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Chapter—I

INTRODUCT ION




1.0 The Context

The role of education as the most important factor in
the development of a nation is universally accepted.
Therefore, all developing countries accord high priority to
educational development including the guality aspect so  that
they produce the right kind of personnel they need. The
quality of education as we know, largely depends upon  the
guality of teachers. It is being realised that the existing
education and training of teachers ioparted in  teacher
education institutions has certain limitations.l With the
explosion of knowledge in the present day world, there is a
need for continuous updating of the general knowledge level
of teachers who may have undergone training earlier. It does,
therefore, sesm necessary fu equip teachers with such
knowledge and skills as would stand well for his/her
professional life. Hence, the need of in-service training and
a continuous process of education beginning with the pre-—
service training or preparation and continuing it throughout
the teacher’ s career.

Slong with  the continuous process of preparing  the
teachers, there is a need for self-motivation of teachers for

1. Gowda, &.C.D., Inservice Education of Secondary School
Teachers, The Fowth Indian Year Book of Education,
Secondary Education, NCERT, The Publication Unit, 19895,
New Delhi, p.417.




professional grmwthul This requires developing a new kind  of
relationship with the learners providing them the freedom  to
raise gquestions and oreating a learming environment without
restriction. An indicator of the success of a teacher ocould
be  the extent to which he is able to inculcate in hids
students the desire to raise gquestions, the answer to  which
the teacher has to sesarch and provide.

Fesearch FrECLLL ey arn atbtitude of mind which i

favourable to finding out truth by increasing sesarch for it
and this can  only be created and promoted by consclous
effort. Mere tewtbook instruction or teaching without active
student participation will rmot help in promoting the learning
environmant. It reguires introducing owr teachsr to a darge
number  of books on the same theme and asking one  to  search
out peints or viewpoints. This work should form part of  his
search strategy to produce guality material for bthe benefit
o f i students. The Pélatiwﬁ e bwean ressaroh &l
educational reconstruction is not yet clear to most of  our
e
teachers. Fillai®™ has had sxperience of  learned colleasgues
doubting whether anyibhing tangible is achisved by research in

1. Bharma, A, & L.C.8ingh, NCTE Bulletin In—aseryvices
Eoducation, HNOTE Secretariat, DTESE & ES, NCOERT, MNew

Deihni-1&, Bept-Dec. 1989, Vol.l Mo, B85,

2. Fillai, N.F., The Training of FResearch Workers, Jowrnal
of  EFducational Re ch and Fatension, VYVol.TII, HNo.od,
April 1967,




education. In his research guestionmaire addressed to
training college teachers, some replied that research is
unnecessary while almost all the others said that even if its
necessity was conceded, they themselves would have very
little of it. It showed that these teachers are not Unaware
of the facts that all the reports on education published from
time to time stress the role of educational research but they
have not been convinced of the impact of research on the
improvement of educational programmes in our country. Few
among them have had the opportunity to read research reports
or articles in educational jowrnals for these are not usually
read by any\\unleﬁs they are required for couwrses at the
University level. Very few have seen experiments in education
being organised systematically with the purpose of testing
new educational ideas, programmes or reforms being introduced
to  them. The dearth of research output in education and the
poor guality of output which is occasionally forthcoming from
the university add weight to the opinions of those who
consider educational research)a meaningless exercise.l

If this problem is to change, educational research is
to be taken up seriously. The guality of research has to be
improved considerably and results which are worthwhile will

1. EKaul, G.N., Inservice Education, Education of Teachers in
India, Vol.l, S.N.Mukherjee (ed.), S.Chand & Co., New
Delhi, 1968.

i



have to be published and made available for being pressed
into service by educators and educational administrators.
Teachers at all levels should be initiated into the
techniques of research as a part of their professional
preparation at least to the extent of enabling them to
appreciate the bearing of educational research on  programmes
of education and understand the language of communications
used by research workers. But teachers, on their own, will
not be able to cope with the daily work expected of them
unless they are acguainted with these developments to further
their professional growth.

It is necdgsary also to prepare our teachers to respond
sincerely to the trust reposed in  them to educate our
children. In order to achieve this objective, we need
substantial improvement and change in management  technigues
and organisational procedure as  applicable to teacher’'s
work .t A Tundamental point in this regard is to create an
environment which promotes teachers’ growth and development.
But to make this possible and to enable them to deal with the
growing knowledge one has to think of a variety of sources
and material% - the curriculum, the textbooks, teacher’'s

handbooks, . student’'s workbooks, and in order to develop

L. 8inghy, FaFa, Elementary Teacher Education = New
Directions, RNETE Bulletin, NCTE Secretariat, DTESBE &
Es, NCERT, New Delhi-1é6, Vol.ll Mo 283, Jun.—-Sept.
1990,



these, one has to plan for workshops in which the teachers
shall be active participants. This is not the whole process.
The curriculum, textbook, guidebook and student’'s workbook
need to be evaluated from time to time. There are no theory
that can be accepted without thorough investigation. This
continuous process of evaluation implies the long and arducus
process of research in learning and teaching processes, and
these have to reach out to the teacher in the field and to
make them feel so deeply involved in the growing process  of
education.

What then are the ends of education? What are its
means?  These are the questions we seek the answers in  the
discussion that follows.

There have been global concerns about giving education
a fresh dimpulse and UNEBCO has made systematic efforts in
this direction. In the first vears of its working, a thrust
was generally in literacy activities encouraged by the
importance given to mass literacy by the United Nations and
various international mwganigatiwnﬁ such as the World Bank
are UNICEF. LUNESCO organised many regional level meetings,
symposia and seminars involving literacy leaders and edperts
from the member states, thus providing opportunity to discuss
and find scolutions to basic problems in the literacy
Campaigns in their own countries. Secondly, tescher education

and  training of educational personnel has been  the ongoing



tasks of the UNESCO and the most important areas of
sducational innovation for development. This has been
articulated in  the programmes of +the Asia and PFacific
Frogramme of BEducational Innovation for Development (AFEID)
that coordinates the work of institutions in thmb member
states through UNESCO Regional Offices.t The programnes  are
aimed at helping educational systems measure upto the demands
ot fast changing societies and is oriented towards
development. UNESCO member states are encouraged to consider
education as a human right, a means of individual fulfillment
and also to see in it an essential tool for building of their
societies, s As education systems in the participating member
states are undergoing changes and even more reorientation  is
being planned fmr'the future, the focus activities of the
AFEID has shifted to professional training including support
sgervice and distance education.

At the national level also, education has besear
receiving somnawhat ‘gireater attention especially in
independent India as can be inferred from the provision made

in  her Constitution and from the actions subsequently taken

1. Bulletin of the UNESCO Regional Office for Fducation in
Asia and the Facific, WNESCO in éAsia and the Pacific.
Documentation Centre of the UNESCO, Bangkok, p.5%9.

2. Aggarwal, J.C. & S.F.Agrawal, Role of UNESCO in
Education, Vikas Fublishing Houwes Pvt. Ltd., New Delhi-

2y 1982, p.i9.




to translate the provisions into action.

at the Centre, to provide leadership

There is & ministry

to the State Governments

in educational matters. The State Bovernments are  fully
avntonomous  in  educational matters except in respect of
gducational development programme which grant—-in—aid is
received from the Centre for various purposes.

Consequent RYululy’ e implemsntation af the
constitutional provision such as Article 2754 for the
pducational development of tribal areas, Meghalaya has
witnessed phenomenal growth of educational dnstitutions at
various levels. This was made possible by the liberal policy
of  the Government of India in assisting the states in North
Eastern India.

Te have & -close look at the expansion of the
gducational growih and expansion of the educational

institutions

af  the history of education  in

attainment of the statehood

deacwibed;

in the State of Meghalaya a brief

may have

introduction

the State before the

to be  traced  and

1.1. A Brief History of Education in the State

Lonng before formal

introduced in Shillong and Cherra,

orthography and some kind  of

education could be identified in the

education

ritualistic

WaH imnstitutional by

the Khasis were exposed to

and  technical

socio-economic structure



- the Khasi society throughout the Khasi and Jaintia Hills A
Fhasis had an  elaborate and mathudical sy s hem of
 the Juniors not only  in religious rites  and
moriies but also in social customs and manners, besides
non-formal technical education imparted to the workers in

iron industry complexes that existed in most part of the

These formal and non—-formal agencies went a long way to
a sound intellectuwal base on which the structure of

education was bullt up in cherra fTirst and then in

It was only with the coming of the missionaries that
"mal  education took its roots in the state. In 1833, the
ampore  HBapltist Mi%aimng was sat upbin Khasi Hills at
rapunjes. This school, however, did not last long. The
él start was made when Thomas Jones and his wife of the
sh Mission arrived in 1941 and published various books  in
hasi which really served the purpose of the children and the
in  general. The mission was strengthened wnder  the
adership of FRev. William Lewis and his wife who came in

4IRS 89008 44rs 44840 44nnd Guvuy Seuve Senen Seces SevRe Sssen e Senes Seees sents esse sesse dbeme

Gupta, N.D., Bducation in Shillong - & Profile, Shillong
- Centenary Celebration. & Souvenir, 1974,

Directorate of Fublic Instruction, Meghalaya, Historical
Background of Education, Bducetion Commission. Meghalaya,
1970, 3




the Garo HMills, the educational activities were taken up

the American PRaptist Missionaries whose centre of

After independence the education was under the State of
wEan  as the arsa comprising the present Meghalaya was part
'Thf Assam. The administration of education in the area was
f@bmked after by an Assistant Inspector of Schools posted  at
%hillmng. This officer was working as the Inspector of
hools  for Upper Assam circle with headguarters at Jorhat
Assam) . The Assistant Inspector, Shillong, was assisted by
WO Inspecting Pundits in  his functions relating to
Wpervision of ﬁchmwlﬁ} The Education Department of Meghalayva
tate emasrged out of the parent Fducation Department of the
- Bovernment of Assam.

At the time of formation of Meghalaya Btate in 1970 a
Eﬁumpmﬁite Department of Health, Social Welfare, Labour and

known  as  Social Service Department under one

:}1. Buk. Nath, Education in Assam, NCERT, Office of the Field
Adviser, Shillong, Assam 1971.



ation dealt with Youth Bervices, Social Welfare, Sports
| Fublic Relations.t

The Directorate of Public Instruction of Meghalava was
blished with the separation of the Departmaent of Smcial
vice having jurisdiction over the whole state of Meghalaya
icluding  Shillong Municipality areas. Subsaqueﬁtly, the
tational administration of  the entire state was
neferred to the Directorate when Meghalayva became a full-
dged State in 1972,

A background of  the State and the working of the
ucation system in the State is worth mentioning in  brief

' obetter understanding of the working of the sysiem.

2 Meghalaya : An Overview
Meghalaya, the sbode of the clows carved out of Ossam
th & total area of 22,429 sg. km. is & land-locked

Fritory sharing borders with fAssam in the North  and  the

%ﬁst and  with Bangladesh in the South and  the West. The
fﬁfiginal composite districts of United Khasi and Jaintia
Tis  and the Garo Hills have now  been divided intoe 7

districts, namely East Khasi Hills, West Khasi Hills, Jaintia

1. NIEPA, Educational Administration in Meghalaya - A Burvey
Report, NIEFS, New Delhi;Zl:f.ll.

10



Hills, East Garo Hills, West Garo Hills, South Garo Hills and

Ri Bhoi Districts.+

The total population of the State as per 1991 Census
(Frovisional) ds 17,74,778 as against 13,385,819 in 1981
indicating a rise of 32.86 per cent over the population of
1981,  The district-wise break-up of area and pmpulatimnz i
givern bhelow @

1.1 : District-Wise FPopulation of the State
G District Ares in S5G. k. Fopulation
Ner .

L. East Khasi Hills 2,748 S, 57,706
L Fi Bhoi District 2,448 187,312
i West Khasi Hills D247 2420 157
4. East Garo Hills F L HOE 1,888,830
G West Garo Hills Fa714 4,0 027
& Bouwth Garo Hills 1,850 F7 4073
7. Jaintia Hills R 220,473
Typically, the native population of the State consists
of  the Khasi, Jaintia and Garo tribes who are simple and
1. Directorate o f Information and Fublic Relations,
Meghalava at a  Glance, 1994, DIFR, Government of
Meghalava.
“o  Forestry in Meghalaya - é&n Overview, Directorate of
Forest, Meghalava, Lash,

Shillong,

11



peace-Loaving people  but today it has & mixed ethric
population consisting of tribals and non-tribals who follow a
variety of religious beliefs amﬂ speak several languages.

The official language of the State is English. The
literacy percentage of  bthe State according to  the 1991
censust is  48.24 per cent in the ratio of 44.78  per cent
female and 51,57 per cent male which stood lower than the
National average of 52,11 per cent. Considering the 1981-91
decade, it is found a small but perceptible increase in  the
Fate of literacy from 42.279 to 48.26 per cent only.

The literacy percentage of the State reflects the
working of the education system in the State where orne of the
main  problems of the school education is the incidence of
students dropping out of the school system. According to the
VIth All-India Fducational SBuirvey 19973 (Frovisional), &Z.6
per  cent of students enrolled in the formal school dropped
out  between Classes-I and IV and 81.8 per cent dropped out
between Classes-1 to VIII. Many of these relapsed to
illiteracy.=

Further there are a large number of villages not
Covered uﬁdew formal school system due to small population

8lzes. The following table shows the literacy pattern of the

1. Frovisional Census 1991, Government of India.
2. Programme of Action 1995, Department of Education,

Government of Meghalaya.



pulation by district after leaving children below 7 vears

1.1 : District-Wise Literacy Pattern in the State

; Name of District No. of Illiterate Fersons
Fural Urban Total
East kKhasi Hills 1,882,609 EL,T79E 1,554,402
West Khasi Hills 78,021 E Db 81,02
Jaintia Hills 1,048,772 EL027 1,007,799
East Garo Hills FTL 707 2,874 80,581
West Garo Hills 1,811,346 7508 1,982,254
South Garo Hills BE2,TVH 1,285 34,0349
Fi Bhoi District 58, 743 - B8, 743

The table above shows that this problem of illiteracy

508 a big challenge for the government though there is  a

d  helping in the expansion of education. These became the
e-setter schools in the field of education and developea
healthy competition resulting in guality. Along with tihe

orts of the private agencies, the government also opened

ars s000a 4400 esen svees S0000 seaaa S4are Suben subee sases seres sesen sabes ssbse Shets sesss sante



ools from time to time which resulted in the expansion  of
wcation.

3¢/ The Educational Structure and Pattern in the State

The Education Department, Government of Meghalaya has
iy recently announced the new structure of school education
the State A e thes Bovernment Notification
CEDNLLET /87747 dbt. 23vd March 1990,1 and its implementation

being taken up. The educational ladder of the &State is

The above figure indicates that the age of admission
formal education in Class-1 is é6+. The primary stage
<prisas of classes—I, II, I1II and IV with attached. pre-
 yﬁmary section for the 4 to % years age-group. Upper Frimary
ge of three classes-V, VI and VII generally for the age-
group 10 to 12 years, Secondary School comprises of classes-
A0 ‘IX and X (13 to 1% years) and Higher Secondary School

gpmpriﬁes of classes—X1 and XI1 (16 to 17 years).

Vg After passing Upper Frimary examination, the student

i

Eecmmes eligible for admission to an  Industrial Training
stitute or general education secondary schools. After
ssing Secondary school stage, student enters the higher
condary  school  or Fre-University couwrse or Folytechnic.

Qﬁter Fre-University, the student becomes eligible for Three

4433 Stmm saane sa0re s Vs s000e Seare 4ubes deses besen sosee Seses svess Beese SubRE sense seane

oy

Education Department notification dated 23rd March, 1990,
Government of Meghalaya, 8hillong.
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Years Degree Course or for a professional course in areas
like Medicine, Engineering, Agriculture, etc. The state has
made provision for instruction in professional courses like
Law and Teacher education besides post-graduate and research
level studies in different disciplines. The salient features
of different stages of education in the State are described

below.

Elementary Education

Before the introduction of the restructured pattern of
education in the Btate, Frimary education corsisted of five
vear schooling classes (6~B, I-111) and the responsibility of
management rested with the District Councils of the State
except in the Shillong Municipality. It may be interesting to
mention that prior to 1938, (before Meghalaya was created)
the management and control of Frimary Education in  the
aufnnmmaus districts fell undervthe purview of the respective
district councils as provided in Fara & of the Bixth Schedule
0f the Constitution of India. However, the State Government
(then Assam) at the request of respective district councils
had been managing primary education in the hills. In the yeair

1960, a decision was taken 'to transfer primary education to

1é



uncertainty of the problem of administration of the primary
school in the State.

The Government of India announced the National Folicy
on  Education in 1986 and its Frogramme of Action  (F0A)  and
made uwniversalisation of Elementary Education as the main
activity to be taken up by all States in the country. As a
follow-up, the Meghalaya State government has also made
wniversalisation the main policy item for achieving the
constitutional reguirement of providing free and conpulsory
education to all children till the age of 14 years. Towards
this end, a White Faper on Educatiani was  prepared which
apart from laying down the guidelines for administration and
regulation of the Frimary education in  the State also
reiterated some of the innovations envisaged in the National
Folicy of Education (NPE) 1986.

Though the State did not prepare any Frogramme of
Action of its own in the State at that time to implement the
above policies, yet the Government took the following action.

The system of Education in the Btate was restructured
in 1988 after the State adopted the National Pattern of
Education as envisaged in the NFE 1984. According to the
restructured system, the Elementary Education comprises of

two levels ... the primary comprising of Classes-I to IV and

1. White Faper on Education, Government of Meghalaya,
Shillong, 1988.
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Upper Frimary level comprises of Classes-V to VII. It has
ot been possible to adapt the National Fattern on  its
; totality then, due to certain practical problems inherent in
| the system itself.

Under the new structure, the pre-primary stage is also
 attached to the Frimary schools. According e the
Btétisticgl (Frovisional Statistics of 8isxth All-India
f Educational SBurvey 1993) all the primary schools in the State
“%hag pre-primary sections. In fact, the available statistics

}vindicatea that the ohildren in the pre=primary section

accounts  for more than half of the total number of children

?‘in a primary school.

The medium of instruction at the primary state is
;f%minly Khasi and Garo for Khasi and Baro speaking communities
jir9$pectiva1y. Besides, the linguistic minorities of the State
 are provided all the facilities for imparting instruction
% through their mother tongue like Assamese, Bengali, Nepali,
' Hindi, Mizo and the like.

The medium of instruction in the State at the Upper

- Primary stage is English.

F4780 0000 Uhtvn Saure 4bes semes S400m avese davee asses bioce sesse beses Shbbe Seses Shues Seees Suste

i;l. SBisnth All-India Educational Survey, Frovisional
Statistics, Fublication Department, NCERT, New Delhi-1é
(1994 .

19



Under the restructured system of Education in the State
notified by the government in 1990, the Secondary Stage
of Education comprises of classes-VIII, IX and X. Before the
estructuring of the systems at the secondary stage, the
at  the secondary stage, the schooling extends to
BVENn  years Cand  two types of schools are in vogue: Middle
f@chmola and High Schools. Middle Schools provide instruction
{&mr three years (Classes IV to VI) and High School for four
ears Classes-VII to X. Hence inspite of restructuring of
he system certain schools, have to pull on with the
'Eﬂtruuture which esisted at the time of restructuring.
;1herafmre, we have in the State today the Secondary Schools
hich conducted Classes-VII or VIIT to Class—X and also a
L&stantial number  of amalgamated secondary schools which
Dnduct‘classeﬁ from IV to X.

One of the peculiarities of secondary education system
in the State is the dominance of private management  in
G@ﬁuaatinnal institutions. Today 94.7 per centl of the
| schools are under private management. Deficit
are those private schools which receive the deficit

ﬁ%yﬁtem of grant—in—aid, and the venture schools are covered

448 44048 49000 400 edes bes 00as S4b4n S0r0d Svnre SHeRE Sen0e 4000 skses dunee Sdnee shese sease

i Frogramme of Action 1995, Department of Educatid&,
b Government of Meghalaya, Shillong, p.10.
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a system of adhoc grants—in-aid or are unaided venture
;@ﬁhomls;
i
uher Secondary v
S0 long, the +2 stage in the State has been conducted
the colleges in the form of two-year Fre-University
urses. There are at present 28 colleges in the State which

conduct  the +2 stage of education or Pre-University courses
a3

9

- ﬂj&

11 affiliated to the North-Eastern Hill University. Out of
ese  only 2 are government colleges and the remaining are
ficit institutions or purely private managed institutions.

v&lmng with the NEHU, the State government has isplemented

e 'm

gher secondary stage of educatimmkthe State. The Meghalava
arrd  of Bchool Education has taken over the +2  stage from
@ University in 1995, 1 Though the Government has taken over
8 +2 stage, the complete take over is yet to take place.
1L edramination for class-XI for 1995 Was conduc ted
A ternally by the colleges.

| In P SUance of  the policy decision taken [uTg)
structuring of the system, 34 progressive secondary schools
1990 both government and private owned institutions came

ruward to open Higher Secondary classes but only 17 of  them

Frogramme of Action 199%, Department of Education,
Government of Meghalaya.
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The Higher Education in the State consists of  the
llowing

&l University & The North-Eastern Hill University is

central university which conducts  different academic
ﬁrsaa through the different academic departments. ALl
lleges in the State are affiliated to it.
) Colleqes : There are 28 colleges in  the State
ich have been affiliated to the University. These consist

(i) Government colleges, (1i) deficit colleges and (iid)
hoo aided colleges.

i) There are two government coliegas in  the State.

1 the teachers and non-teaching staftf of these colleges are
#bvernment servants.
,ii) Deficit colleges -~ These are managed and  ran by
Ekivata organisation through duly constituted CoOVEriing
'@@diEQ. These colleges are covered under the scheme of
.@Eficit grant-in-aid of the goverrnment.
iid) Adhoe  aided colleges are also private colleges

idke deficit colleges. They are coversd under the scheme of

e
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@pc maintenances grant—in~aid1 under which the government
”,ﬁd% financial assistance by way of adhoc grant-in-aid

7EH per t::er"nt:3 of approved fimancial maintenance
iremeht of the concerned college.

The teachers of the government colleges and  those of
deficit colleges are entitled to the revised UGC scale of
subject to reguisite norm of the UGC,

So far, the academic courses are concerned, the NEHU is

regulatory  authority. At present, the University

escribed a two-year F.U. courses followed by 5 yvear-degree
irse with major in various subjects.

Besides the Degree colleges in Bcocience, MArts  and
;'mmerce, there are obther colleges like the B.Ed. colleges
Law college which are affilisated to MEHU. These colleges
duet professional COUFSEes i1 Education and Loaw

pectively.

6 The Size of the System

The educatiomnal institutions in Meghalaya can  be
‘iegorig@d as fTollows 3
1. University

o

£ Arts, Commerce and Science Colleges

B T rappe ey

Frogramme of fAction 199%, Department of Educatian,
Government of Meghalaya.
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. Fost-Graduate Training College/law College
4. Elementary Teachers’ Training Institute

. Polyvtechnic

é.  Higher Secondary

7. Becondary

. Upper FPrimary Schools

Fa Lower Primacy Schools.

A ocomparison of the number of institutions, enrolment
nd number of teachers at the school stage beltwesen the yl ard

__I All-Educational Surveys is shown below @

kn1.3 Enrolment Fattern between the Fifth and Sixth Surveys

Type of Institution Ko. of Schools Ho. of Teachers Enrolaent
v Vi v Vi ¥ VI
Higher Secondary N g = 187 - 12,766
{¥1-XI11}
Secondary 288 392 331 4643 44,738 27,357
{VIi-§) {1%-%)
Upper Primary 663 816 3073 3899 54,435 73,546
{1V-¥I) {(VI-ViD)
Lower Primary 3692 4099 4871 8516 2,534,502 2,77,919

{R-111} {I-v)

4480 e L8h4s beke Srves Ghbee ses Gaoes SVRls S48 Sesin Shiad S00ES Shtes 4eres boses mere S40ts

Fifth A11_India Educational Survey - Belected Statistics
Meghalayva, Directorate of Public Instruction, Meghalaya,
Bhillong, 1989.

Hinth Alli-India Fducational Burvey e Frovisional
Btatistics, NCERT, Sri Awrobindo Marg, New Delhi-lé,
19973, \



The table above shows the sxpansion  and  growth  of
wational syvstem in the State. A close scrutiny  of the
nd in educational growth at the elemsntary and secondary
ge shows that during the period between the Fifth and  the
Hth All-India SBurveys, i.e. from 1984 to 1993, the number
Frimary Schools increased from 3692 to 4099, i.e. 407 new
i@@hmml% were established or 11 per cent increase. In respect
Upper Frimary Schools, the number increased from 6533 to

oily during  the period which is about E&.Eb per cent

-

crease. At the secondary stage the increase of  secondary
hools goes up from 288 to 392 registers an increase of 104
Abh.l per cent.

The number of teachers also increased by 1745 in the
imary stage, #524 at the upper primary stage, 1312 at the
condary stags dﬁwing the period between the Fifth and  the
bt All-India Educational Surveys.

The increase of enrolment could not be compared because
the restructuring of the classes in the adoption of the
tate of the National Fattermn of Education. |
The expansion of the educational system demands/calls
rothe strong administrative machinegry in the étate. Hut
hat is more important is to see that the expansion of  the

weation facilities does not affect the guality aspect of

25



x o system., It dis thus felt necessary to present  the

Iministrative machinery in the State.

The Administrative‘ﬂachinery

The administration of education in  the State is
mﬁiated with Benior Officers of the Education Department.
administrative machinery comprises of

1. The Secretariat level

2o The Directorate level, and

The Inspectorate or field set up.

The State FEducation Department is headed by the
ister and at the Secretariat is headed by  bhe Education
;ﬂmuggimner and  Becretary who is a Senior member of the
dian Administrative Service. He is assisted by the Director
Fublic Instruction and Under-Secretaries. They have the
-CQﬁaary supporting  staff. The Secretariat set-up is
oncerned  with policy decision and controls the Directorate
d Field set up. The coordination with other department is

s done at this level.

g Directorate Level

The Director of Public Instruction (DFI1) is the chief

education administrator of the State at this level. He is

e
e



isted by the Additional Directors (who are Looking after
siral  education, schools, planning and  budget, technical
aeation), Director, BCERT, Joint Directors of Fuizlic
ﬁtfuctian incharge of planning and  technical education,
ols, colieges and the Deputy Directors who assist the DFI
other officers. The Directorate has many other officers
harge of different branches. The Directorate is also
ponsible for spending the funds and grants as approved by

# Btate Govermment.

indstration at the Field Level

The administration of education at  the Inspectorate
i inchafged by the Inspector of Schools who o is
tor e the principal  education officer in the

are  administration of Secondary ardd Higher
condary Schools including the teachers training institution
ated in the district. Me is assisted by the fAssistant
pectdr of Schools. The Deputy Inspector of Schools in each
W—division, fhaugh under the administrative control of  the

ector of Schools, function almost  independently while
Iministering the subject of Primary and Upper Frimary level
education  in their respective sub-division. The Deputy
pector of Schools is assisted by  the Sub-Inspector of

i each sub-division. At present, there are three
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ws oF the ITnspector of Bohools, East Ehasi, Jaintia Hills amd
toGaro Mille., Mowever, the Assistant Imspector of Scohools, West
5 Mills, hold independent charge of High Sohoole in that ares.
gffices  of the Deputy Inspectors of Schools are  located  im
district headouarters and sub-divisions. At prasent bthere arg
ffices of the Deputy Inspector of Schools in the State.

CThe  organograms showing the existing administrative set LA

farent levels are shown in the mext o i ) G 8

Figure-2
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Figure—-3
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BCERT, being

the Directorate
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tablishment in

olutionising
tation in
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wlly faced

Directorate

aorganagran at the Directorate level suggests

{for administration).
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T
Dgrammes and activities and improved the guality of
the State.
based on the investigations done initially by
pirobl ems
organised

by the concerns in

of Fublic Imnstruction, Educatiaﬁ
Government of Meghalayva,

that

bhe SCERT is one of the branches in the Directorate of Fublic

It dis headed by the Director (SCERT) who iz in
rank of Additional Director of Public Instruction. He i

sisted by the Additional Director (BCERT)  and SBecretary,

Below them are the lecturers,

writers, counsellors and translators.

the academic wing of the Directorate sees
‘qualitative aspect of School Education in the State.
Need of the Study
Established in October 4, 1976, as the academic wing

of Fublic Instruction, the SCERT is almost

decades  of its existence. Since its

1976, the BCERT took up the challenge of

sohool system  through  its VAP LOWS

ool

These programmes and activities were

the

of  school education. Workshops,

for  ddentification of pirrob lems

the fields and the main

A4S 481 98000 cetn $0000 4resn tmse S41es saass dsses RERSS sesse Seres ssess svass seres saben shren

Meghalayva,
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ivities of SCERT have been on  research, curriculum

‘_valommwnt and trainings and extensions. The contribution
ﬁfﬁ by SCERT has been very significant and has improved the
ity of school education to a great extent.

While thers is no research activity conducted so far on
working of the SBCERT, inside and outside the institution,
s sbtrongly felt that an avaluatién of its work, is highly
 ‘sEary to find  out the extent these programmes were
essful ly carried out, in its 19 vears of its esistence.
&  present  study dis an attempt to. find out  how  this
Ftant institution came into the present form and how the
grammes and sctivities of the SCERT influenced the system
_educatimn in the State. This will give an insight into the
st and the present programmes carried out by  the Council
d will also bring to light the present need of the
stitution. The present study was taken up with a view to
Light the strengths and w@akne%éaa of the programmes of
e BCERT as perceived by the investigator with the help of

& respondents.

Statement of the Problem
The problem of the present study has been stated as &
ieal Btudy of the Role Flaved by the SCERT  towards the

gl itative Improvement of School Education in Mergha lave .



Definition of the Term
BLERT v The term SCERT in this study, refers to the
Council of  Educational FResearch ard Training,
alaya, an academic wing of the Directorate of Fublic
vuctimn, Meghalayé.

Buality —— The Webster Dictionary describes it amongst

I things as “a degree of excellence and supericority in

3 In reality, quality means different things Lo
eraent people. It is & relative concept. Thus in the field
education while discussing gquality the focus of attention
be on the facilities provided the teaching-learning
e85, the perforsmance of students and the like.

The term  as used in  this study refers to the
lities/services provided for improvement of teaching-
ning which in twern improves the students’ performance.
Evaluation - The term used in the study refers to the
essmnent of performance which can be Judged by the positive
ges  brought  about in education  in schools, classroom

'tices'and.teachers’ attitude.

Scope of the Study

The present study is a déacriptiva study as its major
us is to study and describe the growth and development of
institution including a preliminary probe into the

ectiveness of its programme. Thus the study is designed

e
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& view to trace the origin and development of SBCERT  in

Btate. The study is also to find out  the close
ixmfdinatimn of SCERT with the department and in relation to
;er‘ agencies like NCERT, UNICEF, NEHU, CIET, WNEC, MEBOSE ,
the like. The relation of SCERT with other officers in
g digstrict level and the schools and teachars in particular
0 are the direct beneficiaries of the SCERT prrogrammess.,

The study is also aimed at surveying the different
grammes and activities of the SCERT which include research
ivities, curriculum development, development o f
structional materials and their dissemination to the users
the training and extension services. In the area of
garch activity, the investigator has tried to make a
F?Vey of the ressarch activities done by the SCERT in  the
ifferent aspects of school education. The investigator has
tried at evaluating the contribution made by way of
lication of research findings in the field of education.
The investigator has tried to find out the work of
in  the area of curriculum development and in  the
duttimn of teaching-learning materials. Assessment of the
{fﬁculum has been done in the light of the Natiornal Core
riculum and in cﬁmparison to the old syllabus  that was
sting in the State before the revision of the curriculum

the SCERT. Evaluation of Class—I  and 11 instructional

4



rials at the primary stage is also aimed at, as part of
ansessment.

In the area of trainings and extension the investigator
.'attempted to find out the different in-service training
Qrammes conducted by the SCERT since its  inception. The
ent to which these trainings affected the system in
ral has been taken up in  follow-up studies of some
\ining Programmes thirough FESHONSes af the main

ficiaries —— the teachers. The follow-up study also
the district officers, teacher educators ard
dnasters/ headmistresses of selected secondary schools  who
directly involved in the training and extension services
ucted by SCERT.

In addition, the problems faced by the academic

cers  of SCERT in the effective implementation of their

rammes have also been investigated through interview with

Objectives of the Study

1. To trace the origin and development of SCERT in

2. To survey the various action research activities
taken by the SCERT and to assess their contributions on

education system of the State.



. To assess the effect of the SCERT s work in  the

of curriculum development and production of learning

4. To study the various training programmes organised
‘the B8SCERT and to assess their effects on  the education
em in the State, and

5. To find out the problems faced by the S8CERT in the

ementations of its programmes in the State.

Limitation of the Study

The present study is subjected to many limitations.
following are some of them @

1. The main objective of the study besides surveying
work of SCERT is to assess the effect of thg work done by
BCERT in the State with regard to research, curriculum
opment and training programmes. The assessment oaf
reh activities and  curriculum development has been
icted to the conceptual and analytical level keeping the
ctive of education as  the point of reference. The
sesment of the training programmes was done by obtaining
nses of field beneficiaries of the programmes on (i)‘In-
ce training in Bcience and Mathematics; (ii) Training-
workshop in Socially Useful Froductive Work (8UFW) for
prim@ry teachers and (iii) Special Orientation

amme: for Frimary School teachers (80FT).
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