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AN INVESTIGATION INTO THE ORGANJSATION OF STUDENT ACTJ.Vrn:ES 
AND THEIR RELATIONSHIP wrrH PERSONALl'l'Y CHARACTERISTICS 

OF SECONDARY PUP1LS IN NAGALAND 

Introduction 

The body, the mind, the emotions, and the individual 

as a social being gradually develop and it develops from childhood 

through adolescence. Th•3 rate of this development varies with each 

individual, as do many traits, qualities, and abilities. Many factors 

constitute this growth and development. It is difficult, indeed, to 

identify the element or elements which are most important. Since 

it is a well-established principle that_ human development depends 

largely on the student activities along with other factors, it is therefore 

necessary to have thorough understanding of the inter-action of student 

activities with the development of personality characteristics. The 

purpose of the study is to build a framework that estimates the rela­

tionship of these two. 

Statement of the Problem 

The present study entitled 'An Investigation Into the 

Organisation of Student Activities and their Relationship with Perso-

nality Characteristics of Secondary Pupils in Nagaland' examines 

the organisational set-up of students activities in the high schools 

of Nagaland and establishes the relationship between student activities 

and personality characteristics of the pupils studying in Class X. 



Operational Definitions 

1. Student Activities: 

Student activities are taken to mean all activities other 

than the class-room instruction and which have a recognised place 

in the prescribed curriculum for secondary schools of Nagaland. 

2. Personality Characteristics: 

personality characteristics are defined in terms of fourteen 

personality traits as measured by the Cattell's (1973) 14 High School 

Personality Questionnaire. 

3. Secondary Pupils~ 

Students studying in Class X in high schools of Nagaland 

are referred to as secondary pupils. 

4. Highly motivated, Moderately moti­
vated and Lowly motivated students: 

The students are classified into three groups according 

to the level of motivation towards student activities basing upon 

their responses on the questionnaire. Students obtaining scores from 

113 to 86, 85 to 59 and 58 to 31 are termed as highly motivated, 

moderately motivated and lowly motivated groups respectively. 

Objectives of the Study 

The proposed study aimed at realising the following objec-

tives: 



Hypotheses 

1. To study the organisational set-up of student 
activities in the high schools of Nagaland. 

2. To find out the existence of any relationship between 
participation in activities and the personality chara­

cteristics of students. 

3. To make suggestions for the reorganisation of the 
student activities in the high schools of Nagaland. 

The study proposed to test the following hypotheses: 

1. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Reserved ·- Outgoing. 

2. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Less intelligent - More intelligent. 

3. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Affected by Feelings - Emotionally stable. 

4. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard "to personality characteristic 

Phlegmatic - Excitable. · 



5. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Obedient - Assertive. 

6. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activites with regard to personality characteristic 

Sober - Happy-go-lucky. 

7. Thr'ere is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Expedient - Conscientious. 

8. There is no significant difference among students 

who are highly motivated, moderately motivated· and lowly motivated 

towards student activities with regard to personality characteristic 

Shy - Venturesome. 

9. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

. towards student activities with regad to personality characteristic 

Tough minded - Tenderminded. 

10. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Vigorous - Doubting. 



11. There is no significant difference among students 

who are highly motivatd, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Placid - Apprehensive. 

12. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Group dependent - Self-sufficient. 

13. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Undisciplined self-conflict - Controlled. 

14. There is no significant . difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Relaxed - Tense. 

Delimitations of the Study 

1. The main focus of the study was to find out the relation­

ship between student activities and certain personality characteristics. 

For this purpose the difference among three groups of pupils, namely, 

highly motivated, moderately motivated and lowly motivated towards 

student activities vis-a-vis their personality characteristics were 



taken with reference to those fourteen traits as measured by the 

High School Personality Questionnaire (HSPQ) of R.B. Cattell. 

2. The study was limited to the four areas of student 

activities namely, spors and games, NCC, literary activities and other 

student activities such as gardening, handicraft, social work etc. 

3. The study was confined to the pupils of Class X studying 

in the high schools. 

Tools Used 

Sample 

The tools employed included: 

1. 'Questionnaire on the participation in Student Activi­
ties' developed for the study; 

2. Cattell's 14 High School Personality Questionnaire 
(HSPQ). 

The study was conducted on a sample of 841 (580 boys 

and 261 girls) pupils, 490 were from the Government, 265 from the 

private and 86 from the private unrecognised schools. 

Data Collectioo 

The required data wee obtained by referring to the relevant 

records and by administering the two tools ·- >J to 

the sample. 



Analysis of Data 

The data were analysed following the statistical methods. 

After classifying the total sample of students into three groups, namely, 

highly motivated, moderately motivated and lowly motivated, F-values 

were computed to establish relationship among the groups with regard 

to each of the fourteen personality factors. 

The factors which were shown significant on F-test, 

were further taken for Critical Ratios to be calculated in order to 

ascertain difference among each of the three groups. 

Summary of the Findings 

The following are the results obtained with respect to 

the differences among students who are highly motivated, moderately 

motivated, and lowly motivated towards student activities on the 

personality characteristics as measured on the Cattell's 14 HSPQ. 

1. Students who are highly motivated as well as moderately 

motivated towards student activities score significantly higher than 

the lowly motivated students on the personality characteristic Reserved 

- Outgoing (Factor A), while students who are highly motivated do 

not significantly differ from those who are moderately motivated 

on the same personality characteristic. 

2. Students who are moderately as well as lowly motivated 



towards student activities score significantly higher than the highly 

motivated students on the personality characteristic Less Intelligent 

- More Intelligent (Factor B). But moderately motivated students 

do not significantly differ from the lowly motivated students on the 

same personality characteristic. 

3. Students who are highly motivated towards student 

activities score significantly higher than the moderately as ·well as 

lowly motivated students on the personality characteristic Affecgted 

by Feelings - Emotionally Stable (Factor C). Among the latter the 

modereately motivated students score significantly higher than the 

lowly motivated students on the same personality characteristic. 

4. Students who are highly motivated towards student 

activities score significantly higher than the moderately motivated 

students on the personality characteristic Sober - Happy-go-lucky 

(Factor F). While the highly motivated students do not significantly 

differ from the lowly motivated students, the lowly motivated students 

score significantly higher than the moderately motivated students 

on the same personality characteristic. 

5. Students who are highly motivated towasrds student 

activities score significantly higher than the moderately motivated 

as well as lowly motivated students on the personality characteristic 

Shy - Venturesome (Factor H). But the moderately motivated students 

do not significantly differ from the lowly motivated students on the 

same personality characteristic. 



6. Students who are moderately motivated as well as 

lowly motivated towards student activities score significantly higher 

than the highly motivated students on the personality characteristic 

Vigours - Doubting (Factor J). But the moderately motivated students 

do not significantly differ from the lowly motivated students on the 

same personality characteristic. 

7. There is no significant difference among students 

who are highly motivated, moderately motivated, and lowly motivated 

towards student activities on the personality characteristics Phlegmatic 

- Excitable (Factor D), Obedient - Assertive (Factor E), Expedient 

- Conscientious (Factor G), Toughminded - Tender-minded (Factor 

I), Placid - Apprehensive (Factor 0), Group-dependent - Self-sufficient 

(Factor Q ;, Undisciplined Self Conflict - Controlled (Factor Q :J' 
and Relaxed - Tense (Factor Q 4J. 

; . Suggestions for the Organisation 
of Student Activities 

The present investigation was concerned with studying 

the organisational set-up of student activities in the high school of 

Nagaland and finding out relationship of pupil participation in student 

activities with certain personality characteristics. With a view to 

fulfil these objectives relevant data based on the existing rules, regula­

tions, prospectus, etc. were collected. Over-all observations and findings 

of the indepth observation of three schools together with testing 



of the hypotheses of the study has made it possible to make a number 

of suggestions for strengthening of the student activities programme. 

It was found that the various activities like, sports and 

games, NCC and SUPW form part of the secondary school curriculum. 

These activities should be further strengthened so as to make them 

an integral part of curriculum rather than organise them on adhoc 

basis. Again, there are certain other activities in which the students 

were found interested such as drama, quiz, essay competitions, hiking 

etc. and which are organised by the students themselves through 

various clubs or associations. It was observed that the students find 

it difficult to organise such activities due mainly to the paucity of 

funds. It will be worthwhile if the government encouraged these activi-

ties by extending financial help to such of the institutions as would 

be willing to take up the organisation or these additional student 

activities. 

There is a scheme under physical education programme 

of the State called promotion of indigeneous games and sports. This 

scheme is intended to encourage some of the traditional sports like 

Naga kick fight, high kick, free style wrestling and ar( chery. These 

can be better organised by providing suitable teachers especially 

' from among the Naga tribes. 



By the end of the Fourth Five-Year Plan construction of 

as many as 88 play grounds for secondary schools was taken up. It 

was proposed to construct another 1 00 playgrounds during the 5th 

plan period for wnich a sum of Rs.5.00 lakhs was provided. It was, 

however, observed that though there are a good number of playgrounds, 

they did not appear to be in good conditions. Obviously they are not 

being maintained properly. Due attention may be paid , towards the 

maintenance of play grounds in the 7th Plan so as to facilitate maximum 

participation of pupils in games and sports. 

To provide facilities for training and encouraging the talents 

of secondary pupils in various games and sports, a State Sports School 

was set up in Dimapur during the Fifth Five-Year Plan. Five 'disciplines', 

namely, Food-ball Association, Volleyball Association, Badminton 

Association,Basket ball Association and Athletic association exist 

in this institution. One coach is allocated for each of the four associa­

tions, viz. foot-ball, volley ball, basket ball and badminton and two 

coaches for athletic association which was felt to be insufficient 

in comparison to the number of athletes. The state government may, 

therefore, . consider providing additional coaches depending upon the 

need. 

It was revealed that 'youth centres' were established, one 

each in Kohima, Mokokchang, Tuensang and Mon for catering to the 



general welfare needs of the youth. While it would be useful to have 

such centres in every district, the State government may set-up monite­

ring-cum-evaluation machinery so as to further strengthen the 'centres'. 

NCC has been introduced in the secondary schools of Nagaland 

and is being well received by the pupils. However, it is confined to 

the Government Schools. The privately managed schools have so far 

been deprived of this benefit. In view of demand from the private 

schools and the immense influence of the NCC on the personality 

traits as revealed by the study, it is suggested that NCC should be 

provided in all categories of schools and pupils encouraged for enthusia­

stic participation in it. 

The Airwings of the NCC recently been opened in Dimapur 

Government High School and Mokokchang Government High School. 

In addition to u8ual aspects knowledge of plane-mechanism and moun­

taneering is given to the cadets. The Air-wings are however meant 

for the junior students presently. The demand for such training for 

the senior students. may be met by establishing Airwings for secondary 

school pupils as well. 

An important feature of the high school curriculum in Nagaland 

is the inclusion of Socially Useful Productive Work which seeks to 

develop in the students the power and ability of keen observation, 



collection of appropriate information, systematic presentation of 

work experience, etc. But this is not enough. The . programme of 

su· PW be considered as an integral part of educational curricula. 

In-service and refresher programmes be organised for orienting the 

teachers to various aspects of SUPW. 

Organisation ·of student activities may be done in co-opera-

tion and wide contact with the guardians and parents of the pupils 

which may have a positive effect on their social adjustment. 

Suggestion for Further Research 

Some of the research studies which could be undertaken 

as ·a furtherance to the present study are suggested as follows: 

1. Experimental studies having different student activities 
as the treatment variable and being carried out over 
a fairly long period may be undertaken to know the 
effect of them on the development of different perso­
nality characteristics in children. 

2. A comparative study to find out the type and extent 
of participation in student activities between tribals 
and non-tribals, as well as among the different tribal 
groups may be undertaken. 

3. Studies may be undertaken with students belonging 
to different levels of education, namely, primary 
secondary, and collegiate, to know how the pattern 
of participation in the different student activities 
change among the different age groups of students. 
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INTRODUCnON 

The progress and strength of a natfon Ues, more than anything 

else, in the qualfty of her people. Youth Is a COWltry's back-bone and 

constitutes real wealth of a natfon. Again, the progress of a natfon largely 
/... 

depends on how the qualities of the youth are n~ed and fully blos-

somed. The Secondary Education Commission visualised the school not 

merely as a place of classroom instruction but rather as a 'living and 

organic commlDlfty'. The Commission further stated that the object of 

a democratic education· is the allround development of every individual. 

The allround development envisages the development of both body and 

mind but ft can hardly be attained by means of academic attainments 

alone. The educational input, therefore, should include various activities 

in addition to academic or classroom leaming. 

The experience of the pupil within the school play a significant 

role on the development of his total personality. The term 'personality' 

is so extraordinarily complex that it offers difficulties in definition. 

However, most. definitions, as given by scholars, psychologists and educa­

tionists, lfke Allport, Warren, Watson, Woodworth, Freud and others recog­

nise the 'totalfty' of elements and speak about the idea of the primary 

significance of the interaction of the totaUty in relationship between 
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the individual and other individuals. Personality is a forceful determinant 

of human activities and achievement. The amOWlt and quality of achieve­

ment in different walks of life are the output of distinct organisation 

of different traits of personality. 

Personality may thus include those behavioural characteristics 

or traits of the individual by the help of which he can make a meaningful 

adjustment with the environment and meet the demands of the environ­

ment with maximum satisfaction. Psychologists have recognised that 

the term 'personality' includes a number of traits - physical and mental. 

A personality trait is some particular quality of behaviour which chara­

cteris.t·s;:. the individual in a wide range of his activities and which remains 

consistent over a period of time. Psychologists and educationists have 

also acknowledged the strength of education in preparing one (or an 

effective and satisfying life. Both these mental and physical traits depend 

on some (ac;tors to develop in a balanced way. The involvement in some 

activities is one of them. The goal of activity of the individual Is not 

the activity itself, but achievement of the human potentials contained 

within the activity. 

Thw; student activities and personality characteristics form 

a significant areas of research. 



3 
3 

1.2 Need (or the Study 

The personality characteristics of the secondary school students 

can be moulded through different factors. The human development wfthin 

the medium of student activity programme t.s both qualitative and quanti­

tative. The successful and satisfying partfcfpatfon in activity requires 

involvement of the total personality. The participant, , however, may not 

be aware of the ultimate goal; his interest being generully in the activity 

alone. It is the teacher, or educator, or experimentalist or psychologist 

who wm plan a curriculum with activities that contain the desired deve­

lopmental potentials for an individual. 

Attention of the researchers has been directed to the field 

of researches, viz., academic achievement and personality characteristics 

(Sinha, 1971; Reddy, 1973; Srivastava, 1974), Personality characteristics 

of N.c.c. students (Nair, 1972), personality characteristics of athletics 

(Girichhidda, 1971), personality characteristics of participants and non­

pa11icipants in activities (Gupta, 1973; Verma 1979), etc. The studies 

are not adequate. Referring to Nagaland, basically, Naga youth is sport­

loving, energetic, hard-working youth. With a view to ensure allround · 

development of the Naga youth, student activities have been made part 

of the educational cUJTiculum at the secondary stage in the state of 

Nagaland. Though some researches have been conducted on tribals in 

India in respect of their general conditions, literacy and progress, hardly 
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any reference is available on the student activities and their relationship 

with various personality characteristics and especially of the Naga tribal 

pupils 

The above conditions made the investigator to take up the 

present study. There is a need to have a look into the organisational 

set-up of student activities in the high schools of Nagaland and make 

an attempt to find out the relationship of the activities with the fourteen 

personality characteristics, if any. 

1.3 Statement of the Problem 

A widely recognised characteristic of the modem education 

is its emphasis on activities which are deemed educational and which 

take place within the jurtsdiction of the school, yei which occur primarily 

outside the classroom. The emphasis upon the development of the solely 

'mental faculties' of the children in the early schools of our coWltry 

was mistaken. The school curricula should be and to a large extent are 

based on the sequential nature of pupil development patterns. As develop­

ment proceeds, differences between individual children become more 

pronounced. The view that the education system must educate the 'whole­

man' is, therefore, being increasingly accepted. 

Scholars advocate that schools have a responsibility to provide 

a variety of student activities in order to exercise a variety of pupil 
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potentials (Taylor, 1968). Tagore, in hl8 'independent schools', gave a 

complete freedom to his students to participate in different types of 

activities according to their tastes and aptitudes. Hill and Luckey (1969) 

argue that capitalising on the importance to play In the classroom Is 

by no means a matter of watering down the cWTlculum. The child guidance 

fUperts believe that depriving children of sufficient . opportunity to play 

may impose handicaps that may never be completely overcome. 

The present study entitled 'An Investigation Into The Organi­

sation of Student Activities and their Relationship with Personality Chara­

cteristics of Secondary Pupils in Nagaland' examines the organisational . 

set-up of student activities in the high schools of Nagaland and establi­

shes the relationship between student activities and personality characteri­

stics of the pupils studying in Class X. 

1.3.1 Operational De(fnftfcm o( Terms 

1. Student Activities : 

Student activities are taken to mean all activities other than 

the classroom instruction and which have a recognized place in the pres­

cribed cW"1iculum for secondary schools of Nagaland. 

2. Personality Characteristics: 

Personality characteristics are defined in terms of fourteen 

personality traits as measured by the Cattell's (1973) 14 High School 

Personality Questionnaire. 
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3. Secondary Puptl8: 

Students studying tn Class X tn high school of Nagaland are 

referred to as secondary pupils 

4. Highly Motivated, Moderately Motivated 
and Lowly Motivated Students: 

The students. are classified fnto three group3 based upon the 

scores asstgned with reference to their responses on the 'Questionnaire 

on Participation fn Student Activities'. Students obtafning scores from 

113 to 86, 85 to 59, and 58 to 31 are termed as highly mottvated, mode­

rately motivated, and lowly motivated, respectively. 

1.4 Objectives of the Study 

ves: 

The proposed study aimed at realizing the followfng objecti-

1. To study the organisation of student activities fn the high 

schools of Nagaland. 

2. To find out the ezistence of any relationship between parti­

cipation fn activities and the personality characteristics 

of students. 

3. To make suggestions for the reorganisation of the student 

activities in the high school8 of Nagaland. 

J.S Hypotheses 

The study proposed to test the (ollowfng hypotheses: 

1. There is no signt(ico.nt difference among students who 

are highly motivated, moderately motivated and lowly 
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motivated towards student activities with regard to perso­

nality characteristic Reserved - Outgoing. 

2. There fs no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Less Intelligent - More bttellfgent. 

3. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with · regard to perso­

nality characterlsitc ,~ Affected by Feelings - Emotionally 

Stable. 

4. There fs no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic _, Phlegmatic - Excitable. 

5. There fs no significant difference· among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student- activities with regard to perso­

nality characteristic Obedient - Assertive. 

6. There fs no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Sober - Happy-go-Lucky. 

7. There fs no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Expedient - Conscientious. 

8. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities wtth regard to perso-
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nality characteristic Shy - Venturesome. 

9. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Tough minded - Tendermfnded. 

10. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly . 

motivated towards student activities with regard to perso­

nality characteristic Vigorous - Poubting. 

11. There is no significant difference· among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nalfty characteristic Placid - Apprehensive. 

12. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Group-dependent - Self-sufficient. 

13. There is no significant difference among students who 

are highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic Undisciplined self-conflict - Contro­

lled. 

14. There is no significant difference among students who 

ore highly motivated, moderately motivated and lowly 

motivated towards student activities with regard to perso­

nality characteristic .· Relaxed - Tense. 

1.6 Delimitations of the Study 

1. The main focus of the study was to find out the relation-
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ship between student activities and certain personality characteristics. 

For this purpose thedi(ferences among three groups of pupils, namely, 

highly motivated, moderately motivated and lowly motivated towards 

student activities vis-a-vis their personality characteristics were taken 

with reference to only those fourteen traits as measured by the High 

School personality Questionnaire (HSPQ) of R.B. Cattell. 

2. The study was limited to only the four areas of student 

activities, namely, sports and games, NCC, literary activities and other 

student activities such as gardening, handicraft, social work, etc. 

3. The study was confined to only the pupils of Class X 

studying in the high schools. 

1.1. Tools Employed 

The Tools employed included: 
..,.__<!. 

1. 'Questionnaire on A participation fn student Activities' 

developed by the scholar especially for the present study. 

2. Cattell's 14 High School Personality Questionnaire (HSPQ). 

1.8 Resume of Succeeding Chapters 

In Chapter II, student activity - its concept, types, functions 

and Principles, Personality - its concept and the different characteristics, 

goals of secondary education and personality development as agoal of 

secondary education are discussed. Chapter m deals with review of 

related literature. Chapter IV is concerned with the organisational set-up 

of student activities in Nagaland. In Chapter V the details with respect 
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to the relationship study, i.e., the sample, tool3, various techniques 

employed for analysis of the data are reported, Chapter VI presents 

the analysis and findings of the data collected and Chapter VII includes 

interpretations made, conclusion arrived and suggestion put forward 

for further studies. 
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CONCEPnJAL FRAMEWORK 

2.1 Introduction 

In this chapter, student activity - its concept, types, functions 

and principles, personality -its concept and characteristics, goals of 

secondary education and personality development as a goal of secondary 

education are discussed. 

2.2 Student acti'Vfty - It3 Cmcept 

That education must educate the 'whole man' is a fact that 

is not debatable. The baby develops into a young child and the child 

into a man as a coherent whole. The strength of education in preparing 

one for an effective and satisfying life is well established. There are 

conditions in a society that an individual must face and which cannot 

be ignored. Education must prepare the individual both for society as 

it 'ought to be' and for 'what it is' by providing all the positive factors. 

The direct goals of education must cultivate the basic values. These 

are the values for thefullness of life - vocation, health, enjoyable use 

of leisure, skills of creativity and security in all its aspects. Therefore, 

the neglect of 'creative faculty' and the lack of attention to 'constructive 

aptitude' means education is incomplete. Various activities form the 

part of total education. Activities contribute in part to all goals of 

education. The educators believe that many of the basic needs of students 



12 

could best be met outside the formal classroom. The rapid develop­

ment of the activities can be attributed, in part, to this belief. Besides, 

parents prefer a school for quality of its discipline and factuties 

for co-curricular activities (Manual, 1964).1 The studyltactivity pro­

gramme in secondary schools has flourished with the backing of parents 

and educators and psychologists. A wriety of terms are used to describe 

this facet of secondary education. The choice of the term 'student 

activities',\ 'co-curricular', 'out of class', 'non-classroom', 'leisure-

time' or 'recreational' activities, is deliberate. 

Robbins andWilliami employ the term by defining as 

"em aspect of the curriculum which is voluntarily . 
engaged by students, which is sponsored by the 
faculty, and which does not cari"'Y academic credit 
towards promotion or graduation. n 

The student activities arethose identifiable programmes sponsored 

by the school for aU educational benefit of its students, which occur 
\ 

adjacent to but separate from regular curriculum. The concept 'student 

activities' recognises that the entire school experience influences 

the student. Student activities are a special group of programmes 

which function to provide the student with channels whereby he can 

express his talents and interests within a sanctioned social environ• 

ment. The innovators consider that the practical work is conducive 

1 
Manual, NV, 'Conditions Required for Quality Teaching", 

The S.I.T.U., Council of Educational Research, Madras, 1964, NCERT. 
the 2Robbins, J.H. and Williams, S.B., nstudent Activities in 

Innowtive School" Mineapolis Burgess, 1969, p.42. 
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both the physical and mental development of the children. In addition 

to emphasis on scholarship or intellectual faculties, some series of 

acti,vitles may have to be introduced in order to provide students 

with valuable experiences outside the classroom setting so as to help 

achieve the overall goals of education. 

2.3 Student Activity - Its Type 

The classification of student activities depends upon the obje­

ctive of education. For erample, if one believes that transmission 

of the cultural heritage is the most important task of education, 

one will attempt to discover those elements of the heritage which 

are most important to be leamt at various levels of the development 

of the leamer. If one believes that adjustment to present day living 

is most important, one will utilise a procedure which will attempt 

to discover the activities which make up adult living in our society. 

Thus the formulation of student activities may differ according to 

the various objectives of education. Although considerable flexibility 

ezists, there are several broad classifications of activities that are 

included in the majority of secondary school programmes of India. 

The number and kinds of activities to be organised depend upon the 

size and financial condition of the school, the size and special quali­

ties of the staff, the interests of the pupils, locai support and the 

special condition of the locality in which the school is situated. 
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Following are some of the common activities introduced in 

Indian schools: 

A. Literary Activities - Adolescence is the most appropriate 

period for forming habits of clear, careful and effective expression 

and no school can afford to neglect the training. Speaking and listening 

(Speech), reading (literature) and writing (composition) bring out the 

educational goals as clear, thoughtful, and correct speech and writing 

intelligent listening, critical thinking and development of a life-long 

devotion to literature as a guide to cultural understanding and indivi­

dual development (Beck101er and Cornett, 1960)3• Education of Athenian 

citizens in the private school took two main forms and was provided 
f"'O 

by theA types of schools. One of them was the 'Didascaleum - included 

reading, writing the literary element of education (Poetry, drama, 

oratory). These are believed to have high social the intellectual values 

as clear, logical and vigorous thinking is required in the selection 

of material and organisation of ideas. 

Critics 4 say that for the average student, the short story 

is probably the literary form best adapted to opening the doors of 

3 Beckner, H. and Cornett, J.D. 'The Secondary School Curri-
culum - Content and Structure'. Texas Tech. Univ. Intext Educational 
Publishers, 1960 

4 Edward J. and Edward, s. (eds.) Essays on the Teaching 
of English, New York, Appleton, 1960, p.235. 



5 imaginary writing. Conant (1959) ha'fl(_ suggested that the time devo-

ted to English composition during the four years of high school should 

occupy about half the total time devoted to the study of English. 

Discussion is a purposeful conversation proceeding toward some goal. 

For a discussion to be successful the participants need sufficient 

background to. lolow what they are talking about and to base their 

arguments on fact. Similar is the case with debating. Group discussion 

can be used as a thinking tool. Properly used group discussion is a 

metllod that frees creative power in ways not other method can (Burt~ 

Kimball, and Wing 1960), 6 School Magazines,_ Newspapers, Annual 

Handbook, Information Bulletin, etc. are . some of the publishing activi­

ties engaged in by school varies considerably depending primarily 

on the size of the school. Pub_lishing activities provide a natural and 

powerful motive for practice in the art of written expression. School 

publications provide opportunity for training the sense of responsibility. 

Inter-school activities published in the school publication stimulate 

students' pride and loyalty. 

Pemberton Billing and Clegg (1965/ stated that vague impres­

sions are brought into sharp focus, puzzling impressions are understood. 

5 . 
Contant, J.B., 'The American High School Today', New York, 

McGraw Hill, 1959, p.5o. 
6 Burton, W.H ., Kimball, R.B., and Wing, R.L., Education for 

Effective Thinking, New York, Appleton Century Crofts, 1960, p.237. 
7 Pemberton Billing, R.N~ and Clegg, J.D., Teaching Drama, 

Lond~ 'U' of London Press Ltd., 1965, p.17. 
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fragmentary on~ are completed and alarming ones are (aced through 

variow literary activities. 

B. Physical Activities 

It is obviOU8 that physical activities contribute a great deal 

towards education. Physical education is as old as secondary edu_cation 

itself and is one of the three great aspects of all education, namely, 

physical, mental andmoral training. The Palaestra or gymnmastic 

school for Athenian citizens, emphasised physical development and 

stressed grace and harmony of body. The UNESCO's Inter Governmen­

tal Committee(or Physical Education and Sports, first set up on an 

interim basis in 1976 and made into a permanent body in JlUle 1979 

is seeking to encourage more people to take an active part in sports 

instead of being mere spectators. The Committee's activities are 

complementary to those of the Intemational Olympics Commission 

(IOC). The . UNESCO committee is designed to make the practice 

of sport increasingly accessible to all kinds of people. 8 The increasing 

emphasis on physical education and health is a result of several studies 

and observations conceming the needs of youth. 

Physical education in schools has been essentially a practical 

and non-examination subject. Physical education programme includes 

training in ethical character, worthy we of leisure and recreation 

8 Morris, A., Sports for All, The Educational Review, Vol. 
XXXVI, No.8, Augll8t, 1980, p.159. 
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and mental hygiene. The programme in physical education includes 

interschool contests in such sports as foot ball, basket ball and others. 

Folk dancing and square dancing etc. are also of thfs category. Activi­

ties of an individual nature or those involving two or four only are 

tennis, boxing, wrestling, golf, archary, gymnastic, swimming, ping 

pong etc. There is little doubt that the athletic component of the 

student activity programme commands attention and support in schools 

today. It is a legitimate part of a sound physical education programme 

Athletics act as a powerful physical tonic becaWJe blood circulation 

is quickened and thereby the blood stream is purified and general 

bodily strength is increased. 

A committee constituted under the Chairmanship of Pandit 

H.N. Kunzru considered how the various physical education and co­

curricular activities that are carried on in schools can be co-ordinated. 

A significant step has been th~ establishment of the National Institute 

of Sports of Patiala, under an autonomoWJ Board of Governors, with 

the primary object of producing first class coaches. The Rajkumari 

Sports coaching scheme which had been introduced in 1953 to produce 

coaches of repute for training promising young men and women in 

different games was transferred to the Ministry of Education in 19579• 

It is through physical education activities that one leams to respect 

9
The Indian Year Book of Education, 1961. First Year Book 

- A Review for Education in India (1947-61). Revised Edition - Part 
I, National Review and Central Programmes. NCERT. N. Delhi, 1965 
p.42-43. 



the right of others and to obey the will of the majority, one merges 

oneself with the group, leams the spirit of self-sacrifice and devotion 

to the interest of the group. 

C. Scouts and Guides and NCC 

Scouting is one of__ the most effective means for the training 

·of character and the qualities necessary for good citizenship Prof. 

Russel of Columbia University, New York has remarked that there 

is nothing comparable to scouts and guides during the educational 

history of the last three or four centuries. It is possible to lay the 

formdation of the ideals of social service, good behaviour, respect 

for leaders. loyalty to the statge and preparedness to meet the situa­

tion through its various aspects. In India, in November 1950, scouting 

and guiding were merged into a single organisation, the Bharat Scouts 

and Guides. It has two broad sections, one dealing with scouts and . 

affiliated to the Boy's Scouts Intemational Bureau and the other 

· dealing with guides and affiliated to the World Association of Girls' 

Guides and Girls' Scouts. The Boy's scout movement is fOW1ded upon 

a true appreciation of the natUre of youth, particularly during the 

period of adolescence and appeals to his native impulses. In India, 

the new organisation, Bharat Scouts and Guides has many branches 

spread in aU the States. The state gives adequate financial help to 

the scout movements and helps to secure suitable sites for scout 

camps. Some teachers are trained in organising and supervising the 

activities. 
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Like the Scouts and Guide movement, N CC has also taken 

deep root in the schools of India. The Government of India has insti- . 

tuted the JWlior division of National Cadet Crops which is open to 

all pupils. Certain physical and other activities of a quasi-military 

nature are taught through NCC. The NCC training has been found 

to have a significant effect on the development of certain personality 

traits. These activities develop such diverse personal qualities and 

attributes as good character, a sense of responsibility, self-reliance 

initiative, self-respect, willingness to co-operate, aesthetic sensivity 

(Nair, 1972).10 Nee plays an important part in the formation of 

healthy and positive attitudes, Cadets know the dignity of labour, 

they are more disciplined, they are obedient and respectful to authority. 

Many of the State Govemments, owing to financial difficul-
\ 

ties mainly, are not able to implement NCC in the schools. If NCC 

is properly implemented, the personal traits of trained cadets can 

be developed on desired lines. 

0. CommtDlity and Social Service Activities 

Another common type of student activity is what may be 

termed as 'CommlDlity related activities'. In these activities, the 

importance of commlDlity relationship is emphasised. The school should 

It> 
Nair, R.S., A Study on the Effect of NCC Training on Physical 

Growth, Adjustment, Academic Achievement and . Certain Personality 
••• Traits of High School Publis in Kerala State, Ph.D. Edn. Kerala 
Univ., 1972. 
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look after the interests of the commwlity as a whole just as the 

home looks after the interests of its own children. The school should 

provide certain minimum opportunities to students irrespective of 

the class, caste or creed. The school programme should be planned 

upon the life and work of the people among whom it exists. The com­

mwzity related activities are planned in such a way that they can 

maintain relation with problems of society. Parents hope that the 

school will help the adolescent cope with the comple:rities and problems 

of the commwzity. The Madalair Commission (1952-53)11 says that 

the activities of the school should be extended to their neighbourhood 

and to the village or city as a whole. Ale:rander (1971)12 states that 

a comprehensive, commwzity-centred high school would offer a variety 

of learning opportunities in which each student could find a programme 

relevant to his needs and a~pirations. It would also reflect the highest 

aspirotio113 and critical conce~ of parents, organisatio113 and i113ti­

tu.tions that, even if not located within a contiguous area, constitute 

a type of commwzity served by a school. Education can be made 

creative and dynamic through community and social service. The 

community and social service programme can be organised partly 

within the school campus and partly outside the school campus. There 

are many activities which can be organised within the campus like 

11 The Report of Secondary Education Commission (1952-53) 
Govt.of India, Ministry of Education, Delhi, The Manager of Publication 
1958, p.113. 

12 Ale:rander, W.M., The ChD.nging High School Curr1culum, 
Reading, Second Edition, 1971, pp.495-497. 
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keeping the campus clean, annual repairs of fumitures, white washing, 

painting the buildings etc. (Avinashilingam, 1977).13 Outside the cam­

pus also the students can do lot of work. Sanitary work, educational 

tasks ltke adult literacy, non-formal education work and service to 

people during festivals could be the activities outside the campus. 

2.4 Student Activity - Its Fwu:tions 

Student activities furnish students with healthy outlets for 

constructive activity. Adolescent yolmgsters need opportunities to 

do something specific and intrinsically interesting to them. Cashdan 

and Welsh (1966)14 studied several hlUldred adolescents who attended 

'a summer talent programme' and found that they were more creative 

and independent, non conforming, spontaneous and energetic. The 

critics say that successful student participation in the activities in­

volves the continuous use of the method of group thinking and an 

ever increasing appreciation of the role of intelligence in solving 

human problems.15 The school has accepted as one of its responsibi­

lities the education of the individuals in the worthy use of leisure 

time. It is highly desirable that the school be considered as one place 

13 Avtnashilingam, T.s., 'Commlmity and Social Service Progra­
mme in Teachers Training College', Journal of Educational Research 
and Extension, Vo. 14, No.1, July 1977. 

14
cashdan, s., and- Welsh, G.S., 'Personality Correlates of 

Creative Potential in Talented High School Students', Journal of 
Personality, 1966, 34, pp.445-455. 

15 Alberty, H.B., and Alberty, E.J., 'Reorganising the High 
School Curriculum', Light and Life Publishers, New Delhi,p.356. 
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where satisfying recreational experiences occur. 

Miller, Moyer and Parrick (1956)16 present a fourfold classifi­

cation of the general fW'tctions of student activities. They list -

'Contributions to student' 

'Contributions to mere effective School administration', 

'Contributions to curriculum improvement' and 

'Contributions to the commWlity'. 

£,t. 
The stud~~ activities meer:t the psychological needs of the 

early and middle adolescents. They bring forth Physical fitness of 

the individual. Boys who actively participate on athletic teams are 

superior to their peel! in skeletal maturity, body size, muscular stren-

gth, endurance and power (Clarke, 1968). The student activities develop 

an appreciation of the importance of family life in our society, an 

understanding of what family life means, abilities and skills in home 

making activities, the ability to maintain democratic relationship 

in family life, ability to recognise and consereve wlues in family 

living C13 family patterns change. These activities help the student 

to be more ascendent and less submissive (Nayar, 1962)17• The fW'tctions 

of student activities may be information seeking, social learning, 

16 Miller, F .A., Moyer, J.H. and Patrick, R.B., 'Planning Student 
Activities', Perentice-Hall, Inc.luglewood cliffs, N.J. 19541, pp.13-26. 

17 Nair, E.S.K.~ 'A Study of certain personality characteristics 
of leaders among high school students', (1st Survey) Ph.D. Psy. Mys. 
Unlv. 1962. 
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sensorymotor activity, emotional expression or sensorymotor expression. 

The school is a training groWld for democracy. The survival 

of democracy depends upon the development of citizens who have 

common tatderstandings, common ways of behaving and common out­

looks on life. Democratic education also recognises that the strength 

of a democracy lies in the cultivation of tatiqueness of each citizen. 

It is only when the cultivated talents of each individual are utilised 

for the common good that democracy ftatctions at its best. The student 

activities lend themselves to make leaders in a co-operative work 

which trains them in the division and integration of. ftatctfons and 

·in the allied qualities of discipline and leadership. 

2.5 Student Activity - Its Prlnefples 

The success of student activity programme depends mostly 

on the way they are organised and directed. Psychologists and educa­

tors after considerable study on and work with normal and troubled 

children have highlighted the necessity of using certain principles 

of student activity programmes for the helping process. The first 

principle is that of accepting the child as he is. The second is that 

of creating a permissive atmosphere for the child when he plays. 

The third is that of allowing the child to set his own pace. A child 

should have freedom of directing his own play and pace in developing 

relationship with others in order to gain the maximum satisfaction 
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and meaningful adjustment with the environment. A guiding principl,e 

that activities should be related to school purposes and controlled 

by the school means that each activity that is sponsored by the school 

must be able to be justified on the grounds that it is meaningfully 

related to one or more identifiable school purposes. Activities should 

be built upon genuine student interests and these should be open to 

all. There should be proper supervision over student activities pro-

gramme. Supervision and control donot imply that the principal perso-

nality oversees each activity and issues frequent orders demanding 

compliance (Jones, Salisbury and Spencer, 1956)
18 

The students should 

be allowed to organise such activities under the direction and supervi­

sion of the teachers. Peter (1972)19 sums up the basic principles 

on which the student activity programme may be based as follows: 

'i) Student activity should provide an opportunity 
for students to engage in worthwhile activities under 
the professional supervision of adult leadership; 
(ii) it should serve as a safety valve for student 
energies that might otherwise be channelled into 
undesirable avenues; (iii) it should furnish the student 
with additional opportunities to satisfy psychological 
needs such as the need for recognition, the need 
for acceptance, the need for approval and need for 
success; (iv) it should provide an opportunity to extend 
the academic curriculum by providing experiences 
not available in regular classroom; (v) it should serve 
as a motivating force for keeping students in school 
who might otherwise drop out; (vi) it should offer 
a variety of opportunities to develop creative talents; 

18 Jones, J.J., Salisbury, C.J., and Spencer, R.L., 'Secondary 
School Administration'. McGraw Hill Book Company, 1956, p.276. 

_ 19Peter, F.O., 'The Secondary School Today', Second edition 
Scranton, Intext Educational Publishers, 1972, pp.174-75. 



(viO it should offer students the opportunity to fulfil 
the need to socialise that often cannot be met in 
the regular classroom; (viO it should provide an oppor­
tunity for teachers to become better acquainted with 
students and offer many chances for informal gtddance; 
and (iz) it should provide an excellent training ground 
for the development of citizenship.' 

2.6 PersonaUty - Its Concept and Charucterlstics 

The term 'Personality' is extraordinarily complex. It offers 

difficulties in definition. Attempts to give a generally acceptable 
. . 

definition or concept have been continuing for a long time. According 

to Watson (1930)20 "Personality is the sum of activities that can 

be discovered by actual observation of behaviour over a· long enough 

tfme to give reliable information. In other words, personality is but 

the end product of our habit systems. Our procedure in studying perso­

nality is the making and plotting of a cross section of the activity 

stream." 

Cattell (1950J21 states: 

"······ Personality is that which pursuits prediction of what 

a person will do in a given situation •••• Personality is concer­

ned with all the behaviour of the individual, both overt and 

under the skin." 

According to Allport (195ol2 

"Personality is a dynamic organisation within the individual 

20
watson, J.B., Behaviourism, Chicago, Univ. of Chicago 

Press, 1930, p.27 4. 
21 cattell, R.b., Personality: A Systematic Theoretical and 

Factual Study, Mcgraw-Hill, New York, 1950. 
22 

Allport, G. w., Personality - A Psychological Interpretation, 
Henry Holt and Col., Inc., New Yorl, 1950. 
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of the psycho-physical systems that determine his unique adjust­

ment to his environment." 

According to Eysenck (1971)23 

"Personality is the more or less stable and enduring organisa­

tion of a person's character, temperament, intellect, and physt­

quewhich determine his unique adjustment to the environment." 

According to Morton Prince (1929l4 

"Personality is the sum total of all· the biological innate disposi­

tions, impulses, tendencies, appetites and instincts of the indi­

vidual and the dispositions and tendencies acquired by expe­

rience." 

Thus, after having a brief look into· the representative sample 

of the definitions of personality that have been advanced by several 

eminent psychologists, it may be summed up that personality is taken 

to mean the ways of behaving which determines an individual's unique 

adjustments to his environment. Personality includes any characteristics 

that are important in the individual's personal adjustment, in his mainte­

nance of self respect. v 

However, all the definitions recognise the idea of totality a1 

elements and they speak about the idea of the primary significance 

of the interaction of the totality in relationship between the individual 

23Eysenck, H.J., The Structure of Human Personality, Methuen 
and Co., New York, 1971. 

24Prince Morton, 'The Unconscious', The Macmillan Company, 
New York, 1929. 



27 

and other individuals. It is difficult to latow the pros and con3 of a 

personality. The psychologists have recognised that the term 'personality' 

includes a number of traits - physical and mental. A personality traiti.· 

is some particular quality of behaviour which characterises the individual 

in a wide range of his activities and which remf a ins coi1Sistent over 
·~ 

a period of time. Various definitions disclose various personality chara­

cteristics. The following characteristics are found to be common in 

most of the definitions while analysing them: 

(0 Personality is the organisation of various systems; (iO Perso­

nality is dynamic; (itO both physical and psychological elements are· · 

there fr1 personality; (iv) it determines behaviour; (v) wtiqueness i.e., 

there are some special features in every personality; and (v0 persona­

lity includes adjustment. Cattell recognises both common traits, which 

have some unity for every one and unique traits, which are special 

to every individual person. Personality is a fun.ction ·of social situation. 

Some aspects of personality are easily discernible, for example, traits 

like sociability, perseverance and termed as 'surface traits' by the 

psychologists. There are some inner traits also, measurement of which 

is difficult. These are called 'source traits'. Cattell (1965)25 believes 

that the number of such source traits is large, at least twenty five, 

though only sixteen are perhaps large enough in influence to be put 

25cattell, R.B., 'The Scientific Analysis of Personality', Balti­
more: Penguin 1965, p.101. 



28 

into test instrument scales. 

It may be concluded that no final list of personality traits 

has yet been prepared. However, the personality characteristics may 

be studied tmder the following headings: 

0 Physical characteristics which include complexion, height, 

weight, structure, voice, etc.; 

iO mental characteristics which include intelligence, memory, 

thinking power, perception, problem solving etc.; and 

iiO e.motional characteristics such as to find out whether a 

person is coward or not, anxious or not, kind or choleric 

etc. 

2.1 Goals of Secondary Ec:fucatfon 

Secondary education is important in any modem society. A 

society dedicated to the growth of the individual impels us to foster 

individual fulfilment. Some adjustment in the ends and means of secon­

dary schooling must be sought out. Goals of schooling emerge through 

a socio-polftical process. Most parents want much more than reading, 

writing and arithmetic for their children, even though they want these 

fundamentals assumed. School constitutes one of the main arenas within 

which to carry on and develop one's own life. Today's youth must know 

a good deal about their environment and must have opportunities to 

develop their personal potential. 
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To quote Stephen (1916)26 "Surely, the educational ~system has 

no higher function than to help people to have creative engagements 

with the world of the free self". Scholar support the proposition that 

our conception of the goals of high school education inevitably grows 

out of an interpretation of the meaning of our own particular design 

for Uving. The first serious attempt to look into the objectives of secon­

dary education after independence was made by the· secondary education 

Commission of 1952-53.27 The Comm~Lon states tltree broad objectives: 

(0 Preparation for the responsibtuttes of democratic citizenship; 

(fl) improvement of productive efficiency enabling the national wealth 

to increase and the standard of ltvfng of the people to be raised appre­

ciably; and (iii) development of cultural and aesthetic aspects of the 

child's personality. 

Social and national integration is a major problem which is 

to be tackled on several fronts including education. Education can play 

a significant role in it by introducing a common school system of Publfc 

education. It can make social and national service an integral part 

of education at aU stages (Education Commission 1964-66)28 

26stephen, K.B., The Purpose of Education, Blommington, Indiana, 
Phi. Deltor,Kappar, 1976, p.61. 

27 
Govt. of India, Ministry of Education, Report of the Secondary 

Education Commission (1952-53) Delhi, The Manager of Publication, 
1953, p.24· 

28 Education and National Development. Report of the Education 
Commission (1964-66) VoL2. National Council of Educational Research 
and Training, Reprint 1970, New Delhi. 
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The general objectives of secondary education are the cultivation 

of basic skills, qualities of character, knowledge, and physical well 

being. Further, the value of educational experience should be assessed 

in terms of its total impact of the pupil's skills, qualities and personal 

development, not by basic attainments alone. It might be objected 

that a purely general education approach to secondary education will 

only serve to perpetuate the 'academic' character of secondary education 

and that in the bargain the non-cognitive aspects of a pupil's personality 

will continue to suffer from lack of stimulation. Regardless of how 

one defines the ultimate goals of secondary education, there is no escape 

ft seems, from the 'individual fulfilment' - character of secondary 

schooling. Now, it is being increasingly felt that the school should accept 

full responsibility for the entire range of intellectual, social, physical 

and vocational needs of youth and that it should provide a broadly 

ezpanded programme to meet these needs. 

2.8 Personality Development as a 
Goal of Secondary Education 

In the socialist society, the important task of education is 

the all-round development of human personality. Education prepares 

man for his conscientious participation in the political life of his country 

and serves as the basis for his moral perfection. The progress of a 

nation depends largely on its fully developed genius which can be en­

riched by developing intensive special programmes for the personality 

development of the students. 
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Keeping various views on the objectives of secondary education 

advanced by various experimentalists, psychologists and scholars and 

in order to fulfil certain objectives of education desired for the nation, 

provision has been made to start a large number of secondary schools. 

But whether these schools provide a change in the development of 

the personality of the students is an important question to be probed 

into. 

From the development point of view secondary educ€tton aims 

at the goal of preparing a 'wholeman' out of a child. This implies helping 

students to understand how they leam, and to make best use of their 

intellectual abilities, by adapting the curriculum to individual difference 

in ability, development, interests and the like, and organising curriculum 

in line with adoler:scent needs and adolescent developmental tasks. 
~ 

The secondary education may attain the ultimate goal satis­

factorily if attention is given to educational concept of educating the 

'whole child' which may be interpreted in terms of personality deve­

lopment for teachers in all disciplines. The experimentalists advocate 

an experience curriculum in which. there is activity for the students. 

They believe that qualities and ·values emerge from stresses and strains 

of living. Schools, then, should become laboratories where there are 

opportunities to experiment by altering and changing conditions and 

observing results. 
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REVIEW OF RELATED LITERA nJRE 

3.1 Introduction 

The place and importance of student activities in secondary 

education has been recognized by all those involved in education. The 

activities are of immense help in inculcating various personal qualities. 

The modem aims of education can be successfully achieved through 

the introduction of different student activities and thereby through 

the participation of students in them. The purpose of this chapter is 

to review the findings of such research works which are related to 

the various aspects of student activities, especially to the aspect of 

developing personality characteristics of the secondary school students. 

The studies reviewed are subdivided into three categories, namely, 

studies on student-activities, studies on personality characteristics 

and studies on student-activities and personality-characteristics. 

Studies on Student Actf\litfes 

The present study is focussed on the problem entitled 'An Inve­

stigation Into the Organisation of Student Activities and their Relation­

ship with Personality Characteristics of Secondary School Pupils in 

Nagaland.' Research in student activities is of fundamental importance 

with regard to personality. There are very few studies which are directly 
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and solely focussed on the problem of student activities but some atte­

mpts have been made to highlight the significance of such activities. 

Bombay Municipal Corporation (1955-57)1 studied the effect 

of child-centred teaching practices and correlated play activities on 

the quality of attainment, attendance and discipline in standard I Agarkar 

(1941l made a study to find out folk dances of Maharastra that could 

be introduced in the school CW'riculum as means of physical education 

and established that group dance suits both the boys and girls and hence 

overcomes the trouble of training in physical education in co-educational 

institutions and the wide range of movements of folkdances can be 

utilised as aesthetically satisfying and interesting forms of physical 

ezercise. Manual ( 1964)
3 

studied the place of co-curricular activities 

and fOWld that parents preferred a school with the factuties for co­

curricular activities. The teachers felt that these activities helped 

rather than hindered school work. While Aphole (1962)4 found the parents_ 

1 Bombay Municipal Corporation, 'Experiment in Standard I 
Teaching. A Study of the Effect of Child •••••• teaching practices and 
correlated play activities on the quality of attainment, attendance 
and discipline in Standard I. Primary Edn. Department 195.7. 

2 Agarkar, A.J., Folk Dance and Physical Education (with refe­
rence to Maharastra), Ph. D., Soc. Born. Univ., 1947. 

3 Manual, N. V., Conditions Required for Quality Teaching. The 
S.J.r.u. Council of Educational Research, Madras, 1964. 

4 Aphole, C.A. Child in Home and School. (A Study of upbringing 
of children in Maharastrian Hindu families in Poona), Ph.D. Soc., Poona 
Univ, 1962. 
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not appreciating the value of play activities in the physical and mental 

development of their children. The teacher accepted the child as a 

partner in the exciting search (or knowledge, creative experiences, 

music and wide contact with the minds of others through books and 

different visitors whi~h was considered as essential aspect of a challen­

ging programme. Ahluwalia (1965)5, as a result of his investigation, 

found the· new method of activity-centred teaching and co-curricular 

activities to be very popular. 

The Education Commission (1964-66)6 also recommended that 

games and sports should be developed on a large scale with object 

of improving the physical fitness and sportsmanship of the average 

students as well as of those who ezceU in this domain. The first seven 

IGE schools started in 1967-68 developed a complete programme compri­

sing many kinds of· activities (or each individual student. Some scholars 

described a vocational school in which, student participation in student­

Govemment was tried and the results far exceeded both hopes and 

expectations. Destruction of school property and open conflicts with 

teachers were reduced, attendance iumproved and dropouts diminished. 

Badami (1969/ studied various types of leisure-time activities among 

5 Ahluwalia, S.P ., Impact of Democracy on Secondary Education 
in lndla(with special reference to Madhaya Pradesh) Ph.D. Edn. Jab. 
Untv. 1965. 

6 Education and National Development, Report of the Education 
Commission (1964-66) Vol.2, NCERT, Reprint 1970,New Delhi. 

7 Badami, H.D., 'A Survey of use of leisure time among the 
Pre-University College Students, University School of Psychology, Edn. 
and Philosophy, Gujrat Untv. 1969. 



the college students and enlightened the community and wrious other 

educational agencies about the need for ef(ecti:ve use of leisure-time 

of the student& Atkara (1974)8 examined student activism within 

the theoretical perspective and looked into tts ideological and organi-:~ 

sational aspects and concluded that political parties played a significant 

role in providing ideological orientation to student activism. 

A number of studies on student activities and academic 

achievement have been conducted by scholars. Ruffer (1965) 9 pointed 

out that active jwlior and senior male athletes maintained better 

academic performance than their non-octive counterparts. Halferty 

lJ966)10 supported this view. Grinder (1969)11 made the assumption 

that participation In youth culture activities and commitment to 

academic goals involve two (Wl.damentally incompatible rewan1 systems. 

Lal (1974)12 tried to identify the participation in ertracurricular 

activities and found that participation in these activities did not 

8 Aikara, J. Ideological Orientation of Student ActiVism 
in Kerala, Ph. D. Soc. Poona Univ. 1974. 

9 Ruffer, W.A., A Study of EzU.eme Physical activity groups 
of yolDlg men Research Quarterly, 1965, 36, 183-196. 

10Hal(erty, D.S., Adolescence, commitment, and Delinquency, 
Journal of Research in Crime and Delinquency, 1966, 7, 82-96. 

11G1inder, R.E., Adolescence, Arizona State Unfvenfty, 
John Wiley & Sons, The New York. 

12Lal, S.K., Educational Process and Problems of Scheduled 
Caste and Scheduled Tribe College Students in Rajasthan Ph. D., 
Soc. Jodhpur Univ., 1974. 

\ 



affect significantly the study habits of the students. Again, Mlshra 

(1974)13 observed that academic achievement of high activists was 

greater than that of low activists. Avinashtlingam (1977)
14 

remarked 

that social service programme could never hamper academic work. 

However, Ramchander (1980)15 found no difference in the academic 

achievement of active participants fn co-curricular activities and 

that of non-participants. 

The present study deals with the tribal students mainly. 

There are already some studies which are focussed on the tribal stu­

dents. Jaiprakash's(l972)16 study revealed that foot ball was the 

most popular game for tribal boys in all zones while badminton and 

Carom were liked by girls. Stnghi (1975)17 observed that the Scheduled 

Tribe students showed thetr general lack of enthusiasm (or participation 

in co-curricular activities and the hostellers among them were found 

13~tiishra, Y.N., Factors in Student Leadership Activism: 
An comptrical sociological study, Ph.D. Soc. APSU, 1974. 

14 Avinashilingam, T.S., 'Community and Social Service 
Programme in Teachers' Training College, JL Educational Research 
and Extension, Vol.l4, No.I, July 1977. 

15 Ramchander, A Comparative Study of Academic Achieve­
ment of Active and Regular participants in Co-curricular activities 
and that of Non-participants', JL of Educational Reseasrch and Exten­
sion, Vol.l6, No.3, January 1980. 

16 Jaiprako.sh, A Comparative Study of Urban, Rural and 
Tribal higher secondary students of Madhya Pradesh with reference 
to their Mental ability and Interest pattem, Psy., Sag. Untv. 1972. 

17 Singhi, N.K., Educational Problems of the Scheduled Caste 
and Scheduled Tribe School students in Rajasthan, Dept. of Soc., 
Raj Univ., 1915 (ICSSR financed). . . 
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to participate more in activities, like sports and games, athletics 

etc. L~l (1974)18 found a large proportion of ST students participa­

ting more actively in NCC and sports than other activities. Nayar 

(1975)19 in his study of Scheduled Caste and Scheduled Tribe high 

school students in Kerala, found that their participation in extra-curri­

cular activities was associated with the asptra·tton of white collar 

profession. 

Provision of certain amount of direct and purposeful activities 

is necessary to help in cultivating some basic values among the stu-
0 

dents. But lack of proper facilities, training, encouragement and J?Sitive 
1\ 

attitude towards student activities are found in the schools. Daisy 

(1963)
20 

observed the failure to recognise the importance of special 

arrangements for training and the lack of adequate amenities in school 

in terms of play grounds and equipment for variety of physical acti­

vities. 

Bhouraskar (1964l1 found that the educational worth of 

18Lal, S.K., 'Educational Progress and Problems of Scheduled 
Caste and Scheduled Tribe college students in Rajasthan', Ph.D., 
Soc., Jodhpur Univ., 1974. 

19
Nayar, P.K.B., The Scheduled Caste and Tribe High School 

Students in Kerala', Deptt. of Soc., Kerala Vniv.,197S. 
20Daisy, J.V., Physical Education of Girls in Indian Schools, . 

Ph.D., Edu., Madra.s Univ. 1963. 
21 Bhouraskar, s., A New Approach to the Philosophy of 

Educational Administration, Ph.D. Edn., Vlk. Univ., 1964. 
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co-curricular activities is not properly understood by the administra­

tors. MaJority of the administrators were unwilling to share responsi­

bility with students and to involve the parents at ceertain level of 

decision-making. Similarly, Singh and Singh (1970)22 remarked about 

the unwtllingness and non-involvement of a great majority of the 

teachers in co-curricular activities. Bakshi (1965)23 studied the state 

of physical education in Delhi schools and found that expenditure 

on physical education was too low to carry on the programme efle-

ctively. 

Bakhshai (1973)24 discovered the inadequate pfoovision of 

facilities for games and co-curricular activities to be one of the 

causes of indiscipline among students of secondary schools. Gupta 

(19B3i~ made a differential study of the planning and admtnistration 

of the co-curricular activities of adolescents. The data for the study 

were collected with the help of a questionnaire measuring the participa­

tion preferences in eight categories of different co-curricular activi­

ties. He established that both the se.res had dislike for compulsory 

22Singh, H.N. and Singh, L.P., The Problems of Probationary 
Trained Groduate Teachers of Class IX and X in Higher Secondary 
Schools in Varanasi Region of U.P., T.D.College, Jaunpur 1970, NCERT 
financed. 

23 Bakshl, K.D., Physical Education in Delhi Schools, Ph.D. 
Edu., Delhi Univ., 1965. 

24Bakhshai, N.H., An Investigator into the causes of intfis­
cipline among students of Secondary schools of Iran with special 
reference to Tehnm, Ph.D. Edu., Bon., Univ., 1973. 

25Gupta, L.P., A Differential Study of Planning and Admini­
stration of the co-curricular Activities of Meerut Unive1'3ity Adolescents. 
Edu. Meerut Univ. JI of Educational Research and Extension, Vol.l9 
No.4. April 1983. 
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physical tratrtfng, like NCC and ACC. Similar ob3ervations were found 

in the study of Umamahesan (1976l6• He studied the practices and . 
prospects of physical education and found that materials and factuties 

available in the different colleges varied widely. 

UNESCO's Inter Govemmental Committee for physical 

Education and Sports has sought to encourage more pupils to take 

active part in sports instead of being mere spectators. It has recommen­

ded to make the practice of sport increasingly accessible to aU pupils. 

3.3 Studies on Personality Charaeterfstics 

Our personality is built out of physical and psychological 

factors. It has various traits or characteristi~s. Many studies have 

been carried out on different aspects of personality. Kundu (1966)27 

studied the personality traits of tribal and non-tribal delinquents. 

He observed the lack of recreational facUlties and play activities 

among other factors with which deliquency was related. Srivastava 

(1974;2
8 observed that the children of criminal tribes possessed low 

26 . 
Umamaheshan, P., 'Practices and Prospects of Physical 

Education in the Colleges under the University of Kerala',Ph.D.Edu. 
Kerala U., 1976. 

27 Kundu, C.L. 'Differential Personality traits in Juvenile 
offenders belonging to Scheduled Tribes and other Communities', 
Ph.D. Edu. Rajasthan Univ. 1966. . 

28snvastava, s., Personality Patterns of Children of Criminal 
Tribes of U.P., Ph.D. Edu.. Bhuvaneswar Univ. 1974. 
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intellectual ability, they had confidence, but they were shy at social 

interactions, they were not satisfied with their existing status and 

they had no con~ro1 over their emotions. 

A few comparative studies on personality characteristics 

have also been conducted. Varma's (1968)
29 study revealed that high­

school-failed student group as a whole ll.'as found to be of lower inte­

lligence than the normal group, the failed group was less adjusted 

than the normal group. 

Sodhi (1970)30 aimed at comparing the personality make-up 

of the students studying in religious and secular schools and found 

no significant difference between the two groups with regard to perso­

nality needs. Bhaduri (1971)31 made a comparative study of certain 

psychological characteristics oF- :_:-_· .:.. , over - and under-achievers in 

higher secondary schools and observed that Ute over-achieving students 
. j.o 

tended to be less neurotic and less anxious than the under-achieves, 
" 

the group difference was in favour of the over-achievers in social 

service and outdoor interest, whereas the musical interest and achle-· 

vement motivation of this group were found to be lower than those 

29 . ' 
/. Varma, v., Frustration and MaladjU3tment of Retarded 

Adoles~ent Scht;>ol Students, Ph.D. Edu. Lucknow Univ. 1968. 
30Sodhi, T .S., A Comparative Study of the personality Pat­

terns of the students of Rellgloils and Secular Institutions. Ph.D. 
Psy. Agra Untv. 1970. 

31 Bhaduri, A., A Comparative Study of certain psychological 
"Characteristics of the over and the under Achievers in Higher Secon­
dary Schools, D. Phil, Psy. Calcutta University, 1971. 
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of their under-achieving peers. The under-achievers, on the contrary, 

tended to have a higher socio-economic status, more congenial home 

conditions and more of leisure-time activities. 

Walia (1973)32 found that gifted males were better adjusted 

as compared to gifted females and they had higher ideal self as com­

pared to the average males. Suri (1973)33 foWl.d out that the intelle­

ctually superior student3 differed from the average and below average 

and were fotm.d to be more intelligent, emotionally stable, assertive, 

venturesome, tough-minded, placid, controlled and relaxed. Menon's 

study (1973J34 revealed that overachieving groups of boys and girls 

of superior ability as well as the general group were found to be 

less extrovert and maladjusted while overachieving boys of general 

group were found to be less socially active and masculine. Nagar 

(1973)
35 aimed at identifying the interest and intelligence of the 

accepted and rejected girls and comparing them in relation to some 

of the personality characteristics. He concluded that socially accepted 

32 Walia, D., The Gifted Ad~lescent and Their Self Concepts, 
Ph.D. Psy., Pan Univ., 1973. 

33suri, S.P.,- A Study of Differential __ Personality Traits 
in Intellectu.c~_(ly Superior, Average and Below Average Students, Ph.D. 
Edu., I_(ur Uriiv., 1973. 

34 Menon, S.K., A Comparative Study of the Personality 
characteristics of over-achievers and under-achievers of High Ability, 
Ph.D. Psy. Kerala Univ.,l973. 

3r.: 
"Nagar, s., A Comparative Study of the Personality Chara-

cteristics of socially accepted and rejected Girls of Higher Secondary 
Schools of Agra Ctty., Ph.D~, Edu. Agra Univ,. 1973. 
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students tended to make higher academic achievement in comparison 

to socially unsuccessful students. Jindal's study (1976)36 revealed 

similar results. The successful students were higher in achievement 

orientation and lower in test an.riety than failing students. Mathew 

(1976)37 demonstrated that four factors - total adjustment, an.riety 

orientation, group adjustment and self-esteem - accounted (or total 

variance of the overachieving group, and five factors - personal adjust­

ment, social adjustment, social facilitation, leadership and self-accept-

once - accounted for the total variance of the normal achieving group. 

Babu's (1977)38 investigation revealed that among fourteen 

variables eight variables, viz., self reliance, withdrawing tendency, 

nervous symptoms, social standards, anti-social tendencies, family 

relations, school relations and general an.riety dominated significantly 

between the two groups, namely, high creative thinkers and low creative 

thinkers. Tandon (1978)39 found out that the male group of under­

achievers displayed the following personality characteristics - easy­

going and outgoing, emotionally less stable, low in frustration, shy, 

36 Jindal, C.R., A Comparative Study of Some Personality 
variables and Affective Reactions towar Examinations of Superior 
and Failing College students, Ph.D. Edu. Kur. Univ.,1976. 

37 Mathew, T., Some Personality Factors Related to wtder­
achievementin Science, Ph.D. Edu. Kerala Univ. 1976. 

38Babu, N., A Comparative Study of the Personality Factors 
of High Intelligence - High Creative Thinkers and High IntelUgence 
-Low creative thinkers in Secondary Schools, Ph.D. Edu. Kerala Unlv.l977. 

39Tandon, s., A Psychological and Ecological Study of under­
achievers, Ph.D. Edu.BHU, 1978. 
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apt to inferiority feeling, different, pessimistic, moody, depressed 

and highly aru:ious. 

Adjustment pattems of the adolescents is considered to 

be a vital problem in the area of personality. Several studies have 

been conducted in this field. As a result of the investigation into 

the adjustment problems of female adolescents, Seth (1970)40 found 

the lag between physical and social development and the desire for 

activity and interest in the peer group as a reason for such problem. 

Bhatt (1971)41 aimed at finding out the adjustment problems of the 

over achievers and under-achievers on a sample consisting of 100 

over-achievers and 106 under-achievers of both sexes and found a 

significant difference between the two groups. Mazumdar (1972)42 

made an attempt to see whether maladjusted adolescents possessed 

certain personality characteristics which differentiated them from 

the adJusted and found significant difference between the two groups 

on the personality characteristics like aggression, group dependency 

self-confidence and sense of securing. Pandit(1973J43 noted that the 

40seth, s., The Adjustment Problems of Female Adolescents. 
(A Sociological Study of 500 female teenagers of Lucknow City), 
Ph.D. Soc., Lucknow Univ. 1970. 

41 Bhatt, K.K., Adjustment Problems of the underachievers, 
University School of Psy. Edu and Phil, Gujrat Univ. 1971. 

42 Mazumder, c., A Stu!iy of the Adjustment in Adolescence, 
D.Phil, Calcutta Univ., 1972. 

43Pandit, K.M., 1''he Adjustment Problems of the Gifted 
children and Their Reactions to Frustration, Ph.D., Psy.Mysore Un.1973. 
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gifted and the non-gifted children differed in their level of school 

adjustment. Periera's (1974)
44 study revealed that the maladjusted 

and the well adjusted differed with respect to needs, self-concept, 
# 

an.riety but did not differ on scholastic achievement. Sharma (1978)
45 

reported that the aesthetic and social interest and socio-economic 

status contributed significantly toward the well-adjustment of profes­

sional college students. But Gupta (1978)
46 observed no significant 

differences in regard to adjustment among college students. 

Leadership is treated as an important quality of adolescent 

boys and girls. Many studies are attempted to investigate into the 

aspect of leadel"ship ·behaviour. The leadership behaviour is expected 

to be cultivated through the participation in different student activi­

ties. Pendse (1961)47 tried to find out the possibility of an intermediate 

personality pattern which could bridge the gap between authorital"ian 

personality and the to-be achieved democratic personality and effects 

of three patterns of leade1" personality, namely, democratic, authoritarian 

44 Periera, 0., A Study of Five Major Factors contributing 
to certain Psychological Problems of Pre-adolescents, Ph.D. Psy. 
Mysore Univ., 1974. 

45sharma, G.R., A Study of Factors Underlying Adjustment 
Problems of Professional and Non-professional College Students, Ph.D., 
Edu. Meerut Univ., 1978. 

46Gupta, B.P., A Study. of Personality Adjustment in Relation 
to Intelligence, Sex, Socio-economic Background and Personality dimen­
sions of extravel"Sion and Neuroticism, Ph.D., Edu. Utkal Vniv., 1978. 

47 Pendse, v.v., An Experimental Study of leadership process 
among secondary school children of Greater Poona, Ph.D. Psy. Poona 
Univ., 1961. 
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and consultative, on membe1'8 working under them in general, and 

to test the efficacy of consultative personality in particular and It 

appeared that there was little conscious effort at producing leadership 

in secondary schools that the schools were crowded and that the 

co-curricular activities were misunderstood. Nayar (1962)48 found 

that academic leaders were less ascendent and more submissive while 

e.rtro-curricular leaders were more ascendent and less submissive. 

Sinha (1960)49 focussed on the evaluation of NCC training in the 

development of leadership qualities among school students. He found 

that NCC training and development of leadership were positively 

related and after completion of the training the cadets were rated 

significantly superior to non-NCC students on each dimension of 

leadership. Singh (1974)50 found that student leaders in comparison 

with the non-leaders were more warm and social, emotional(] mature 

and stable, dominant, tended to be more ventureous, tough and realistic 

practical, sophisticated and polished, confident, secure, cheerful and 

self-composed and participating in various occasional student acttvtttes. 

Mazumdar (1974J51 observed that e:risting academic programmes 

48 Nayar, F .S.K., A Study of Certain personality characteri­
stics of leaders among high school students, Ph.D. Psy. Mysore Univ. 
1962. 

49sinha, S.K., Evaluation of NCC Training in the Development 
of leadership qualities among school students, Ph.D. Psy., Pat. Univer­
sity, 1966. 
50 50singh, B., A Study of personality Traits of student leaders 
and Non leaders of Selected Indian Universities and their Expressed 
opinion towards leadership Traits, Ph.D. Edu. BHU, 1974. 

51 Mazumdar, T., Academic leadership and student Wll'est 
- A Pilot study, Zakir Hussain Centre for Edul. Studies, JNU.1974 
(ICSSR financed). 



46 

(ailed to gratify students' psychological needs at three levels, namely, 

cognitive, connative, and affective and helped- in fomenting student 

unrest and formal leadership was perceived more favourable in time 

of unrest while investigatfng into the problem of academic leadership 

and student unrest. Patel (1974)52 said that leadership, organisational 

climate, teacher morale innovation and change were significantly 

related to the progressive characteristics of high schools. Similar 

results were observed in the study_ of Darji (1975)
53 Pal (1976)

54 

who also observed insignificant differences in the personality make-up 

of student leaders and student non-leaders. Sfngh (1978)~5 found that 

total leadership was significantly related to four personality factors, 

viz., outgoingness, intelligence, emotional stability and assertiveness. 

Studies have also been conducted on personality-characteri­

stics with regard to academic achievement. Sinha (1967)56 observed 

that both the two groups - high achievers and low achievers were 

52 Patel, B.N., Study of LeaderShip (or Improving Inspection 
in High Schools of Selected districts in Gujrat, Ph.D. Edu., MSU. 
1974. 

53 Darji, D.R., A Study of Leadership Behaviour and ltx 
correlates in the secondary schools of Panchmabals District. Ph.D. 
Edu., MSU, 1975. 

54
Pal, J., Personality Studyt of the Study leaders, Ph.D., 

Edu., Sam. Univ., 1976. 
55

Singh., H.M., A Study of· leadership Behaviour of Heads 
of Secondary Schools in Haryana and its correlates, Ph.D. Edu., Kur. 
Univ., 1978. 

56 . 
Sinha, N.C.P., A Study of InteUigence and some personality 

Factors in Relation to Academic Achievement of School Students, 
Ph. D. Psy. Magadh Untv., 1967. 
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There are some studies on personality traits which ended 

up with the suggestion that proper facilities for many-fold activities 

should be provided in order to inculcate the personality development. 

Saran (1970)61 suggested the organisation of student activities in 

cooperation and wide contact with the guardians and parents of the 

students so to have a positive effect on their social adjustment. Das 

(1975)62 studied juvenile delinquency and observed special curriculum, 

proper recreational facilities, play-grounds, extra-curricular activities 

to be rare in the schools where delinquents continued their study 

and suggested suitable provision for various non-class-room activities. 

Upadhaya (1975l
3 

identified defective method of teaching and abuse 

of students' unions to be the cause of student unrest and suggested 

emphasis on e.rtra-curricular activities together with other facilities 

in the institutt0113. 

3.4 Studies on Student ActiVities and 
Personality Characteristfes 

It would be appropriate at this stage to examine the concern 

of related studies on student activities and personality characteristics. 

Many studies drew attention in this particular aspect. 

61Saran, V., A Study of Personality Traits of· Nursery School 
Children Against the Background of their Home Environment, Ph. 
Edu.. Agra Univ., 1970. 

62 . Das, P.C., Juvenile Delinquency: A Study and ldentf{tcation 
of Causative Factors with Special Reference to Assam, Ph.D., Edu. 
Gauhati Univ., 1975. 

63upadhyay, R., Student Unrest - A Study of the Degree 
College of Eastem Uttar Pradesh, Ph.D. Edu. BHU, 1975. 
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Psychologists found that play had been employed to release 

aggression of disturbect children. In such play they might throw, smash, 

squeeze and twi8t toys and doll8. It was reali8ed that such aggressive 

responses and releases preceded more constructive behaviour. Moore, 

et. al (1974)64 reported that children who are engaged in high levels 

of solitary goal-directed activity and children who played with objects 

in a pretend fashion dld better when asked to solve problems involving 

these objects. Sylva, Bnmer and Genova (1976)65 also remarked that 

children in play groups required fewer hints, had . more goal-directed 

responses and were categorised as 'learners' moving from simple 

to complex. Recent findings indicate that children's tendency to engage 

to pretend play and to do so imaginatively i8 related to several aspects 

of social behaviour and social functioning. Rubin and Pepler (1979)66 

concluded that the understanding that is gathered by virtue of play 

.might involve the child's ability to appreciate the perspective of 

other players in relation to their real selves and their play-selves 

and coordinate the perspective with child's own real and play self. 

64 Moore, et. al. (1974),Pretend Play in childhood - An Integra­
tive Review, Journal of Child Development, Vol. 52, No.4., december 
1981. 

65sylw, Bruner, and Genova, The Effects of Play on Conver­
gent and Divergent Problem solving. Joumal of Child Development 
Vol. 52, No.4, December 1981. 

66 . 
Rubin and Pepler, The Effects of Play on Convergent 

and Divergent Problem Solving, Journal· of Child Development, Vol.52 
No.4, December 1981. 
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The activities which are performed in group settings are 

found to have many advantages in cultivating personality traits. Some 

scholars recorded changes in attitudes, interpersonal relations and 

in ,the self-concept as a result of group experiences. Pileggi (1969)
67 

found increasing recognition of the school's responsibility for emotional 

adjustment and social development of its pupils. The study suggested 

that the inhibition of the emotions could only be possible by engaging 

them in some group activity outside the class-room learning. Horrocks 

and Benimoff ( 1966y6
8 have explained peer-group influence in this 

way: 

"The peer groupis in adolescent's real world, 
providing him a stage upon which to try-out himself 
or others. It is in the peer group that he continues 
to formulate and revise his concept of self, ...... , 
it, is there that he can find a world that enables 
him to assume leadership. In addition, of course, 
the peer-group is the major recreational outlet 
of the teenager." 

As a result of broader opportunities for social participation, the older 

adolescent's social insight improves and thereby he makes better adjust­

ment in social situation. Bining and Bining ( 1935)69 said the debate 

which is a group activity had been used as a method of instruction 

67 
Pileggi, N., Revolutionaries who have to· be home by 7:30. 

Phi. Delta, Kappan, 1969, 51 (561-569). 
68

Horrocks, J.F., and Benimoff, M., Stability of Adolescent's 
nominee status, over a one-peer period, as a friend by their peers. 
Adolescence, 1966, 1 (224-229) 

69
Bining, A.C., and Bining, D.H., Teaching the Social Studies 

In Secondary Schools, 3rd Edition, Tata Mc-Graw-Hill Publishing Co. 
Ltd., Bombay, 1935. 
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from the days of early Greece down to tghe present time and regarded 

it as a valuable student activity claiming that it teaches self-confidence 

it helps in the development of self-control, it develops reasoning power 

and judgement and affords the pupils a lalowledge of parliamentary 

procedure, Coleman (1961/0 found that boys values youth culture 

movement and athletic status and girls valued popularity and leadership 

in extra-curricular activities with the view that 'peer activities generate 

a holding power' in educational attainment. 

One easily recognises that one student is not able to participate 

in any activity or all activities. The fundamental need is the establish­

ment of achievement levels for the individual and the group; levels 

which encourage the full value of activity and are related to separate 

capabilities and interests of the individual and the group. The activities 

may be of various kinds. Craft activity, sports and games, NCC, lite-

rary activities and some other activities are commonly introduced 

in secondary schools of India and the activities were found to have 

influence on personality characteristics. Chaturvedi (1957/1 as a result 

of his investigation observed that craft made the child more adaptable 

to the varying conditions of modem industrial and social living. 

7°Coleman, J.S., The Adolescent Society, New York, The 
Free Press of Glencoe, 1961. 

71 chaturvedi, S.L., Crafts as an Educational Medium in 
Elementeary Schools, Ph.D. Edu., BHU., 1957. 
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72 . 
Robertson ( 1952) related crafts as taught in schools to a much 

wider field - not just to education generally but to the whole environ­

ment. He treated wood work, modelling, pottery, carving, book-binding 

lino-pictures, fabric printing, needle work and embroidery and crafts 

as important elements in building up character. He found that parti­

cfpation in craft activities in school helped in developing some perso­

nality traits in the following way: 

"First, sensitiveness to quality, especially physical 
sensitiveness of touch appeared to be developed 
by handling the control was exercised by using 
raw materials, craft activities first influenced 
the maker and ultimately the beholder because 
it distilled experience. n 

Choksi (1976/3 observed that the Gujarat programme of 

teacher training e.rcelled in better articulation of programmes of 

work experience, craft work i:md comm1mity living and thereby they 

excelled in character building. 

Saroja (1970/4 aimed at understanding the art appreciation 

in secondary school children wtth reference to a few personality 

traits, viz., intelltgence, imagination, extroversion and neuroticism. 

72 Robertson, S.M., Creative Crafts In Education. Rontiedge 
and Kegan Paul Ltd. Broad Way House, Carter Lane, London, 1952. 

73 Choksi, M.M., Comparative Study of the Programme of 
Elementary Teacher Education in the State of Gujarat and Philippines, 
Ph.D. Edn. MSU, 1976. 

74saroja, M. v., Art · Appreciation in School Children with 
reference to some personality Traits, Ph.D. Edn. Madras, Unlv.,l970. 
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The investigation was confined to visual art only. The research revealed 

negligible correlation between art appreciation and intelligence, 

and no significant relationship between art appreciation and extro­

version, and art appreciation and neuroticism. 

Nair (1972/5 made a study on the effect of NCC training 

on physical growth, adjustment., academic achievement, and certain 

personality factors of high school pupils in Kerala state. Significant 

gain in physical development, adjustment, achievement in English, 

general science and social studies and personality traits, namely, 

leadership qualities, integrity, sociability, persistence, emotional 

stability, attitude to school, self-confidence, was fowtd in experimental 

group. The results of factor analysis showed that the adjustment 

of individuals in all areas was considerably improved in the case 

of experimental group. In another investigation, Doraiswamy and 

Purushothanam (1977/6 studied the impact of NCC on the development 

of certain personality traits of the secondary school students and 

found significant differences between the two groups of 'students, 

namely, students having NCC training and students without NCC 

training with regard to personality characteristics. Gupta( 1966) 77 

75 Nair, R.S., A Study on the Effect of NCC Training on 
Physical Growth, Adjustment, Academic Achievement and Certain 
Personality Traits of High School Pupils in Kerala State, Ph.D. Edn., 
Kerala Untv., 1972. 

76 Doraiswamy, s. and Purushothanam, S., The Impact of 
NCC on the Development of Certain Personality Traits o( the Secondary 
School students, JL of Educational Research and Extension, Vol.l3, 
No.3.,January 1977. 

77 Gupta, V.P., Intelligence and Personality characteristics 
of Selected Higher Secondary School Sportsmen and non-sportsmen, 
JL of Educational Research and Eztension, Vol.ll,No.4,April 1966. 
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made a comparative study of 60 selected high school sportsmen 

with non-sportsmen from the same population. It was found that 

intelligence was significantly lower than the sportsman group, the 

sportsman group was lower on N-Scale than the non-sportsman group, 

and the athletic group was higher on E-scale though not significantly. 

After making a comprehensive longitudinal investigation, Clarke(1968/8• 

and Clarke 1-"-g and H. eath (1969'' 79 ..r.:-r~:.<;.--"".-:.. ~~"' .-·:;,:J,-,~~'71 r :-.-.: )-~~ , I YUl 'I ... _=---,--:._ • .._,.::..,.< • , ..,_· .._~ , _,.. _ u..... . _ _. 

and Clarke ~nd ~~erson (1961)80 reported that the boys who actively 

participated in athletic teams in both elementary and junior high 

schools were superior to their peers in skeletal maturity, bodily 

size, muscular strength, endurance and power. The study by Gupta 

(1913)81 on personality characteristic of basket ball players revealed 

that the players at different levels of performance showed significant 

development in their personality traits. Girichhidda (1977)82 identified 

78clarke, H.ll., Characteristics of the Young Athelete: 
A Longitudinal look, Kinesiology Review, Washington, DC., AAEPFR 
1968. 

79 Clarke, H.H. Irving R.N. and Heath, B.H., Relation of 
Maturity, Structural and Strength Measures to the Samato types 
of Boys 9 through 15 years of Age, Research Quarterly, 1961, 32 
(449-460) 

80clarke, H.H. and Peterson, K.H. Contrast of Maturational 
Structural and strength characteristics of Athletes and non-athletes 
10 to 15 years of age. Research Quarterly, 1961 32(163-176) 

81Gupta, V.P., Personality Characteristics of Basket-Ball 
Players at three levels of performance as measured by 16 PFI, J.I. 
of Educational Research and Extension, Vol. 10, No.1, July 1973. 

82Girichhldda, A Study of the personaltty c~racteristics 
of Athletes participating in contact, non-contact and semi-contact 
physical activities, Ph.D. Edu. Pun. Vniv., 1917. 
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the personality characteristics of male athletes participating in contact, 

non-contact and semi-contact physical activities and assessed the 

personality traits. of the athletes in relation to those of normal popula­

tion. It was observed that contact athletes when compared to semi-

contact and non-contact athleteswere bright, realistic and group­

dependent. The sport groups were alike at all the four levels, viz., 

College, University, State and nation. Personality patterns of each 

of the contact, semi-contact and non-contact groups at all levels 

were similar. Again, Verma (1979)83 tried to see whether the contact­

team sportsmen showed any difference compared to the non-contact 

team sportsmen and observed that factor 'A' (reserved vs outgoing) 

was significant at .01 level, {actor 'B' (less intelligent vs more intelli-

gent) was significant at .01 level and factor 0 (conservative vs expe­

rimenting) was significant at .01 level. 

Coleman (1969l4 suggested that the students might be 
; 

used as 'tutors' for other students. It could be a very promising 

technique to help in fostering individual competitiveness to concem 

for each other and in cultivating the personality traits like courage 

and leadership. 

83verma, K.K., Comparative Study of Personality Traits 
of sportsmen participating in contact and non-contact sports. JL 
of Educational Research and Extension, Vol.13, No.3, Jan. 1977. 

84coleman, J.C., The Perception of Interpersonal Relation­
ship during Adolescence. The British Joumal of Educational Psychology, 
1969, 39 (253-260) 
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Some students were conducted on student activities, in 

general in relation to the development of personality traits. Cavanaugh 

( 1942)85 made a study on the relation of recreation to personality 

adjustment. It was revealed that the students who took part in recrea­

tional activities were better adjusted than those who did not. Similar 

evidence was found in the studies of other scholars. They emphasised 

how the failure to promote healthy social development might induce 

connicts among children and an undesirable continuation of dependence 

on teacher. Johri (1960)86 investigated into the personality development 

of post-adolescent girls and the impact of participation in games 

and other co-curricular activities on the total personality make-up. 

The findings revealed that an average girl of the experimental group 

was· better adjusted socially, emotionally and personally than average 

girl of the controlLed group. Pani (1969)87 made a study on the evalua­

tion of co-curricular activities in secondary schools of Orissa and 

their relationship with personal development of pupils. He found 

that pupils getting better facilities for participation had better personal 

development. Participation in social and welfare activities, physical 

education, literary activities and speech activities was found better 

85 . 
Cavanaugh, J.O., The Relation of Recreation to Personality 

Adjustment, JL of Social Psychology, 1942, 15 (63-74) 

86 
John, P., Influence of Physical Eduction on the Post­

Adolescent Girls - A Psychological Study, Ph.D., Psy. All Untv., 
1960. 

87 Pan(, R.N., Evaluation of Co-curricular Activities in Secon­
dary Schools of Orissa and their Relationship with Personal Develop-m 
ment of Pupils, Ph.D. Edu. Utak Univ., 1969. · 
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related with personal development than other aspects. Some scholars 
-

remarked that task-oriented study group resulted in greater behaviour 

and personality change than other groups. Friendship, co-operative-

ness, general adjustment was better in task-oriented group. 

Thus, educationists and scholars have emphasised the impor-

tance of student activities. The famous Laboratory school by John 

Dewey (1915) and the Jamia Milia Jslamia founded at Aligarh (1920) 

- all focussed attention on the active participation of students in 

many-fold activities in order to produce a wholesome personality. 

The Secondary Educations Commission (1952) proposed the development 

of a programme of curriculum reorganisation based upon different 

student activities suited to the conflicting needs of adolescents. 

3.5 lmpUcatton of the Review of Related 
Research for the Present Study 

The review of related studies in the titre~ areas, namely, 

student-activities, personality-characteristics, and the relationship 

bet.w.een student activities and personality characteristics have great -- , __ _ 
- -::---,:-... 

implications for the present . st~y. The findings in the field clearly 
=·::::-::.:--._ 

indicate that inspite of the realisation of the importance of student 

activities the existing schools have been suffering (rom the lack 

of proper facilities like, good organisers, supervisors, trained teachers, 

funds, equipment, etc. etc. The questions posed with regard to the 

Nagaland schools that are characterised by poor provision (or activities 
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are whether such schools lack the right type of facilities, suitable 

organisation and supervision, and whether the staff have adequate 

training. The general trends prevailing In the schools having inadequate 

or no activity will be examined critically. 

Apart from this, the related studies in the field of student 

activities and personality characteristics have been reviewed with 

a view to see the relationship between them if any. The researches 

reviewed have indicated that physical activities, athletics, games 

and other activities have many chances of enhancing the adjustment 

capabilities, leadership behaviour, physical strength, endurance and 

some other characteristics of personality of the individuals and groups. 

However, the aspect of relationship of student activities in general 

with personality characteristics has not been adequately studied. 

Therefore, the present study intends to classify the students into 

three cat~ories on the level of motivation towards student activities, 

namely, highly motivated, moderately motivated and lowly motivated 

and thereby identify the differences among the three groups of students 

with regard to personality characteristics. 

The review of related literature has lndicated that there 

is an urgent need to design a comprehensive curriculum embodied 

with recreational and other activities which have formative influence 

on personality development of tndividuals:. The present study wm 
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try to make suggestions for the reorganisation of the activities so 

as to make them an integral part of the school curriculum. 

The review of related research has also helped the tnvesti­

gator formulate the hypotheses for the present study. The objectives 

of the study and the hypotheses are aimed at attempting to validate 

and test the findings of earlier reserarches. The objectives of the 

study are particularly concerned with looking tnto the existing set-14> 

of student activities that may constitute contributing force in enhancing 

the development of personaltty among the students in the State 

of Nagaland. 
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ORGANISATIONAL SET -UP OF SnJDENT ACTIVITIES 
IN NAGALAND 

4.1 Baclcgromld of Secondary .F.dw:atfon 
In Nagaland: A Brief Aecotmt 

Nagaland is situated in the North-Eastem part of India 

bordering Burma in the east and Assam in the west, Arunachal Pradesh 

in the north and Manipur in the south. The State comprises seven 

districts, viz., Kohima, Mokokchtmg, Tuensang, Phek, Zunheboto, 

Wokha and Mon. The topography of the State is hUly except in the 

Dimapur area. The state has special problems due especially to different 

dialects and social customs. 

Lfke most of the developing States in India, the State 

of Nagaland has aclatowledged that education is the key to social, 

economic and political development. Education is centrally admini­

stered by the State Ministry of Edu.ccition, which is responsible for 

_ the development of education at all levels - primary, secondary, 

and tertiary. 

In all Govemment and recognised schools a centralised 

curriculum prescribed by the Govemment is in force. The State 

Govemment 's policy is channalled towards following the national 

system of education which is acceptable to the people as a whole. 
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State's educational system at school level has been reconstructed 

as under effective from the year 1980-81 

Elementary Education (Part 1) 

Pre-Primary and Primary Schools upto Class IV. 

Elementary Education (Part 11) 

Middle Schools (from Class V to VIDJ 

Secondary Education 

High Schools (Classes IX and X) 

In order to safeguard the educational and economic inte­

rests of the weaker sections of the community and particularly of 

the Scheduled Tribes education upto Class X has been made free. 

The secondary education is aimed at: 

a) Optimum utilisation of the existing physical facili­
ties and expansion of additional physical facilities 
on restricted scale; 

b) removal of regional imbalances; 

c) provision of special assistance to girl students to 
enhance their enrolment; 

d) improvement of science education; 

e) switching over to new pattem of education; 

f) qualitative improvement of secondary education; 
and 

g) provision of student amenities. 

The data on enrolment in the State's high schools and the position 

of teachers is as follows: 
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There were as many as 30 High Schools (both govemment 

and recognised) in the year 1965-66 which increased to 101 in the 

year 198o-81 and to 104 in 1983. Only 32 percent of the total popula­

tion in the age group 14-17 were enrolled in high schools upto 1979-80. 

In the Sirth Plan period, it was envisaged that there would be an 

addttfonat enrolment of 7000 children. Growth-rate of enrolment 

in the High schools increased approximately by 79% by the year 

1982-83. The achievement during the ~rlod· iS one of the most remar­

kable features in the secondary · sector of education in Nagaland. 

The percentage of trained teachers in 1971-72 was as low as 22.8 

which increased to 30.8 in 1982-83. 

Nagaland Board of School Education was established in 

the year 1975 and started conducting the High School Leaving 

Certificate Examination from that ye~r itself. All the schools are 

wtder the overall control of the Directorate of Education. Headmaster 

of a high school is the drawing and disbursing officer in respect 

of hiS establi$hment. The Inspector of Schools is the inspecting autho-

rfty of high schools. Howsever, the high schools are also often visited 

by the Director and Assistant Directors of Education. 

All the tribal students are given -stipends for post-matric 

studies at the rate of Rs.60/- p.m. As many as one htmdred stipends 
-----
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for boys and another one hwtdred for girls are provided to secondary 

' 
school students on merit-cum-means basis at the rate of Rs.20/-

p.m. for a term of 4 years. Selection of students in each district 

· is done by the Deputy Commissioner. Recognised Private high schools 

are given grants-in-aid on the basis of enrolment-cum-performance. 

As an incentive for promotion of women's education, special stipends 

are awarded to girl students. Students of educationally backward 

areas receive free supply of t~t-books. The Government high schools 

have started opening book-banks. As many as 50 high schools are 

being supplied new books for their book banks as replacement due 

to the change of curriculum during the Sixth-Plan period with an 

outlay of Rs.l.OO lakh. 

4.2 Scheme Devi8ed for Student ActfvlUes fn Secontlary F.dttCUtfon 

In order to review the position of student activities at 

the secondary level of education, data were collected by referring 

to the relevant records from different agencies like the Directorate 

of Education, Kohima, Directorate of Physical Education and Youth 

Service, Kohima, District Sports office, Kohima, 24'\ Indep. Coy. 

NCC, Kohima, 25 Indep. Coy. NCC, Mokokchang and others. The 

data included position of student activities in the curriculum, provision 

in the time-table, types of activities, manner of their implementation, 

the number and type of teachers associated, money allocated and 

so on. 
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4.2.1 Position of Student Activities in the Curriculum 

The objectives of secondary education (Classes IX and 

X) as per the prescribed curriculum are as follows: 

a) acquisition of the skills and habits of self-leaming; 

b) acquisition of a brood-based general education con­
sisting of science, mathematics, social sciences, lan-m 
guage and socially useful productive labour; 

c) acquisition of habits of helpful living and participa­
tion in games and sports, athletics for the maintenance 
of physical fitness; 

d) developing aesthetic appreciation of creativity through 
participation in artistic activities; 

e) exploring the world of work and Wtderstanding the 
realities of life in order to prepare for a confident 
entry in the world outside the school; and 

f) participation in and promotion of social activities 
in the school and the community so as to imbibe 
democratic values to work towards the achievement 
of equality through service to the weak and the 
deprivect 

Keeping in view the above objectives for secondary school 

students, the present curriculum is constructed. The prescribed 

curriculum comprehends student activities of various types together 

with academic leaming. Thus the student activities have a recognised 

place in the curriculum with a view to make them either compulSory 

or optional and to be conducted by the school itself in its premises 

or outside. Needless to say that such activities ought to be assessed 

regularly either intemally or e.rtemally in a manner that the participation 
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iH tn~m may ffl8Hltst~: t8 tH~ ~!t~Rt B~iSI~: Ul~ g~gt(~~ gf 

~ffi188tf8H 8f tH~ ~~88HOO~ ~~~~~: 

Assuming minimum duration of 45 periods per week and 

- I 
the duration of a period to be 40 minutes for instructional work, 

the following may be the broad distribution of periods per week 

for teaching of different subjects. The schools may, however, make 

suitable modifications as per. their requirements. 

TABLE 1: Time Allocation of Subjects Per Week 

Subjetsb Suggested 
periods 
per weeks 

1. English - 2 Papers 10 

2. Mother Tongue or Aiternative 
English IJ< l+ • ~ 5 

3. Mathematics - 2 papers 8 

4. Integrated Science 5 

5. Social Science 8 

6. Socialiy Useful' Productive Work 5 

7. Physical Education 4 

Time allocated for SUPW may be altered, if necessary, depending 

on the nature of work. The school may make suitable ad~tments 

by providing extra time according to its convenience for physical 

education programme including sports and games activities. 
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The wrious types of activities in the curriculum may be 

viewed under two broad categories, namely, Socially Useful Pro- ductlve 

Work and Physical Education Programme including sports and games. 

A copy of the prescribed curriculum (or classes IX and X is enclosed 

in Appendi.x A. 

4.2.1 .• 1 Socially Useful Productive Work 

An important feature of the current curriculum of school 

education is the inclusion of activities like Socially Useful Productive 

Work. Thge scheme was introduced in the academic year 1980. At 

the high school level Socially Useful Productive Work means the activi­

ties which seek to develop in the pupils the power and ability of keen 

observation, collection of appropriate information and syste- matte 

presentation of work experience fn the form of a report. 

4.2.1.1.1 Activities Under SUPW 

The si.x activity-areas wtder SUPW are (i) health and hygiene; 

(ii) food; (iii) shelter; (iv) clothing; (v) social work; and (vi) recreational 

and cultural activities. All these activities have been considered fn 

four forms, namely, (i) exposition (visit) to work situation; (fi) assisting 

others (teachers/parents/elders) in work; (iii) individual work; and (iv) 

group work. 

The various objectives of e.rposftion to work situation 
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a) to develop interest in and attitude to manual labour 
engaged in various types of work; 

b) to tmderstand the process and sequence of operations 
in work; 

c) to appreciate the skill involved in work; and 

d) to realise the educational utilitarian and disciplinary 
values of manual work. 

The various objectives of assisting others in work are: 

a) to gain experience by participating in work process; 

b) to help others in work like an apprentice; and 

c) to leam things by seeing and doing. 

Individual work is intended: 

a) to develop working skill; 

b) to develop working habit; ancL 

c) to develop sense of economy and quality consciousness. 

The group. work is intended: 

a) to develop specific working habits; 

b) to develop working habit and discipline in a group 
work; 

. ' 

c) to appraise the importance of co-operative working; 

d) To participate in the proceSs of productivity; ancl. 

e) to grow into productive man-power. 

Emphasis is laid on work practice. This includes one main craft 
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or equivalent service and one subsidiary craft or equivalent service. 

Main craft specify the activities such as kitchen gardening, poultry 

farming, bee-keeping, carpentry, lmitting, embroidery and tailoring, 

pottery, music (vocal and instrumental), type writing, book binding, 

and metal work Subsidiary crafts embrace activities like cleanliness 

of the neighbourhood, making of wastepaper boxes, making of jams, 

pickles; etc. and othe'I'S. Schools may submit to the Board for conside­

ration the draft syllabus for any other Socially Useful Productive Work, 

if they think it worth-introducing, keeping in view the facili- ties 

available in the neighbourhood • 

. 4.2.1.1.2 Finance 

The Nagaland Board of School Education provided faciltties 

to all Govemment High schools for conducting activities in subjects 

like carpentry, typewriting, lmitting and tailoring. The Govemment 

high schools at Kohima, Mokokchang, Zunheboto and Tuensang were 

provided with 2 type write'I'S and one typing instructor each during 

1981-82. In addition to this,. another 10 high schools were provided 

with 2 sewing machines each together with tailoring materials. A token 

provision of Rs.0.94 lakh was kept for 1982-83 and the approved outlay 

for 1983-84 was Rs.2.30 lakhs. 



TABLE 2: Physical Targets as well as Financial Break Upo (SUPW) 

Sixth Plan 

Item Sixth Plan '81-82 Expd '82-83 Expds '83-84 antici-
Outlay pated Expds 

1. Carpentry tools for schools 0.80 
/ - .I - -

(40) 

2. Timbers @0.02 p~r schools per ear 
2.00 - - -
(50) 

3. Typewriter 4 Nos per school 1.00 - 0.25- I -I 

(16) ( 4) 
I 
I . 

4. Knitting materials 1.60 - 0.40' 

I 
-

@0.0 1 per school (50) 

5. Salary of typing 3.40 - 0.15 i 0.30 
Instructor (16) ( 4) i 

' 
6. Construction of Carpentary 3.00 - i 

- i -
workshed in high schools (24) : 

I 

7. Salary of Knitting 4.10 - 0.40 0.64 
instructor (25) ( 9) 

--~-

'84-85 pro-
posed Out-
lay 

-

-

0.50 
( 4) 

0.42 
(10) 

0.66 
( 4) . 

-

0.72 
(4) 

L.___ ___ ~ 

zn 
co 



70 

It has been proposed to employ local experts (or instruction to the 

school children on part-time basis by paying them a token remuneration. 

The Headmasters have· to identify such experts and utilise their services 

for training students in subsidiary crafts. Thus the activities pertaining 

to SUPW differ (rom school to school depending upon the needs and 

facilities available. But attention may be focussed on the identi(ica-

tion of common core programme which can be undertaken by all schools. 

The overall programme should be so designed as to involve regular 

and active participation of the pupils throughout the year. Productive 

work and services, where possible, should result in remuneration in 

kind or cash. This will develop attitudes of self-reliance. 

4.2.1.2 Physical Education Programme 

The prescribed curriculum (or classes IX and X of high 

schools shows physical education programme as an important feature 

of secondary education. A total of 4 periods out of 45 periods per 

week have been alloted to physical education in the time-table, the 

duration of a period being 40 minutes. The schools may, however, 

make necessary adjustment as per their requirements. 

4 •• 2.1.2.1 Activities Under Physical Education Programme 

Physical Education programme (or classes IX and X is 

categorised into six types, namely, (l) exerecise (callisthenfc); (it) 

drill; (iii) games and sports; (tv) athletics; (v) NCC and Scouts and 
. ., 

guides; and (vi) yo!:Jlasanas. 
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Exercises imply activities like free running, hop-step, jump, 

body lowering backwards and others. Drill includes slow march, halt 

in slow motion; etc. These are the revision of the works done in the 

lower classes. No simple or relay games are prescribed for students 

of classes IX and X. However, it is compulsory for them to attend 

and participate in the Mass P. T, demonstration, etc. Participation 

in all prescribed athletics events in compulsory. The NCC, scouts 

and Guide and Yogasanas are optional. 

4.2.1.2.2 The Programme Under Sports and Games 

The programme embraces construction of play-grounds, 

strengthening of the State Sports Council, institution of Sport talent 

scholarships, establishment of State Institute of Sports, construction 

of Sports, stadia, construction of barrack type accommodation for 

players, promotion of indigeneous games and sports, strengthening 

of the Nehru Yuvak Kendras and Adventure scheme, and establishment, 

direction and administration of the Youth Centres. 

Construction o( Play-Grounds 

By the end of the Fourth-Five Year Plan, construction 

of 88 play grounds was completed. The play grounds are constructed 

or self-help bases. It was proposed to construct additional one hundred 

play-grounds during the Fifth Five Year Plan (or which a sum of Rs.s.oo 

lakh.s was proposed. Since the provision of playground is the first require­

ment (or promotion of the sports and games, it was proposed to provide 
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at least Rs.2.00 lakhs every year to develop the play growtds during 

the Sixth Plan. But due to inadequacy of fwtds only a sum of Rs.1.00 

lakh per year was provided during 1980-81, 1981-82, 1982-83 and 1983-84. 

State Sports Cowtcil 

State Sports Cowtcil is there, Chairman of which is the 

Minister of Education. Director of Physical Education and Youth Services 

is the Secretary. Other members are also there. One sports section 

was established in Dimapur Govemment High School in the year 1975. 

The outstanding boys and girls in physical education activities are 

given an allowance of Rs.100/- p.m. The students do their academic 

study and specialisation in different games and .sports in the high school. 

Five Associations have been created to encourage and promote sports 

and games programmes. They are (1) Football Association; (2) Volleyball 

Association; (3) Basket-ball Association, (4) Badminton Association, 

and (5) Athletic Association. A total provision of Rs.2.90 lakhs was 

made during 1980-85 of which Rs.1.00 lakh is already utilised. It as 

proposed to provide Rs.0.50 lakh during 1983-84 for creation of additional 

staff and provision of special equipments. 

Sports Talent Scholarshlps 

A scheme of granting special sport stipends to the talented 

boys and girls was introduced by the Education Department in order 

to encourage and provide incentives to talents in sports. A token amount 
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of Rs.O.lO lakh was provided during 1982-83 and Rs.l.OO lakh for the 

year 1983-84 for this purpose. 

State Institue of Sports 

To provide facilities for coaching and training in various 

sports and to organise advance training (or sport organisers and teachers, 

tt was proposed to set up a State lnstitue of Sports during the Fifth 

Plan Period. During 1982-83, 10 sportsmen were trained in various 

games and sports. Similarly, during the year 1983-84 it was proposed 

to train 10 youth in various games and sports. An amoWlt of Rs.6.00 

lakh was provided for construction of buildings during the year 1982-83. 

Construction of Spars Stadia 

To improve the standard of outdoor and indoor games, 

the construction of outdoor stadium is urgently needed, at least one 

in every district headquarters. At present the outdoor and indoor stadia 

have -been provided in two districts namely Kohima and Mokokchung. 

The revised estimated cost for the completion of the State Stadium 

is worked out to the tWle of Rs.46.00 lakhs out of which Rs.36.00 

lakhs had already been spent upto 31.3.82. As such Rs.lO.OO lakh were 

provided during Sixth Plan period of which Rs. 5. 00 lakhs were proposed 

to be spent in 1983-84. 

Construction o( Barrack Type­
Accommodation for Players at Kohlma 

The Education Department faces acute problems for accom-
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modation of players when tournaments and coaching camps are organised. 

To tackle this problem it was proposed to construct sport hostel in 

the major district headquarters during Sixth Plan. The construction 

of Sport hostel at Kohima was started during 1978-79 with a provision 

of Rs.1.00 lakh. A sum of Rs.0.50 lakh were provided during the year 

1980-81 and the same, amount during 1981-82. Rs.1.50 lakhs were provided 

during 1982-83. To complete the work another sum of Rs.0.50 lakh 

was proposed during the year 1983-84. 

Promotion of Indigeneous Games and Sports 

This is a scheme under which the indigeneous games and 

sports of Nagaland are to be developed and standardised. It is proposed 

to promote these games and also to take up traditional sports like 

Naga Kick Fight, High Kick, Free style Wrestling, and archery. On 

this scheme an. amount of Rs.0.10 Iakhs was provided during 1982-83 

and Rs.1.00 lakh for the year 1983-84. 

Nehru Yuvak Kendra (NYK) and Adventure Scheme 

NYK and Adventure scheme are two centrally sponsored 

schemes in Nagaland. For NYK, there are two centres in Kohima and 

Mokokchung. The objectives of NYK include social activities, organisation 

of sports, youth-services, adult education, rural development, central 

programmes, work-camps, vocational training and others. Under Adven­

ture Scheme the activities include leadership training, mountaineering, 

road construction, etc. Its objectives are almost similar to those of 
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NSS which has been · implemented in the colleges. Adventure scheme 

is generally organised by D.S.O. and youth co-ordinator in cooperation 

with the teachers of schools and coaches. 

Youth Centres 

In order to cater to the recreational sports, general welfare 

needs of the youth, four youth centres have already been established 

at Tuensang, Mon, Kohima and Mokokchtmg. In the year 198D-81 and 

1981-82 the actual expenditure incurred Was Rs.1.18 and Rs.2.94 lakhs 

respectively. For the year 1982-83 Rs.1.80 lakhs was approved and 

Rs.0.60 lakh proposed for 1983-84. 

Direction and Administration 

The promotion of games andsports depends largely on how 

they are organised. Hence, the provision for direction and administra­

tion is kept on the budgetary ezJ)enditure wtder the plan periods. Under 

the direction and administration the following schemes ezist 

a) additional staff and sports equipment, 

b) directorate office building and staff quarters; and 

c) construction of district offices. 

Table 3 indicates financial implications of various aspects regarding 

sports and games. 

4.2.1.2.3 National Cadet Corps (NCC) and Bharat Scouts and Guides 

NCC in Nagaland was started in the year 1965-66. The ~) ""'' • 



TABLE 3: Outlays and Expenditure (Annual Plan 1983-84) for Promotion of Sports and.Games 

~lrheme Sixth Pla p ~ctual E ~pdr. 1982-83 1983-81 1984•85 I 

nromotion of Soorts · i~pproved I evised 1980-81 l 981-82 j pproved t ntici- I reposed < apital I reposed I 

I . - 1-'QL,.;U 

Construction of Play 6.00 5.00 1.00 1.00 1.00 1.00 . 1~0()-
.. 2.00 -

grounds 

State Sport Council 2.90 - 0.50 o.·25 0.25 0.25 0.50 - 1.40 

Sport Talent Scholar- 3.00 0.80 0.10 0.10 1.00 
.. 1.10 - - -

ship 

State Institute 2.00 - 0.50 0.44 0~20 0.20 0.50 - 0.36 

of Sports 

Construction of Sport 
· Stadiam, ~imapur 15.50. 5.00 3.00 3.50 2.00 2.00 5.00 5 .• 00 2.00 

Sport Stadia' Kohima 9.00 2.00 1.00 6.00 6~10 
,, ·..J 

- - - -

Sport Sta~ia~Mokokchung 4.50 1.00 0.50 1.00 1.00 2.00 
m 

-
Construction of barr'ack 
type accommodation for 
play~r~ at Kohima 3.00 3.00 0.50 0~50 1~50 1.50 0.50 0.50 

Provision of staff main-
tenani:e in Stadia 2.19 - - - 0.10 0.10 0~20 - 1.89 

Financial assi~tance to 
Sport Association 5.00 1.00 1.00 1.00 1.10 1.10 1.10 

.. 0.80 -
Promotion of in.digeneous 
games and sports 1.60 1.00 - - 0.10 0~10 1.00 - 0.50 

. . 
Establishment of Youth 
Centre 8.00 - 1.18 2.94 1.80 1.80 1.60 - 1.48 
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Directorate of the NCC is located at Shillong, Meghalaya. One group 

Commander is there for Manipur and Nagaland with headquarters at 

Imphal. The Directorate General of NCC in Delhi is the final authority 

to approve sanction ,for opening new troops. Nagaland has 3 NCC units, 

tw_o_~ing in Kohlma and one in Mokokchung. These are: 
-. .... _ 

1. 24 lndep Coy NCC (Boys) - Kohima 

·--._ 2.._ 25 lndep Coy NCC (Boys) - Mokokchung 

3. 6tt1nd~ NCC (Girls) - Kohima . . 

Two Air Wings have recen~pened il! __ Dimapur Govt. High School 

and Mokokchwtg Govt. High School ·-;~-gi~ t~~tu4_ents to get 
. -- --. --... .. _ 

------a lmowledge on plane mechanisms, mowttaineertng . etc. The airwing 

is only for junior division. Anntial training camps . for juniors (foir 10 

days) and for seniors (for 12 days) are conducted. 

Actual allotment is there for 100 cadets for one schooL 

5096 of the total expenditure is bome by the centre and 5096 by the 

state itself. A total provision of Rs.5.50 lakhs was kept during the 

sixth Plan of which Rs.1.09 lakhs was utllised by 1981-82. An amowtt 

of Rs.1.22 lakhs was provided during 1982-83 for creation of new posts 

and provision of house rent. Rs.2.07 lakhs was proposed for 1983-84 

to create new posts for the air-wing and provision of required facflfties. 

Nagaland Bharat Scouts and Guides is a voluntary organisa­

tion aimed at inculcating a sense of service to the society. It has a 
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bronch in Nagaland and the District Commissioner controlls the scouts 

and guides on the district leveL For taking up wider programmes of 

Scouts and Guides it has proposed to provide gmnts-in-aid amounting 

to Rs.4.12 lakhs during the Fifth Plan. A sum to the tune of Rs.0.50 

lakh, Rs.1.00 lakh, Rs.1.00 lakh and Rs.1.80 lakh had been spent during 

1978-79, 1979-80, 1980-81 and 1981-82 respectively. Rs.1.00 lakh was 

provided during 1982-83 and another Rs.1.00 lakh for the year 1983-84. 

Table 4 indicates the financial provision on this scheme. 

Teacher 

With the ·introduction of new curriculum for Classes IX and 

X teachers have to be oriented in different sports and games and in 

respect of socially Useful Productive Work. There are certificate courses 

for physical education teachers like (i) C.P. Ed (One year course for 

matriculates), (ff) B-!'· Ed - (a. Three-year-course for under-graduate 

candidates and b. one-year course for gmduate candidates) and others. 

The candidates from Nagaland go to different places like Bangalore, 

Gwalfor and Agartala for obtaining qualifications in Physical Education. 

The successful candidates are appointed as Physical education teacher 

after the completion of C.P. Ed course and as youth co-ordinator after 

the completion of B.P. Ed course. The physical education teachers 

are appointed on different scales of pay as: Physical education teacher 

(gmduate) - Rs.350/-, Physical education teacher (under-graduate) 

- Rs.275/- and physical education teachers (under-matrlc) - Rs.240/-. 



Scheme 

NCC 

Bharat 
Scout &: 
Guides 

TABLE 4: Outlays and Expenditure (Annual Plan 1983-84) for NCC and Bharat Scouts and Guides 

Sixth Plan 1980-85 Annual Expdr. 1982-83 1983-84 1984-85 
Approved I Revised 19a081 11981-82 Approved~ Anticipatec Propose, Capital Proposed 
outlay 

·5.50 1.00 0.28' 0.81 1.22 1.22 2.07 - 1.12 

I 

,5.80 - 1.00 1.80 1.00 :.. 1.00 - 1.00 
-- - ~ -- - --

" 

·.J 
c.o 
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After graduation a candidate can go directly for training as sports 

coaches, the course for which is of 10 months' duration. The training 

institutions are at Patiala, Bangalore and Calcutta. Among the coaches 

there are three different categories, namely; Grade I, Grade n and 

Grade m. Table 5 indicates the existing position of physical education 

teachers and coaches in the State. 

TABLE .5: Number of Physical Education Teachers 
and Coaches in the State 

Physical Education Teachers 

Coaches (Grade I) 

Coaches (Grade II)· 

Coaches (Grade III) 

75 

2 

2 

23 

Table 5 reveals that the number of physical education teachers arid 

coaches in the State is 75 and 27 respectively. The number is much 

less in proportion to the population size. Hence posts for 10 physical 

education teachers were created during the Sixth Plan Period. Anticipated 

expenditure for 1982-83 was Rs.1.00 lakh and proposed outlay for 1983-84 

was Rs.1.00 lakh inclusive of new posts likely to be created in that 

year. Appointment of the teachers is done by the director of Education 

on the recommendation of the Physical Education Director. 
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Teachers have to be oriented in the subjects of SUPW by 

organising workshops with the help of experts from NCERT, ITI, Industries 

Department and other allied departments for which ftmds have been 

provided during the current Plan period. The scheme, however, is imple­

mented through the SCERT. Accordingly, during the year 1981-82 an 

amowtt of Rs.0.25 lakh was spent for imparting training to 100 teachers 

drawn from all areas of the State in SUPW subjects. 

Management. 

Until 1975, activities related to physical education and youth 

services and other various· activities were looked after by a special 

officer in the Directorate of Education. The Govemment of Nagaland 

felt the need to make a concerted effort to develop and popularise 

games and sports and other student activities. With a view to give 

boost to these activities, a separate Directorate of Physical Education 

and Youth Services was created in the year 1976. On accowtt of rapid 

expansion of sports and youth welfare activities, NCC, Bharat Scouts 

and Guides, etc. it became necessary to a separate the Physical Education 

branch from the Directorate of Education and upgrade it into a fulnedged · 

Directorate. 

The. Directorate of Physical Education and Youth Services 

consists of a Director, a Jt. Director and a Deputy Director. Under 

Deputy Director there are two Assistant Directors - one for Physical 
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education and sports and the others for youth services. Assistant Director, 

physical education and sports is in charge of physical and sports acti­

vities. There are seven District Sports officers and three sports officers 

under him at the field level. The D.s.o. (District Sports Officer) is 

charged with the respOnsibility of organising sports and games and 

supervising physical education activities. They conduct toumaments 

at the Block, Sub-division and District levels. In addition, the D.s.o. 

is responsible for the placement of coaches· in the schools and sports 

centre at Dimapur. Thus the over-all responsibility regarding physical 

education activities and sports and games rests with the D.s.o. There 

are three sports officers, one each for Science College, Kohima, Fazal 

Ali College, Mokokchung and State Sports High School, Dimapur. Assistant 

Director (Youth Services) is in charge of NCC, Bharat Scouts and Guides, 

National Service Scheme and Nehru Yuvak Kendra. The Nehru Yuvak 

Kendra is run by the youth coordinator. There are four youth centres, 

one each at Kohima, Mokokchung, Tuensang and Mon. Youth centre, 

NYK, Kohfma and Youth Centre, NYK Mokokchung are directly controlled 

by the centre and youth centres in Tuensang and Man are controlled 

by the State. This administrative set-up is indicated in Organogram . 

,n 

4.3 Actual Position of Student Activities in the Secondary School 

It is often possible that what is fo~ulated and accepted 

as an objective on the paper may not always be implemented in practice. 



~ORGANOGRAM ll ·.· I 

.DIRECTORATE OF PHYSICAL EDUCATION f! SPORTS, I I 
DIRECTOR (N'AGALAND): I 

I ; I 
JT. DIRECTOR I I . 

I . 

I 
DEPUTY DIRECTOR 

I I 

DIRECTOR ~P.ED +SPORTS) ASST. DIRECTOR (YOUTH SERVjC.E) ASST. 
Office Supdt. (1) Office, Supdt.'(i) 

UDA - 1 Storq. cz.~per - 1 UDA - 1 
Acctt.- 1 Dufftry - 1 Acett. _1 
LDA - 1 Pa.ons - 2 LDA - 1 
Typist -1 Chowkidarn · 2 Ty ist -1 

( 
-

N.C.C SCOUTS E' N.S.S. · · N.Y.K. 
GUIDES I I 2lz Indep 66 In cz,p 25 Indczp I 

Coy. NCC Coy.NCC Coy. NCC s.o.c Kohima Kohima MKG (SCOUTS) 
(Boys) (Girls) (Boys) urn 

DSO DSO DSO DSO DSO DSO DSO 9J?o~ Sports Offi~rs 
Kohima MKG T.sG MON ZBTO Phek Wokha Off,iettrs State Sta~1um 

. Sc1ence Sport H1t)l 
~ cz School 

[Ju.r,kr £ach !JSO ~SO there .are Jl'qrt Ccachu.Pky.ritcal 
ln.rtrucior _qf ..rchod.r, Fkyt:rical Uucation Teachers of 
H~h ~J1iridk Jc/xxJ/.r, Ground men & other .rtfljf. 

D. ' 1mapur. 

,_, r • 
Sci<Z.nccz. Fazal 
Colleg~ · Ali 
Kohimll Coll~gt 

MKG 

I 
I 

s.o.c 
(GUIDES) 

YouTH 
CooRDINATOR 
NYK 

'iovTH · YourH YouTH 

IMA 

CooRDINATOR CENTRE CtNTR£ 
NYK,MKG TU£N: MON 

· • Co11.~olled by 
Cent-re 

Controlled 
· PJJ/lStau 

Kohima 
Colltge 

f 

Dirnapur 
College 

I 

Mt.T&i 'TI~

1
.G,Jltge 

College 

i 

I 
I 
r 



Hence, as. a supplement to the information collected from the relevant 
.( 

records as regards the place of student activit(es in th~ general cWTi­

culwn in the schools of Nagaland, the investigator observed three schools 

personally. The observation was made on the student activities of three 

schools, namely (1) Dimapur Government High School, Dimapur, (2) 

Holy Croiss High School, Dimapur (private recognised) and (3) Central 

High School, Dimapur (private unrecognized). 

The education system of Nagaland indi~tes three categories 

of schools, namely, Govemment, private recognised and private lDtrecog­

nised with regard to the management. However, it was fowtd from 

the data collected by referring to the relevant records from different 

agencies that the provision · of flDlds and other facilities vary from the 

one category of schools to the other. Therefore, it was felt desirable 

to select three schools taking one from each of the three categories 

with a view to make in depth observations on the organisational set-up 
-

of student activities and thereby obtain first hand information on how 

the student activities progbramme is really implmented., 

The investigator made observations on the following aspects: 

types of activities, provision in the time-table, number of participants, 

teachers, facilities like monetary help, play grolDtds and so on. 

4.3.1 School No.1 Govemment High School, Dfmapur 

It was obdserved that total nwnber of students in Classes 
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IX and X was 169, the number in Class IX and Class X being 94 and 

75 respectively. A good number of students were the participants in 

different activities under physical education· programme, SUPW and 

other activities. The other activities were found mostly to be literary 

activities such as essay writing, dramatics, discussions, music and variety 

performance. Five periods per week (or SUPW and four periods (or 

physical education programme were allocated in the school time table. 

Table 6 shows the number and percentage. of student participants in 

different activities in Dimapur Government High School. 

The data in the Table 6 indicated that 46.15%, 34.31%, 59.17%, 

and 41.42%, and 29.58% of students were participating in sports and 

games, athletics, NCC, SUPW and other activities respectively. There 

were no student participants under Bharat Scouts and Guides and Yoga-

asanas. Students were observed interested mostly in kitchen gardening, 

typewriting, carpentry, knitting and organising social service. While 

observing the position of teachers it was found that 6 coaches were 
,. 

there one each for Football, volleyball, Basketball and Badminton and 

two (or Athletics. The number of physical education teachers and coaches 

was however not· found adequate. It was noted that 10 students were 

enjoying the sports talent scholarship. Money is provided for T.A./D.A. 

whenever and wherever the students are to go for representing the 

school in a tournament. Playground was found to be in a satisfactory 

condition. 

L. 



TABLE 6: Data on Participants in Student Activities in Dimapur Government High School,Dimapur 

-.. 

Total No. of Students No. of Participants 
Class IX Class X Sports & !Athletics I NCCj BSG I.Yaga- I SUPW I Other 

94 75 Games a san as activities 

169 I 78 58 100 Nil Nil 70 50 

Percen·tage (%) 46.15% 34.31% 59.17% - - 4'1~4296°' 29~38'96% 
I 

- - -- - - ·- ---------------------

-.... -:: .. :~ 

·~ 
C') 
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4.3.2 School No.2 Holy Cross High School, Dfmapur 

Total number of students in Classes IX and X in Holy Cross 

High School, Dimapur was 140, the number in classes IX and X being 

85 and 55 respectively. Activities like sports and games, Athletics~ 

SUPW and other activities were formd to be conducted in the school. 

It was noted that activities like the NCC, Scouts and Guides and Yogaa­

sanas were not provided in this school at all. Five periods per week 

were allocated for SUPW and four periods for physical education acti­

vities in the time-table. There was no provision for other activities 

like literary and cultural activities in the time-table. These are organised 

after the classes are over whenever necessary. Students from both 

, these classes were found participating actively in these activities. 

The number and percentage of student participants in the activities 

are presented in Table 7. 

The data indicated that 41.42%, 30.71%, 40% and 35.7196 

of students were the regular participants in sports and games, athletics, 

SUPW and other activities respectively. The activities like carpentry, 

lalitting, paper cutting, organising social service and embroidery under 

SUPW were found to be commonly chosen by the students. Two teachers 

were provided for imparting training in physical activities. suPw was 

seen being carried out by teachers drown from various subjects. Other 

faciUties regarding playgrounds, materials, equipments, and space appeared 

reasonably satisfactory. No financial help was reported as received 
\: 



TABLE 7: Data on Participants in Student Activities in Holy Cross High School, Dimapur 

Total No. of Students No. of Participants 
Class IX Class X Sports &. 'Athletics I NCCI BSG IYaga- I SUPW I Other 

85 55 Games asanas activities 

140 58 43 NIL Nil Nil 56 50. 

Percentage (%) 41.42% 30.71% - - - 40% 35.71% 
~------------ - ---

I 

I 

I 
I 
I 

co 
co 
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by the school from the Government. It was observed that the activities 

were being organised by the school from its own fr.mds. 

4.3.3 School No.3 Central High School, Dimapur 

The number of students studying in Classes IX and X was 

94, the number in Classes IX and X being 49 and 45 respectively. Acti­

vities for.md to be organised in the school were sports ·and games, athletics 

and Socially Useful Productive Work. Other activities in the prescribed 

curriculum namely, NCC, Bharat Scouts and Guides and Yogaasanas 

were not yet introduced. Five periods for SUPW and four periods for 

physical education activities per week were provided in the time-table. 

The number and percentage of the student participants in the activities 

is indicated in Table 8. 

As could be seen from the Table 8; 42.55%, 21.28% and 34.04% 

of students were found taking part in spotrts and games, athletics 

and SUPW respectively. Carpentry, knitting, organising, social work 

and music were the common activities under SUPW preferred by the 

students. ~e conduct and supervision of the SUPW was assigned to 

teachers irrespective of their subject specialisations. As for physical 

education, only one qualified teacher was for.md in position. Out of 

various facilities, play ground was observed to be in good condition. 

But facilities regarding materials, equipments and space were not for.md 

adequate as per the requirement of students. Financial help is provided 



TABLE 8: Data on Participants in Student Activities in Central High School, Dimapur 

Total No. of Students No. of Participants 
Class IX Class X Sports &.I Athletics I Nf ssG IYaga- I SUPW I Other 

49 45 Games asanas activities 

94 40 20 NIL Nil Nil 32 Nil 

Percentage (%) 42.55% 21.28% - - - 34.04% -

c:.o 
c-:> 
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only when any tournament, match, compeition or exhibition is organised 

at the district level. 

4.4 Summing Up 

SUmming up the trends manifested in the schools with regard 

to the position of student activities at secondary level in the state 

of Nagaland, the following generalisations may be made from ·the schools 

observed: 

1. The various types of activities as prescribed in the secondary 

school curriculum of the state of Nagaland are more 

or less introduced in the schools. 

2. Provision for the activities in the time-table is maintained 

in the same manner as it is prescribed in the curriculum. 

3. Socially Useful Productive Work as a new programme 

in the curriculum has been introduced in all schools. Al.though 

there was a provision (or the orientation of teachers 

in the subjects in SUPW in the Si:rth Plan budget, no 

orientation courses have yet been conductged for · the 

benefit of teachers in this regard. 

4. In the prescribed curriculum emphasis is laid on work 

practice. It was seen from the curriculum that work­

practice includes 41 different activities, 22 Wtder main 

crafts and 19 rmder subsidiary crafts. It was noted that 

only 5 or 6 out of these 41 activities are commonly intro­

duced in the schools depending mainly upon the facilities 

available and based on the interests of the pupils. 

5. Among the activities under physical education programme, 

the percentage of participants is highest in respect of 
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sports and games in most schools. While students appeared 

interested in sports and games generally, they were also 

found equally interested in athletics. 

6. NCC has been introduced in the secondary schools of 

Nagaland and is being well received by the pupils. However, 

it is confined to the Govemment schools. The privately 

managed schools have so far been deprived of this benefit. 

7. Yogaasana has not yet been implemented in practice 

though it is included as an activity Wlder physical education 

programmes. The lack of implementation of the practice 

of Yogasana may perhaps be due to problems like, topo­

graphical nature of the place and lack of trained teachers. 

8. It was interesting to note the organisation of and student 

participation in certain activities other than those presc­

ribed in the curriculum such as, variety performance, 

music and dance competition, dramatics, essay competition, 

discussion etc. Participation in these activities is optional 

and a good number of students come forward voluntarily. 

The students organise these activities through their asso­

ciations or clubs with the help of teachers. 

9. Encouragement like granting sport Talent Scholarship 

is limited to a few students studying in the Govemment 

schools. 
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MEniODOLOGY 

4.1 Introduction 

The present study intends to bring out the relation­

ship among students who are highly motivated, moderately motivated 

and lowly motivated towards student activftfes with regard to fourteen 

personality characteristics of the Cattell's 14 High School Personality 

Questionnaire. Thls chapter is concemed with the design of the 

study. It describes the population, sample, tools used, their admini­

stration, scoring, process o.f collecting data and various statlstical 

measures used to analyse the data procured. 

5.2 Pop.do.tlon 

There are thre~ types of secondary schools in Nagaland 

namely, Govemment, private recognised and private unrecognised. 

The population of the study includes all the secondary schools of 

Nagaland. The total number of schools in the year 1982-83 when 

the study commenced was 104, the number of Govemment, Private 

recognised and Private unrecognised schools being 59, 27 and 18 

respectively. The number of three different types of schools under 

seven districts is shown in Table 9. 



TABLE 9: 

Districts 
.. 

1. Kohima 

2. Mokokchung 

3. Tuensang 

4. Wokha 

5. Phek 

6. Zunheboto 

7. Mon 

TOTAL 

Number of Govemment, Private Recognised and Private Unrecognised 
Schools under the Seven Districts of Nagaland in 1982-83. 

Govemment Private Private Total 
Schools Redcognised Unrecogni-

schools sed school 

17 14 9 40 

8 7 5 20 

11 1 0 12 

5 3 0 8 

6 1 2 9 

7 1 1 9 

5 0 1 6 

59 27 18 104 

(The Names of schools are listed in Appendix B) 

~ 
~ 
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5.3 Sample 

A stratified random sampling procedure was followed 

in the selection of sample (or the study. As there are some dialectical 

and geographical differences, schools were selected from each of 

the seven districts. 

A number o( 10 schools (rom Kohima district were 

chosen (or the try out o( the questioMaire. Hence, keeping out 

these 10 schools, 33 schools were selected on a stratified random 

basis (rom the list of 94 schools, thus to cover about 3396· of the 

population. The sample o( 33 schools included. 19 Govemment, 8 

Private recognised and 6 Private lUIJ"ecognfsed schools. 

Thus, the study was conducted on a sample of 841 (580 

boys and 261 girls) pupils, 490 being (rom the Govemment, 265 (rom 

the private recognised and 86 from the Private unrecognised schools. 

The table 10 shows the number of schools selected as sample. Table 10 

reveals that nearly 33% of the number under each type of schools 

in the seven districts was covered up in the sample. 

5.4 Tools Used 

The tools employed in the study included: 

1. Cattell's 14 High School Personality QuestloMaire(HSPQ) 

z. Questionnaire on the participation in Student Activities' 
developed for the present study. 



TABLE 10: Selected Number of Government, Private Recognised and 
Private Unrecognised Schools as Against the Total number 
of 94 schools. 

Private Private 
District Government Recognised Unrecognised 
----- _f\ctual I Selected f\~tual I Selected Actual ~~lected 

Kohima 12 4 11 4 7 3 

Mokokchung 8 3 7 2 5 2 

Tuensang 11 4 1 

Wokha 5 2 3 1 

Phek 6 2 1 - 2 1 

Zunheboto 7 2 1 1 1' -
Mon 5 2 - - 1 

TOTAL 54 19 24 8 16 6 

(tJ 
C) 
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5.4.1. Cattell's 14 HSPQ 

· The Cattell's 14 HSPQ measures fourteen dfstfnct dimen­

sions or traits of personality which have been found by psuychologfsts 

to come near to covering the total personality. The reading level 

of tlie test Is adopted to · ages .11 or 1 2 through 18 years, and the 

scoring can be done rapidly by a stencil key. Each dimension Is defined 

by · two opposite ends,. A brfef of each of the fourteen dimensions 

or traits of personality fs gfven in Table 11. Each of the fourteen 

dimensions of personality measured by the HSPQ has a technical 

name, a common name (or several such names), and an alphabetic 

symbol for convenience of rapid reference, e.g. A, D, C, etc. Each 

dimension Is defined by two poles, or ertremes. The left-hlm.d one 

in descriptions Is a score at the low end of the stens (1, 2 or 3) 

and the right-hand, at the high end (8, 9 and 1 0). However, Qne ahould 

guaid against assuming that high scores (e.g., 1 OJ are necessarily 

'good' and low scored, 'bad'. This may be true of abilities, but In 

personallty each type of temwramen.t usually has both positive and 

negatfve sides. For emmple, In dimension A the high-scoring warm­

hearted person is rated as good-matured, attentive to people, and 

trustful, but his easy-golngness means that his promises do not always 

mean as much 08 those of a person at the low score pole on A. 

The latter is precise and dependable in his work, but his aloofness 

and stiffness is not so attractive socially. This fs but one e:mmple, 

both good and bad also typically found at either pole on most of 

the HSPQ personality factors. 



TABLE Ua Btlef Description of the fourteen Personallty Factors. 

Lov/-Sten Score Alphabetic Deslg· High Sten s-c:ore- Descrlp-. 
Descrlptlcm(l .. )) ... ~---- _____ natlo_r\_of Fac~•~· __ tlon (8-10) 

A boy or girl wlth low ) A boy or girl with high 
· Score lsa · Score lse 

'· Reserved detached, crltlcal, 
aloo~, stiff 

2. Less Intelligent, Concrete 
thinking of lower scholastic capacity 

'· Affected b! feeJlngs, emotlonaUy 
less stable easily upset, changeable 
of lower ego strength. 

4. Phlegmatic, deliberate Inactive, 
Stodgy, undemonstrative 

'· Obedlent1 m~ conformlnfb 
accommodat , submtsslve 

6. Sober., Prudent, serious, Tecltum 

7. Ex~dlent, evades rules, 
feels few obllgatlons 

8. ~ tlmld, restrained, different 

9. Tough-mlnde, seU-reUant,realistJc, 
no-nonsense 

10. Vlgoroy, goes readU! with 
group, zestful, given to action 

A 

B 

c 

A 

p 

c 

H 

I 

1 

Outgoing, warm-hearted, easy 
going, participating. 

More lnteUigent abstract thinking, 
bright, of higher scholastic 
mental capadty. 

Emotionally Stable, mature, 
faces realJty, calm. 

Exdtable, Impatient demanding 
over active, unrestrained. 

Assertive, c:ompefltlve, aggressive 
stubborn, dominant. 

Happ!·so-luck!• empulslvely, 
flvely, gay, enthusiastic. 

Conscientious, Persevering, 
Staid, rule-bound. 

Venturesome, Socially bold' 
unlnhlbeted, spontaneous. 

Tender-minded, dependent, 
over protected, sensitive. 

Doubting, obstructive, lndlvldua­
hstlc,lnternally restrained, 
reflective, unwllllng to act. 

Contd •• 

(~ 

OJ 



Table 11 eontd .. 

11. PJacld, Self-assured, confident 
serene. 

12. Group=dependent,sound 
follower 

13. Undlsc:lpllned self-confUc:t, follows 
own urges, careless of protocol 

14. Relaxed, tranquU, torpid, 
unfrustrated. 

0 

Q2 

Apprehensive, worrying, depres• 
slve, troubled. 

Self-suffic:lent, prefers own 
decisions, resourceful. 

Q1 _ Controlled, sodally precise, 
sel1-dJsdpJ.Ined, compuJslve. 

Q4 Tense, frustrated, driven, 
over-wrought. 

(.0 
c.o 
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5.4.1.1 Administration 

The test contains 142 items in the booklet. Answer 

sheet is given separately in the test. The test is administered without 
/ 

a time-Umit and can be completed by all · but the slowest readers 

in about 4D-50 minutes. 

While administering the test instructions to the students 

were read out by the investigator. When the students were found 

to have rmderstood clearly, they were asked to begin. 

During the test, the meaning of words were explained 

to the examinees upon request except for the intelligence scale 

items (23, 24, 43, 44, 63, 64, 83, 84, 104 and 124). A constant moving 

was made arormd the class to make It sure that the students have 

rmderstood the instructions clearly. 

The test was first tried-out on a sample of 140 students 

of class X studying in 10 schools in Kohlma district. This was intended: 

(a) to see the elfgibflity of the students to understand the language 

and meaning of the items constructed in the tool, (b) to ascertain 

the time-llmit taken by the students, and (c) to decide about modifica­

tion in the test, if necessary. 

However, the students of Class X could answer the 

items within the time-limit of 40-50 minutes. No modification was 
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needed. Only a few requests came up for further explanation.' 

5.4.1.2 Scoring 

The answer sheet was scored by · a· streamlined hand 

stencil key. Card board stencil key Number 1 was placed on the 

left hand side of the answer sheet adjusting it properly. Thus, 'raw 

scores' for seven of _the factors (A, C, E, G, I, 0 and Q :i were ob­

tained. Simtlarly, 'raw scores' for other seven factors (B, D, F, H, 

J, Q 2 and Q .( were obtained by placing card board stencil key number 

2. (A copy of the test is enclosed in Appendix C). 

J1,.e 

5.4.2. Questionnaire on,Participation 
fn Student Activities 

It was intended to categorize students into three groups, 

namely, highly motivated, moderately motivated and lowly motivated 

on the basis of their participation In student activities. It was felt 

necessary to develop a questionnaire for this purpose. A brief discussion 

. of the development of the questionnaire is given below. 

5.4.2.1 The Pre-try out Form of the Questionnaire 

Items for the questionnaire ·were selected after thoroughly 

examining the prescribed syllabi with reference to the aims and 

objectives of organising student activities in the high schools of 

Nagaland. Also the various activities (other than class room leamlng) 

were carefully studied by taking a random visit to some schools 

and by way of discussion with the teachers. Ideas were also picked 
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up (rom the results of obserwtfons made in three schools of Dlmaptir. 
' 

(Detafls of obserowtfon are described in Chapter IV). A(ter reviewing 

the actual posftfon of student aetfvftfes in the high schools of Nagaland, 
-fr,i.IY> {ti<>(!C,S, 

1\ namely, sports and games, NCC, Uterory activttfes and other student 

actlvftfes, were selected and the pre-try out form of the Question-

nafre was evolved. 

Administrotion of the Pre-try out Form o( the Questfonnafre 

A sample of 94 students of Class X belonging to 4 schools 

\PCI8 chosen to try-out the dro(t of the questionnaire. This was aimed 

at ascertaining the work-ability of the questtonnaire. 

A few items were modified regarding language tn vfew 

of the dif(tcultles commonly felt by the students and as observed 

by the investigator. 

5 .. 4 .. 2.2 T!=y-out o( the Questionnaire 

The modified Questionnaire was tried out on a sample 

of 140 students drown (rom 10 schools selected randomly (rom among 

the hlgh schools in Kohima district. 7?te purposes behind the try-out 

were: 

1. to see whether the student$ of Nagaland (fnd any 
difficulty in understanding the Items in the ques­

tionnaire; 

2. to have a first-hand ezperlence regarding the statistical 
measures to be employed; 



"103 

3. to ascertain the rellabllfty of the questionnaire. 

5.4.2.2.1 · Administration o( the Try-out Form o( the Questionnaire 
and the cattell's 14 HSPQ 

The questionnaire was administered on the students 

without any time-limit. It was observed that the students could· com­

plete the Questionnaire within the time-limit of 45-55 minutes. 

No separate sheet was given. Students were asked to answer directly 

on the question-paper. Instructions (or the students (enclosed in 

the Questionnaire) were read out. The students were asked to clarify 

their doubts if any. After answering their queries, they were asked 

to begin. 

Secondly, the Cattell's 14 HSPQ was also administered 

on the same sample o( students following strictly the instructions 

given in the manuaL 

5.4.2.2.2 Scoring o( the Try-out Form o( the Questionnaire and 
the Cattell's 14 HSPQ 

Scoring o( the responses on the 'Questionnaire was done 

with the help of the scoring key (see Appendlz E). The ma:rimum 

and minimum scores obtained by the students were 120 and 43 res­

pectively., Hence, the empirical score range (or three groups was 

formed as high (12D-95), moderate (94-69) and low (68-43). Thus, 

out of 140 students the total number of students came Wtder highly 

motivated, moderately motivated and lowly motivated groups were 
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38, 58 and 44 respectively. 

Scoring of the responses on the Cattell's 14 HSPQ was 

also done according to the scoring-process. Raw Scores were obtained 

in respect of fourteen personality traits on each of the three groups. 

5.4.2.2.3 Analysis of the Data 

The data obtained (refer caption 5.4.2.2.2) were carefully 

analysed following the statfstfcall measures. The 'F' values were 

computed to find out the relationship among the groups on each 

of the 14 personality characteristics. 

The computed F-values revealed that si:r characteristics 

out of fourteen were formd to be significantly related to student 

activities. These characteristics included 'Less Intelligent - More 

Intelligent', 'Affected by Feelings - Emotionally Stable', 'Sober -

Happy-go-lucky', 'Shy - Venturesome', 'Vigorous - Doubting', and 

'Rela:red - Tense'. For these si:r significant (actors Crftfcal Ratios 

were calculated. Tables 12 and 13 highlight the results of F-test 

and Critical Ratios thus obtained. 

5.4.2.3 Validity o( the Questionnaire 

Items in the ·Questionnaire were to measure the pupil 

participation in student activities in the high schools o( Nagaland. 

Items (or this purpose were framed by reviewing the literature and 



TABLE 121 ···- -· .. e:-·-- . . ----- -· ... - ---· ----- . ---· ., . _ ·-- .. .. .. .._ .... -· .. . .... ~----- ....... _ ....... __ -- ~ ..... 

Factors F·values Level of slgnlflcance 

-
A 1.34 NS 
8 8.18 .. 
c ,.,, • 
D 2.98 NS 
E 2.93 NS 
p 4.3 • 
c; 1.11 NS 
H 8.03 .. ~ 

r-' ··-" 
I 2.41 NS C:.,1 

J S.87 .. 
0 2.0, NS 

Q2 0.96 NS 

Q) 1.3, NS 

Q4 3.39 • 

NOTEJNs Not Significant 
** Slgnlflcant at 0.01 level 

• Significant at o.os level • 



TABLE 131 Significanee of Critical Ratios on Six Factors with Slgnlficant 
P Values. 

Six Slgruflcantl --Slinltteance ··-01-cdttciir ____ Ratlos 
Factors I H Vs M I M Vs L I H Vs L 

B .3.31 , .. , 2.01 (•) 4 • 0 (f•) 

c 1.98(*) 1.02(NS) 2.06(•) 

F 2.12(•) 1.64(NS) .3.19(••) 

H s.o!(••> 3.11(••) 6.02(**) 

J 2.18(•) J.83(NS) . 2.7,(••) 

Q4 6..32( .. ) l.3.3(NS) 6.26(NS) 

Notet NS Not significant .. Slgnlflcant at 0.01 level • 

• Slgnlflcant at o.o, level • 

~ ---.. _, 
0') 
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by observing the conduct and organisation of activities in schools. 

Discussion was also held with the eteachers before selecting items 

finally. Further, the Questionnaire was given to some teachers to 

see whether it tallies with the existing positt.on of student activities 

in the schools. Thus, the content valfdity was ensured. 

5.4.2.4 Reliability o( the Questionnaire 

A questionnaire or a tool is said to be reliable if it 

reveals the similar results in · various situations. To establish this 

characteristic, the test-retest method of reliability was adopted 

The questionnaire was administered twice to a sample of 140 students 

selected (or the try-out with a gap of two weeks between the first 

and second testing situation. The reesponses of both the test and 

retest were scored separately. The scores are presented in Table 

14. Product-moment Coefficient o( correlation was found out between 

the two sets of scores. The coefficient of correlation was fatmd 

to be 0.913 which is sigrilficant at 0.01 level. Thus, the questionnaire 

was fotmd to be reliable. 

5.4.2.5 Final Form o( the Questionnaire 

No change or modification WCJ3 (otmd needed after the 

try-out in the format o( the Questionnaire. The students could respond 

easily to the Questionnaire. Reliability of it was established. Hence, 

the try-out form of the Questionnaire was accepted to be the final 

form. 



TABLE 14a Raw Scores obtained by 140 students on the Questionnaire in Test and Re·test Situations 

SJ Test Retest Test Retest Test Retest 
No Score Score Score Score Score Score 

1 2 3 2 3 2 3 

1 67 61 26 51 42 51 41 91 
2 60 61 27 49 42 52 88 70 
3 60 59 28 44 40 53 89 73 
4 .59 59 29 94 82 .54 90 71 
5 50 53 30 90 8) .55 91 7.5 
6 .53 48 31 89 88 56 86 76 
7 49 46 32 69 76 57 81 76 
8 49 43 )) 70 6.5 58 103 114 
9 43 40 34 79 90 59 99 113 
10 56 49 3.5 81 89 60 111 112 
11 6.5 61 36 80 80 61 120 111 

~· 12 66 67 37 8i 79 62 120 101 -13 62 65 38 82 69 63 108 96 '··-' 

14 60 51 39 70 8.5 64 100 96 
00 

1.5 .59 43 40 80 84 6.5 100 102 
16 59 41 41 91 72 66 103 10.5 
17 .59 41 42 4.5 73 67 98 96 
18 60 42 43 90 71 68 98 103 
19 61 44 44 71 80 69 62 45 
20 43 60 45 73 81 70 63 46 
21 45 68 46 83 83 71 6.5 49 
22 4.5 46 47 70 76 72 60 51 
23 44 40 48 79 75 73 .51 .53 
24 50 43 49 79 74 74 76 .56 
25 49 42 50 81 72 7.5 60 40 

/ 
Table contd •• 



Table 14 contd. 

1 2 ) 1 2 ···--- 3 I 2 ' 
76 '6 40 99 8S 80 122 107 96 
77 43 40 100 80 83 123 111 96 
78 4.S 43 101 91 71 124 112 99 
19 S3 09 102 87 77 12' IU 96 
80 49 S1 103 8' 73 126 111 9j 
81 '0 ,, 104 8' 71 127 101 109 
82 44 '' 10, 8' 79 128 101 102 
83 ,, '0 106 8S 70 129 104 101 
84 47 j9 107 80 73 130 103 111 
8S · 82 79 108 90 72 131 lOS 100 
86 82 71 109 70 78 U2 106 100 
87 81 69 110 69 79 . 133 100 103 
88 69 69 111 69 80 130 101 103 
89 73 71 112 91 81 13S 102 101 
90 79 72 113 93 89 136 102 99 
91 76 73 114 96 90 1)7 101 99 :,.. .. 
92 81 73 1U 96 100 138 99 98 -. . .J 

. 93 89 73 116 97 101 139 98 lOS <:0 
90 80 7.5 117 96 90 140 96 100 

'' 88 76 118 96 98 
96 87 81 119 '' 99 
97 82 80 120 10, 96 
98 86 80 121 106 96 

Garrett, Statistics ln Psychology and Education, 7th Indian Reprint, 1973. 

•• r r: NiX Y- '.[X! iZ:V! 

/[N. t:x2_- (ix)21 [N iv2- < {y)2l 
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The Questionnaire comprehends 53 items covering (oUr 

areas of activities, namely, sports and games, NCC, literary activi­

ties and other student activities. The number of items under each 

of the areas are stiown in Table 15. 

TABLE 15: Number o( Items Under the Four Areas 
o( Activity in the Final Form o( the Ques­
tionnaire 

Name of the Area Items 

1. Sports and games 16 

2. N C C 16 

3. Literary Activities 13 

4. Other Student Activities 8 

Total 53 

(A copy o( the Final form of the Questionnaire is in Appendiz D) 

Thus, the final form of the Questionnaire was administered on the 

sample of 841 students following strictly the administration procedure 

as done during the second try-out. 

The ma:dmum and minimum scores obtained by the 

students were 113 and 31 respectively. Therefore, the empirical 

scores range was evolved as - (113 - 86) - highly motivated group 

(85 - 59) - Moderately motivated 
group 

(58 - 31) - lowly motivated group 
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Scoring of the responses on the Questionnaire with the help of the 

scoring key yielded 229 highly motivated, 352 moderately motfwted, 

and 260 lowly motivated subJects fn respect of student activities. 

5.4.2.5.1 
tA.e 

Scoring o( the Questlonnaire on AParticipation In Student 
Activities 

The objective of developing the questionnaire was to 

obtafn fnfonnatfon concemfng the pupils' level of takfng part fn 

student activities and to clas3ify them fnto three groups as highly 

motfwted, moderately motivated, and lowly mothated towards student 

actfvlttes. 

There weN both scoring and non-scoring Items fn the 

Questionnaire. The non-scorfng Items were lfke "Does your school 

have any facflfty for sports and games? (a) Yes (b) No". The wetghtages 

assigned to dff(erent Items fn scoring were 3, 2 and 1 respectively 

In accordance wfth high, moderate and low tndlcatton o( partlcfpatton. 

The scoring items were of different types. The:Je aN Ulustl'ated 

through Items taken as ezamples. 

Never. 

1. Do you participate fn games and sports'/ Always/Rarely/ 

Scores - Always - 3 

Rarely- 2 

Never- 1 
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2. If you do partfcfpate, what ts the reason for your 

participation? (Tfck your choices) 

at: 

a. It develops fn building a good character 

b. It fa a part of education 

c. It fa a leisure tfme recreation 

d. Elders compel to take part 

e. Any other (please specify) 

Scores - ·For Indicating 2 or more chotces (other than 

'd' ) - 3. 

For indtcatfng 1 choice (other than 'd') -2 

For indicating only 'd' - 1 

3. How many times have you been selected to represent 

a. National level 

b. State level 

c. District level 

Scores- a - 3 

b - 2 

c - 1 

'1'hu3, the mazfmum and mfnfmum scores were 150 and 50 respectively. 

(A copy of the Scoring key fs gfven fn Appendtr E) 
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5.4.3 Collection of Data 

Both primary and secondary data were collected for 

use in the study. The secondary data included position of student 

activities in the currfculum, provfsfon in the time-table, types of 

actfvftfes, manner of their Implementation, the number and type 

of teachers associated, money allocated, etc. which were collected 

by referring to the relevant records. The primary data were empirical· 

in nature collected by administering the tools employed fn the study 

14e 
vfz., 'Questionnaire onll})artfcfpation In student Activities' and 'Cattell's 

14 High S~ool Personality Questionnaire'. 

For the collection of primary data schools were selected. 

The head8 · of the schools were requested · to permft the investigator 

(or collecting the data in their respective· schools. Time schedule 

was prepared and communicated to schools accordingly. The investi­

gator app1'0Qched every school according to the tfme fi%ed and admi­

nistered the tools on the students. Thus, the data were collected 

for the study. 

5.4.4 Statistical Measures Employed (or Analysing the Data 

The data were carefully analysed following the appropriate 

statistical methods. After classt(ying the total sample of students 

into three groups namely, highly-motivated, modereately-Motivated 

and lowly-motivated, Fr~values were computed to establish relationship 
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among the groups with regard to each of the fourteen personality 

factors. 

The (actors whtch were shown slgnf(tcant on F-test, 

were fW"ther taken for critical Ratfos to be calculated fn order 

·to aacertafn difference omong each of the three groups. Details 

of analysts are presented in ne.rt chapter. 
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ANALYSIS OF DATA AND INTERPRETATION 

6.1 bttroductlan 

This hapter presents details of the analysis of data in 

regard to the relationship study. The presentation is made hypothesis- . 

wise after showing the distribution of scores and different classifi­

cations. 

6.2 · CltJssl(icatlon of Students 

The 'Questionnaire on the participation in Student Acti­

vities' developed by the investigator was administered on a sample 

of 841 students of Class X of 34 High Schools. The highest and lowest 

scores ·obtained were 113 and 31 respectively. This was considered 

as the empirical range and the students obt~ining scores from 113 

to 88, (rom 85 to 59 and from 58 to 31 were classified as highly 

motivated, moderately motivated and lowly motivated groupos respe­

ctively. Scoring of the response on the Questionnaire with the help 

of the Scoring Key yielded 229 highly motivated, 352 moderately 

motivated, and 260 lowly motivated subjects in respect of student 

activities. The distribution of scores on student activities of each 

the three group Is shown in Tables 16, 17 and 18. 



Class Interval Frequency 
' 

111 .. us 29 

106 .. 110 so 
101 - 10, $6 I 
96. 100 )0 

!-·• 
r,~ 

91 .. 9' 49 en 
86 .. 90 2S 

!.OTAL 229 

----- ·--·--- -~·--·------------~ ··---------- -------------------------------------~ 



TABLE l7a Olstrlbutlon of Scores on Student Actlvltles 
of the Moderately Motivated Group 

dJass Interval frequency 

80 - 88 S8 

79 - 8) ,. 
74 .. 78 09 
69- 7) 67 

64- 68 '8 
.S9- 6) S9 

f.--Total 3S2 
---- ·---- ----~-- ---~--- --- -------

,..,:. 
r·-
-.J 



TABLE lit OlstrlbutJon of Scores on Student Activities 
of the lowly MotJvated Group · 

Class Interval Frequency I 

56. 60 49 

Jl - '' 
t.JO 

46- so .38 

41 • 4' '1 
36 - 00 4) 

I 
TOTAl 260 I 

I 

1-··· 

~-­
OJ 



6.3 Analysis of the Scores on Fourteen Perso­
nal(ty Factors of the 11lree Groups 

The mean and standard deviation of each of the three 

groups were calculated for the scores obtained on the Cattell's 14 

HSPQ with reference to the fourteen personality factors. Analysis 

of variance was carried out and F wlues were computed to find 

out the differences among the three groups on each of the fourteen 

personality (actors (Reference (or the details of the procedure is 

Garrette, 1966). Factors shown significant on F test were further 

analysed by calculating Critical Ratios in order to ascertain the 

significance of difference between pairs of the groups taken separately. 
-

Thus, hypotheses formulated for the study were tested. The details 

follow: 

6.3.1 Testing of Hypothesis 1 

The hypothesis states: "There fs no significant difference 

among students who are highly motivated, moderately motivated, 

·and lowly motiwted towards studen~ activities with regard to persona­

lity characteristic Reserved - Outgoing (Factor A)". 

Means and Standard deviations of the three groups of 
/' 

students for scores obtained for Factor A are shown in Table 19. 

In order to find out whether any significant difference 



TABLE 191 Mean end Standard Deviation of tha Three 
Groups of Student& for Faetor A 

Statlstlcs ~~~~~J=~!:l---~o~~:~ed 
Cr 

N 229 !j2 260 
Mean 

·~··' 
13.75 l).lQ 

so ).12 2.72 1.27 
I 

~· ro 
0 



occurs among the three group mecms, analysis of varfance was resorted 

to. Table 20 gives the summary of the analysis of variance thus 

computed. The F value of 5.54 for df 2/838 is significant at 0.01 

level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to per­

sonality characteristic Reserved - OUtgofng (Factor A) fs reJected 

at 0.01 level of sigr:Jificance. 

This calls for further analysis to find out in which of 

the pairs of groups significant differences lie. For this purpose criti-

cal ratios were· calculated. 

Calculation o( Critical Ratto 

The calculation of the critical ratio between the mean 

scores o( the highly motivated and the moderately motivated groups 

for the personality characteristic Reserved - Outgoing (Factor A) 

is as follows: 

Highly Motivated 
Group 

N 

Mean 

SD 

= 229 

= 14.15 

= 3.12 

Difference between Means = 0.40 

Moderately Motivated 
Group 

N = 352 

Mean= 13.75 

SD = 2.72 

SE of Difference between means = 0.25 

Critical Ratto = 1.64 
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The obtained value of 1.64 is not significant at 0.05 leveL Hence 

the highly motiwted and the moderated motiwted groups do not 

differ significantly on the personality characteristic Reserved -

Outgoing (Factor A). 

(it) ·The calculation of the critical ratio between the mean 

scores of the moderately motivated and the lowly motivated groups 

for the personality characteristic Reserved - Outgoing (Factor A) 

is as follows: 

Highly Motivated 
Croup 

N = 352 

Mean= 13.75 

SD = 2.12 

Difference between means = 0.61 

Lowly Motivated 
Croup 

N = 260 

Mean= 13.14 

SD = 3.27 

SE of difference between means = 0.25 

Critical Ratio = 2.44 

The obtained value of 2.44 is significant at 0.05 level. Also, the 

mean of the moderately motivated group is greater than that of 

the lowly motivated group. Therefore, the moderately motivated 

and lowly motivated groups differ significantly on the personality 

· characteristic Reserved. - Outgoing (Factor A) at · 0.05 level, the 

mean of the moderately motivated group being greater than that 

of the lowly motivated group. 

(ill) The calcUlation of the critical ratio between the mean 



scores of the highly motivated and the lowly motivated groups (or 

the personality characteristic Reserved - Outgoing (Factor A) is 

as follows: 

Highly Motivated 
Groye Group 

N 

Mean 

SD 

= 229 

= 14.)5 

= 3.12 

Difference between means = 1.01 

Lowly Motivated 

N = 260 

Mean= 13.14 

SD = 3.12 

SE o( Difference between means = 0.29 

Cl"ltical Raio ::: 3.46 

The obtained value o( 3.48 is significant 1.1t 0.01 level. The mean 

of the highly motivated is greater than that of the lowly motivated 

group. aThere(ore, the highly motivated and lowly motivated groups 

differ significantly on the personality charoctel"istic, Reserved -

Outgoing (Factor A) at 0.01 level, the means of the highly motivated 

group being greater than the mean of the lowly motivated group. 

6.3.2. Testing of Hypothesis 2 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Less Intellfgent - More Intellfgent (Factor B)." 

Means and standam deviations of the three groups of students (or 

scores obtained (or Factor Bare shown fn Table 21. 

In order to find out whether any sfgni(icant difference 



TABLE ,2h Menn and Standard Oevlation of the Three 
Groups of Students tor Factor a. 

Hlg y Moderately Lowly 
StatJstia Motivated motivated Mo1lvated 

Gr Grou Grou 

N 229 lS2 260 
Mean ).29 3.7) }.79 

so 1.19 1.2.$ l.32 

!.-·• 
;'~ 
(.,1 
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occurs among the three group means, analysis of variance was resorted 

to. Table 22 gfves the summary of the analysis of variance thus 

computed. 

The F value of 11.20 for d( 2/838 is significant at 0.01 

level. Hfmce the hypothesis that there Is no significant difference 

among the students who are highly motivated, moderately motivated, 

and lowly motivated towards student activfties with regard to persona­

lity characteristic Less Intelligent - More Intelligent (Factor B) 

is rejected at 0.01 level of significance. 

This calls for further analysis to find out in which of 

the pairs of groups significant difference lie. For this purpose critical 

ratios were calculated. 

calculation of Critical Ratios 

(0 The calculation of the critical ratio between the mean 

score8 of highly mptlvated and the moderately motivated groups 

for the personality characteristic Less Intelligent - More Intelligent 

(Factor B) Is as follows: 

Hig_hl~ Motivated Moderate!~ Motivated 
Group Group 

N = 229 N = 352 

Mean = 3.29 Mean= 3.73 

SD = 1.19 SD = 1.25 



TABLE 221 Summary of Anova for p·actor 6 

Source of df Sum of Mean 
variance 1sQuares S<tuare 

A.mOrti 2 .J,.o 17.7 
groups 

Wlthln 838 J32'-36 1.58 
groups 

Total 840 1561.76 
-- L....----~~-----~ L.___ 

~- ------·--·-----

F 

11.20 

I 
~---- -- _j 

~,..· 

tu 
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Difference between means = 0.44 

SE of difference between means = 0.1 

Critical Ratio = 4.4 

The obtained value of 4.4 is significant at 0.01 level. Also, the mean 

of the moderately motivated group is greater than that of the highly 

motivated group. Therefore, · the highly and moderately motivated 

groups differ significantly on the personality characteristic Less 

Intelligent - More Intelligent (Factor B) at 0.01 level, the mean 

of the moderately motivated group being greater than that of the 

highly motivated group. 

(ii) The calculation of the critical ratio between the mean 

scores of the moderately motivated and the lowly motivated groups 

for the personality characteristic Less Intelligent - More Intelligent 

(Factor B) is as follows: 

Moderately Motivated 
Group 

N 

Mean 

SD 

= 352 

3.73 

= 1.25 

Difference between means = 0.06 

Lowly Motivated 
Group 

N = 260 

Mean= 3.79 

SD = 1.32 

SE of Difference between means = 0.1 0 

Critical Ratio = 0.6 

The obtained value of 0.6 is not significant at 0.05 level. Hence, 

the moderately and lowly motivated groups do not significantly on 

the personality characteristic Less Intelligent - More Intellfgent 

(Factor B). 
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(iii) The calculation of the critical ratio between the mean 

scores of the highly motivated and the lowly motivated groups for 

the personality chamcteristlc Less Intelligent - More Intelligent 

(Factor B) is as follows: 

Highly Motivated 
Group 

N 

Mean 

SD 

.:: 229 

.:: 3.29 

.:: 1.19 

Difference between means = 0.50 

Lowly Motivated 
Group 

N .:: 260 

Mean= 3.79 

SD = 1.32 

SE Difference between means = 0.11 

Critical Ratio == 4.30 

The obtained value of 4.30 is significant at 0.01 level. The mean 

of the lowly motivated group is greater than that of the highly motiva­

ted group. Therefore, the highly and the lowly motivated groups 

differ significantly on the personality characteristic Less Intelligent 

, - More Intelligent (Factor B) at 0.01 level, the mean of the lowly 

motivated group being greater than that of the highly motivated 

group. 

6.3.3 Testing of Hypothesis 3 

The hypothesis states: "There is no significant difference 

among, students who are highly motivated, modemtely motivated 

and lowly motivated towards student activities with regard to per­

sonality characteristic Affected by Feelings - Emotionally Stable 

(Factor C)". 
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Means and Standard deviations of the three groups of 

students for scores obtained for Factor C are shown in Tabl.:'~e 23 
I 

In order to find out whether any significant difference occurs among 

the three group means, analysis of variance was resorted to. Table 

24 gives the summary of the analysis of variance thus computed. 

The F value of 6.66 for df 2/838 is significant at 0.01 

leveL Hence the hypothesis that there ts no significant difference 

among students who are highly motivated, moderutely motivated, 

and lowly motivated towards student activities with regard to persona­

lity characteristic Affected by Feelings - Emotionally Stable (Factor 

C) ls rejected at 0.01 level of significance. 

This calls for further analysis to find out in which of 

the pairs of groups significant difference lfe. For thts purpose critical 

ratios were calculated. 

Calculation o( Critical Ratios 

(i) The calculation of the critical ratio between the mean 

scores of the highly motivated and the moderately motivated groups 

(or the personality charocteristtc Affected by Feelings - Emotionally 

Stable (Factor C) is as follows: 

Highly Motivated 
Group 

N 

Mean 

SD 

= 229 

= 14.22 

2.40 

Moderately Motivated 
Group 

N = 352 

Mean = 13.78 

SD = 2.68 
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TABLE ~~ Sqmmary ot .Anova for Factor C 

Scurce of df Sum of Mean 
Variance iSctuares !SQuare 

An,ong 2 106.9 ,,.4. 
groups 

Wlthln 838 6726.17 8.02~ 
groups 
Total 340 68JJ.07 

·"'·'" -·-
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I 

6.66 

-· 
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Difference between means = 0.44 

SE of difference between means = 0.21 

CR = 2.08 

The obtained value of 2.08 is significant at 0.05 level. Also, the 

mean of the highly motivated group fs greater than that of the mode­

rately motivated group. Therefore, the two groups differ significantly 

on the personality chDracterlstlc Affected by Feelings - Emotionally 

Stable (Factor C) at 0.05 level, the mean of the highly moth.rated 

group being greater than that of the moderately motivated group. 

(iO The calculation of the critical ratio between the mean 

scres of the moderately motivated and the lowly motivated groups 

(or the personality characteristic Affected by feelings - Emotionally 

Stable (Factor C) is as follows: 

Moderately Motivated 
Group 

N 

Mean 

qSD 

= 352 

= 13.18 

2.68 

Difference between means = 0.49 

Lowly Motivated 
Group 

N = 260 

Mean= 13.29 

SD = 3.33 

SE of Difference between means = 0.25 

Critical Ratio = 1.96 

The obtained value of 1.96 fs significant at 0.05 level. Also, the 

mean of the moderately motivated group is greater than that of 

the .lowly motivated group. Therefore, the two groups differ significantly 

on the personality characteristfc Affected by Feelings - Emotionally 



Stable (Factor C} at 0.05 level, the mean of the moderately motivated 

wou.p baing greater than that of the lowly motivated group. 

(iii) The ·calculation of the critical ratio bet1veen the mean 

scores of the htghly and the lowly motivated groups for the persona­

lity characteristic Affected by Feelings - Emotionally Stable (Factor 

C} fs as follows: 

Highly Motivated 
Group 

N 

Mean 

SD 

= 229 

= 14.22 

= 2.40 

Difference between means = 0.93 

Lowly .Motivated 
Group 

N = 260 

Mean= 13.29 

SD = 3.33 

SE of difference between means = 0.26 

Critical Ratio = 3.58 

The obtained value of 3.58 fs significant at 0.01 level. The mean 

of the highly motivated group is greater than that of the lowly motiva­

ted _group. Therefore, the two groups differ significantly on the perso­

nality characteristic Affected by Feel1dngs - Emotionally Stable 

(Factor C) at 0.01 level, the mean of the highly motivated group 

being greater than the mean of the lowly motivated group. 

8.3.4 Testing o( HyPOthesis 4 

The hypothesis States: "There 13 no significant difference 

among students who are highly motivated, moderutely motfvated, 

and lowly motivated towards student actfvftfes with regard to perso-
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nalfty characteristic Phlegmatic - Excitable (Factor D)". 

Mean and Standard Deviations of the three groups of 

students for scores obtained for Factor D are shown in Table 25. 

In order to find out whether any stgnl(icant difference 

occurs among the three group means, analysis of variance was resor-

ted to. Table 26 gives the summary of the analysis of variance thus 

computed. · 

The F value of 0.27 for df 2/838 is not significant at 

0.05 level. Hence the hypothesis that there is no significant difference 

among students who are highly .motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Phlegmatic - Excitable (Factor D) i3 not rejectged 

at 0.05 level. This means that the mean scores of all the three groups 

are same on the personality characteristic Phlegmatic - Excitable 

(Factor D). 

6.3.5 Testing of HyPOthesis 5 

The hypotheses states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 
... 

and lowly motivated towards student activities with regard to perso-

nality characteristic Obedient - Assertive (Factor E)". 



TABLE :US Mean and Standard Devletlan of the Three 
<..iroups of Students for Factor 0 

Highly Moderately Lowly 
Statlstlc Motivated Motivated Motlvated 

Group Group Crouo 

N 229 ,,2 260 

Mean 11.94 u.so 12.04 

so 3.8) ~.28 4.22 
L_ 
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~ 
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TABLE 261 Summary of Anova f01' Factor 0 

Source of df Sum of Mean 
variance [Squares SctWlre 

Among 2 9al7 o.69 
groups 

Within 8)8 14448.90 17.24 
groups 

TotaJ 840 144,8.31 
-· 

F 

0.27 

i 
' 

I 
~ 
0, 
""-1 
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Means and -Standard deviations of the three groups of 

students for scores obtained for Factor E are shown fn Table 27. 

In order to find out whether any significant difference 

occurs among the three group means, anal,sis of variance was resorted 

to. Table 28 gives the summary of the analysis of variance thus 

computed. 

The F value of 1.55 for df 2/838 is not significant at 

0.05 leveL Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso-

. naUty characteristic Obedient - Assertive (Factor E) is not rejected 

at 0.05 leveL This means that the mean scores of all the three groups 

are some on the personality characteristic Obedient - Assertive 

(Factor E). 

6.3.6 Testing of H;ypothesfs 6 

The hypothesis states: "There is no. significant difference 

among students who are highly motivated, moderately motfvatd, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Sober - Hap-py-go-lucky (Factor F)". 

Means and standard deviations of the three groups of 

students for scores obtained (or Factor F are shown in Table 29. 



TABLE 211 Mean and Standard Devlatlon of the Th.ree 
,grouP! of Students for Factor E 

Lowly 
Statistics Motivated 

G 

N 229 ''2 260 

Mean 12.00 12.1~ 11.67 

SD 3.28 3.U :1.06 
~ 
c,.., 
c.c 
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TABLE 2ft Mean ang Standard Deviation of the Three 
Crgupa of students for Factor F 

Highly Moderately wy 
Statlstle Motivated Motivated r .. ~otlvsted 

Cirou c Gr 

N 229 ,4,2 2.60 

Mean 11.06 10.73 11.21 

SD 2.87 2 .. 61 2.4, 

~ 
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In order to find out whether any significant difference 

occurs among the three group means, analysis of variance was resorted 

to. Table 30 gives the summary of the analysis of variance thus 

computed. 

The F value of 6.00 for df 2/838 is significant . at 0.01 

level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Sober - Happy-go-lucky (Factor F)n is rejected 

at 0.01 level of significance. 

This calls for further analysts to find out in which of 

the pairs of groups significant difference Jfe. For this P,Jl'POSe critical 

ratios were calculated. 

Calculation o( Critical Ratios 

(i) The calculation of the critical ratio between the mean 

scores of the highly motivated and the moderately motivated groups 

(or the personality characteristic Sober - Happy-go-lucky (Factor 

F) is as follows: 

Highly Motivated 
Group 

N = 229 

Mean 

SD 

= 11.46 

= 2.87 

Moderately Motivated 
Group 

N = 352 

Mean= 10.73 

SD = 2.61 
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Difference between metm3 = 0.73 

SE of Difference between means = 0.235 

Critical Ratio = 3.17 

The obtafned value 3.17 is significant at 0.01 leveL The mean of 

the highly motivated group Is greater than that of the moderately 

motivated group. Therefore, the two groups dtf(er significantly on 

the personality characteristic Sober - Happy-go-lucky (Factor F) 

at 0.01 level, the mean of the highly motivated group being greater 

than the mean of the moderately motivated group. 

(ff) The calculation of the crlti.cal ratio between the mean 

scores of the moderately motivated and the lowly motivated gtroups 

for the personality characteristic Sober - Happy-go-lucky (Factor 

F) is as follows: 

Moderately Motivated 
Group 

N 

Mean 

SD 

= 352 

= 10.73 

= 2.61 

Difference beween means = 0.52 

Lowly Motivated 
Group 

N = 260 

Mean= 11.25 

SD = 2.45 

SE of Difference between means = 0.208 

Critical Ratio = 2.52 

The obtained value of 2.52 is significant at 0.05 leveL Also, the 

mean of the lowly motivated group fs greater than the mean of 

the moderately motivated group. Therefore, the two groups differ 

significantly on the personality characteristic Sober - Happy-go-lucky 
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(Factor F) at 0.05 level, the mean of the lowly motivated group 

being greater than that of the moderately motivated group. 

The calculation of the critical ratio between the mean 

scores of the highly and the lowly motivated groups for the perso­

nality characteristic Sober - Happy-go-lucky (Factor F) is as follow. 

Highly Motivated 
Group 

N 

Mean 

SD 

= 229 

= 11.46 

= 2.87 

Difference between means= 0.21 

Lowly Motivated 
Group 

N = 260 

Mean= 11.25 

SD = 2.45 

SE of Difference between means = 0.24 

Critical Ratto = 0.86 

The value of 0.86 is not significant at 0.05 leveL Hence, the two 

groups do not differ significantly on the personality characteristic 

Sober - Happy-go-lucky (Factor F). 

6.4. 7 Testing of HyPOthesis 7 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Expedient - Conscientious (Factor G)". 

Means and Standard deviations of the three groups of 

students (or scores obtained for Factor G are' shown in Table 31. 



TMi.£ Jlt Mean and Standard Oevlatlon of the Three 
SirOS!f.!J of Students for Peetor G. 

H y MOderately Lowy 
Statlatlcs Motlvated Motlvated' Motivated 

Crou s c Grou 

N 229 3J2 260 

Mean 11.7, 12.1- 11.90 

so !.45 ,.., J.28 
~ 
~ 
r:Jj 
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In order to find out whether any significant difference 

among the three group meCIJ18, analysis of variance was resorted 

to. Table 32 gives the summary of the analysis of variance thus 

computed. 

The F value of 1.02 for df 2/838 is not significant at 

0.05 level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, mOderately motivated, 

and lowly motivated towasrds student activities with regard to perso­

nality charactei3tic Experident - Conscientious (Factor G) is not 

rejected at 0.05 level. This means that. the mean scores of all the 

three groups are same on the personality characteristic Expedient 

- Conscientious (Factor G). 

6.3.8 Testing o{ HyPOthesis 8 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Shy - Venturesome (Factor H)." 

Means and standard deviations of the three groups of 

students {or scores obtained for Factor H are shown fn Table 33. 

In order to find out whether any significant difference 
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TASU!. JJJ Mean and Standard Ooviatlon of the Three 
Groyps of Studen!s for Faetw H. 

Statlstles 

N 229 ,,2 260 

Mean 12.6, 10.1) J0.,7 
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occurs among the three group means, analysis of variance was resisted 

to. Table 34 gives the summary of the analysis of variance thus 

computed. 

The F value of 23.72 for df 2/838 is ~ignl(icant at 0.01 

level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Shy - Venturesome (Factor H) rejected at 0.01 

level of significance. This calls (or further analysis to find out in 

which of the pairs of groups significant difference lte. For this purpose 

critical rottos were calculated. 

Calculation o( Critical Ratios 

(f) The calculation of the critical ratio between the mean 

scores of the highly and the moderately motivated groups (or the 

personality characteristic Shy - Venturesome (Factor R) is as follows: 

Highly Motiwted 
Group 

N = 229 

Mean 

SD 

= 12.65 

= 3.003 

Difference between means = 1.92 

Moderately Motivated 
Group 

N = 229 

Mean = 10.13 

SD = 2.61 

SE of Difference between means = 0.24 

Critical Ratio = 8.00 

The value of 8 .. 00 ts significant at 0.01 leveL Also, the mean of 
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of the highly motivated group is grater than the mean of the modera­

tely motivated group. Therefore, the two groups differ significantly 

on the personality characteristic Shy - Venturesome (Factor H) at 

0.01 level, the mean of the highly motiwted group being greater 

than that of the moderately motivated group. 

(if) The calculation of the critical ratio between the mean 

scores of the moderrately and the lowly motivated groups for the 

personality characteristic Shy - Venturesome (Factor RJ fs as· follows: 

Moderately Motivated 
Group 

N 

Mean 

SD 

= 352 

=10.73 

= 2.61 

Difference between means = 0.16 

Lowly Motivated 
Group 

N = 260 

Mean= 10.51 

SD = 2.21 

SE of Difference beween means= 0.19 

Critical Ratio = 0.84 

The obtained value of 0.84 Is not significant at 0.05 level. Hence 

the two groups do not differ significantly on the personality chara­

cteristic Shy - Venturesome (Factor H). 

(ili) The calculation of the critical ratio between the mean 

scores of the highly and lowly motfvated groups for the personality 

characteristic Shy - Venturesome (Factor H) fs as follows: 



Highly Motivated 
Group 

N 

Mean 

SD 

= 229 

= 12.65 

= 3.003 
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Difference between means = 2.08 

Lowly Motivated 
Group 

N = 260 

Mean= 10.51 

SD = 2.21 

SE of Difference between means = 0.24 

Critical Ratio = 8.61 

The obtained value of 8.61 is significant at 0.01 leveL The mean 

of the highly motivated group is greater than that of the lowly moti­

vated group. Therefore, the two. groups differ significantly on the 

personality characteristic Shy - Venturesome (Factor H) at 0.01 

level, the mean of the highly motivated group .being greater than 

that of the lowly motivated group. 

6.3.9 Testing of H:ypothesis 9 

The hypothesis states: "There fs no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to per­

sonality characteristic Tough-minded - Tender-minded (Factor 1)." 

Means and standard deviations of the three groups of 

students for scores obtained [or Factor I are shown in Table 35. 

In order to find out whether any significant difference 

occurs among the three group means, analysis of variance \VOS resorted 



TABLE J51 Mean and Standard Oevltltlon of the Three 
Groups oi Students for Factor I 

Highly Moderately Lowly 
Statistles Motivated Motivated Motivated 

Crou:> Grouo Grou~ 

N m 3,2 260 

Mean u.,, 11.8J ll.lf' 

SD 1.30 ~.J9 ).19 ,..... 
.~ .. 
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to. Table 36 gives the summary o( the analysis of variance thus 

computed. 

The F value of 0.86 for df 2/838 is not significant at 0.05 

level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, -

and lowly motivated towards student activities with regard to perso­

nality characteristic Tough-mindea·-~Tender-minded (Factor D fs 
---._:_ 

-'-'::-~ - -----
not-fejec_ted at 0.05 leveL This indicates itiat---tb.e mean sc·ores of -- ---
aU the three ~ups are same on this personality chara~~~rlstt~-(Fa~ 
tor n. 
6.2.10 Testing of HyPOthesis 10 

The hypothesis states: "There fs no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities-- with regard to perso­

nality characteristic Vigorous - Doubting (Factor J~ 

Means and standard deviation of the three groups of students 
I 

for scores obtained for Factor J are shown in Table 37. 

In order to find out whether any significant difference 

occurs among the three group means, analysis o( variance was resorted 

to. Table 38 gives the summary of the analysis of variance thus 

compt,Lted. 



T ABl.E 361 Sum marx of .Anova for Factor I 

Source of df Sum of Mean 
varlenee IS®.ares tsauares 

Among 2 23.22 11.61 
groups 

Within 838 11)27.77 13.,2 
groups 

Total 8~0 IU.S0.99 

F 

0.86 
I 

I 

I 
~ 
CJ1 
~ 



TABLE J1l Mean and Standard Deviation ef the Three 
Groups oi Students for Facttw J 

Highly Moderately Lo. y 
Statlstlcs Motivated Motivated Motivated 

Grou c c u 

N 229 ,2 260. 

Mean 12.99 13.72 14.16 

I'J'.ftk 
so ).26 2.7ta 3.12 ~ 

_c,n 
~ 
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The F value of 9.24 for df 2/838 is significant 0.01 leveL 

Hence the hypothesis that there is no significant difference amaong 

students who are highly motivated, moderutely motivated, and lowly 

motivated towards student activities with regard to personality charu­

cteristic Vigorous - Doubting (Factor J) Is rejected at 0.01 level 

. of significance. This calls for further analysts to find out in which 

of the pairs of groups significant differences lie. For this purpose 

critical rutios were calculated. 

Calculation of Critical Ratios 

(i) The calculation of the critical ratio between the mean 

scores of the highly and the moderutely motivated groups (or the 

personality characteristic Vigorous - Doubting (Factor J) is as follows: 

Highl'l, Motivated Moderatel'l_ 
Group Group 

N = 229 N = 352 
Mean = 12.99 Mean = 13.72 

SD = 3.26 SD = 2.74 

Difference between means = o. 73 

SE of difference between means = 0.26 

Critical Ratio = 2.81 

Motivated 

The value of 2.81 is significant at 0.01 level. Also, the mean of 

the moderately motivated group is greater than that of the highly 

motivated group. Therefore, the two groups differ significantly on 

the personality characteristic Vigorous. - Doubting (Factor J) at 

0.01 level, the mean of the moderately moltivated group being greater 

than that the highly motivtrted group. 
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(iO The calculation of the critical ratio between the mean 

scores of the moderately and the lowly motivated gi"OUJ)3 for the 

personality characteristic Vigorous - Doubting (Factor J) fs as follow:p 

Moderately Motivated 
Group 

N = 352 

Mean = 13.72 

SD = 2.74 

Difference between means = 0.44 

Lowly Motivated 
Group 

N = 280 

Mean = 14.16 

SD = 3.12 

SE of difference between means = 0.24 

Critical Ratio = 1.83 

The obtained value of 1.83 is not significant at 0.05 leveL Hence 

the two groups do not differ significantly on the personality chara­

cteristic Vigorous - Doubting (Factor J). 

(ill) The calculation of the ·critical ratio between the mean 

scores of the highly motivated and the lowly motivated groups for 

the personality characteristic Vigorous - Doubting (Factor J) fs as 

follows: 

Highly M otfvated 
Group /' 

N = 229 

Mean = 12.99 

_ SD ; = 3.26 

Difference between means = 1.11 

Lowly Motivated 
Groups 

N = 260 

Mean = 14.16 

SD = 3.12 

SE of Difference between means = 0.29 

Critical Ratio = 4.03 

The value of 4.03 fs significant at 0.01 leveL The mean of the lowly 
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mottvated group ts greater than that or the highly motivated group. 

Therefore, the two groups differ sfgnl(icantly on the personality 

characteristic Vigorous - Doubting (Factor J) at 0.01 level, the mean 

of the lowly motivated group being grteater than that of the highly 

motivated group. 

6.3.11 Testing o( HyPOthesis 11 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic placid - Apprehensive (Factor 0)". 

Means and standard deviations of the three groups of students 

(or scores obtained (or Factor 0 are shollm in Table 39. 

In order to find out whether any significant difference occurs 

among the three group means, analysis of variance was resorted 

to. Table 40 gives the summarya of the analysis of variance thus 

computed. 

The F value of 0.53 (or d( 2/838 is not significant at 0.05 

level. Hence the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to personalfty 



TAIU.E J9t Mean and Standard Oevlatlcn of the Three 
Groups of Students lor Factor 0 

· Hlg ly l\;1odera tely Lowy 
Statistic Motivated Motivated Motivated 

N 229 )52 260 

Mean 11.82 12.12 11.99 

so ).69 ).39 3.44 

- ~ 

en 
1\J 



TABLS 401 S.ummaq of Anova for Factor 0 

Source of df Sum of Mean 
variance $®1\lt'e l&<~uare 

Among 2 12.98 6.C9 
Croups 

Within &~8 102.5,.01~ 12.20 
Groups 

Total 800 10261:.99 

f 

0.,, 

~ 

c:n. 
w 
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characteristic Placid - apprehensive (Factor O) is not rejected at 

0. 05 leveL This indicates that the mean scores of aU the three groups 

are same on this personality characteristic. 

6.3.12 Testing of HyPOthesis 12 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately modwted, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Group-dependent - Self-sufficient (Factor Q~"· 

Means and Standard Deviations of the three gr"OUJ>S of students 

for scores obtained (or Factor Q2 are shown in Table 41. 

In order to find out whether any significant difference occurs 

among the three group means, analysis of variance was resorted 

to. Table 42 gives the summary of the analysis of variance thus 

computed. 

The F value of 1.05 for df 2/838 is not significant at 0.05 

leveL Hence the hypothesis that there is no significant difference 

among students who are highly motivated and lowly motivated towards 

student activities with regard to personality characteristic Group­

dependent - Self-sufficient (Factor Qt is not rejected at 0.05 leveL 

This means that the mean scores of all the three groups are same 



TABLE 4lo Mean end Standard Deviation of the Three 
Groue~ of Student fer Factor 0~ 

Highly Moderately Lowly· 
I Statistic Motivated Mo1lveted Motivated 

Grouo Grouo CrouD _i 
; 

N 229 !.U 260 

Mean 11.88 12.07 12.3' 

so 3.8) !.37 ).80 I 
L-------~---~--~--------- --·-·--· ---------- -------~-------~-------- ~------1 l­

en 
c:,, 
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on the personality characterl3tlc Group-dependent - Self-sufficient 

(Factor Q~. 

6.3.13 Testing of HyPOthesis 13 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Undisciplined - Self-conflict - Controlled (Factor 

Q:{·" 

Means and standard deviations of the three groups of students 

for scores obtained for Factor Q 3 are shown In Table 43. 

In order to . find out whether any stgnlficant difference occurs 

among the three group means, analysis of variance was resorted 

to. Table 44 gives the summary of the analysis of variance thus 

computed. 

The F value of 0.14 for df 2/838 Is not significant at 0.05 

level. Renee the hypothesis that there is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Undisciplined Self-conflict - Controlled (Factor 

Q:{ i8 not rejected at 0.05 leveL The means that the mean scores 



TABLE 431 Mean and Standard Devlatlon of the Three 
Grgyps of Students for factor g~ 

' tlstlt:s 

.N 229 ,,2 260 

~Mean 12.00 12.fiJ 12.'8 I 
i 
I 

~so ).77 3.40 J.49 I 
I 

' I 
I 

-- ·----·-·--~__.....___._j 

~ 
0') 
~ 



TABLE "'Summary of Ang!a for Factor 0 3 

Source of df Sum of Mean 
variance IBGuares lsouare-s 

Among 2 ).60 1.80 
groups 
Within 8,8 10J70.29 12.&! 
groups 

Total SlfO 10571 ... 89 
L.......____ ___ 

--~--- .............. -·---~--· ----

p ! 
' I 

I 
I 

I 
I 

0.14 
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of all the three groups are same on this personality characteristic 

(Factor Qt . 

. 6.3.14 Testing o( Hypothesis 14 

The hypothesis states: "There is no significant difference 

among students who are highly motivated, moderately motivated, 

and lowly motivated towards student activities with regard to perso­

nality characteristic Relaxed-Tense (Factor Q J·" 

Means and standard deviations of the three groups of students 

for scores obtained for Factor Q 4 are shown in Table 45. 

In order to find out whether any significant difference occurs . 

among the three group means, analysis of variance was resorted 

to. Table 46 gives the summary of the analysis of variance thus 

computed. 

The F value of 1.03 for df 2/838 fs not significant at 0.05 

leveL Hence the hypothesis that there fs no significant difference 

among students who are highly motfwted, moderately motfwted, 

and lowly motivated towareds student activities with regard to perso­

nality characteristic Relaxed - Tense (Factor Q; is not rejected 

at 0.05 leveL This means that the mean scores of aU the three groups 

are same on this personality characteristic (Factor Q t(· 

I 



TABLB OJI Muns and Standard Deviation of the Three 
·Groue at Students lor Paetor Q• · 

Highly ModerateJy LowJy 
Statlatlcs Motivated Motivated Motivated 

Group_ Orotm Croun 

N 229 ,,2 260 

.Mean U.17 12.78 12.93 

so - 3.0' ).S, 2.27 
~ 
~ .... 



TABLE 46: Summary of Anova for Factor Q4 

Source of df Sum of Mean 
variance squares Squares 

Among 2 21.46 10.73 
groups 

Within 838 8703.94 10.39 
groups 

TOTAL 840 8725.40 
- - -- - -- -- - - - ---

F 

1.03 

-- ---

I 

I 
I 

I 

........ 
-.J 
N 
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6.4 SUmmary of the Results 

The following are the results obtained with respect to the 

differences among students who are highly motivated, moderately 

motivated, and lowly motivated towards student activities on the 

personality characteristics as measured on the Cattell's 14 HSPQ. 

(1) Students who are highly motivated as well as moderately 

motivated towards student activities scored slgntftcantly higher 

than the lowly motivated students on the personality characteristic 

Reserved - Outgoing (Factor A), while students who are highly moti­

vated did not significantly differ from those . who are moderately 

motivated on the same personality characteristic. 

(2) Students who are moderately as well as lowly motivated 

towards student activities scored significantly higher than the highly 

motivated students on the personality characteristic Less Intelligent 

- More Intelligent (Factor B). But moderately motivated students 

did not significantly differ (rom the lowly motivated students on 

the same personality characteristic. 

(3) Students who are highly motivated towards student activi­

ties scored significantly higher than the moderately as well as lowly 

motivated students on the personality characteristic Affected by 

Feelings - Emotionally Stable (Factor C). Among the latter, the 

moderately motivated students scored significantly higher than the 
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lowly motivated cOtmterparts on the same personality characterfstic. 

(4) StudentS who are highly motivated towards student activi­

ties scored significantly higher than the moderately motivated students 

on the personality characteristic Sober - Happy-go-lucky (Factor 

F). l'll'hlle the highly motivated students did not significantly differ 

from their lowly motivated coWlterparts, the lowly motivated students 

scored significantly higher than those moderately motivated on the 

same personality characteristic. 

(5) Students who are highly motivated towards student activi­

ties scored significantly higher than the moderately motivated as 

well . as lowly motivated students on the personality characteristic 

Shy - Venturesome (Factor H). But the moderately motivated students 

did not significantly differ from the lowly motivated students on 

the same personality characteristic. 

(6) Students who are moderately motivated as well as lowly 

motivated towards student activities scored significantly higher 

than the highly motivated students on the personality characteristic 

Vigorous - Doubting (Factor J). But the moderately motivated students 

did not significantly differ from their lowly motivated cOWtterparts 

on the same personality characteristic. 
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(7) There is no significant difference among students · who 

are highly motivated, moderately motivated and lowly motivated 

towards student activities on the peJ"Sonalfty characteristics Phlegmatic 

- Excitable (Factor. D), Obedient - Assertive (Factor E), Expedient 

- Conscientious (factor G), Toughmfnded - Tender-minded (Factor 

I), Placid - Apprehensive (Facto,. OJ, Group-dependent - Self-sufficient 

(Factor Q ~, undisciplined self conflict - controlled (Facto,. Q :i• 
and Rela:red - Tense (Factor Q4J. 

As---overall picture with regard to results may be seen in 

the consolidated data gi:ven in Table 47. 

-~. 

6.5 Dfscussfon of Readts 

It is seen that the students who ai"B lowly motivated towards 

student activities are more reserved, detached, critical, and cool 

than those who are moderately as well as highly motivated, the 

latteJ" being more outgoing, wam-hearted, easy going and panicl­

pating. The Study of Verma (1979) supports this finding. It may panly 

be attributed to their more enthusiastic panfcipation in various 

activities and repJ"esenting their school on the district, · State OJ" 

national level spons, cultural or other related meets resulting in 

their becoming more outgoing. It may also be that ·since they have 

to interact with different individuals whUe participating· in various 

types of activities and thus cooperate with each other that they 



TABLE 011 A Summur of the Results ObtalRed ln Relation to the 1~ H$PQ Factors 

Factors 

A. Reserwd-Outgolng 

B. Less Intelligent-Mote 
Intelligent 

C. Affeetged by feellngs-
!motlonally stable 

D. PhtegmatJc .. nxdtable 

E. Obedient • Assertive 

P. Sober • Hoppy-go-Lucky 

c. Expeldent-Consclentlous 

H. Shy- Venturesome 

~ Toughndnded • Tendermlnded 

J. VIgorous - Doubting 

o. Plcdd ... Apprehensive 

Q 2.croup fieperutent 
Self-suffldent 

Q .Undlsdpllned !Self 3eonfUct - Controlled 

Q0.Relaxed ... Tense 

Jlf.U 

3.29 

14.22 

11.9~ 

12.00 

11.46 

tJ.7S 

12.6' 
11.,7 

12.99 

11.82 

J 1.88 

12.4/4 

1).17 

Notet NS = Not Slgnlflcant 
• c Significant at o.o, le-vel 
•• c Significant at 0.01 level. 

13.7, 

).73 

13.78 

u.so 
12.14 

10.73 

12.14 

10.73 

11.83 

13.12 

12.12 

J2.01 

12.1#3 

12.78 

.U.J4 

3.79 

13.29 

J2.0tl 

11.67 

11.~' 

11.90 

10.,7 ••. 4, 

P value 

,.,4(••) 
11.20(**) 

6.66(••) 

0.21(NS) 

J.j,S(NS) 

6.00(••) 

1.02 (NS) 

2).72(") 

0.86(NS), 
·-' 

14.16 9.24(••) 

11.99 O.,l(NS) 

12.3' J.OS(NS) 

12.-'8 0.14(NS) 

12.9) l.Ol(NS) 

SJanUieance of Dlfferenee between M 

H VS M I M Vs L I . H Vs lH Vs L 

1.64(NS) 

4.~0(••) 

2.08(*) 

-
3.17(••> 

8.00( .. ) 

2.81(••) 

-

... 

2.44(•) 

0.6 (NS) 

1.96(•) 

-
2.,2(•) . 

0.84(NS) 

1.83(NS) 

-

).48(") 

4.30(••) 

,.,8{ .. ) 

-
0.86(NS) 

8.67(••) 

fi.0.3(••) 

j.-lo 

~ 
Oj 
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gradually become easy-going and warm-hearted. On the other hand, 

the 'lowly motivated students being e.:rclu3ive and perhaps more engul­

fed fn academic studies become reserved and detached. A contiriuous 

involvement in healthy activities may make the students more easy-
~ 

going and participating. Conc~versely, it may also · be reasoned out 
..._./ . . 

that because they are more reserved in their personality characteristic, 

the lowly motivated group does not take much part fn the different 

student activities. 

The finding that highly motivated students scored low on 

intelligence whUe the lowly motivated students scored high (Factor 

B), confirms the findings of the studies by Gupta (1966) and Verma 

(1979), while not corroborating the finding of Sylva, Bnmer and Genova 

(1976). The highly motivated group getting differentiated from the 

moderately and lowly motivated groups draws one's attention. It 

is possible that those who are superior in intelligence may be expec­

ted to have higher academic aptitude, thus calling for using their 

tfme and energies more on the pursuit of academic studies. Such 

students may also be aware, or made aware by parents and others, 

that in order to get an entry into higher professional educational 

institutions for studies say fn medicine or · engineering they have 

to secure a good percentage of marks in academic subjects. Thus 

it may be that they are not much motivated towards other school 

activities. 
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At this juncture, the result obtained with regard to the 

Factor J (Vigorous - Doubting), seems to be in consonance with the 

discussion with reference to Factor B( Less htteZUgent - More lnte-. 

Uigent). It is found in the study thizt while highly motivated students 

erare more vigoJ"OUS, zestful and go readUy with others, those mode­

rately and lowly motivated appear more doubting; obstructive, Indivi­

dualistic, internally restroined, re(lec.t.We and WlWUling to act. A 

similar indication comes- from the studies of Clarke and Peterson 

(1981~ elarke (1968), and Clarke, lrvfng and Heath (1969). As was 

thought in , Factor A, here also it may be reasoned out that because 

of their personality charocterlstic of being more individualistic and 

restroined, the moderately and the lowly motivated groups tend 

not to take part in activities which require more group participation. 

The result obtained wfth regard to Factor C(Affected by 

Feelings - Emotionally stable) finds support in the finding of the 

study by Nair (1972). Students who are more motivated towards 

the activities such as sports, games, etc., seem to be higher on the 

Emotional StabUity Scale. It is plausible that when the students 

take part in activities which call for adjustment with others, their 

emotions get sublimed rendering them to become emotionally more 

stable. This Interpretation seems to get silpfrt ' from the findings 

of the study with respect to the Factor B · af J. The students who 

are more academically oriented, become md>re individualfstic and 
I 
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thus may have less chances of letting out their emotions. This may 

probably· be a reason of the lowly as well as the moderately motfwted 

students to be lower on Factor C than their counterparts who are 

highly motivated towards student activities. 

Particular attention is to be drawn to the result obtained 

with respect to the Factor F (Sober - Happy-go-Lucky). The means 

of scores obtained on this Factor seem to follow a U-curve, the 

mean of the moderately motivated group being significantly lower 

than the means of both the highly motivated as well as the lowly 

motivated groups, while the latter groups themselves being not signi­

ficantly different from each other. No study by other investigators 

is found to throw more light on this finding which calls .for more 

research. 

The highly motivated group is (Otind to be more venturesome 

than the other two groups which among themselves do not differ 

much on Factor H (Shy - Venture3ome). That is, the highly motivated 

students are more adventurous and socially bold. This may also be 

related with some of the other personality characteristics found 

fn this group. As. has been noted (refer discussion on the result 

with regard to Fetor A), this group is more outgoing, wamthearted, 

easy-going and participating than the other two groups. It may be 

reasonable to conclude that fn view of more active participating 

In the student activities, the students of this group have acqull"'ed 

these personality characteristics. 



180 

As has been indicated by the study, on the eight factors, 

namely Factor D (Phlegmatic - Excitable), Factor E (Obedient -

Assertive), Factor G (Expedient - Conscientious), Factor I (Tough­

minded - Tenderminded), Factor 0 (Placid - Apprehensive), Factor 

Q 2 (Group-dependent - self sifflcient), Factor Q 3 (Undisciplined 

self-conflfct - controlled), and Factor Q 4 (Relazed - Tense), the 

three groups ·of students do not get differentiated. May be the student 

activities have more or less same or equal influence on the develop­

ment of these personality characteristics. . Or, it may be that these 

personality · characteristics promote the participation in different 

activities to the same extent. To ascertain · this· further research 

in the field Is necessary. 
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. SUMMARY AND CONCLUSION 

7.1 Introduction 

The body, the mind, the emotions, and the individual 

as a social being gradually develop and it develops (rom childhood 

through adolescence. The rote of this development varies w(th each 

individual, as do many traits, qualities, and abilities. Many factors 

constitute this growth and development. It is difficult, indeed, to 

identify the element or elements which are most important. Since 

it is a well-established principle that human development depends 

largely on the student activities along with other factors, it is therefore 

necessary to have thorough understanding of the inter-action of student 

activities with the -development of personality characteristics. The 

purpose of the study is to build a framework that estimates the rela­

tionship of these two. 

\ 

1.2 Statement of the Problem 

The present study entitled 'An Investigation Into the 

Organisation of Student Activities and their Relationship with Perso­

nality Characteristics of Secondary Pupils in Nagaland' eramines 

the organisational set-up of students activities in the high schools 

of Nagaland and establishes the relationship between student activities 

and personality characteristics of the pupils studying in Class X. 
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7.3 Operutional De(initiom 

1. Student Activities : 

Student activities are taken to mean all activities other 

than the class-room instruction and which have a recognised place 

in the prescribed curriculum (or secondary schools of Nagaland. 

2. Personality Characteristics : 

Personality characteristics are defined in terms of fourteen 

personality traits as measured by the Cattell's (1973) 14 High School 

Personality Questionnaire. 

3. Secondary Pupils :. 

Students studying in Class X in high schools of Nagaland 

are referred to as secondary pupils. 

4. Highly motivated, Moderately moti­
vated and Lowly motivated students ', 

The students are classified . into three groups accor _ing 

to the level of motivation towards student activities basing upon 

their responses on the questionnaire. Students obtaining scores from 

113 to 86, 85 to 59 and 58 to 31 are termed as highly motivated, 

moderately motivated and lowly motivated groups respectively. 

1.4 Objectives of the Study 

The proposed study aimed at realising the following objec-

tives: 
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1. To study the organisational set-up of student activs 
activities in the high schools of Nagaland. 

2. To find out the e.ri8tence of any relationship between 
participation in activities and the personality chara­

cteristics of students. 

3. To make suggestions for the reorganisation of the 
student activities in the high schools of Nagaland. 

Hypotheses I 
f 
I 

The study proposed to test the following hypo+eses: 

1. There is no significant difference among sMents 

147ho are highly motivated, moderately motivated and lowly m~~lvated 
to141ards student activities 141ith _regard to personality. chara/teristic 

I i 

Reserved - Outgoing. 1· 
2. There is no significant difference among ~tupents 

' 
· 141ho are highly motivated, moderately motivated and lowly mptivated 

:, 

towards student act.Gnties with regard to personality cha~~teristic 
i 

Less intelligent - More intelligent. I 
i 

3. There is no significant difference amon~ students 

who are highly motivated, moderately motivated and lowly \ mo~_fvated 

towards student activities with regard to personality cha~ct~ristic 
Affected by Feelings - Emotionally stable. 

"i 
·I 

4. There is no significant difference among st~ents 
·II 

who are highly motivated, moderately motivated and lowly moti~ted 
' towal'ds student activities with regal'd to personality characte~fstic 

Phlegmatic - &citable. 
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s. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Obedient - Assertive. 

6. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student acttvites with regard to personality characteristic 

Sober- Happy-go-lucky. 

7. Thoere is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

E.rpedient - Conscientious. 

8. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Shy - Venturesome. 

9. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 
,.. 

towards student activities with reg~d to personality characteristic 

Tough minded - Tenderminded. 

10. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly , motivated 

towards student activities with regard to personality characteristic 

Vigorous - Doubting. 
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11. There is no significant difference among students 

who are highly motivatd, moderately motivated and lowly motivated 

towards student activities lvith regard to personality characteristic 

Placid - Apprehensive. 

12. 1llere is no significant difference among students · 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Group dependent - Self-sufficient. 

13. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towards student activities with regard to personality characteristic 

Undisciplined self-conflict - Controlled. 

14. There is no significant difference among students 

who are highly motivated, moderately motivated and lowly motivated 

towaros · student activities with regard to personality characteristic 

Relaxed - Tense. 

7.6 DeUmftatians of the Study 

1. The main focU8 of the study was to find out the relation­

ship between student activities and certain personality characteristics. 

For this purpose the difference among three groups of pupils, namely, 

highly motivated, moderately motivated and lowly motivated towards 

student activities vis-a-vis their personality characteristics were 
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taken with reference to those fourteen traits as measureufby the 

High School Personality Questionnaire (HSPQ) of R.B. Cattell. 

2. The study was limited to the four areas of student 

i 
·activities namely, spars and games, NCC, literary activities and other 

1\ 

student activities such as gardening, handicraft, social work etc. 

3. The study was confined to the pupils of Class X studying 

in the high schools. 

1.7 Tools Used 

The tools employed included: 

1. 'Questionnaire on the participation in Student Activi;.. 
ties' developed for the study; 

2. Cattell's 14 High School Personality Questionnaire 
(HSPQ). 

1.8 Sample 

The study was conducted on a sample of 841 (580 boys 

and 261 girls) pupils, 490 were from the Government, 265 from the 

private and 86 from the private unrecognised schools. 

1.9 Data CoUection 

The required data wee obtained by referring to the relevant 
\ 

records and b~ Ctdminlstering the two tools (refer Caption 7.7) to 

the sample. 
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towards student activities scorel significantly higher than the highly 

motivated students on the personality characteristic Less Intelligent 

- More Intelligent (Factor B). But moderately motivated students 

dtsL not significantly differ from the lowly motivated students on the 

same personality characteristic. 

3. Students who are highly motivated towards student 

activities score.! significantly higher than the moderately as well as 

lowly motivated students on the personality characteristic Affecgted 

by Feelings - Emotionally Stable (Factor C). Among the latter the 

modereately motivated students scorat. significantly higher than the 

lowly motivated students on the same personality characteristic. 

4. Students who are highly motivated towards student 

activities scored. significantly higher than the moderately motivated 

students on the personality characteristic Sober - Happy-go-lucky 

(Factor F). lVhile the highly motivated students d~ not significantly 

differ from the lowly motivated students, the lowly motivated students 

scored. significantly higher than the moderately motivated students 

on the same personality characteristic. 

5. Students who are highly motivated towasrds student 

activities scoreL significantly higher than the moderately motivated 

as well as lowly motivated students on the personality characteristic 

Shy - Venturesome (Factor H). But the moderately motivated students 

dOL not significantly differ from the lowly motivated students on the 

same personality characteristic. 
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6. Students who are moderately motivated as well as 

lowly motivated towards . student activities score! significantly higher 

. than the highly motivated students on the personality characteristic 

Vigours - Doubting (Factor J). But the moderately motivated students 

di:i not significantly differ from the lowly motivated students on the 

same personality characteristic. 
! 

1. There is no significant difference among studentsk 

who are highly motivated, moderately motivated, and lowly motivated 

towards student activities on the personality characteristics Phlegmatic 

- &citable (Factor D), Obedient - Assertive (Factor E), Expedient 

- Conscientious (Factor G), Toughminded - Tender-minded . (Factor 

I), Placid - Apprehensive (Factor O), Group-dependent - Self-sufficient 

(Factor Q t• Undisciplined Self Conflict - Controlled (Factor Q ;, . 
and Relaxed - Tense (Factor Q i· 

1.12 SUgg63tiaM for the Organisation 
of Student Activities 

The present investigation was concemed with studying 

the organisational set-up of student activities in the high school of 

Nagaland and finding out relationship of pupil participation in student 

activities with certain personality characteristics. With a view to 

fulfil these objectives relevant data based on the existing rules, regula­

tions, prospectus, etc. were collected. Over-all observations and findings 

of the indepth observation of three schools together with testing 
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of the hypotheses of the study has made it possible to make a number 

of. suggestions for strengthening of the student activities programme. 

It was formd that the various activities like, sports and 

games, NCC and SUPW form part of the secondary school curriculum. 

These activities should be further strengthened so as to rnake them 

an integral part of curriculum rather than organise them on adhoc 

basis. Again, there are c·ertain other activities in which the students 

were found interested such as drama, quiz, essay competitions, hiking 

etc. and which are organised by the students themselves through 

wrious clubs or associations. It was observed that the students find 

it difficult to organise such activities due mainly to the paucity of 

funds. It will be worthwhile if the government encouraged these activi­

ties by extending financial help to such of the institutions as would 

be willing to take up the organisation or these additional student 

activities. 

There is a scheme under physical education programme 

i of the State called promotion of indigeneous games and sports. This 
I· 

~cheme is intended to encourage some of the traditional sports like 

. ~aga kick fight, high kick, free style wrestling and arochery. These 
! 

qan be better organised by providing suitable teachers especially 
I . 
I 

from among the Naga tribes. 
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By the end of the Fourth Five-Year Plan construction of 

as many as 88 play grounds for secondary schools was taken up. It 

was proposed to construct another 1 00 playgrounds during the 5th 

plan period for which a sum of Rs.s.oo lakhs was provided. It was, 

however, observed that though there are a good number of playgroWlds, 

they did not appear to be in good conditions. Obviously they are not 

being maintained properly. Due attention may be paid towards tile 

maintenance of play grounds in the 7th Plan so as to facilitate maximum 

participation of pupils fn games and sports. 

To provide facilities for training and encouraging the talents 

of secondary pupils fn various games and .sports, a State Sports School 

was set up in Dimapur during the Fifth Five-Year Plan. Five 'disciplines', 
t 

namely, Fo~-ball Association, Volleyball Association, Badminton 
" 

Association,Basket ball Association and Athletic association exist 

in this institution. One coach is allocated for each of the four associa­

tions, viz. foot-ball, volley ball, basket ball and badminton and two 

coaches for athletic association which was felt to be tnsuf(icient 

in comparison to the number of athletes. The state govemment may, 

therefore, consider providing additional coaches depending upon the 

need. 

It was revealed that ')'OUth centres' were established, one 

each in Kohima, Mokokchang, Tuensang and Mon (or catering to the 
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general welfare needs of the youth. While it would be useful to have 

such centres in every district, the State government may set-up monite­

ring-cum-evaluation machinery so as to further strengthen the 'centres'. 

NCC has been introduced in the secondary schools of Nagaland 

and is being well received by the pupils. However, it is confined to 

the Government Schools. The privately managed schools have so far 

been deprived of this benefit. In view of demand from the private 

schools and the immense influence of the NCC on the personality 

traits as revealed by the study, it is suggested that NCC should be 

provided in all categories of schools and pupils encouraged for enthusia­

stic participation in it. 

The Airwings of the NCC recently been opened in Dimapur 

Government High School and Mokokchang Government High School. 

In addition to usual aspects knowledge of plane-mechanism and moun­

taneering is given to the cadets. The Air-wings are however meant 

for the junior students presently. The demand for such training for 

the senior students may be met by establishing Airwings for secondary 

school pupils as well. 

An important feature of the high school curriculum in Nagaland 

is the inclusion of Socially Useful Productive Work which seeks to 

develop in the students the power and ability of keen observation, 
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collection of appropriate information, systematic presentation of 

work experience, etc. But this is not enough. The programme of 

SU'JtPW be considered as an integral part of educational curricula. 

In-service and refresher programmes be organised for orienting the 

teachers to various aspects of SUPW. 

Organisation of student activities may be done in co-opera­

tion and wide contact with the guardians and parents of the pupils 

which may have a positive effect on their social adjustment. 

1.13 Suggestian (or Further Researdl 

Some of the research studies which could be undertaken 

as a furtherance to the present study are suggested as follows: 

1. Experimental studies having dif(eN}_.nt--stlident activities 
as the treatment variable and--·being carried out over 
a fairly long periog- may .. ·be undertaken to know the 
effect of them· on the development of different perso­
nality characteristics in children. 

2. A comparative study to find out the type and extent 
of participation in student activities between tribals 
and non-tribals, as well as among the different tribal 
groups may be undertaken. 

3. Studies may be undertaken with students belonging 
to different levels of education, namely, primary 
secondary, and collegiate, to know how the pattem 
of participation in the r.Jifferent student activities 
change among the different age groups of students. 



Ahluwalia, S.P. 

Aier, Y. 

Aikara, J. 

Alexander, ~1.M. 

Allport, G.W. 

Anderson, Duston 
and Poole 

Anderson, L. t~. 
and Van Dyke, L.A. 

Ao, M. Alem Chiea 

194 

Impact of_ Democracy on Secondary 
Education in India, (With special 
reference to Madhya Pradesh), 
Ph.D. .Edu. Jabbalpur University, 
1965. 

•Naqaland Tomorrow and Her 
Educational Youth•, Thinker 
11!1, february, 1973. 

Ideological Orientation of 
Student Activism in Kerala, 
Ph.D. Soc. Poona University, 
1974. 

The Changing of High . School 
Curriculum 1 (Second Edition 
Reading, 1971 • 

Personality A Psychological 
Interpretation, Henry Holt 
and co. New York, 1950. 

Thesis and .Assignment Writing._ 
Eastern Private Limited, New 
Delhi, 1970. 

Second!!f School Administration, 
(Second Edition), Boughton 
Mifflin Company, Boston, New 
York, 1972. 

Report on the Survey of Prefe­
rences and Aspirations of Students 
in Nagaland, t;aga; Institut~ 
of culture, Kohima, 1969. 

Child in Home and School (A 
Study of upbrin<Jing of Children 
in Mabarastrian Hindu families 
in Poone), Ph. 0. Soc. Poona 
University, 1962. 



Arthur, G. Miller 
and Virginia Whiteeomta 

Avinaahilingam, T.S. 

_:-.:_)Babu, N. , 

"-£.Badami, a.o,. 

•. _ _:·aakshi , N. a. , 

,: . '!Bakehi, K. D. 

Beckuer, B. , and 
Cornett, J.D. 

Best, J.W., 

195 

Physical Education in the Ele­
mentary School Curriculum, ( 'l'bird 
Bdition),Prentice Ball, In~ ... 
Rnglewood C.liffs, New Jersey, 
1969. 

•commUDity and Social Service 
Programme in Teachers • Training­
Colleqe•, Journal of Educational 
Research and Extension, Vol.14, 
No.1, July 1977. 

understanding of Basic Education 
Mi.nistry - of Education, Govt.of 
India, New Oelbi, 1954. 

A Comparative study of the 
Personality Paetors of Biqh 
lntelliqence , - tJigh Creative 
Thlnkers and Bigh Intelligence 

Low Creative Thinkers in 
Secondary Schools, Ph.D.Edu. 
Kerala University, 1977. 

A Survey of Use of Leisure 
time Among tbe Pre-university 
Colle~e Students, University 
of School of Psychology, Educa­
tion ana Philosophy, Gujarat 
Universi~y. 1969. 

An Investigation into t.be causes 
of Inoiscipoline Among students 
of Secondary Schools of Iran 
with special Reference to 'fehrun 
Ph.D. Edu. Bombay, university, 
1973. 

Physical Education in Delhi 
Schools. CIE, New Delhi, 1965. 

The Secondary School CUrriculu."ll 
- Content and Structure, Texas 
Tech. University, lntext Educa­
tional Publishers,. 1960. 

Research in Education, (Third 
Edition), Public Ball of India 
Private Ltd., New Delhi, 1978. 



Bhaduri, A., 

Bhatta, K.R., 

Bhouraskar, s., 

Bininq, A.C. and 
Bining, O.B. 

,_ Biswas, A., Dutta, s., 
and Sinqbal, R.P. 

Bloom, B.s .. , 

Bombay Municipal 
Corporation 

Bucb, M.B., 

-----· 

196 

A Comparative Study of Certain 
Personality Characteristics 
of the over and the Under Achie­
vers in Higher Secondary Schools, 
D. Phil, Psy. calcutta university, 
1971. 

Adjustment Problems of the 
Under-achievers, University 
of PsycbolQ9Y, Education and 
Philosophy, Gujarat University, 
1971. 

A New Approach t.o the Philosophy 
of Educational Administra.tion, 
Ph.D. Bdu., Vikram University, 
1964. 

Teaching and Social Studies 
In Secondary Schools,(Tbird 
Rdueatlcn), -rata Me Graw-Bill 
Publishing co.Ltd. ,Bombay, 1935. 

The New Educational Pattern 
in. India, Vikaab Publishing 
Bouse Pvt. Ltd., Delhi, 1976. 

Stability and Cbanqe in Human 
Characteristics~ Jobn Wiley. 
New York, 1974. 

Experiment in Standard I Teachin2 
A Study of the Bffect of Child­
centred Teaching, Practices 
and Correlated Play Activities 
on the quality of Attainment, 
Attendance and olseipline In 
Standard I, Prlli'.ary Education, 
Department, 1957. 

A survey of Research in Education, 
Centre of Advanced Study in 
Education, M.S. University, 
Baroda, 1974. 

Second Survev of Research in 
Education, Society for Educational 
Research Development,. Baroda 
1979. 



Burton, W.B., Kimball, 
a.s., and Winq, B.L. 

Cattel,l, B .• b., 
' ______ , 

cavonaucah, J.O. 

Cbaturvedi, S.L. 

Choudhury, N. 

Clarke, B.a. and 
Clarke, D.B. 

-------· 

197 

Education for Effective Thinking, 
Appleton Century Crafts, New 
York, 1960. 

Personality : 
Theoretical and 
.Me Graw Bill, 

A Systematic 
Factual Study, 
New York.1950. 

The Scientific Analysis of 
Personality, Baltimore, P<l!nc;ulne 
1965. 

'The Relation of Recreation 
to Personality Adjustment•, 
Journal of Social Psychology, 
1942, 15. 

Craft as an Educational Medium 
in Elementary Schools, Ph.D,. 
Beneras Bindu university, 1957. 

Comparative Study of the Pro­
gramme of Elementary Teacher 
Education in the State of Gujrat 
and Philippines, Ph.D., Edu. 
M.S. University, 1976. 

•tntellectoal and Cultural 
Activities of Rokokchung 'l'own•, 
Thinker S ( 1 l, Pebrwuy 1977, 
40-44. 

•characteriotic.e of the Young 
Athlete A Longitudinal Look•. 
Kinesiology Review, Washington 
D.C. AAHPER, 1968. 

•social Status and Mental Bealth 
of Boys as Related ~o their 
Maturity, Structural and Strength 
Characteristics•. Research 
Quarterly, 1961, 32(326-334). 

•Relationship Between Level 
of Aspiration and Selected 
Physical Factors of Boys Aqed 
Nine Years• Research Quarterly, 
1961, 32(12-19). 



Clarko, B.a., Ivwing, 
R.N., and Heath, B.B. 

clarke, H.B; and 
Peterson, R.B. 

coleman, J.C. 

Coleman, .J.S. 

Conaut, J.a~ 

corbin, a.n. and 
\1i lliam, J • ~. 

Cory, F.a.B. 

198 

0 Relation of Maturity, Structural 
and Stret\Qth £-tea.sures to tbe 
Somat:o Types of Boys or through 
t5 years of Agee~, Research 
Quarterly, 1961, 32.(4.49-460). 

°Contrast of Maturational Stru­
ctura.l and Strenqth Characte­
ristics of Atbl~tes end flon­
Athletea 10 to 15 years of 
Age•, Research guarterly. 1961, 
32(163-176). 

0 The Pe.rception of Interpersonal 
Relationships During Adolescence•, 
The British Journ.al of Educa­
tional Psycholoav, 1969, 39(253-
260) •. 

Tho Adolescent society, The 
liew Free Press of 

York, 1961., 
Glencoe, 

'i'he American Riah School Toeay., 
file Graw Hill, New York, 1959. 

Rduca.tion fo.r Leisure, 
Ua.ll, Inc. , Engle~1cod 
Ne~ Jersey, 1973. 

Prentice 
Cliffs, 

•aigh School Graduates Appraise 
Extra Curricular Activities• 
Sehool Review, 1955. 

Council for Social Science:Nagaland and Rulee and Regula­
tion~, 1\ohima, 1.979 • 

. :;;'dnaisy, J. v. 

Daniel, L. 

Physical Education of Girls 
in Indian Schools, Ph.D. Bdu., 
Madras, Onive.r·sity, 1963., · 

Audio Visual Me.tho(,ls in Teaching, 
(Third Edition), T.he Dryden 
.Bess, Inc. llinsdale Illionis, 
t946. -' 

The Passing of Traditional 
Society, t:!odernisinq t'h~ Middle 
East, The Free Prcgs,t-iew York, 
l958., 



Oas, P.C. 

Davies, I.r:c., 

Dodd, T. 

Ooraiswamy, s., and 
P\lrushothamam, s. 

Dorji, D.R. 

19'9 

Juven~le Delinquency : A Study 
and Identification of Caasalive 
Factors with special Reference 
to Assam, Ph.D. Edu. Gauhati 
University, 1975. 

Objective in D!rriculum Design, 
Mcgraw-Bill Book Cc~pany(OK) 
Limited, Maidenbud, 1976. 

Desiqn and Technology in the 
School Curriculum, Hodder and 
Stoughton, Lcndon;l978. 

•The Impact of NCC on the Oave­
lopment of Certain Personality 
Traits of the Secondary School 
Stodents 11

, Journal of Educational 
~esearch and Extension. Vol.13, 
~lo. 3, January 1977. 

A Study of Leadership Behaviour 
and !ts Correlation in the 
Secondary Schools of Panchmahal 
District, Ph.D. Edu. M.S.Oniver­
sity, 1975. 

Educational Administrative 
in Ha9aland(A Survey National Staff College for 
.Report Educational Planners. and Admini­

stators, 17-B1 Sri Aurohindo 
~Ulrg, !-lc.w Delhi, 197&. 

Edward , J. , and 
Edward, S. ( eds • ) 

Edwin, G.B. 

Eysench., B.J., 

Fein, G.C. 

Essays on the Tca.ching on Enc:lish 
Appleton, New York, 1960. 

A History 
Psychology 
The Times of 
1969. 

of Experimental 
(Second Edition) 

.India P:ce.es, Bombay, 

The Strueture of auean Perso-
nality (Third 
thuen a.nd Co. , 

Edition?, Me 
New York, 1971. 

qPretand Play in Childhood 
: lm lntegrati ve Rtaview 0

, Univer­
sity of .&1ichigan,JL of Child 
Development, Vol. 52, No.4, December 
1981. 



Festin9er, 1 ... , 
Kati, D. 

Plorio, A.B. and 
Stafford, G.T. 

Freeo.an, P.s. 

Frederick, M.R. 
Herold, G.R., Oanold, 
L.P. and Charles, K.w. 

Friesen, o. 

Garrett, .B.P. 

George, G. 
!Jankard .Jr • 

Ghosh, D.B. 

_____ , 
______ , 

200 

Research Methods in the Beha­
vioural Sciences, Amerind Pub­
liahi.nq Co.Pvt. Ltd. New Delhi, 
1950. 

Safety Education (Third Edition) 
Macgraw-Bill Book Company, 
Net:~ York, 1956. 

Theory and Practice of Psycho­
logical, 'resting (Third Edition), 
Oxford and IBB Publishing Co.,· 
New Delhi, 1950. 

,,. 
The Development of Secondary 
Education, Th.e Mac Millan Com­
pany, Gilber/Macmuillan canada, 
Ltd., Taranto, 1969. 

•value Climates in Canadian 
B .i g h schools , 12 

- ~T.;;;h~e~_c.-·.;;;;a~n;..;;;a~d-i_a~n;;;. 
Administrator, 1966, 6(1-4). 

Statistics in Psy~holoqy and 
Education, 
-Simons (P) 

Vakils, Fiffer and 
Ltd., Bombay, 1966. 

•curriculum Improvement• An 
Administrator's Guide, Parker 
Publishing Coinpany, Inc., Ne-w 
Jersey, 1974. 

Nagaland Gazetteers, 
Oistriet, Govt. of 
Rohima, 1979. 

Naqaland Gazetteer 
District, Govt. 
~obima, 1979, 

' of 

Nagalana Gagetter, 
District, Govt. of 
Kohima, 1979. 

Kohima, 
Nae;aland, 

ff!o:kokchunq 
!;tag a land, 

Tuensanq 
Naqaland, 

Nagaland c~u~etter, Wol!tha District 
Govt. of Nagaland, Kohima, 
1979. 



Ghosht B.B. 

Girichhidda 

Gopal, A.K. 

Gorden, B.a. 

Grinder, R.B. 

Gupta B.L. 

Gupta, B.P. 

Gupta, t.P. 

201 

Naqaland Gazetteer, 
Oistr~ot, Govt. of 
Rohiroa, 1979. 

Zunheboto 
Nagaland, 

A Study of Personality chara­
cteristics_ of Athl€3tes Parti 
cipating in Contact, non-contact 
and Semi-contact Physical Acti­
vities, Ph.D,. F~u. Poona Uni­
versity, 1977. 

Certain Differentiating Perso­
nality Variables of Creative 
and Non-Creative Science and 
Engineering StuBents, Ph.D. 
Sdu. Kurukshetra University, 
1975. 

The Psycholoay of Learning 
and Moti vat: ion : Advances in 
Research and Theory, Academic 
Press, ;~ Subsidiary of Harcourt 
Brace Jovanovich Publishers, 
t~ew York, 1974. 

AdoleGcence, Arizona State 
University, Johu Wiley and 
Sons, Inc. New York,197l. 

An lnquiry into the Working 
of Physical Education and Health 
Services, for Boys in Secondary 
Schools of Bhopal Div. M.P., 
M. Ed. Dis.sertation, 1958. 

A Study of Personality ~djust.ment. 
in Relation to lntelliqence, 
Sex, Soicioi-Economic Background 
and Personality Oicensiona 
of _ Extraversion and ~icuroticism 
Ph.D,. Edu. Utkal University, 
1978. 

A Differential Study of Planning 
and At3ministration of tho Co 
curricular Activities cf Meerut 
University Adolescents, Bdu. 
Meerut University, Journal 
of Educational Research and 
Extension, Vol.l9,No.4,April-1953. 



Gupta, V.P. 

• • 

Gupta, v. P-. and 
~ohd., A.. 

Harry, s. 

Hillway, T. 

Horrocks, J.R., and 
Benim.off, M. 

lCSSR 

Jafar, s. 

202 

•tntelligence and Personality 
Characteristics of Selected 
Bigher Secondary School Sports­
men and Non-Sportsmen•, JL 
of Educational Research and 
Extension, Vol.II, No.4~ April, 
1966. 

•performance in Physical Educ­
tion, Physical Fitness and 
Personality characteristics 
as Measured by 16 PPI •. !!!! 
of Educational Research and 
Exte.nsion, Vol.S, No.4, April 
1972. 

0 Teaching Attitudes as Related 
to Academic Achievement, Adjust­
ment and Athletic Ability 
·of Pllpil Teachers in .Physical 
Education•, JL of Educational 
Research and Bxtension,Vol. 
15, No.4, April, 1979. 

A~aessment and 1festing : An 
Introduction. Georqe i.\,llen 
and vnwic, Loneon, 1972. 

Introduction to Research, (Second 
Edition), Houghton Mifflin 
Company, Dost.om, 1964. 

•stability of 
Nominee Status, 
year period, as 
their peers•, 
t966., 1(224-229). 

Adolescent's 
over a oue 
a friend by 
Adolescence, 

A Survey Research in Sociology 
and socia.l .nnthroooloqy, Vol. II, 
Popular Prakashan, Bombay,l974. 

sociolo9ical Study of Educational 
Television in 'l'ahrun, Ph.O., 
Edn. Poona Oniversity,1976. 



Jatprakash 

Jaygopal. ~. 

Jero~,. c.t1., and 
:David. a..t. 

Jindal, C.ll, .• , 

Jenes, :J.J. Salisbury, 
c.J., and Speneer. R.t.. 

Jum, c.~. Jr. 

Rap-se, V.K. 

203 

~. Comparative Study of Orban, 
Rural a.nd Trihal Efigber Secon­
dary Students of. .::!adhya Padesh 
with .reference to their Mental 
Abil.it:y and Interest Pattern, 
Ph.D. Psy. Sagar Oniversi·ty, 
l972. 

Personality Profile of the 
tinder and · ftigh Achievers of 
Soma of tbe School in. the City 
of. ~a draa, ne.velopment of P!l.Y• 
Madras University, 1914. 

Statistiaa ana Re~earcb in 
Physical Education, Tt-.e c.v. 
Mosby company, OSA, 1970. 

A Comparat.ive Study cf s~ 
Personality Variables and Affe­
oti vo i!eaotion.s "iowards ihtamina­
ti.ons of. SQ.perior and Failing 
College Student.s, Ph.D. Edn., 
Knrukabetra Unive:sity,1976. 

Sncondn:r:y :Sc)'tool Admini&t.r~tion, 
Mcgraw Sill Soott Company# ~ile\lf 
York, 195i>~ 

Influence of Physical Bducat.ion 
on the Post-Adolescent Girltn 
A l?eycholo9ical Study, Ph. o., 
Pay. All«thabad Oniveraity,1960. 

lntroduct ion to Psychologicjll 
Measurement (International 
Student Bd.it.ion). ~egraw-Bill 
Book Cempa.ny, l~~w York, 1970. 

Curriculum Oevelopment in 
Phvsical Education, Crosby 
Lak Wood Staples, Lcnd.on, 1976. 

Co-curricular Activities in 
Modern Secondary Bi9h Schools 
or f1estorn .~J. P.radesh witn 
special reference to Indore 
District, ~~.Ed. Oi.sa:ertation, 
t960 •. 



!tar, a.c. 

Kieffe.r, B.P. ana. 
Coehra'Jl, L.W. 

!tlausmei.re, n.J. 

ltumar, e.a. 

Kendu, C.L. 

Lal, s.K. 

Lec.nard, A.L., 

Li.nder, I • a. , and 
GUill'\, U.~. 

:tindcJr$n, E. C. , a.nd 
Byrne, n. and 
Li.ndqre.n, F. 

Maduranayagam, o.s. 
c!tnt.l Peroee, M. 

204 

i~ducaticn A Stuttf of its 
Principles and Psychology, 
New Book Stall, Gauhati, 1961. 

Manual of Audivisual 
(Second Edition), 
Ball of India, Pvt. 
new Delhi, 1962. 

'l'echnigucs, 
Prentice 

.ttd., New 

PCognitive Operations in 
Coneept Learnin9", .Eduea.ticnal 
Psyebolog:y, 197, 9(1-8). 

•saga sanskritik Parivesh Kick 
Jhanki n (an ~aga Culture in 
Hindi), Bastroacuak, 29(2-3), 
!'!ay-June 1979 (1-4). 

Differential Personality Traits 
i'r1 Juvnnile Offenders Belonqinq 
to Scheduled 1"rib-:ea- and Other 
Co.:nmunities, Ph.D. Bdu.. najastban 
University, 1966. 

Educational Progress and Problems, 
of scheduled Cao.te and Scbod.oled 
Trihe Colle-ge Students in Raja­
than, Ph.D, soc., Jodhpur Uni­
versity, l974. 

Curriculum Foundations and 
StandardR for Physical Educa­
tion, p·rent.ice-Hall, Inc. Engle-
.~ Cliffs, ~aw Jer~ey, 1970. 

~Bcondnry School Admin.ist.rat.icn: 
Problema and Practice, Charles; 
E. ti1arill fiooks, Inc. Columbus, 
1963. 

Current Res~arch in Pnychology 
- A\ B-ook ef aeading, John \liiley, 
and Sons, Inc~, t:4ew York, 1971. 

•.Altitu.das of Priraary School 
Teachers Towards Co-eurri.cular 
Activities and Hon-ocodemic 
1\ctivit.ies .. , Jt. of :Bducat.ional 
Research ancl Eatension, Vol. 
v., No.2, October, l96B. 



a-ancal. N.V. 

-------· 

Mathew, ?., 

M'eguiqan, F.J. 
and Woods, P.J. 

Mcnab, ?. 

Menon, s.K. 

205 

A Study of the 
l\.etivities ef 100 
of a Hindi Med.iom 
Oisse·rtatlcn. 1957. 

Leisure tima 
schoolG G.irls 
School, ~l.!i<i. 

Conditions !iequ.ired for Quality 
'reaching, The S.:t.T •• O. Council 
of Educational Res.anr~h,.. ,~adrns 
1964. 

•statisties of 1'lacJas completing 
Secondary and fdgh.c.r Rdueat.ion 
c.u1d their State of Srnplyment•,. 
DirectoratE! ef Sducatien, Rohi!lia, 
1971. 

-eeuca,t.ion and social change 
wit't~ Particular F..eforenee to 
NagalandD, ~hinker :!( 1-2}, 1979,. 
( 39-45). 

Some Personal.! t.y Vact.ora Related 
to Under-achievement in Seicnce 
Ph. D. Sdu. literal a University, 
197~. 

A. Study of t.h.e Problem of Adjnst:­
~~nt Molesce.nce,. :O.Phil, Phil. 
Calcutta Univt:irsity, t$172. 

Aea:t!et:de r.eadership and Student 
Unr$a't - A Pilot Study. Zakir 
Hussain Centre for Mauaational 
Studies. Ja.waharlal Nebru Oni­
versity.1974(ICSSR Financed) 

Contempgrary Studies 
loqy, Appleton 
crafts Bducatlonal 
~teredit.h Corporaticn, 
1972. 

in Psycho-
Century 

Division, 
Ne'ti? York, 

~edern Schools l\tbletica, URI 
Books. university of Lond:on 
Presa :r.td •. ,tondon, 1970. 

A Compara.tive Sttu:\y of the 
Personality Cbaractciristies 
of Ov@r-achieve.rs and under­
achievers of Siqh Ability, 
Ph.O,.i?-ay.tterala Oniversity,1973. 



206 

~1iller, P.A., Hayer, J.n.~lanni.ng Student Activitieo, 
New Jersey, and Pat.rich, n.s. Prentice. Ball, ;tnc. 

1959·. 

l!~in.i2try of Education 

Morris, A. 

rmssam,. P.a., conc;er 
J .J. and Kagan, ;r. 

'rhe Re .or of Secondar · Education 
commissioa 1952-53 , GOV't. 
of India, The Manager of Publica-· 
tion, new Delh.i., t953. 

Factors in Studont L.eetllership, 
Activism: An Em:pirical Sociolo­
qical Study, Ph.D. Soc. APSO, 
1974. 

"Sports for 1\.l.l•, The :Zducat:ional 
Review, Vol. XXInrt, No.8, AUSJUS.t, 
t9SO, p.159. 

nalitv (Fourth Edition), 
and Row Publishers, New 
t963. 

?e!Z'$0-· 
Harper 

Yo.rk, 

e1ia9aland : J\ Re.markable P.roqrcss i.n :Education", Commerce 

·~agaland in India, 

rJair, B.s. 

13, 1.\ut;ust ( Suppl0~ent) 1977, 
53-4. 

Registrar General 
1961, Sibl.iography 
Studies in In.dia, 
Pc.blication, Delhi, 
782). 

Cenlllna 
of Social 

~iltanager of 
t961 (763-

A Comparative Study of the 
Personality Characteristice 
of Socially Accepted and R~j(l­
et~d Girls o.f Higher Secondar:? 
Schoolm of A9ra City, Ph.D. 
Eda. Aqra Unlvereit.y, 19'73. 

A Study on t:he Effect of l'JC'C 
Training· on Physical Growth, 
adjustment, A.cademic Aehieve­
eent and Certain Personality 
Traits of Sigh School Pupils 
in Kerala Stote, Ph • .O. Edu. 
i\arala ouivereity, 1972. 



N.l.C. 

Norrean, l?.W. 

t'iorullah, s., and 
Naik, J.P. 

Pal, J. 

Pani, R.N. 

207 

~ducatJ.on and National Dsvelo· 
~' l'iieport. ·of the Bducat on 
Commission (1964-6£), Vol.2, 
New Delhi, 1966. 

1'he Indian Year Book of Sdnca­
t ion, 19 61. First Year · Book 
: A. R:evi.ew of £dueation in 
India ( 1947-61) (Revised Edi­
tion}, Part I, National Review 
Central l?rQ9ratmae, Naw Delhi, 
1965. 

A Bri~f Riato~ical Account 
of ~73qa land, ltohima, 197ll. 

Educational R~search : A Guid.e: 
t.o the Procea:s1 (2xperimenta.l 
~dition), wordsworth Publishing 
company, Inc. Belmont, Cali­
fornia, 1974. 

Studenta • !Us tory of Education 
In Indian { 1800-1961 ) (&~vised 
Edition), ~cmillan & Co. ?imitid, 
Bombay, 1962. 

Personality Study of t:he Student 
J~ader$, Ph.D., Edu. Sam. Oni­
versit}r, 1976. 

A Study of AcaQemic P.chieveme.nt 
of Atl:oleacent Students of' Rural 
and ln6astr1al Areas in Relation 
to their Introver-Bxtrovert 
Attitudes and Certain other 
Persona1ity Charaetorlatiea, 
Ph.D,. Pay. Bihar Onlv0rsity, 
1974. 

The ~d justm.ent '!?roblerns of 
tne Gifted Children and thoir 
neactionn to Frustration, Ph.D. 
Psy. Iiiysare University, t973. 

Bvaluntiort of Co-curricular 
Activities in secondary Schools 
of Orissa anfJ t:beir Relation­
ship with Personal Development 
of Pupils, Ph.D. Edn. Utkal 
University, 1969. 



Patel, B.Ji. 

Pendse, v.v. 

208 

Stu.dy of L.eade.r·ship for lt;tpro­
vin9 ln.structio:n in !Ugh Schools 
.of Selected Districts in Gujrat, 
,Ph.D. Edu.M.S.Oniversity, 1974. 

tu:t Ibtpe.rimental Study of Leader­
ship process Amonq Sec.ondar:y 
School Children of Greater 
Poena, Ph.D. Psy. Poona UniVllil:r­
sity, 1961. 

Pemberton Billing, R.N.~ 'l'eaeh.ino orawa, London •o• 
Press Ltd., London, nnd Clt;g-)1, J.D. of London 

1965. 

Pe.rira, o. A Study of Five llSajor Factors 
Co.ntri.bnt.in9 to eertain psycho~ 
logical problems of pre--adol~s­

centa, P'h.D. Psy. Mysore Univeraity,1974. 

Petor., 'F .0. 'rhe Seeortdary School Today, 
(Second Edition), Inteat Bduea­
tional Publishers, Scrautier, 
1972, pp.l74-17S. 

Plllai• C.B.K. and 
Pero2e, t~. 

PoUt, R. ,· and 
na.lferly, .o.s. 

Prinea Morton, 

Ram Cbande-r 

RevolQtionaries wbo 
be ao~e by 7 •. 36, 
E.appau 1 1969, 51 

Have to 
Phi Delta 
(561-569). 

0 Attitudes of College-atadents 
in Coimbatora Diat.riet Towards 
Compulsory 1'-1CC 'training• JL 
of Bduc~tional Research and 
Extension, Vol.Il, No.3, January 
196(). 

raAdolescencc 
Delinquency•, 
in Crime and 
7. ( 82-96). 

Cetn.fni t.t:~ent and 
J.L of Research 

Delingueng 9 1966, 

'rhe tfnconsci ous , (So cone! &di tion) 
The waCIUillan Co. ~C-0 York. 1929. 

•A Comparative Study of Acade­
mic Achievements of Active 
and Regulcr Participants in 
ao-onrricular Activities and 
thnt of won-Participants•, 
JL of Educational Research 
a.nd F.xtension, Vo.l.16, No.3, 
Janaary 1986. 



Robart N. Bosh, 
DWigbt W. Allen 

Robertson,S.M. 

Robbins, J.a. and 
Williams, S.B. 

Ross., L, Mcagley, N. 
and Dean Evans 

Ruffer, w.n. 

Saran, v,. 

Saroja. 14. v. 

Set.b, s. 

209 

A Mew Design for Bigh School 
Education, AssWDlng a flexible 
schedule, Mc9raw Ball acok 
Company, New York, sanfrans-iseo, 
1964. 

Creative crafts in :Education, 
rcutlidge and Keg an Paul Ltd. 
Broadway Bouse, Carter Lane, 
London, 1952. 

Student. Activities in the Inno­
vative Schools, Mineapolls, 
Burgess, 1969, p.42. 

Hand Book foJ: Effective CUrri­
culum Development, Prentice-Hall 
Inc. Bn~lewo~d Cliffs, New 
Jersey, 1967. 

•A Study of Extreme Physical 
Activity Groups of Younq Men• 
pesearch quarterly, 1965, 36, 
(183-196). 

A Study of .Personality Traits 
of Nursery School Cbildren 
Against the background of their 
Bome Environment, Ph.D. Edu. 
Aqra On.ivereity .. 1970. 

Art Appreciation 1n School 
Children with special reference 
to some personality Traits, 
Ph.D,. Bdu. Modern University, 
1970. 

-A Study of some of tbe Determi­
nants of Personality Characteri­
stics of Pre-adolescent: Children 
Ph.D, Edu. C'alcmtta University, 
1977. 

The Adjustment Problems of 
Pimah Adolescents (A Sociological 
Study of 500 Female , Teena.qers 
of Luctnow city), Pb._O. soc. 
Lueknow University, 1970. 



Sherwocd i D.!?. 

Singb, B. 

Sll\ha, H.M. 

Sinha, S.R. 

Slnqhi, N.K. 

Sodhi, 'f.S. 

210 

A Study of Factors Underlying 
Adjustment Problems · of 
professional and Non-n>rofes­
slonal Colleqe Stuaonts, 
Ph.D. Etlu., l.aeerut University, 
1979. 

Bdaeation and, SoelolOCfY,. 
C.o111er Mcmillan Publiebers, 
London. 1956. 

A study of Personality 
Traits of Student LG&clers 
and Nen-Lea<lcrs c.f Belecte.d 
!ndian Universities and 
their expressed opinioa 
Tcwa~rds Leadership Traits, 
Pb. D. Edu. Benaran Binda 
university, 1974. 

A Study leadership Behaviour 
of Beads of Secondary S·ehools 
of Sarayana and ito eorrelat.es, 
Pb.D. nau. «uruknhetra 
University, 1978. ~, 

A Study of Intelliqence 
and some personal! ty Factor a 
in Relation to Academic 
Achievement of School Students 
Pb.O. Psy. Magadh University, 
1967. 

Bva.luation of ECC Training 
in the Development of Leader­
aMp Qualities A$Cng Sc:hool 
Stnlients, Pb. D. Pay. Patna 
University. 1966. 

Educational Preble~ of 
tbe Schedulea caste and 
Sched~led Tribe School 
Student.s in Rajasthan Deve­
lopment of Soc. Ra jastba.n 
University, 1975(ICSSR, 
Plnanced). 

A cemparatlve St~dy of 
the Personality Patterns 
of the Students of Religious 
and Secular Institution, 
Ph.D. Psy.Aqra Universit.y,1970 



Srivastava, G.P. 

Srivastava, J.P. 

Srivastava, R.C. 

suri, s.P. 

Synder, B.B. 

'fal'Jdon, s. 

Thomas, v. Busse, 
Richard s. Manafiel<l, 
t~J.J. )tessinger. 

Tiwari, o.o. 

211 

A Study of Personality Factors 
as Bachelors of Academic Achieve­
ment of ni~h School Students, 
Ph.D. Edu. Benaras Hindu Univer­
sity, t976. 

A Study of tbe Effect of Academic 
and Personality characteristics 
on t be Academic Aehiever.J.e:nt 
of Boys Readin9 in Class X, 
Ph.D. Rdu. Rajasthan University, 
1974 •. 

Students• Part1ci~ation in 
Administration. Sterlinq Publi­
shers (P) Ltd., New Delhi, 
1975. 

A Study of Differential Perso­
na.lit.y Traits in Intellectually 
Superior, Average and Belev 
Averaqe Students, Pb.D. Eda. 
Rnrukshetra University, 1975. 

A Longitudinal Analysis of 
the Relationship Between Bigh 
School Stude.nt Values, Sccial 
Part.icipa.tion and Educational 
Oeeup~tional Achievement,• 
Sociology of Education, 1969, 
42,. (26·1-270). 

A Psycholoqical and Sociol~ieal 
Study of Under-achievers, Ph,.D. 
Edu. Benaras Bindu University, 
197&. 

Activities in Child and Adoles­
cent Development Harpo ana 
Row Publishers, New· York, 1974. 

Thontthts on Education, Chugb 
Publications, Allahabad, 1972. 

Practices nnd Prospects of 
Physical Education in t.ha Colleges 
under the University of Kerala, 
Ph.D. Edu. Kerala University, 
1976. 



Upadhaya, R. 

Verma, K.llt. 

Verma, v. 

Walia, D,. 

watson, J.s. 

William, c. Morse and 
G. ~&X Wift<JS 

212 

Student Unrest AStudy of 
the De9ree Colleges of. East.ern 
uttar Pradesh, Ph.D. Edu. Benaras 
Hindu University, 1975. 

•comparative study of Persona­
lity Traits of Sportsman Parti­
exipatinq in contact and Non­
Conta.ct Sports•, Jou.rnal .of 
Educational Research and Exten­
sion, Vol. 13, No.3, January, 
1977. 

Frustration and Maladjustment 
of netarded Adolescen.t school 
Students, Ph.D. Bdu.Lucknow 
University, 1969. 

The Giftetl 
Their Self 
Pay. Panjab 

Adolescents and 
Concepts, Ph.D. 
University, t973. 

Behaviourism •. 
Chicago Press., 

University of 
Chica9o, 1930. 

Reading in Educational Psycho-
logy, o.B. Taraporevala scns 
ana CO. PrivateG Limitec, Bombay, 
1970. 



213 

APPENDIX A 

Syllabus ior Co-curricular Activities lor 
Classes tx and X .tn file State of Nagaland .· 

PHYSICAL EDUCATION 

Objectives: 

1. The pupil develops health and physical well-being. 

2. 'fhe pupil develops desirable interests and 
·Skills. · 

l. The pupil develops desirable personal. and 
soe!a.l qualit.ies and healthy social habits. 

4. The pupil develops the quality of leadership. 
s. The pupil learns the values of team-work,. 

cooperation and fellow-feeling. 
6. 'fhe pupil develops tbe spirit of sportsmanship. 

1. The pupil practises diaciplin.e and obedience. 

CLASS IX 
TYPE l : Pree Arm ( callisthenic) Bxereises 

RXERCISB TABLE - I 
1 • Illtroductory : Pree running and hop-step 

and jump. 
2. Arm : Pushing off and falling back on hands. 

3. 'l'runk 

4. Trunk 

s. Leg 

: Body lowe.rint backward. 

: Trunk bending downward, sideways,. 
backwards • sideways and dawnward, 
Reverse direction. 

: Astride rhythmic Jumping, arms raising 
sideways. 

6. Abdominal : Jumping up tc knees bent • hugging 
the knees with both bands. 

TASLB - It 

.!.:. Introductory: Free running with skip and 
Arm action as in bowling Cricket 
ball. 



a. Are 

3. i'runlt 

G. TrUnk 

5. Le9 

6. Abdominal 
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t · 9enatnq arms slowly with partAer 
supplying resistance. 

& Head and shoulders raisil'lq. 
: Body circling as in throwing 

the bammer. 
t Astride ·jumpinq rbytbmic:ally 

with arms ra.isinq upwara. 
: Pee't placing forward and ba~_;rd 

with jnmp. 

-nPE 2. Drill. Marching and Inet:rue~ioDal Practices: 
Revision of the works done in the Lower Classes. 

TYPE 3. Gllmea: Compulsory participation in 
all t:.he major Games. 

No simple or Relay 9'atnes are 
prescribed for students of Classes 
IX. 
However it shall be ecnrpulsory 
for th$m t.o att.ena and participate 
in the Maaa P.T. Demonstration 
etc. 

'fYPB 4. Atblctic:s: Compulsory participation in all A~­
lotico events. 

TYPE s. Nee. scouts amd Guide (Optional} 

TYPB 6. Y09a Asanas : Optional. 

TYPE 1: 

l • Introductory: 

CLASS X 

Proe runninq and pic:kin~ up 
imaginary Cricket ball. throwin9 
it to the wieket Keeper. 

Throwing an ima9inary Javellin. 

'i'runlt bending from side t.o side. 
opposite arm e~inginq overhead. 



4. Leg': 

s. ftUnk: 

6. Abdominal: 

TYPB 2:Games 

TYPE 3. Athletics: 
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Bopping with al.ternate leg kicking 
sideways. 

Crouching throwing leqe backward 
t.o front. support, running, to 
crouch , standing. 

Boc!y twisting, oppooi te band 
touching the ankle. 

Compulsory participation in 
all the major Games. 

No simple or Relay 9ames are 
prescribed for Students of Class 
x. 
However it shall be ecmpulnory 
for them to attend and participate 
in the Mass P.T, Demonstration 
ete. 

Comp~lsory participating in 
all athletic. 

ftPB 4.: NCC, Scouts and Gnide.s (Optional) 

TYPE S: Yoga Asanas : Optional. 

Socially Useful Profoctive Work 

Object.lves: 

The objective of Socially OsefW. Pl"oductive Work 
are: 

(i) to develop Jmowled9e, unaerstandinq and skill 
involvin9 different types of work relevant to 
the individual and soeiai needs; 

( ii) to develop in pupils a sense of dignity fer manual 
works by practisin9 and performing them; 

(iii) to p.repare the pupila to 'become a productive 
man-power in t.he future vocational life; 
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Civ) to develop in p~pila a positive attitude to do 
manual work individually ana collectively and 
thereby to appreciate social values of manual 
works; 

(v)to generate in pupils a pleasant, joyful and 
gainful ezpsrien.ee through production of materials 
useful to individual and social needs. 

Syllabus .for Class IX & X 

Dependin<J upon the needs and facilities available, 
the activities pertaining to Socially Useful Productive 
Work will differ from school to school. 

The overall programmes should be so designed as 
to involve regular partieipat.ion of pupils throughout 
the year. 

·Productive work and services, where possible, should 
result il'l remuneration in Jdnd of cash. 

Emphasis should be placed on work practice. Work­
practice will in.clucte otie main c:raft or equivalent service 
and one subsidiary craft or equivalent service. 

Main crafts{Serviees 

1. Ki tehen gardening 12. Making toys 
a •. Poultry farming 13. Book-binding 
3. Bee heaping 14. Making stationery 
4. Rort.ieul tu.re 15. Type-writ in~ 
s. Carpentry 16. Metal work 

6. Knitting 17. Weaving 
7. Embroidery work & 18. Soap-malting 

tailoring 
8. Pottery 19. Music (vocal) 
9. M.a.sonry work 20. Mnsic (Instrumental) 
10. cane & bamboo work 21. wooa . carving 
11.Slacksmit.hy 22. Painting a.nd Lettering-
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SUbsidiary craft/services 

1. Cleanliness of the neiqbbourhocd. well antl disposal 
of (Jarbage. 

a. Consuuction of compost pits ana toilet facilities. 
3. Making of waste-paper boxes. 

4. MakinCJ of brooms. 
5. Making of jam. jelly. pickles etc. 
6. Renovation and effec:tlnq minor repairs in buildin9s, 

fittings. furniture aDd household articles. 
7. Making of decorative pictures. 
a. ~akinq of chalk and candle. 
9. Repair of garments. 
10. Laundry work. 

1t.Mating costumes. 
12.flold1ng of exhibitions 
t3.Construction of roads 
l4.Cinstruction of fe.ncing 
1S.Org8J'lising dance, drama etc. 
16.0rgania1nq social festivals/feasts etc. 
17.0rgan1sing school magazine. 
18.0rganising literacy campain. 
19. Orqa.nising social service. 

Um: This is only u illustrative list. Schools may 
suhm.lt to the Board for consideration the araft 
syll.abua for any other Soeially Useful Productive 
Work • if t.b.ey tbink it worth intrcduoif\9 • keeping 
J..n view t.be facilities ava.ilable in the neighbourhood). 
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APPIDmiX B 

Distrlct.wiee And l:l!aDagelBentwise L1at Of 111gb 
Schools ln Sagala.~ As CD 31.3.83. 

District Type of 
Manage­
Jnent 

1 1 

Govern­
ment 

Name of Se.hools 

1 

1. Govt. Sigh !lchool, Kohima 

2. T.M.Govt. tU.gb School, Ko.bima 

3. John R.Sc:hool(Govt.),Viswama 

4. Govt. Bi9h School. 'l'seminyn 
s. Govt. High SCbool, Pughoboto. 
6. Govt. Biqh Seh.ool,Chiecbama 

Total No 
of the 

Biqb 
School 

7. Goivt,. Sigh School,Seikhaaon,Kma. 

e. Govt. Ri9h School,Chunglikha. 
9. Govt. Bigb Scbool,Jotsoma. 
10.Sovt. Biqh Sehool,Peren. 
t 1 • Covt. !Ugh School, Tehhing. 

t2.Govt. Bigh Sehool,Behingkongbva 
tl.Govt,B!g:h School,Atbiburq. / 

14.Govt. Biqb School, Dimapur. 
15.Govt. Bigh Sehool,Pnrnabazar. 
16.Govt. Hiqb School,Chumutedima. 
t7.Gcvt:. Bigb School,Tennin9. 

Total - 17 

Private 1. Baptist. Bnqlish School,Kohima 
2. Donbosco Sehool,Kohima 

3. Kohuima English Sebcol,Kohi.roa 
4. Ministers Bill Baptist 

English School, &obima 



1 

Rohinm 

Kobima 

2 

Private 
Unrecog­
nised 

219 

3 

5. Little Vlower Sehool,Rohima 
6. Faith Cbrlst.ian Academy, 

Kohima 
7. National Bigb School,Kobima 
e. Loyala School, Jokbama 
9. Railway Sigh School, Dimapur 
tO.City S.ic;b School, Dimapur 

1t.sree Digambar Jain Higb 
School, Dim&pur 

12. Holy Cross Bi9h School, 
Dlmnpur 

13. Christian English School, 
Chumukeclima 

14. Christian English School, 
Dimapur · 

4 

Total - t4 

1. Chandmari Bnqlish School, 
Kohim.a 

2. Victory High Sehocl,Robima 
3. Baptist. English School,Jaluke 
4. B.M.C.Bnglieb Sebool,Dimapur 
s. St. Zavier High School, 

Jalulte 

6. Dbansiripar Pvt. Righ School, 
Dimapur 

1. Central Higb St!hool,Dimapur 
s. Private Biqb School, t<tolvom. 

9. Naigqulie Memorial high 
School, Dimapur 

Total - 9 



1 

Phek 

Mokolt­
ehung 

2 

Govern-
ment 

Private 
recogni-
sed 

Private 
unreeoq-
nised 

Govern­
ment 
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3 

1. Govt. Biqh SChool, Phek 

2. Govt. Bigh Sc::hool,Pfutsero 
3. Govt. High School, Chazuba 

4. Govt. High School, Chizatd 
s. Gcvt. Biqh School, Mel uri. 
6. Govt.. Bigb School, Cbet.beba. 

«<-ctal - 6 

1. Chekhesanq Mission High 
School, Pfutero 

Total - 1 

1. Eastern Christian School, 
Chazuba. 

2. Private Bigb School, Yesi 
(Meluri) 

Total - 2 

1. Govt. Iiiqh School,Mokokchung 

2. Govt. High School,Chuehuyi-
mlo.nq. 

3. Govt:. Bigb School , Cbangtonqya 

4. Govt. Bi9h School,Mongolumba 

S. Govt. High School, ong 
Pang Kong, Mokokehunq. 

6. Govt. Biqb School,Alongkima 
1. Govt. High School, LOll:(Jchem. 

8. Govt. High School, Kobulong. 

'fetal - B 



1 

Mckolt­
chunq 

2 

Private 
recoc;­
niseo 

Privae 
Unrecog-­
nised 

Zunheboto Govern-
nent --
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2 3 

1. Baptist English Scbool,l!tokok­
chung. 

2 .. Bet:hesda English school, 
Moltokehung 

3. Nivikbu Bi9h School, 
Hokokchu.ng 

-4. Clerk ~1emor1al Institute, 
Yimyn. 

5. Edi tb Donqlas High School, 
Moltokch.un<}. 

6. Merangkcng nigh School, 
Nokoftchung. 

7. Private Bigb School,Ungma. 

1. lOth Assam Rifle Digb 
Sehool,Mokokehung. 

2. Night Sigh School, 
~okokcbanq. 

3. Model Night High Sc:~l. 
Arkonqwnrd.~okok:chung 

4. New Ve~ture School, 
Mokoltcbung. 

s. Oriental Bnqlish Institute, 
Changtongya. 

1. Govt. Bigb School,ZUJlbeboto 
2. Govt. lligb Scbool,Aghunato. 
J. Govt. Bigh School,Suruhato. 
4. Gcvt. High Sehool,Satalba 
s. Govt. Hiqh. Scl'lool,A,kaluto 
6. Govt. Si9h Sehool,Atoieu. 
7. Govt. Sigh Sehool,Asnto. 

?otal - 7 

Total - 5 

Total - 1 



1 

Sullhe-
bot.o 

Wokha 

2 

Private 
reC:C'!J-
nised 

Private 
unreeog-
oised 

Govern-
ment 

Private 
recCXJ­
nised 

Private 
unrocoq­
nisea 

Tuensang Govern­
ment 
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3 

1. s·t. Paul Sehool,Zunbeboto 

1. V.K~Bigb Sehccl~V.R. 

1. Govt. fUgh School,Wokha 
2. Govt. High Schocl,Aitepyong 
3. Govt. Biqb School,Bag.hty. 
4. Govt. Biqh Sehool,Sunq.ro 
s. Govt. Bi9b Sehool,Bbandari 

1.. Donbcsco School., Wokba 

2. S.llf.B.E.Schocl,Wokha 
l. Sun9ro Range Bn9lish 

School,Woltha 

NIL 

1. Govt. High Sebool,Ynensang 
2. Govt. High School,Longkhlm 

3 .. Govt .. Sigh School,Noklalt. 
4. Govt. iligh School, Chare 

5 .. Govt. IUgb School,Shamator 

6. Govt. Bigb School,Noksam 
(SaUthu) 

7. Govt. 81gb School,~ba 

8.. Govt. Sigh School, Bumei 

4. 

Total .. 1 

ttot.al - 1 

Total - 5 

?ot-al - 3 
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1 2 3 4 

9. Govt. Bigb School,Lonqleng 

10.Govt. High Sehool,?amlu 

11.Govt. Biqh School,Kipbire 

ttotal - 11 

Private 1. St. John Biqh School, 
recoq- Tuensang 
nised Total - 1 

Private 
unrecog-
nised NIL 

MON Govern- 1. Govt. High School,Hon 
ment 2. Govt. Hiqh Se.bool, Wakehinq 

3. Govt. High Sehool,Champanq 
4. Govt. Sigh School,Naginimora 
s. Govt. Bi9h School,Chen. 

Total - 5 

Private NIL 
reccq-
nised 

Private 1. Likhan Enqlish School, 
unrecog- Naqinimora 
nised Total - 1 

GRAND CfOfAL • 104 
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FORM·A 
1968 Edition 

WHAT TO DO: You have a Booklet and an· Answer Sheet. Write your name, age, etc., on 
the Answer Sheet where it tells you to. 

The Booklet· before you has in it questions about your, interests and your likes and dislikes. Al­
though you are to read the questions in this Booklet, you must put your answers on the Answe1· 
Sheet, making sure that the number of your answer matches the number of the question in 
~Boo~~ · .· · · · 

First, ~e shall give you two examples. so that you will kno~ exactly what to do . .Atter.each of 
the questions there are three. answers. Read the following examples and fill in the right boxes 
where it says Example 1 arid Example 2, on the Answer Sheet, below your .name. Fill. in the 
left-hand box if your answer choice is the "a" answer, the·middle box if yoor choice is the "b" 
·anf:lw,e.z:, and the right-hand box if you choose the "c" answer. 

EXA~;~,;~·;<·~:·~lt, 4~::,: ;:i .. ~ ·. -

1. Which would you ra:th~~--~~~ .:,.,:;:·: ,.,. •· 2. If you h~ve a quarrel, do· you 
a/visit a zoo, · -~ 1~ "·"'·. make friends again quickly? 
b. -uncertain, · · "'''·~ a.~"yes,, .... b . .in between, . c.· no. 
c. go up in an airplane? · . .,.,. ___ ,,:.~ ··--., ... 

. . ···. ' . ~~a...:;.:.;-,>Y·::.-t.~; ... .,: ...... ~·· 
Al!l you see from these examples, there are usually no right or wrorig answers, ~lfh'6ugh~.~;;_,, 
sometimes- a correct answer is expected. Each person is different. and you should say only · 
what is true for you. You can always find one answer thatsuits you a little better than the 
others, so never leavea question without marking one of the answers. 

Ins~de you. wl.ll find more questions like the ones above. When 'you· are told to turn the page, 
begin with· number 1 and go on until you finish aU the questions. In answering them, please 
keep. these four points in mind : · · . 

1. Answer the questions frankly and truthful1y. There is no advantage in giving an untrue· 
answer about yourself because you think it is the "right thing to say.'' , . 

2. · Answer the questions as quickly as you can. Don't spend too much 'time thinking about 
them. Give the first, natural answer that comes to you. Some questions may seem much. like 

. ··1' others, but no two are exactly alike so your answers will· often be differ~nt too. 

3. Use the middle answer only when it is absolutely impossible to decide on one of the other 
choices. In other words, the "a" or the "c" answer should be used most of the time. 

4. · Don't skip any questions< Sometimes a statement may n9t seem to apply to you, but an-
swer every question, somehow. · . : · .. · ·· · .. ,~ · . ,. · · . 

. . . . : . -

If there· is anything you don't understand, please ask your questions now. If you have no· ques-, ·. 
tion no'\V• .but later on come across a wor_d yo\1 don't know, ask· the examiner then. · · 

---1 
Copyrfahi (e) by Th@. Inatituu for Personality 4 Ability Teetinll', 1958, 1962; 1963, 1968. intunatlonal copyrfirhi In all countries ·under 
tbe Bem@ Oni<>n, Buen<l8 Aires, Bllaural, and Universal Copyrl~rbt Conventions. All property. rlabta reserved by The Inatituu for 
~enonaltty a: Ability Teetinll'. 1602·04 Coro~ado Drive, .Cbampalan. Illlnoia, U.S.A. Printed ln1 India . 
. \ 



1. H~ve you understood the instructions? 
a.· yes, b. uncertain, . c. no. 

2. At a picnic would you rather spend some tim~: 
a. exploring the woods alone, 
b. uncertain, 
c. playing around the campfire with the crowd? 

3. In a group· discussion, do you like to tell what 
you think? 
a. yes, b. sometimes, c. no. 

4. When you do a foolish thing, ,do yo/feel so b~d 
that you wish the earth would just swallow you 
up? 
a. yes, b. perhaps, c. no .. 

&. Do yoti find it easy to keep an exciting secret? 
a. yes;· b.' sometimes, c: no. · 

6. When you decide something, do you : 
a. wonder if you may-want to change your mind, 

. b. in between, -
c. feel sure 'you're satisfied with it? 

7. Can you work hard on something, without being 
bothered if there's a lot of noise around you? 
a. yes, .. b. perhaps, - c. -·no. 

8. If friends' ideas differ from yours, do you keep 
· from saying yours are better,- so as no£ to hurt 
their feelings? · 
a.· yes; b: sometimes, c. no. 

9. Do you usually ask someone else to help you 
when you have_ a: hard problem? 
a. seldom, b. sometimes, c. o,f.ten. 

10. Would you say that some niles and regulations 
are stupid and out" of date?. 
a. yes, and I don't bother with thertt if I can 

help it, 
b. uncertain; 
c. no, most rules are necessary and should be 

obeyed. , · 

11. Which of these says better what,you are like? 
a. a dependable _leader, 

. b. in between, · · 
c. charming, good looldng. 

2 

12. Do you sometimes feel, be\ore ao big party or 
outing, that you are not so interested in going? 
a. yes, b. perhaps, c. no. 

13. When you rightly feel angry with people, do you. 
think it's all right for you to shout at them? 

· a. yes, b. perhaps, c. no. 

14. When classmates play a joke on you, do you 
us·ually enjoy it as much as others without feel­
ing at all upset? 
~· yeS, b. perhaps, c. no. 

15. Are there times when you think, "Pe()ple are so 
. · unreasonable, they can't even be trusted to ·look 

after their own good"? . .. 
.. ·a. true, , b·. perhaps;. · c. false, 

16. Can you stay cheerful even when things .. go 
wrong? 
a. yes, b. uncertain, c. no. 

' ' 

17. Do you try to keep up with the fads of your 
classmates? . ·. 
a. yes, b. sotijetimcs, c. no. 

18. Do most people have more friends than·;vou- do? · 
a.· ye&, b. uncertain, ·c. no. 

19. Would you rather be: J. 

a. a traveling TV actor, 
b. uncertain, 
c. a medical doctor? 

20. Do you think that Iif~ runs more smoothly and • 
more satisfyingly for you than for many other · 
people? · 
a. yes, b. perhaps, c. no. 

21. Do you have trouble remembering someone's 
joke well enough to tell 'it yourself? 
a. yes, b. sometimes, c. no. .. 

) 



22. Have you enjoyed being in drama, such as school 
plays? · 
a. yes, b. uncertain, c. no. 

23. ·"Mend" means the same as: 
a .. repair, b. heal, · c. patch. 

24; "Truth" is the opposite of: 
a. fancy,_ b; falsehood, c. denial. 

25. Do you completely undersbind :what you re~ld in 
school? 
a. yes, · · b. usually, c. "o~ 

26. When chalk screeches on the bl~ckboa~d d~s it· 
<>::''give you tM shivers!'?· ...... ·. · · - · . .·. 

,c> a. yeS, b~ perhaps, c• no. 
~ . ' . 

.. ::::: 

~'l; .When something, goes aU \vr{)rig., do you· get 
<: ·. very angry with people beforEi you start to think 
:··;~<: what can be done about it? . . . . 
'J.{:;a. often, b. ~ometimes, c. seldom. · 

. ,f'\. ~ . .· . 
- -.-. . ::~:-.:.·-:' :: . ' : '.n : .· .. ·_. : ': .. - . : ~'.. .. . . 

. · 28~· Whe.n you finish school, . would you like to : · 
. . . . ~a~ cio something that will make }ieople ·m~e you~ . 

·. · thougbyou ·are poor; · · 
• b. uncertain, ·. · · . . · > 
·.c. 'make a lot of inoney?: .. 

•'/. . .. . 

. ( . . . . . . ·. :. ·:. ·_.. . . . ' ...... :· ··::. · ... -... :-. ·::: ... . '·. .. ~- . . . . : . 

· 29! Do: yoU ayoid going into ria."rr.ow ~aves or _climb-
ing to high places? · · . , . . : · · . . · · · 
a. yes, b. sometimeS;·. - · c~ no~··. · 

. ·. . ... · ·.: ·. -.. · ·, .. 
. ~ . 

~ ._, .. ' .. ' . : .. 
._.; __ ,_. 

30 ... Are YOl1 ahvays ready tosh~w~in"·front of eilery~. 
one, how w~ll you can do things compiired with . 
others? · · < ·-: < · · · ·· · 
. ~ i~s.> "b. perhaps, .. c. no~ . 

·, r, · .. ·· 

.· 3i. Do you as.k advice from y6\ir parents about the.: .. 
·· .. • best things tO aJ···at ·schoof?. · · · · 

... · . 8.. often,.·.· b. ~sometimes, e. seldom. 

32. Can you talk ·to a group of strangers w~thout 
stammering a little or without finding it ha.rd to· 
say what you want to? \ 
a. yes, b. perhaps, c. no. 

33. Do some types of movies upset you? 
a. yes, b. perhaps, c. no. 

34. Would you enjoy more watching·a boxing match 
than a beautiful dance? 
a. yes, b. perhaps, . c. no. 

35: If someone has been unkind to you, do you soon 
trust him again· and give him another chance? 

.. a. yes, b. ~Th~\"ps, . t:. n~. 

36. Do you sometimes feel you are not much good, 
and that you never doc> anything worthwhile? 
_a. yes, b. perhaps, c. no . 

. 37. When-~ group of people are doing something, do 
you:.· 
a. take. an active part in what they are doing, 
b. in between, · 
c. usually only watch? 

. . . . 

38. Do you tend to be q~iet when out with a group of 
· friends? · 

a. yes, · ~· sometimes, c. no. 

. 39; Do people say yg_u."are ~-person who can always 
. be counted (.>nto do things exactly and properly? 
a. yes, ·.• b .. perhaps, : .. c. no. · 

.·. 40 .. Whe~ you: read anadve~ture 'story, do you: 
a. just enjoy ~he story as it goes along, 
b. uncertain, · ?. . . . 

· c. get . bothe~ed whether it's going · to end 
. happily.? 

.. · 
41. Does it bother you if yo~ hfive to sit still and 

wait for something to begin? 
a. yes, b. in between, c. no. 

3 



I 
42. Db you feel hurt if people borrow your things 

without asking you? 
a. yes, b. perhaps, c .. no. 

43. "Firm" is the opposite of: 
a. easy, · b. kind, c. loose. 

44. "Rich" is to "money" as "sad" is to: 
a. trouble, b. friends, c. land. 

45. Have you always got along really well with your 
parents, brothers, and sisters? 
a. yes, b. in between, c. no. 

46. If your classmates leave you out of a game, do 
you: 
a. think it just an accident, 
b. in between, <) 

c. feel hurt and angry? 

47. Do people say you are sometimes excitable and 
scatterbrained though they think you are a fine 
person? 
a. yes, b. perhaps, c. no. 

48. When you are on a bus. or train, do you talk: 
a. in your ordinary voice, 

·b. in between, 
c. as quietly as possible? 

49. Which would you rather be: 
a. the most popular person in school, · 

•· b. uncertain, · 
· c. the person with .the best grades? 

50. In a group of people, are you generally one of 
those who tells jokes and funny l?torie.s? · 
a. yes, b. perhaps, c. no. 

51. Do you like to tell people to follow proper rules 
. and regtilations? 
a. yes, ' b. sometimes, c. no. · 

· 52. Are your feelings easily hurt? 
a. yes, b. perhaps, c. no. 

53. In· a play, would you rather act the part of a 
famous teacher of art than that of a tough 
pirate? 
a. yes, b. perhaps, c. no. 

54. Which course would you rather take: 
a. practical mathematics, 
b. uncertain, 
c. foreign language or drama? 

·55. Would you rather spend free time: 
a. by yourself, on a book or stamp collection, 
b. uncertain, 
c. working under others in a group project? 

56 .. Do you feel that you are getting along well, and 
. that you do everything that could be expected 'of 

you? • ~ · 
a.· yes, b. perhaps, c. no. 

57. Do you have troubl.e acting like or being like 
other people ex~ct you to be? · 
a. yes, b. uncert~in, ' c. no. · 

58. If you found you had nothing to do some evening, 
would. you : · · . . · 
a. call up somtdriends· and do something with 

them, 
b. not sure, .. 
c. read a good boa'kor work on ahobby? 

.\ . . ' 

59. Would you like to be· extremely good-looking, so 
that people would notice you wherever. you go? 
a. yes, b. perhaps, c. no. 

60: When solneth.ing important is coming up, such as 
a· test or. a l:)ig.game; do you: 
a. stay very calm and relaxed, ' 
b. in between,, 
c. get very· tense and worried? 

. - . . •. 

· 61. If someone puts on noisy music while you are 
trying to work, do you feel you must get ~l"ay? 
a. yes, b. perhaps, c. no. 
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62. I~ dancing- or music, do you pick up a new 

. rhythm easily? 
a. yes, b. sometimes, · c. no. 

63. "Run" is to "pant" as "eat" is to: 
a. exercise, b. indigestion, c. sleep. 

64. If Joan's mother is my father's siste;; what 
relation is Joan's father to my brother? 
a. second cousin, b. grandfather, c. uncle. · 

65. Do you often make bjg plans and get. excited 
about them, only to find that they just won't 
work out? · 
a. yes, b. occasionally, c. no. ·· 

66~ When things go wrong and upset you, do you 
believe in: 
a. just smiling, 
b. in between, 
c. making a fuss? · 

. . .· . . . 

67. Do you often remember things differently from 
other people, so that you have to disagree about 
what really happened? · · · 

·a. yes, . b. perhaps,- c. rio~ 

68.' Are there times when you feel. so pleased with 
the world that you just have to sing and shout? 
a. yes, b. perhaps, c. no. · · 

. •.; 

69. Wh~n you are ready for a job, would you like 
one that: _ .. ·. -. •. __ · .. 
a. is steady and safe, even if it takes har,J work, · 
b. uncertain, ·- · · 
c. bas lots of change and meetings with liv~iy: 

people? · .. · ' .·· · · · · • 
. . . . . 

70. Do you like doing really unexpected and:startljng 
things to people? · · .. _ ··. _- · · ·· · · ·· 

a. y'es, . b. once ~n a while, co' no. 

71. If everyone were doing: something you think is 
wrong, would you: . . . 

. a. go along with them,· ... · . 
b. uncertain; . -- _ ... . 
c. do what you think ~_tight? 

72. Can you work just as well, without feeling un­
comfortable, when people are watching you? 
a. yes, b. perhaps, c. no. 

73. Would you rather spend a free afternoon: 
a. in a place with beautiful pictures and 

gardens, 
b. uncertain, 
c. in a duck shooting match? 

7 4. Would you rather spend an afternoon by a lake : 
a. watching ~angerous speed boat racing, 
b. uncertain, 
c. walking by the lovely shore with a friend? 

75. When you are iil a group, do you spend more 
time: 

. a~ enjoying the· fri¢ndship, 
b. uncertain, •. ·. 
c. watching what happens? 

76. Can you always tell what your real feelings· are, 
for example, whether you are tired or just bored? 
a. yes, .. ~· _· perh~ps, _ c. no. 

> ~ ., •••• 

77. When.thingsarej~oing wonderfully, do you: 
·_a. act\l~lly alm'o~t ''jump with joy;" 

. . b. uncertain; . . .•.. ·· • ·._ . . 

~. feel gbod,~.ii\~id~; while appearing calm? 
..... -.:·· : f./~-.. _·. 

- 78: Would ·you rather be : 
a:. a• builder of bddges, 

. b. u~certain,. · ·• . . · . 
· c. a membf!r of--~ traveling circus? 

79; when something is bothering you a lot, do you 
<·think it's better to: · · 
. a.· try to ignore it until you cool off, 
. b. uncertain, 
. c. blow off ste~m? 

80; Do you sometimes say silly things, just to see 
what people will, say? 
a. yes, b.· perhaps, c. no. 

· 81. When you do poorly in, an important game, do 
~u: .. 
a. say, "This is just a game,"· 
b. uncertain, · . · · 
c. get angry _and-"kick yburselr'? 

. , .. 

5 



82. Do you. go out of your \vay to . avoid crowded 
buses and streets? 
a. yes, b. perhaps, c. no. 

83. "Usually" means the same as:-
a. sometimes, : b~ ·always, c. generally. 

-I 
. . 

84. The grandmother of thedaughter of my brother's · 
sister is my: · · · · · · · 
a. mother, b. sister-in~law, c: rih~ce. 

85. Are you almost always contented? · 
a. yes,· b. in between, c. no. 

. I 

. . . . 

86.: If you k~ep breaking and' accidentally·. wasting 
things when you are making something; do. you 
keep calm just the same? . . . . .· .. ·_ 

87. 

88. 

89. 

a. yes, b. perhaps, c. no,Tgetfutious. ·. 
. . . ~-- . 

Have you ever fel~ dissatisfied and sai~ to yo~r- . •. 
self, !'I bet I could rl.'n thi . school better_ than the 
teachers do"? 
a. yes~ b. perhaps, c.· no. · . · 

Would you rather be: 
a. someone who plans homes and parks, 
b. uncertain, · 
c. a singer or member of a dance band? 

If you had· a chance to do something really wild 
and adventurous, but also rather ' dangerous, 

· would you : . . . 
a. probably not.do it, 
b. not sure, 
c. certainly do it? 

90. When ·yot<· have homework to do, do. you: 
a.' very often just not do it, · · · 
b .. in between, · 

·c. always.get it done ontime? . ' 

. . . . · ... · .. ·. ··.· .·. . . . . : . . . 

. 91. Do you usually discuss iaur activities ~V!th your 
parents? · . . · · .. · .. 

a. yes, b. sometimes, c. no. 

6,;, 

·:.-:. 

92. ·.When the ~lass is discussing something, do you 
. ·_.usually have something to say? 

a. allt\ost never, · 
,b. once in a while; 
c. always. 

· .. ··' 

9,{ which would you ·rather watc~r ori a 'tine. e_ve~ 
· ning': 

.. -~ 

.. ~. car racing~ 

_..... .·.: .. 

:,F-·. 

. .. b. uncertain -. 
:. ,· . . ' ....... · .. · ·: . ' . 

·. : c_. ·an open-air musical' play? · 
::--

95. Have you. ever thought. what' yol.i would do· if: 
you' were the . only p~:rspn l~ft in' the worid? 
a. yes,· b. not sure, . c .. ~o. . .. 

'•'. ··-' 
•· 

·_ 96. Do you learn gam~s quickly? : · · · 
a. yes, b. in. between,: .. - c.· no~ 

97> Do you wish you could learn to be more carefree · 
and lighthearted about your school work:? .. • •'' .•. 
a. yes, · K perhaps, c. no. ·· · ·· ·. · 

98. ·Are you, like a lot of people, slightly. afraid of 
lightning? · 
a. yeS, b; perhaps, c. no • 

. . · ·. ._·.. . . · .. : 

99. Do you ever l;uggest to the teacher a new sub.:.: . 
ject for the class to discuss? · · · 
a~ yes, b; perhaps, c. no. 

100 •. Would you rather spend a break between morn- .· 
. ing and afternqon classes in: . 
a .. a card g'anie, 
b. uncertain,·· 

. c: catching up on homework?: 

101. When you are wall.dng in a quiet street in· the-'-: 
dark, do you often· get the feeling you are being . 

follp~e~.? . ._ _ · · · · · 
lL: yea; : ·• ~b~ :p.erhaps, c. no.· 

. . . ·. : .... · ·- ~- . ·.:...-'· ' . . . ... 
·· . . ··: :·; .. 
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102. In talking with your classmates, do you dislike 
telling your rriost private feelings? · 
a. yes, . b.· somet~mes, c. no. 

103. When you go 'into a new group, do you·: 
a. quickly feel you know everyone, 
b. in between, 
c. take a long time to get to know people? 

104. Look at these five words: mostly, gl.adly, chiefly, 
mainly~highly. The word that does not belong 
with the others is: 
a. mostly, b. gladly, c. highly.· 

105. Do you· sometimes f.eel happy aild sometimes · 
feel depressed without real reason? 
a. yes, · · b, uncertain, c. n.o. 

106. When peopl~ aro,und you laugh and talk while 
you are listening to radio .or TV : . . 
a. are you happy, 
b. in between, 
c: does it spoil things and annoy you? 

107. If you accidentally say so~ethini odd· in com­
pany, do you ~tay unconifortable a long time 
and find ithard to forget'? 

. a; yes, b. perhaps,·, c, no. · •· 

·· 108. WhiCh would you t:athE!r read about: 
. a. how to win at basketball, ... · 

b. uncertain, . . . . . . 
c. how to be nice to everyone'? 

109 .. Are you best thoUght of as ~ person ~ho: 
a. thinks, .. b. in'··J>etween, . c. aCts? 

. · . . . 
llO. Do you spend mostof,your weekly allowance 

for fun .. {instead .• of' saving some for future 
needs) ? · . · . · ' .· ·. · · . . . 

a. yes, b. perhaps, c. n4. ': : 

111. Do other people Qften g¢tin your way? 
a. yes, b: in bet:Ween; : .c. no. 

. . 

112. How would you rate y~urself? 
a. inclined to be moo~y. · 
_b. in between; · r . 
c. not at all moody. 

-~- . : . . . 

113. How ~ften do you go places or do things with a 
group o'ffriends: 
a: very often, · ·b. sometime~, c. hardly ever. 

114. What kind of movie do you like best? 
a. musica.ls, b. uncertain, ·c. ·war stories. 

il5. Do you get in trouble more often by saying to a 
group that·wapts to do something: 
a. "Let's go!" · 
b. uncertain, 
c. "I'd rather riot join in"? 

116. When you were growing up, did you expect the 
world to be: 
a. kinder and more considerate' than· it is, 
b. uncertain, 
c. tougher and harder than it is? 

117. Do you find it easy to go up and introduce your­
self to an important person? . 
a. yes, b. perhap:,;, c. no.· 

118. Do y()u think that often a committee of your 
classmates takes n~ore time l:\lld makes poorer 
decisions than one person would? 

·a. yes, b. perhaps, r.. no. 

l19. Do you feel you are doing pretty much what you 
should be doing in life? 
·a. yes,· b. uncertain, · c. no . 

120. Do you sometimes feel: so mixed up that you 
don't know what you are doing?' 
a. yes, b.- perhaps, c; no. 

. . 

121. When someorieis qisagreeing with you, do you: 
a. let him say ali he has to say, . 
b. uncertain, 

. c. tend to interrupt before he finishes'? 
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122. Would you rather live: . 
a. in a deep forest, with only the song of birds; 
b. uncertain, · 
c. on a busy street corner, where a lot hap-

pens? r 

123. If you were to work on a railroad, woul(! you 
rather:· · 
a. be a conductor and talk to the passengers, 

. b .. uncertain, 
c. be the engineer and rtm th'e train? . 

124. Look at these five words: below, beside, above, 
behind, between. The word that does not belong 
with the others is: . / 
a. below, b. between, c. beside .. 

125. If someone asks you to do a new and difficult 
job, do you: 

126. 

a. feel glad ~nd show what you can do, 
b. in between, 
c. feel you will make a mess Of it? 

.I 

When you raise your hand to answer a question 
in class, and -n:;~my others raise their hands too, 
do you get excited? 
a. sometimes, b. not often, c. never. 

127. Would you rather be: 
a. a teacher, b. uncertain, c. a sc'ientist? 

128. On your. birthday, do .you prefer: . . 
a. to be asked beforehand to choose the present 

you want, 
b. uncertain, · · 
c. to have the fun of getting a present that's a 

complete surprise? 

129. Are you very careful not to hurt anyone's feel­
ings or startle anyone, even in fun?. 
a. yes, b. perhaps, c. no. 

130. If you were working with groups in class, would 
you rather: 

8 

' a. walk around to carry things from one per­
son to anot.her, 

_b. uncertain, 
c. specialize in showing people how to do one 

· d ifficu It part? 

131. Do you take trouble to be ~re you. are right be­
fore you say anything in class? 
a. always~ b~ generally, c. not usually. 

i32. Are you so afraid of what might happen that 
you avoid making decisions one way or the 

.. o.fher? · · 
. a~ -oft~n, · b; sometimes, c. never. 

133. Wheh .things are frightening, can you laugh 
and not be_ b<>.t:he!~,q 7 .. ..... . 
a. yes, b. perhaps, c. no. 

134. Do some books and plays almos: make you cry? 
· a. yes, often, b. sometimes, c •. no, never. 

· 135. Would you like better, when in the country: 
a. running a class picnic, 
b. uncertain, . 
c. learning to know all the diff-e-rent trees ··in 

the woods? ... · 

136. In gro~p disc~~!3i~p·s, ·do §ou often find yot~rself: 
a. takmg a lone s~ . . · . . 
b. uncertain, · _·. · . · · ·· 
c. agreeing with the group? 

137. Do your feelings g~t so bottled up that you feel 
you could burst?, · 
a. often, b. sometimes, c. seldom. 

138._ Which kind of friends do you like? Those who 
like to: 
a. "kid around," 
b. uncertain, 
c. be more .serious? 

·, 
139. If you were not a ·human being, would you 

rather be: 
a. an eagle on a far mountain, 
b. uncertain; · •. ··.· . . 
c. a seal, in·a seaicoiony by the seashore? 

140. Are y~u usually avery caref'ul person? 
a. yes, b. in between, c. no. 

141. Do s~aH troubies sometimes ,;get on your 
nerves" even though you. know that they are 
not very important? 
a. yes, · . b. perhaps, c. no. 

142. Are you sure you have answered every 
question? 
a. yes, b. perhaps, c. no. 
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APPENDIX D 

FINAL FORM OF THE QUESTIONNAIRE ON THE PARTICIPATION 
IN STUDENT ACTIVITIES . 

( For Students ) 

Your school might be providing you opportunities to participate m diffe­

rent types of activities apart from the regular classroom learning. 

You might have liked to take part in some activities or all the activities 

that the school provides you. We would like to know what type of activi­

ties you do take part in and to what extent. We will be thankful to 

you if you kindly let us know it by answering this Questionnaire truth­

fully. This is not any test. No marks are assigned for it. All your answers 

will be kept strictly confidential. We request you once again to. co-operate 

with us fully. 

Before you turn the page, please write your name below 

where it tell you to do so. 

Name 

Class 

School 

Age 

Sex 

---------------------

Tribal/Non-Tribal -----------------------

(Do Not Turn Page Until Told To Do So ) 
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QUESTIONNAIRE 

(A) Sports and Games 

1. Does your school have any facility for sports and games? 
(a) Yes (b) No 

If your answer is Yes to Qn. No. 1 then, 

2. i) Do your participate in sports and games? Always/Rarely/Never 

ii) If you do participate, what is the reason for your participation? 
(Tick your choices) 

a) It develops in building a good character . 
b) It is a part of education 
c) Itis a leisure time recreation 
d) Elders compel ·to take part 
e) Any other (please specify) 

3. Which of the undermentioned games do you part1c1pate mostly in 
the school? (Tick from among the games given below) 

a) Football f) Badminton 
b) Volleyball g) Table Tennis 
c) Basketball h) Carom 
d) Hockey i) Chess 
e) Cricket j) Chinese Checker 

k) Any other? (Please list them below) 

4. How often do you play the games in school? 

a) Come to school to play even during vacation 
b) Whenever free time is available in the school during the week 

days 
. c) During the game period 

5. i) Does your school . organise competitions in sports and games? 
(a) Yes (b) No 
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ii) If Yes, how often have you1 participatel.in them? 

Many times /Rarely /Never 

iii)Have you received prizes or certificates m sports and games? 

More than once I Once /Never 

6. i) Does your School participate in tournaments/matches/competi­
tions? 

(a) Yes (b) No 

ii) If Yes, have you ever been selected to represent your school? 

More than once I Once /Never 

7. i) Have you ever been selected to play at -

a) District level 
b) State level 
c) National level 

Yes/No 
Yes/No 
Yes/No 

ii) If Yes to any category in Item 7 (i) above, what do you think 
that made you selected most of the times 

a) I am good in games 
b) Somehow the selectors picked me up 
c) It was a chance factor 

iii)Yes to any category in 7 (i), how many times have you been 
selected? (Please mention the number of times and year(s) during 
which selected 

Levels of competition( s) No. of times Year(s) 

a) District level 

b) State level 

C) National level 

8. Have you at any time felt that you should become a better player? 

n Many times I Rarely I Never 



235 

9. Does your school provide the -

i) Specialists in different games and sports to train the talented 

Yes I No 
ii) Personal encouragement· to the talented to improve their skill 

Yes I No· 

iii) Financial help Yes I No 

10. If Yes to any in Item No. 9, how often do you utilise the opportu­
nities? 

To my best I Sometimes I Never 

11. Since when have you been taking interest in games? 

Since a long time I Recently I Never 

12. Have you at any time aspired to become a national player? 

Many times I Sometimes I Never 

· 13. i) Have you ever been awarded the Sports Talent Scholarship? 

Yes I No 

ii) If Yes, since when are you getting it? 

a) Since I have joined the sports and games 
b) Since two years 
c) Since this year 

14. i) Do you know that there are some certificate degree courses 
such as C.P. Ed.; B.P.Ed. etc. 

Yes I No 

ii) If Yes; have you ever thought of going for those courses after 
the completion of your study? 

Many times I Sometimes I Never 

15. Do you think that in order to be an established and a renowned 
player one has to neglect his studies? . 

No I Cannot say I Yes 

lb. 'what influence do you think that participation in sports and games 
lead to? 

a) Develops feelings of brotherhood 
b) Develops sportsmanship 
c) Develops physical strength and fitness 
d) None of the above 
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(B) N. C. C 

1. Do you participate in N .C.C. in your school? 

Yes I No 

2. If your. answer is Yes, since how long have you been an N.C.C. 
Cadet? 

a) Since I was in Class VIII 
b) Since I was in Class IX 
c) Since I am in Class X 

3. If you are an NCC Cadet, why did you JOint the NCC? 
(Tick from among the reasons given below) 

a) I had great interest in NCC 
b) it provides a chance to have camp-life 
c) it serves as an additional qualification for future studies 

or career 
d) I was compelled by elders to join NCC 

4. What is your rank (position) in. the NCC? (Please mention) 

a) Sergeant 
b) Corporal 
c) Lance-Corporal 

5. What is the name of your NCC Company (please tick from below) 

a) 24 Indep Coy NCC 
b) 66 Indep Coy NCC 
c) 24 Indep Coy NCC 

6. Where is your NCC Directorate located (Please tick) 

a) At Kohima 
b) At Shillong 
c) At Gauhati 

7. What influence do you think the NCC training leads to? 

a) It develops a sense of discipline 
b) It inculcates the habit of punctuality 
c) It enhances self-confidence 
d) It cultivates a sense of co-operation 
e) It makes one a responsible person 
f) Any other? (specify below) 
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8. Is participation in NCC in your school -

a) optional b) compulsory 

9. i) How many days in a week should you undergo training in NCC? 
a} Three days in a week 
b) Two days in a week 
c) Once in a week 

ii) How regular are you in attaining the training? 

Very regular I Somewhat regular I Irregular 

10. i) What is the reporting time for parade? (Please mention) 

ii} How regular are you in attending the parades? 

a) Do not miss a single parade 
b) I stay away from parade very rarely 
c) I do miss quite a number of parades giving various reasons. 

11. i) Have you attended any annual . training camp in NCC so far? 

(a) Yes (b) No 

ii) If Yes, how many training camps have you attended so far? 

'More than twice I twice I once only 

12. i) Have you ever attended any special training camp(s) outside 
your district? 

Yes I No 

ii) If Yes, please indicate the type of the special trammg camp 
and the number of times you have attended each in the block 
given below :-

Type of special camp Number of times 

Army attachment camp 

Navy attachment Camp 

Airforce attachment camp 

Mountaineering 

High Altitude Training 

Any other (please specify 
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13. i) Have you ever appeared m any NCC examination? 

Yes I No 

ii) If Yes, which examination of the NCC have you passed leading 
to any one of the certificates? 

a) Certificate 1 A 1 

b) Certificate 1B 1 

c) Certificate 1C 1 

14. Do you think that in order to be an N CC Cadet one has to neglect 
ones studies? 

NO I Cannot say I Yes 

15. i) Have you joined the Air Wing? 

Yes I No 

ii) If Yes, please indicate the name of the Airwing g1ven below 

a) Air wmg, Govt. High School, Dimapur 
b) Air wing, Mokokchung 

16. Do you like to join Indian Armed Forces in future after your educa­
tional career? 

Yes I Cannot decide I N 0 

(C) Literary Activities 

l. Do you have a literary association (which organises debates, Essay 
competitions, dramas, etc.) in your school? 

Yes I No 

2. What type of activities does it organise? (please tick Jrom the 
list below) 

a) Debates 
b) Impromptu Speech 
c) Essay writing 
d) Quiz 
e) Drama 
f) Magazine Publication 
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3. In which of the above items are you interested? (please mention) 

(a) 

(b) 

(c) 

(d) 

.... 

'+. How often have you taken·part in these activities? 

Many times I Once or twice I Never 

5. i) Do you think that taking part in these activities helps . the 

6. 

students in their development? 

Yes I Cannot say I No 

ii) If Yes, then, - How does it help the students? (Tick below) 

i) 

ii) 

a) Students overcome shyness 
b) Students become fluent in speech 
c) Students become free and straightforward 
d) Students can analyse and express a point precisely 
e) Students get opportunities for leadership training 
f) Students get the chance to broaden their knowledge 
g) Students can develop the power of independent thinking 

and writing 
h) Any other (please specify) 

Does your school organise any competition on these acti vi tiest> 

Yes I No 

If Yes, then - Have you ever participated m any competition? 

More than once I Once I Never 

iii) Since how long have you been taking part m these activities? 

Since 2 years I Since a year I Recently 

7. i) Does your School participate in any competition? 

Yes I No 

ii) If Yes, then, - Have you ever been selected to represent your 
school in any such competition? 

Many times I Once I Never 
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iv) 
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Have you ever been selected to represent at -

a) District level Yes I No 
b) State level Yes I No 
c) National level Yes I No 

If Yes to any category in Item 7(iii} above: 

Please mention the number of times you have been selected 
and the year of selection in the block given below: 

Level of competition No. of times Year(s) 

District 

State 

National 

8. Have you ever been bestowed with any prize or certificate? 

More than once I Once I Never 

9. Have you ever felt that you should further improve your perfor­
mance in these activities? 

Many times I Rarely I Never 

10. In your opinion should these activities be part of school education? 

Yes I Do not know I No 

11. Do you think that your participation in these activities come in 
the way of your studies? 

No I Cannot say I Yes 

12. If you have not taken part, have you witnessed these activities? 

Many times I Once I Never 

13. What do you gain by witnessing these activities? (please tick below) 

a) It helps to know and appreciate the talents of my friends 
b) It gives a sense of satisfaction of participating in these activities 
c) It gives a pleasure to see friends competing 
d) Nothing of any worth 
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(C) Other Student Activities 

1. What are the other activities (other than sports and games and 
literary activities) offered in your school? (please tick) 

a) Kitchen gardening 
b) Poultry farming 
c) Toy making 
d) Drawing and painting 
e) Typewriting 
f) Embroidery and tailoring 
g) Knitting and weaving 
h) Bee keeping 
i) Book binding 
j) Music 
k) Dancing 
1) Pottery 
m) Carpentry 
n) Smithy 
o) Keeping the neighbourhood clean 
p) Seed collecting and experimenting with different kinds of seeds 

and mannures 
p) Ornamental plants in plates/pots 
r) White washing 
s) Polishing doors, windows and furni tures 
t) Making School bags 
u) Casual labour work in the school 
v) Any other (please specify below) 

2. What other type of activities you think the school should provide 
for? (Please list them below) 

3. How many of the activities as listed in Question No.1 do you take 
part in? (please list them below) 

(a) 

(b) 

(c) 

(d) 
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4. i) Do you think that these activities are of any help to you? 

Yes I No 

ii) If Yes, how does the participation in these activities help you? 
(please put a tick mark with which you agree) 

a) It develops knowledge, skills and understandings 
b) It develops a sense of dignity for manual work 
c) It prepares for vocational life 
d) It develops a positive attitude towards social values 
f) It generates pleasant, joyful and gainful experiences 
g) It prepares to practise and perform mannual work individually 

and collectively 
h) It helps in understanding the pri'ticiples involved m the various 

types of work 
i) It helps to arrive at suitable conclusions based on scientific 

knowledge 
j) Any other (please specify below) 

5. i) Has the school conducted exhibition during your stay in the 
school? 

Yes I No 

ii) If Yes, 

a) Have you ever exhibited your things? 
b) If not exhibited, have you helped in organising 

the exhibition? 
c) Not at all participated. 

Yes I No 

Yes/No 

iii) How often have you received prizes or certificates for your 
exhibits? 

More than once I Once I Never 

6. i) Has your school participated m the inter-school exhibitions 
during your stay in the school? 

Yes I No 

ii) If Yes, have you ever been selected to represent your school 
in such exhibitions? 

More than once I Once I Never 
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6. iii) How often have you received prizes or certificates m the inter­
school exhibition? 

More than once I Once I Never 

7. i) Have you ever felt the need for some special help in these acti­
vities? 

Yes /- No 

ii) If Yes, please tick from the below: 

a) A specialist teacher 
b) Provision of the required material by the school 
c) Extra space to undertake the activities in the school 

8. Do you think that your participation in these activities come m 
the way of your studies? 

No I Cannot say I Yes 
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APPRNDIX E 

SCOttinG &SY 

For eacb of the U:em. the scoring- for t.be different 
chciees in responses is qiven below: 

CA) Spor~s and Games 
ttem No 

1. No Sc:ore for any response 

2.(i) Always - 3 
Rarely - 2 
Never - 1 

( ii) Por ln.dieating 2 o.r more choices· 
(ot.her t.ban 'd') 3 

Por indicatinq one choice 
(other than •a•) 2 

For indicating only 'd' 1 

3. For indicatinq 4 or more choices 3 
For indicating le-ss than 4 choices 2 
For indicating ,one choice t 

4. Per ticking (a) 
For t:icking (b) 
·Fer t.iclti.ng- (e) 

S(i) No score fer any response 

3 

2 

1 

(ii) Many t:imes 3 
Rarely 2 
Never 

(iii) More tban once 
Once 
Never 

1 

3 

2 

1 
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6 ( i) No Score for any re.sponse 

(ii) More than once 
Once 
Never 

7(1) No score for any response 

(ii) For ticking (a) 
For tiekin9 (b) 
For ticking (c) 

3 

2 

1 

3 

2 

1 

(iii)Any number of times at national level 3 
Any number of times at. St.ate Level 2 
lmy nu~..ber of· times at. dist.rict level 1 

a. Many times 
Rarely 
Never 

9. No Score for any response 

10. To my best. 

11. 

12. 

Some times 
Sever 

Since a long time 
Recently 
Never 

!~!any times 
Some times 

Never 

13 ( i) No score fo.r any response 

(ii) For tiekin9 (a) 
For ticking (bJ 
For ticking (c) 

3 

2 

1 

3 

2 

1 

3 

2 

1 

3 

2 

1 

l 

2 

t 
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14.(i)No score for any response. 
(11) Many times 3 

Scme times 2 

15. 

Never 

t:io 

Can not say 
Yes 

16. Por ticking 2 or more choices 3 
For tickinq one choice 2 
Fer tiekin<J only 'd' 1 

(B) N.C.C. 

1 

3 

2 

1 

Item No. 
1. No Score for any responses. 

2. For ticking (a) l 

For ticking- (b) 2 

For ticking (c) 1 

2. For tickinq 2 or more choices 3 

Per ticking one choice 2 

For ticking only 'd' 1 

4. For ticking (a) J 

?or ticking (b) 2 

Por ticking (c) 1 

s. No score for any response 

6. No score for any response 

7. ! Fer indicat.inq. 4 or more choieas 3 

Per indicating less than 4 choices 2 

?or indicating notbinq ' 
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8. No score for any response 

9.(1) 

(ii) 

10(1) 

(ii) 

11(1) 

(ii) 

12(1) 

Por tiekinq (a) 
Por tickbsq(b) 

For t.ioking (e) 

Very regular 
Some what regular 
Irregular q 

mo score for any response 

Por ticking (a) 
For ticking (b) 
For ticltinq (c) 

No score for any response. 

~lore tbnn twice 
Twice 
Once only 

No seore for any response 

3 

2 . 

t 

3 
2 
1 

3 

2 

1 

3 

2 

1 

( 1 i) 3 or .more than 3 times for an.y 
training camp 3 

13(i) 

(ii) 

14. ~-io 

2 times for any training caJnp 2 

1 time only for any training camp 1 

No score for any response. 

Certificate 'A' 

Certificate •a• 
Certificate •c• 

3 

2 

1 

Can not s.ay 

Yes 

3 

2 

1 

15.{1) 
(ii) 

mo score for aay response 
no score for any response 
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16. Yes 3 

can not say 2. 

no 1 

(C) LITERARY ACTIVITIES 
Item No 

1. No Score for any response 

2. ta·o score for a5Y response 

l. For indicating 3 or more .3 

Per indicating 2 2 

Por intlieating , 1 

4. Many times 3 

Once or twice 2 

Never 1 

S(i) Yes 3 

can not. say 2 

No 1 

(ii) For indicating 4 or more choieaa 3 

For indicating 2 choices 2 

For indicating 1 choice 1 

6(1) No score for aDy respo~se. 

( ii)More than once Ji 
once 2, 

Never t 

(iii) Since 2 years 3 
Since a ye.ar 2 
Recently 1 
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7(1) No score for any response 

(ii) ~any t.iaea 

Onee 
Never 

3 

2 

1 

(iii)No aeore for any response. 

(iv) Any num.ber of times at national lovel 3 
Any number of times at State level 2 
Any nu.'":ilier of tl:me.s at. district level 1. 

e. 

9. 

More than once 
Onc:e 

Never 

!~any t: J.mes 

Rarely 
mever 

10. Yes 
Donot. know 
No 

11. No 
Cannot say 

Ye-s 

12. ti!any t.imea 

On co 
Never 

l 

2 

1 

3 

2 
1 

3 

2 

1 

3 

2 

1 

3 

2 

1 

ll. Por 1n6.icating 2 cr were c:hoices(other 
than •a•) 3 
For indieati119 t choi.cc (other 
thaa •d•) 2 

For indicating 'd' only 1 
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( 0) OTHER STUDENT AC'nVITIBS 

Item No 

1. No score for any response 

2. No score for any response .. 

3. All activities school offer 
Some of activities 
t.~othinq 

4(1) No score for-any response. 

3 

2 

1 

(ii)Por indicating • or more choices 3 
Por indicatinq less than 4 choices 2 
For indicating 1 choice 1 

S(i) No score for any response. 

(ii) Por indicating 'Ye&' to ta) 

For indicating 'yes• to (b) 
for indicating (c) 

(iii) More than once 3 
Once 2 

Never t 

6(1) No score for any response. 

(ii) ~<!ore than once 3 

Once 2 

Never 1 

(iii)More than once 3 

once 2 

Nave.r 1 

7(1) No score for any response 
(ii) No score for any response. 

e. No 
ca.n.not aay 
Yes 

3 
2 
1 

3 

2 

1 


