lag between physical and social development and the desire for
activity and interest in the peer group as a reason for such problem.
Bhatt (1971)41 aimed at finding out the adjustment problems of the
over achievers and under-achievers on a sample consisting of 100
over-achievers and 106 under-achievers of both sexes and found a
gignificant difference between the two groups. AMazumdar (1972)42
made an attempt to see whether maladjusted adolescents possessed
certain personality characteristics which differentiated them from
the adjusted and found significant differencé between the two groups
on the personality characteristics like aggression, group dependency

self-confidence and sense of securing. Pandit(1973)43 noted that the

4oSeth, S., The Adjustment Problems of Female Adolescents.

(A Sociological Study of 500 female teenagers of Lucknow City),
Ph.D. Soc., Lucknow Univ. 1870.

“Iphatt, K.K., Adjustment Problems of the underachievers,
University School of Psy. Edu and Phil, Gujrat Univ. 1971.

42Mazumder, C., A Study of the Adjustment in Adolescence,
D.Phil, Calcutta Univ., 1972.

43pandit, K.M., The Adjustment Problems of the Gifted
children and Their Reactions to Frustration, Ph.D., Psy.Mysore Un.1973.
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gifted and the non-gifted children differed in their level of school
adjustment. Periera's (1974)44 study revealed that the maladjusted
and the well adjusted differed with respect' to needs‘, self-concept,
anxiety but did not differ on scholastic achievement. Sharma (1978)45
reported that the aesthetic and social interest and socioc-economic
status contributed significantly toward the well-adjustment of profes-
sicnal college students. But Gupta (1978)46 observed no Ssignificant

differences in regard to adjustment among college students.

Leadership is treated a3 an important quality of adolescent
boys and girls. Many studies are attempted to investigate into the
aspect of leadership behaviour. The leadership behaviour is expected
to be cultivated through the participation in different student activi-
ties. Pendse (1961)47 tried to find out the possibility of an intermediate
personality pattérn which. could bridge the gap between authoritarian
'personality and the to-be achieved democratic personality and effects

of three patterns of leader personality, namely, democratic, autheritarian

'44Periera, 0., A Study of Five Major Factors contributing

to certain Psychological Problems of Pre-adolescents, Ph.D. Psy.
Mysore Univ., 1974.

45$harma, G.R., A Study of Factors Underlying Adjustment
Problems of Professional and Non-professional College Students, Ph.D.,
Edu. Meerut Univ., 1976.

466upta, B.P., A Study of Personality Adjustment in Relation
to Intelligence, Sex, Socio-economic Background and Personality dimen-
sions of extraversion and Neuroticism, Ph.D., Edu. Utkal Univ., 1978.

47Pendse, V.V., An Experimental Study of leadership process

among secondary school children of Greater Poona, Ph.D. Psy. Paona



and consultative, on members working under them in general, and
: to test the efficacy of consultative personality i{n particular and it
appeared that there was little conscious effort at producing leadership
in secondary schools that the schools were crowded and that the
co-curricular activities were misunderstood. Nayar (1962)48 found
that academic leaders were less ascendent and more submissive while
extra-curricular leaders were more aséendent and less submissive.
Stnha (1960%° focussed on the evaluation of NCC training in the
development of leadership qualities among school students. He found
that NCC training and development of leadership were positively
related and after completion of the training the cadets were rated
significantly superior to non-NCC students on each dimension of
leadership. Singh (1974)50 found that student leaders in comparison
with the non-leaders were more warm and social, emotionau]mature
and stable, dominant, tended to be more ventureous, tough and realistic
practical, sophisticated and polished, confident, secure, cheerful and
self-composed and participating in various occastonal student activities.

Mazumdar (1 974)51 observed that existing academic programmes

48Nayar, F.S.K., A Study of Certain personality characteri~
stics of leaders among high school students, Ph.D. Psy. Mysore Univ.
1962,

493inha, S.K., Evaluation of NCC Training in the Development

of leadership qualities among school students, Ph.D. Psy., Pat. Univer-
gity, 1966.

50 5oSingh, B., A Study of personality Traits of student leaders

and Non leaders of Selected Indian Universities and their Expressed
opinion towards leadership Traits, Ph.D. Edu. BHU, 1974.

5IMazwrmrm', T., Academic leadership and student unrest
- A Pilot study, Zakir Hussain Centre for Edul. Studies, JNU.1974
(ICSSR financed).
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failed to gratify students' psychological needs at three levels, namely,
cognitive, connative, and affective and helped in fomenting student
unrest and formal leadership was percetved more favourable in time
of unrest while investigating into the problem of ucademi.c leadership
and student unrest. Patel (1974)°% said that leadership, organisational
climate, teacher morale innovation and change were significantly
related to the progressive chamcteri.?tics of high schools. Similar
results were observed in the study of Darfi (1975°° Pal (1976)>
who also observed insignificant differences {n the personality make-up
of student leaders and student non-leaders. Singh (1978)‘55 found that
total leadership was significantly related to four personality factors,

viz., outgoingness, intelligence, emotional stability and assertiveness.

Studies have also been conducted on personality-characteri-
stics with regard to academic achievement. Sinha (1967)56 observed

that both the two groups - high achievers and low achievers were

5zPatel, B.N., Study of Leadership for Improving Inspection

in High Schools of Selected districts in Gujrat, Ph.D. Edu., MSU.
1974.

53Darji, D.R., A Study of Leadership Behaviour and Itx
correlates in the secondary schools of Panchmabals District. Ph.D.
Edu., MSU, 1875.

54Pal, J., Personality Studyt of the Study leaders, Ph.D.,
Edu., Sam. Univ., 1976.

558ingh, H.M., A Study of leadership Behaviour of Heads
of Secondary Schools in Haryana and its correlates, Ph.D. Edu., Kur.
Univ., 1978.

sssinha, N.C.P., A Study of Intelligence and some personality

Factors in Relation to Academic Achievement of School Students,
Ph. D. Psy. Magadh Univ., 1967.
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There are some Studies on personality traits which ended
up with the suggestion that proper facilities for many-fold activities
should be provided in order to inculcate the personality development.
Saran (1970)61 suggested the organisation of student activities in
cooperation and wide contact with the guardians and parents of the
students so to have a positive effect on their social adjustment. Das
(1_975)62 studied juvenile delinquency and observed special curriculum,
proper recreational facilities, play-grounds, extra-curricular activities
to be rare in the schools where' delinquents continued their study
and suggested suitable provision for wvarious non-class-room activities.
Upadhaya (1975)63 identified defective method of teaching and abuse
of students' unions to be the cause of student unrest and suggested
emphasis on extra-curricular activities together with other facilities

in the institutions.

3.4 Studies on Student Activities and
Personality Characteristics

It would be appropriate at this stage to examine the concemn
of related studies on student activities and personality characteristics.

Many studies drew attention in this particular aspect.

ISarcm, V., A Study of Personality Traits of Nursery School
Children Against the Background of their Home Environment, Ph.
Edu. Agra Univ., 1970.

62003, P.C., Juvenile Delinquency: A Study and Identification

of Causative Factors with Special Reference to Assam, Ph.D., Edu.
Gauhati Univ., 1975.

63(Jpadhyay, R., Student Unrest - A Study of the Degree
College of Eastern Uttar Pradesh, Ph.D. Edu. BHU, 1975.
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Psychologisfs found that play had been employed to release
aggression of ldisturbed children. In such play they might throw, smash,
squeeze and twist toys and dolis. It was realised that such aggressive

responses and releases preceded more constructive behaviour. Moore,
| et. al (1974)64 reported that children who are engaged 'in high levels
of solitary goal-directed activity and children who played with objects
in a pretend fashion did better when asked io solve problems involving
these objects. Sylwva, Bruner and Genova (1976‘)65 also remarked that
children .in play groups required fewgr hints, had more goal-directed
responses and were categorised as 'learners' moving from simple
to compléx. Recent findings indicate that children's tendency to engage
to pretend play and to do so imaginatively is related to several aspects
of social behaviour and social functioning. Rubin and Pepler (1979)%¢
concluded that the understanding that is gathered by virtue of play
might involve the child's ability to appreciate the perspective of
other players in relation to their real selves and their play-selves

and coordinate the perspective with child’'s own real and play self.

64poore, et. al. (1974),Pretend Play in childhood - An Integra-

tive Review, Journal of Child Development, Vol. 52, No.4., december
1981.

6SSylva, Bruner, and Genova, The Effects of Play on Conver-
gent and Divergent Problem solving. Journal of Child Development
Vol. 52, No.4, December 1981.

66Rubin and Pebler, The Effects of Play on Convergent
and Divergent Problem Solving, Journal- of Child Development, Vol.52
No.4, December 1981.



The activities which are performedAin group -settings are
found to have maﬁy advantages in cultivating pgrsonality traits. Some
scholars recorded changes in attitudes, interpersonal relations and
in \the self-concept as a result of group experiences. Pileggi (1969)67
found increasing recognition of the school's responsibility for emotional
adjustment and social development of its pupils. The study suggested
that the inhibition of the emotions could only be possible by engaging
them in some group -activity outside the class-room learning. Horrocks

and Benimoff (1966)68 have explained peer-group influence in this

way:

"The peer groupis in adolescent's real world,
providing him a stage upon which to try-out himself
or others. It is in the peer group that he continues
to formulate and revise his concept of self, ...... ,
it, is there that he can find a world that enables
him to assume leadership. In addition, of course,
the peer-group is the major recreational outlet
of the teenager."”

As a result of broader opportunities for social participation, the older
adolescent’'s social insight improves and thereby he makes better adjust-
ment in social situation. Bining and Bining (1935)69 said the debate

which is a group activity had been used as a method of instruction

67Pileggi, N., Revolutionaries who have to ‘be home by 7:30.
Phi. Delta, Kappan, 1969, 51 (561-569).

68Horrocks, J.F., and Benimoff, M., Stability of Adolescent's
nominee status, over a one-peer period, as a friend by their peers.
Adolescence, 1966, 1 (224-229)

693ining, A.C., and Bining, D.H., Teaching the Social Studies
In Secondary Schools, 3rd Edition, Tata Mc-Graw-Hill Publishing Co.

Ltd., Bombay, 1935.



o1

from the days of early Greece down to tghe present time and regarded
it as a valuable student activity claiming that it teaches self-confidence
it helps in the development of self-control, it develops reasoning power
and judgement and affords the pupils a knowledge of parliamentary
proceduré, Coleman (1961)70 found that boys wvalues youth culture
movement and athlétic status and girls valued popularity and leadership
in extra-curricular activities with the view that 'peer activities generate

a holding power' in educational attainment.

One easily recognises that one student is not able to participate
in any activity or all activities. The fundamental need is the establish-
ment of achievement levels for the individual and the group; levels
which encourage the full value of activity and are related to separate
capabilities and interests of the Individual and the group. The activities
may be of various kinds. Craft activity, sports and games, NCC, lite-
rary activities and some other activities are commonly introduced
in secondary schools of India and the activities were found to have
influence on personality characteristics. Chaturvedi (1957)71 as a result
of his investigation observed that craft made the child more adaptable

to the wvarying conditions of modern industrial and social living.

7OColeman, J.S., The Adolescent Society, New York, ‘The
Free Press of Glencoc, 1961.

71Chaturvedi, S.L., Crafts as an Educational Medium in
Elementeary Schools, Ph.D. Edu., BHU., 1957.
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Robertson (1952)'% related crafts as taught in schools to a much
wider field - not just to education generally but to the whole environ-
ment. He treated wood work, modelling, pottery, carving, book-binding
lino-pictures, fabric printing, needle work and embroidery and crafts
as important elements in building up character. He found that parti-
cipation in craft activities in school helped in developing some perso-
nality traits in the following way:

fFirst, sensitiveness to quality, especially physical

sensitiveness of touch appeared to be developed

by handling the control was exercised by using

rawv materials, craft activities first influenced

the maker and ultimately the beholder because

it distilled experience.”

Choksi (1976)73 observed that the Gujarat programme of
teacher training excelled in better articulation of programmes of
work experience, craft work and community living and thereby they

excelled in character building.

Saroja (1970)74 aimed at understanding the art appreciation
in secondary school children with reference to a few personality

traits, viz., intelligence, imagination, extroversion and neuroticism.

72Robertson, S.M., Creative Crafts In Education. Rontiedge
and Kegan Paul Ltd. Broad Way House, Carter Lane, London, 1852.

73Choksi, M.M., Comparative Study of the Programme of
Elementary Teacher Education in the State of Gujarat and Philippines,
Ph.D. Edn. MSU, 1976.

74Saroja, M.V., Art Appreciation in School Children with
reference to some personality Traits, Ph.D. Edn. Madras, Univ.,1870.



The investigation was confined to visual art only. The research revealed
negligible correlation between art appreciation and intelligence,
and no significant relationship between art appreciation and extro-

version, and art appreciation and neuroticism.

Nair (1972)75 rﬁade a study on the effect of NCC training
on phystcal growth, adjustment, academic achievement, and certain
personality factors of high school pupils in Kerala state. Significant
gain in physical development, adjustment, achievement in English,
4gen_eral science and social studies and personality traits, namely,
leadership qualities, integrity, sociability, persistence, emotional
stability, attitude to school, self-confidence, was found in experimental
group. The results of factor analysis showed that the adjustment
of individuals in all areas was considerably improved in the case
of experimental group. In another investigation, Doraiswamy and
Purushothanam (19?‘?‘)76 studied the impact of NCC on the development
of certain personality traits bf the secondary school students and
found significant differences between the two groups of ‘students,
namely, students having NCC training and students without NCC

training with regard to personality characteristics. Gupta(1966)77

’SNair, R.S., A Study on the Effect of NCC Training on
Physical Growth, Adjustment, Academic Achievement and Certain
Personality Traits of High School Pupils in Kerala State, Ph.D. Edn.,
Kerala Univ., 1972.

mbomiswamy, S. and Purushothanam, S., The Impact of
NCC on the Development of Certain Personality Traits of the Secondary
School students, JL of Educational Research and Extension, Vol.13,
No.3.,January 1877.

77Gupm, V.P., Intelligence and Personality characteristics
of Selected Higher Secondary School Sportsmen and non-sportsmen,
JL of Educational Research and Extension, Vol.ll,No.4,April 1966.
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made a comparative study of 60 selected high school sportsmen
with non-sportsmen from the same populatién. It was found that
intelligence was Ssignificantly lower than the sportsman group, the
sportsman group was lower on N-Scale than the non-sportsman group,
and the athletic group was higher on E-scale though not Asignificantly.

After making a comprehensive longitudinal investigation, Clarke(l 968)78.

-
~ et

and Clarke, Irving and Heath (1969)7° £=m375 72 ave Sigrom 17
and Clarke and lﬁeréon (1961)80 reported that the boys who actively
participated in athletic teams in both elementary and junior high
schools were superior to their peers in skeletal maturity, bodily
size, muscular strength, endurance and power. The study by Gupta
(1973)81 on personality characteristic of basket ball players revealed
that the players at different levels of performance showed significant

development in their personality traits. Girichhidda (1977)82 identified

78Clarke, H.H., Characteristics of the Young Athelete:
A Longltudinal look, Kinesiology Review, Washington, DC., AAEPFR
1968. :

"SClarke, H.H. Irving R.N. and Heath, B.H., Relation of
Maturity, Structural and Strength Measures to the Samato types
of Boys 9 through 15 years of Age, Research Quarterly, 1961, 32
(449-460)

80Clarke, H.H. and Peterson, K.H. Contrast 6[ Maturational
Structural and strength characteristics of Athletes and non-athletes
10 to 15 years of age. Research Quarterly, 1961 32(163-176)

81Gupta, V.P., Personality Characteristics of Basket-Ball
Players at three levels of performance as measured by 16 PFl, J.I.
of Educational Research and Extension, Vol. 10, No.l,‘July 1973.

Bzctrichhidda, A Study of the personality characteristics
of Athletes participating in contact, non-contact and semi-contact
physical activities, Ph.D. Edu. Pun. Univ., 1977.
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the personality characteristics of male athletes participating in contact,
non-contact and semi-contact physical activities and assessed the
personality traits of the athletes in relation to those of nbrmal popula-
tion. It was observed that contact athletes when compared to semi-
contact and non-contact athleteswere bright, realistic and group-
dependent. The sport groups were alike at all the four levels, viz.,
College, University, State and nation. Personality patterns of each
of the contact, semi-contact and non-contact groups at all levels
were similar. Again, Verma (197’9)‘83 tried to see whether the contact-
team sportsmen showed any difference compared to the non-contact
team sportsmen and observed that factor 'A' (reserved vs outgoing)
was significant at .01 level, factor 'B' (less intelligent vs more intelli-
gent) was significant at .01 level and factor O (conservative vs expe-

rimenting) was significant at .01 level.

Coleman (1969)84 suggested that the students might be
used as ‘tutors' for other students. It could be a very promising
technique to help in fostering individual competitiveness to concern
for each other and in cultivating the personality traits like courage

and leadership.

~

83Verma, K.K., Comparative Study of Personality Traits
of sportsmen participating in contact and non-contact sports. JL
of Educational Research and Extension, Vol.13, No.3, Jan. 1977.

84Coleman, J.C., The Perception of Interpersonal Relation-
ship during Adolescence. The British Journal of Educational Psychology,
1969, 39 (253-260)
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Some students were conducted on student activities, in
general in relation to the development of personality traits. Cavanaugh
(1942)85 made a study on the relation of recreation to personality
adjustment. It was revealed that the students who took part in recrea-
tional activities were better adjusted than those who did not. Similar
evidence was found in the studies of other scholars. They emphasised
how the failure to promote healthy social development might induce
conflicts among children and an undesirable continuation of dependence
on teacher. Johri (1 960)86 Vinvestigated into the personality development
of post-adolescent girls and the impact of participation in games
and other co-curricular activities on the total personality make-up.
The findings revealed that an average girl of the experimental group
was  better adjusted socially, emotionally and personally than average
girl of the controlled group. Pani ( 1969)87 made a study on the evalua-
tion of co-curricular activities in secondary schools of Orissa and
their relationship with personal development of pupils. He found
that pupils getting better facilities for participation had better personal
development. Participation in social and welfare activities, physical

education, literary activities and speech activities was found better

85Cavanaugh, J.O., The Relation of Recreation to 'P_ersonality
Adjustment, JL of Social Psychology, 1942, 15 (63-74)

86Johri, P., Influence of Physical Eduction on the Post-
Adolescent Girls - A Psychological Study, Ph.D., Psy. All Univ.,
1960.

87Pom', R.N., Evaluation of Co-curricular Activities in Secon-
dary Schools of Orissa and their Relationship with Personal Develop-m
ment of Pupils, Ph.D. Edu. Utak Univ., 1969.



57

related with personal development than other aspects. Some scholars
remarked that task-oriented study group resulted in greater behaviour
and personality change than other groups. Friendship, co-operative-

ness, general adjustment was better in task-oriented group.

Thus, educationists and scholars have emphasised the impor-
tance of student activities. The famous Laboratory school by John
Dewey (1915) and the Jamia Milia Islamia founded at Aligarh (1920)
~ all focussed attention on the active participation of students in
many-fold activities in order to produce a wholesome personality.
The Secondary Educations Commission (1952) proposed the development ’
of a programme of curriculum reorganisation based upon different

student activities suited to the conflicting needs of adolescents.

3.5 Implication of the Review of Related
Research for the Present Study

The review of related studies in the three areas, namély,

student-activities, personality-characteristics, and the relationship

- T

between student activities and personality characteristics have great
implications for the ‘préseﬁt -study. The findings in the field clearly
indicate that inspite of the realisation of ~the importance of student
activities the existing schools have been suffering from the lack
of proper facilities like, good organisers, supervisors, trained teachers,
funds, equipment, etc. etc. The questions posed with regard to the

Nagaland schools that are characterised by poor provision for activities



are whether such schools lack the right type of facilities, suitable
organisation and supervision, and whether the staff have adequate
training. The general trends prewailing in the schools having inadequate

or no activity will be examined critically.

Apart from this, the related studies in the field of student
activities and personality characteristics have been reviewed wi_th
a view to see the relationship between them if any. The researches
reviewed have indicated that physical activities, athletics, games
and other activities have many chances of enhancing the adjustment
capabilities, leadership behaviour, physical strength, endurance and
some other characteristics of personality of the individuals and groups.
However, the aspect of relationship of student activities in general
with personality characteristics has not been adeéuately studlied.
Therefore, the present study intends to classify the students into
three catigories on the level of motivation towards student activities,
namely, highly motivated, moderately motivated and lowly motivated
cnd thereby identify the differences bmong the three groups of students

with regard to personality characteristics.

The review of related literature has indicated that there
is an urgent need to design a comprehensive curriculurn embodied
with recreaticnal and other activities which have formative influence

on personality development of individuals. The present study will
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try to make suggestions for the reorganisation of the activities so

as to make them an integral part of the school curriculum.

The review of related research has also helped the investi-
gator formulate the hypotheses for the present study. The objectives
of the study and the hypotheses are aimed at attempting to validate
and test the findings of earlier reserarches. The objectives of the
study are particularly concerned with looking into the existing set-up
of student activities that may constitute contributing force in enhancing
the development of personality among the students in the State

of Nagaland.
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ORGANISATIONAL SET-UP OF STUDENT ACTIVITIES
IN NAGALAND

4.1 Background of Secondary Education
in Nagaland : A Brief Account

Nagaland is situated in the North-Eastern part of India
bordering Burma i{n the east and Assam in the west, Arunachal Pradesh
in the north and Manipur in the south. The State comprises seven
districts, viz., Kohima, Mokokchung, Tuensang, Phek, Zunheboto,
Wokha and Mon. The topography of the State is hilly except in the
Dimapur area. The state has special problems due especially to different

dialects and social customs.

Like mosf of the developing States in India, the State
of Nagaland has acknowledged that education is the key to social,
economic and political development. Education is centrally admini-
stered by the State Ministry of Educditon, which is responsible for
_the development of education at all levels - primary, secondary,
and tertiary.

In all Government and recognised schools a centralised
curriculum prescribed by the Government {3 in force. The State
Government's policy is channalled towards following the national

system of education which i3 acceptable to the people as a whole.
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State’s educational system at school level has been reconstructed

as under effective from the year 1980-81

Elementary Education (Part I)

Pre-Primary and Primary Schools upto Class IV.
Elementary Education (Part II)

Middle Schools (from Class V to VIII)
Secondary Education

High Schools (Classes IX and X)

In order to safeguard the educational and economic inte-

rests of the weaker sections of the community and particularly of

the Scheduled Tribes education upto Class X has been made free.

The secondary education is aimed at:

a)

b)

c)

d)
e)
f)

9

Optimum utilisation of the existing physical facili-
ties and expansion of additional physical facilities
on restricted scale;

removal of regional imbalances;

provision of special assistance to girl students to
enhance their enrolment;

improvement of science education;
switching over to new pattern of education;

qualitative improvement of secondary education;
and

provision of student amenities.

The data on enrolment in- the State's high schools and the position

of teachers is as follows:
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There wére as many as 30 Hfgh Schools (both government
‘and recognised) in the year 1965-66 which increased to 101 in the
year 1980-81 and to 104 in 1983. Only 32 percent of the total popula-
tion in the age group 14-17 were enrolled in high schools upto 1979-80.
In the Sixth Plan period, it was envisaged that there would be an
additional enrolment of 7000 children. Growth-rate of enrolment
in the High schools increased approximately by 79% by the year
1982-83. The achievement during the period i3 one of the most remar-
kable features in the secondary sector of education in Nagaland.
The percentage of trained teachers in 1971-72 was as low as 22.8
which increased to 30.8 in 1982-83.

Nagaland Board of School E&ucation was established in
the year 1975 and started conducting the High School Leaving -
Certificate Examinqtion from that year itself. All the schools are
under the overall control of the Directorate of Education. Headmaster
of a high school i3 the drawing and disbursing officer in respect
of his establishment. The Inspector of Schools i{s the inspecting autho-
rity of high schools. Howsever, the high s;hools are also often visited

by the Director and Assistant Directors of Education.

All the tribal students are given stipends for post-matric

studies at the rate of Rs.60/- p.m. As many as one hundred stipends

—— e
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for boys and another one hundred for girls are provided to secondary
school students on merit-cum-medné basis at the rate of Rs.20/-
p-m. for a term of 4 years. Selection of students in each district
i3 done by the Deputy Commissioner. Recognised Private high schools
are given grants-in-aid on the basis of enrolment-cum-performance.
As an incentive for promotion of women’'s education, special stipends
| are awarded to girl students. Students of educationally backward
areas receive free supply of text-books. The Government high schools
have -started opening book-banks. As many as 50 high schools are
being supplied new books for their book banim as replacemeht due
to the change of curriculum during the Sixth-Plan period with an
outlay of Rs.1.00 lakh.

4.2 Scheme Devised for Student Activities in Secondary Education

. In order to review the position of student activities at
the secondary level of education, data were collected by referring
to the relevant records from different agencies like the Directorate
of Education, Kohima, Directorate of Physical Education and Youth
Service, Kohima, District Sports office, Kohima, 24' Indep. Coy.
NCC, Kohima, 25 Indep. Coy. NCC, Mokokchang and others. The
data included position of student activities in the curriculum, provision
in the time-table, types of activities, manner of their implementation,
the number and type of teachers associated, money allocated and

80 on.
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4.2.1 Position of Student Activities in the Curriculum

The objectives of secondary education (Classes IX and

X) as per the prescribed curriculum are as follows:

a) acquisition of the skills and habits of self-learning;

b) acquisition of a broad-bqsed' general education con-
sisting of science, mathematics, social sciences, lan-m
guage and socially useful productive labour;

c) acquisition of habits of helpful living and participa-
tion in games and sports, athletics for the maintenance
of physical fitness;

d) developing aesthetic appreciation of creativity through
participation in artistic activities;

e) exploring the world of work and understanding the

realities of life in order to prepare for a confident

entry in the world outside the school; and

f) participation tn and promotion of social activities

in the school and the community so as to imbibe

democratic values to work towards the achievement

of equality through service to the weak and the

deprived.

Keeping in view the above objectives for secondary school
students, the present curriculum {8 constructed. The prescribed
curriculum comprehends student activities of wvarious types together
with academic learning. Thus the student activities have a recognised
place in the curriculum with a vilew to make them either compulsory
or optional and to be conducted by the school itself in its premises
or outside. Needless to say that such activities ought to be assessed

regularly either internally or externally in a manner that the participation
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i them mey fashiiste; 13 the extsnt possibls; the sbjsstives of
saueation of the seegndary 52385:

Assuming minimum duration of 45 periods per week and
the duration of a period iuto be 40 minutes for instructional work,
the following may be the broad distribution of periods per week
for teaching of different subjects. Thé schools may, however, make

suitable modifications as per their requirements.

TABLE 1: Time Allocation of Subjects Per Week

Subjests ggfigoe;:ed

, per weeks
I. English - 2 Papers 10

2. Mother Tong'uet or Alternative

English o t+indd 5
3. Mathematics - 2 papers 8
4. Integrated Science b]
5. Social Science 8
6. Socially Useful Productive Work  5
7. Physical Education 4

Time allocated for SUPW may be altered, if necessary, depending
on the nature of work. The school may make suitable adjustments
by providing extra time according to its convenience for physical

education programme including sports and games activities.
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The various types of activities in the cuwrriculum may be
viewed under two broad categories, namely, Socially Useful Pro- ductive‘
Work and Physical Education Programme including sports and games.
A copy of the prescribed curriculum for classes IX and X is enclosed
in Appendix A.

4.2.1.1 Socially Useful Productive Work

An important feature of the current cuwrriculum of school
education is the inclusion of activities like Socially Useful Productive
Work. Thge scheme waé introduced in the academic year 1980. At
the high school level Socially Useful Productive Work means the activi-
ties which seek to develop in the pupils the power and ability of keen
observation, collection of dppropriate information and syste- matic

presentation of work experience in the form of a report.

4.2.1.1.1 Activities Under SUPW

The six activity-areas under SUPW are (1) health and hygiene;
(il) food; (iii) shelter; (iv) clothing; (v) social work; and (vi) recreational
and cultural aétivities. All these activities have been considered in
four forms, namely, (i) exposition (visit) to work situation; (ii) assisting
others (teachers/parents/elders) in work; (ili) individual work; and (iv)

group work.

The warious objectives of exposition to work situation
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are:

a) to develop interest in and attitude to manual labour
engaged in various types of work;

b) to | understand the process and sequence of operations
in work;

c) to appreciate the skill involved in work; and

d) to realise the educational utilitarian and disciplinary
values of manual work.

The various objectives of assisting others in work are:
a) to gain experience by participating in work process;
b) to help others in work like an apprentice; and

c) to learn things by seeing and doing.

Individual work is intended:
a) to develop wbrking skill;
b) to develop working habit; and

c) to develop sense of economy and quality consciousness.

The group work is intended:
a) to develop specific working habits;

b) to develop working habit and discipline in a group
work;

c) to appraise the impbftance of co-operative working;
d) To participate in the process of productivity; cnd

e) to grow into productive man-power.

Emphasis is laid on work practice. This includes one main craft
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or equivalent service and one subsidiary craft or equivalent service.
Main craft specify the activities such as kitchen gardening, poultry
farming, bee-keeping, carpentry, knitting, embroidery and tailoring,
pottery, music (vdcal and instrumental), type writing, book bihding,
and metal work Subsidiary crafts embrace activities like cleanliness
of the neighbourhood, making of wastepaper boxes, making of jams,
pickles; etc. and others. Schools may submit to the Board for conside-
- ration the draft syllabus for any other Socially Useful Productive Work,
if they think it worth-introducing, keeping in view the facili- ties

awvailable in the neighbourhood.

4.2.1.1.2  Finance

The Nagaland Board of School Education provided facilities
to all Government High schools for conducting activities in subjec_ts
like carpentry, typewriting, knitting and tailoring. The Govemment
high schools at Kohima, Mokokchang, Zunheboto and Tuensang were
provided with 2 type writers and one typing instructor each during
1981-82. In addition to this, another 10 high schools were provided
with 2 sewing machines each together with tailoring materials. A token
provision of Rs.0f94 lakh was kept for 1982-83 and the approved outlay

for 1983-84 was Rs.2.30 lakhs.



TABLE 2: Physical Targets as well as Financial Break Upo (SUPW)

Sixth Plan

Ite Sixth Plan |'81-82 Expd|'82-83 Expds ['83-84 antici-|'84-85 pro-
m Outlay : pated Expds |posed Out-
! lay
1. Carpentry tools for schools 0.80 - I - -
' (40)
2. Timbers (@0.02 per schools per year
: ‘ 2.00 - - - -
(50)
3. Typewriter 4 Nos per school 1.00 - 0.25 i - 0.50
‘ (16) (® / (4
4. Knitting materials 1.60 - 0.40. - 0.42
@0.01 per school (50) _ (10)
5. Salary of typing 3.40 - 0.15 ! 0.30 0.66
Instructor . (16) (4) : (4)
6. Construction of Carpentary 3.00 - - - -
workshed in high schools (24) ;
7. Salary of Knitting 4.10 - 0.40 0.64 0.72
instructor (25) (9) (%)

63
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It has been proposed to employ local experts for instruction to the
school children on part-time basis by paying them a token reﬁumeration.
The Headmasters have to identify such experts and utilise their services
for training students in subsidiary crafts. Thus the activities pertaining
to SUPW differ from school to school depending upon the needs and
facilities awailable. But attention may be focussed on the ideﬁtiﬁca-
tion of common core programme which can be undertaken by all schools.
The overall programme .should be so designed as to involve regular
and active participation of the pupils throughout the year. Productive
work and services, where possible, should result in remuneration in

kind or cash. This will develop attitudes of self-reliance.

4.2.1.2 Physical Education Programme

The prescribed curriculum for classes IX and X of high
schools shows physical education programme as an important feature
of secondary education. A total of 4 periods out of 45 periods per
week have been alloted to physical education in the time-table, the
duration of a period being 40 minutes. The schools may, however,

make necessary adjustment as per their requirements.

4..2.1.2.1 Activities Under Physical Education Programme

Physical Education programme for classes IX and X s
categorised into six types, namely, (i) exerecise (callisthenic); (il)
drill; (ili) games and sports; (iv) athletics; (v) NCC and Scouts and

guides; and (vi) yo?gasanas.
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Exercises imply activities like free running, hop-step, jump,
body lowering backwards and others. Drill includes slow march, halt
in slow motion; etc. These are the revision of the works done in the
lower classes. Nb simple or relay games are prescribed for students
of classes IX and X. However, it is compulsory for them to attend
and participalte in the Mass P.T,, demonstration, etc. Participation
in all prescribed athletics events in compulsory. The NCC, scouts

and Guide and Yog’asdnas are optional.

4.2,1.2.2 The Programme Under Sports and Games

The programme embraces construction of play-grounds,
strengthening of the State Sports Council, institution ‘of Sport talent
scholarships, establishment of State Institute of Sports, construction
of Sports, stadia, construction of barrack type accommodation for
players, promotion of indigeneous games and sports, strengthening
of the Nehru Yuvak Kendras and Adventure scheme, and establishment,

direction and administration of the Youth Centres.

Construction of Play-Grounds

By the end of the Fourth-Five Year Plan, construction‘
of 88 play grounds was completed. The play grounds are constructed
or self-help bases. It was proposed to construct additional one hundred
play-grounds during the Fifth Five Year Plan for which a sum of Rs.5.00
lakhs was proposed. Since the provision of playground is the first require-

ment for promotion of the sports and games, {t was proposed to provide
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at least Rs.z.oo lakhs every year to develop the play grounds during
the Sixth Plan. But due to inadequacy of funds only a sum of Rs.1.00

lakh per year was provided during 1980-81, 1981-82, 1982-83 and 1983-84.

State Sports Council

State Sports Council is there, Chairmqn of which is the
Minister of Education. Director of Physical Education and Youth Services
is the Secretary. Other members are also there. One sports section
was established in Dimapur Government High School in the year 1975.
The outstanding boys and girls in physical education activities are
given an allowance of Rs.100/- p.m. The students do their academic
study and specialisation in different games and sports in the high school.
Five Assoclations have been created to encourage and promote sports
and games programmes. They are (1) Football Association; (2) Volleyball
Association; (3) Basket-ball Association, (4) Badminton Association,
and (5) Athletic Association. A total provision bf Rs.2.90 lakhs was
made during 1980-85 of which Rs.1.00 lakh is already utilised. It as
proposed to provide Rs.0.50 lakh during 1983-84 for creation of additional

staff and provision of special equipments.

Sports Talent Scholarships

A scheme of granting special sport stipends to the talented
boys and girls was introduced by the Education Department in order

to encourage and provide incentives to talents in sports. A token amount
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of Rs.0.10 lakh was provided during 1982-83 and Rs.1.00 lakh for the

year 1983-84 for this purpbse.

State Institue of Sports

To provide facilities for coaching and training in varfous
sports and to organise advunée training for sport organisers and teachers,
it was proposed to set up a State Institue of Sports during the Fifth
Plan Period. During 1982-83, 10 sportsmen were trained in wvarious
games and sports. Similarly, during the year 1983-84 it was proposed
to train 10 youth in various garhes and sports. An amount of Rs.6.00

lakh was provided for construction of buildings during the year 1982-83.

Construction of Spors Stadia

To improve the standard of outdoor and indoor games,
the construction of outdoor stadium is urgently needed, at least one
in every district headquarters. At present the outdoor and indoor stadia
have .been provided in two districts namely Kohima and Mokokchung.
The revised estimated cost for the completion of the State Stadium
is worked out to the tune of Rs.46.00 lakhs out of which Rs.36.00
lakhs had already been spent upto 31.3.82. As such Rs.10.00 lakl; were
provided during Sixth Plan period of which Rs.5.00 lakhs were proposed

to be spent in 1983-84.

Construction of Barrack Type-
Accommodation for Players at Kohima

The Education Department faces acute problems for accom-
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modation of players when tournaments and coaching camps are organised.
To tackle this problem it was proposed to construct sport hostel in
the major district headquarters during Sixth Plan. The construction
of Sport hostel at Kohima was started during 1978-79 with a provision
of Rs.1.00 lakh. A sum of Rs.0.50 lakh were provided during the year
1980-81 and the same: amount during 1981-82. Rs.1.50 lakhs were provided
during 1982-83. To complete the work another sum of Rs.0.50 lakh

was proposed during the year 1983-84.

Promotion of Indigeneous Games and Sports

This is a scheme under which the indigeneous games and
sports of Nagaland are to be developed and standardised. It is proposed
to promote these games and also to take up traditional sports like
Naga Kick Fight, High Kick, Free style Wrestling, and archery. On
this scheme an_amount of Rs.0.10 lakhs was provided during 1982-83

and Rs.1.00 lakh for the year 1983-84.

Nehru Yuvak Kendra (NYK) and Adventure Scheme

NYK and Adventure scheme are two centrally sponsored
schemes in Nagaland. For NYK, there are two centres in Kohima and
Mokokchung. The objectives of NYK include social activities, organisation
of sports, youth-services, adult education, rural development, central
programmes, work-camps, vocational training and others. Under Adven-
ture Scheme the activities include leadership training, mountaineering,

road construction, etc. Its objectives are almost similar to those of



NSS which has been implemented in the colleges. Adventure scheme
is generally organised by D.S.O. and youth co-ordinator in cooperation

with the teachers of schools and coaches.

Youth Centres

In order to cater to the recreational sports, general welfare
needs of the youth, four youth centres have already been established
dt Tuensang, Mon, Kohima and Mokokchung. In the year 1980-81 and
1981-82 the actual expenditure incurred was Rs.1.18 and Rs.2.94 lakhs
respectively. For the year 1982-83 Rs.1.80 lakhs was approved and
Rs.0.60 lakh proposed for 1983-84.

Direction and Administration

The promotion of games andsports depends largely on how
they are organised. Hence, the provision for direction and administra-
tion is kept on 'the budgetary expenditure under the plan periods. Under
the direction and administration the following schemes exist

a) additional staff and sports equipment,
b) directorate office building and staff quarters; and
¢) construction of district offtces.

Table 3 indicates financial implications of various aspects regarding

sports and games.

4.2.1.2.3 National Cadet Corps (NCC) and Bharat Scouts and Guides

NCC in Nagaland was started in the year 1965-66. The .- -



TABLE 3: Outlays and Expenditure (Ann

ual Plan 1983-84) for Promotion of Sports and.Games

cheme Sixth Pl Actual Ekpdr. 1982-83 1983-84 198485
Bromotion of Sports  Approved Revised 1980-81 11981-82 Approved Antici- Hroposed Rroposed
and Games : pated - '
Construction of Piay 6.00 5.00 - L.00 1.00 1.00 1.00 - 1.00 2.00
grounds B A
State Sport Council  2.90 Z 0.50  0.25 0.25 0.25 0.50 1.40
Sport Talent Scholar-  3.00 - 0.80 - 0.10 0.10 1.00 1.10

- ship ‘ -
State Institute 2.00 - 0.50 0.44 0.20 0.20 0.50 0.36
of Sports
Construction of Sport ‘ : - '
‘Stadiam, Dimapur 15.50- 5.00 3.00 3.50 2.00 2.00 5.00 ~ 5.00 2.00
Sport Stadia; Kohima  9.00 - 2.00 1.00 6.00 6.10 - ' -
Sport Stadia,Mokokchung 4.50 - 1.00 0.50 1.00 1.00 2.00 . -
Construction of barrack ‘
type accommodation for . ‘
players at Kohima 3.00 3.00 0.50 0.50 1.50 1.50 0.50 . 0.50 -
Provision of staff main- A
tenance in Stadia 2.19 - - - 0.10 0.10 0.20 1.89
Financial assistance to : _

Sport Association 5.00 1.00 1.00 1.00 1.10 1.10 1.10 0.80
Promotion of indigeneous :

games and sports 1.60 1.00 - - 0.10 0.10 1.00 0.50
Establishment of Youth

Centre 8.00 - 1.18 2.94 1.80 1.80 1.60 1.48

34
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Directorate of the NCC is located at Shillong, Meghalaya. One group
Commander i3 there for Manipur and Nagaland with 'headquarters at
Imphal. The Directorate General of NCC in Delhi is the final authority
to approve sanction for opening new troops. Nagaland has 3 NCC units,
two- Qeing in Kohima and one in Mokokchung. These are:

1. 24 Indep Coy NCC (Boys) - Kohima

"7 "™~ 2, 25 Indep Coy NCC (Boys) - Mokokchung
3. 66"Indep Coy NCC (Girls) - Kohima

Two Alr Wings have receanened in_Dimapur Govt. High School

~

and Mokokchung Govt. High School to ine training to-students to get

—

a knowledge on plane mechanisms, mountaineering etc. The airwing
is only for junior division. Annual training camps .for juniors (foir 10
days) and for seniors (for 12 days) are conducted.

Actual allotment is there for 100 cadets for one school
50% of the total expenditure is bome by the centre and 50% by the
state {tself. A total provision of Rs.5.50 lakhs was kept during the
sixth Plan of which Rs.1.09 lakhs was utilised by 1981-82. An amount
of Rs.1.22 lakhs was provided during 1982-83 for creation of new posts
and provision of house rent. Rs.2.07 lakhs was proposed for 1983-84

to create new posts for the air-wing and provision of required facilities.

Nagaland Bharat Scouts and Guides is a voluntary organisa-

tion almed at inculcating a sense of service to the society. It has a



78

branch in Nagaland and the District Commissioner controlls the scouts
and guides on the district level. For taking up wider programmes of
Scouts and Guides it has proposed to provide grants-in-aid amounting
. to Rs.4.12 lakhs during the Fifth Plan. A sum to the tune of Rs.0.50
lakh, Rs.1.00 lakﬁ, Rs.1.00 lakh and Rs.1.80 lakh had been spent during
1978-79, 1979-80, 1980-81 and 1981-82 respectively. Rs.1.00 lakh was
prbvided during 1982-83 and another Rs.1.00 lakh for the year 1983-84.

Table 4 indicates the financial provision on this scheme.

Teacher

With the introduction of new cuwrriculum for Classes IX and
X teachers have to be oriented in different sports and games and in
respect of socially Useful Productive Work. There are certificate cow"ses
for physical education teachers like (i)' C.P. Ed (One year course for
matriculates), (ii) B.P. Ed - (a. Three-year-course for under-graduate
candidates and b. one-year course for graduate candidates) and others.
The candidates from Nagaland go to different places like Bangﬁlore,
Gwallor and Agartala for obtaining qualifications in Physical Education.
The successful candidates are appointed as Physical educat(on teacher
after the completion of C.P. Ed course and as youth co-ordinator after
the completion of B.P. Ed course. The physical education teachers
are appointed on different scales of pay as: Physical education teacher
(graduate) - Rs.350/-, Physical education teacher (under-graduate)

-~ Rs.275/- and physical education teachers (under-matric) - RS.240/-.



TABLE 4: Outlays and Expenditure (Annual Plan 1983-84) for NCC and Bharat Scouts and Guides

Sixth Plan 1980-85

Annual Expdr. 1982-83 1983-84 1984-85
Scheme Approved|Revised [198081 |1981-82 |Approved|Anticipated Proposed Capital |Proposed
outlay
NCC '5.50 1.00 0.28 0.81 1.22 1.22 2.07 - 1.12
Bharat
Scout & -
Guides ‘L5.80 - 1.00 1.80 1.00 - 1.00 - 1.00

04



After graduation a candidate éan go directly for training as sports
coaches, the course for which is of 10 months' duration. The training
institutions are at Patiala, Bangalore and Calcutta. Among the coaches
there are three different categories, namely, Grade I, Grade II and
Grade III. Table 5 indicates the existing position of physical education

teachers and coaches in the State.

TABLE 5: Number of Physical Education Teachers
and Coaches in the State

Physical Education Teachers 75
Coaches (Grade 1)

Coaches (Grade 1)

Coaches (Grade III) 23

Table 5 reveals that the number of physical education teacheré an'd. |
coaches in the State is 75 and 27 respectively. The number is much
less in proportion to the population size. Hence posts for 10 physical
education teachers were created during the Sixth Plan Period. Anticipated
expenditure for 1982-83 was Rs.1.00 lakh and proposed butlay for 1983-84
was Rs.1.00 lakh inclusive of new posts likely to be created in that
year. Appointment of the teachers is done by the director of Education

on the recommendation of the Physical Education Director.
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Teachers have to be oriented in the subjects of SUPW by
organising workshops with the help of experts from NCERT, ITI, Industries
Department and other allied departments for which funds have been
provided during the current Plan period. The scheme, however, i{s imple-
mented through the SCERT. Accordingly, during the year 1981-82 an
amount of Rs.0.25 lakh was spent for {mparting training to 100 teachers

drawn from all areas of the State in SUPW subjects.

Management.
Until 1975, activities related to physical education and youth

services and other various activities were looked after by a special
officer in the Directorate of Education. The Government of Nagaland
felt the need to make a concerted effort to develop and popularise
games and sports and other student activities. With a view to give
boost to these activities, a separate Directorate of Physical Education
and Youth Services was created in the year 1976. On account of rapid
expansion of sports and youth welfafe activities, NCC, Bharat Scouts
and Guides, etc. it became necessary to a separate the Physical Education
branch from the Directorate of Education and upgrade it into a fulfledged -

Directorate.

The  Directorate of Physical Education and Youth Services
consists of a Director, a Jt. Director and a Deputy Director. Under

Deputy Director there are two Assistant Directors - one for Physical



82

education and éports and the others for youth services. Assistant Director,
physicﬁl education and sports is in charge of physical and sports acti-
vities. There are seven District Sports officers and three sports officers
under him at the field level. The D.S.0. (District Sports Officer) is
charged with the responsibility of organising sports and games and
supervising physical education activities. They conduct tournaments
at the Block, Sub-division and District levels. In addition, the D.S.O.
is responsible for the placement of coaches in the schools and sports
centre at Dimapur. Thus the over-all responsibility regarding physical
education activities and sports and games rests with the D.S.O. There
are three sports officers, one each for Science College, Kohima, Fazal
Alt College, Mokokchung and State Sports High School, Dimapur. Assistant
Director (Youth Services) is in charge of NCC, Bharqt Scouts and Guidés,
National Service Scheme and Nehru Yuwak Kendra. The Nehru Yuvak
Kendra is run by the youth coordinator. There are four youth centres,
one each at Kohima, Mokokchung, Tuensang and Mon. Youth centre,
NYK, Kohtmé and Youth Centre, N YK Mokokchung are directly controlled
by the centre and youth centres in Tuensang and Mon are controlled

by the State. This administrative set-up is indicated in Organogram.

4.3 Actual Position of Student Activities in the Secondary School
It is often possible that what is formulated and accepted

as an objective on the paper may not always be implemented in practice.
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Hence, as.a supplement to the information collected from the relevant
£

records as regards the place of student activities in the general curri-
culum in the schools of Nagaland, the investigator observed three schools
personally. The observation was made on the student activities of three
schools, namely (1) Dimapur Government High School, Dimapur, (2)
Holy Croiss High School, Dimapur (private recognised) and (3) Central

High School, Dimapur (private unrecognized).

The education system of Nagaland indicates three categories
of schools, namely, Government, private recognised and private unrecog-
nised with regard to the management. However, it was found from
the data collected by referring to the relevant records from different
agencies that the provision of funds and other facilities vary from the
one‘ category of schools to the other. Therefore, it wasv felt desirable
to select three schools taking one from each of the three categories
with a view to make in depth observations on the organisational set-up
of student activities and thereby.obtain first hand information on how

the student activities progbramme is really implmented.,
The investigator made observations on the following aspects:
types of activities, provision in the time-table, number of participants,

teachers, facilities like monetary help, play grounds and so on.

4.3.1 School No.1 Government High School, Dimapur

It was obdserved that total number of studenis in Classes
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IX and X was 169, the number in Class IX and Class X being 94 and
75 respectively. A good number of studentsv were the participants in
different activities under physical education programme, SUPW and
ott;er activities. The other activities were found mostly to be literary
activities such as essay writing, dramatics, discussions, music and variety
performance. Five periods per week for SUPW and four periods for
physical educaiion programme were allocated in the school time table.
Table 6 shows the number and percentage. of student participants in

different activities in Dimapur Government High School.

The data in the Table 6 indicated that 46.15%, 34.31%, 59.179%,
and 41.42%, and 29.58%\ of students were participating in sports and
games, athletics,' NCC, SUPW and other activities respectively. There
were no student participants under Bharat Scouts and Guides and Yoga-
asanas. Students were observed interested mostly iﬁ kitchen gardening,
typewriting, carpentry, knitting and organising social service. While
observing the position of teachers it was found that 6 coaches were
there one eéch for Footbgll, volleyball, Basketball and Badminton and
two for Athletics. The number of physical education teachers and coaches
was however not- found adequate. It was noted that 10 students were
enjoying the sports talent scholarship. Money is provided for T.A./D.A.
whenever and wherever the students are to go for representing the
school in a tournament. Playground was found to be in a satisfactbry

condition.




TABLE 6: Data on Participants in Student Activities in Dimapur Government High School,Dimapur

Total No. of Students No. of Participants
Class IX Class X [Sports & |Athletics NCC| BSG|Yaga- SUPW i Other
94 75 Games asanas activities
169 | 78 58 100 Nil  Nil 70 50

Percén’tage (%)

46.15%  34.31% 59.17% - - {1259 2943862 %

T

AR,

98
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4.3.2 School No.2 Holy Cross High School, Dimapur

Total number of students in Classes IX and XA'in Holy Cross
High School, Dimapur was 140, the number in classes IX and X being
85 and 55 respectively. Activities like sports and games, Athletics,
SUPW and other activities were found to be conducted in the school.
It was noted that activities like the NCC; Scéqts and Guides and Yogaa-
sanas were not provided In fhls school at ali. Five periods per week
were allocated for SUPW and four periods for physical education acti-
vitles in the time-table. There was no provision for other activities
like literary and cultural activities in the time-table. These are organised
after the classes are over whenever necessary.‘ Students from both
these classes were found participating actively in these activities.
The number and percentage of student participants in the activities

are presented in Table 7.

The data indicated that 41.42%, 30.71%, 40% and 35.71%
of students were the regular participants in sports and games, athletics,
SUPW and other activities respectively. The activities like carpentry,
knitting, paper cutting, organising social service and embroidery under
SUPW were found to be commonly chosen by the students. Two teachers
were provided for imparting training in physical activities. SUPW was
Seen being carrted out by teachers drawn from varfous subjects. Other
facilities regarding playgrounds, materials, equipments, and space appeared

reasonably satisfactory. No financial hel\p was reported as received



TABLE 7: Data on Participants in Student Activities in Holy Cross High School, Dimapur

Total No. of Students

No. of Participants

Class IX Class X |Sports & |Athletics NCC| BSG|Yaga- SUPW | Other
85 35 Games asanas activities
140 58 43 NIL Nil Nil 56 50.
Percentage (%) 41.42%  30.71% - - - 40% 35.71%

83
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by the school from the Government. It was observed that the activities

were being organised by the school from its own funds.

4.3.3  School No.3 Central High School, Dimapur

The number of students studying in Classes IX and X was

94, the number in Classes IX and X being 49 and 45 respectively. Acti-
vities found to be organised in the school were sports and games, athletics
and Socially Useful Productive Work. Other activities in the prescribed -
curriculum namely, NCC, Bharat Scouts and Guides and Yogaasanas
were not yet introduced. Five periods for SUPW and four periods for
physical education activities per week were provided in the time-table.
The number and percentdge of the student participants in the activities
is indicated in Table 8. |

As could be seen from the Table 8; 42.55%, 21.28% and 34.04%
Aof students were found taking part Ain spotrts and games, athletics
and SUPW respectively. Carpentry, knitiing, organising, social work
and music were the common activities under SUPW preferred by the
students. The conduct and supervision of the SUPW was'assigned to
teachers irrespective of their subject specialisations. As for physical
gducation, only one qualified teacher was found in position. Out of
various facilities, play ground was observed to be in good conditioﬁ.
But facilities regarding materials, equipments and space were not found

adequate as per the requirement of students. Financial help is provided



TABLE 8: Data on Participants in Student Activities in Central High School, Dimapur

Total No. of Students No. of Participants
Class IX Class X [Sports & JAthletics NGC BSG |Yaga- SUPW | Other
49 45 Games asanas activities

94 40 20 NIL Nil Nil 32 “Nil

Percentage (%) 42.55% 21.28% - - - 34.04% -
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only when any toumameni, match, compeition or exhibition is organised

at the district level.

4.4

Summing Up ‘

Summing up the trends manifested in the schools with regard

to the position of student activities at secondary level in the state

of Nagaland, the following generalisations may be made from -the schools

observed:

1.

2

3.

4.

5.

The various types of activities as prescribed in the secondary
school curriculum of the state of Nagaland are more
or less introduced in the schools.

Provision for the activities in the time-table is maintained
in the same manner as it is prescribed in the curriculum.

Socially Useful Productive Work as a new programme
in the curriculum has been introduced in all schools. Although
there was a provision for the orientation of teachers
in the subjects in SUPW in the Sixth Plan budget, no
orientation courses have yet been conductged for the
benefit of teachers in this regard.

In the prescribed curriculum emphasis is laid on work
practice. It was seen from the curriculum that work-
practice includes 41 different activities, 22 under main
crafts and 19 under subsidiary crafts. It was noted that
only 5 or 6 out of these 41 activities are commonly intro-
duced in the schools depending mainly upon the facilities
available and based on the interests of the pupils.

Among the activities under physical education programme,
the percentage of participants is highest in respect of



6.

7.

8.

9.

sports and games in most schools. While students appeared
interested in sports and games generally, they were also
found equally interested in athletics.

NCC has been introduced in the secondary schools of
Nagaland and is being well received by the pupils. However,
it is confined to the Government schools. The privately
managed schools have so far been deprived of this benefit.

Yogaasana has not yet been implemented in practice
though it is included as an activity under physical education
programmes. The lack of implementation of the practice
of Yogasana may perhaps be due to problems like, topo-
graphical nature of the place and lack of trained teachers.

It was interesting to note the organisation of and student
participation in certain activities other than those presc-
ribed in the curriculum such as, wvariety performance,
music and dance competition, dramatics, essay competition,
discussion etc. Participation in these activities is optional
and a good number of students come forward voluntarily.
The students organise these activities through their asso-
ciations or clubs with the help of teachers.

Encouragement like granting sport Talent Scholarship
is limited to a few students studying in the Government
schools.



METHODOLOGY

4.1 Introduction

The present study intends to bring out the relation-
ship among students who are highly motivated, moderately motivated
and lowly motivated towards student activitles with regard to fourteen
personality characteristics of the Cattell's 14 High School Personality
Questionnafre.  This chapter s concermed with the design of the
study. It describes the population, sample, tools uséd, their admini-
stration, scoring, process of collecting data and various statistical

measures used to analyse the data procured.

5.2 Papulation

There are three types of seconda-ry schools in Nagaland
namely, Govermmment, private recognised and private unrecognised.
The population of the study includes all the secondary schools of
Naguland;' The total number of schools in the year 1982-83 when
the study commenced was 104, the number of Government, Private
fecognised and Private unrecognised schools being 59, 27 and 18
respectively.. The number of three different types of schools undér

seven districts is shown in Table 9.



TABLE 9: Number of Government, Private Recognised and Private Unrecognised
Schools under the Seven Districts of Nagaland in 1982-83.

Government |Private Private Total
. | Districts Schools Redcognised |Unrecogni-
- schools sed_school
1. Kohima 17 14 ‘ 9 40
2. Mokokchung 8 7 5 - 20
3. Tuensang 11 1 0 C12
4. Wokha 5 3 0 8
5. Phek 6 1 .2 9
6. Zunheboto 7 1 1 9
7. Mon 5 0 1 6
TOTAL 59 27 18 104

(The Names of schools are listed in Appendix B)
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5.3 Sample

A stratified random sampling procedure was followed
in the seléction of sample for the study. As there are some dialectical
and geographical differences, schools were selected from each of

the seven districts.

A number of 10 schools from Kohima district were
chosen for the try out of the questionnaire. Hence, keeping out
these 10 schools, 33 schools were selected on a stratified random
basis from the list of 94 schools, thus to cov;ar about 33% of the
population. The sample of 33 schools included. 19 Government, 8
Private recognised and 6 Private unrecognised schools.

Thus, the study was conducted on a sample of 841 (580
boys and 261 girls) pupils, 490 being from the Govemment, 265 from
the private recognised and 86 from the Private unrecognised schools.
The table 10 shows the number of schools selected as sample. Table 10
reveals that nearly 33% of the number under each type of schools

in the seven districts was covered up in the sample.

5.4 Tools Used
The tools employed in the study included:
1. Cattell's 14 High School P_ersonality Questionnaire(HSPQ)

2. Questionnaire on the participation in Student Activities'
developed for the present study.



TABLE 10: Selected Number of Government, Private Recognised and
Private Unrecognised Schools as Against the Total number

of 94 schools.

'— Private Private
District Government Recognised Unrecognised
Actual [Selected|Actual [Selected |Actual [Selected
Kohima 12 4 11 4 7 3
Mokokchung . 8 3 7 2 5 2
Tuensang 1 s 1 - -
Wokha 5 2 3 1 - -
Phek 6 2 1 - 2 1
Zunhéboto 7 2 1 1 I -
Mon 5 2 - - 1 -
TOTAL 54 19 24 8 16 6

o)



5.4.1. Cattell's 14 HSPQ

" The Cattell's 14 HSPQ measures fourteen distinct dimen-
sions or traits of personality which have been found by psuychologlsts
to come near to covering the total personality. The reading level
. of the test is adopted io'ages 11 or 12 through 18 years, and the
scoring can be done rapidly by a stencfl key. Each dimension is defined
by two opposite ends,. A brief of each of the fourteen dimensions
or traits of personality s given in Table 11. Each of the fourteen
dimensions of personality measuned by the HSPQ has a technical
narﬁe, a common name (or séveiul such names), and an alphabetic
symbol for convenlence of rapid reference, e.g. A, B, C, etc. Each
dimension (s defined by two poles, or extremes. The left-hand one
tn descriptions i3 a score at the low end of the stens (I, 2 or 3)
and the right-hand, at the high end (3, 9 and 10). However, one should
guard agafnst assuming that high scores (e.g., 10) are necessarily
tgood’ and low scored, 'bad'. This may be true of abilities, but in
personallty each type of temperament usually has both positive and
negative sides. For example, in dimension A the high-scoring warm-
hearted person {3 rated as good-matured, attentive tc people, and
trustful, but his easy-goingness means that his promises do not always
.mean as much as thosé of a person at the low score pole on A.
The latter i3 precise and dependable in his work, but his aloofness
and stiffness is noi so attractive soctally. This {s but one example,
both goed and bad also t'ypically. found at either pole on most of

the HSPQ personality factors.



TABLE 11s Brief Description of the fourteen Personality Pactors,

Low Sten Score

Description(1-3)

Alphabetic Desig-
nation of Factors

High Sten Score Descrip-

tion (8-10)

A boy or girl with low , A boy or girl with high
___Score iss : Score iss

I. Reserved detached, critical, A Outgolng, warme-hearted, easy
aloof, stiff golng, particlpating.

2. Less Intelligent, Concrete B More Intelligent abstract thinking,
thinking of lower scholastic capacity ) bright, of higher scholastic

mental capacity. _

3. _Affected by feelings, emotionally C Emotionally Stable, mature,
less stable easily upset, changeable faces reality, calm,
of lower ego strength,

4. _Phlegmatic, deliberate Inactive, Excitable, impatient demanding
Stodgy, undemonstrative over active, unrestrained.

J. Obedient, mild, conformin E Asgsertive, competitive, aggresslve
acc_ommodatﬁ"ng, submissive stubborn, dominant.

6. Sober, Prudent, serlous, Teciturn F Happy-go-luck: empulsively,

. : ﬂvely. gay, enthusiastic.

7. Expedient, evades rules, G Consclentious, Persevering,
feels few obligations Stald, rule-bound.

8. Shy, timid, restrained, different H Venturesome, Seclally bold,

uninhibeted, spontaneous.

9. Tough-minde, self-reliant,realistic, i Tender-minded, dependent,
no-nonsense over protected, sensitive.

10. Vigorou, goes readily with 3

group, zestful, given to actlon

Doubting, obstructive, individua-~
ilstlc.lnternally restrained,
unwilling to act.

Contd..

reflective,



Table 11 contd..

- 1l Placld, Self-assured, confident
serene. :

12, ﬁaﬂ&.&ﬂéﬁm‘m"
follower

13. Undisciplined self-conflict, follows

. own urges, careless of protocol

14. Relaxed, tranquil, torpld,
unfrustrated,

ehensive, worrying, depres-
sive, troubled.

Self-sufficient,

decislons, resourceful.

Controlled,

Q
seal-dlsdpllned. compulsive.

soclally precise,

frustrated,
over-wrought.

6o
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5.4.1.1 Administration

The test contains 142 items in the booklet. Answer
sheet {3 given separately in the test. The test is administered without
a time-lUlmit and can be completed by all but the slowest readers

in about 40-50 minutes.

While administering the test instructions to the students
were read out by the investigator. When the students were found

to have understood clearly, they were asked to begin.

During the test, the meaning of words were explained
to the examinees upon request except for the intelligence scale
items (23, 24, 43, 44, 63, 64, 83, 84, 104 and 124). A constant moving
was made around the class to make it sure that the students have

understood the instructions clearly.

The test was first tried-out on a sample of 140 students
of class X studying in 10 schools in Kohima district. This was intended:
(a) to see the eligibility of the students to understand the language
and meaning of the items constructed in the tool, (b) to ascertain
the time-limit taken by the students, and (c) to decide about modifica-

tion in the test, if necessary.

However, the students of Class X could answer the

{tems within the time-limit of 40-50 minutes. No modification was
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needed. Only a few requests came up for further explanation.

§.4.1.2 Scoring

The answer sheet was scored by -a Streamlined hand
stencil key. Card board stencil key Number 1 ‘was place& on the
left hand side of the answer sheet adjusting it prbperly. Thus, 'maw
scores' for seven of the factors (A, C, E, G, I, O and Q3) were ob-
tained. Similarly, 'raw scores' for other seven factors (B, D, F, H,
Jy Q2 and Q 4) \;ére obtained by placing card board stencil key number
2. (A copy of 'the test is enclosed in Appendix C).

the

5.4.2. Questionnaire on,.Participation
in Student Activities

It was intended to Eategorize students into three groups,
namely, highly motivated, moderately motivated and lowly motivated
on the basis of their participation in student activities. It was felt
necessary to develop a questionnaire for this purpose. A brief discussion

of the development of the questionnaire is given below.

5.4.2.1 The Pre-try out Form of the Questionnaire

Items Afor the questionnaire were selected after thoroughly
eiamtntng the prescribed syllabi with reference to the aims and
objectives of organising student activities in the high schools of
Nagaland. Also the various activities (other than class room learning)
were cdrefully studied by taking a random visit to some schools

and by way of discussion with the teachers. Ideas were also picked
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up from the results of observations made in three schools of Dtmagar.
. (Detatls of observation are described in Chapter IV). After reviewing
the actual position of student activities {n the high schools of Nagaland,
fbu;aﬂ;;f;‘;;, sports and games, NCC, literary activities and other student
activities, were selected andv the pre-try out form of the Question-

naire was evolved.

5.4.2.1.1 Admintstration of the Pre~try out Form of the Questionnaire

A sample of 94 students of Class X belonging to 4 schools
was chosen to try-out the draft of the questionnaire. This was aimed

at ascertaining the work-ability of the questionnaire.
A few items were modified regarding language in view
of the difficultles commonly felt by the students and as observed

by the investigator.

5.4.2.2 Try-out of the Questionnaire

The modifted Questlonnalre was trled out on a sample
of 140 students drawn from 10 schoois selected randomly from among
the high schools in Kohima district. The purposes behind the try-out
wera:

1. to see whether the students of Nagaland find any

difficulty tn understanding the {tems in the ques-
tionnatre;

2. to have a first-hand experience regarding the statistical
measures to be employed; -
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3. to ascertain the reliability of the questionnaire.

5.4.2.2.1 ° Administration of the Try-out Form of the Questionnaire
- and the cattell's 14 HSPQ

The questionnaire was administered on the students
without any time-limit. It was observed that the students could:com-
plete the Questionnaire within the time-limit of 45-55 minutes.
No separate sheet was gtveri. Students were asked to answer directly
on the question-paper. Instructions for the students (enclosed in
the Questionnaire) were read out. The students were asked to clarify

their doubts if any. After answering their queries, they were asked .
to begin.

Secondly, the Cattell's 14 HSPQ was also administered
on the same sample of students following strictly the instructions

given in the manual.

5.4.2.2.2 Scoring _of the Try-out Form of the Questionnaire and
the Cattell's 14 HSPQ

Scoring of the responses on the 'Questionnaire was done
with the help of the scoring key (see Appendix E). The maximum
and minimum scores obtained by the students were 120 and 43 res-
pectively., Hence, the empirical score range for three groups was
formed as high. (120-95), moderate (94-69) and low (68-43). Thus,
out of 140 students the total number of students came under highly

motivated, moderately motivated and lowly motivated groups were
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38, 58 and 44 respectively.
Scoring of the responses on the Cattell's 14 HSPQ was
also done according to the scoring-process. Raw Scores were obtained

in respect of fourteen personality traits on each of the three groups.

5.4.2.2.3 Analysis of the Data

The data obtained (refer caption 5.4.2.2.2) were carefully
analysed following the statisticall measures. The 'F' wvalues were
computed to find out the relationship among the groups on each

of the 14 personality characteristics.

The computed F-wilues revealed that six characteristics
out of fourteen were found to be significantly related to student
actlvities. These characteristics included 'Less Intelligent - More
Intelligent’, 'Affected by Feelings - Emotionally Stable', 'Sober -
Happy-go-lucky'’, 'Shy - Venturesome'’, 'Vigorous - Doubting’, and
'Relaxed - Tense'. For these six significant factors Critical Ratios
were calculated. Tables 12 and 13 highlight the results of F-test

and Critical Ratios thus obtained.

5.4.2.3 Validity of the Questionnaire

Items in the Questionnaire were to measure the pupil
participation in student activities in the high schools of Nagaland.

Items for this purpose were framed by reviewing the literature and



. TABLE 121 The Computed F Values on the fourteen Personality Factors

Amon the Highly-Motivated Moderately-Motlvated and
Lowly-Motivated groups (Try-Out Stage)

Factors F-values " Level of significance
A 1.34 NS
B 8.18 bl
C 4.33 .
D 2.98 NS
E 2,93 NS
F G.3 *
G 1.11 NS
H 8.03 o o
{ 2.41 : NS A
3 5.87 ‘ »e
O 2,05 NS
Q, : 0.96 NS
Q, 1.35 _ NS
Q, 3.39 .

NOTEsns Not Significant

«e Significant at 0.01 level
hd Significant at 0.05 level.



TABLE 133 Significance of Critical Ratios on Six Factors with Slgn__mcan

_F Values.,
Six Significant] Significance of Critical _ Ratios
Factors | HVs M ] M Vs L | H Vsl

B 3.31 (»#) 2.01 () 4 . 0 (9%
C 1.98(*) 1.02(NS) 2.06(#)

F 2.12(*) 1.64(NS) 3.15(#)

H 5.08(*») 3.11(#») 6.02(»+)

J 2.18(%) 1.83(NS) . 2,75(e»)
Q, 6.32(%*) 1.33(NS) 6.26(NS)

Notes NS  Neot significant
**  Significant at 0.01 level.
* Significant at 0.03 level.

Jut



by observing the conduct and organisation of activities in schools.
Discussion was also held with the eteachers before selecting items
finally. Further, the Questionnaire was given to some teachers to
see whether it tallies with the e.ttsitng position of student activities

in the schools. Thus, the content validity was ensured.

5.4.2.4 Reliability of the Questionnaire

A questionnatre or a tool is said to be reliable if it
reveals the similar results in various situations. To establish this
characteristic, 'the test-retest method of reliability was adopted
The questionnafre was administered twice to a sample of 140 students
selected for the try-out with a gap of two weeks between the first
and second testing stt@tim. The reesponses of both the test and
retest were scored separately. The scores are presented in Table
14. Product-moment Coefficient of correlation was found out between
the two sets of scores. The coefficient of correlation was found
to be 0.973 which is sigrilficant at 0.01 level. Thus, the questionnaire

was found to be reliable.

5.4.2.5 Final Form of the Questionnaire

No change or modification was found needed after the
try-out in the format of the Questionnaire. The students could respond '
easily to the Questionnaire. Reliability of it was established. Hence,
the try-out form of the Questionnaire was accepted to be the final

form.



TABLE 183 Raw Scores obtained by 140 students on the Questionnalre in Test and Re-test Situations

Test

Sl Retest Si Test Retest Sl Test Retest
No Score Score No | Score Score No Score Score
- 2 3 1 2 3 1 2 3
| 67 61 26 51 42 51 41 91
2 60 61 27 49 42 52 88 70
3 60 59 28 44 40 33 89 73
4 59 59 29 94 82 54 90 71
5 50 53 30 90 33 55 91 73
6 53 48 31 89 38 56 86 76
7 49 46 32 69 76 57 81 76
8 49 43 33 70 65 38 103 114
9 43 40 3 79 90 59 99 113
10 56 49 35 81 89 60 111 112
11 65 6l 36 80 80 61 120 111
12 66 67 37 81 79 62 120 101
13 62 65 38 82 69 63 108 96
14 60 51 39 70 85 64 100 96
15 59 43 40 80 84 63 100 102
16 59 41 41 91 72 66 103 105
17 59 41 42 45 73 67 98 96
18 60 42 43 20 71 638 98 103
19 61 (11 44 71 80 69 62 43
20 43 60 45 73 81 70 63 46
2] G5 68 46 83 83 71 63 49
22 45 46 47 70 76 72 60 51
23 44 40 48 79 75 73 51 53
24 50 43 49 79 74 74 76 56
25 49 42 50 81 72 75 60 40

Table contd..

807



Table 14 contd.

86 80 121 106

2 3 1 2 3 1 2
76 36 40 99 85 80 122 167 96
77 43 40 100 80 83 123 11 96
78 45 43 101 91 77 126 112 99
79 33 49 - 102 87 77 123 113 96
80 49 31 103 85 73 126 111 95
8] 30 33 108 85 71 127 101 109
82 L1 33 103 85 79 128 101 102
83 45 30 106 83 70 129 104 101
84 47 39 107 80 73 130 103 111
85 - 82 79 108 90 72 131 105 100
86 82 71 109 70 78 132 106 100
87 81 69 110 69 79 133 100 103
88 69 69 11 69 80 136 101 103
89 73 71 112 91 81 135 102 101
90 79 72 113 93 89 136 102 99
91 76 - 73 114 96 90 137 101 99
92 81 73 113 96 100 138 99 98
"~ 93 89 73 116 97 101 139 98 105
2% 80 75 117 96 %0 140 96 100
95 88 76 118 96 98 ‘
96 87 81 119 95 99
97 82 80 120 105 96
98 96

Garrett, Statistics in Psychology and Education, 7th Indian Reprint, 1973,

NIX Y - (SX) (£Y)
v £x2 (4 v sv2 - (4v)))

lo | g ]

Gul



110

The Questionnaire cbmprehends 53 items covering four
areas of activities, namely, sports and games, NCC, literary activi-
ties and other student activities. The number of items under each

of the areas are shown in Table 15.

TABLE 15: Number of Items Under the Four Areas
of Activity in the Final Form of the Ques-

tionnaire
Name of the Area Items
1. Sports and games 16
2 NCC 16
3. Literary Activities 13
4. Other Student Activities 8
Total - 53

Ie

(A copy of the Final form of the Questionnaire is in Appendix D)
Thus, the final form of the Questionnaire was administered on the
sample of 841 students following strictly the administration procedure

as done during the second try-out.

The maximum and minfmum scores obtained by the
students were 113 and 31 respectively. Therefore, the empirical
scores range was evolved as - (113 - 86) - highly motivated group

(85 - 59) - Moderately motivated
group

(58 - 31) - lowly motivated group



Scoring of the responses on the Questionnaire with the help of the
scoring key ylelded 229 highly motivated, 352 moderately motivated,
and 260 lowly motivated subfects in respect of student activities.

the
5.4.2.5.1 Scoring of the Questionnaire on.Participation in Student
Activities

The objective of developing the questionnaire was to
obtain information concerning the pupils' level of taking part in
student acttvtiles and to classify them into three groups as highly
mottvqted, moderately motivated, and lowly motivated towards student

activities.

There were boih scoring and non-scoring items in the
Questionnafre. The non-scoring {tems were llke "Does your school
have any facility for sports and games? (a) Yes (b) No". The weightages
assigned to different items in scoring were 3, 2 and 1 respect(veiy
tn accordance with high, moderate and low indication of participation.
The scoring items were of different types. These are ({llustrated
through {tems taken as examples.

1. Do you participate in games and sports? Always/Rarely/
Never.

Scores - Always - 3
Rarely - 2
Never - 1
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2. If you do participate, what is the reason for your
participation? (Tick your choices)

a. It develops in buildlng a good character

b. It {3 a part of education

c. It is a leisure time recreation

d. Elders compel to take part

e. Any other (please speclfy)

Scores - 'For indicating 2 or more choices (other than
'd') - 3.

For indlcating 1 choice (other than 'd') -2
For indlcating only 'd’' - 1

3. How many times have you been selected to represent
at:

a. National level
b. State level
¢, District level

Scores- a - 3
b - 2
c -1

Thus, the maximum and minfmum scores were 150 and 50 respectively.
(A copy of the Scoring key is glven in Appendix E)



5.4.3 Collection of Data

Both primary and secondary data were collected for
use fn the study. The secondary data included position of student
activities in the curriculum, provision in the time-table, types of
activities, manner of thelr {mplementation, the number and type
of teacﬁers associated, money allocated, etc. which were collected
~l:vy referring to the relevant records. The primary data were empirical
in nature collected by administering the tools employed in the study
viz., 'Questionnaire on?ﬁarttctpattm tn studeni Actlvities' and 'Cattell's

14 High School Personality Questionnaire’.

For the collection of primary data schools were selected.
The heads of the schools were requested to permit the Investigator
for coﬁecting the data in their respective schools. Time schedule
was prepared and communicated to schools accordingly. The investi-
gator approached every échool according to the time fixed and admi-
nistered the tools on the students. Thus, the data were collected

for the study.

5.4.4 Statistical Measures Employed for Analysing the Data

The data were carefully analysed following the appropriate
statistical methods. After classifying the total sample of students
into three groups namely, highly-motivated, modereately-Motivated
and lowly-motivated, Fivalues were computed to establish relationship



among the groups with regard to each of the fourteen personality

factors.

The factors which were shown significant on F-test,
were further taken for critical Ratios to be calculated in order
‘to ascertain difference among each of the three groups. Details

of analysis are presented in next chapter.



ANALYSIS OF DATA AND INTERPRETATION

6.1 Intreduction

This hapter presents details of the analysis of data in
regard to the relationship study. The presentation isv made hypothesis- _
wise after showing the distribution of scores and different classifi-

cations.

6.2 Classification of Students
The 'Questionnaire on the participation in Student Acti-
vities' developed by the investigator was administered on a sample
of 841 students of Class X of 34 High Schools. The highest and lowest
scores obtained were 113 and 31 respectively. This was considered
| as the empirical range and the students obtaining scores from 113
to 86, from 85 to 59 and from 58 to 31 were classified as highly
motivated, moderately motivated and lowly mqttvated groupos respe=-
ctively. Scoring of the response on the Questionnaire with the help
of the Scoring Key yielded 229 highly motivated, 352 moderately
motivated, and 260 lowly motivated subjects in respect of student
activitieé. The distribution of scores on student activities of each

the three group {s shown {n Tables 16, 17 and 18.



YABLE 16: Distribution of Sceres on Student Activities

of the Hishly Motlvated Group

Class Interval Frequency

i1l - 113 29

106 - 110 30

101 - 103 46

96 - 100 30

91 - 93 49

86 - 90 25
TOTAL 229

b

P

e



TABLE 17y Distribution of Scores on Student Activities

of the Moderately Motivated Group

dlass Interval Fraquency
84 - 88 58
79 - 83 b1
78 « 78 49
69 - 73 67
60 - 68 38
59 - 63 59
| Total 352

S



TABLE 18 Disteibution of Scores on Student Activitles

of the Lowly Motivated Groun

Class Interval Frequency
56 - 60 89

51 - 35 80

96 - 30 35

8] - 65 S}

36 - 40 43
TOTAL 260
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6.3 Analysis of the Scores on Fourteen Perso-
nality Factors of the Three Groups

The mean and standard deviation of each of the three
groups were calculated for the scores obtained on the Cattell's 14
HSPQ with reference to the fourteen personality factors. Analysis
of variance was caﬁied out and F values were computed to find
out the differences among the three groups on each of the fourteen
personality factors (Reference for the details of the procedure {s
Garrette, 1966). Factors shown significant on F test were further
analysed by calculating Critical Ratios in order to ascertain the
significance of difference between pairs of the groups taken separately.
Thus,‘ hypotheses formulated fori the study were tested. The details

follow:

6.3.1 Testing of Hypothesis 1

The hypothesis states: "There i3 no significant difference
among Students who are highly motivated, moderately motivated,
‘ and lowly motivated towards student activities with regard to persona-

lity characteristic Reserved - Qutgoing (Factor A)".

Means and Standard deviations of the three groups of
- : e
students for scores obtained for Factor A are shown in Table 19.

In order to ffnd out whether any significant difference



TASBLE 193 Mean and Standard Deviation of the Three

Grouns of Students for Factor A

Highly |Moderatel lowly
Statistics [Motivateditotivated hMotlvated
roup Group Group
N 229 352 260
Mean 1615 1375 13.1%
D 2 272 3.27

dot



occurs among the three group means, analysis of variance was resorted
to. Table 20 gives the summary of the analysis of wariance thus
. computed. The F value of 5.54 for df 2/838 {s significant at 0.01
level. Hence the hypothesis that there {i{s no significant difference
among students who are highly motivated, mo&emtely motivated,
and lowly motivated towards student activities with regard to per-
sonality characteristic Reserved - Outgoing (Factor A) {3 refected

at 0.01 level of sigt}tﬂcance.

This calls for further analysis to find out in which of
the pairs of groups significant differences lie. For this purpose criti-

cal ratios were calculated.

Calculation of Critical Raito

() The calculation of the critical ratio between the mean
scores of the highly motivated and the moderately motivated groups
for the personality characteristic Reserved - Outgoing (Factor A)

i{s as follows:

Highly Motivated Moderately Motivated
Group Group

N = 229 N =352

Mean = 14,15 Mean = 13.75

SD = 3.12 ’ Sb =272

Difference between Means = 0.40
SE of Difference between means = 0.25
Critical Ratio = 1.64
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The obtained value of 1.64 is not significant at 0.05 level. Hence
the highly motivated and the moderated motivated groups do not
differ significantly on the personality' characteristic Reserved -~

Outgoing (Factor A).

(i) ‘The calculation of the critical ratio between the mean
scores of the moderately motivated and the lowly motivated groups
for the personality characteristic Reserved - Outgoing (Factor A)

is as follows:

Highly Motivated Lowly Motivated
Group Group

N = 352 N =260

Mean = 13.75 Mean = 13.14

SD = 2.72 SD = 3.27

Difference between means = 0.61
SE of difference between means = 0.25
Critical Ratio = 2.44

The obtained value of 2.44 ‘is significant at 0.05 level. Also, the
mean of the moderately motivated group is greater than that of
the lowly motivated group. Therefore, the moderately motivated
and | lowly motivated groups differ significantly on the personality
- characteristic Reserved - Outgoing (Factor A) at 0.05 level, tﬁe
" mean of the moderately motivated group being greater than that

of the lowly motivated group.

(itD) The calculation of the critical ratio between the mean
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scores of the highly motivated and the lowly motivated groups for
the personality characteristic Reserved - Qutgoing (Faétor A) s
as follows:

Highly Motivated Lowly Motivated

Group Group
N = 229 N =260
Mean = 14.15 " Mean = 13.14
SD = 3.12 SD =3.12

Difference between means = 1.01
SE of Difference between means = 0.29
Critical Raio = 3.46

The obtained value of 3.48 (s significant at 0.01 level. The mean
of the highly rﬁotimted is greater than that of the lowly motivated
group. aTherefore, the highly motivated and lowly motivated groups
differ significantly on the personality characteristic’ Reserved -
Outgoing (Factor A) at 0.01 level, the means of the highly motivated

group being greater than the mean of the lowly motivated group.

6.3.2. Testing of Hypothesis 2

The hypothesis states: "There i3 no significant difference
among Sstudents who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-
nality characteristic Less Inteliigent_ - More Intelligent (Factor B)."
Means‘ and standard deviations of the three groups of students for

scores obtained for Factor B are shown in Table 21.

In order to find out whether any significant difference



TABLE 2t Mean and Standard Devir

Giroups of Stucents for Factor B.

Highly |Mederately |Lowiy
Statistics {Motivated|motivated Motivated
Group Group. Group
N 229 352 260
Mean 3329 3,73 379
SD 1.19 1.28 1.32

ation of the Three

Ry
L4

S
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occurs among the three group means, analysis of variance was resorted
to. Table 22 gives the summary of the analysis of wvarfance thus

computed.

The F value of 11.20 for df 2/838 is significant at 0.01
level. Hence the hypothesis that there is no significant difference
among the students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to persona-
lity characteristic Less Intelligent - More Intelligent (Factor B)

i{s rejected at 0.01 level of significance.
This calls for further analysis to find out in which of

the pairs of groups significant difference lle. For this purpose critical

ratios were calculated.

Calculation of Critical Ratios

(i) The calculation of the critical ratio between the mean
scores of highly motivated and the moderately motivated groups
for the personality characteristic Less Intelligent - More Intelligent

(Factor B) is as follows:

Highly Motivated Moderately Motivated
Group Group

N = 229 N =352

Mean = 3.29 '~ Mean = 3.73

SD = 1.19 SD =1.25



TABLE 222 Summary of Anova for Factor &

Source of

Sum of

tean

variance dt squares square F
Among 2 35.0 17.7

jgroups
Within 838 132¢.36 158§ 11.20
groups
Total 380 1361.76
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Difference between means = 0.44
SE of difference between means = 0.1
Critical Ratio = 4.4

The obtained value of 4.4 is significant at 0.01 level. Also, the mean
of the moderately motivated group is greater than that of the highly
motivated group. Therefore, the highly and moderately motivated
groups differ significantly on the personality characteristic Less
Intelligent - More Intelligent (Factor B) at 0.01 level, the mean
of the moderately motivated group being greater than that of the

highly motivated group.

i) The calculation of the critical ratio between the mean
scores of the moderately motivated and the lowly motivated groups
for the personality characteristic Less Intelligent - More Intelligent

(Factor B) (s as follows:

Moderately Motivated Lowly Motivated
Group Group

N = 352 N =260

Mean 3.73 Mean = 3.79

Sp = 1.25 Sb = 1.32

Difference between‘means = (.06
SE of Difference between means = 0.10
Critical Ratio = 0.6

The obtained value of 0.6 is not significant at 0.05 level. Hence,
the moderately and lowly motivated groups do not significantly on
the personality characteristic Less Intelligent - More Intelligent

(Factor B).
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(iii) The calculation of the critical ratio between the mean
scores of the highly motivated and the lowly motivated groups for
the personality characteristic Less Intelligent - More Intelligent
(Factor B) is as follows: |

Highly Motivated Lowly Motivated

Group Group
N = 229 N = 260
Mean = 3.29 Mean = 3.79
SD = 1.19 SD =132

Difference between means = 0.50
SE Difference between means = 0.11
. Critical Ratio = 4.30

The obtained value of 4.30 is significant at 0.01 level. The mean
of the lowly motivated group is greater than that of the highly motiva-
ted group. Therefore, the highly and the lowly motivated groups
differ significantly on the personality characteristic Less Intelligent
'= More Intelligent (Factor B) at 0.01 level, the mean of the lowly

motivated group being greater than that of the highly motivated

group.

8.3.3 Testing of Hypothesis 3

The hypothesis states: "There is no significant difference
among Sstudents who are highly motivated, moderately motivated
and lowly motivated towards student activities witfz regard to per-
sonality characteristic Affected by Feelings - Emotionally Stable

(Factor C)".
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Means and Standard deviations of the three groups of
students for scores obtained for Factor C are shown in Tablie 23
In order to find out whether any significant difference occurs amdng
the three group means, analysis of variance was resorted to. Table

24 gives the summary of the analysis of variance thus computed.

The F value of 6.66 for df 2/838 is significant at 0.01
level. Hence the hypothesis that there is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to persona-
lity characteristic Affectgd by Feelings - Emotionally Stable (Factor

C) ts rejected at 0.01 level of significance.
This calls for further analysis to find out in which of
the pairs of groups significant difference lie. For this purpose critical

ratios were calculated.

Calculation of Critical Ratlos

a The calculation of the critical ratio between the mean
scores of the highly motivated and the moderately motivated groups
for the personality characteristic Affected by Feelings - Emotionally

~ Stable (Factor C) is as follows:

Highly Motivated Moderately Motivated
Group Group

N = 229 N =352

Mean = 14.22 Mean = 13.78

SD 2.40 SD = 2.68



Highly Moderately {lLowly
Statistics (alotivateditiotivated  [dotivated
Groun _1Group Greup
& 229 352 260
tlesn N.?ﬂ 13.78 13,29
200 268 2.33

Sp

el



TABLE 2842 Summary of Anova for Factor C

Source of o Sum of Wean e
Yarlance Saquares Square

Ameng 2 106.9 53.04

groups

Yithin | 833 6726.17 s.ozrs 6.66
groups

Total 840 6833.07

ot
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Difference between means = 0.44
SE of difference between means = 0.21
CR = 2.08

The obtained value of 2.08 is‘signiflcant at 0.05 level. Also, the
mean of the highly motivated group i{s greater than that of the mode-
rately motivated group. Therefore, the two groups differ significantly
on the personality characteristic Affected by Feelings - Emotionally
Stable (Factbr C) at 0.05 level, the mean of the highly motivated

group being greater than that of the moderately motivated group.

i) The calculation of the critical ratio between the mean
scres of the moderately motivated and the lowly motivated groups
for the personality characteristic Affected by feelings - Emotionally

‘Stable (Factor C) is as follows:

Moderately Motivated Lowly Motivated
' Group ‘ Group

N = 352 N =260
Mean = 13.78 Mean = 13.29
qQSD 2.68 SD = 3.33

Difference between means = 0.49
SE of Difference between means = 0.25
Critical Ratio = 1.98

The obtained value of 1.98 is significant at 0.05 level. Also, the
mean of the moderately motivated group {s greater than that of
the lowly motivated group. Therefore, the two groups differ significantly
on the personality characteristic Affected by Feelings - Emotionally
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Stable (Factor C) at 0.05 level, the mean of the moderately motivated

greup being greater than that of the lowly motivated group.

(iti) The calculation of the critical ratio between the mean
~ scores of the highly and the lowly motivated groups for the persona-
lity characteristic Affected by Feelings - Emotionally Stable (Factor
C) is as follows:

Highly Motivated Lowly Motivated
Group Group

N = 229 N =260

Mean = 14,22 Mean = 13.29

SD = 2.40 SD = 3.33

Difference between means = 0.93
SE of difference between means = 0.26
Critical Ratio = 3.58

The obtained value of 3.58 is significant at 0.01 level. The mean
of the highly motivated group {s greater than that of the lowly motiva-
ted group. Therefore, the two groups differ significantly on the perso-
nality characteristic Affected by Feelkings - Emotionally Stable
(Factor C) at 0.01 level, the mean of the highly motivated group

being greater than the mean of the lowly motivated group.

6.3.4 Testing of Hypothesis 4

The hypothesis States: "There is no significant difference
among students who are highly motivated, moderately motivated,

and lowly motivated towards student activities with regard to perso-
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nality characteristic Phlegmatic - Excitable (Factor D)".

Mean and Standard Deviations of the three groups of

students for scores obtained for Factor D are shown in Table 25.

In order to find out whether any significant difference
occurs among the three group means, analysis of variance was resor-
ted to. Table 26 gives the summary of the analysis of variance thus

computed. -

The F walue of 0.27 for df 2/838 is not significant at
0.05 level. Hence the hypothesis that there is no significant difference
among Sstudents who are highly motivated, moderately- motivated,
and lowly motivated towards student activities with regard to perso-
nality characteristic Phlegmatic - Excitable (Factor D) i3 not rejectged
at 0.05 level, This means that the mean scbres of all the three groups
are same on the _persona!ity characteristic Phlegmatic - Excitable

(Factor D).

6.3.5 Testing of Hypothesis 5

The hypotheses states: "There is no significant difference
among students who are highly motivated, moderately hotivated,
and lowly motivated towards stu&ént activities with regard to perso-

nality characteristic Obedient - Assertive (Factor E)".



TABLE 25: Meon and Standard Deviation of the Three

Groups of Students for Factor 1

Highly ldoderately |[Lowly
Statistic }iiotlvated]Motlvated Hotivated
Group Group Group
N 229 392 260
Mean 11.9¢ 11.80 12,08
SD 3.83 4,28 8.22

9¢T



TABLE 263 Summary of Anova for Factor D

Source of dt | Sum of Mean F
varlance Squares Square

Among 2 9.37 1 e.69

groups

Within 838 16448.9% 17.28 0.27
groups

Total 260 16658.31

LET
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Means and - Standard deviations of the three groups of

students for scores obtained for Factor E are shown i{n Table 27.

In order to find out whether any significant difference
occurs among the three group means, analysis of variance was resorted
to. Table 28 gives the summary of the analysis of variance thus

computed.

The F wvalue of 1.55 for df 2/838 is not significant at
0.05 level. Hence the hypothesis that there {s no significant difference
among students who are highly motivated, moderately motivated,
and lowly motiﬁated towards student activitlies with regard to perso-
‘nality characteristic Obedient - Assertive (Factor E) is not rejected
at 0.05 level. This means that the mean scores of all the three groups
are some on the personality characteristic Obedlent - Assertive

(Factor E).

6.3.6 Testing of Hypothesis 6

The hypothesis states: "There is no_significant difference
among students who are highly motivated, moderately motivatd,
and lowly motivated towards student activities with regard to perso-‘

nality characteristic Sober - Happy-go-lupky (Factor F)".

Means and standard deviations of the three groups of

_students for scores obtained for Factor F are shown in Table 29.



TABLE 273 Mean and Standard Deviation of the Three
Groups of Students for Factor E

Highly Moderately |Lowly
Statistics {Motivated{iiotivated dMotlvated
Group Group Group
N - 229 352 260
Mean - 12,00 12,14 1067
SD 328 313 3.8¢

681
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TABLE 29 Mean and Standard Deviation of the Three
Groups of students far Factor F

!»'{lghly tjoderately [Lowly
S”tatlmc tlotlvated|Motivated Motivated

Group Group Group
N 229 352 2.60
Mean 11.86 10.73 11.23

sD 2.87 2.61 2.43

T
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In order to find out whether any significant difference
occurs among the three group means, analysis of variance was resorted
to. Table 30 gives the summary of the analysis of wvariance thus

computed.

The F value of 6.00 for df 2/838 is significant at 0.01
level. Hence the hypothesis that there is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard io perso-
nality characteristic Sober - Happy-go-lucky (Factor F)" is rejected

at 0.01 level of stgnificance.

This calls for further analysts to find out in which of
the pairs of groups significant difference lie. For this purpose critical

ratios were calculated.

Calculation of Critical Ratfos

) . The calculation of the critical ratio between the mean
scores of the highly motivated and the moderately motivated groups
for the persénaltty characteristic Sober - Happy-go-lucky (Factor

F) is as follows:

Highly Motivated , Moderately Motivated
Group Group

N = 229 N = 352

Mean = 11.46 Mean = 10,73

SD = 2.87 SD = 2.61
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Difference between means = 0.73
SE of Difference between means = 0.235
Critical Ratio = 3.17 '

The obtained value 3.17 i3 significant at 0.01 level. The mean of
t}xe highly motivated group {s greater than that of the moderately
motivated group. There{oré, the two groups differ significantly on
the personality characteristic Sober - Happy-go-lucky (Factor F)
at 0.01 level, the mean of the highly motivated group being greater

than the mean of the moderately motivated group.

(ii) The calculation of the critical ratio between the mean
scores of the moderately motivated and the lowly motivated gtroups
for the personality characteristic Sober - Happy-go-lucky (Factor

i

F) is as follows:

Moderately Motivated Lowly Motivated
Group Group

N = 352 N = 260

Mean = 10.73 ' Mean = 11.25

SD = 2.61 SD =245

Difference beween means = 0.52
SE of Difference between means = 0.206
Critical Ratio = 2.52

The obtained value of 2.52 is significant at 0.05 level. Also, the
mean of the lowly motivated group {s greater than the mean of
the moderately motivated group. Therefore, the two groups differ

significantly on the personality characteristic Sober - Happy-go-lucky
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(Factor F) at 0.05 level, the mean of the lowly motivated group

being greater than that of the moderately motivated group.

The calculation of the critical ratio between the mean
scores of the highly and the lowly motivated groups for the perso-
nality characteristic Sober - Happy-go-lucky (Factor F) is as follow.

Highly Motivated Lowly Motivated
Group Group

N = 229 N = 260

Mean = 11.46 Mean = 11.25

SD = 2.87  SD =245

- Difference between nieans = 0.21
SE of Difference between means = 0.24
Critical Ratio = 0.86

The wvalue of 0.86 is not significant at 0.05 level. Hence, the two
groups do not differ significantly on the persohallty characteristic
Sober - Happy-go-lucky (Factor F).

6.4.7 Testing of Hypothesis 7

The hypothesis states: "There is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-

nality characteristic Expedient - Conscientious (Factor G)".

Means and Standard deviations of the three groups of

students for scores obtained for Factor G are shown in Table 3l.



'I'Aﬁi..ﬁ 31s Mesn and Standard Deviation of the Three
Groups of Students for Factor G

Mighly Moderately (Lowly
Statistics |Motivated|Motivated totivated
Groups _{Group Group
AN 229 332 260
Mean 11.75 12.16 11.90
SO 3.45 315 3,28

vt
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In order to find out whether any significant difference
among the three group means, analysis of variance was resorted
to. Table 32 gives the summary of the analysis of variance thus

computed.

The F value of 1.02 for df 2/838 is not significant at
0.05 level. Hence the hypothesis that there i{s no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towasrds student activities with regard to perso-
nality characteistic Experident - Conscientious (Factor G) i3 not
refected at 0.05 level. This means that the mean scores of all the
three groups are same on the personality characteristic Expedient'

- Conscientious (Factor G).

6.3.8 Testing of Hypothesis 8

The hypothesis states: "There {s no significant difference
among Students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-

nality characteristic Shy - Venturesome (Factor H)."

Means and standard deviations of the three groups of

students for scores obtained for Factor H are shown in Table 33.

In order to find out whether any significant difference
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TABLE 3% %Mean and Stendard Doviation ef the Three
Groups of Students for Factar H.

Highly Moderately |[Lowly
Statistics [Motivatediitotivated |Motivated

Groups _ |Groups Grouns
N 229 352 260
iean 12.65 10.73 10.57
sD 3.603 2.61 2,21

61



occurs among the three group means, analysis of variance was resisted
to. Table 34 gives the summary of the analysis of variance thus

computed.

The F value of 23.72 for df 2/838 i3 significant at 0.01
level. Hénce the hypothesis that there Is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-
nality characteristic Shy - Venturesome (Factor H) rejected at 0.01
level of significance. This calls for further analysis to find out in
which of the pairs of groups significant difference lle. For this purpose

critical ratlos were calculated.

Calculation of Critical Ratios
() The calculation of the critical ratio between the mean
Scores of the highly and the moderately motivated groups for the

personality characteristic Shy - Venturesome (Factor H) is as folloius:

Highly Motivated Moderately Motivated
Group K Group

N = 229 N = 229

Mean = 12.65 ‘ . Mean = 10.73

SD = 3.003 SD = 2.61

Difference between means = 1.92
SE of Difference between means = 0.24
Critical Ratio = 8.00

The value of 8.00 i3 significant at 0.01 level. Also, the mean of
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of the highly motivated group is grater than the mean of the modera-
tely.m'ottvuted group. Therefore, the two groups differ significantly
on the personality characteristic Shy - Venturesome (Factor H) at
0.01 level, the mean of the highly motivated group being greater
than that of the moderately motivated group.

(i) The calculatfon of the critical ratio between the mean
scores of the moderrately and the lowly motivated groups for the

personallty characteristic Shy ~ Venturesome (Factor H) {3 as follows:

Moderately Motivated Lowly Motivated
Group Group

N = 352 N = 260

Mean =10.73 _ Mean = 10.57

SD = 2.61 SD =2.21

Difference between means = 0.16

SE of Difference beween means = 0.19

Critical Ratio = 0.84
The obtained value of 0.84 Is not significant at 0.05 level. Hence
the two groups do not differ significantly on the personality chara-

cteristic Shy - Venturesome (Factor H).

(iti) The calculation of the critical ratio between the mean
scores of the highly and lowly motivated groups for the personality

characteristic Shy - Venturesome (Factor H) {s as follows:
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Highly Motivated Lowly Motivated
Group Group

N = 229 : N = 260

Mean = 12,65 Mean = 10.57

SDh = 3.003 SO =221

Difference between fneans = 2,08

SE of thferenée between means = 0.24

Critical Ratlo = 8.67
The obtained value of 8.67 {s significant at 0.01 level. The mean
of the highly motivated group {s greater than that of the lowly moti-
Avated group. Therefore, the two groups differ significantly on the
personality characteristic Shy - Venturesome (Factor H) at 0.01
Vlevel, the mean of the highly motivated group being greater than
that of the lowly mottvate& group. |

6.3.9 -Testing of Hypothesis 9

The hypothesis states: "There s no significant difference
among students who afe highly motivated, moderately motivated,
and lbwly motivated towards student activities with regard to per-
sonality characteristic Tough-minded ~ Tender-minded (Factor I)."

Means and standard deviations of the three groups of

students for scores obtailned for Factor I are shown in Table 35.

In order to find out whether any significant difference

occurs among the three group means, analysis of variance was resorted



TABLE 3351 Mean and Standerd Deviation of the Three
ﬁrougs of Students fer Factor |

Highly Mederately [Lowly
Statistics |Motivated]Motivated Motivated
Group __ |Group Group
i 229 352 260
Mean 11.37 11.83 11.43
s 3.30 4.19 319

parT
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i’o. Table 36 gives the summary of the analysis of variance thus

combuted.

The F value of 0.86 for df 2/838 is not'stgntf'tcant at 0.05
level. Hence the hypothesis that there is no significant difference
among Students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-
i nality characteristic Tough-miridé?i"'v\'lznder-minded (Factor I) is
"\x:;oi\Feiectgq\at 0.05 level. This indicates\tﬁat\ttge\r\nean scores of
all the three groups are same on this personality cMmc;éﬂQEié\(Face
tor D.

6.2.10 Testing of Hypothesis 10

The hypothesis states: "There {is no significant difference
among Sstudents who are highly motivated, moderately motivated,
and lowly motivated towards student activities- with regard to perso-

nality characteristic Vigorous - Doubting (Factor J)

Mea;ns and standard deviation of the three groups of students

for scores obtained for Factor J are shown in Table 37.

In order to find out whether any significant difference
occurs among the three group means, analysis of variance was resorted
- to. Table 38 gives the summary of the analysis of variance thus

computed.



TABLE 363 Summary of Anova for Facter |

Source of of Sum of Mean v
variance _ squares sguares

Among 2 23.22 11.61

groups

@ithin 838 §1327.77 13.32 | 0.86
groups

Total 8560 11350.99

¢t



TABLE 378 Mean and Standard Deviation of the Three
Groups of Students for Factor J

' Highly boderately m%{i, y
Statistics {Motlvated]Motivated Motivated
Group Group A Group
N 229 352 260
Mean 12.99% 13.72 14.16
Texnk
SD 3.2¢ 2.78 3.12

LST
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The F value of 9.24 for df 2/838 is .sigm’ficant 0.01 level.
. Hence the hypothesis that there is no significant difference amaong
students who are highly motivated, moderately motivated, and lowly
motivated towards student _activities with }egarﬂ to personality criam-
cteristic Vigorous - Doubting (Factor J) is refected at 0.01 level
_of significance. This calls for further analysis to find out in which
of the pairs of groups significant differences lie. For this purpose

critical ratios were calculated.

Calculation of Critical Ratios

() The calculation of the critical ratio between the mean
scores of the highly and the moderately motivated groups for the

personality characteristic Vigorous - Doubting (Factor J) {3 as follows:

Highly Motivated Moderately Motivated
Group Group

N =229 N = 352

Mean = 12.99 Mean = 13.72

SD = 3.26 SD =274

Difference between means = 0.73
SE of difference between means = 0.26
Critical Ratio = 2.81

The wvalue of 2.81 is significant at 0.01 level. Also, the mean of
- the moderately motivated group is greater than that of the highly
‘motivated group. Therefore, the two groups differ significantly on

the personality characteristic Vigorous. - Do.ubting (Factor J) at

.0.01 level, the mean of the moderately moltivated gmup being greater

than that the highly motivated group.
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(i) The calculation of the critical ratio between the mean
scores of the moderately and the lowly motivated groups for the
personality chamctérlst!c Vigorous - Doubting (Factor J) is as follows:

Moderately Motivated Lowly Motivated
Group ‘ Group

N = 352 N = 260

Mean = 13,72 Mean = 14.16

SDh =2.74 - 8§D =312

Difference between means = 0.44
SE of difference between means = 0.24
Critlcal Ratio = 1.83

The obtained wvalue of 1.83 is not significant at 0.05 level. Hence
the two groups do not differ significantly on the personality chara-
cteristic Vigorous - Doubting (Factor J).

(iit) The calculation of the critical ratio between the mean

scores of the highly motivated and the lowly motivated groups for
the personality characteristic Vigorous - Doubting (Factor J) i3 as

follows:
Highly Motivated Lowly Motivated
Group Groups
N = 229 N =260
Mean = 12.99 Mean = 14.16
. SD ; = 3.26 SsD = 3.12

Difference between means = 1.17
SE of Difference between means = 0.29
Critical Ratio = 4.03

The value of 4.03 is significant at 0.01 level. The mean of the lowly
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motivated group is greater than that of the highly motivated group.
Therefore, the two groups differ significantly on the perspnality
characteristic Vigorous - Doubting (Factor J) at 0.01 level, the mean
of the lowly motivated group being grteater than that of the highly

motivated group.

6.3.11 Testing of Hypothesis 11

The hypothesis states: "There is no significant difference.

among Sstudents who are hlghly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-

nality characteristic placid - Apprehensive (Factor O)".

Means and standard deviations of the three groups of students

for scores obtained for Factor O are shown in Table 39.

In order to find out whether any significant difference occurs
among the three group means, analysis of variance was resorted
to. Table 40 gives the summarya of the analysis of variance thus

computed.

The F value of 0.53 for df 2/838 {s not significant at 0.0§
level. Hence the hypothesis that there is no significant difference

among students who are highly motivated, moderately motivated,

and lowly motivated towards student activities with regard to personality



TABLE 3% Mean and Standard Deviation of the Three

—————

Groups of Stu&ents for Pactor O

Tiighly  |Moderately |Lowly

Statistic [Motivated]itotivated Motlvated
roup Rroup roup

N 229 sz 260

fean 11.82 12,12 11.99

SD 2,69 3.39 3.44

c91



TABLE 803 Summary of Anova for Factor O

Source of | [Sum of Mean "
varlance square square )
Among 2 12.98 689

Groups ;

Within 838 10235.016 1228 0.53
Groups ‘i '

Total 840 10267.9%

£91
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characteristic Placid - apprehensive (Factor O) is not rejected at
0.05 level. This indicates that the mean scores of all the three groups

are same on this personality characteristic.

6.3.12 Testing of Hypothesis 12

The hypothesis states: "There is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards stuﬁent activities with regard to perso-
nality characteristic Group-dependent - Self-sufficient (Factor Qz)".

Means and Standard Deviations of the three groups of students
for scores obtained for Factor Q o are shown in Table 41.

In order to find out whether any significant difference occurs
among the three group means, analysis of wvariance was resorted
to. Table 42 gives the summary of the analysis of vartance thus

computed.

The F value of 1.05 for df 2/838 is not significant at 0.05
level. Hence the hypothesis that there is no significant difference
dmong students who are highly motivated and lowly motivated towards
student activities with regard to personality characteristic Group-
dependent - Self-suffictent (Factor Qz) is not rejected at 0.05 level.

This means that the mean scores of all the three groups are same



TABLE &1s Mean and Standard Deviation of the Three

Grouns of Student fer Factor 02

Highly toderately [Lowly
Statistic [bMotivated|iMotiveted flotivated

Group _ {Group Group
N 229 332 260
hean 11.88 12.07 12,33
D 3.83 3.37 3.80

Q91
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on the personality characteristic Group-dependent - Self-sufficient
(Factor Q2).

6.3.13  Testing of Hypothesis 13

The hypothesis states: "There is no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso?
nality characteristic Undisciplined - Self-conflict - Controlled (Factor

Qg."

Means and standard deviations of the three groups of students
for scores obtained for Factor Q3 are shown in Table 43.

In order to find out whether any significant difference occurs
among the three group means, analysis of wvariance was resorted
to. Table 44 gives the summary of the analysis of vartance thus

computed.

The F value of 0.14 for df 2/838 is not significant at 0.05
level. Hence the hypothesis that thére {s no significant difference
among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso~
nality characteristic Undisciplined Self-Conflict - Controlled (Factor

Qa) is not rejected at 0.05 level. The means that the mean scores



TABLE 43: Meen and Standard Deviation of the Three
Groups of Students for Factor 3

Highly  Mipderately L4wly
Statistles Hlotivated Hiotlvated iotivated
: roup FOUD 11 ,
N 229 352 260
Mean 12.00 12,43 12,38
sD 3.77 3.86 2,49

89T



TABLE 84 Summary of Anoya for Factor Qq

[Source of 4 |um of Hean -
fvariance squares squares

Ameong 2 3.60 1.80

groups

Within 838 16376,29 §2.61 ¢.15
groups

Total B&0O 10573,8%

691
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of all the three groups are same on this personality characteristic
(Factor Q3).

6.3.14 Testing of Hypothesis 14

The hypothesis states: "There is no significant difference
~among students who are highly motivated, moderately motivated,
and lowly motivated towards student activities with regard to perso-
nality characteristic Relaxed-Tense (Factor Q@ 4)."

Means and standard deviations of the three groups of students

for scores obtained for Factor Q P shown in Table 45.

In order to find out whether any significant difference occurs
among the three group means, analysis of wvariance was resorted
to. Table 46 gives the summary of the analysis of wvariance thus

computed.

The F wvalue of 1.03 for df 2/838 is not significant at 0.05
level. Hence the hypqthesis that there {s no significant difference
among §tudents who are highly motivated, moderately motiwvated,
and lowly motivated towareds student activities with regard to perso-
nality characteristic Relaxed - Tense (Factor Q 4) {3 not rejected
at 0.05 level. This means that the mean scores of all the three groups

are same on this personality characteristic (Factor @ 4).



TABLE 853 AMeans and Standard Daviation of the Three

“Groups of Students for Pactor Q,
Highly Moderately [Lowly
Statisties {Aiotivated [Blotivated Motivated
Group Group Group
N 229 352 260
Mean 13.17 1278 12.93
SO . 305 3,45 2.27

14T



TABLE %6: Summary of Anova for Factor Q4

Source of df Sum of Mean F
variance sqguares Squares

Among 2 21.46 10.73

groups

Within 838 8703.94 10.39 1.03
groups

TOTAL 840 8725.40

oLl
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6.4 Summary of the Results

The following are the results obtained with respect to the
differences among students who are highly motivated, moderately
motivated, and lowly motivated towards student activities on the

personality characteristics as measured on the Cattell’'s 14 HSPQ.

(1) Students who are highly motivated as well as moderately
motivated to'wards student activities scored significantly higher
than the lowly motivated students on the personality characteristic
Reserved - Outgoing (Factor A), while students who are highly moti-
vated did not significantly differ from those .who are moderately

motivated on the same personality characteristic.

(2) Students who are moderately as well as lowly motivated
towards student activities scored significantly higher than the highly
motivated students on the personality characteristic Less Intelligent
~ More Intelligent (Factor B). But moderately motivated students
did not significantly differ from the lowly motivated students on

the same personality characteristic.

(3) Students who are highly motivated towards student activi-
ties scored sign!fiéantly higher than the moderately as well as lowly
motivated students on the personality characteris‘tic Affected by
Feelings - Emotionally Stable (Factor C). Among the latter, the

moderately motivated students scored significantly higher than the
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lowly motivated counterparts on the same personality characteristic.

(4) Students who are highly motivated towards student activi-

ties scored significantly higher than the moderately motivated students
on the personality characteristic Sober - 'Happy-go-lucky (Factor

F). Wwhile the highly motivated students did not significantly differ
from their lowly motivated counterparts, the lowly motivated students -
‘scored significantly higher than those moderately motivated on the

same personality characteristic.

(5) Students who are highly motivated towards student activi-
.ties scored significantly higher than the moderately motivated as
well as lowly motivated students on the personality characteristic
Shy - Venturesome (Factor H). But the moderately motivated students
.‘.d_id not significantly differ from the lowly mot_ivated students on

the same personality characteristic.

(6) Students who are moderately motivated as well as lowly
moiivated towards student activities scored significantly higher
than the highly motivated students on the personality characteristic
Vigorous - Doubting (Factor J). But the moderately motivated students
did not significantly differ from their lowly motivated counterparts

on the same personality characteristic.



(7) There is no significant difference among students who
are highly motivated, moderbtely motivated and lowly motivated
towards student activities on the personality characteristics Phlegmatic
- Excitable (Factor. D), Obedient - Assertive (Factor E), Expedient
- Conscientious (factor G), Toughminded - Tender-minded (Factor
D, Placid - Apprehensive (Factor O), Group-dependent - Self-éufficient
(Factor Qz), undisciplined self conflict - controlled (Factor Qa),

and Relaxed - Tense (Factor @ 4).

AsToverall picture with regard to results may be seen in

the consolidated data given in Table 47.

8.5 Discussion of Results 7 |
-It is seen that the students who are lowly motivated towards
student activities are more reserved, detached, critical, and cool
ihan those who are moderately as well as highly motivated, the
latter being more outgoing, warm-hearted, easy going and partici-
pating. The Study of iferma (1979) supports this finding. It may partly
bé attributed to thelr more enthusiastic particfpation tn various
activities and representing their school on the district, State or
national level sports, cultural or other related meets resulting in
their becoming more outgoing. It may also be that since they have
to interact with different individuals while participating in varlous

types of actlvities and thus cooperate with each other that they



TABLE 073 A Summary of the Results Obtained in Relation to the 18 H3PQ Facters

Group lieans JSignificance of Difference between Means
Factors Highly Moderately|Lowly F ovalue! o v ml & vs L HVSIM fs L
Mc&“ateé Mowted M(ﬁlyawd ' '

A. Beserved-Outgolng 18.15 13,75 13,16 5.35(%e) 1.66(NS) 2.84(*) 3.68(ee)
B. Less Intelligent-More A 3.73 3.79  11.20{*%) §.50(ev) 0.6 (NS) 4.30(*v)

Intelligent _
C. Affectged by Feelings - 16.22 13.78 13.29  6.66(%%) 2.08(%) 1.96(%) 3.58(s»)

Emotionally stable o . _ '
D. Phlegmatic-Excitable 11.9% 11.80 12,06 0.27(NS) - - -
E. Obedlent - Assertive 12,00 12.1% 11.67 1.33(M3) - _ - -
F. Sober - Happy-go~Lucky 11,46 10,73 11.25  6.00(»v) 3.17(»e) 2.52(%) - 0.86(NS)
G. Expeldent-Consclentious 11.75 12.1¢ 11.50 1.02 (NS) - - : -
H. Shy - Venturesome 12,63 10,73 10.57 23.72(%%) 8.00(®*) C.84(NS) 8.67(ne)
L Toughminded - Tenderminded 11,57 11.83 11,65 0.86(NS), = - - -
J. Vigorous - Doubting 12.99 13.72 14.16 9.20(%#) 2,31(e*) 1.83(NS) 2.03(*s)
O. Placid - Apprehensive 11.82 12.12 11.9%3  0.33(NS) - - -
Qz.Gl'Oup Dependent

Self-sufficlent 11.88 12,07 12.35 1.05(NS) - - -
QB.Undlsclpuned Selt

Conflict - Controlled 12.6% 12.43 12,38 0.16(NS) - - -
QQ.'Re!axcd - Tense 13.17 12.78 12.93 1.03(NS) - - -
Notes NS = Not Significant

¢ < Significant at 0.0 level
*¢ = Significant at 0.01 level.

LT
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gradually become easy-going and warm-hearted. On the oﬁter hand,
the lowly motivated students being exclusive and perhaps more engul-
fed in academic studies become reserved and detached. A continuous |
involvement in healthy activities may make the students more easy-
going and participating. Co@versely, it may also be reasoned out
that because they are more reserved in their personality Ehamcteristlc,
the lowly motivated group does not take much part in the different

student activities.

The finding that highly moiivated students scored low on
intelligence while the lowly motivated students scored high (Factor
B), confirms the findings of the studies by Gupta (1966) and Verma
(1979), while not corroborating the finding of Sylva, Bruner and Genova
(1976). The highly motivated group getting differentiated from the
moderately and lowly motivated groups draws one's attention. It
is possible that those who are superior in intelligence may be expec-
ted to have higher academic aptitude, thus calling for using their
time and energies more on the pursuit of academic studies. Such
students may also be aware, or made aware by pa;-ents and others,
that in order to get an entry into higher professional educational
institutions for studies say in medicine or - engineering they have
to secure a good percentage of marks in academic subjects. Thus
it may be that they are not much motivated towards other school

aqtivittes.
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At this juncture, the result obtained with regard to the
Factor J (Vigorous - Doubting), seems to be in consonance with the
discussion with reference to Factor B( Less Intelligent - More Inte-.
lligent). It i3 found in the study that while highly motivated studénts
erare more vigorous, zestful and go readily with others, those mode-
rately and lowly motivated appear more doubting, 6bstn;ct£ve, indivi-
dualistic, internally restrained, reflective and unwilling to act. A
similar indication comes from the studies of Clarke and Peterson
(1961), Clarke (1968), and Clarke, Irving and Heath (1969). As was
thought {n Factor A, here aiso it may be reasoned out that because
of their personality characteristic of being more individualistic and
restrained, the moderately and the lowly moti{med groups tend
not to take part in activities which require more group participation.

The result obtained with regard to Factor C(Affected by
Feelings - Emotionally stable) finds support in the finding of the
study by Nair (1972). Students who al'ei more motivated towards
.the activitles such as sports, games, etc.,.seem to be higher on the
Emotional Stability Scale. It is plausible that when the students
take part in activities which call for adjustment with others, their
emotions get sublimed rendering them to become emotfionally more
stable. This interpretation seems to get sup;'fort from the findings
of the study with respect to the Factor B and J. The students who

are more academically oriented, become more individualistic and
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thus may have less chances of letting out their emotions. This may
probably be a reason of the lowly as well as the moderately motivated
students to be lower on Factor C than their cmmterpaﬂs who are

highly motivated towards student activities.

Particular attention is to be drawn to the result obtained
with respect to the Factor F '(St-;ber - Happy-go-iucky). The means
of scores obtained 'on this Factor seem to follow a U-curve, the
mean of the moderately motivated group being significantly lower
than the means of both the highly motivated as well as the lowly
motivated groups, while the latter groups themselves being not signi-
ficantly different from each other. No study by other investigators
is found to throw more light on this finding which calls for more

research.

The highly motivated group is found to be more venturesome
than the other two groups which among themselves do not differ
much on Factor H (Shy - Venturésome). That is, the highly motivutedl
students are more adventurous and socially bold. This may also be
related with some of the other personality characteristics found
in this group. As has be;an noted (refer discussion on the result
with regard to Fctor A), this group is more outgoing, warmhearted,
easy-going and pﬁrttcipating than the other two groups. It may be
reasonable to conclude that in view of more active pai'ttcipating
in the student activities, the students of this group have acquired

these personality characteristics.
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As has been indthted by the study, on the eight factors,
namely Factor D (Phlegmatic - Excitable), vFactor E (Obedient -
Assertive), Factor G (Expedient - Conscientious), Factor 1 (Toug_h-
minded - Tenderminded), Factor O (Placid - Apprehensive), Factor
Q2 (Group-dependent - self sifftéie‘nt), Factor Q.’J (Undisciplined
self-conflict - controlled), and Factor @ 4 (Relaxed - Tense), the
three groups -of students do not get differentiated. May be the student
activities have more or less same or equal influence on the develop-
ment of these personality characteristics. Or, it may be that these
personality characteristics promote the participation in different
activities to the same extent. To ascertain this further research

in the field s necessary.
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. SUMMARY AND CONCLUSION

7.1 Introduction )

'The body, the mind, the emotions, and the individual
as a social being gradually develop and it develops from‘childhood
through adolescence. The rate of this development varies with each
individual, as do many traits, qimlities, and abilities. Many factors
constitute this growth and development. It is difficult, indeed, to
identify the element or elements which are most important. Since
it is a well-established principle that human development depends
largely on the student activities along with other factors, it is therefore
necessary to have thorough understandiﬁg of the inter-action of student
activities with the development of personglity characteristics. The
purpose of the study is to build a framework that estimates the rela-
tionship of these two.

\
7.2 Statement of the Problem

The present study entitled 'An Investigation 'In'to the
Organisation of Student Activities and their Relationship with Perso-
nality Characteristics of Secondary Pupils in Nagaland' examines
the organisational set-up of students activities in the high schools
of Nagaland and establishes the relationship between student activities

and personality characteristics of the pupils studying in Class X.
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7.3 Operational Definitions

1. Student Activities :

Student activities are taken to mean all activities other
than the class-room instruction and which have a recognised place

in the prescribed curriculum for secondary schools of Nagaland.

2. Personality Characteristics :

Personality characteristics are defined in terms of fourteen
personality traits as measured by the Cattell's (1973) 14 High School.

Personality Questionnaire.

3. Secondary Pupils :

Students studying in Class X in high schools of Nagaland

are referred to as secondary pupiis.

4. Highly motivated, Moderately moti-
vated and Lowly motivated students '

The students are classified into three groups accor_ing
to the level of motivation towards student activities basing upon
their responses on the questionnaire. Students obtaining scores from
113 to 86, 85 to 59 and 58 to 31 are termed as highly motivated,

moderately motivated and lowly motivated groups respectively.

7.4 Objectives of the Study
The proposed study aimed at realising the following objec-

tives:
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1. To study the organisational set-up of student activs
activities in the high schools of Nagaland.

2. To find out the existence of any relationship between
participation in activities and the personality chara-
cteristics of students.

3. To make suggestions for the reorganisation of the
student activities in the high schools of Nagaland.

7.5 | Hypotheses f

The study proposed to test the following hypot.ixeses:

1. There is no significant difference among s/;éudents
who are highly motivated, moderately motivated and lowly m _}tiwted
towards student activities with regard to personality. chara{g/teristlc
Reserved - Outgoing. | . /i-

2. There is no significant difference among ftuﬁents
-who are highly motivated, moderately motivated and lowly n't:;i:)_timted
towards student actwities with regard to personality chargiéicteristic

f
Less intelligent - More intelligent. ' |

3. There i3 no significant difference amonﬂi students
who are highly motivated, moderately motivated and lowly |motivated
towards student activities with regard to personality chaloctqristic
Affected by Feelings - Emotionally stable. |

4. There i3 no significant difference among stq&élents
who are highly motivated, moderately motivated and lowly moti%éated
towards student activities with regard to personality characte;;;istic

Phlegmatic ~ Excitable.
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5. There is no significant difference dmong students
who are highly motiwted, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Obedient ~ Assertive.

6. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activites with regard to personality characteristic

Sober - Happy-go-lucky.

7. Thiere is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Expedient - Conscientious.

8. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activitles with regard to personality characteristic

Shy - Venturesome.

9. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with reg,?xd to personality characteristic

Tough minded - Tenderminded.

10._ 'I‘here is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Vigorous - Doubting.
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11. There is no significant difference among students
who are highly motivatd, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Placid - Apprehensive.

12. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to personality characteristic

Group dependent - Self-sufficient.

13. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards student activities with regard to persondality characteristic

Undisciplined self-conflict - Controlled.

14. There is no significant difference among students
who are highly motivated, moderately motivated and lowly motivated
towards  student activities with regard to personality characteristic

Relaxed - Tense.

7.6 Delimitations of the Stury

1. The main focus of the study was to find out the relation-
ship between student activities and certain personality characteristics.
For this purpose the difference among three groups of pupils, namely,
highly motivated, moderately motivated and lowly motivated towards

student activities vis-a-vis their personality characteristics were
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taken with reference to thcse fourteen traits as measuneJ by the

High School Personality Questionnaire (HSPQ) of R.B. Cattell.

2. The study was limited to the four areas of student
: +
activities namely, spors and games, NCC, literary activities and other

student activities such as gardening, handicraft, sacial work etc.

3. The study was confined to the pupils of Class X studying

in the high schools.

7.7 Tools Used
The tools employed included:

© 1. 'Questionnaire on the participation in Student Activi-
ties' developed for the study;

2. Cattell's 14 High School Personality Questionnaire
(HSPQ).

7.8 Sample
The study was conducted on a sample of 841 (580 boys
and 261 girls) pupils, 490 were from the Government, 265 from the

private and 86 from the private unrecognised schools.

7.9 Data Collection
The required datg wee obtained by referring to the relevant
records and by g_dministeriﬁg the two tools (refer Caption 7.7) to

the sample. *
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towards student activities scorel sig}zificantly higher than the highly
motivated students on the personality characteristic Less Intelligent
- More Intelligent (Factor B). But moderately motivated students
déinot significantly differ from the lowly motivated students on the

same personality characteristic.

3. Students who are highly motivated towards student
activities scorel significantly higher than the moderately as well as
lowly motivated studenis on the personality characteristic Affecgted
by Feelings - Emotionally Stable (Factor C). Among the latter the
modereately motivated students score! significantly higher ‘than the

lowly motivated students on the same personality characteristic.

4. Stud_ents who are highly motivated towards student
activities scored significantly higher than the moderately motivated
students on the personality characteristic Sober - Happy-go-lucky
(Factor F). While the highly motivated students delnot significantly
differ from the lowly motivated students, the lowly motivated students
scored significantly higher than the moderately motivated students

on the same personality characteristic.

5. Students who are highly motivated towasrds student
activities scorel significantly higher than the moderately motivated
as well as lowly motivated students on the personality characteristic
Shy - Venturesome (Factor H). But the moderately motivated students
dot not significuﬁtly differ from the lowly motivated students on the

same personality characteristic.
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6. Students who are moderately motivated as well as
lowly motivated towards student activities scorel significantly higher
.than the highly motivated students on the personality characteristic
Vigours'- Doubting (Factor J). But the moderately motivated students
dofnot significantly differ from the lowly motivated students on the
same personality characteristic. |
7. There is no significant difference among studentsj-
whb are highly motivated, moderateiy motivated, and lowly motivated
towards student activities on the personality characteristics Phlegmatic
- Excitable (Factor D), Obedient - Assertive (Factor E), Expedient
- Conscientious (Factor G), Toughminded - Tender-minded - (Factor
I), Placid - Apprehensive (Factor O), Group-dependent - Self-sufficient
(Factor Qz), Undisciplined Self Conflict - Controlled (Factor Q3),

and Relaxed - Tenge (Factor @ 4)

7.12 Suggestions for the Orgonisation
of Student Activities

The present invesiigation was concerned with studying
the organisational set-up of student activities in the high school of
Nagaland and finding out relationship of pupil participation in student
activities with certain personalitj characteristics. With a view to
fulfil these objectives relevant data based on the existing rules, regula-
tions, pmspecius, etc. were collected. Over-all observations and findings

of the 'indepth observation of three schools together with testing
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of the hypotheses of the study has made it possible to make a number

of suggestions far strengthening of the student activities programme.

It was 'found that the wvarious activities like, sports and
games, NCC and SUPW form part of the secondary school curriculum.
These activities should be further strengthened so as to make them
an intégral part of curriculum rather than organise them on adhoc
basis. Again, there are certain other activities in which the students
were found interésted such as drama, quiz, essay competitions, hiking
etc. and which are organised" by the students themselves through
various clubs or associations. It was observed that the students find
it difficult to organise such activities due mainly to the paucity of
funds. It will be worthwhile if the government encouraged these activi-
ties by extending financial help to such of the institutions as would
be willing to take up the organisatioﬁ or these additional student

| activities.
|

There is a scheme under physical education programme
?of the State called promotion of indigeneous games and sports. This
'scheme is intended to encourage some of the traditional sports like
; lk‘wlaga kick fight, high kick, free style wrestling and arcchery. These

c‘.\an be better organised by providing suitable teachers especially
\| .
i

from among the Naga tribes.
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By the end of the Fourth Five-Year Plan construction of
as many as 88 play grounds for seéondary schools was taken up. It
was proposed to construct another 100 playgrounds during the Sih
plan period for which a sum of Rs.5.00 lakhs was provided. It was,
however, observed tha't though there are a good number of playgrounds,
they did not appear to be in good conditiqns. Obviously they are not
being maintained properly. Due attention may be paid towards the
maintenance of play grounds in the 7th Plan so as to facilitate ma;timum

participation of pupils in games and sports.

To provide facilities for training and encouraging the talents
of secondary pupils in various games and sports, a State Sports School
was set up in Dimapur during the Fifth Five-Year Plan. Five 'disciplines’,
namely, Foq§~ball Association, Volleyball Association, Badminton
Association,Basket ball Association and Athletic association exist
in this institution. One coach is allocated for each of the four associa-
tions, viz. foot-ball, volley ball, basket ball and badminton and two
coaches for athletic association which was felt to be (nsufficient
in comparison to the number of athletes. ‘The state government may,
therefore, " consider providing additional coaches depending upon the

need.

It was revealed that 'youth centres' were established, one

each in Kohima, Mokokchang, Tuensang and Mon for catering to the
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general welfare needs of the youth. While it would be useful to have
such centres in every district, the State government may set-up monite~

ring-cum-evaluation machinery so as to further strengthen the 'centres’.

NCC has been introduced in ‘the secondary schools of Nagaland
and x's'being well received by the pupils. However, it is confined to
the Government Schools. The privately managed schools have so far
been deprived of this benefit. In view of demand from the private
schools and the immense influence of the NCC on the personality
traits as revealed by the study, it is suggested that NCC should be
provided in all categories of schools and pupils encouraged for enthusia-

stic participation in it.

The Airwings of the NCC repently been opened in Dimapur
Government High School and Mokokchang Government High School.
In addition to usual aspects knowledge of plane-mechanism and moun-
taneering is given to the cadets. The Air-wings are however meant
for the junior students presently. The demand for such training for
the senior students may be met by establishing Airwings for secondary

school pupils as well.

An important feature of the high school curriculum in Nagaland
i{s the inclusion of Soclally Useful Productive Work which seeks to

develop in the students the power and ability of keen observation,
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collection of appropriate information, systematic presentation of
work experience, etc. But this is not enough. The programme of
SU%PW be considered as an integral part of educational curricula.
In-service and refresher programmes be organised for orienting the

teachers to various aspects of SUPW,

Organisation of student activities may be done in co-opera-
tion and wide contact with .the guardians and parents of the pupils

which may have a positive effect on their social adjustment.

7.13 Suggestion for Further Research
Some of the research studies which could be undertaken

as a furtherance to the present study are suggested as follows: . -

1. Experimental studies having different.student activities
as the treatment variable and teing carried out over
a fairly long period.may be undertaken to know the
effect of them on the development of different perso-
nality characteristics in children.

2. A comparative study to find out the type and extent
of participation in student activities between tribals
and non-tribals, as well as among the different tribal
groups may be undertaken.

3. Studies may be undertaken with students belonging
to different levels of education, namely, primary
secondary, and collegiate, to know how the pattern
of participation in the different student activities
change among the different age groups of students.
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APPENDIX A

Syllabus for co-curricular Activities gcr
Classes IX and X in the State of Nagaland.

PHYSICAL EDUCATIOR
Cbhjectives:

1. %The pupil develops health and physical well-being.

2. The pupil develops desirable interests and
skills.

3. The pupil develops '&eairablef personal and
social qualities and healthy sccial habits.

4. The pupil develops the quality of leadership.

5. The pupil learns the values of team-work,
cooperation and fellow-feeling.

6. The pupil develops the spirit of sportsmanship.
7. the pupil practises discipline and obedience.

TYPE 1 : Pree Arm (Callisthenic) Bxercises

. EXERCISE TABLE - 1

1. Introductory ¢ Pree runnirng and hop-step
and jump. :

2. Arm : Pushing off and falling back on hands.
3. Trunk : Body lowering backward.

4. Trunk : Trunk Dbending downward, sideways,
backwards, sideways and dawnward,
Reverse direction.

S. Leg s Astride rhythmic Jumping, arms raising .
sideways.

6. Abdominal : Jumping up te knees bent, hugging
the knees with both hands.,

TABLE - 1I

1. Introductory: Pree running with skip and
Arm action as in bowling Cricket
ball.,
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2. aAre ¢ Bending arms slowly with partner

supplying resistance.
3. Trunk t Head8 and shouvlders raising.
4. Trunk & : Body <circling as {n throwing
the hazmggt..
S. Leg : Astride dJumping rhythaically
' with ares ’taising apward.
6. Abdominal : Peet placing forward and backwgr&
with jomp.

TYPE 2. Drill, Harching ard Instructional Practices:
Ravision of the works done in the Lower Classes.

TYPE 3. Gamess Compulsory participatien in
#ll the majer Games.

¥o osimple or Relay games are
proscribed for students of Classes
1X.

However 4t shall be conpulsory
for them to attend and participate
in the MNaga P.7, Demonstration
etc.

TYPE 4. Athletics: Compulsory participatiocn 4in all BAth-
letics events.

TYPE 5. BCC, Scocuts ard Guide (Optional)
TYPB 6. Yoga Asanas : Optional.

CIRASE X
TYPE 12

1. Introductory: Free running and picking up
imaginary Cricket ball, throwing
it to the wickot Keeper.

2. Arms: Throwing an 4imaginary Javellin.

3. Arms: Trunk bending from side to side,
opposite arm swirnging overhead.
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Hopping with alternate leq kicking
sideways.

§d. Leg

(2]

S. Trunks Crouching throwing legs backward
to front support, runaing, to
crouch , standing.

6. Abdominal:s Body twiasting, oppoesite hand
: touching the ankle.

- YYPE 2:Games Compulsory participation in
all the major Games.

¥o simple or Relay games are
prescribed for Students of Class
X.

Bowever 4t shall be compulsory
for them to attend and participate
in the Mass P.T, Dexcnstration
ete,

TYPE 3. Athletics: éomgalsezy participating 4in
all athletic.

PYPE 4.3 BCC, Scouts and Guides (Optional)
TYPE 5: Yoga Asanas ¢ Optional.

Socially Useful Profuctive ¥Work
Objectives:

The objective of Socially Useful Productive Work
aras

(i)to develcp knowledge, understanding and akill
involving different types of work relevant to
the iepdividual and social needsy

(ii) to develop in pupils a sense of dignity feor manual
works by practising and performing them;

(iii) to prepare the pupils to become a productive
man-power in the futore vocational lifej
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(iv) to develop in pupils a positive attitude to 4o
‘manual work dindividually and cellectively and
thereby to appreciate social values of manuval
workss '

{v) to generate in éupils 8 pleasant, joyful and

gainful experience through production of materials
useful to individual and sccial needs.

Syllabus for Clags IX 8§ X

Depending upon the needs and facilities available,
the activities pertaining to Socially Useful Productive
Work will differ from school to scheol.

The overall programmes should be so ﬁesigned“ as
toe involve regular participation of pupils throughout
the year.

’Pro&ueiive work aﬁd sexvices, where posaible, should
result in remuneration in kird of cash.

Emphasis should be placed on work practice. Work-

practice will include one main craft or equivalent service
and one subsidiary craft or eguivalent service.

¥ain crafts/Services

1. Ritchen gardening 12. Baking toys
2..Peb1tty farming 13. Book-binding
3. Bee keoping 14. Baking stationery
4. Borticulture 15S. Type-writing
.~ S. Carpentry 168. Hetal work
6. Knitting 17. ¥Weaving
7. Embroidery work & 18. Scap-making
tailering
8. Pottery ' 19. Husic (vocal)
9. Hasonry work 20, Husic (Instrumental)
10.Care & bamboo work 21. Wood carving

1t.8lacksmithy . 22. Painting and Lettering



217

Subsidiary craft/Services

1. Cleanliness of the neigbbau:hoed. well and disposal
of garbage.

2. Construction of compost pits and toilet facilities.
3. ﬁakiﬁg of wasté-papa: boxes.

4. Haking of brooms.

5. Making of jam, jelly, pickles etec.

6. Penovation and effecting minor repairs in buildings,
fiteings, furniture and household articles.

7. ¥aking of decorative pictures.
8. Baking of chalk and candle.

9. Repair of garments.

10. Laundry work.

11.Making costumes.

12.Bolding of exhibitiens
13.Conctruction of roads
14.Cinstruction of fencing
15.0rganising dance, drama etc.
16.0rganising social festivals/feasts ete.
17.0rqganising school magazine.
18.0rganising literacy campain.
19.0rganising secial service.

{RB: This 4is only am illustrative 1list. Schcols nmay
submit to the Beoard for consideration the draft
syllabus for any other Socially Useful Profuctive
tork, if they think it worth intrcducing, keeping
in view the facilities available in the neighbourhood).
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APPENDIX B

Districtwise And Managementwise List COf Righ
Schools in Nagaland 4s On 31.3.83,

District] Type of
Kanage-
ment

Total %o

of the
Haze of Scheools High
Scheol

} 1

1 A

Kohima Govern«
faent

Private

1. Govt, High School, Kohima
2. T.H.Govt. High School, Kohima
3. John EH.School(Govt,},Viswama
4. Govt. Bigh School, Tseminyn
5. Govt, High School, Pughcboto.
6. Govt, High School,Chiechama
7. Geivet,., BHigh Scheool,Seikhazon,Rna.
8. Govt. High School,Chunglikha.
9. Govt., High School,Jotsona.
10.Govt, Bigh School,Peren.
11.Govt, High Schoel,Tchhing.
12.Covt. Bigh School,f8ehingkonghwa
13.Govt,8igh School,Athiburg. "
14.6ovt. High School, bimapur.
15.Govt. High School,Purnabaszar.
16.Govt. High School,Chumukedima.
17.Gevt. RBigh School,Tenning.
| Fotal - 17

1. Baptist English School,Rohina
2. Donbosco School,Xohima
3. Rohuima English Scheol,Kehima

4. Ministers Hill Baptist
BEnglish School,Rohima
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3

RKohimra

Zohima Private
vnrecog-
nised

5.

6.

7.
8.
9.

Little Flower School,fohima

Faith Christian Academy,
Rohima

Hational Bigh School,Rchima
Loyala School, Jokhama
Railway High Scheol, Dimapur

10.City fiigh Schoel, Dimapur

11

.Sree Digambar Jain High
Schoel, Dimapur

12. Holy Cross High School,

Dimapur

13, Christian English School,

Chumukedima

14. Christian English School,

6.

7.
8.
9.

Dimapar

Total - 14

Chandmari EBnglish School,
Rohima

Victory High School,Rohima

saptist Bnglish School,Jaluke

B.H.C.Bnglich School,Dimapur

St. Zavier High School,
Jaluke

Phangiripar Pvt. High School,

Dimapur
Central High School,Dimapur
frivate RBigh School, Molvom.

Haiggulie ¥emorial high
School, Dimapur

Total - 9



_ 1 2 3 4
Phek Govern~- 1. Govt. High School, Phek
ment 2. Govt. Bigh School,Pfutsero
3. Govt. High Schecol, Chazuba
4. Govt, Righ School, Chizami
5. Govt. High School, Melurd.
6. Govt. High School, Chetheba
Total - 6
Private 1. Chekhesang #ission High
recogni- School, Pfutero
sed
Total - 1§
Private 1. Eastera Christian Scheol,
URrecog- Chazuba,
aised 2. Private High School, Yesi
{Helurt)
Total - 2
Hokok- Govern- 1. Govt. High Scheool,Mokeokchung
chung  ment 2. Govt. High School,Chuchuyi-
mlong.
3. Govt. HRigh Scheol,Changtongya
4. Govt. Bigh School,Mongolumba
5. Govt., Bigh School, Ong
Pang Rong, Mokokchung.
6. Govt, High School,Blongkima
7. Govt. High School,Longchen.
8. Govt. High School, Robulong.

Tctal - 8
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1 2

2

Hokok- Private
chung recog-
niged

Privae
Unrecog-~-
niged

Zunheboto Covern-
ment

1.

2.

3.

4.

Se

6.

3.

4,

5.

1.

L g

4.

6.
7.

Baptist Bnglish School,Bokok-

chang.

2otheada English School,
¥okokchung

Nivikbu Righ Scheol,
Hokokchung

Clerk ¥emorial Institute,
Yimyn,

zdith Donglas Righ School,
Mokokchunce,

Merangkong High School,
HMokohkchung.

Private Righ School,bngma.

10¢th Assam Rifle High
School,¥okekchung.

Bight High School,
Hokokchung.

#odel Night Bigh School,
Arkongward,Xokokchung

Yew Venturae School,
Hokokehung.

Orient3l English Institute,
Changtongya.

Govt. Bigh School,Zunheboto
Govt. Righ School,Aghunate.
Govt. High School,Suruhate.
Govt, High School,Satakha
Govt. High School,Rkuluto
GCovt. High School,Atoizu.
Govt. Eigh School,asuto.

Total - 7

Total - S

Total
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1 2 2 4

funhe- Private 1. 8St. Paul Scheoel,Zunheboto
boto = recog-
nised Potal - 1§

Private 1. V.X.Bigh Scheeol,V.R.
anrecoge
nised Total - 1

%okha Govern- 1, Govt. Bigh School ,Wokha
ment 2. Govt. High School,aAitepyong
3. Govt. Bigh School,Baghty.
4. Govt. High School,Sungro
5. Gove. HBigh School,Bhandari

?otal - §
Private 1. Bonbosco School,Wokha
} gdole s 28 : 5 amh .
nised 2. 8.8H.B.B.8chool,%okha
3. Sungro Bange Bnglish
School,¥okha
Total « 3
Private
unrocog-~
nised RIL

Teensang Govern- 1, Govt. Righ School,Tuensang
zent 2. Govt. High School,lLongkhim
3. Govt. High Echool,Foklak.
4. Govt. Bigh Scheol,Chare
5. Govt. Bigh School,shamator

6. Govt. High School, loksam
{Saikhu)

7. Govt. High School,Toba
&. Govt. High School,Bumei
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2 3 4
9. Govt. High Scheoel,lLongleng
10.Govt. High School,Tamlu
11.Covt. High School,Kiphire
Total - 11
‘Private 1. St. John High School,
recog-~- Tuensang
niged Total -~ 1
Private
unArecog-
nised HIL
MOR Govern- 1. Govt, Bigh School,¥on
ment 2. Govt. High School ,Wakching
3. Govt, High School,Champang
4. Govt. High School,laginimora
5. Govt. Bigh School,Chen. A
Total - 5
Private ¥IL
receg-
niged
Private 1. Likhan Bnglish School,
unrecog- Naginizora
nised Total - 1

GRARD TOTAL = 104
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FORM A

1968 Edition

WHAT TO DO: You have a Booklet and an Answer Sheet Write your 'name, age, etc., on
the Answer Sheet where it tells you to. . , .

- The Booklet-before you has in it questions about your. interests and your likes and dislikes. Al-
- though you are to read the questions in this Booklet, you must put your answers on the Answer
Sheet, makmg sure that the number of your answer matches the number of the question in -
, the Booklet Coe

Flrst we shall glve you two examples S0 that you will know exactly what to do. After each of

the questions there are three answers. Read the following examples and fill in the right boxes

where it says Example 1 and Example 2, on the Answer Sheet, below your name. Fxll in the

left- hand box if your answer choice is the “a” answer, the middle box if your choice is the “b”
"'answer and the rlght-hand box if you choose the “c” answer.

: EXAMPLES

Wh!ch would you rather o i 2. If you have a quarrel, “do you
-a. visit a zoo, "~ ah hw make friends again qulckly"
b. -uncertain, ' o a"‘yes,, b. L.m"'between, _¢. no.

2 go up in an alrplane" o i “a,
As you see from these examples, there are usually no right or wrong answers, altho‘ugh-l
‘sometimes a correct answer is expected. Each person is different.and you should say only

what is true for you. You can always find one answer that suits you a little better than the
_others, so- never ‘leave a questlon without markmg one of the answers.

Inside you w1ll find more questions like the ones above When you ‘are told to turn- the page,
begin with number 1 and go on until you finish all the questxons In answering them, please
keep these four points in mind:

1. Answer the questions frankly and truthfully There is no advantage in g1vmg an untrue
answer about yourself because you think it is the “right thing to say ” g .

’2 Answer ‘the questions as qulckly as you can.- .Don’t spend too much tlme thinking about

them. lee the first, natural answer that comes to you. Some questions may seem much. like

others, but no two are exactly alike so your answers will’ often be dlf‘ferent too. '

>'3 Use the mlddle answer only when it is absolutely zmposszble to decide on one of the other
choices. In other words, the “a” or the “c” answer should be used most of the time. '

4. Don't sklp any questions. Sometlmes a statement may not seem to apply to you, but an- ,. .
swer every questxon, somehow. : ; o

a

If there is anythmg you don’t understand, please ask your questlons now. If you: have no ques- -
tlon now, but later on come across a word you don’t know, ask the exammer then.

N .

Copyrlsht 9 by The. lnstituu for Personality & Ability Testing, 1958, 1962, 1963, 1968 Intemnlontl eopyrlzht ln all countries under
the Berne Unijon, Buenos Aires, Bilateral, and Universal Copyright Conventions. All property. rights reserved by The Institute for
Pemnnllty & Ablhty Testing, 1602-04 Coronado Drive, Chunpalxn Illinois, U.8.A. Printed inq Indla

e N,



~ a. yes,

10.

11,

a. yes,

. Have you understood the rnstructions?

a.'yes, b. uncertain, . c. no.

At a picnic would you rather spend some time:
a. exploring the woods alone,

b. uncertain,

¢. playing around the campfire with the crowd?

In a group-discussion, do you like to tell what
you thmk?

b. sometlmes, ¢. no.

. When you do a foolish thing, de };ou/feel 80 bed

that you w1sh the earth would just swallow you
up?

b. perhaps, ¢. no.

Do you find it easy to keep an excrtmg secret"
a. yes; b. sometlmes, ¢. no.

. When you decide something, do you:

a. wonder if you may want to change your mmd

‘b. in between,

c. feel sure‘you're satisfied with it?

. Can you work hard on something, without being

bothered if there’s a lot of noise around you?
a. yes, - 'b. perhaps, - c.-no.’ :

If friends’ ideas differ from yours do youmkeep

“from saying yours are better, so as not to hurt

their feelings? ]
a.-yes; b. sometimes, c. no.
Do you usually ask someone else to help you
when you have a.hard problem" ’

a. seldom, b. sometlmes, c. often. .

Would you say that some rules and regulations
are stupid and out of date?

29

12.
13.
14.

"

..a. true,,

16.

17.

‘a. yes,

Do you sometimes feel, before a b1g party or
outing, that you are not so interested in going?
a. yes, b. perhaps, c. no.

When you rightly feel angry with people, do you
think it’s all right for you to shout at them?
b. perhaps, e. no.

When classmates play a joke on you, do you
usually enjoy it as much as others without feel-
ing at all upset?

a. yes, b. perhaps, c¢. no.

-Are there times when you thmk “People are so
-unreasonable, they can’t even be trusted to Iook‘
‘after their own good”? :

b. perhaps,» - c. false.

Can you stay cheerfu] even when thmgs go
wrong" .
2 yes

b. uncertam, €. no.

Do you try to keep up w1th the fads of your

. classmates?

18.

15.

a. ves, and I don’t bother with them if I can

- . helpit,

b. uncertain,
¢. no, most rules are necessary and should be
obeyed ‘

thch of these’ says better what you are like?
a. a dependable leader,

. b. ir betweer,

¢. charming, good looking.

20.

21.

a. yes, b. sometimes, c. no.

Do most people have more friends than you do" '
a. yes, b. uncertain, ‘c. no - :
Would you rather be: '. e,

a. a traveling TV actor,
b. uncertain, .
¢. a medical doctor?

Do you think that life runs more smoothly and ‘
more satisfyingly for you than for many other
people" . »

a. yes,

" b. perhaps, c. no..

Do you have trouble remembermg someone’s
joke well enough to tell it yourself ? .
a. yes, b. sometiles, c. no.
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. a. yes,

23,
24,

2.

" a. yes,

: :2‘9*.,

.30,

7 best things to do‘at school? .
) _a Oftens

Ca. yes, ' b perhaps, c.

_ ;'\When somethmg goes - all wrong, do you get
.very angry with people before ‘you start to thmk‘ :

_fb uncertam, .
- C make a lot of money ?

gothers" S
S yes, b perhaps,

22658

32.

Have you enjoyed bemg in drama, such as s¢hool
plays?

b. uncertain, ¢. no.

’_“Mend" means the same as:
- a. repalr, ‘

b. heal _c patch.

. “Truth” is the opposite of :
“ a. fancey, -

b. falsehood, c. denial.

Do you completely understand what you read in "
| R )

school ? 7

b usudlly, c‘.""nio'.l -

A.., When chalk screeches on the blackboard does lt:

e

give you the shivers”? ' -. .
no. .

what can be done about 1t‘7

a. often, b sometxmes, c seldom

‘When you ﬁmsh school would you llke to
Lo lv_;a do somethmg that wrll make people like you, . - 38 :
w.° friends?
a. yes,

though you are poor, R

Do you avoxd gomg mto na
ing to lugh places" S
a.. yes, b, sometlmes,

,Are you always ready to show, '—front of everY-. '
one, how well you can do ,thx 'gs compared w1th

Do you ask advrce from your parents about theiii-

; b sometlmes, K2 seldom

33.

34.
. a. yes,
- 36.

7.

w caves or climb- ..

- a. yes,

" 40..

Can you talk ‘to a group of strangers without
stammering a little or without finding it h rd to-
say what you want to?

a. yes, b. perhaps, c¢. no.
Do some types of movies upset you?
a. yes, b. perhaps, c. no.

.

Would you enjoy more watching-a boxing match
than a beautiful dance?

a. yes, b. perhaps, . c. no.

If SOmeone has been unkind to you, do you soon
trust him again and give him another chance? -
b. perhaps, <. no. : :

Do you sometlmes feel you are not much good,
~and that you never dooanythmg worthwhile?
. yes,

b. perhaps, c. no.

-When 2 group of people are doing something, do

you:
a. take an active part in what they are domg,
b. in bétween,

c. usually only watéh?

Do you tend to be qmet when out with a group of '

b. sometunes, c. no.

Do people say youare a person who can 'always

“be counted on to.do thmgs exactly and properly"

b perhaps, - ¢. no. '

When you read an adventure story, do you

K . a. just enjoy. the story asit goes along,
b ‘uncertain, " 4. .

¢, get . bothered whether 1t’s gomg to end
happrly"

Does it bother you Sif you have to sit strll and
-_'_wart for something to begin?
-a. yes,

b. in between, - ¢. no.
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43.
44.

45.

46.

. 47.

48.

" 49,

227R¢ -

j . ‘
Do you feel hurt if people borrow your things
without asking you? ,

a. yes, b. perhaps, c. no.

“Firm” is the opposite of:
a. easy,  b. kind, c. loose.

“Rich” is to “money” asg “sad” is to:
a. trouble, b. friends, c. land.

Have you always got along really well with your
parents, brothers, and sisters?
a. yes, b. in between, ¢. no.

If your classmates leave you out of a game, do
you:

a. think it just an accndent

b. in between, o

c. feel hurt and angry?

Do people say you are sometimes excitable and
scatterbrained though they think you are a fine
person? .

a. yes, b. perhaps, c. nb.

When you are on a bus er train, do you talk:
a. in your ordinary voxce,

b. in between,

¢c. as quietly as possible?

Which would you rather be:
a. the most popular person in school

. "-.b uncertain,
" c. the person with the best grades"

- 50.

'51.

In a group of people, are you generally one of

“those who tells jokes and funny stories?

a. yes, b. perhaps, c¢. no.

RN

Do you hke to tell people to follow proper rules

- .and regulations?

" a. yes,

52,

b. sometimes, c.

1

no. -

Are your feelings eaeily hutt?‘
a. yes, b. perhaps, c. no.

53.

54.
'55.
56.

- 5T,

58.

59,

1 X
** . atest or a big game, do you:

. 61,

a. yes,

In a play, would you rather act the part of a
famous teacher of art than that of a tough

" pirate?

a. yes, b. perhaps, c¢. no.
Which course would you rather take:
a. practical mathematics,

b. uncertain,

c. foreign language or drama?

Would you rather spend free time:

a. by yourself, on a book or stamp collectlon,
b. uncertain,

c. workmg under others in a group pro_]ect"

Do you feel that you are gettmg along well and
‘that you do everything that could be expected “of

you? ;
a."yes, b. perhaps, c. no.

Do you have trouble actmg hke or belng like
other people expect you: to be?.
a. yes, - b. unc_ex_tam, ‘ ¢ no..

If you found you had nothmg to do some evenmg,

would you: :

a. call up some: frlends and do somethmg with
them, : o

b. not sure, A :

¢. read a good book or work on a hobby"

Would you like to be extremely good-looking, so
that people would notice you wherever you go?
b perhaps, “C. no.

w heh‘,_s‘dfrﬁettii'ng important is cor‘hing up, such as

a, stay very calm and relaxed
b. in between, -

c get very tense and worned"

If someone puts on noisy music while you are

_trying to work, do you feel you must get away"

a. yes, b perhaps, ¢. no.



62.

63.

64.

65.

66.

67.

68.

69.

70,

2 yes,

71.

‘a. yes, - b. perhaps, c.

2%

In dancing-or music, do you pick up a new

. rhythm easily?
a. yes, b. sometimes, ' c. no.
: \
“Run” is to “pant” as “eat” is to:

a. exercise, b. indigestion, c. sleep.

If Joan’s mother is my father’s snster ‘what

relation is Joan’s father to my brother?
a. second cousin, b. grandfather,

Do you often make big plans and get’ exéited

about them, only to ﬁnd that they just won’t.

~work out‘?

a. yeu,y 'b. occasxonally, e no. -

‘When thmgs g0 wrong and upset you, do you
believe in:

a. just smiling,

b. in between, ‘

¢. making a fuss?

Do yod often :remember'fhings .diffexl'ently from

other people, so that you have to disagree about
‘what really happened’
no.

* Are there times when you feel'so pleased with

the world that you just have to smg and shout"
. a. yes, b. perhaps, ¢. no.

When you are ready for a job, would you hke - _
19,
Lo ;thmk it’s better to:

‘one that:

a. is steady and safe, even if it takes harﬂ work .

b. uncertain,

c. hds lots of change ‘and meetmgs w:th hvely;

people"

Do you hke domg really unexpected and starthng o

things to people? -

b. once m a wlule, LC no._ a

If everyone were domg somethmg you thmk is
wrong, would you: "

"a. go along with them,

b. uncertain, S

3 do what you tluhk IS rxght" :

‘. uncle.

72.

73.

4.

75.

nes
Can you work “just as well, without feeling un-

comfortable, when people are watching you?
a. yes, b. perhaps, ¢ no.

Would you rather spend a free afternoon:

a.in a place thh beautiful pictures and
gardens, :

b. uncertain, . -

c.ina duck shootmg match"

Would you rather spend an afternoon by a lake:
a. watching d'angerous speed boat racing,

b. uncertain, ,
c. walking by the lovely shore with a friend?

When you are m a gmup, do you spend more

- time:

76.

7.

b uneertam,
S C feel good msnde,

~.78_."

-a. enjoying the fnendshxp,
b. uncertain, ,
c. watchmg what happens"

Can you always tell what your real feelings are,
for example, whether you are tired or just bored?
a. yes, b perhaps, . € no.

When thmgs are’ gomg wonderfully, do you:
Q. actually almost Jump w1th joy,”

vwhxle appearing calm?

Would yo : ather be
a. a: buxlder of bndges.

- b. uncertain, . - .
c. a member of a travehng circus?

80.

" 81.

a. yes, b. perhaps, © e

:When somethmg is bothermg you a lot, do you -

a. try to ignore it until you co00l off,
‘b, uncertam, :

_¢. blow off steam?

Do you. sometimes. say vé»illy things, just to see
“what people will say? ‘
no.

When you do poorly in an 1mportant game, do
you:

a. say, “This i 1s Just a game,

b. uncertain,

c. get angry and “klck yonrself""



82.

83,

84.

85.

86.

87.

88.

89.

-90.

91,

““Usually” means the same as
“as sometxmes,‘ b. always, e generally

a. mother, b. srster—m law, -c mece.

'1f you keep breakmg and’ acmdentally wastmg _

-C. certamly do 1t'7

e always get xt done on txme"

ey

Do you. go out of your way to avoxd crowded " 92. When the class is discuss_ing something, do you
buses and streets? - - ..+ 7 usually have something to say? -+ =
a. yes, - b. perhaps, "¢ no. o '~/ d. almost never, .~ - - . -
o " b.oncein a while, -
© ¢, always. -

93, -Do you. stand up. before your class thhout look-’j
' o mg nervous and ill: at—ease? :

The grandmother of the daughter of ‘my brother s . a yes, b perhaps, e no

sister'is my: Co -

o

94 thch would you rather watcl on a. ‘ne eve- '
R oo T opingn o B
Are you almost always contented" "0 0 " ascar racmg, IR
a. yes, b.in between, ¢. no. RN b uncertam, AT L

I : 1c. an 0pen-a1r musxcal play"

things when you are making somethmg, do. you.' " 95 Have you ‘ever thought what you- would: do"if:-

keep calm just the same? . . . you were’ the only person Teft in. the world"'?_,‘

a. yes, b perhaps, c. no,Iget f\mous ST T a.yes) o b not sure, ¢ no..

Have you ever felt dlssatmﬁed and saxd to your- 98, ‘Do you learn games qu1ckly7 '. L
self, I bet I could run thi . school better than the S0 a. yes, b in between, e no. Ny S
teachers do”? s : : : a
a. yes, b. perhaps, ¢ no. . o : 8 ' :
S . 97 Do you. w1sh you could learn to be more carefr_ee"” :
o : - and hghthearted about your school work" L
Would you rather be: R a. yes, b perhaps, ¢. no. RS
a. someone who plans hormes and parks, -
b. uncertain, . _
¢. a'singer or member of a dance band" o - 98. 'Are you, hke a lot of people, shghtly afraxd of ,
: S o lightning? _ .
a. yes, b. perhaps, c. no.-

If you had a chance to do something really wild

and adventurous, but also rather dangerous .. 99, Do you ‘ever suggest to the teacher a new sub—
- would you: : . o o . " ject for the class to discuss?

a.. probably not do it, . : C a. yes, b perhaps, €. No,

b. not sure, ' ‘ ' ' ‘

© 100.. Would you rather spend a break between morn-i
: - . ingand afternoon classes in: : S
When you have homework to do, do you : .- - a.a card ‘game,

a. very often just not do lt, ST . _b.. uncertain, " Y
b. in between, = - - e N catchmg up on homework" S

: i L : - 1101, When you are walkxng ina qmet street in- the
Do you usually dlscuss your actwmes V‘th your_ o dark do you often get the feelmg you are bemg -

parents? T ;followed" ,
perhaps, °‘, no._ -

a. yes, b. sometlmes,' c.mno. - .M acye
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104.
105.
106.
107.
. 108.

- - a. how to win at basketball

109..

110.

a. mostly,

_a. yes, b. perhaps,;:
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‘In talking with your classmates, do you dlsllke

telling your most private feelings?

a. yes, -b.-sometimes, ‘c. no.

When you go into a new group, -do you: .
a. quickly feel you know everyone,

b. in between,

c. take a long time to get to know people?

Look at these five words: mostly, gladly, chiefly,
mainly, highly. The word that does not belong
with the others is: .

b. gladly, c. highly.

Do you sometimes. feel happy and sometxmes'

feel depressed without real reason"
. yes, ~ b, uncertain, ¢. no. .

When people around you laugh and talk while
you are listening to radxo or TV '

a. are you happy, :

b. in between, - ,

c. does lt spoil thmgs and annoy you" ’

If you acc1dentally say somethmg odd in com-
pany, do you stay uncomfortable long tlme
and find it hard to forget?

G “0.-'1'

Which would you rathér read about

b. uncertain, L
c. hovx to be nice to everyone" S

Are you best thought of asa person who '
a. thmks, b m between, _c ac_ts"

Do you spend most of yout weekly allowance

- for fun. (mstead of savmg qome for future

111,

112.

a. ves,

needs)? -~ - .l o
a. yes, b. perhaps, O- e

\

Do other people often get m your way"
b in between, < €. mo. '

How would you rate yourse]f‘?
a. inciined to be moody, A
b. in between, . -, - :
c. not at all moody

113.

114.

i15.

116.

117.

" a. yes,

118.

. 119,

‘a. yes,’

120.

121.

'group of friends:
. a. very often, -

‘a. yes,

a. yes,

How often do you go places or do things with a
\

b. sometimes, c. hardly ever.

What kind of movie do you like best?
a. musicals,” b, uncertain, c. war stories.

Do you get in trouble more often by saying to a
group that wants to do somethmg

“Letvs gO'" R
b uncertain,

. “T'd rather not Jom in”

When yon v}ere_.lgrowing up, did you expect the
world to be: '
a. kinder and more consxderate than’ 1t is, -

‘b. uncertain,

c. tougher and harder than lt 1s"

Do you ﬁnd it easy to go up and introduce your-
self to an important person?
‘ b. perhaps, c. no.-

Do you think that_often a committee of your
classmates takes more time and makes poorer
decisions than one perzon would?

b. perhaps, ¢. no.

Do you feel you are doing pretty much what you
should be doing in life?

b. uncertain, = c¢. no.

‘Do you sometimes feel’ so mixed up '__thaf vou

don’t know what you are doing?
b: perhaps, ¢ no.

When someone is dlsagreemg mfh you, do you:
a. let him say ali he has to say,
b. uncertain, .

€ tend to mterrupt befere ha ﬁmshcs ?
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123.

124.

125.

126.

127.

128.

129.

130.

Would you rather live: '

a. in a deep forest, w1th only the song of birds,

b. uncertain,

c. on a busy street corner, where a lot hap—
pens? [

If you were to work on a raxlroad wou]d you”-'-:.:. :

rather:
a. be a conductor and talk to the passengers

. b. uncertain,

c. be the engmeer and run the trdm" o

Look at these five words: below, besule above
behind, between. The word that does not- belong
with the others is:

a. below, b. between, c. beside. ,‘

If someone asks you to do a new and difficult
job, do you:

a. feel glad and show what you can do,

b. in between,

¢. feel you will make a mess of it?

r

When you ralse your Hand to answer a questlon
in class, and many others raise thexr hands too,
do you get excited?

a. sometimes, b. not often, 'c. never.

Would you rather be: :

a. ateacher, b. uncertain,. ¢. a scientist?

On your. blrthday, do you pre;er '

a. to be asked beforehand to choose the present
_you want,

b. uncertain, .

" ¢. to have the fun of getting a present that’s a

- complete surprise?

Are you very careful not to hurt anyone’s feel-
ings or startle anyone, even infun?.
a. yes, b, perhaps, ‘c.. no.

If you were workmg w1th groups in class, would -

you rather:

- a. walk around to carry- things from one per-

" son to another,

.b. uncertain, : o

c. specialize in showmg people how te do one
“difficult part?

131

- is2.
7 you. avoid making decisions one way or the

- -other? ' ;
. a'Often’ A

133.

134
" a. yes, often,

-135.’

136.

137.

138.

139.

140.

141.

142,

Lt?\'{ o
k30

Do you take trouble to be gure you, are rlght be- '
fore you say anything in class? .
a. always, b. generally, c. not: Uaually.

Are you, 8o afrald of what mlght happen that

b. sometimes, c. never.
Wh”e-ﬁ -things are frightening, can you laugh
and not be bothered? .

a. yes,_ b. perhaps, ¢. no.

Do some _books and plays almos® make you cry?
b. sometimes, ¢..no, never.

Would you like better, when in the country:
a. running a class picnic,

b. uncertain,

c. learning to know all the dlﬁ'erent trees ‘in
the woods?

In group dlscussugns, do you often ﬁnd yourself :
a. taking a’ lone stg_l_\\d/ :

b. uncettam,

c. agreeing w:th the group"

Do your feelmgs get 80 bottled up that you feel
you could burst? :

a. often, b. sometimes, c. seldom._

Which kind of fnends do you like? Those who
like to: :

a. “kid areund,"
b. uncertain, ,
c. be more serious?
If you were not a human belng, would you
rather be:. ‘ :
a. an eagle on a far mountam,
b. uncertain, = -
c. a seal, m a seal colony by the seashore"

Are you usually a very careful person?
a. yes, b.in between,_ ¢. no. -

Do small troubles sometimes “get on your’
nerves” even though you know that they are
not very.- important? .
a. yes, . h. perhaps, c. no.
Are you- sure you
question?
a. yes,

have answered every

b. perhaps, s no.
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APPENDIX D

FINAL FORM OF THE QUESTIONNAIRE ON THE PARTICIPATION
IN STUDENT ACTIVITIES o

{ For Students )

Your school hﬂight be providing you opportunities to participate 'in diffe-
rent types of activities apart from the regular classroom learning.
You might have liked to take part in some activities or all the activities
that the school provides you. We would like to know what type of activi-
ties you do take part in and to what extent. We will be thankful to
you if you kindly let us know it by answering this Questionnaire truth-
fully. This is not any test. No ‘marks are assigned for it. All your answers
will be kept strictly confidential. We request you once again to co-operate

with us fully.

Before you turn the page, please write your name below

where it tell you to do so.

Name

Class

School
- Age

Sex

Tribal/Non-Tribal

(Do Not Turn Page Until Told To Do So )
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QUESTIONNAIRE

(A) Sports and Games

Does your school have any facility for sports and games?

(a) Yes (b) No

If your answer is Yes to Qn. No. | then,

i)

ii)

Do your participate in sports and games? Always/Rarely/Never

If you do participate, what is the reason for your participation?
(Tick your choices)

a) It develops in building a good character
b) It is a part of education

c) Itis a leisure time recreation

d) Elders compel to take part

e) Any other (please specify)

Which of the undermentioned games do you participate mostly in
the school? (Tick from among the games given below)

a) Football f) Badminton

b) Volleyball g) Table Tennis

c) Basketball h) Carom

d) Hockey i) Chess

e) Cricket j) Chinese Checker

k) Any other? (Please list them below)

How often do you play the games in school?

a)
b)

0

Come to school to play even during vacation

Whenever free time is available in the school during the week
days '

During the game period

Does your school .organise competitions in sports and games?
(a) Yes (b) No ‘
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ii) If Yes, how often have yous participatedin them?
Many times /Rarely /Never

iiijHave you received prizes or certificates in sports and games?
More than once / Once /Never

i) Does your School participate in tournaments/matches/competi-

tions?

(a) Yes (b) No

ii) If Yes, have you ever been selected to represent your school?

More than once / Once /Never

i) Have you ever been selected to play at -

a) District level Yes/No
b) State level Yes/No
c) National level Yes/No

ii) If Yes to any category in Item 7 (i) above, what do you think
that made you selected most of the times

a) [ am good in games )
b) Somehow the selectors picked me up
c) It was a chance factor

iii)Yes to any category in 7 (i), how many times have you been
selected? (Please mention the number of times and year(s) during
which selected

Levels of competition(s) | No. of times Y ear(s)

a) District level

b) State level

C) National level

Have you at any time felt that you should become a better player?

Many times / Rarely / Never
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Does your school provide the - _
i) Specialists in different games and sports to train the talented

Yes / No
ii) Personal encouragement to the talented to improve their skill

Yes / No-
iii) Financial help Yes / No
If Yes to any in Item No. 9, how often do you utilise the opportu—
nities?

To my best / Sometimes / Never

Since when have you been taking interest in games?

Since a long time / Recently / Never

Have you at any time aspired to become a national player?

' Many times / Sometimes / Never

i) Have you ever been awarded the Sports Talent Scholarship?
Yes / No

i) If Yes, since when are you getting it?

a) Since I have joined the sports and games
b) Since two years
¢) Since this year

1) Do you know that there are some certificate degree courses
such as C.P. Ed.; B.P.Ed. etc.
Yes / No

ii) If Yes; have you ever thought of gomg for those courses after
the completion of your study?

Many times / Sometimes / Never -
Do you think that in order to be an established and a renowned
player one has to neglect his studies? - :

No / Cannot say / Yes
what influence do you think that participation in sports and games
lead to?

a) Develops feelings of brotherhood

b) Develops sportsmanship

c) Develops physical strength and fitness
d) None of the above
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(B)N. C. C

Do you participate in N.C.C. in your school?
Yes / No

If your answer is Yes, since how long have you been an N.C.C.
Cadet? '

a) Since I was in Class VIII
b) Since I was in Class IX
c) Since I am in Class X

If you are an NCC Cadet, why did you joint the NCC?
(Tick from among the reasons given below)

a) I had great interest in NCC

b) it provides a chance to have camp-life

c) it serves as an additional qualification for future studies
or career

d) I was compelled by elders to join NCC

What is your rank (position) in the NCC? (Please mention)

a) Sergeant
b) Corporal
¢) Lance-Corporal

What is the name of your NCC Company (please tick from below)

a) 24 Indep Coy NCC
b) 66 Indep Coy NCC
¢) 24 Indep Coy NCC

Where is your NCC Directorate located (Please tick)

a) At Kohima
b) At Shillong
¢) At Gauhati

What influence do you think the NCC training leads to?

a) It develops a sense of discipline

b) It inculcates the habit of punctuality
c) It enhances self-confidence

d) It cultivates a sense of co-operation
e) It makes one a responsible person

f) Any other? (specify below)
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Is participation in NCC in your school -

i

i)

Y

ii)

i)

i)

i)

1i)

a) optional b) compulsory

How many days in a week should you undergo training in NCC?
a) Three days in a week

b) Two days in a week

c) Once in a week

How regular are you in attaining the training?

Very regular / Somewhat regular / Irregular

What is the reporting time for parade? (Please mention)

How regular are you in attending the parades?

a) Do not miss a single parade
b) I stay away from parade very rarely
c) 1 do miss quite a number of parades giving various reasons.

Have you attended any annual .training camp in NCC so far?
(a) Yes (b) No
If Yes, how many training camps have you attended so far?
‘More than twice / twice / once only
Have you ever attended any special training camp(s) outside

your district?
Yes |/ No

If Yes, please indicate the type of the special training camp
and the number of times you have attended each in the block
given below :-

Type of special camp Number of times

Army attachment camp

Navy attachment Camp

Airforce attachment camp

Mountaineering

High Altitude Training

Any other {please specify
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i) Have you ever appeared in any NCC examination?
Yes / No

ii) If Yes, which examination of the NCC have you passed leading
to any one of the certificates?

a) Certificate 'A!'
b) Certificate 'B'
c) Certificate 'C'

Do you think that in order to be an NCC Cadet one has to neglect
ones studies?

NO / Cannot say / Yes

i)  Have you joined the Air Wing?
Yes / No
ii) If Yes, please indicate the name of the Airwing given below
a) Air wing, Govt. High School, Dimapur
b) Air wing, Mokokchung
Do you like to join Indian Armed Forces in future after your educa-
tional career?
Yes / Cannot decide / NO

(C) Literary Activities

Do you have a literary association (which organises debates, Essay
competitions, dramas, etc.) in your school?

Yes / No

What type of activities does it organise? (please tick from the
list below) '

a) Debates

b) Impromptu Speech

c) Essay writing

d) Quiz

e) Drama

f) Magazine Publication
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In which of the above items are you interested? (please mention)

(a)
(b)
(c)
(d)

How often have you taken'part in these activities?

i)

ii)

D

i)

i)

i)

ii)

Many times / Once or twice / Never
Do you think that taking p'art in these activities helps the
students in their development? .

Yes / Cannot say / No

If Yes, then, - How does it help the students? (Tick below)

a) Students overcome shyness

b) Students become fluent in speech

c) Students become free and straightforward

d) Students can analyse and express a point precisely

e) Students get opportunities for leadership training

f) Students get the chance to broaden their knowledge

g) Students can develop the power of independent thinking
and writing

h) Any other (please specify)

Does your school organise any competition on these activitiesf’
Yes / No '
If‘ Yes, then - Have you ever participated in any competition?
More than once / Once / Never
Since how long have you been taking part in these activities?

Since 2 years / Since a year / Recently

Does your School participate in any competition?
Yes / No

[f Yes, theh, - Have you ever been selected to represent your
school in any such competition?

Many times / Once / Never
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iii) Have you ever been selected to represent at -

a) District level Yes / No
b) State leve! Yes / No
¢) National level Yes / No

iv) If Yes to any category in Item 7(iii) above:

Please mention the number of times you have been selected
and the year of selection in the block given below:

Level of competition] No. of times Y ear(s)

District

State

National

Have you ever been bestowed with any prize or certificate?

More than once / Once / Never
Have you ever felt that you should further improve your perfor-
mance in these activities?

Many times / Rarely / Never

In your opinion should these activities be part of school education?
Yes / Do not know / No

Do you think that your participation in these activities come in

the way of your studies?

No / Cannot say / Yes

If you have not taken part, have you witnessed these activities?

Many times / Once / Never

What do you gain by witnessing these activities? (please tick below)

a) It helps to know and appreciate the talents of my friends
b) It gives a sense of satisfaction of participating in these activities
c) It gives a pleasure to see friends competing

d) Nothing of any worth
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(C) Other Student Activities

What are the other activities (other than sports and games and
literary activities) offered in your school? (please tick)

a) Kitchen gardening

b) Poultry farming

c) Toy making

d) Drawing and painting

e) Typewriting

f) Embroidery and tailoring

g) Knitting and weaving

h) Bee keeping

i) Book binding

i)  Music

k) Dancing

) Pottery

m) Carpentry

n) Smithy

o) Keeping the neighbourhood ciean

p) Seed collecting and experimenting with different kinds of seeds
and mannures

p) Ornamental plants in plates/pots

r) White washing

s) Polishing doors, windows and furnitures

t) Making School bags

u) Casual labour work in the school

v) Any other (please specify below)

What other type of activities you think the school should provide
for? (Please list them below)

How many of the activities as listed in Question No.l do you take
part in? (please list them below) '

(@)
(b)
()
(d)
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Do you think that these activities are of any help to you?
Yes / No

If Yes, how does the participation in these activities help you?
(please put a tick mark with which you agree)

a) It develops knowledge, skills and understandings

b) It develops a sense of dignity for manual work

c) It prepares for vocational life

d) It develops a positive attitude towards social values

) It generates pleasant, joyful and gainful experiences

g) It prepares to practise and perform mannual work individually
and collectively )

h) 1t helps in understanding the principles involved in the various
types of work

i) It helps to arrive at suitable conclusions based on scientific
knowledge

i) Any other (please specify below)

i)

i)

iii)

i)

ii)

Has the school conducted exhibition during your stay in the
school?

Yes / No
If Yes,

a) Have you ever exhibited your things? Yes / No
b) If not exhibited, have you helped in organising

the exhibition? :
¢) Not at all participated.

Yes/No

How often have you received prizes or certificates for your
exhibits?
More than once / Once / Never

Has your school participated in the inter-school exhibitions
during your stay in the school?
Yes / No

If Yes, have you ever been selected to represent your school
in such exhibitions?

More than once / Once / Never
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iii) How often have you received prizes or certificates in the inter-
school exhibition?

More than once / Once / Never
i) Have youv ever felt the need for some special help in these acti-
vities?
Yes /[ No
ii) If Yes, please tick from the below:
a) A specialist teacher
b) Provision of the required material by the school

c) Extra space to undertake the activities in the school

Do you think that your participation in these activities come in
the way of your studies?

No / Cannot say / Yes
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APPERDIX B

BCORING KBY

For each of the item, the scoring for the dJdifferent .
choices in responses is given below:

(A) Sports and Games
Iiten Bo
1. ¥o Score for any response

2.{i) Always - 3
Rarely - 2
Hever - 1

{ii)Por indicating 2 or more choices

(other than *'4°*) 3
Por indicating one choice
(other than *d4') rd
For indicating eonly '4‘ 1

3. Por indicating 4 or more choices 3
Por indicating less than 4 choices 2
for indicating one choice 1

4. Por tickiog.(a) 3
For ticking (b) 2
‘Por ticking (c¢) 1

5(4) No score for any response

{ii) Hany times 3
Rarely 2
Never ]

(1i1) More than once
Once
Hever

- N W
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&§(i) Ho Score for any response

(ii) Hore than once 3
Once 2
Revey 1

7(i) Ho score for any response

{1i) Por tichking (a) 3
For ticking (b) 2
Por ticking (c) 1

{1ii)2Any nurmber of times at naticnal level 3
Any nomber of times at State Level 2
Any number of times at district level 1

8. Many times 3
Rarely 2
Hever 3

9.‘ Ho Score for any response

10. To my best 3
Sore times 2
Bever 1

1. S8ince 2 long time 3
Recently 2
Never 1

12, Many times 3
Some times 2
Hever ]

13(i) No score fer any response

(ii) For ticking (a) 3
Por ticking (b) 2

Yor ticking (c) 1
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14.{i)¥c score fer any response.
(£i) #ony times
Scre times

Eaver

15. Ho

Can not say

Yes

16, For ticking 2 or more choices 3

Por ticking onme choice 2
For ticking only 'd‘ 1

Item He,

() m.C.C.

1. Yo Score for any responses.

2. Pror ticking
FPor ticking
Por ticking

2. For ticking
Por ticking
Por ticking

4. Por ticking

Por ticking
Por ticking

(a) 3
(b) 2
(c) 1

2 or more choices
one choice

enly ‘'a*

{a} 3

(b) 2

(>3] 1

s, No sgcore for any response

6. Ho score for any responae

7. Por indicating 4 or more choices
Por indicating less than 4 choices
For indicating notiing

- N

- N W
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8. o score for any responsge

9.(1) Por ticking (a) 3
Por ticking(d) 2
Por ticking (c) 1

(1i) Very regular 3
Some what regular 2
Irregular q 1

10(4) Ho score for any response
(i1) Por ticking (a) 3
For ticking (b) 2
For ticking (c) : 1

1(1) Ko score for any response.

(ii) dore than twice 3
Twice 2

" Once only ' ‘ 1
12¢1) Ho score for any response

(i) 3 or more than 3 tiwmes for any

- training camp
2 times for any training camp 2
1 tine only for any training camp |

13(4) No score for any response.

(ii) Certificate ‘A’ 3
Certificate 'B° 2
Cartificate °'C’ ' 1

1¢4. ¥o 3

Can not gsay 2

Yes 1
15.(1) Wo score for aamy response
(ii) Ho score for any response
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16. Yes 3

Can not say 2
Fo 1

l(C) LIPERARY ACTIVITIES

Iten Ho

1. Ho Scere for any response

2. Eo score for any response

3. Por indicating 3 or more : 3

For indicating 2 -2

For indicating 1 1
4. HMany times 3
Once or twice 2
Rever 1
5(i) Yes 3
' Can not say 2
Ho 1

(i) Por indicating 4 or more choices 3

For indicating 2 choices 2

For indicating 1 choice 1

6{i) Hc score for any responge.

(ii)dore than once 3/
Onee 2.
Nevear 1

{444) Since 2 years
Since a year
Recently

- N W
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7(1) Yo ascere for any response

{i1) Rany times 3
Cnce 2
¥ever |

{1ii)B8¢c score for any response.

(iv) Any number of times at national level 3
Any number of times at State level 2
Any number of timea at district level 1

8, ¥ore than once 3
Once 2
Haver : 1
9. Hany times 3
Rarely 2
Hever 1
1¢. Yes 3
Donot know 2
o 1
1. Ho 3
Cannot say 2
Yes 1
12. tany times 3
Oonce 2
Hevsr 1
13. Por indicating 2 or were cheices(other
than 'd*} 3
FPor indicating ' choice {other
than *4*) 2

For indicating ’3d‘' only 1
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(D) OTHER STUDENT ACTIVITIES

Item No
1. Mo score for any response

2. No score for any response.

3. All activities school offer 3
Soxze of activities 2
Hothing ]

4(i) Ro score for any response.

{({i{)Por indicating 4 or more choices 3
Por indicating less than 4 choices 2
For indicating 1 choice L

S{i) Bo score for any response.

(ii) For indicating ‘Yes® to (a) 3
Por indicating 'yes' to (b) 2
Por indicating (c) 1

(1ii) More than once 3
Once 2
Never 1

6(1) No score for any response.

(ii) More than once 3 i>
Once 2 oy L1BRABT (}\%\ s
Bever 1 Aos. B .\'OM OO

AT e

(iif)More than once 3 x»hwwﬂ”“’izé}mea

Con B3 ="
Once 2 pan. B ding ¥
Eaver 1

7(i) ¥o score for any response
(ii) No scoxre for any response.

8. ¥o 3
Cannot say 2
Yes 1



