AN INVESTIGATION
IN'D THE TEACHING OF ENGLISH IN THE HIGH SCHOOLS
OF EAST KHASI HILLS DISTRICT OF MEGHALAYA

THESIS SUBMITTED FOR
THE DEGREE OF DOCTOR OF PHILOSOPHY IN EDUCATION

GJ;\&& fan J

RANADHIR BHATTACHARJEE ‘

DEPARTMENT OF EDUCATION
SCHOOL OF EDUCATION

NORTH EASTERN HILL UNIVERSITY
SHILLONG

1983



372

Ds
QngOQQOCI SYleY
oHA

W“é”w 3
a‘i‘ w\

I“'
9“
. w\'} |
N N D/ b W/
"‘ qo

‘ B L



CERTIFICATE

Certified that the thesis iﬁcerperatesthe student's
benafide researches and that these have not been- submitted in
support of an applicatien fer anethei Degree eor-qualification
of this er any other universiéy or institute ef learning.

Furthsr, it is certifisd that the thesis is werthy of Consideratien

for the degres of Doctor of Fhilesephy in Héducatien,

[%. a. ?)Z;_L”a“/ —
( P.P. GOKULANATIAN )
HEAD, DEPARTMENT OF EDUCATION,

NORTH BASTERN HILL UNIVERSITY,

SHILLONG,.
C i“;':l.’i:)_‘ ELJH;%’ 1 -

. RIS

- RO IR
Rad 2y g DR AN
Bl NS &y 5k



ACKNOWLEDGEMENTS

The investigator,’ at the outset, ekpresses his
profeund gratitude to his guides, Dr. P. P. Gokulanathan,
Head of the Department of Bducation, North Eastern Hill
University, Shiilong'and Dr, K. K. Sharma of the
Department of Education in'the Nagalanf campus of the
North Eastern Hill University, Kehima, Without their
constant supervision and sustained encouragemsnt, this
work would not have been compieted. He is also grateful
to Dr. é. L.~Anand, the then Dean, School of Education,
Neorth Eastern Hill University, Shillong for his ad#ices

in tool development for the study.

For the accomplishment of a work of this type,
cocparation of a large number of individuals, institutions,
~and agehciesris needed, The investigator is grateful to
~ several education cfficerS'of the state, heads of sdhools.
teachers and teacher educators, for theix'coop@ration and

h@lpo

He is highly thankful to the experts who gave
useful suggestions to improve upon the tools,drafted by

him, for the present study. .



Iz

His thanks are Gue to the Principal, Post Graduate
Training Cellege, Shillong whe acted as the co-rater in
the present study and exténded facilities for conducting
the experimental part of the presant study in the premises
of the cellege, and his two colleggu@s who assisted him at
d;fferent stages of the experiment.

| The 1nvest1gator is grateful to the. Librarian;
North Eastern Hill University. Shillong; the: librarian,
State Central Library, Shill@ng; and the Director, State
cguncilwoquaucational ﬁaSearch_énd Training,’ Meghalaya}
Shilleng ‘for extending 1ibrary facilities.

He is thankful to the distinguished teachers of
different departments of North BEastern Hill Univarsity,!
whc participated 1n a seminar held, as per rules of the
university, at the pre-submission stage of the thesis,
SQm@ suggestiens cffered by them ware found useful for

) 1mproving the text @f the thesis, -

His thanks are due- to Mx. G. K- Bhattacharjee.
whc typed out the raport with care and within a short
period of time,



11

His thanks are also dua to hig wife, Mrs, N.
Bhattacharjee, and his three childron, for their good

wishes and ceopération,
Lastly, the investigator eXpresses his gratitude

to all the publishers and authors whose books ware used

by him for reference,

Ranadhir‘Bhaftacharjeet



PREFACE

\ The pxesent study was undertsken for two main :
purposes, (1) to identify the present status of teaching
Bng;;shrin tbthigh schools situated in the Bast Khasi
districpnbf_M&Qhalaya.and-&ii)j@@:t;y out experimentally
gqe,effect,of training in seleqtedjteaching skills,
through the microteaching strategy, for improving teaching
cempetehcé‘§f3the teachers of English, The étudy was
conductqd in“two;phaSQS;;Thefphase-xjofAthe.study included
a survey study and the,phase‘Ix'includsdLan~experimenta1

study. -

The text of the thesis has bean divided into
eight chapters. Chapter 1, Intreduction, deals, among
@th@t.fhihQS/ with significance of the present study,
gstatement of the problem, and ijedtiveslandAdelimitations
of‘tpe study, Chapter 2 deals with review of related '
literature. Chapter 3 is on methodology; in which all
about. sampling,’ tools, data collection, etc., have been
discussed in respect of the twe phases of the study;
Three chapters have been devoted to anaiysisland
interpretation of data. In chapter 4, analyses and

interpretstions of data relating to background characteristics



of the teachers of English, their workload, their views
and opinions ésiwgil‘as\pfactiéaé followed by them in
respect of various aspects of teaching Ehgliéh: have been
givén:_C§apt@r”5,gives'the analyses and interpretations
of data collected thréugh observation of the performance
of the teacﬁerézef English in classroom g-ituation;
while chapter ngives the analysas and 1nt@rp:etations
of data relsting to the axperimenfal study. Chapter 7
discusses the £indings of the p:esent:study. In the last
chapter (Chapter 8), soﬁa concluéions of tha study
together with suggestions to teachers, teacherseducators,
and é%hers are given and fowards the end of:the chapter,
socme suggestions have been given‘to>£uture‘:esearchers.
Notes énd referenées«zelating to various chapters
have been given at the end of each. The text is followed
by the bibliography and'copies'of the tools used in thé
study have been given in appehdices. |

The uiiimafé ﬁﬁrﬁose ef‘a.pieéé of Qbrk of this
‘typaﬁ obviously,” is to ensura~befter tesaching, The : ,
investigator hopes that the present study will contribute
to a bettsr understandiné of the p:ééent~pos1tion of
teaching $nglish in the high schools gituated in the



VI

\
Bast Khasi Hills district of Meghalaya and' that the

suggestions offered by the investigator will be taken

care of by all eoncernads .

Ranadhir Bhattachariee.
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CHAPTER 1
INTRODUCTION

1.1 A Profile of East Khasi Hills district :

When Mzghalaya was a substate within the state of
Assam in 1971, it had two districts, namely, United Khasi
and Jaintia Hills district and Garo Hills district, With the
attainment of fullfledged statehood in 1972, Jaintia Hills was
upgraded té a separate district, Again, in October, 1976, Khasi
ﬁills was divided into two districts, East Khasi Hills district
with its headquarters at Shillong and West Khasi Hills district
with its headquarters at Nongstoin, In the same year, Garo Hills
was. also divided into two districts, East Garo Hills district
with its headquarters at William Nagar and West Garo Hills

district with its headquarters at Tura.l

East Khasi Hills district comprises an area of 5196

2 of 5,06,687 with the density

squére kilometres and population
of population of 98 per square kilometre. Among all the five
districts of the state, Bast Khasi hills district is mostiy
densely populated, The district is bounded by Jaintia Hills
in the east, West Khasil Hills in the west, the statec of Assam

in the north and Bangladesh in the south.

Shillong which is the headquartets of the district
is also the capital of the state of Maghalaya. It was the
capital of the composite state of Assam prior to the birth

of Meghalaya és a separate state. Shillong urban agglomeration



congists of'the Shillong municipality and the adjoining five
towns>, viz., Shillong Cantonment, Mawlai, Nongthymmad, |
Madan Rting and Pynthorumkhrah., According to 1981 Census
Report, Shillong Municipality in its own right, now, qualifies

4 having a populstion of 1,07,673,

to be troated as 3 city
Since Shillong municipality is a part of Shillong Urban

. agglomeration, the eéntire Shillong Urban agglomeration, with
.é'populatiohfdf 1,73,064 has been treated as a class I'city§
Cherrapﬁndéé with a population of 6104 is also an urban town
. of the districts The rural areas of the districf consist of
nine C.D. blockse, viz,, Nongpoh, Bhoi arca, Mawryngkneng,

Mylliem, Mawphlang, Pynursula, Shella Bholagénj,'MawSyhram,

" and Mawkynrew.

11,1 A Profile of High School education of,East“Khasi‘Hills :

Among all the districts of Meghalaya. East Khasi Hills
" district possesses the 1argest number of high schools and

‘about 50% of £ho high schbols of the state7‘

are situated in

the urban and semi urban areas of the Bast Khasi Hills. In

the rural areas of the district, schools are either Primary

. or Middle ‘schools and in fact, there is a dearth qf high schools
in the rural areas of the state as a ﬁhoie. Again, aboutvao%

of the high schools of fhé.districtebara ’situatéd in tﬁe
urban areas of and semi urban areas around the Shillong city.

The reasons are : (i) historical position of Shillong as the
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capitai of the composite state of Assam before and after
independence, (ii) existence of small villages that shift
periodically and (iii) terrain of the land as well as

extreme backwardness of intericr areas which hinder expansion

® Compared to other towns and

of education in rural arcas.
cities of thé country,’ Shillong ié\a small geographical
_area;;Butlit has four times more educational institutions
per squéré kilomséfe than any other town in India; In about
40 to 45 minutes, one can reach one end of Shillong €rom
the other end by bus. But 1n the course of this short
period of time one would come across a large number of

educational 1nst1tutions scatteted throughout the cityé

At the secondary loevel, in the district vis-a-vis
 jthe state of Meghalaya. two types of courses are offered :
- (1) ICSE course in the three English schools, viz., loreto
| Gonvént,AStg Edﬁund'S'SGHGOL'ahd Pine Mount School, all of
thch-ate situgted in Shillong, and (ii) HSILC cou;se,;n the
high schools under Meghalaya Board of School Education,
spread over the urban and semi urban arcas of the districta
The English schools like Loretoy St. Edmund‘'s, St Mary's
Aahd st anthony ‘s have students belonging to different
“iinéuistiC'éommunities.of India and are run by Christian
missioneries"Shillongfs reputation outside as an

| educational centre is due, mainly, to these schoolss



‘hs'isgsfésischools offering HSIC course, there are
Asssmsss} Bedgsli;'ﬂincl; khssif Nepali, Mizo and English
schools, Chiléren‘of‘lcwcr'mldale and lower class families
genstally go to thoir :GSpoctlve language medium schools.
whlch may,’ otherwise, be called ’community schools' 1o
Assamsse, Bengali and Hindl Schools use Assamese. Bengali
and Hindl respectlvoly as msdium of 1nstruct1ons and
examinations throughout tho school stage. In other schools
vernacular languago ls used as medlum 1nstructlons and
‘examinations upto middle school. i.e. upto class VI and
:*thsse schools swltch ovsr to English as msdlum of lnstruction
‘and examination at the hlgh school stags, l.o.. from class Vi1,
" students from these bilingual schools use Engllshvas‘the
‘medium at che HSLC oxsmlhation; Ih the csso‘of ths'Engllsh
. schools following HSLC courss, English ls the msdium

3throughout the school stage.

‘In addition to chs'twohaovtllﬂlgh schools, one for
boys and the other for glrls. thsre are high schools under
‘deficit grants-in-ald system as well as hlgh schools under
adhoc grants-in—aid system and prlvats schools 1n the disttict.
As'obsorved by the Meghalaya Bducation Commi ssion (1977) .
middle school ssctiohs‘sttachec.co most of the schocrhigh

schools are under Govt's deficit'system of grants-in-aid



and highﬁschool‘classes in these schools have been started
withouf prior perﬁissicn from the authorities.. In the
absence 6£ speclfic rules and norms,,these schools go ahead
first and then seck permission later. On the other hand,
the schools which have already received permission or
recognition-for sometime past are still not in a’poéition
to attain improvement, some of_éhe reasohs bf which are.

shcrtagé of staff,! poor salary, shaby bufidings énd equipments,

Conseqguent on outflow of.noﬂ-friballpepulation €rom
Shillong after fhe Shifting of Agsam capital to Diskpur and
Arunachal Pradesh offices to Itanagar, enrolment position in
some 65 the langnagé medium schools of Shillong has besen
adversely af’c‘ecn:ed.“12 Names‘ofﬁLady Keane Girls' High School,
Shillong Vidyalaya and Laithﬁﬁkhrah Assamese Girls' High
School may be mentioned in this connection, Lady foane Girls®
-High School has introduced an English section in addition to
the existing language section, On the other hand, an increase
in the tribél student populatich in the combined Khasi-BEnglish
schools and Bngligh'Schccls of Greater Shillong is noticeable,
The Govt, Girls' High School, Shillong, which was usin§
Assamese and Bengali as media instructions, has now introduced
English as the medium of instructions and examinations for

classes VII to X,



1,1.,2 Position of English in high schools of BEast Khasi Hills :

The 1anguage medium schools, viz,., Assamese, Bengali
and Hindi me schools, are holding a subsidiary position in
the system of high school education of the district, Number
of such<schools is relstively small and there is no such
scheool, 15 the district; outside the urban asreas of and semi
‘urban areas around Greatér Shillong, Majority of the high
Schools of tho district €all within the categories‘of Khasi
and ‘English schools. Englisﬁ is the officiasl language of the
state of Meghalaya. Rhasi;\the'lenguagé of the locdal tribal
":béoble is not nsedAss'meéiﬁm‘of HSIC exaninétion‘and’there is

'no opposition to the use of English ag medium of instruction

- 'in this part of the country.

ﬁﬁglish, therefore,'occﬁpies'an important position in

' the life and education of the tribal people of East Khasi Hills
vis-a=vis Meghalaya. The MeghaIsYé Education Commission has
‘rightly pointed out that s tarnidard of teaching Bnglish in the
'high schools of Meghalaya should be improved.

1,1.3 Objectives of teaching Bnglish in: high Schools @

The emphasis given in the study of highly literary
and difficult prose, poetry and drama in the past has ncw,

after independence, given place for the students in Indian.



schools to the acquisition of the ski;ls of the language.,
Dev@10pmen£ of practical command of the English language,

which is the ultimate aim of'teaching Enéliah in Indian schools,
can be ensured by the English teachers thréugh realisation

of the four-fold specific cbjectives of teaching English,

as shown in figure 1.1 bolow'>: '

Figure 1,1
Objectives of teaching English
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The four-fold objectives have been recommended in the
case of teaching BEnglish in the high schools under the
Meghalaya Board of School Education. In other words, students
in the high schools under Meghalaya Board of. School Education,
irrespective of the medium of instruction used in the schools,
have to acquire a practical command‘or working knowledge of
Engiish through the mastety of the four basic skills of
Undexstanding,’ Speaking, Reading and Writing. The present



revised English textbooks prescribed by the Meghalaya Board

 of .School Education for high schools under it, are in keeping
with the latest approach to the teaching of English in
Indian .high schools,

1.2.4 Appropriate stage for beginning to teach English and
situstion in East Khasi Hills High Schools s

The question as to what is the best stage for
beginning to learn a second language has been studied by
neurologists, psychologists and linguists and it has been
observed that study of a second language should begin as sarly

1? the world-famous neuro-surgeon of

as possible, Penfield
Canada, who conducted researches into human brain, claimed
that to start learning a second language after pﬁberty is

atfficult, because it is ‘unphysiological'>> The British

16observed that children placed in

psychologist, Tomb
-multilingual environment show rema;kable ability to pick uwp
all the languages they are exposed to. The Specialist meeting
at the UNESCO Institute for Education, Hamburg(1962)13
concluded that childhood is the best period for learning a
new language, In a statement submitted to the Modern

Language Association of émerica in connection with a
conference on the age for beginning to learn a second

- language, Gessel and Ilg18

said that a child, with favourable
motivation, is emotionally emanable to a second and even a

third language. Emile de Sauze called the pericd before



puberty as Pbilingual‘%g On the basis of available studies
Anderson, according to whom the period of childhpos is
'multilingual‘Eoconcluéed'that the lingu;stic achievement
ofAthe child is the -result of condifioned and conceptual
learning , that in the ea:ly'childhood conditioned, i.e.,
unconscioué learning prevails; while conceptual learning is
still at a low ebb and that while gradually the conditioned
learning capacity declines the reliance on conceptual

a

learning increases. Figure 1.2 makes the point clear.21

Figure 1,2

I4nguistic achievement of the child

Digth

[ ...' soecevcee Conditioned learningi

conceptual learning.

In India, Mennon and Patel , after discussing
various research evidences, suggested that when the child
~ gees to the middle school at the age of 10 or 11, heAshould

begin the study of English, They further pointed out that
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the success of six year course beginning in the second
standard of the middle school, can be achieved if it is
vpreceedeé by one year's oral work in the first standard
of middlevschéol aiming at the develbpment of the skills

_ of underéténding”and”speQCh.’

Sfﬁay'of English becomes compulsory from fhg first
standard of the middle school or class’ IV, in all the
categories of schgolS‘unde:utha Meghalaya Board of School
Educatidh éhd studentsiin these schools continue towstudy
4t as a compulsory subject tiii‘fﬁé'édd of the high school
staé%{ Students in the English schools. here,, howeveryare
exposed to English language before reaching class IV aﬁd
‘for that,matteé; much earlier than the students in the
Assamese, Bongali, Hindi, Khasi and Nepali Schools. But the
age at which the students in those non-English medium schools
and bilinguél schools ( Rhasirséhools; Nepali schools, etc.)

starts learning English. falls within the age limits prescribed
'by the language ex?g;ts. They study English for a period of
seven years and this duration is in keeping with what has
'been prescribed for effective teaching and learning of a

second language.
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1.2 Significance of the present study :

Against thefbagkground,o£<what have been discussed
in the foregoing pages and as a result of the present
investigator's swh-experience; the need for an investigation
into the teaching of English in the high schdols of East
Khasi Hills district was felt, The present investigator, in
course of supervision of B.Ed practice teaching in the schools
of the district, over the years, observed an unhappy state
of affairs in the teaching of English in.the high schools of-
the district. He observed that the teachers of.gnglish were
not tsking care of the four fold objectives of teaching
English in high schoois,-that use of practice,ih the skills
of listening and speaking by the studenté was ignored by
the teachers and the other two skills, namely, reading and

writing, were used very casually.

The Engiish teachers were found not abreast of the .
latest development in the f£field of English teaching
mathodology and that they used traditional method of teaching
Epglish through word-foruwozﬁ translation into mother tongue,.
BExplanation in the mother iongue seemed to occupy prominent
place in the scheme of English teaching, Students'
cdmprehension was not ensured by putting questions and

encouraging students to give answers in English. The teachers
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woere not habituated in the use of aid materials in téaching
English, use of situstion in drilling of words and structures.
It appeared that the teachers were treating English as a o
knowledge subject, since theidr approach to teaching of
English'was not different f£rom that of teaching knowledge
subject like History and Geography. Moreover, it was
revealed in the xeport of the Meghalaya Eeucation Commission
(1977)24that English was one of the three subjects.in which

“the local high school students cut sorry figure in the
HSLC examinati@n.

Some of the regsons for this state of affairs, in the

pinion of the present. investigator, were as follows :

(1) BaCKlog.oﬁ untrained teachers s 1In contrast to
the position in. Punjab, Himachal Pradesh, Kerala,
_etesMeghalaya has a backlog of untrained teoachoers,
Inservice training for teachers of'English‘we:e'

- :not properly organised throughout the state,
lack of training facilities and absence of
sttempts to familiarise the English feachers with
the latest methods and techniques of teaching
contributed to the failure in teaching English.
Handling of the present revisedengl§sh readers
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used_in‘thelhigh_schoolq_also needed training

[

and expertdse on the part of the English teachers.

11) Lack of library facilities s The high schools
were not equipped with books on Bnglish teaching
methodology to keep the English teachers abreast
of the development in English teaching,

iil)'Lach-of'aid mateiiéls :'The high schools of the
| district were not 1n possess—ion of modern aids
for teaching of English and the teachers were not

keen 1n using 1mprovised aid materials.

iv) Feeling of 1nsecurity : Teachers in the adhoc
and private schools were 1n receipt of poor pay

| and since those schools were undetstaffed, the
teachers in those schools uere overworked. This

| produced a sense of £rustration and foeling of
insecurify'amoog tho“feachors of schools in the
private‘sector,-éonsequently; a large majority of
teachers of such schools ﬁefc'élwaYé in the look |
Aéﬁt for mofcfpaying“jobs eléewhoré;'This type of

" half-heartedness on ths part of teachers affect

" 'the quality of teaching and a majority of
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teachers in these schools were indifferent
towards effectiveness or otherwise of their

teaching of any subject,

{v) Abseﬁce of qualif;eé teachers at the foundation
sﬁage sl.Genérglly.underg:aduates and untrained
teachers taught English at the'middlefschoolrstage
and more qualified and trained teéchers were
given higher classes for teaching'English. As 3
result of this practice, teachers in the high
"school classes had to face students having no firm
foundation in English, Cramming from cheap books
fér passing the HSIC examination, rather than |
students' mastery of the ién§uage. was, therefore,
encouréged by the teachers of English in the the’

high school classes,

In view of the unhappy state of affairs in theitaaching
of English in the high schools of East;Khasi Hills district
as well as the impact of Ehglish language in the education
of the students of this hill region, the study undertaken by

the present investigator was significant,
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The present investigator decided to study, among
other things, practices followed by English teachers in
respect of vatious aspects of teaching English, 1denti£y the
' present status of teaching English in the high schools of
Easﬁ Khasi Hills district and try out the effectiveness of a
training stiategy for improvement., Thus the present study
‘had specifié utility for educational practices,

1,3 Statement of the Prbblem :
The p;db;em selected for ﬁhe present study waé as
folicws s ‘ |
AN INVESTIGATION INTO THE TEACHING OF ENGLISH IN
THE HIGH SCHOOLS F EAST KHASI HILLS DISTRICT OF
MEGHALAYA. : - |

The temm ‘high schools® stood for those schools of
the East Khasi Hills district which followed HSIC courses
prescribed by the Msghalaya Board of School Education, These
schools included government schoo;s, deficitland non=deficit
schoolsy Englisﬁ meéium. non-English medium and bilingual

* schools,
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1,4 Objectives of the present study

The specific objectives of the present study were

as follows 3

(a) To study background characteristics of the
the teachers of English of East Khasi Hills High
schools, their views and opinions as well as
practices followed by them in respect of the

various aspects of teaching English,

(b) To identify the present status of teaching
English through observation of teachers'

performance in classroom gituation,

(c) To study strengthsand weaknesses in the teaching
of Englisgh, '

(d8) T-o0 fry out the effectiveness of training in
selected skills under microteaching strategy
for improving teaching competence of the

teachers of Englishs:

(e) To suggest measures for improving teaching of

English in the high schools of the district.
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1,5 Delimitations of the present study

One limitation of the present study was that it |
concentrated on process variables, which pertain to the
. interaction between the teachers of English and the pupils.
It did not attempt to establish a link between process
variables and product variables, which deal with the
extent of achievement of pupils oh various dimensions
like achievement in knowledge, gain in skills, change in
attitude, etc., occ-umdng as a result of the process in

the classroom.

Another limitation of the present study to be
mentioned here was about the validation of the tools
develeped and used by the present inveétigator; The
~ present 1nvestigator ensured only content validity of the

tools by collecting opinions of selected judges,
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CHAPTER 2
REVIEW & RELATED . LITERATURE

2.1, Raview of the methods of teaching English 3

Before making a review of ecarlier studies related
to the present problem, the investigstor decided to make a
brief review of the wariocus methods of teaching Bnglish as
3 secénd language adopted £rom time to time. This wés
‘considered necegsary for identifying the latest trend 4in
the teoaching of English as well as for giving a theoretical
orientation to the gmpirical study undertaken by the present

investigator,

2.1.1 Translation Method 3

Translation Msthod began to be "used in Indian schools
as soon as English was introduced in the country, as it was
in vogue in England at that time for teaching Latin and

Greek1

o According to this method, English is taught by
méking word-for-word translation of English into mother
tongue and by working througb its grammar, But thig mathed
faiied'to give Indian stﬁdents an active command of the

 language. Because of difference of culture?

and because of
the difference between the structures of English and that
of an Indian 1anguage3 exact translstion is not possible,

Demonétrations. gestures,” illustrations were found easier
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and quicker means4 than translation. Students' practice in

5

speech™is notitaken care of by the method. Grammar is

detrimental to the interest of young learner96 and
intervention of mother tongue blocks expression in English.7
Translation as a method of teaching Bnglish has, therefore,

been condemned,

2.1,2 Direct Method - :

‘Direct Mothod was adopted in India in the early
Cpart éf3thé'20th'éenthry?"1t came as a reaction against the
trenslation mothodj This method was originated’ when

Jespersen of Denmark, lundell of Sweeden and Westein of

. Norway put their heads together, to £ind out a suitable

' ‘method of teaching a foreign language, in the philological

- Congress of Stockholm in*IBésg ilebster's New International

. Dictionary deseribes the mothod as * a mothod of teaching
4a*£oteign-langﬁage;especié11y=a'medérn language, through
conversation; discussion and reading ‘in the language itself
without the use of the pupils® language, without translation
and without the study of formal grammar, The first words are
taught byrpointing toc objects of pictures; or, by performing
.actionS'%Q.The.main‘pninciples;o£~this method are -3 (1) Oral
teaching at the beginning, (ii) inhibition of mother tongue,
(111) sentence as the unit of speech, (iv) inductive

teaching of grammar and (v) limited vocasbulary. -
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This method also did not work well in Indiall

because (i) a vast majority of teachers were not trained

in the method, (i1) teachers were interested in teaching
through the ttaﬁslation mathod f£or which they were not
required to put in much labour, (1ii) teaching through .
Direct method required fluency of spsech with correct

" pronuncéiation on the part of the teacher, (iv) suitable
textbooks were not available. It was, however, realised
that Direct Msthod would be successful in giving to the
pupils a command of the language, if the language materials
were properly selected and graded, if priorities in objectives
of teaching English were f£ixed and if teachers were trained

in phoneticslﬁ.

2.1.3 West's New Mothod @

' West, who studéed the-problém‘of teaching English
in India £rom the point of view of the bilingual needs of
Indian children, developed a booklet entitled ‘learning to
Read a Foreign Léqguage‘}3in which he pointed out that
approach to the téaching of English should be done
through students' practice in reading only. His new method
was based on the principle of priority of reading, separate
provision for Readers with controlled vocabulary and a
judiciocus use of the mother tongue, According to him,

1

purposeful silent reading and not oral reading 4should be
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the objective of Indian children learning Engiish. He
‘brought out a series of special readers with controlled

vocabulary for Indian students,

His method also was an incomplete method, because .
it ignored the. fact that one learns a language by first

speaking it,

2:1,4 The New approach & '
The experience gatherad cvar many years in Africa,

15 that

‘India,.Burma. Malaya. Japan and China indicated
" a new approach to the teaching of Bnglish was necessary
in the Afro-Asian countries. The naw approachl? otherwise
kncwn as the Structural Approach, consieta of selecting
and grading the structures of the language. This atructural

17

approach was the outcome of axteneive research carried

out at the university of London Institute of Education
by the British Council languaje experts and at the -
universities of USA, such.ae; Michigan, Cornell and George
town. The researches in the UK stemmed from the works of

. Paucett, Palmer, West and others and that in the USA £rom

" the investigations of linguistcs into the trie natiire

- of language.
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Advocates of the structural approach put emphasis
on pupils' learning ‘essential Ehglish‘leat the school
smm,%$M&WMMm.MmrwmmlmmﬂmamMg
found that there are about 275 basic structuresigwhich
constitute"essential Engliéh"to be'masteréé during the
first four years. The committee set up by’ the aAll India
Council for seccndary Bducation pointed out that a
minimum of 250 basic structures and 2500 words, if learnt
and assimilated in the first three years of the secondary
stage, would give the pupils a ptactical command of the

;language. The Directozate of Extension Programmes for

Secondary Education; New Delhi publishedzl

a list of 250
structures to 59 taﬁghtlip=tha first three years:and a
list'gf 3306 words fdr 8 six-year course in English,
ﬁhile.ail the states of India now have text books written
écéorﬁing to tﬁe Structural approach, Madras (Tamil Nadu)

22,

was the first state”“to adopt structural syllabus so early

as in 1952,

The structural approach, which is an offshoot of

dz? modified the direct method by presenting

the direct metho
a list of well graded basic English structures to be taught
at schools, While the direct method banned the use of

mother iongue; the structural approach would allow the
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use of mdther tongue at the initialustages'of the school
course for the purpose of explaining a situatton,Awhere
certain sentences are to be practised, or giving ce;tain
instructions, This modified-form of the direct method should
e used for teaching of the structures. Other techniques and
apprcaches to ke used?4side by side. are oral approach, drill

method and situational teaching,

| Another method sho v&ﬂ be mentioned in connection with
the nen approach is Bilingual Mathod, which was: evolved by
Dodson(1962) as a result of an experiment conducted on his
own stuﬂents. According to thie method, mother tongue can
be used in teeching a foreign 1anguege. The method is based
on the similarities and the differences existing between the
two lenguages. The use of mother tongue and that too for
explaining difficult words and sentences. is restricted to
’ the teachers only. Thie method. however. has not yet been
adoptea fer teaching Bnglish in Indian schools and it
requires more triale and experieentations, so that the
methcd does not degenerate 1nto the old trenslaticn method

in the hends of the teachers of English.
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2.2 Review of earlier studies related to teaching of English s

‘Rolated s-tudies in the area of teaching of English

éarriéd out outside India and in India are discussed below.

2.2,1 Studies'abgoad 3

Many of the problems of teaching English as a
second language were recognised in the following studieszs.

published during the period 1920 to 1940.

(a) Palﬁer27 who worked in Japan,'déveloped his
Oral Aporoach to the teaching of English as a second
language, He selected useful words to be taught by means
of empirical methods and began application of the linguists'
principles of analogical ¢reation to the teaching of
English and to show concern for the scientific selection
of the elements éf sound and Qrammaticél ﬁsage;

28 after conducting experimants in -the

(b) west
methodology of reading@ formulated criteria for se;ection
of words as well as for the 1ntroductiéﬁ of eacﬁ in s
contexé of familiar words; By using these criteria, he
developed a reading vocabulary. He grouped words under two

main classes : (i) form words, i.e., words which make up the
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férm of the language, and (1i) content words consisting
mainly of nouns, He, by & process of elimination, arrived

" at a minimum speaking vocabulary of 1158 words. Tﬁtough the
- publication of a General Sexvice List of Bnglish words,
he cbntribﬁted‘to‘thg present day approach to the teaching
of'English;as a second language, Because, selection and .
 gradation of linguiétic materials to be taught received the
main emphasis in tﬁelpresent day structural approach to the

teaching of English,

(c) Ogdenzgfirst formulated the philosophy
underlying the selection of words as a rational introduction
to normal English for those whose natural language is not
English, He emphasised the selection of words which are
" useful in greatest number of situations and which render
the greatast functional yiela, He QaS'able, after about
ten years"intensive,research3oin the field of semantics,
to produce the famous language system called Basic English,
consiéting of a selection of 850 Ehglish w&rds, which,

' togethé:'with the minimum of rulesrfo:.their usg, can do
the work qf some 2oioOo worﬂs of full English without doing
harm to the-stnuctuxe of the English language. Heﬁaiéo

' sepafated’from the list 100 words which have a wide range

of meaning and which sre the most frequently recurring
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words, He c;aasifiedsxthe_BSo.wcrds unda:;three“categoriesa
(i) Things - qu.quds,,(ii);Qualitigs - .150 words, -and

(i14) Structure words or Operations = 100 words,

321p.the:§n911§h,Language Institute at

. (d). ?‘rie,s
the uniye:sity,of Mich;gani.appiied the techniquesof
descriptive,;1nguistids~to thé teaching of English to foreign
siudenﬁa; wﬁélwishe§ to obtain a working knowledge of
English, for siudy or travel in USA. In so doing, he
contributed tg;the selgctiqn cf,the elements of vocabulary,
sound(and:structure.that are essential to learning English. .
as a seécnq language. Ahothe:lfgature of his work is the:
coméa:a?iveivﬁesc:iptive énalys;s of Bnglish gnd .the
,yernacﬁla:s:of,the foreign stuqéntslenrolled[at.the
institute;,ln‘this.way.'he.waq‘able to isolate the specific
linguistic difficulties of eaéh'foreign—lahguagepgroup¢,.

students for inténsive study.

Fries realised that téaching_¢f English as a szcond
1énguage should be.glénned on the basis of the assumptions:
(1) that a language is best learnt by first learning
the essential'featunes of the sound system and
the étructural systems. _
(i1) that reading and writing skills are acquired
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most economiéally through the use of the
é:al~aura1 approach in the‘initial-stager
'&iii)lfhat'the vacabulaty be a limited che,' contring
" round the activities of everyday life and
. enough for manipulating the basic items of
sound and structure; and
(iv) that the essential features of sound and
structure be presented systematically in special
materials prepared for different foreign

'lénguage kackgrounds ¢

As a result of his work, Fries ubtimately made a
linguistic analysis of recorded conversations totalling
.mora than 250,000 words , which represent 50 hours of diverse
convarsations by about 300 different speakers. This
introductcry analysis offtﬁé structure of oral English as
used in the United States serves as a basis for the
selection of language patterns for instruction inAoral'

Engldish,
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26242 Studies in India

(a) George (1966)3astudied the scope and effectiveness
of audio-visual instructiqn in improving English teaching
1in Kerala'state‘in the first three years of school coﬁrse.
‘The stﬁdx was. undertaken to finé‘out s (1) the availability
of audioq§isual aids in schools, (ii) the attitude of
teachers towards the use of audio-visual aids, and (iii)
whether the teaching of English with'audio-visual aids is

. more effective than the usual way of teaching. The data were
collected by observing thirty lessons, by administering a
questionnaire to 200 teachers £Eom 200 different schools
selected at random and bf conducting an experiment in

. actual classrbom'situatién;

The importéntvfindings wére ¢ (1) the teachers
teaching English in grades £ifth, sixth and seventh
' ‘generally used the translation method; {ii) the éral work
was negiected’in all the’three grades; (iii) the teachers!
pronunciation was incorrect and they did not pay much heed
to the éupils' pronunciation; (iv$ children 4did not get |
individual attention dQue to overcrowding in the classroom;
(v) the type of seating arrangement was neither healthy

nor conducive to language learnings (vi) aids like
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tabe recorders,’ projeéiors and flannel boards were not
available, and aids available in schools were not properly
' used; (vii) reasons for teachers® not using sids were

heavy cost,' heavy syllabus, insuffieient number of material
aids, and lack of skill and special tréiningi (viii)'the
percentage of specielly trained teachérs in sudio-visual
instruction was 6,06 only: and (ix) the achievement of
pupils taught by the use of audio-visual aidg?gieater than
those taught 5y the usual method and the use of audio—ﬁisual
‘aids did not require mofe time than what was required for

ordinary teaching.

(b) Rangachar and Kulkarni (196‘7)34 investigated
into the provision of teaching facilities for English at
class V level in Mysore state. The aim of the investigation
was to find out the prevailing facilities for teaching of
English with a view to diagnosing its deteriorating
~ standards. The types oflgaciliﬁieé probed into were :

(1) the equipment of the teachersof English language, (ii)
the ﬁethods they know and follow; (iii) the aids they had,
and (iv) extent of the students®' knowledge of English,

.150 representatiVe‘schqols situated in different distsicts.
of the mysore‘ﬁxa:nataka) state were selected and data

were collqued,by actual observation of classes, administering
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questionnaires, holding discussions and administering the

language ability test to the students of standard VI,

The f£indings revealed that only a few students
had picked hp the elements of English., Most of them did
not know the alphabets fully., A vast majority of them did
not know spellings of simple words, could not answer simple
questions or read words like ‘cap's ‘call', ‘father',etc.
Their ignorance in cach of the language skills was uniform.
English wés taught as knowledge subject like History and
Geography, and most of the teachers were not ciear about .
the objectives of teaching English, Majority of teachers
were unaware of the good ‘methods' of teaching English
and they followed the translationegrammar method sometimes

even without the knowledge of its principles.

(c) Mutrthy (1968) %> made a comparative study of .
the direct method and the bilingual method of teaching
English. The main purpese of the study was to compare,
under experimental condition, the effectiveness of the
bilingual method and the direct method in teaching English

'to Telugu s-peaking pupils. The experiment was conducted

on the fourth standard students in a government high
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gchool/ Hyderabad, typically representative of an average
school in the state, The centrol group was taught by the
direct method and the experimental group by the bilingual
methoda. on completion of teaching for 103'days, a £inal

taest was given to assess:: the achievement of the pupils,

The f£indings revealed that * (1) the bilihgual
method is more effective‘thaa the direct method in
developing the pupils® ability in éral reaéing. oral
comprehension and expression; (ii) the bilingual method
gives greater frequency of contacts with English per pupil,
per lessoni and (111)Nin the case of the bilingual method,
spending of time on.préparation»of lesson plans by the

teachers 1is less,

(4) Shukla (1968)°3% studied the prohiéms‘of
translation and the implication of its use as a teaching
device with special ‘reference to Hindi‘speakers.‘The aims
of the study Qere to examine (i) the problems involved in
the érocess of translation and (ii) the implication of its
use as a teaching device., The study was made with reference

to English-Hindi translation,
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The major findings of the study were (1) the
t:ansiation device“can be dsed as aid to create meaningful
contexts; (ii) it is not a complete method of teaching a
second language; (1ii) this device cannot be adequste in
taacning items which do not have tnair equivalents in the
pupils' first languages and (iv) this device should not
exclude other\davicas usad.in presenting languaga items

whenever necessary.

_Ae) Mishra (1969)3included English also in his
study . of the problems and difficulties of Hindi and
~ Sanskrit language teaching, The study aimed at ﬁi)
- 41lustrating the importance of language in. all round
development of child's personality; (ii1) £inding out the
reasons for deterioration of the standard of English among
tha‘stﬁdenfa at highan secondary stage; (iii) knowing the
practical problems and difficulties of English teachers in
their daily language teaching; (iv) giving various
constructive and practical suggestions for 1mproving tha
standard of 1anguage among the students. A questionnaire
containing twantynine different -common parts of English,
Hindi and Sanskrit language teaching was developed.
It was sent to looo Hingi, Bnglish and Sanskrit language
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teachers of higher secondary schools of Madhya Pradesh .
- Data we;e.aLSo'collected.tﬁscugh interviews, observation
- and a survey_oflliterature of Bnglish, Hindi and Sangkrit

- language teaching.

Main £indings of the study were : (i) that 90%
teachers experienced the difficulty of oxplanation of prose
teaching and more gpan 75% teachgrs used translation
méthod; (ii) that/46% of the teachers did not give practice
- of loud reading and~less.than.$o% of the teachers asked the
studentsto memorise certain good pieces of prose and poetry;
{(iii)very few teachers gave'practice of correct pronunciatioh:
(1v) 75% teachers recommended oral §nd writing practice to
improve upon correct spelling; (v) majority of the teachers
did not £ind time for correction of translation work due
to heavy workload; (vi) that majority of the teachers useé
- the method of dictation for giving notes as well as for
@gsay teaching; (vii) that although majority of the teachers
considered inducti?e mefhéd of grammar teaching more
suitable inblanguage feachlng + 80% teachers used dééuctive
method; (viii) that éent pe:ceni teachers opined that the
courses of all 1anguageé were too vast to £inigh in)timﬁ
before the commoncement of the examinations, while 95% of
them pointed out that the lessons in the text books were
above the mental level of the students; (ix) 95% of the
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teachers accepted the language examination to bo essential,

 (£) Nagarajan (1970)38made a gomparétive étudy of

the bilingual methed and the direct method in Hindi medium
school, The éxpériment was conducted on class VI of a
Hindi medium school in Hyderabad, The control group and the
experimental group were taught. by the direct method and
| the bilingual method respectively. for a period of five
months and both the gtoups ware tested periodically. As a
restlt of the study, the biliggual method was found
supériorAto the diréet methoda Because, it 15 simolef from
the point of view of the leatner as well as the teacher,
it ensures fluency and accuracy in Speech. it increases
the rate and amonnt of clagsroom learning, it promotes
| inter communication‘between tﬁe.p&pil and the teechef.‘it
is host effective even in school where equipment is
meagre;Aand it éombides the best elemegts of the direct
method as well as of the other methods. |

(g) Rajagopalan (1972? made a critical study of
the English curriculum at the primary and secondary stages
of education in the state of Tam#I.Nadug The méin purpose
of the study was to examine and identify insdequacies in

respect of obﬂectives of teaching Englisha present English
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' syllabus, textbooks used, audio-visual aids available,
methods of instructions followed, organisation of English
curriculum and the administrative bargiers in implementing.
‘;t,‘the evaluation-p:océdg;es utiliséd;‘and to suggest
remedial megsu:eg_in all respects, The investigator used
the norﬁat;ve survey method and 100 secondary and 104
pfima:y and upper pr&mag& schools were invélved in the
study. The sample was randomly selected at éll the three
stages and the dsta were analysed by appropriate

statistical techniques,

The £indings of the study revealed that nearly

29.3 percent ﬁnglish teachers were untrained; majority of
teachers and supervisors were yet out of the pail of
1nservi¢e’trainingglmajority of the teachers, supervisors
‘and parents supported English té_he_compulscry at school
stage:‘uselbf'translaticn method. poor knowledge of
Englléh'onvihe part of English teachers caused the fall{pj .
in standard of 1earn1ng English: 1nadequate syllabus,
unsuitable textbooks and very poor methods of instruction
were some of the most potential factors in deteriorating

the learning situation&

Appointment of subject Inspectors for English,
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offering two courses in the subject 3 onevordinary and
the ofher advanced, identifying proper objeétives of
teaching English; use of structural method of instruction
and use of suitable audio-visual aids, proper training of
teachers and scientific evaluation of pupils' performance
in the subject w%tb more stress on internal assessment
and less on public examination were the major remedial

measures suggested,

(h) Borua (1972)4°tried,out the efficacy of the
traditional method of and the structural approach to the
teaching of English in'thevfouf.language skills. The
main purpose of the study waé to test the efficacy of
the two methods ¢ the translation method and the
structural approach, The other objectives Qere to develop
in pupils the four language skillsj vize., to understand
English when spoken, to speak English, to read English
and to Qrite‘English;'The study was conducted-in Nazira
Higher Secondary and Multipurpése'School in Assam and the
students of class IV of the school were invelved in the
study. The total of 88 students of class IV were divided
into two gronps{ i.e., section A and section B, as per

results of the admission test for class IV, The investigstor
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took care to see that}the two groupsvcontéined equal
number, as far as possible, of bright; average and below
average pupilss Section A was called the exporimental
Qroup with 45 students and section B Qas termed as the
~control group which had 43 pupils. The investigator took up
the experimental group to teach , while ancther English
‘teacher was put in charﬁe of the control group. The project
was carﬁied\du& thfbughout the'séssion’of'one year and the
workihg days were di&iéed into three terms : lst term -
from Jaﬁﬁéty ﬁo Juné,lénd term ; £rom July to September,’
and 3rd term - from Océéber to December. While teaching the
experimental group through the structural approach, the
'invesiigator tried'to‘develop ip pupils,ali the féur
language skilis; In the control group, the translation
~‘me€hod was applied throughout the year;

Results of monthly, términal'and annual examinations
were anaiysed statistically in respect of bdth the groups
of students. It was found that the mesn scores of the
expetihental group were highéf‘than those of the control
group.: It was, therefore, coﬁcluded that the structural
approach to the‘téaching of English is superior to the

traditional or trahslation method,
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~(4) Vorxa (1973)4;_made a critical study of the
present position of teaching English in the secondary.
schools of Gujrat State.ﬁTﬁe.stuay aiﬁed at providing a -
brpad.pictuxe,6f_the:varioﬁs‘dimenSicns,pertaining,to;the
teaching of English as a second laqguage-ih;Gugratg The
sample consisted of a §roup of 618 teachers, from standards
VIII to XI of secondary schools,;selegted‘randqmly. For
- the purpose oﬁﬁpe;so@al»interviews,‘sgqqndary échools and
teaéhe; colleges weremselectedA?aédomlg,LF;om‘amongst the
course plahne:s and textbook writers,_sixioﬁuthe framers’.
categqry and four of the writers' category were interv;éwed
on the basis of the items of the,questiénnaire. Th;ee tools
were prepared to evaluate the syllabus in English for
~ standards VIII, IX and X and_texﬁbooks prescriked by the
state(Govt.,The~toolsfadministered we;e 3 tool of inquiry
in Question form, the spot check'syllabus evaluation scale,
and the spot‘gheck¢£extbook evaluation scales The data
were éoglectgd pertaining to tgaining‘of teachers in
English, syll§bus committee, framing of the.teﬁtbooks;
handpgok fo£ the teachers, instructional material, use of
structural app:oach_in‘teaching,English and composition
work by using the above toolsand interviewing the school

principals,‘gourse framers and.texfbook writers.
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, Following were the major f£indinfis of the study.
(1) In respéct of training, only 30% of iﬁe teachers hadA
‘their training in Engligh‘and“the rest had their training
in subjects other than English, (ii) The syllabus revised
in 1962 by the committee, appointed by the Board, was found
to beo unscientiﬁic. (1i4) While framing the textbooks, the
'sociological factor of the‘pa:ti¢ular’age group d;d1not
seem to be taken into consideration. (iv) Teachers in
Gujrat were provided with a handbook for the textbook
to be used in the classtOGm; (v) Teacheis had no choice of
theﬂinstructiona; material,as the ohly material aveilable
in the market were spmeiw&;kbaoks and copybooks. (vi) 40%
of the teachers had favoured Structural Approach to teach
Bnglish¢‘(vii)»Compoéition‘wo:k was the weakest link in
the teaching programme which was not associated with the

A

textbookss

(1) Rgﬁagopalén (1975)42 studied the relationships
of certain environmental factors to teaching success in
English at the"sqhooi_stagea The objectives of the study
were & to dev;se and use a means of identifying the
successfdl,'averagé'and poor teachers of English at the
scpool stagey to findlthelre;atiaquip between guccess in

teaching English and the'variables of sem, age, size of the
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family. experience and ‘job satisfaction; to identify
factors with which the teachers were satisfied or
dissatisfied; and to develop the multiple regression
equation for the prediction of teaching .success, and

to analyse the specific nature of teaching success, The
‘ssmple included 225 teachers, 20 headmasters and 20
first«eesistante belonging. to ¢wenty schools, Tools
employed,fer_the,study were a teacher situation inventory,
a rating scale, @ peer rating seale,end an overall rating
‘scale administered to the headmasters.

- Major fihdings of the study were'thai-the teachers
were,  on the- whole, only mildly satisfied with their
environment; thét the teachers were satisfied with the
‘fheadmaster and the school organisation; that the teachers
were most‘dissetisfied with the local COmmunify end'the
.students: that married teachers were more setisfied with
"their environmentt an than the &nmarried teachers; and
‘that teacher s experience wn teaching English determined
'his success. i.e.. the more a teacher was experienced

the more successful he Was. (

(k) Saraf (1975)43made a critical study of training

and preparation of,reeche:s of English as a second
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language in Msharashtra. The major cobjectives of the study
'were (1) to review the chahges in the teaching of English
iﬁ schools and correspohding changes,in the preparation
of Englisﬁ teachers in the last twenty five years; (11) to
'make a detailed study of the programme of teaching of
English 1n the B.Ed course in Maharashtra with reference
to aims,’ courses; methods, and materials; and (114) to
study the facilities for in-service training of teachers
of English and assess their effectiveness. It was hypothesised
that the programme of pﬁeparation of'ﬁeachers of English

in Maharashtra would be inadequate and not effective,

The study was:conducted on 1000 teachers selected
from £ifty colleges of education in Maharashtra, on the
basis of schools of rural versus urban background,
government versus nonegovernment managemént; singlé sex
versus coeducational type and having majority trained'
versus majority untrained teachers. Care was also taken
to see thaﬁlevery district and educational division was
proportionataly :épresented invthe sample. All the
teacher-educators iﬁ charge of teaching English were also
included in the sample, The data were collected thréugh

several toolss Two different questionnaires were used for
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the colleges of education and one for teachers of English,
These wers supplemsnted by interviews, observation of
teaching of‘English_ih é;éssroqms¢ studies of documents

and checklists and inventoriesy

The study revealed that English was a compulsoty
coﬁrse throughout Maharashtra having uniform syllabus,
textbooks and other'inst:uction31 materiais. Secondly,’
the output oflﬁnglish“literature'graduafeé was far too
short of the need of the teachers in English and those
who sought admission to the colleges of education offering
. English method ware weak'in'the language specially in
spelling, vocabulary and use of articles,., Next, the courses
in teaching oglsnglish had alsolnot much changed in the
¢olleges of education. Next, While the number of students
offering Eng;ish as special method remained unchanged over
the years'1971~1974.'English'as é*specia1‘methodeﬁégﬁgggered
more by the nondeputed teachers than their counterparté and
most of them were from secondary schools. Next, most of the
_ teacher educators considered the existing provision for
preparation of’teachefs of English és,inadequate and less
effectiveg-ﬂegt; the teachers educators iequired a

‘specialised training for proper implementation of the
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syllabus under the Special method in English. Next, there
were only eiphteen teacher educatore who had studied
English literature. most of them were third class graduates
and eight out fifty teacher educaiors did;not_offer'English
as the special method at the B.Ed level, Next, there were
only twb out of fifty‘teaeher edﬁcators who had done
diploma in teaching of English from the CIEFL, Hyderabad.
Next. a few agencies like extension servxces, Brit;sh |
‘Council, CIEFL, State Institute of Education (SIE),
Maharashtra were ﬁoing good work in the field, Lastly, the
SIE had organmsed ‘intensive courses in English in a ‘morxe
"practical way, it had conducted seminars and workshops for
teacher edncators and had_provided an 1netitutional ‘basis
%o ihe bfoaucfion eﬁ instructional materials.

- (1) Nair 11976)44 made a studyvof~the concept of
standards in English]th:cugh an analysis of the textbooks
. prepared for.secondaryﬂschoo;s?‘pupils_in_Kerala state ,
The maln aims of the. study were (i) tofaﬂal&sefthe textbooks
in English prescribed for study for the secondary school
- pupils in Kerala since. 1952, in terms of the accepted
criteria for evaluation of textbooks:; and (ii) to compare

the findings of the,enalysis of the textbooks to £ind out
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the concept of standard in English.

The textbooks and supplementary readers prescribed
for study in secondary schools in Kerala since 1952 wore
analysed on the procedure adopted by the Methods Department
of CIEFL, Hyderabad. A questionnaire, which incorporated
the main criteria for arriving at the concepts of _
standards which were tentatively set on the basis of the
hints indicated in the textbooks, was administered to
experts in the field of teaching of English. The concept
of standards 4in English was studied on the basis of
analysis of textbooks and the responses of experts. The
results of the secondary school leaving certificate
Examinations;’for which the selected textboogs were prescribed,
were analysed to £ind out the level of achievement of

pupils in English.

The fcllowin§ wore the main £indings of the study.
(1) The analysis of textbocks showed that the concept of
standards of attainment in English had changed with ‘
change in textbookgg (14) Indo-English writings were not «
given proper representation 1h the early books. (iii) The
vocabulary load on the basis of density indices was found

to be very high in the early books and it seemed to
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becoms progressibly lower in later'boaké. (1v) The density
index of new words in the textbooks was satisfactory.

(v) The textbooks showed improvement in the use of structure
over the period; particularly ih standards VII and IX, |
(vi) The phrasal verbs and idioms used in the readers

were in accordance with the linguistic attainment of pupils.
(vii) The analysis revealed that the standards of
attainment in English as indicated in the textbooks for the
perfod had fallen, The opinion of experts confirmed this

conclusion.

2.3 Microteaching Strategy @

Flanders' Interaction Analysis Category System
(FIACS), Programmed instruction and Microteaching are sonme
of thé newlstrategies“ﬁh;gh_are generally considered to be
helpful in improvihg.classroom instruction., The present
studylincluded an experiment on the microteaching strategy.
This strategy was chosen as a result of the present '
1nﬁestigator's experience in conducting two projects;in
the area,earlier. He falt that microteaching being a
skill—based'approachiand English as a lénguage being a skill
subject, training in selected skills under this%strategy
would supplement training in the methodology of teaching

English as a language. A brief discussion of the concept
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of Microteaching and the steps involved in it would be

relevant hero,

The term Microteaching was first coined at |
Stanford'Uhiversity,by Allen (1963)4§ Under this system,
éomplexity in teaching is teducéd'by practising teaching
skills one at a time, The complexity in a teaching
encounter is further reduced by having a small number of
pupils, short durafion of time, and ﬁhe content being
reduced to é single, simple concept. Steps génerally folloéed
are as fellows : (i) A studsnt teacher teaches é small
class of 5 to 10 pupils, who may be peers acting as pupils,
for 5 to 10 minutes. The content of the micro 1essoh is
generally a single concept. The whole lesson is knit around
@ single teaching skill, so as to maximise the use of fhe
behavioural components involved in that skilllduring
teaching. The lesson can be observed either by a supervisor
or peer supervisor using a specially déveloped evaluation
proforma for the skillﬁafhts session is kno@n as teach-
session, (ii) After the teach scssion, the trainse is
given the feedback.;The sources of feedback may be peer
| pupils, supervisor, peer supervisor, self, video-recording,
the observation proforma-s €£illed by observers. This
sessibn‘m@y be termed .as view/ assess/ feedback/ eritique

session, (1i1) In the next éession. the trainee goes to
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another room and replans or restimuctures his 1esson‘in

the light of feedback received. This session is known as .
ééplan/:estrugture session. (1v) Next is reteach session
where the trainee reteaches to a different set of pupils,
tﬁe same ﬁnit which is restructured. Similar supervision
gﬁes on as in teach session, (v) After the reteach session
'éhere'Will be refeedback regarding the lesson, The session
is termed as review/reassess/refeedback/recritique session.
All the sessions together, are called : one microteaching
éyclegISO the steps involved in a microteaching ¢yc1e-are 3
‘feaéh;~féédback - replsan - reteach ~ refeedback, The cycle

of microteaching can be shown diagramatically as below :

Figure 2,1
The microteaching cyqié

“Plen| [ Tesen

N

Refeedback ,- | Feedback .

Replah
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2:4 Review of earlier studies related to Microteaching

as a training strategy ¢

Since its evolution, studies have been conducted
by researchegs outside and:in India to try out ¢f€icacy

of Microteaching as a training strategy.

2.4,1 Studies abroad .

(a) allen (1966)2%% 3 pibneér'in'the area 6f‘
microteaching, ‘conducted a study in the ﬁhiversiéy of )
Stanford. He suggested short micro lesson to'the'tréinééé
through microteaching procedure, The trainees were given
theoretical lectures on'parficuféf skill, One skill was
practised at a time, The skills séiected’were, Stimulusg
variation, Closure, ‘and Silence and non-verbal cues. The
study showed favoufable results for the component skills
approach of microtaaching, .

! 47 .

(b) Kallenbach and Gall (1969) started research
in the Far West Laboratory for Educational Research and
Development., The purpqse‘éf the study was to detérmine the
effectiveness of 19 elementary'sdhool interns trained by

microteaching spproach and to compare them with 18 other
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intérns trained through conventional approach. The £indings
of the study were (1) thst the two groups 4id not differ
significantly on any of thé.post-training measures of
teacher effeét1Vepessy (ii)'fhat Microteaching was not
found to be superior to the conventional training methoés
in its effects of teachers’ classroom perfOrmance: and |
(111) that Microtéaching was a superior trainiﬁg strategy
sinée it achieved similar results in only one=f£ifth of the
time required for traditional training programmes

48 :
conducted a study on

(¢) Rallenbach (1969)
microtéadﬁing with video~-tape éné block teaching practice.
The criterion in his study was iﬁdependent cbserver ratings
on Stanford Teacher Competency Appraisalrduide for the
performances of studént—teachgfs trained by microteaching
or by block practice method bn normal clsssroom: The
experimental group trained by microteaching achieved the
same degree of proficiency in one-fifth of the time
taken by the group trained by block—practicé method, These
results indicated that micrctéaching §s a more efficient

technique than the block-practice training procedures,
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49
- (@) McCollum and La Due (1970). made an effort to

avoid artificisl situations through the elementary
programmes for the inner city teachers of the Temple
University for the preparation of elementary teachers from
undergraduates. Thagy used microteaching to add the needed
aimension of roality. The second aim was to bring about

a change in the teacher's role in the Social étuaies class
room, They found that‘the student teachers reacted more
positiveiy and enthusiastically to their microteaching

' method courses. The 'Traditional‘Texts' did not realistically
| present life in the classroom, Microteaching provides the
university students with scmé other exﬁertise needed to
enter student teaching; In fadt; mécroteaching makes the
method coufses more relevant iﬂ terms of the needed skills

and behaviours demanded by the student ieacher.,

(e) Bell (1970)5°started experimenting1with
microteaching in home economics education at Texas
Technical Upiversity in 1967-68, Thé primary purpose of
the experimental study was to determine the effect of
training upon specific teaching skills of student teachers..
Additional objectives were to develop 3 microteaching

programme which was appropriate to the student teaching’

programme in home economics education; to identify the
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relationship botween the demographic variables of student
téacheré7and'imprOVémeﬁt’in fhéir‘perfornahce; and to
d%termine the reliability of ratings of the judges using
tpe Teacher Performance &ppraisale Scale. The sample of

tFe study consisted of 22 home economics education seniors.
They volunteered to participate in the study. The skilla
4uch)as; establishing'éet; reinforcement, question;ng,
%chieving closure, and framing a‘refe:ence; wars considered

to be the most prominent in the study.

. The conclusions of the study were as follows ¢

(1) The programme was relatibely more effective in

teacher preparafion than the usual form of training provided
by p:eséIVice and student teaching experience. (ii) There
Wwas a poss-ibility of a relatiénship between positive
interaction of the group members participating in
microteaching and a positive attitude towards microteaching,
(iii) Statistiéally, there was no significant relstionship
between the improvement made in teaching by the experimental
group and the controi;group and certain demographic
variables which indicated that there was a possibility for
microteaching to be used successfully regardless of

student background and academic standing in the teacher
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training programme. (iv) Evéntua}ly, it was found that

there was a possibility for microteaching to be used early
in the teacher preperation programma to sekVe as a

screening device for the selection in home economi.cs
educations. (v) Self evaluation of s tudent téachers was
more effective 1n'the'case of microteaching than traditional

student teaching.

2,4v2 studies in India 3

(a) Chudasama (1971)5;tr1ed out m;croteaching_pxo'
proéedure‘in student teaching, Only six s-tudents
voluhtéered'themselves for microteaching; Eoth the control
and the exéerimentalwgroups wers from the Faculty of
Education 'ahﬁ Psychologyf§i Barodas The objeciives of the '
study were to know the extent tq'which-microteaching
procadure coﬁld help the,student_teachers in deVeloping
more indirect teache-r behaviour ; and to see whather
interaction analysis can profitably be synchronised with
microteaéhingfproqedure. Ags a rzsult of ttaining through
ﬁieroteachiné/ tbe ééudent teachers developed skills in

questioning and ensured better pupil participation.
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(b) At the institutional level, Passi and Shah
(1973) °2 planned and conducted two experiments to see .
the feasibility of microteaching in the colleges of
Education:.and to know the attitudes of student teachers
towards microteaching in simulated and fea; ¢lassroom

situations.

A,samplé} each'of 12 sfudent teachers, Engiish and

Gujratl speaking respectively;'was randomly picked up £rom ‘
the B.Ed class of the Faculty of Education and Psychology
M.S. Uniﬁersityﬁ Baroda, for both the experiments. The
four supervisoré were teacherrféilows of the CASE, who were
oriented beforehané.in the tﬁeéry; outline and eéaluation
of the microtéaching techniqﬁé;‘The student teachers in the
experiments acéed as'mic:oteéchers. students and also as
_peer supervisors, and théy were écquainted with actual
microleséon procedure Qith the Selp'of model lessons on

each of the four shills. namely. skills in questioning,
reinforcement. silence and non verbal cues, and
.illustration and use of examples. The student teachers
. followed the following design for the experiment :
teach eight,minutes).AdiscgssiQn (ten minutes), reteach
(eight minuteg); and'récritiqge-(fen minutes) ;s For teach

and reteach sessioné; the samples of Studenté were different,
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The sixth and seventh grades Gujrati medium students of

the M.S. University Expeziméntal Sch061 were selected for
the real class situétion. The experiments we;e continued
for twentyfour sessions for the simulated teaching and for
fortyeight sessions fbr real classroom situation experiment,
The supervisors eVaiuated the micro leésons with the help
of attitude scale towards microteaching (ASMr),’ evaluation
shéei for real microteacﬁing and found out their chi~square
values. The correlations among six dimensions of ASMI were

- worked out. The aiséitibutions of the scores reiaﬁed to
the six varisbles were ﬁesteé against equal chancq-hypethesis

" in both experiments.

The f;ndings of‘the'two éxperiments revealed that
-.the ﬁid:oteachers"attitudes were'favodrable towards the
feasibility of micrbteaching in teacher training programme
in simulated and real conditions; that the equal chance

- hypothesis was accepted in the éase of provision for time,

_ microteaching units covared andlt?e role of supervisors,
towards which the teachers had a neutral aﬁtitude: that it
was rejected in tha case of total attitude scores on ASM?,
attitude towards teéhnique of microteaching, component gkills
and provision £§r feeébéck towards which the students showed

favourable attitude; and that the studeht teachers favoured
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the reteach sessions, the time taken for the teach
gession and for planning, but the pattern of the teach

session was not favoured,

(¢) Singh (1974)53 studied the impact olelanders'
Interaction Analysis Category System (FIACS) and
Mic:oteachipg:1n4mod1cation of classroom behaviour of
._'teache;s;‘The major ijeétiyes of the study were s (i) to
'Study éhé effecti#eness of microteacﬁing vig~amvis
‘conventionéi method of training as a meané.of changing
¢lassroom béhaviour'pfvstﬁdent.teachers:_(ii) to study the
effectiveneés of tr%ining in FIACS vis=a=vis conventional
programm2 as a means_of changing glassroom behaviour of
student teachers:_and (1i1) to study the effectiveness of
microteaching vis-a-vis't:aining in FIACS as a means of

A.changing classroom behaviour of student teachers.

Two_séts of samyles were used, one for the pilot
study and the other fof the final experiment, A sample of
20 student teacheré for pilot study was drawn out of 160

"stuéent teachers admitted for B.Ed training fn the year

l197o~71‘1n Tilakdhari:Co;;ege,‘Jaunph?; affiliated to the

Unive:sity of Gorakpur, Uttar‘éradeshw A sample of 20

- student. teachers for the final experiment was selected
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out of 157 student teachers admitted to the same college

in the year 1971-72 for B.Ed training. The experimental
class, in both experiments, was eighth class. Pupils
numbering 90 and 105 in the year 1970-71 and 1971-72
raspectively, from the school attaéhed to Tilakdhari Singh
Inter College, Jaunpur, ware used, For gathering information
relating to the matching variable, an information proforﬁa
was prepared and administered to the stddent teachers under
training, For training the student teachers, the traditional
method as practised today, microteaching and FIACS were
usaed for different groups, Teacher bechaviour was measured
by observing and analpsing the class room verbal interaction

of student teachers. and pupils using FIACS,

The major £indings of the study were (1) that
student teachers trained,throﬁgh microteaching significantly
changed their verbal teaching behaviour in the classroom
compared to the student teachers trained in traditional
way only; (ii) that student teachers trained in FIACS
changed their verbal teaching behaviour in the classroom
‘significantly compared to the student teachers trained
in traditional way only:; and (iii) that student teachers

trained through microteaching changed their wverbal teaching
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behaviour in the classroom significantly compared to the
student teachers trained in FIACS, '

/

(6) Joshi (1977)54conducted a study to (i) enquire
into the effectiveness of instructional materials
synchronised with microteaching approach in the acquisition
of four teaching skillsﬂ,namely, skill of stirulus
' variation, skill of illustrating with examples, skill of
silence and non verbal cues and skill of recognising
attending behaviour, and on tﬁe development of the general
teaching competence; and (ii) enquire into the effect of
instructional materiais along with the microteaching

upon the attitude of student teachers towards teaching,.

The sample consisted of 34 English medium student
teéchers of the Faculty of Education and psychology , M.S.
University of Baroda., Four experimental groups received
treatment of instructional materials synchrénised with
microteaching technique, for four teaching skills. The
control group received the training in the acqﬁ&lntance
with the technical skills of teaching, coupled with the
traditional student teaching programms. The General

Teaching Competence Scale and the ahluwalia's Teacher
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aAttitude Inventory were administered in the post-treatment

1

period,

The f£indings of the study revealed that (i)
student teachers exposed to the treatment of skill based
instructional materials synchronised with microteaching
for all four skills, scored higher in the acquisition of
're5pective skills than the student teachers exposed to the
traditional student ‘teaching programme; (ii) the
texpetimental grdups'scored higher in the acquisition of ‘
general teaching competence than'the student teachers
' exposed to the traditional student teaching programme;
(444) the”eipetimental'groups aid ‘not differ significantly
"£rom the control group in the atiz:itgae towards teaching.

(e) Passi (1977555 conducted a study in the area
of microteaching, the objectives of which were to examine
| the nature of feedback provided to the student teachers
1n the prevailing student teaching programme: to study
the attitude of student teechers towards microteaching;
'to develop 1nstructional materials for selected teaching

skills: to study the effectiveness of instructional |
| materials in developing corresponding teaching skills and

general teaching cempetence among student teachers; and
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to study the effect of different training approaches upon
the attitude of student teachers towards tsaching._The
study hypothesised that student tsaohers of the experimental
group having tha traatmsnt of 1nstructiona1 materials and
'skill based feedback in microteaching settings for various
teachingnskiils do not differ significantly from the
control group with ragard to (1) skill of introducing a
lesson, (11) ekill of achieving chosure , (i11) skill of
.:rslnfoxcsmsnti:(iv)lskill oﬁ‘flusncy;in quaStioning. v)
§kill of probing questioning, (vi) genersl teaching
competence as:maasurad'on the Gansral Teaching Competence
. Scale ang (v;i)fattituds towards teaching as measured on

4;ah;uwalta‘s Teacher Attitude Inventory.

~ The sanplajoonsisgsd-oanQ student°teaqnerslof the
Faculty of Education and Psychology, M.S. University of
Bardda,’ out of which‘£Wo exporimental groups (Groups A @
N = 16, Group Bt N = 9) were formsd. The two experimental
groups were trained 1n tvo different clustsr of skills
under study. Instructional materials vere davaloped for
.the purposs. The control group 03roup G : N = 9) had
traditional taaohsr training. Content analysis of

supervisors 'records was done.. ‘Analysis of QQVarianos ang .
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t test were used in analysing the data.

The important findings of the study were as £ollowss
(1) ‘The comments of supervisors clustered around s few
aspects of teaching like questioning, explaining, etc.
Aspects like content selectién.'temedial measures, etc.,
were ignored, (ii) Student teachers wgo unde:wént the
,microteéching programme were in favour.of-it, (114) oOn 7
.Generai Teaching Competence Scale, groups A and B differed
significantly f£rom group €, But group A did not differ
Significantly from group B, (iv) All the three groups did
. not differ significantly among each other on their attitudes

towards teachingg

(€) Lalithamma's (1977)569tudy was undertaken (i)
to identify and list teaching skills required for efféctiveA.
classroom‘instrﬁcﬁion} (11) to prepare instructional |
materials for developing seme of the identified teaching
skills; and (1ii) to validate the instructional dmaterials

developeds-

In order to 1deﬂtifywthe'teachingA3kills. the
iiterature wés analysed; discussions with teachers and
teacher educators were held and personal experiences were

evaluateds- Instructional materials for four teaching skills
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namely, (i) skill of explaining, (i1i) skill of using
blackboard, (1ii) skill of writing instructional
objectives, and ({v) skill of increasing pupil
participation, were developed. These materials were
validated by trying out in an experiment on the sample of
34 B.Ed students of the Faculty of Education and Psychology,
M,S. University. of Sérada.of 1975-76 academic session. The
study identified three major categories of skills, These
were (i) Skills of planning, (ii) skills of instruction,
and,(iii)‘Skills of testing. It was revealed that the
eXpetimental'group which was trained with the help of
.1hstruction§1-materials‘synchr&nised with microteaching
Qas.,significantly bettefthar_g the control group undergoing
the treatment of traditional student teaching programme.
57 |
- {g) Sharma (1977) conducted his study in order to
(1) find out the feasibility of microteaching as an |
innovative techniqué-in Indian'conditiohsvwithout the use
l“of hardware; (ii) study the differential effect of three
fechniques of providingyfeedbéck: viz., discussion, oral
and writtén, on the attainment of teaching skills related
stimulus variation, éiz@g body mbvement,»gestﬁres and shifting
sensory channels: and.(ii) to éfudy'the tranéfet-of training

from microteaching under simulated conditions to real
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classroom teaching,

The pildtTStudj ﬁéé conducted on a éam§le of 18
B;Ed students. of the Féculty of Educationland Psychology
of the M.S. UhiVersity of Baroda during i973e74. The final
study was conducted on 32‘B.Eé female students of the DAV
College of.Edﬁcatién.‘Abohar (Puhjab) duting 197475, They
were divided into four groupss threé’expéfiméntal and one
- control, all being matched on various attributes . The
tools used in the study were 3 a personal data blank to
collect the bio—data'of‘étuﬂent‘teachers,lﬁhe genéfél
teaching competence obsexvation schedule, three skiii'
‘evaluation proformas, an attitude scale to measure attitude
of trainees towards microteaching and a free\réSponse ,
evaluation proforma for microtéaéhing programme‘(simulatéd
conditions). Ratinés of the peer supervisors ané of self
were taken on twd skills and in case of the third skill
onlyipeer ratings were takem. The treatment administered
was in this,o:éer;a‘(i)'pre-test {school stage), (ii)
laboratory stage =- characteristics of a teacher, role of
a8 teacher, skills of teaching, skills\ielated to stimulus:
va:iation;.opientatiqn to'micrcteaching; simulation and
role'playingi.planning“éé'micro=lessons;_training in three
skills; (iii)fadministering the attitude scale, seclf
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evaluation proferha"and free response evaluation proforma;
(1v) post-test (school stage), The control group had the

'conVentienaI student teaching, instead of laboratory stage.

The major conclusions of the study were as follows.
(1) Discussion was the'most effective technique of providing
feedback.by the peer~supervisors'£or the sttainment of the
. skill of body movement. Similaf;y;-written feedback was
.effective‘1n‘casa,ofithe skill oflsenéory channels.
(11) wWith regard to effectiveness, the ﬁie:erchy among
three techniques of feedback was_dissussiEn, written and
oral. (1ii) Only in the case of the skill in shifting
_sensory channels, discussion was lsast effective; (4v)
There was noldifferentiai effect of the three techniqdes of
feedback upon the attainment of skill of geéturas; (v)
There was practice effect of micreteaching lessons in the
gradual improvement in the performance of the skills of
body movement and gestures when practised under microteaching
setting. (vi) The peer rating on the skills of body
movement and gestures always remained at a lower level
than the self rating. (vii) The student ‘teachers who had
/undergone microteaching treatment showed favourable

attitudes and epinions tewatds the pregramme.



68

_ (h) Visvesvaran and Soundaraja Rao (1980)58 made
gtudy bf the effect of integrating the five basic skills
. upon teaching competence éflstudent teachers,_0£ the.
three models of 1hteg;atibn of skills, namely, Additive,
Diocde and Summative, worked out st a\meet;ag‘at the
University of Indore during February, 1979, the |
1nveétigators adopted Summative model for their study, The
-1nvestigétion,aimed at comparing the effectiveness of
integrating five skills through summative model and
comparing the effect against a control group wheré no specific
- strategy for integration'was'attémpted..26 student teachers '
were inclnded‘in.the.sémple¢ They were divided into two
equal groups 3 thevexperimehtal and the control_group. The
skills included were : the skill of probing questions,
‘the skill of reinforcement, the skill of explaining, thev
- skill of {llustrating with examples and the skill of
stimulus variations Tools used'in.the.study.were the Genéral
- T4aching Competence Scale, Zhluwalia's Tpacher Attitude
Inventory and Skill assessment proformas. The exverimental
.group.fécéiﬁed treatment through practice in integration
- of the five selected skills in simulated situation as well
as 'in real classroom situstion, Final assessment was done

- in macro situation{',/
A\
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COncluslons of the study were as follows 3
(i) Microteaching followed by integratlon of skllls glves
lmore Opportunities to the student teachers to show better
performances 1n these skills. (ii) Practice of integration
in macxro situations does not show any significant ‘
influence, (111) Gain scores on the skills persists to show
1ts 1nfluence‘even-aftervthe four macro lessons. (1v) The
genersl teaching conpetence~does_not show any gain because

of integratiocn pradtice.

'(1) Maﬁhew George (19’80.)59&::0ndueted a study on the
effect of mieroteaching on teaching self concept and
teaching competence of student teachers. The objecﬁiuss of
the study were to studylthe effect.of microteaching sn
teaching self-concept of student teachers in the’centrol
group and the experimentalAgroup’separetely: and'the effect
of microtéaching as well as integration of skills on
. teaching competence of student teachers. It was nypothesised
that thereAis no significant difference»netween the pretest
and pqsttest mean teachlng selfconcept scores of control
group of student teacharsy that there is no signiflcant
difference between the pretest and posttest’mean teaching
selfconcept scores-of experimental group of student teacherss

.and that there is no significant difference between the mean
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gain scores in teaching éompetence of control group and
ciperimental group of student teachers, In the study,
microteaching was treated as independent variable and
teaching self-concept and teaching coméétence of student
teachers were treated as dependent varisbles, To obtain the
pre test and post test scores Indogp Teaching Competence
Scale was uded for observation and Teaching Self-concept
Scale was used for self rating before the commencement of
the treatmefit and‘étfthe'end of it. Teaching Self-Concept
Scale was constructeé'by-the;1nVestigator especially for
use in his study, The sample consisted of 20 student
teachers, selectéd from a-group‘of 60 willing student
teachers from a training college ih Shillong. They were
divided into two, groups of 10 each as conttbi group and
experimental groups The matching was done on intelligence,

sex, age, .qualification and teaching experience, -

‘The conclusions of the study were (i) that micro
teaching facilitastes enhancement of the teaching self concept
of student teachers; (ii) that microteaching is effective
in improving the teaching competence of student teacheds;
and €iii) that microteaching treatme?t followed by summated

gtrategy of integration of teaching skills is superior to



71

miqroteaching treatment based on indgpendent teaqhing
Skiils in improving the teaching competence of student

teachers,

 {§) The present investigator (1980)6°garr1ed out
a,projeet‘ﬁo study the effect 6£ the sumﬁative model of
1ntégrating the skills upon teaching competence of student
teachers, . It was hypothesised that thers is no significant
difference bétween the mean scores on Indore Teaching
Competence Scale and General Teaching Competence Scale
" between the groupa‘irained for ihtegratidn of skills ihrough
sﬁmmatiVe model and the control grﬁﬁp. Twenty student
teachers of 1979 session of Post Gradyate Trainlng College
thllong were included in the sample and they were divided
into two equal groups. Both the groups were equated in
terms 6f:sex, age, qualificatiéh, teaching subjects. Then
Ahluwalia's Teacher Attitude Inéentory (TAI) was administered
| to both the groups to measure the COVariate. Other‘tools
used in the study were Indore Teaching Competence Scale
(ITCS), General Teaching Competence Scale G?TCS) and
Skill assessment Proformas. Pretest scores of both the
groups were obtained on ITCS and GTCS in school settihg

where the student teachers gave two regular lessons each.
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Then,’ theoretical orientation sbout the concept
of microteaching and its different aspects was done and all
the five skills, selected for the study, namely, the skills
of probing questioms, reinforcement, explaining, illustrating
with examples and sti=-mulus variation. were éxplaineda :
- Bxperimental t:eatmené was: done by g;ving,1ntensive‘praCtice
‘in.each of the skills followéd by practice in integration
of the skills under summative model, In the post-simulated
treatmeﬁt observation, each.of the srudent teachers of
both the control and the experimental groups gave two
regular lessons in real classroom situation and the lessons
! were observed. on iTCS and GTCS, Finally, in the post-treatment
" observation each of the étudent teachers éf both the groups
‘gave two regular lessons in the method subjects offered
'by them in E.Ed course and the lessons were observed by
college supervisors on GTCS and ITCS, Data collected
were analysed Statisfically computing mean, SiD. of both . .
~the groups.'Thén‘mean gain scores of«béth the groups were

" compared by applying t-test,

Findings of the study revealed that the experimental
" group did significantly better than the control group. It

‘was therefore concluded that summative model of integrating
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the five skills should be used as a trainig s-trategy

in the training colleges,.

{k) A second project was conducted by the present
investigater (1981)611n Post Graduate Training College,
Shilleng with the objective to see the effect of
integrating a set of four other skills upon the teaching
competence of student teachers, The' sample comprised
' 20 B.EQ students of the collegé7for the 1980 session. The
design of the study was samé as that ofithe earlier‘study
and the data were analysed in the same manner. The skills
selected for this study'wére.f‘the skiXls of introducing a
' lesson, fluency in qﬂestioning.Iincreasing-pupil
- ¢arti¢ipation and using blackboard. Hypothesis of the study
waé that the mean scoras on ITCS and GTCS between'the
‘group trained for integration df'skflls ﬁhrough summative
model and the control group differ significantly,

Findiﬁgs-of thé study were (1) mean gain scores of
the experimental gfoup'were found to be higher than those
of the control group in all the cases (Gl fo G6): (11)
difference between the megn gaiﬁ scores of the two groups

weré significant at toth ,05 and .01 1evels. It was



- 74

concluded that the,suwmative model of integrating the
skills of iné:oéugingAé lesson, fluency in questioning,
Incréaéihg pq§il paitiéiéation and using blackboard is
effective‘ihkimpréving teaching competence of student

teachers.:

. 62 " .
(1) Das et al (1982) reported on NCERT projects

conducted in differéht'instiﬁutions all over India on
effectiveness of diﬁierent stratggies of integration of
teaching skills in developing general téaqhing compeﬁenée

of student teachers, Altogether sixteen institutions
participated in the project, but only ten insﬁitutions
completed the projett. The major purpose of the project was
to seé the effect of vicarious integration ( mo integration
strategy) and planned integration training as an intervention
on the general teaching competenée of student teachers. In
the project, six institutions followed the summative model
of integration, three institutions followed the additive
model and one institution followed the diocde model of
integration of teaching skills. The skills included were

the skill of probing questioning, skill of stimulus
variation, skill of reinforcement, skill of expléining and

. the skill of illustrating with examples. Size of the samples
varied from 16 tb 26’studéht’teacﬁérs, but ﬁéjority of the

institutions had 20 student teachers in the sgmple.
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Tools used in the project were , Ahluwalia's Teacher
Attitude Inventory (Tal), General Teaching Competence Scale
(GTCS), Indore Teaching Assessment Scale (ITAS), evaluation

proformas for tgachihg‘skﬁlgs,,A

_jThe results of the studigs conducted in the 1o
1nstitution$ were notAuniform. The major €indings emerging
- £rom the results were (i) that there was an evidence,
though inconspicuous,’ that the summative integration
strategy tends to improve teach;ng ccmpetence as well as
the quality of inteération of teéching skills; (i1i) that
the additive strategy of integration of teaching skills
was not founé tc improve general teaching competence of
'the student feachers; but it.was'found to'improve; though
inconspicuously, the quality of integration of teaching
skills; and (111) that the éiqdé strategy of 1ntegratiéh
‘was found to improve the general geaching competence
of student teachers as'welllasléuality of integration of
teaching‘ski;lsi-although the results were not significant

in the case of the latter;
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2.5 Obsérvations emerging from the earlier studies :

The related-studies in the area of teaching of
English as a second language{ conducted outside India,
painly dealt with 6rganisation~of linfuistic materials for
teaéhing and paved the way for the development of
methodolbgy of teaching English as a secqnd language, In
India, studies were conducted on different aspects of
teaching English, The aspects covered by the earlier
researchers were : effectiveness of audio visual ;nstruction
( George, 1966), étovision of teaching facilities for
English (Rangachar and Kulkarni, 1967), problems and
difficulties of English language teaching (Mishra, 1969),
English curriculum (Rajagopalan, 1972), present position
of teaching English (Vora, 1973), relationship of certain
environmental €actors to teaching success in English
(Rajagopalan, 1975), training and preparation of teachers
of English as a second language (Sagaf, 1575)/ and analysis
of English textbooks prepared for secondary p school
pupils (Nair, 1976)§\Views and opinions of teachers of
Bnglish and practices followed by them in respect of
various aspects of teaching English , workload of the
teachers of English and identification of the status of
teaching English through observation of teachers'

performance in classroom situation were not specifically
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covered by the earlier studies. These aspects were included
in the present study. Thus, the present study was an

extension of the earlier studies.

' Secondly, four earlier studies. mentioned 1n this
chapter, dealt with efficacy of the methods of teaching
English, Two of them (Murthy, 1968 and Nagarajan, 1970)
compared the effectiveness of the!bilingﬁal method and the
direct method of teaching English, one study (Shukla, 1968)
dealt with the translation mcthod‘ and another (Boruc.1972)
made a ccmpatat;ve study of the translatioh methoé and '
the structural approach to the teaching of English. The
present investigstor did not attempt to study the efficacy
- of the methods, but the methods géne:any used by. the .

tegchers of English formed a part- of his investigation,

Again, in view of the fact that no study of the kind
undertaken by the present investigator was conducted earlier
in the district of East Khasi Hills, the need for the

present stﬁdy-was fclt.

As regards earlier studies in the area of microteaching,
as a training strategy, for improving teaching, it would

appear that studies conducted abroad dealt with effectiveness
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of training in'various teaching skills for developing.
teaching competence (Allen,IQéG; Kallanbach and Gall,1969;
Bell, 1970)¢ In Indfa‘alsé, studies‘were conducted to see
'the feasibility of microteachiné as a training strategy
(Passi and shah, 1973; Sharma, 1977), to s-tudy the

effect of trainihg in selected skills( Chudasamma, 1971;
Lalithémma,1977); to study the éffectiVeness of instructional
maferiéls synchronised withtmicroteaching approéch (Joshi,
1977, Passi,1977) and to study the effect of different

- techniques of providing feedbaékf(sharma.77). In adéition<
to the analytical approach, studies on synthetic appéoach
were élso undeftaken by Indian researchers to see the
effect of integrating selected teaching skills updn the |
teaching competence of teachers (Visvesvaran and Soundaraja
Rao, 1980; Mathew George,1980; Present investigator, 1980
 and 1981) Das et al, 1982), ’

It wéS?observed in the case of each of the above
mentioned studies that. the focus was on improvement of
general teaching competence and the sample of teachers in
each included teachers irrespective of their teaching
subjects, In only one study ( Visvesvaran and Soundaraja
‘Rao,’ 1980) however, the sample inciuded only teachers of

Mathematics, But in that study also, CGaneral Teaching

1
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thpetencerscale,‘was_dsedwas the’only tool for observatton.
No,study,sepeciﬁigally. aimed-at,;mproving teaching of
English with the help of the strategy of microteaéhing. The
present investigator felt thét'mic:oteachihg.strategy' |
éhoﬁld be:tried'for improvement of teaching in specific
‘subject areas and attempt should be made to £ind out which
teaching skills are most relevant to what subject. The
present investigafor attempted to study the effect of .
training in selected>§kills forAimprovinglEng;ishyteaqhets'
teaching competence, He dec;ded to evolve.a!scale‘to e used
for identifying the status of teaching English in classroom
situation and the effect of training in selected skills
under microteafhing strategy for improving teaching of
English It was further decided by the present 1nvestigator
to use General Teaching Competeﬂce Scale (GTCS) ‘as an
additional tool in the experimental study in the area of
mic:oteachinga-Thus_the experiment in the area of microteaching
whibh,fqrmed 8 part of the present study, was somewhat

different €rom the ea;lier studies in the area.
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CHAPTER 3

METHODOLOGY

3.1 Introduction

The present study had two phaseé. In the first phase,
a survey study was made, while in the second phase , an
vexperimént wag conducted, The survey phase was covered in
two parts, vide the first three objectives of the present
study, In part I, the first objective of the study, viz.,
to study the background characteristics of the teachers of
‘English of Egst Khasi Hills high Schools, their views and
opinions as well as practices followed by them in respect
of various aspects of teaching English, was covered., In
part II, the .second and third objectives, viz,, to
1dént1fy ﬁhe present status of teaching English through
'obsezvation of teachers' performance in classroom situation
and to study the strengths and weaknesses in the teaching of
English, were covered., The experimental phase covered thé
fourth objective, viz., to try\out the effectiveness of '
training in selected skills, under microteaching strategy
for improving teaching competence of the teachers of

English,
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+ 302 Phase I 3

Sampling design : rationale

For the purposes of the present study, the
'investigator had to draw up sample of teachers teaching
English in dlfferent high.schools;-situated.in the urban.
and semi urban areas of the district. In fact, Ysampling
is a part of the strategy of research'} and in order to
make the samp;eurepresentative_of the population,.the
Eisvestiéator:had-to takeAspecial,ca;e_of the factors
relating to rhe'high schools..suph‘as,-locat;onrof schools.
types of schools, ﬁedium of>1nstruction used; andafactors
relating to the teachers. such as, sex, community, marital '
s~tatus. qualifications, experience etc, So. he needed ,
first of all, a list of the high schools as well as the
list of teachers of English of the district for selecting

a sample with reference to the aforesaid strata, .

It ‘was leamt that schoolwise lists of the teachers
of English were not available with the Inspectorate of the
d;strict and that such lists of teacchers were not prepared
by the Inspectorate; because most of the teachers teach
English as well as other school subjects, The inwestigator

ccllected a list of high schools of the district from the
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office of the Dsputy Inspector of Schools and since this
list did not include names of schools functioning without
‘government aid and government recognition (beyond certain
stage/stages), he collected another list ofAschoolsvfzom
the Stafe Council of Educational Réseafcﬁ and Training
(SCERT), Nbghélaya and also consulted a list of schools
prepared by the Meghalaya Board of School Education
(MBSE). In this way, he prepared a list of high schools
of the East Khasi Hills district, which followed the
courses of studies prescribed by the MBSE,

The investigator, then, in order tp collect varipué

information for drawing a sample contacted the heads of
the schools either peréonally or through méssengers ang
collected the requisite information ih a proforma, which
included such columns as : namg of the s-chool, whether
situated in Urban or semi-urban ares, type: ofhthe school
030vt;;‘de£ic1€, adhoe, private), medium of instruction of
the school, hames'of the téachers teaching English, sex,
communityﬁ marital status, qualifiéations, experience,
It took about one month's time to collect the aforesaid
‘infor mation, The information thus collected showed that
the universe consisted of 668 teachers of English. with
410 or 67 43A from Urban high schools and 198 or 32,57%
from semi-urban high schools,:
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The investigator, after studying the sampling
designs%;j used in various empirical studies, decided to
adopt Sétatified-random sampling design for the present
study, In a stratifiad random sampling, stratification ,
in addition to randomness, introduces a secondary element
of control as a hean; of increasing precision and

representativeness,

32,1 Actual Sample & -
In the first phase of the study, two samples of

two Aifferent sizeé;-Sample I and Sample II; were selected

. for the different purposes, as discussed below,

(a) Sample I : For collection of data relating to
background characteristics of the teachers including their
workload, their éiéws and opinions as well as practices
followed by them in respect of varidps aspects of teaching
Bnglighﬁvviée the first objective of the study, the
.invéstigator décided‘to include the universe of 608 teachers
itselfpfln.praetice, however, the invesgtigator could get
back return from 490 teachers who formed 80.59% of the
pOpulatiohAand represented different strata of the
population,. The names 6£ s-chools from where.the sample

of teachers responded appear in Appendix A, The distribution
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of the sample 6f 490 respondents, according to important

strata, is given in table 3.1

Table 3.1

Distribution of Sazmple I‘of respondents

according to important strata,

rban Schools Semi-urban schools Total
le . Female Male Female Male Female

GOVtQ&
deficit schools

100 . 85 32. 23 132 108
Adhoc & Private -
schcols , 70’_ 75 61 44 131 119
Total 170 160 93 67 263 227

330 or 160 or 490 or

67.35% 32,65% . 100.,00%

(b) Sample II : Por studying the present status of

teachihg English in classroom situation and identifying

strengtﬁsand wéaknésses in the teaching of English. vide

the second and the thi:d objectives of the present study,

‘the investigator selected a smaller sample of Beachers

according to the stratified random sampling procedure,
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A sample of 120 teachers was selected from out of

490

teachers included in Sample I, after collecting data

. relating to the firét objective of the study. This sample

included proportiénate tepreéentation in respect of the

different variables, namely. urban and semi urban

_schools,

schools of various types, medium of instruction used, sex,

community (tribal and non-tribal), marital status;

v

'.qdalificatiéns; experience,and participation and non-

 ‘part1c1pat1on in go,cu:riguiar activities, Distribution of

the sample II of teschers, according to important
(variables), is shown in table 3,2

Table 3,2

strata

Distribiéition of sample II of teachers

according to important strata,

Urban Schocls - Semi-urban schools

iale Female  Male Female

Total

Male Femal

Govt, &deficit

" |schools 20 19 9 9 29 28
Adhoc &~pri€éte
|schools - 26 18 - 12 9 36 27
Total . 44 31 . 21 18 65 55
81 o 39 or 120 or
100% ]
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3.2.2 Tools cf data collection:

The‘investigatcr congulted relevant literature

regarding tools used in eaucational researches and after

considering the relative advantages and disadvantages of

different tocls with reference to. the objectives of the

7presept study, £inally decided to evolve the following

toolsy

T ool 1 $ A schedule for collecting data 1n resgpect

Tool 2

Tool 3

:

of varieus background characteristics of
teachers.cf Englieh including their'workloadr
a qgesticnhai:eifor collecting views and
opinions4cf teachets of Englisﬁ and
practices followed by them 4n respect of
various ‘aspects of teaching English (vide
the first objective-of the present study);

Aané

A scale'for_rating:pe;formance of teachers

'cf_English in classroom situation (vide

the second and third{oﬁjéctiveS'oﬁ the
study) +
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3,2+3 Construction of Schedule :

- Keeping in view the needs and requirements for the
attainment of the specific objective, the 1nvestigat6r_
drafted a schedule which was divided into two‘sections;

. In section I, {tems relating tg,general particulars of

- ‘the teachers of English were included, while section II

consisted of items relating to their workload, In
constructingvthe draft schedfile, the investigator consulted
.relevant literatures alsq.‘The draft schedule was:theh
submitted to two teacher-educators and two high school
heads for comments on the form and content of the s-chedule.
On the basis'of the é-uggestions given by them, one new
item of workload regarding nonteaching assignment in the
' schooia was addeé to the confent in section IXI of the
‘schedule, The schedule was thus slightly modified and the
final one prepared;‘QOpy qf the schedule is given in
Appendix B,

In section I of the final Schedule, items, such as
name of tﬁe school,’ tﬁpe'of fhe_school.néme,ofAthe
respondent, comununity, age, sex, marital status, educational
qualifications,! p:ofeésionalAqualifications; inservice

training in English, and’experience were included. In
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AssctiOnuig oflths_schsdule; on workload; items relating to
| sespcndenfs!,classload;,stheCt loaéﬂ_psriqd load, pupil
»;oad;_co-curriculargact;vir1ss; correction work, part-time

~ assignment,’ nonsteaching assignment in the school, and
utdlisation of off-periods, were included. The investigator
- got 8®0u
3 of administration.

.cOpies of the schedule cyclostyled for the purpose

30244 consfzuction'o£~sﬁestibnnaire-=~

-

After having given the final shape to the Schedule,

- the 1nvest1gator turned to the construction of ths

questionnaire for collection of data relating to reSpondsnts'
views and opinions as well as the practices followed by o
them in respect of various as~pects of teaching English.
Keeping in view +hs characteristics of a good qusstionna&re,
inferred from related literature. aud also the needs and
requirements of the questionnaire for the realisation of
the specific objective of the present study, the |
investigator decided to construct closed form or restricted
type of qusstionnairs, instead of the open=end-form. The

- Peason for the choicerof.this type was that the closed

form forces the respondent to be mors‘specific in his
ré3ponses by making choice from among the possible

alternatives and also enables the investigator to tabulate
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and interpret the reSponses more objectively. The investigator,
however, decided to give as many alternatives as possible
against each question‘and add in many csses an extra category
as ' any other. please specifyf in eider to.provide‘fo:

unanticipated responses.

In.ogder to identifylthe content of the q.uesltj.or‘maj.-m_',~
the 1nvestigator consulted related literature‘on Engiish
~ teaching methodologéf and also utilised his own experience
as a training college teacher of BEnglish, After érafting |
. the questionnaire in this way. the 1nvestigator submitted
the draft questionnaire to one retired Training College
i Principal, two teacher educators and two high school
heads to examine the adequacy and appropriateness of the form.

content and language of the questionnaire. The revuewers

- suggested changes in the language of some of the questions

and while they appteciated the form of the questions and
~coverage oﬁ content, they pointed out that thellast question
.of the qnestionnaire regarding problems and difficulties
experienced by the respondents 1n teaching English. should
be changed to an open question, so that they could wxite

as many problems as they»would l;ke to. These suggestions
were acceptedwby the investigator and the éuestionnaire F

was revised acce-ordingly and the £inal one constructed,
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In the final questidnnaire, instruction, on the

top, was given to the respondents for selecting response/

responses by putting check marks oh'the box/boxes L_ﬂ/';
The content of the questionnaire included s~uch items as
methods of teaching Bnglish; use of language skills,
preparation of.;essons; why_pgepared/not p:epared: use of
materiél,aids, th useé/no: usedg asking questions to the
- studentsy t&pes.of;O:ai work ¢on§ucted,;9 the class;
 'éhsu:ing,:ead;ng cempxabens;gn.o£ stuﬂents7 teaching of
zﬁnglish coﬁposition;.téaching;of new words and structures;
- teaching of English poetry, ,érama,:z teaching of English
pronun¢iatipn:‘ensuring_étudentsf comprehension in the
lesson; E@élish syllabns; reaction about present English
"textbboksg school ;ibrary facilit;es: reaction sbout
linservice train;ng:‘and problems §h§ difficulties €faced
by the teachers in teaching English. The investigator
got 800 copies of the questionnaire cyqlostyled and kept
- ready for aéministration; Copy of the questionnaire has

been given in Appendix By

3.2.5 Construction of Rating Scale :

The next tool to be const:ucted was a scale for
rating performance of English teachers in classroom

situation;:The,investigator had :praliminary discussion
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with the then Officer Incharge of the Central Institute
of English and ﬁoreign languages (CIEFL) Regional. Centre
at Shillong regarding construction of a scale to be used
for obgservaticn (on: a global basis) of the p;e:fgmance ‘6f
teachers of English in classroém,situationi Secondly, he
consulted books on Enélisb teabhing'methodology and.took
into consideration the objecfiﬁes.'principles and methods
etc, of teachihg‘snglish4 in Qider to identify content of
:the seaiez-Thrrﬂly; he consulted'some:NCERT materiéls5

on observation of Classroom teaching . Méﬁerialé for the
scale having thus identified, the inveétigator.drafted a
five=point rating scoale, putting‘od the left hané side of
the swale; the items.to-beAgbserved and on the right hand
side, the ratings : 1, 2, 3; 4, 5, which s=tood for

‘very poor, peor, satisfactory, good , and‘;fery goocd
fespectivelyg The‘draﬁt_sca;e was divided into five main
areas, which were : A, General Qualities, B. Preparation,
c; Teaching,,D,uUseAOf,Language_skills; and E, Closing.
and Evaluation: There were 6 items under General Qualities,
6 under Preparation, 14 ‘'under Teaching, 4 under Use of
Language SKills, and 3 under ciosing and Evaluation

( Total= 33 items).

Typed copies of the draft scale were submitted
to. eight judges with the request to examine the form,
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content’ and ‘language of the same and to give suggestions
for changes, if any. The eight judges included one training
college Principal 2 three experts from North Eastern Hill
University ( one from each of the three campuses of NEHU),
one from CIEFL, ohe from NCERT, one researcﬁ—fellew_at
CIE, Delhi and the Director of the SCERT, Meghalaya.
Majority of the judges gave soﬁe important suggesﬁions. It
‘was suggested that the order of the main areas in the
scale should be chanéed as ¢ A. Preparation, B. Teaching,
C. Cloéing and Evalustion, D. Use of Language Skills, and
E, General Qualities, It was pointed out that Genersl
qualities should asppear in the scale at the last , in
areé E ; because rating_bn the items under this area would
involve_an;overall estimate of the teacher. This suggestion
was accépted by the investigatqr.’Another suggestion that
was accepted by the investigator, was in respect of the
form and language of the items under the main ateas :
Preparation, Teaching, and Cloéing and Evaluation. In the
draft scalep the items‘weré written in the fofm of
headings, But'thé Jjudges suggested that'the items under the
above three main areas should be written in complete
sentence form. to méke the meaning of the items as well

as the intention of the investigator clear to the observer,
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For example, the itcﬁ ?choice of aﬁdio;visual aids', in
the drafﬁ scaie, was changed as ° audio—éisual aids cﬁosen
were suited to;thevsubject magte;‘a‘in,the final scale.
Again, on the suggestion of the judges; each of the five
items under the area of Téachingy regarding pronunciation,’
asking questions. audio-visual aids, student respoase. and
blackboard work,’ wa-s splitted up and as a result, £ive
‘new items were added . Two items under the areaj General
Qualities: Weze deleted on their advice. In this way, the
draft scale ‘was revised and the final scale constructed
thh 36 1tems. A.Preparation comprised 6 items, Be Teaching
compriged 19 1tems, C. Closing and Evaluation included 3
1tems, D. Use of Language Skills _included 4 items andg E.
v'General Qualities included 4 1tcms. Copy of the scale

| has been given in Appendix B,

- 3.2.6 Administration of the Schedule and the questionnaire:

, AS‘élreédy pointed out in 3.2,1, the investigator
' decided to administer the schedule and the questionnaire to
all the teacbérs of English of the universe. Fcr this
purpose, he consulted the school-wise lists prepared
earlier and started distﬁibutiné'the schedules and the

questionnaire in the middle of February, 1982, With
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cooperation fromdthe heads of schools; he met the
respondents either individually or in groups and
distributed the tools. The investigator explained to the
respondents purposes of varicus items of the_schedule ¢
while the questionnaire was given inside a cover without
/giving any explanation in respect of its items. Some of the
respondents who conld not.be contacted}op the f£irst day of
visit to a school were served with the tools through the
head of the school end they were contacted persanally later.
The investlgator kept on renewing hzs v131ts to schools

and somstimes they were reminded through mesoengers. Some
of the respondents were supplied with copies pf the schedule
and the qﬁesfiohnaire twice ordthrioe.'as-they got their
»copies lost. In this way,the investigator collected data
from 330 teachers from 40 urban schools and 160 teachers
from 20 semi-urban schools.;Data from 118 teachers, 80

from urban and 38 from semi-urbah schools, could not oe
obﬁained; But sincerthis already tock about five months'’
4“time and since nonrecéipt of data %rom 118-respohdents daid
not affect the representativeness of the sample, the
1nvestigator'decided to process the data in respect of

these 490 respondents who formed Sample IX.
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3.2.7 Administration of Rating Scale :

Aftértanaiysibé the‘dafa'coilQCtéd‘byithé schédule
and the qﬁestionhaire, the names of 120 teachers, 80 from
urban asnd 40 from semiénrban échoéis. we:e,iiéﬁeé'accbfding

t0o the sampling procedure discussed in 3.2.1 (b).'Tﬁesé
| 120 teéchers{whb'fotmed Sample 11, weré to be observed in
classrcom situatioh. As reéards‘observers. the investigator.
felt that he should involve snother observer who had
9pecialié§tion in and close cohtactvwith‘snélish teaching.
Finally;'ﬁe decided to include thé Principal of Postgraduate
Training College, Shillong as his co-observer. He approached
the prihcibal who readily agreed'to do the rating. Thus
there were t?o'obserVets s the 1nvestiga§o: himself and a

tréinin@ CCIIéQe Principal,

The investigator discussed #ith his co=-Observer
all about’ghe rating scale and both of them decided to
have a pilot study. Twelve teachers from three u;ban schools
and one semi-urban‘school, other than those included in the
main sample of léo teachers, were randomly.selected for the
pilot study, With the permission of the heads of the schools,
the teachers were observed 1n:ciassroam situation,each in

one lesson, Typed cepies of the rating scale were used for
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 the pﬁrpose.'dbserVation of classes taken by these twelve

‘teachers was cOmpieted'in"th:ee dayé;*Study of_the‘ratings
.dfven‘by the investigator and the other ‘observer revealed

4

that the inter-observer correlation  of ratings was 89 . .

The cbservers experienced no'difficulty in using the

" rating scale,

The pilot study having béen over, the investigator
then took up . the adﬁinistration of the rating scale to. the
main samplevof 120 teachers of English, selected from 20
urban and 11 semi urbanzschoolsa’ﬂe got about 800 coﬁiés of
the'rating scale cyclosfyled and collected the English
time tables of the 120 teachers from their respective
schools. The investigator carried with him schoolwise lists
of teachers to be rated, their time tables and also adequate
number df rating scales to ke used by both oFf tbe@k The
investigator and the other observer reported to the heads
of schoo;s on the days of visits and the heads of the
:schools in most cases showed the classrooms of the teachers
to be rated, Care QasAtaken by‘the investigator and the
other cbserver to ensure that. the teachers were not
disturbed and that. their teaching was not affected in ahy.

. way by the presence of the ébservers. Each lesson was
observed till the end of the period and the obsefvers took

position sometimes from outside the classroom , in cases
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whe@e location of the classroom so facilitated, Each of the.

':ategé observed each of the teachers in two English lessons.

Tﬁe,work'wbich‘was started in the thirdlweek of
July,1982 continued till the middle of Octcber,1982, when
observation of two ;essoné by each of the raters in respect
of eéch of the 120 teachers of fhe'sample could be compieted.
" all the rating scales used by the investigator and the other

observer, numbering 480 (240 + 240) were then srranged and

kept ready fornanalysis.

3.3 Phase II : Experimental Study :

'The‘phase II of the present study covered an
experiment #@nder microteaching strategy for improving
téaching competence of the teaéhers.of English, The experiment
. was conducted in the premises of Post Graduate Training
- Colliege, Shillong and two4teacher educators of the said
college assisted the investigator in conducting the
experiment., The five skills selected for the experiment were
P (i) the skill.of fluency in questiéning. (i1) the skill |
of Sﬁimulus variafidn, (11%) the skill of reinforcement, -
(iv) the skill of increasing pupil participation,and (v)
the gkill of achieving closure., These five skills were

selected on the basis of thevwéakmesses in teaching



109

as identified through observation of classroom teaching

of English on the rating scale (RS), developed for the
study.,

3.3.1 Hypotheses 3

For the realisation of the purpose of the experiment,
it was hypothesised i) that there is significant differehce
in the méan,scores. én Rating Scale (RS), of the group
trained in the five selected teaching skills through
microteaching strategy, and the group without trainihg in
the five selected teaching skillsy; and (ii) that there is
significant difference5£§£$§%§msan scores, on General
Teaching Competence Scale (3TCS), of the group trained in
the five selected teaching skills through microteaching
strategy, and the group without training in the five
selected teéching'skillsi

34342 Sample ¢

The sample consisted of 20 ¥eache¥s of English
(all untrained), who were selected randomly by the
.1nvestigatoxy.thrbugh personal contact, out of tﬁe sample
of 120 teachers observed earlier on RS in classrobm

situation, All the 20 teachers were taken from nearby .
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urban and semi-urban schools and they participated in the
programme according to the time schedules, preparcd from
time to time 1n accordance with their convenience ( 1n

after»sohool- hours, on holidays. etc.).

As regards the size of the sample for the experiment,

‘it maf be mentioned hare that microteaching practice needs
small group of peoole. In fact, it is > scaled-down

teaching encounterﬁ? in tezms of classe size, ‘1ength of the
lesson; teaching time and teaching complexity. The size of
the sample used in each of the earlier studies in the area

" of microteaching, discussed in the chapter on Review of
Related Idtexature, of the present report,:will further

confirm this, | : L

3.3,3 Tools‘usedo}‘

" The following tools were used in the experiment 3

1. Rating Scale (RS) { the Ré developed and used by
§ho preoéng investigator for cbservation of the
'perfo:manceﬂof the teachers of Engiish in -
classroom situation, was usod in the experiment
alSorfo'éee‘whetherf‘as a result of training

.in the seleoted skills, teaching competence of
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the teachers improves further on the same RS,

‘27 General Teéaching Competence Seale (GTCS): It is

: an;obse;yat;onwscale‘;g;meagure'general teaching
competence through rating on a seven peint scale,
It was developed at the Centre of Advanced Studies

" in Education (CASE), University of Baroda. The

- scale has 21 items pertaining to planning.
fpresentation, evaluation, and classroom management
‘aspects of teaching. The scale,. being a standara
one, is widely used in researches 1n‘thé,a:ea of
nictcteaching and the present investigator used
this scale also gide by side with the RS:,thoqghv
however, no correlation of scores in respect of |

two écalés was done by the present investigator.

3, Observation Proformas for teaching gkills :
Obéervation proformas for.recording the occurance
of component,behavinurs of each of the five
selected skills of'flnency in questioning, stimulus
variation, reinforcement, increasing pupil:
participation, and achieving clbsure were collected
from'Becoming‘éettn}'Teacher (Passi, 1976 ) and

" used during practicé in reespective skillsy
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4, aAhluwalia's Teachet Attitude Inwentory (TAI) 3
This inventory, developed by Ahluwalia (1974),
¢Onsists of 90 items distributed over siz
sub=~scales, The six areas éovered by the
sub scale are (1) Teaching Profession,’ (11) |
Classroom Teaching, (iii) Child-centred Practices,
‘(1v) Educational Process, (v) Pupils, and.(vi)
-TeacherssiThe rgsponses ata given on a five
" point sCéle; Tﬁé'split;half reliability was found
;" to be 0,79 (N=239) The 1nventory, which has a
*satisfactg:y_content validity. was used at the
initial stage in'the'ekbéfiment;

“'_'3}3;4 Experimental design 3

- The - experiment'fbllowed parallel group pretest-

- posttest desigé “The procedure and treatment for conducting
the experiment was kept uniform so as to ensure

. comparability of the results, The teachers in the control
‘group and the experimental £roup were equated. The investi-

gator followed the following 5£epsQ.

1 Matching the. gfoups ‘¢ The sample of 2p teachers
were divided into two groups of 10 each, viz,

the control group and the éxpefimental group,
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~

Both the groups were . equated in terms of sex,

2,

age, qualification, experience..and attitude as
measured by 'MJEHl

Prc~test1ng 3 Each teacher of both the groups

'gavc two regular English lessons in school

3

:setting and,their po:io:mance.wcs pbserVed on

RS and Gécsg to'obtain]theﬁpxeetest43coré59

Crientaéion:to English teaching methodology ¢

.wBoth the groups were given orientation to English

.teaching methodology. whioh covered areas like

methods,of teaching‘English with_special

teféiencé to fhe étruCtural approach, four

_language skills. use of s-upport materials in

teaching English, pronunciation and practice in
phonetic't:anscriptiéggascwcll as using phenetic .
oictionary;nThis was done for a periecd of three
Weeko,in FebtuatyleBéj just before the reopening

- of the sclicols after winter vacation, The

teachers were alsc supplied with cyclostyled

reading materials.
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Practice in gchool setting : Each teacher of
both the groups practised two Bnglish lessons
1n'schoo;_settingf anh.lesson was of 35
miqutég’féliqﬁqé by traditional feedback for
5 minutes., o

Ppgt;qrientation.tes:;ng ¢ Each teacher of both
the.ggauésvga§é<two reqular English lessons in
ieal ‘classroom. éituation ( school setting), No
feedback was given. The lessons were observed
en RS and GTcs for. cbtaining post—orientation

test scores..

Theoretical.o;ientatiqn‘to‘miqroteaching: Both
the groups :eCeived:theoretical étiéntétion to
‘microteaqhing which 1ncldded explanation of the
concept‘éf microteaching aﬁdAits merits and

demerits. as well as a general discussion of

: teaqhing skills,

7.

Treatment variation 3 all the sbove steps were
cqmmon for both the control and the experimental
grougs. From now started the experimental

variation between the two groups.
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“(a) - T;eatmént for the-control group 3 Two
training college téaéhers'gaVG two
’demonstfation'leésoﬁé; in simulatiQn, each
of 25 minutes' duration ( total time for
Ademohstratiop = 50 minutes), All the teachers
of the‘Acoﬁtrpl grohp planned lessons on the
bésis of the traditional format eupplied to
them, Each‘teacﬁér éave fpu:‘regular'Engiish
lésson$~1n_éimu1§tion with peers acting as
pupils,_Each lesson wésﬁfdllowed by
traditional}feedback'by the supervisor ( as
is given in traditional praqtice téaching
p:og;amme). The duration of each of the four
;essénéléés 35 minutes and that of feedback
was = 10 minuteé, The total iime per teacher
per lesson was thus : plan - 30 minutes,-
teach',;35‘minu€es4- feedback ~-10 minutes =
75 minutes,’ and total time taken by each

for four lessons was 75 x 4 or 300 minutes.,

(b) Treatment for the experimental group s
(1) The fiwe seleéted skills were taken up,
one at a>time.7for discussion., The details

of the dkills were collected from
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1165,'

Becoming Better Teacher (Passi, 1976)n3‘) for
diééhséion and model lesson plans were
suﬁﬁliéditb_thé_gréup‘7Theiinvestigator
dé&oné%tatéd lessons on each skill; Tﬁo
mbdé; iéssbns, one live and one audio, each
for 5 minutes® dd}at;on. were used for
-demonstrétion; Thus the total time taken for
dembnStration”on'S“skills ( in simulated
sithaiicn)ywas 10 x 5. = 50 minutes;

on tﬁe basis of tﬁé lesson format supplied,
the'téaéhers.pzeéérea lesson plans on
suitsble concepts from different branches of
English and ﬁhe lessons were given in
miétoteachidg sefting‘as follows : (i) The

lessons were given in simulated conditions

‘with peérs acting as pupils. (ii) The number

of péét'pupiis ranged from 6 to 8. (1i4)

There was only peer supervision and feedback

:of'tﬁejiéésén and there was only one peer
‘supervisor in each lesson. (iv) The feedback/
’feféedbéck was given immediately after
‘teach/retesch lesson in an individual

’setting,\(ﬁ) The time distribution for each
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teacher was ¢ plan- 5 minutes: Teach - 5 mints;
feedback‘- S‘minﬁtes:,Replan_y 5 minutes;
Reteach - 5 minutes; Refeedback - 5 minutes;
Total = 30 minutes, This comprised one
microteaching cycle, There were thus two
microlessons in each cycle ( pne‘teach‘and
one reteach) and the content £or teach and
reteach lessons was the same, Each skill

was practised for two cycles. (vi) The above
procedure was used through microteaching

in respect of all the S skills and the

5 gkills were practised by the group in the
sequence as.follows 3 Skill of fluency in
questioning, Skill of Stimulus variation,
Skill of reinforcement, Skill of Increasing
Pupil participstion, Skill of achieving
Closure, Time taken by each teacher for
practising English léssons (teach and reteach)
in each skill for two microteaching cycles
was (30 +30) 60 minutes., Observation was

done byAthé peer superéisor‘with the help
pf,gor;esppnding_Qbservation proformas _
given in Becoming Eetfer Teacher (Passi,1976).
Total time Eakgh,by each_teacher on 5 skills .

was 6o'x 5 = 300 minutes,
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8. Practice in real situstion :

(a) Each teacher in the control group gave
two regular English lessons in school
situation,»Eachuléésonrwas of 30 minutes'
and was followed by?5 minutes® traditional
feedbéck by the supervisor, as ;s given in'
regular B.Ed practice teaching programme,

(b) Bach teacher in the expe:imeﬁtal gfoup
gave two regular English leséons in scheol
situstion, attempting to make use of the
selected 5 skills, Each lesson was of 30
minutes® duration and was followaed by S
minutes'’ feedback based on GTCS as &éll as

RS,

9, Post treatment dbservation : Bach teacher in
the.contrcligroup and the experimental group
gave two régular Eng;ish lessons in real
classroom setting. The less-ons weres
observed on RS énd GTCS forﬂthe critefion

variable,
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- 3,3,5 Séhematicirepiesentafidnfof‘tﬁe eiperimental design

Step 1,

' Step 2.

Step 3,

Step 5.

Sﬁep 6e

Step 7,

Matching the groups (experimental and control groups).
Pretesting :AobseEVation5o£ two regular Engliéh
lessons in gschool setting using RS and GTCS,

No feedback, '

Orientation to English’ teaching methodology.

Practice in school setting with traditional feedback,
Post-orientation testing : Cbservation &f two

regular English lessons in school setting on RS and

GTCS, No feedback.

Theoretical orientation to microteaching,

Treatment variation :

Control group (N = 10)- :" Esiperimental group(Nbio)

Practice under traditional " Demonstration lessons

‘strategy. (a) 2 demonstra-' and practice of 5 gkills,

tion lessons; time : ' one at a time, in

(25 x2)- 50 mtsdin © ' simulated situation,

simulated situatien).

under microteaching

e strategy, followed by
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(b).Four regulaﬁ'nnglish ' skill based feedback.
less;ns 1h.simulati§n ' (a) 5 demonstration
followed by traditional ° lessons on 5 skills{ of
feedback : Time - N 10 mts.each) Time,sl
plan- 30 hts;Teach.g"l "A  10 x 5 = 50 minutes,

35 mts, Feedback = 10 * (b) Practice of lessons

"mts, Total time per  f ' for each skill in two
teacher (75;x 4) = B mlcrbteaching cycles,
300. minutes, .,4 , . _ TimaA;'Plany Smts, Teach=-

v 5 mts, Feedback- 5 mts,
fu;'V4rReplane'S mts, Reteach -
| ' l. Slmt,;s. Refeed_back'- 5
¥ mts. Total : 30 mts (for
'i f\ one microteéching cycle) .
o Total time per teacher
' on 5 skills ﬁ two M.T.
*  cycles on each skill):

o 60 x 5 51300 minutes.

Step 8,
Practice in real Practice in real situation s
EnglishAlesséns in n school setting, attempti-

.
[ §
[ §
[
gituation : two regular * two regular English lessons
. L ]
Y i
 §
school setting, each ef .. °
]

ng to use the 5 sgkills, each ﬁ
30 mts duration follewed 30 m;nutes duration

by traditicnal feedback ‘-followed by 5 minutes'
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for 5 minutes (as 'feedback based on RS and

given in regular B .Ed ’G'rcsl_.
vpractiée teaching Total time per teacher :
programme) . Total time (35 x 2 ) = 70 pbnutes,
per“teache;': (3Sx2)='

70 minutes,.

'AStep 9. Pbst-treatment obserVation : dbservation of two
. regular English 1essons in ‘school ‘setting using

Rs and GTCS for the criterion variable. No feedback.

3.3.6 Method of analysis

The scores in respect of the control. group and the
experimental grouﬁs; obtained at different stages of the
experiment ( which was completed in the middle of June;
1983)were analysed in the £olldwing manner, The mean
scores and the S.D.s of both the-éroups, on.RS and GTCS
éeparately;‘were computed. Then mean gain scores of both
the groups, on RS and GTCY separately, were worked out
and applying t-test the gain scores of both the grbuﬁs.’on
RS and,éTCS, were c¢omparede The géin'sco;es on the two

scales; RS and GTCS; were not correlated,
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Garrott, H.E. : Statistics inlpsyghology and Education,
| Vekils, Feffer and Simons Private Ltd., Bombay,’ 1973,
P, 143, |

8. Das,’ R.C. et al : dp.cit. P, 4
9. Ibid, P. 30.
10, Tbid, F. 26.

11, For énalysis and interﬁretation of scores on TAXI, the
following,scdring—Key Qasfused : |
Ahluwalia, S,P.=: Teacher Attitude Inventory, Answer
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13, Passi,/ B,K; fed) Becoming‘Better,Teacherf Microteaching |
| Apprcach, CASE,AMeS,,Univchity,_Ba;qda;.Sahigya .
_ﬁhd;analayaf Shmedabad, 1976, PP, 98113, 190-203,
228-242, 245275, 304-322.
,A brief description of the 5 skills together with their
components are given below 3
(aJ‘Fluency in questioning :

By this is mcant the rcfe of maéhingful guestions
put per unit éf time .« A questlon is sald to be meaningful,
if it is (i)’grammatically corgect, (ii) conocise, (114d)
"relevant, and (1v) Specific, and also (v) pu+ in a proper
process, i€+, prop@r speed and pause, and suitable voice.
A questlon becomes more meanxngful. when it is rollcwed by
@ pupil response (product).

(b) Stimulas Variastion :

The skill of stimulus variation can be defined as
deliberate change in the attention drawing behaviours of
the teacher in order to secure and sustain pupils
attention tcwards the lesson at h;gh level. Components of
this skill are s (i) Movements - Movemsnts from one place
to another to encourage useful shifts for attention: (i1)
Gestures « head, handcand body movement§ to draw attenticn
to emphasise importance, to express emotion of to indicate

shapes, sizes, movements, etcsi (iii) Change in speech



127

patterns.gﬂsudden or raflical changes in tone,’ VOlume or

speed of the teacher's’ Speech~‘(iv) Focussing - verbal,

gestural or verbal-gesturai focussang: (v) Change in
interaction styles - teacher- group, teacher- pupil,’ and
pupil - pupil; {(vi) Pousing =~ éhort deliberate intervals
of silence-usédAwhile conveyihg information, lecturing,
explaihing; etc:'{vii)'Qral-visual.switching - change in
the medium « oral, visual -or o:é;gvisnalflthrough which
information is conveyed to pgpiis.

(c). Reinforcement :

The skilllof'reinforcemcnt‘invnlves maximisin§ the
use of positive reinforcers and avoiding negative reinforcers.
CQmponeﬁts-of the skill are ; (i) Positive verbal ﬂ
reinforceﬁent - includes positive ﬁerbal reinforcers like
‘ves', ‘excellent', 'splendid’, etc.; (ii) Repeating and
rephrasing « repeating and rephrasing the pupillreéponses
and using the ideas for:fdrther develépment of the lesson;
(iii) Extra verbal cues - involves ‘un,um', *aha‘’ to
encourage and prompts like ' carry on'. etc.: (iv) Positive
non-verbal reinforcement ~ includes: non~varbal cues like
nodding, smiling , etces: (v) Negative verkal reinforcement-
includes telling the pupil directly that his znswer is
wrong; etc.; (vi) Negative non-verbal reinforcement -

inclydes non-verbal cués like frowning, looking angrily,etc;
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(Qiii wrﬁng ﬁsé of reinforcement- includes instances where
‘ng‘reinfarcémgnt waé_given; but. could have been given;
(viii) Inaﬁpfopriate usé‘of_;einforcement— includes
encouraging remarks made not aécordiﬁgAto the quality of -
the requnseﬁ using,éame type of reinforcers for every
response. )

{a) Increasing pupil participatlon 3 5

Pupll partlcipatlon includes pupil's verbal response |

ang initiation only, although teacher yarticipation is
considered to‘involve both verbal and nonverba; teacher
participafion. The skill 1nvol§es integrating‘the various
"omponents of the skill in such ccmbinations and proportions
so as to maximise pupll participation. Compo-nehts of the
skill are ; (i) creating sete creating mental readiness
‘from.emotionai and'cognitiveApoinis of view: (11) questiooning
- asking verbal and redirected questions for eliciting

pupil particxpatxon, (1id) encouragiqg - verbal encouxaging
',remarks and nonverbal behaviour like writinu pupil

responses on the blackboard‘ (iv) Pausing = a deliberate
'silence introducpd by the teacher during classroom
interaction,.so as to- increase pupil participation.
: (e) Achieving closure :

Ach;ev1ng clos—ure is similar to a stage known as

recapltulatxon in the Herbartlan steps, acecording to which
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it is a process of ééébbiatiﬁg'new facts with the old
xnowledge, applying new‘knaﬁledgé in various situétiohs,
and ensuring repetition of the faéts in the best possible

' way. Components of the skill are ¢ (1) Consolidation of -
the major pbints - involves synfhesising the main points
covéred éﬁring thellessoné (14) Application of the present
knowledge in‘neﬁ or difféteht s-ituations « refers to
créating situations where the pupils can make use of what
they have learnt dhting the lesson in different or new
situations; (iit) Linking tiie past knowledge with the
present kndwledge - involves:helping'the pupils to see the
relationship between tﬁe kncwlédge acquired by them before -
the presentation of the lesson and thé krowledge provided
to them during the'lesson: (fv) thking the present
Xnowledge weith the future leéining- refers to relating

fhe present knowledge in the lesson and the assignments

given to the pupils.,



CHAPTER 4

ANALYSIS AND INTERBRETATION
PACKORCUND CHARACTERISTICS OF AND PRACTICES FOLLOWED BY
THE TEACHERS

The present chapter Gesls with the cnelysis and -
interpretation of data regarding backgrouqé characteristics
of the teachers of English, their workload, thelr views and
opinicns as well.as pxéctices_followee=by them in respect

of variocus aspects of teaching Engligh,

4.1 Background characteristics

.Analysis of data regarding backgoound characteristics
of the teachers of English was given in tezms of percentage.
The data have been presented, {tem-uise, 4in tab;es, In the
tables, QigutGS‘an parentheges indicate percentages.

(3) Teachers belcnging to differsnt linguistic ézoups s

-Bregksup of teachezsy‘xinguxsticag;oupuwisa&‘waa
done in respect of the sample of 490 teachers,
Schoolp, for the purpese Of analysis and
interpretation, were divided inte two broad
categories 1 (4) Govt. and deficit schools, end
(14) Aadhoc and Private schools.,;.

he' snalysed @ate

are given in Table 4¢01¢
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Tsble 8,01

Teachers belonging to different linguistic groups.

oy

-

Male teachers ' Pemale teschers'  Total

~ -y Sty A b Ao 5P -y

G‘mupsf Govt, & Adhoc & Covt, & AMhoe-&.‘ Govt.&  Adhoo &
» deficit private' deficit private deficit private

Khasi =~ 52 46 , 54 62  + 106 108
(10.61) (9739) (12;02) (22:65) = (21.63) (22.04)
Bengald 34 26 28 27 4+ 62 . 53
oG 6i94)  (s¢31) ' (5,73) ( 5.51) (12.66) (10.81)
Woa 16 18 8 9 26 28
Y3 (308 ' (1063 (1384)  (4.90)  (4.90)
Assamese 4 1 9 3 + 13 4
- (82).  { ,20) 1.84)  (.60)  (265) (.82)
. e . ) - . ) [} : |
Nepald ' 12 21 Y 6 16 27
o (2485) - (4.28) + (.82) (1,22) ' (3.,27)  (5.51)
Mizo 1 3 - 3 1 6
o (200 GE) w . - (e61) ' (200 (1.22)
Cthers ' 13 19 ' 5 9 " 18 28
. (2e65) (3:88) = (1.02)  (1.84) . (3.67) (5,72)
Total 132 131 108 - 119 240 250
0 (26,99)  (26,73) 4(22,05)  (24,28) . ‘(48.98) (51,02)
 263(53467) . 227106,33) ' 490(100.,00)

L]
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Table 4,01 indicates that among the differgnt
linguistic groupé, Khasi group had fﬁe highest
percentagenof,share and Mizo group had the lowest . .
share;!The.méaére.share of the Mizo group was due
to the fact that there are ony two Mizo high
schools 4in the district} while the meagre share of
the Assamése group, .as indicated by the table, was
dué to the oﬁtflow of Assamese population after them
shifting of Assam éapital to Dispur,

(b) Marital stafus'of teachers : -

Mariﬁgl statys of the teachers ongnglish;,sexdwise
~and @§E§?§§%$5%9:°“9 wise, was analysed. No break
up of%;éritallstétus of teachers in respect of

xthe twe aateseries cf schools ( Govt and deficit
schools, and Adhoc and priéate sch90156 has been
given while tabulating the data. Table 4,02

gives the analysed data relating to marital

Status of the teachers of English,
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Table 4.02

'Marital Status of teachers.,

Single Married =~ ' Total
‘Male  Female Male Female  Male Female
Khast 38 51 60- 65 98- = 116
| (7.76)  (10.41) (12.24) (13.27)  (20.00) (23.67)
Bengali 36 30 24 2% 60 55
e (7.35) (6.12).  (4.,90) (5.10) (12.24) (11.23)
Hinai iz 6 19 11 3i 17
| (2.45) (1,22) (3.88) (2.25) (6.33)  (3.47)
Assamese 3 6 2 6 5 13 |
(.61) . (1.22) (.41) (1.22) = (1.02) (2,45)
Nepald is 3 15 7 33 16
(3.67) (w61)  (3.06) (1.43) (6.73)  (2.04)
Mizp 2 2 2 1 4 3
| - (e41) ( .42) (41)  ( 420) ( .82) R.61)
Others, 22 9 10 5 32 14
(4.49) -~ -(1584) (2.04) (1;02) (6.53)  (2,86)
Total 131 107 132- 120 263 227
(26.74)  (21.83) (26,94) (24.49) (53.67) (46,33)

238 (48.57)

252(51,43)

490 (100.00)
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i

Tsble 4,02 shows that percentage of married
teachers was slightly higher than that of the

unmarried (single) teachers in the sample.

‘Members of Scheduled.cééﬁe and Scheduled tribs :

There was no teacher belonging to scheduled caste

in fhe~Sample.vThe;§osition of teachers beléhging

%o scheduled tribe, which included Khasi and Mizo

(@)

tribes;whas>beenjihdicatediin,table'4,01, Therxefore,
no separate tabulgtign in respect of the teachers
belonging to scheduled tribe was done.,

¢

‘Teaéhers.by general qualificatioﬁs 3

For the purpose of.analysig of data'regarding‘

general,qﬁalificaﬁions; teachers weré classifieé
under th;éé ﬁeads : undergraduates, Graduates and
Postgraduates., Position of tribal and non-tribhl
groups of\teacheréi with sexwise break-up, in

respect éf;generél qualifications, has keen given

-in Table 4.03.
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Table 4,03

Teachers.by general qualifications,

Tribal - Nonw-tribal =~~~ - Total
Male Female Male  FEmale Male Female
" Under ' : ‘ ‘ _ j
graduste 23 31 29 16 52 47-
(4.69)  (6.33) - (5,92) (3,27) (10.61)  (9.59)
Graduates 67-. . 72 log- - - 178, | .175~ 156-
(13.67% (14.69) (22,04} (15,92) (35.71) (30.61) -
Postgra= 12 16 - -2 . - 14 36 30
duate ag . 2 T fm e oy
0T (2445)  (3427)  (4,90) . (2.86) - (7.35) (6.12)
Total - 102 119 - 161 . lo8 - 263 227
(20481) (24,29) = (32.86). (22,05) (53.67) (46,33)
221(45.10)  269(54.90) 490 (100,00)

The abobe table shows that a large majority of the

teachers of Engl;gh were graduates by,génefal qualifications.

(e) Teachers by pzofeséional,qual;fications :
Analpsis of tribal and nontribal teachers having

 'vprofess;on§1 degreeSffﬁ‘ﬁ?ﬁ/g;Ed),can be seen in

 Tsble 4,04.
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Table 4,04

Teachers with professional degrees,

Groups  Male | ~ Female Total

“Tridbal 36 { 7.35) 49 (10,00) 85 (17.35)

Non- . 66 (13.47) .47 ( 9.59) 113 (23,06)
tribal . :

Total -102 (20.82) 96 (19,59) 198 (40.41).

. [PESSEIREI—

The table indicates that ﬁéjority of the teachers of

English were not professional degree holders,

(£) Teachers trained with and Without English :

Table 4.05 shows the position 6f trdbal and non-tribal
teachers with and without English as a subject at BT/B.Ed

level, with sex wise break up, in the sample,
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Tabie 4,05

Teachers, with and without Bnglish

~at B.T./B.Ed level.

|Groups. . .Tribal . Non~tribal . Total
‘Male Female Male  Female
Trd with . . -
- [English 18 33 38 - 17 106
' (9.09). (16,67) .- (19,19) (8.58) - (53,54)
\ITrd withe , -
- lout. .18 16 28 30- 92
Bnglish = (9,09)  (8.08)  (14.14) (15,15) - (46.46)
~[Total 36 49 66 . 47 198
(18,18) - (24,175) (33434) (23,74) . (100,00)

(g) Cther professional degrees, diplomas :

Teachers having other pwmofessional degrees,diplomas

are shown in_TableA4.066

Table 4 006 o
Teachers with other professional degrees

and diplomas.

Trhdbal ’ Non-tribal Total

Groups . Male Female  Mals Female
Dip. dn~ | - -
2 2 2 4 10
Eng.Teach= ( 41) (.41) (.41)  (.82) (2.04)
Others 2 4 3 4 T 13
(&) (+82) (.61) (.82). (2.65)
Total ~ 4 3 5 8 23

{.82) (1,22)  (1.02) (1.63) (4.69)
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In table 4.06, ‘others' included diplomas in Home

Science,'Monteséoéy and B .Lib,Science. The table

indicates that percentage of teachers having other
| professional degreés/diplomas was only 4.69, while
l'that of‘éeachers having diploma in English Teaching

was only 2,04,

(h) Summer Institute and short course training :

Position of teachers of English having attended
summqr institute and short course inservice training
in English as weli_as in other subjecﬁs. is given in

Table 4 207

Teachers having attended summer institutes etc,
Subjects '?riba;” R | Non~tribal Total
‘ " Male  Female - Male Female

|English 6 9 5 3 23

4 (1,22) (1.84)  (1,02) (,61) (4.69)
Others 5 8 4 3 .18

(1.02) (1,22) (,82)  (,61) (3.68)

Total 1m - 15 .9 6 41
(2424) © (3,06) ~ (1.84) (1,22) (8.37)

‘'others' in the tasble included, training in microteaching,

NCC/Gi:i guiding, PT and Home Nursing, The table shows
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that majority of thé teachers 0f English were out

of the pail of inservice training in Bnglish

teaching,

Teachers by age and expérience 3

rFor the analysis of data under this item, teachers

were divided into two groups (i) teachers upto 40

years of age, majority having experience within 5

' years, and (ii) teachers above 40 years of age,

majority with more tbanis yeags‘ experience,

Table'é.oa shows the position of age and experieﬁce.

- Table 4;08

Age and experience of teachers,

G ey

Above 40 years

Upto 40 years Total

Groups ‘Male. Female Male Female Male - Female
Vs 46 65 56 54 102 119

Tribal (9.39) (13,27)  (11,43) (11,02) (20,82). (24,29)
Nontribal 78 8 83 70 161 108

| (15.92) ( 7.76) . (16.94) (14,29) (32.86) (22.04)
“Total 124 103 139 124 263 227

’ L25.31) (21.02) __ (28,37) _ €25.31) ___ (53,67) _(46,33)

227(46.33)  263(53,67) 490 (100.00)

- v

Petcentage of teachers above 40 years of age. majority

of whom had more than 5 years teaching experience, was

higher than that of teachers upto 40years of age, .
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majority of whom had experience within 5 years.

4.2 Workload of the teachers of English 3

' Data regarding teachers' workload on various items
were analysed to find out measures of Central tendency, i.e.,

' mean, median, and mode{

(a) Classes and suﬁ@éctS-taught :

Table 4.09-gives}the.ana1ysis of undergraduate,
éraduateé ané'post-graduatg teachers teachihg
BEnglish. in laﬁér classes (claésés IV-VI) and
teachers teaching English in upper classes (classes

VII - X) of the high schools,

Table 4,09
Teachers teaching‘EngiiSh in lower classes,

upper classes, and both lower and upper classes,
' ( percentages in parentheses)

T - —— - - ‘ Y
Groups lower classes Upper classes Both lower Total
: . & upper
Undergraduates 82(15:73) 2 (,41) 15(3,06) 99 (20.20)
Graduates 35(6.58) . 216(44,08) 75(15.31) 325 (66,33)
Post-graduates = co 41 (8,37) 25 (5.10)  66(13.47)

Total  116(23.67)  259(52:86) 115(23.47) 490(100,00
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Table 4,09 indicates that undergraduates generally
{ténght innﬁhe 1cwer‘classes; while majority.of |
giaduates and post-~graduates taughg 15 the upper
classes. Analysis‘éf feééhers'téaching 6nly_English
and those teaching English + o;hef subjects, haév

been given in Table 4,10.

- Tgble 4,10 '
 Teachers teaching‘only_anglish and teachers

téaching English + other Subjects.

- — p— -~

Groups Only Bnglish English +

7 Lic , Total

other subjects ‘

Under- 12(2.45) 87 (17,750  99(20.20)

graduates '

Graduates 34 (6.94) 291 (59.39) 325(66.33)
Post-. ' Sl o co C o
graduates 24 (4.90) . 42 (8.57) - 66(13.47) |
Total 70 (14.29) 420 (85,71) 490 (100.00)

(percentages in parentheses)
The table indicstes that majority .of the teachers,
‘un@ergraduates, graduates, and postgraduates, taught'

English + other subjects.
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(b) Pe;iod'load :

Maan, median and mode worklbad'bn'varioué'1tems
were computed to- £ind 6utjthe.position of workload
in respect of teacheis €rom Govt, and deficit
scho;lsf teachers from Adhoc and private, as well
as in respect of the entire sample of teachers,
Table 4,11 gives the énalyis of hgurs spent by
the teachers per week on teaching. The mean,
median and the mode period lead was converted #nto
houré to fiﬁd out the time spent on teaching, per

week,

Tsble 4,11

Perlod load in hours..

' Groups N ‘Mean - - Median Mode

280  18.384 19.961 26,449
school teachers :

— - a—— o oo

iAdhoc & Private 250 . 19,667
school teachers

22,159

—— i — et

Entire sS-ample 490 19,038 20,223 22,594

\

'The table indicates that mean and median period

load was higher in the case of Adhoc and Private
school teachers.
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(c) Pupil load :

Analysis of weekly pupil load of teachers in

reépeét of Govf; and deficit schools, private

and Adhoc schools as well as in respect of the

entire sample has been given ih table 4.12.Mean

pupilfload; median pupil load and mode.pupil load
' were rounded off ( to next highet/lower number)to

interpret in terms of complete number,

Table 4,12
Pupil load.

Groups © N Mean  Median Mode
Govt.& deficit 240 138 137 136
Adhoc & private 250 147 . 149 ‘ 154
r-—-f-— - - - " ‘ —~— ey A amm— PES - —
Entire sample 490 143 145 149

The table indicates that pupll load of teachers of
Adhoc and Private schools was higher than that of

teachers of Govt, and deficit schools.
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(@) Workload on co-cu:ricu;a:,activit;es.:

”Pbsitidn‘éf'dafé,telatinglto éarticipation
and non-participation in co-curricular
activities, in,téépect'cf_teachers of each of
the two categories of schools as well as inA
respect of the entire sample of teachers can Ye
seen in Table 4,13, Weekaly worklead of.
teachers ﬁé:ticipat;ng,in,such activities has

been presenfed‘in ©hble 4.14 (in terms of hours).

Table 4,13
Participation and non-participation in

co~curricular activities.

(% in parentheses)

Groups Participating Not participsting Total

in co-curricu- in co-curricular

lar activities = activities
Gmm;& _ ; |
deficit 125 (25.51) .115 (23.47) ‘ 240 (48,.98)
.Aﬁhoc & | ' ' | :
private 110 (22.45) 140 (28,57) 250 (51?02)
Entire - ‘ _ . v -
sample 235 (47.96) 255 (52,04) 490 (100.00)

{

o

Parcentage of teachers not participating in

c-ccurricular activities was higher than that of
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‘therteachers participgting in the co—curricuiar

.activifies in the entire,éample.

Table 4,14
' Workload on  co-curricular activities.
Groups N Mean Median Mode
Govt.& deficit 125 6,468 6,524 6,636
—— . - o ——————
- jAdhoc &private 110 6,064 5,967 5.773
Entire sample 235 6.279 - 64292 ‘ 64318

S ad

(e)

The aboﬁe table indicates that Qotkload cn
Go~curricular activities in respect of the
teachers of Govt, and Deficit schools was higher
than that in respect of the teachers of Adhoc and

Priwate schools

Correction of notebooks

Number of notebooks, on average, corrected by
the teachers 'of Govt., and deficit schools, Adhoc .
and privéte schools, and the entire sample of

teachers, per week, wers analysed , but not
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tabulated. The analeed data indicated that
in the Govt., and Deficit schools, the teachers

® = 246)_corxected 121 notebooks; in the

' Adhoe and private schools, the teachers (N =250)

corracted 98 notebooks ; while in the entire
sample, teachers (N #490) corrected 109 hote
bgoksf on average, per week,,weekly workload
on correction of noteboocks was, thus, higher in
the case of Govt, and deficit school teachers
than in the case of the Adhoc and private school

teachers,;

Monthly class tests 3

' Teachars giving and not giving class tests

(monthly) have been shown in the analysed data
presented in Teble 4,15; while Table 4,16 gives
analysis of class-test-scripts examined by them
per month,;
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Table 4,15
Teachers giying and not giving

monthy class~tests.

( % in parenthesis)

oy

Groups ' ‘Giving tests Not giving tests Total:
Govt, & deficit 212 (43.26) 28 (5,72) 240(48,98)
e e —————— —— - —— R
Adhoc & private 180 (36,73) 70(14,29) ~ 250(51,02)
Entire sample 392 (79.99) 98(20.01) 490 (100.,00)

Percentage of teachers not taking class tests
was higher.in the case?hdhoc and Private

school teachers,

Table 4,16

-Class«test-scripts examined per month,

Groups ~ Total Number of Mean

. scripts | | (rounded off)
Govt.& deficit (N=212) 33744 159
Adhoc & private (N=180) 18180 101

Entire sample (W=393) 51928 132
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Workload on correction .of examination.scripts
was heavieé in the case of Qovt. and Deficit
echool teachers than that in the case of

adhoc and Private school teachers.

(g) Parétime and other extra #emunerative'acﬁivitiess
In the entire sample, 27 (5.51%) teachersi in the
Govty and deficit schools, 12 (5% teachers;
and in the Adhoc and private schools, 15 (6%)
teachers carried out part time and extra
remunerative activities. Their weekly workload"
~~ 4n hours, can be seen in Table 4,17,
Table 4,17 n T
Workload on part time'and other extra remunerative
activities.
- —— e ———— - ——
Groups N Mean Median Mode
GOVt;Q deficit 12 4,167 367 24766
Adhoc & private 15 ' 5¢5 5.5 - 5.5
Entire sample 27 4,907 4,643 4.115
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(h) Weekly off periods 't

Analysed data regarding teachers® off periods
per week have been given in Tsble 4,18, Mean ,
median and mode off periods were interbreted

in‘terms of hours,

Table 4,18

.. Off periods per week,

. Mode

G#ougél | : . ;

Govt. & deficit 240 7007
--Adh;ca&’p;iva-t;—pi’zgzo‘ . 5.986  5.68 .5.067

Entire sample -~ 490 L 6,513 64179 5.513

The table indicates that teachers in the Govt.
" and deficit schools had more off periods per
'~ week than teachers in the Adhoc and Private

~ schoolsg,"
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(h) utilisation of Off periods and tiffin periods 3

Itemwise»@orkl@ad of teachess dﬁring tiffin

and off periods was analysed; In Tabie'4.19.
percentages of teachers from the two categories
of schools and in“zespecz of the entire sample;
carrying out different items of work duxipg‘off
periods and tiffin periods, have been given.
Tables 4.20, 4.21 gnd 4,22 present workload of
teachers ( in hours) on various itemg of work
per week, in réépect of Govt, and defidt school
teachers, Adhoc and private school teachers, and

the entire sample of teachers, respectively.

Teachers doing various activities during tiffin
and off periods.

“Items Govt.& deficit  Adhoc & Private  Entire

school teachers school teachers ___sample_ _ |
Correction " 240(100,00) 160(64,00)  400(81,63)
Preparation 158(65.83) ~ 85(34,00) 243 (49,59)
Meeting pupils 96 (40.00) " 100(40.00)  196(40.00)
Taking classes 24 (10.00) T 137(54.80) 161 (32.86)
Other school work 38 (15.83) 80(32,00)  118(24,08)
Relaxation T T280(100,00)  250(100.00) . 490(100,00)

Figures ih parentheses indicate percentages.
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porcentages of teachers doing correction work

and preparstion of lesson, were higher in the

case of Govt, and deficit schools than in ghe

case of Adhoc and private schools : while

percentages of teachers taking classes during

off periqdﬁ was higher in the case of Adhoc and

private schccls.'?ergagtage.oﬁ teachergJQcing
other school works was alse higher in the case of
Adhoc and private schools. Percentages of teachers

meeting pupils were same in both the cases, ;while

,éll»teachers in the éﬁtirev sample utilised some

time for relaxation. The position is indicative of
the fact that Adhoc and Private schools were under-
staffed,

Table 4,20

‘Time spent on various items during tiffin and

off periods by Govt. and deficit school teachers.

| Ttems N . Mean ' Median = Mode
Correction’ 240 - .3.833 3,991 4,307 .
“Preparation 158 . . 2,842 ‘2.752 2,602 . .
Meeting pupils 96 .. 2,792 T 2,667 2.417 .

[Taking cissses 24 25750  2.551  2.273
Other school 38 5,342 5,389 - 5,483
works  _ _ _ _._ _ _ . * -
Relaxation 249 ) .5.542:,.: 45,559 5,593 .
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Table 4,21
Time spehtlon'various‘1temsiduring tiffin and

offlpetiods:by'Adhoc'and Privste school teachers,

Items N Mean Median Mode

Correction 160 3,?11 4,284‘ 5.230

Preparation . 85 2,547 2,476 2,334

Meeting pupils 100 2,58 2,457 2,211

Tsking classes 137 5,084 - 4,887 - 4,493

Other school works 80 7,25 74567 'e,zo;

Relaxation = 250 3,444 4,043 5,241
rable 4,22

Time spent on various items during tiffin and |

off periods by ﬁhe'entire sample of teachers,

Items - N, . Mean "Median = Mode
Correction 400 3,825 3,959 4,227
Preparation 243 2,739 2,65 2,472
Meeting pupils- 196 2,684 2,562 . 2,318
Taking classes 161 4,736 4,541 4,151

|Other school works 118 6,636 6.824 7.2
Relaxation 490 4,047 4,5M 5,619

L—-— e - - - P —— —— -
- * . L
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Tables 4.20 to 4,22 indicate that mean;! median

and mode hours uzilisedyby teachers on preparation
of lessons, mesting puplls end relaxation vere
more 1n.the,case”of.qut,:andréefici;‘schools than
those in the oase.oﬁ’Adhoc and Private schools;

- while Adhoo' and pi’ivaté school: ‘teachers' workload
‘(mean. median, mode) on taking classes and :doing |
other school works was more than the Govt. and

: deficit school teachers workload on these :two
1tems. As regards correction work, mean was slightly‘
.higher in the case of Govt, amd deficit school
teachers, while median and mode were highsr in the

case of the Adhoc and Private school teachers.

4;3 Views and opinions 6f and practices followed by
teachers in respect of various aspecfs of teaching

English 3

The questionnaire administered to the teachsrs of
English 1nc1uded.some questions for collecting teachers‘
. views and opinions and others~for identifying the practices
follawea b& tbeg,i“RssponSes in@icated teachers"viaws and

opinions about asking questions, using aid materials,
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.
oLy,

present English syllabus and Engllsh readers,_inservice
training for teachers,. etc. and practicee actually followed
by them with regard tor thods, skills. aid. materials.
teaching.of different branches of English, reading
comprehension, oral English and teaching of Bnglieh
pronunciation,etc..ln response to the laet question of the
questionnairey“the teachers pointed out thelr”prObleme,and
difficulties 1n teaching English. Responses of both Govt.

and deficit school teachers and Adhoc and prlvate school
teachers were. analysed: but ¢ for 1nterptetation, percentages
were calcﬁlated en the total number of reSpondents ( in the
entire sample). In the tables under this saction, percentages

have been given in parentheses,
4,3.01 “éethods used t

position regarding methods used by the teachers
1n teaching English has, given in Tahle 4,23,
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o Téble-4‘23.f

Methods used by the_teaghefs.

T Govt. & deficit  Adhoc &Private  Total

Methods = school teachers  school teachers ,

1, Translation 72 (14.69) 135 (27.55) 207 (42.24)
. method o - .

2$.Ditect'method“. »24~(v4}90)

11 ¢ 2,20) 35 (7.14)

3.Direct method, 4.4 (so -
modiféed under =144 (29.39)
structural

_.approach

104 (21.22) 248(50.61)

|4+ Any dther;.; -

Total 240 (48.98)

250 (51,02). 490(100.00)

The table indicates that percentage of teachers

. using Direct Mesthod, modified under Structural

Approach, was the highest,

4.3.02 Use of language skills 3

Responses given by the‘feachers 1nd;cated that

- each gave pragtige~to more than one s-~kill in the

English class. Different combinations of skills used by

the teachers appear in Table 4,24,
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- Table 4,24

Language skills'used by the feachers,

Skills ‘ Govt.&defieit = Adhoc&Private

school teache School teach- Total

ers M} 3. S
Reading and ' o ; | '
ldstening,Read~ 156(21v63) 131 (26,73) 237 (48.36)
ing & writing , :
All the 4 skills e o
(1istening, spea;"92(18'78) . 599(11634) . 150 (30.61)
king, reading & ' ’
writing, _ , : .
: Total 240(48.98) 250 (51502) - 490(100.00)}

Percentage of teachers giviné praéticg in listening,
reading, and writing was the highést. Percentage of
' teachers. using all the four skills was relatively less.
‘Again. it appears from the table that stgdeﬁts' speech
practice was geglected by a large majority of the

teachers,

4.3,03 Preparation of lessons 3

Percentages of teachers preparing lessons ‘'aslways’',

'1fregular1y', and ‘never' are given in Table 4,25,
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Tsble 4.25

Preparation ¢f lessons

Lessons prepared Govt & deficit Adhoc & private Total
school teachers school teachers ,
Always o 85 (17,35) 36 .(7.35) 121(24.70)
Irregularly 115 (23,47)  136(27,75) 251 (51,22)
Never 40 (8,16) = 78(15,92) 118(24,08)
Total 240(48.98)  250(51,02)  490(100,00)

The Eggble indicates that percentage of'teachers
who prepared lessons ‘irregularly' was the higheét.
ﬁeasbné furnished by the teachers for prepéring and

not preparing 1essons are aiven in table 4 26,

Table 4,26

Reasons,fbr preparing and not pteparing 1essons.’

P

Reasons for preparing - Reasons for not preparing
gg; h % of respondent ts). {with % of respondents) _
1.Promotes self confidena- I 1. Lack of time - 80
cg and makes teaching 322 (67.79)
systematic - (86,56 . .- . } ,
2. lesson preparation iz S0 2, Mot obligatory - s .
~ obligatoxy (13,44 S _ (32,21)
3, Helps in cfeating ' -V' 3. Lack of inféxest -
- st@idents' interest .
{4o.-ANY Othere--e—e— = 4, Any other ---- 6
(" _372(100.00)‘ o - 118(100.00)
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Table 4, 26 indicates that'majority of the teachers
who prepared lessons ('always and 'irregmlarly")
gave two reasons for preparing leSSons. These were
(i) that lesson preparation promotes self-confidence
and (ii) that it makes teaching systematic, Majority
of the teachers who did not prepare lessons,. pointed
'odf -'leck of time as the reason for not preparing

' fless-ons.

L3,04 Use. of msteria; aids &

" Percentages of teachera using material aids,. 1n teeching

. English,"always ;"irnegularﬁy';'and 'never' are given in .

 Table 4 27..
| ' Table 4 27 .
Use of aids in teaching
Aids.uséd: ,— Govt.&deficit = Adhod & private { '—Total,”e.
¢ . . school teachers ~ school teachers == .
| always 44 8. 98) 24 (,90) ,?",' 68 (13.88)
ifregﬁlar;y 139 438@;37.,-_ - »ssj(;é‘.:gz;)_,,. 222(45.31 )|
'mévér. T 87 - (11’63}}  N 143A(;93}8{, ) 2oo(4o;alw);'p
T Total 240(48 98{7 i“ ”250(5;;921A,: 350 (100,00)]

The table shows;' t
. - " "",é“

.0 "feggychéﬂ;eache:s;used aid
x-rﬁmsﬁériaiégitnegubaplygeﬁakaéyéalPe:centage of teachers



158

using éidé ;irregmiarly' was, however, the highest

in the entire sample° No tabulation on reasons £or
using and not using aid materials in teaching

was done. Analysés of responses in-dicated that
teachers who used aids furnished, either (1) aids
make teaéhérJS“explanation vivid and impressive, or
(11) aids make language;learning interesting, és
reasonanqr using aidsﬁ.Teachers wbb Gid not use aids

pointed out that ready made aids were not available,

4,3,05 Asking questions ¢

Résponses'réVEaled that all teachers in the sample,
aéked‘éuéstions during teaching, The éata were, therefore, -
not tabulsted. Analysis of reasons given&gge teachers for
asking questions indicated that 328 (66,94) teachers asked
questions, because questions help in déveloping the lesson;
and 162 (33,06) teachers asked questions, because questions

make stiidents attentive.

4,3,06 Types of Oral werk/conducted by the teachers

\
!

Percentages of teachers cenductmng different types
‘of oral work in the English class have been given in

Table 4’.28.
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Table 4,28

Types of oral work conducted by the teachers,

Type of work

Covt.& deficit Adhoc &Private

Total
_ school teachers school teachers
2. Oral composition  32(56.53) 21 (4.28) 53(10,81)
2;’Reading'pictire - o - -
3 Reproducing a - 82(16.,73) 110(22.45) 192(39,18)
4, Drammatisation 5( 1,02)" - 5¢ 1,02)
¢ Discussion - 59(12,06) . - 80(15,33) 139(28.37)
6. Language games - , - e
7; Short talks 30 (6412) 8(1.63) 38 (7.76)
8¢ Buestion-answers = 32 (8,53) 31{ 6.33) 63(%2.86)
Total 240(48.98)  250(51902)  490(100.00)|

The table reveals that, reading a picture, and

lahguage games were not conducted by the teachers,

Percentage of teachers using ‘reproducing a story’

for comducting oral work in English was the highest.

Since esch teacher selected one responsey out of

eight alternatives, it appears that co-ordination
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of different types of oral work was neglected by

the teachers.,

443,07

reading comprehension :

Steps taken by the teachers for ensuring students®

Percentages of teachers taking different steps for

achieving students' reading comprehénsion in English are

given in Table 4,29, -

Table 4.29

Steps taken for achieving students' reading

ccmprehenszon.
Steps ' Govt, and Adhoe and Total [
N defickt private g
1.0bserving reactions s " ;
during loud readi- 48(9:79) 38(7.76) 86 (17,55)
‘ n :
2.asking questions on ‘ o
t} G » read, }70(1%.29) 39(7.96) 109(?2@25)
3, Asking students to
. reproduce story or ag(qe A (11 \ _
- eummarice passege 78(15,92) 54(11.03) _1;2(26.94)
'4n Englmsh.
. Allowing use of , "W : . .
# mothar Somme tor | 44(8.98) 119(24,29)  163(33,27)
responding to ' ‘
questions put on the
|__passage, .
‘ 240 (48,98) 250(51,02)  490(100,00]
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Table 4,29 indicates that, among the teachers

taking various steps, percentage of those who allowed
students to use mother tongue for responding to
questions put on a passafie read, for ensuring students'
reading comprehension in English, was the highest in
the entire sample., Further, this step was taken by

the largeét number among teachers of A@hoo and

érivate gchpols and the smallest number among teachérs
»of,Govt;.ané deficit schools, Use of mother tongue

as a step for ensuring'gtudents' reading comprehension
-was more prevalent in the case of Aﬂhoc‘and Private

echools than in the case of,Govt. and deficit sdhools.

4,3,08 English composition.work organised by the teachers:

'In analysing the responses regarding. points taken .
care of by the teachers in organising English composition
wafk; it was noficed that a large majority of the teachers
selected more than one reéponse * In table 4,30, combinations
of responses together Vf?th the paercentages 6£ teachers |

who selected them,are given,
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Table 4,30

Points taken care of by the teachers in

organising English composition work.

Points

" Govk,.&Gefickt
School teach-

ers

Aghoc &Private
- school teache-
rs

Total

Grammatical
correctness;
spelling and
pronunciation.

48 (9,78)

49 (10,00)

97 (19,79)

Imagination;

Continuity of
language and
thought,

organising ideas;

102(20.82)

56 (11.43)

158(32,25)

clarity-of
nce to subject.

language; Ralevas

46(9:439)

124(25.31)

170(34,7 )

‘Gradation of
topics.

18( 3,67)

21 (4.28)

39( 7:495)

Oral work before
britten work.

26 (5,31)

.. 26 (5.31)

Any other......

L

~ 240(48,98)

250 (51.02)

490 (100.00) |,

The té@ie indicastes that percentage of teachers

taking csre of two-pointg, (1) clarity of language,

and (ii) relevance to subject, was the highest.

Next position, in order of percentage, goes to

imagination, organis-ing ideas, and continuity of
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language and thought. Very few teachers used ,

gradation of topics and oral work before written

work.

4,3,09 Devices used for teaching new words and structures:

From the responses given by the teachers, it was

noticed that there were teachers who adopted only one device

and there were teachers whowadopted more thén one device for

teaching of new Qords and structures of the prose text,

Table 4,31 shows the,percenfages of teachers adopting

- yarious devices;

Table 4.31

Devices used by the teachers for teaching new
words and structures,

Devices used . Govt &deficit

Adhoc &private

——r———

Total

Creating meaningful
{situations | - 62(12,65)

38(7.76)

100(20.41)

|Direct questions on the
text; asking for synony- 98(20,00)
m&,_antonyms

36(7435)

134(27,35)

Giving eghiivalents in - ~ :
mother tongue 36(7'35)

136(27,.75)

172(35.10)

Completion & matching:; o
substituting one word

for a group of words; .44(8'98)
using substitution table

22(4,49)

'66(13,47)

Giving equivalents in
- imother tongue; direct

. 18(3;67)

18( 3,67)

ggestiong on the text,

240(48.98}

250(51.02)

490 (100,00)
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It appears from table 4,31 that percentage of
teache?s using word-for-wvord interpretation into
mother tongue, was the highest, Majofity of the
teachers did not take care of the structural approach
for drilling of new words and structures of the

English prose text,

4,3,10 Teaching of English poems 3
Bwocedure generally followed by the teachers for
teaching English poems c¢an be seen in Table 4,32,
Table 4,32

Procedure followed fér teaching English poems.

Govt & deficit AdhockPriwate Total

Procedure followed . : school teachese school

- S rs teachers
elping students to Lo

appreciate theme amd , (1.2 . |
eauty of and develop '38‘7’76Z - 5(1f22) . 44{8.98)

interest in reading poems,

iving word meanings and ' :
xplanation of sentences 184(37,55) 218(44,49) 402(82,04)
and stanza. ‘ S

Students' memorisation

of the substance of the 18( 3,67)  26(5,31) = 4418,98)
o Ar‘y Other...-oo N - .-l ! -

540 (48.98)  250(51.02) 490
. (100.00)
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4,3,11 Techniques used'for'teachinngnglish Grammar

Table 4,33 g&ves ihé‘percentageslof teachers using

different techniques for'teaching BEnglish grammar, -

' Table 4,33

Techniques used by the teachers for teaching

'English grammar, .

;Techniques used

Govt,.&deficit Adhoc&Private Total
School teach- School teach- .
ers., ers.
Biving rules and g - , )
Sefinitions and asking 132(26.94) 1227(46,33) ;59(73.27)
.|students to. memorise ‘
them
Giving rules and -
definitions, etcy y y 0 POy B 1
comparing rules English . 63112.86) 23( 4469)  86(17,55)
[grammar with those of
- fthe mother tongue
Correlating text and C . ‘ S '
grammarand encodraging 45(19‘l8) ' T 45( 9.18)
students to identify
rules-ﬁrcm_eXamples,
Any other ..... _ o o
1 T 200(48,98) | 250(51402) 490(10‘0.@

. Majority of thé'téadheisif#ém‘sovt»ana déf1c1t schools

as well as from Adhoc and private schools used

-
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deductive technique of teaching English grammar,!
which includes teaching through rules and definitions.

4.3+12 Mpasures addipted by the teachers for improving

pupils’ pronuncmafionis o

Percentages of teachérs adonting different measures
for 1mprov1ng pupils pronunciation in English are given in
Table 434, _

Table 4.34
Measures adopted by the teachers for improving
pupils"propuﬂqhation in English.

Meagures adeopted - Govt, & deficit Adhoc &Private Total

. _ ~ school -teachers school teachers

Conducting. phonic 1{, , | ' - A;;
larills | | 34 (6,94) 13 ( 2.65) | 47(9,59)

Encouraging pupils to

speak English - 62(12766) 17 (3,47) 79 (16,13

Encouraging pupils to

speak and conducting  49(10,00) = 23(4769) = 72(14,69)
loud reading .

Using Spelling as a 66(13.47)  139(28,37) 205
tool : - o 7 (41.84)

Encouraging students N c e N
ko speak and using 20(5:01) . 58(11,84) 87 (17.75)

Bpelling as & tool. . —
240(48:98)  250(51.02) 490




Percentage of teachers using.Spellihg as anﬁ““l,

for imprQVIng studenté"pronunciation in £nglisﬁv
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was the highest. No teacher used equipment like

‘linguaphone or tape recorder and therefore, this

was not included fn Table 4734 ( under ‘*measures

adopted').'ﬁercentage of teachers méking use cof phonic

drills,for improving sﬁudénts' pronunciation, was the

lowest,

!

4,313

Comprehension of pupils in a lesson :

Teachers were required to indicate, through their

- responses, whether they ensured comprehension. of pupils

before goinglfor'a,new—lessaouf and if so, they were to

' indicate percentage of pupils. Approximate percentage of pupils

'i whose. comprehension the teaqheté generally ensured, before

: gding;forza new legson c¢an be seen in table,4w3§.

Table 435

_ Qomprehensidn of pﬂpils in a lesson,

240(48,98)

v‘?efcenfage‘of\ . Govt.& deficit  Adhoc & private Total ]
pupils(spprox.’) school teachers school teachers

1100.00 pupils 28 (5.72) 16 (3.27)  44(8,99)
75,00 pupils 45 (9,18) 26(5.31) - 71(14.39)
50,00 pupils 165(13,27) 48(9:79) 113(23,06)
25,00 pupils 102(20.81) 160(32,65) 262 (53, 46)
Below 25,00 Pupils «~ ' - S

o 250(51,02) . 490 (100,00}
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Table 4{35_;n8$cates.that‘majority of ‘the teachers
ensured comprehension of approximately 25 percent

pupils beforé'go1ﬁg for a new lesson,

4,3J14 Present Bﬁélisﬁ'5yliabué s

vThe teacﬁers were required to indicate whather they
were happdy’ or unhappy with the present English (for aiffetent ?
classes) and whether they could cover the entire syllabus
within the normal working hougs allotted in the time table.
The'investigator did not considere&'if necessary to pu#-theL
responses and the corrésponding percentages of teaéhers in a
table, for interpretatioﬁiffhe;féS§ohseé indicated that 467
(95331) teachers,’ which included majority of the teachers of
Govts and deficit schools as well as Adhoc and Pr1Vate
fschools, weze happy with the present Bnglish syllabus.
Further, it was noticed’ xngmm responses, that each teacher
of the samp;eAcould cover,the‘sy;labus within the normal
" working hougs allotted in the time table. ‘

4.3.15 Characteristics of .the present English readers

The Ques-tionnéizéAincluded eleven statements made in
'favcﬁr of present revised %nglish readers énd'the teachers
ware, agked to react to these statements. The statements waere |,

made regarding subject matter. structutes. vocabulary.
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grammar;,exercises;f111uetrations,vpaper,‘printing(
getup, price and teachers' hapdboek. The teachers were '
asked to give their reaction in a four poipt?é-cale,
whieﬁ 1neluded g
|  8a = Sﬁtongiy_eézee;
. N :

]

Agree,
Ub = Undecided, and

D = Disagree. -

In the questionnaire; the.statemente were mentibnee
in the form of complete sentences. At the time of
tabulation, hcwever, the sentences were changed to headings.
Table 4,36, which presents the responses of the teachers
of the entire sample, includes the statements in the

form of headings.,

' The charactetistics of good English readers,mentioned

in the questmonnaire,in the form of “statements,’ were |

identified from‘related.lmteretuxez. ' »
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Table 4,36

Teachers' opinion regarding characteristics

of the present‘EndliSh“feéders.'

e N ) 4 *
Characteristics Teachers® opinion Total

{ratings)
SA : A UD_ D
Subject matter 3 -
according to students' 5 308 ' 133 44 490
mental level - (1,02) (62.85) (27,15) (8.98) (100,00)
| Structures: o - ‘ .
introduced gradually 36 350 96 8 - 490
3 (7.35) (71.43) (19,59) (1,63) (100.00)
Vocabulary : graged _ 405 . 75 10 490
and controlled, .= - = = (83766} (i5.3) ' (2.04) (¥00,00)
Subjectmatter, graded 56 . 358 . 73 T " es0 B

From Jronmar POLAY (10,200  (72.46) (14.89) (2.45) (100.%0)

Lesson, followed ' 90 318.. B2 .- . 490
by exercisess - (18.,36) (64.9)- (46,74) - ~ (100.00)
Illustrated with: . = 10 66 414 - 490
pictures. » (2,04) (13,47) (84.49) (100.00)
Paper is of good ' | '
- |quality ‘ 52 420 18 - 490 -
: o _(0,61) (85,72) (3.67) = (100,00)
Printing ¢ neither - ‘
- 370 105 15 490
too big nor too ‘ , oy s
small., (75.51) (21,43) (3.,06) (100.00)
Get up: pleasing - 350 . ‘140 490
to the ecye. (71.43) (28.57)  (100.00)
|Reasonably pricea - 420 - 70 490’
- (85,72) (14.,28) (100,00)
Reader: accompanied _ - 58 432 490

- ] “ . R .
:Y ;eaCher s Hand . (11.84) (88.16) (100,00)
ook, , ' '
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Table 4.36 indicates that majority of‘the teachers
favoured (‘agrseé) nine out of eleven statements made about
_the ¢characteristics of the present English readers, The
two statements, which they did not fagour, wers that 'the
readers are illustrated with pictures' and that ' the

readers are accompanied by Teachers' Handbook'.

433,16 Library facilities :

Responses given by the teachers indicated that

| each of the schools in the sample-possesséd a librgry;

that no schoolvposseséed a departmental library and that
no library contained reading materials to keep fhe teachers
abreasg.bf the latest development in English teaching.

No tabulatation of the responses has been done by the

investigator,

443,17 Teachers' preferefice regarding teaching-subjects :

As regards teaching of English and teaching of other
subjects,” the teachers were asked to indicate whether they
would like to teach EngliSh only or English #;6ther school

subjects, Table 4737 gives percentages of teachers, who
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preferred‘teaching of English only to teaching of English

+ other subjects, and vice wersa,

Table»4:37

Teachers' preference regarding teaching-subjects.

. Govt.t deficit  Adhoc & Private  Total
Subjects schbool teachers school teachers :
Englis-h only - 38(7.76) 32 (6453) 70(14,29)
: English + | _ ‘ ey . . ¥ |
Bther subjects 202(41,22) 218(44,49) 420(85,71)

"Total 240(48.98)» 250(51.02) . 49o(ioo.ooﬂ

The table indicates tﬁat majority of the teachérs
weie in favour of teachin-g English + other subjects. Table
| 4,38 indicates number of other subjects , the teachers wanted
to teach, | |
Table 4,38

Number of other subjects, in addition to English,
as opted by the teachers for teaching.

' - ]
number of other subjects Govt., & deficit Adhoc & Private Total

: ddition to Eng h chool. _teachers school teachers :
One other suhject 24 (5.72) 15 (3,57) 39(9,29)

Two other subjects - 148 (35, 24) - 142(33,81) . 290
N : 69,05

Three chet subjects 15(3,57) 34 (8.10) 49(11.67)

Four other subjects - 15(3,57) 27 (6.42) 42(9.99)

Total: 202(48,10) 218(51,9) 420 4
. (100,00) _ 1




174

4.3,18 Teachers' opinion about the role of inservice training:

‘Qpinion'giveﬁ by'the teachers of‘EhQiiSh about the

role of inservice training can be seen in Tsble 4,39.

~ Table 4.39

‘Teachers' opinion about the role of inservice
- training.

Opinions Govt & defictt - Adhoc &Brivéte—‘ Total

Co : .school teachsrs . school teachers :
Very helpful . 3847,76). . . 18 (3.67) 56(11,43)
‘Helpful 182(37.14) 170(34.69) 352(71,83)
Undecided/Uncer- 54 (4 og)  58(11,84) 78(15.92)
tain. ’ _
Not helpful . - 4 ( ,82) 4( .82)
It decreéSes‘j , ‘ :
teaching effecti- - 2 - -
yenass .

240(48,98) 250(51,02) -

490 (100,00)
. J

The tabie indicates that in the opinion of a large

majority of the teache#s inservice training for

‘teachers of English is ‘helpful’.
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4.3,19 Probleﬁs and difficulties experienced by the

teachers of English :

On sdrutiny 6f tﬁeAreéponses given by the teachers
against tﬁis lést'QuQStioh of the‘éuestionnaixe; it was
found that 30 teachers in the entire sample, including 20
from Govt, and deficit’schools>and 10 £rom Adhoc and private
schools, faced no problem in tegching English, All these 30
teachers were from English medium schools. So the ptoblems
' and difficulties,sgecifxed by a total of 460 teachers, 220
€rom Govt and deficit schcols and 240 from Adhoc and priveté

schools, were analysed and tabulsted,

The teachers, in the questionnaire, were asked to
specify the problems and difficulties in writing. The
investigator studted the written responses and ldentiffed
the specific problems mentionediby the majority of thé
téachets from' @ach .of the two categories:6£ schoois. Then, .
for the,puxpoge of tabulation, coding of the responses was
éonéidered<neCessary. maﬁie 4.46,1ﬁd1cat33'the,problems;in
-Srief (1h coded language‘form’; faced by the téaéhezs from
éabhldf fhe'two catggories of>séhools.‘While the number 6f Lz
teaéhers from each of the two categories of échools‘has‘been
mentioned against each'problem, percentage has been caléuléted
on the total number o£‘460 teachers and given only in the

last column of the table.
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Table 4,40

-Problems and difficulties experienced by the teachers.

~ heavy workload. . T . 5

™ Govt.&  Adhoc &  Total
Problems & difficulties deficit. Private
1, Lack of qualified teachers in the (
lower c¢lasses. : . ;16 154* 270(58,7)
2, Lack of aids in schools 140 155 295(64,13)
3, Lack of library facilities for .
Enalish teaching. .;301 146 276 (60,00)
4 Lack of training facilities for 140 166 306 (66.52)
teachers ‘ : s . °
5 Absence of guidelines for teaching
the reoders. 128 133 26;(56.74)
6 Lack of (teachers') knowledge of
good_method, 124 152 276 (60,00),
|7+ Heavy subject load = . - 112 153 265(57,61)|
8. Teaching of pronunciation is
aifficult . | 136 169 305(66,3 )
9. Pupils' mother tongue affects practi- ‘ _
¢e in English (in non-English medium 120 - 130 250(54,35)
‘ shgo s).( , ) .
10, Pupils non-English medium sehools -
fear English® 120 141 - 261 (56.74)
11, Lack of supervision 120 130 . 250(54,35)
12. Lack of guidance at home (for » '
students of poor socio-economic 18 224 242(52,61)
- background)
13, Good teachers and good*students
~ do not stay long { in #&ghoc schools) - 232 232(50,43)
14, Inadequate staff.,meagre_salaryi - K ‘
233 238(51,74)

It appears from the table that out of the 14 problems,

mentioned therein, the f£irst 11 were common to both the
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'qategories of schools, That is to say that majority of

the teachers from each of the two categories of schools,
viz, Govtﬁ and deficit, and Adhoc and private schools,
experienced these 11 problems, The remaining thaee (Numbet
12 to Number 14) were faced by Adhoc and: private school

teachers.
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' NOTES AND REFERENCES

Maan, Median and Mode were calculated as per :
Garrett; H.E., op, cit, PP, 31-36,

The investigator consulted the following.bocks to
identify qualities of a good English reéder :
Kohli, A.L., op.cit. PPy 33771-341.

Sachdeva," M.S., op. cit, PP, 227~233,

Gaind, D.N. and Sharma, R.P., op.cit, PP. 95=98,

Swgrup, S. (ed), op. eit. pp: 195+200.

Mehta, R.L., op, cit, PP, 352 - 356,



CHAPTER §

ANALYSIS AND INTERPRETATION 2

TEACHERS' PERFORMANCE IN CLASSROOM SITUATION

The present chapter deals with analysis and
interpretation of data collected through observation of

classroom teaching of English,

5;1 Teachers' performance, area=wise and overall 3

The fiva bainf‘scaléf dsed in tha present sttdy for
obsarvation of teachers performance, 1nc1uded 36 itams.

which wera d.ivided & 'j_fiva areas. The £ive aréas of the

scala were as folloﬁs. AL: Preparation, which included 6
itemsy B 3 Teaching, which included 19 items; C @ Closing
and Evaluation, which included 3 itams: D : Use of language
skilisﬁ which included 4 items; and E : General qualities,

" which included 4 items, Since sach of the 120 teachers in

. the sample was observed in four English lessons, avefaga'
score of each teacher on each item was first calculated.

: Then, sverage score of each teachers in each of the five
araas; was calculated for the purpose of tabulation. Finally,
for computing means,’ medians and S.D.slﬁ area-wise as well
as overall,' ahe scores were rounded off ( by removing

fractions) .
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Ares~wise scores of the entire sample of teachers
( with Mean, Median éné g;o.) are‘given in Appendix C.
Table 5.1 indicates the area-wise as well as overall

performance of teachers,

Table 5,1

Area-wise as welllas-overall'scores of teachers,

Areas N M " Mdn SD.
A ‘ 120 T 3,34 4,00 1426
B 120 2.82 3.00 1.17
c 120 2,02 2,00 1.03

_ :

1 p 120 2,13 . 2,00 - 1,27
E 120 2,15 "~ 3,00 1429
All avreas’ _ o o 09"
(1nolarieny 120 2,61 | 2,00 1,09

The table indiéates that the mean score of the teachers
‘was the highest in Area A (Preparation) and the léweSt in
Area-c (Eloéing énd‘Evalﬁation). TheAmean overall performance
of teéchérs in the'gptire sample‘was_Z:sl}_which, according
to the norm of the rating scale;'éas'between ‘poor! and -

*satisfactory’.
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5.2 Performance of selected groups of teachers @

.{In order to compare scores of one grcuc with those
of another group of téachers, the overall s-cores of each
group; on the.réting scale, were separately studied and
Mean and S.D. of each group was computed, Then t--test2
was applied to study the significance of difference between

the means of the two groups.

- 5.2;1 Male teachers and female teachers &
Table 5,2 givec ccmparigcn‘of ana;ysed scores of

the male teache:S'énd the £éma1e‘teachers of the sample.

Table 5 2

Scores of male teachers and female teachers.

o
vy

Sex group N  Mean  S.D. gﬁ?? t p
Male 65 12,74 . 5.18
— . | — . 070 ' .74 - NS
Female 55 13,44 516

| The table indicates that sex difference of teachers
did not play any significant role in teaching of English.
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5¢2.2 Married teachers and unmarried teachers 3

In.o£der_to study whether marital status, héd}any impact
15 the feaéﬁing of English, scores_of married and unmarried
‘teachéﬁs of English, in the sample, were analysed. Table 5,3
gives the comparison of analysédAdata of married and ummarried

teachers, .

Table 5 ] 3

Scores of married teachers and unmarried teachers,

Marital status = ~ Mean’
group N | Mean | S0 Ji€f. t p
Married 61 13,28 © 5,32
IR .45 .48 N.S|
Unmarried 59 12,83 5,03

The #éble~indiéagé that diffefence tetween the mean
gcores of both. the groupé was not significant., As such, marital
status of teachers did not play any significant role in the
teaching of English; ' o N |
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5¢2+3 Non-tribal teaéhers and Tribal teachers :

' Scores of teachers belonging to nonetribal group
and those of teachers bélenging to tribal groﬁp'have,béen

cbmparéd in table 5.4

Table 5.4

Scoies‘of non-tribal teachers and scores of

friballteacherSo

G roup N Mean 's.p. Mean t jo)
o difference
Non-tribal 64 15,52 4,59
— . Lo 5,27 . 6,43 +001
Tribal 56 10425  4.45 |

The table indicstes that the non-tribal group of
teachers taught significantly better than the tribal éroup

of teachers,
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Se.2+4 Urban school teachers énd Semi-urban school teachers 3

 Scores of teachers = from the schools situated in

urban areas and scores of teachers from the schools sithated

in semi-urban arecas of the district were compared, Table 5,5

gives the comparison of scores of the two groups of teachers,

Table 5,5

Scores of the urbari "school teachers and scores of

the semi-urban school teachers,

Mean

' , ~ | A ' : t P
?;pup' - N Mean S.D. difference

Urban . 81 13,72 5,07

Semi-urban 39 11,69 5,01 i :

It appears from the table that the urban school

teachers taught significantly better than the semi-urban

school teachers,
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5,2,5 Govt, and deficit school teachers, and Adhoc and Private

School teachers :

Scores of teachers serving in (i) Covt, and deficit
schools and scores of teachers serving (ii) Adhoc and private
schools were compared by thé investigator, Table 5,6 gives

the comparison of data.

Table, 5.6

Scores of fhe Govt;'and deficit school teachers

and scores of the Adhoc and private school teachers,

School categories N Maan S$.0. Mean t P
' | | aiff.

Bovt., & deficit 57 15,40 =@ 5,05

Adhoc & Private 63 10,94 4,33

It éppears £rom the‘table that Govt; and'deficit
school teachers taught significantly better than their

counterparts in Adhoc and private schools.
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52,6 English médium School teachers and non-English

'medium'édhObl'ﬁeachers s

Table %.7 gives the comparison between the scores of
English medium school teachers and those of Non-Ehglish
medium school'teachers‘inéluding]ﬁeachets bf!thé.bilinguai

Khasi;' Nepali schools), in the entire sample.

Table 5.7

Scores of English medium SEhoo; teachers and

scores of non-English medium school teachers.

Mean

Medium of : -

English medium 45 = 16431  4.72  §.35

— - 5,20 5,98 .00l
- INon=English

(and bilingual) 75 11,11 - 4.41

p

The table indicafes that the teachers serving in
English medium schools taught signifiéantly better than
the teachers sexving in Non-English medium and bilingual

schools.
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In order to study if teaining played a significant

role in the teaéhing of Bnglish,

scores of -teachers having

B.T./B.Ed degree and the scores of teachers not having any

professional degree, were compared. Table 5,8 gives the

comparison between the scores of both the groups of teachers,

‘Table 5.8

Scores of trained teachers and scores of

untrained teachers,

G'roup N "Msan’ "S.D. Mean t p
: | . aiff,.
Irraineda = .48 . 18356 2,46
: , 9.17 19.51 ;001
Lntraihéd 72 9.39 2.66

Table 5.8 indicates clearly that the trained teachers

taught significantly better than the untrained teachers.
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5,2.8 T;ainéd teachers with English and trained teachers
without English, as a method subject;-in,B.T./B.Ed
¢course @

.‘Analysis of data ;"lating to professional qualifications

of the teachers of English revealed that among the trained
teachers, some offered English , while others did not offer
.English;’ as a method Subject, in B.T./B.Ed course. In the
s-ample of-lzo teachers, obseived in classroom teaching
situation. these two categories of teachers were included

to find out whether training in English teaching at B.T./B.Ed
level had any dmpact on the teaching of English. A comparison
of performance of these two groups of teachers is given in

table 5i9..

Table 5,9

Scores of trained teachers with English and scores
of trained teachers without English as a method
subject.

Gmup . N Maan S.D, Mgan ¢ P
, giff,

4.13 3,69 "ol

with English 24 20,63  1.22

Without English 24 16,50 1.45
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Table 5.9 indicstes that teachers trained in the
'teééhingfof Bnglish at B.T./B.Ed level taught signgﬁicgntly
better than teachers who were not trained in the teaching
of English at B.T./B.Ed level,
5¢209 Teachers having below five yea;;\ experience and

teachers having experience of five years and above 3

~ Ths sample_inqluded:teachers with less than £ive
years' experience as well as teachers with experience of
€ive years and mo:eg‘acores of these two groups of teachers
were studied to see if more experience ensured,betteglJ
-teachihg. Table 5,10 gives the comparison of scores of the
groups. . |

Scores of teachers having experience balow £ive
years and scores of teachers having experience of

five years and above,

Experience group N MeénA S.D. Mean ¢

aiff,
Below f£ive years 50 11.44 4,67 ‘

Five years . and
above :

— 2,77, 3.04 .01
70 14,21 5.22 :
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5.2.,10 Taachars participatlon and non-participation 1n
co-currl&ular activities E

| Analysis of data ralatlng to qorkload of the teachers
of Engllsh 1ndlcated that thera wara teachers who participated
in cocurricular activities of the schools and that there wot
also teachers who did not participate in school co-curricular
activities, The sample of teachers observad in classroom
situation included thass teo groups of taachars; Scoras of
these two groups were analysed to find out whether taachers'
>particlpatlon and non-particlpation ln school co-currlcular
activitias affacted thair teaching. Table 5.11 givas the

comparison of data.' '

Table 5.11

Scores of taachsrs"sarfléipatlgggln co-curricular
activities and scores of teachers not participating

in co-curricular activities,

Y

Group. N Maan_. S.0. Mean diff, ;t.. <

Partlcipafing' o N . .
in cocurricular 53 12,79 . 4,83 ., - .uT0 : ‘
@cgivitigs, . el L am W
Not participating . - T e8T I RS,
in cocurridulsr 67 13,26 5.44

activities, ‘
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Table 5,11 indicates 'tha‘t teachers® participation
or non-participation in coc-urricular activities did not

make any significant difference in teaching English,
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NOTES AND REFERENCES |

1, Standaxd deviatIOQ:(S,Dél was éélculated as per t

Garrett, H.E., op.cit, p.'SOq,

2. For 1dentifying.signlf;cange.qf difference between
_mean scores, value of t was computed vide 31 .

- Bducationist : S%agistigg"Appligdvto Education and . A
. Paychology. Mohindra Capital Pﬁblishers, Chandigarh, 1973,
P, 148, . |



- CHAPTEBR 6

ANALYSIS AND INTERPROETATECH s
BRPERIMENTAL STUDY POR IMFROVING THRACKING COMPETBNCE

in phase i1 of the atudd, an oxperiment in the orea
of microteaching was ccnducted td try out the effoctiveness
of training in the skills of £fivency in questioning
etimulus voriatien, seingorcement. , increasing pupsl
pasticipetion, snd achieving closure, for improving teaching
compatonce: 0of the toachers of Bnglishs The present chopter
6oalds with analyéﬁs and interpretotion of dote :e;ac.iiag te
the sm@&mnﬁa& study.

8.3 Scores of the exporimental group and scores of the
- Control group @

Scoras of the éa_qper&menem gaoup and tho contyol group
wers analysed separately on RS (Rating Scale) and 6TCS (Ceneral
f@%écbing Competence Scale) o Moans and $.D.3 of tho ecores of
eaf.:h of the tuc groups, cbtained at Pretest, Pcat;ag’aemae&en
tes{: angd post—m;eamm' éest. on RS and G7C9, wore cmméeé.
rrotest écorea refars to tho initial test geore cbtained on
both RS and GICS8; Poste-orientation scora refers to the test
score, on RS and GTCS, cbtoinod after giving troining in
- English teoching mothedology to i:oth the érctxps: ang
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Fostetreatment score rxefers: to _the £4inal tost (’ms&'test)

score on RS and GTCS, Table 6.1 gives the scores (avarasge of

8Coges on twWwo 1aescns).‘toge§hez'with means and S.0.8 of

the ewparimental group,

Scax@s of the éxpeximentel group.

Table €.1

2.48 4,74

Toachay Pr&»teéé 7 E@st-otaentatién; Fbstatteatmént
RS2 aresy "SR GTCsR RS3 . OTCH3
1 58.0 38,5 “112.0 68.5 147,06  102.0
12 65,0 43,0 112.0 69.0 145,0 115,0
'3 89,0 42,5 113.0 68,0 160.0 ioi.0
6 4805 3700 11006 62.5 14900 9305
5 4995 @1 .0 30905 69.@ 14600 10400
6 48,5 40.0 108.,0 74.0 173 .0 110.0
7 60.0 38,0 113.0 74.5 166,06 104.0
8 54,0 42,0 132,00 79.0 15%7.5 106.,0
10 . 56,0 4240 113.5 65,5 170.0 98,0
Mean = 55,65 40,80 110,50 70,50 158,30 103,50
S 4,83 2,22 10,52

5.85
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Table 6.2 gives the scores, together with moens and
S.Deg, of the contzol group.

 Table 6.2
Scores of the control group.

‘Teochor . Pre-test . Post-orientaotion Post-trootment

| RSl  ©1csl  Rs3 GTCS2  RSI CTCS3
60,6 46,0 1150 79,0  117.0 78,0
2 ‘ ) 66.0 4g‘°0 ‘ 113.9 7800 11400 79.0

38,5 131,53 60,0  109.5  70.0
8 38,5 109.5  65.0 1 1120 ' 66.5
5 4.0 - 68,0 112.6  75.0 114.0 72,0 -
6 50,0 39,0 110,0° 66,0  112.0  62.8
7 . 585 :ée.e'j.'“ 114.5  76.0°  118.0 - 75.0
' :
o

86.5 39,0 116,00 68,0 119.0 69.0

55,0 42,0 1125  63.0  112.5  67.5
10 83.0  40.0 108.0 . 65,9, 110.0  71.0

Mean © 56,40 41,60 112,20 69,75 313,80 70.95

SoD 8,43 - 3.43 2.42.  5.87 3.07 4.76

In tobles 6.1 and 6.2, RS} and GTCS1 refer to Pretest
sceres on RS en@ GTCS respectivelys RS2 and G1CS2 refer to
 post-orientation g-cores on RS and GTCS respectively; and
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RE 3 ong OTCS 3 gofor to post-trdatmont scores on RS and
0TCS reopoctively.

6".2 Gotn ccores of the @ms&@n&a& geoup ond goin seores
of the contzol group

Fgom the scores given 4n tsbles 6.1 and 6.2,
gain scores of both tho exporimontal group ond the control
group, on RS and GTCS, wore computeld., Teble 6,3 gives tm
goin ccores ( with means end S.D.o ) of the oxporimontal .
group, Whilo teble 6,4 gives those of the contzol group. -

In tables 6 3 an@ 6.4, G1 , O3, ané@a rofex to
godn scores on RS, whilse @4 o G4 ,ond 06 gofer €O gadn
scoras cbtained on GTCS, These gadn ocores ( 01 40 Gg) were
ca&«m&a&eﬁ eccoxding to tﬁe procadure given kelow 3

©3 = Difforence mween poo-togiontaticn and
Pre=test scores ¢m RS (RS 2 = RS 1),

. @2 o Difforence botween postetrostmont and prostost
geores on RS (RS 3 - RS 1),
@3 = Difference bbtwcen mséa.-emamnt and peste
ordentation scoxos on RS (RS 3 - RS 2),
@4 - © Difforence botucen post-criontaticn ond
Prestost scores on GTCS (GACS 2 » C7CS 1),
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Gs = Diﬁﬁe:eme mmen mst«-@matmm: and pre—tese
scozea on G«*ms ¢ GTCS 3 = OICS x).

g = Digferonce botwoen postetroatment ond poste
ozientatien secores on OICS (GTCS 3 = GICS 2)4

Teblo 6.3

Chin aceme' of the emmm-al greup.

% Sq 3 G S G
3 540 89,0 35.6 30,0  63.5 33.5
2 47.0. 80.0 33.0 26,0 72.0 46,0
3 S6.0 101.0 47,0  25.5.  58.5 = 33,0
8. 61.5  100:5 39,0 - 25,5 55,5 30,0
5 59,0  96.5 375 28,0 63.0 35.0
6 56,5 122.5 66.0 38,0 70,0 36,0
-7 5360 104.0 51.0 36.5 68,0 29.8
8  58.0 103.9 455  37.0 8.0  27.0
9 8240 115.5 63.5 31,0 88,5 27.5 |
10 57.5  114.0 §6:5  23.5 5640 32.8
Moan  5.25 102,68 47.6 9.7 627 33.0
SeDe 393 13,99 23,23 4.58 5,36 502
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Gam gcores of the mtxox group.

Teachog RS2.RS1 RS3-RS31  RS3-RS2 GTCSZ  GTCS3  CTES3
| ~GICS1  -GTCS2  -GTCS2
R o2 03 G4 Gs %¢

55,0 57,0 20 33,0 320 =10
47,0 48,0 z;of 2.0 29.0 0.0
52,5 56,5 ~2.0 85.5 32,5 6.0
§7.5 60,0 = 2.5 2645 28,0 1.5
58,0 6.0 2.0 T 3150 T 28,0  =3.0
6.0 62,0 2.0 0 235 <35
56,0 59,5 345 34,0 35.0 140
59,5 82,8 3.0 9.0 30,0 1.0
57,5 $7.5  €.0 . 2350 25,5 48
85,0 . 57.0 . 3,0 25.5 3.0 5.5

I R S T I A

Py

Yosn 55,80  56.40 . 1.60  28.15 29,35  1.20
SeDs 3,63 4,35 . 1,51 3,70 3,16 3.18
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6.3 Comporicsen of gainlscomes_s

Hean gaanvscozea'os the exporimental group aﬁa the
control group, on RS and OTCS5, given in toblos 6.3 and 6.4,
wore comparsd by epplying tetoot. Tablo 6.3 gives the
- comparison of gein scores of the coxperimental group and
the contzol group on RS.

‘ Table 6‘.9; 5

' Comparicon of goin scoges on RS. -

‘Group | ¥ tean 8D ot P

Experimental . ~ R
group ic 55.{25 3493 L ks

LT TR
Control group 10 55,80 3.63

' Bxporimental o j
growp = 10 ‘102,65 - 11,98

Control group 10, " 56.40 = 46,33

10088 .00}

3&9@ﬁimentai‘ _ -
group ‘ 0 - @7.40‘ i1

Conitrol - group 10 t60 T 1.51
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In table 6.5, Oy whiéh stands for gain score av
the post-oOrientation staga. was not significant., This |
indicates that both tho experimentsl group snd the control
group improved their Bnglish teosching ccmpééence. s
measured by RS, as o result of training in English teechiny
imparted to both the groups and that the difference
between the mean goin scores of both the groups wes not
significent, Og and Ga'wexe éignifigant. This position’
indicatas that the exparimmntél group gained significant&y
better than the control group, as maasurad'by RS, 83 3

result of treatment variation,

Table 6,6 gives the comparison of gain scorss of
the experimental group and the control group on GTCS,

" Table 6.6

Comporison of gain scores on GTCS,

G Geoup TR Haan 8.5, ¢ P
g  Experimsntel group 10 29,70 4,58 . )
79 HeSo

Centrel group 10 28,15 3,70 |

g Euperimontal group 10 62,70 5,34 16,11 ',odl
conx:ol group io 20,38 3.16

g Buperimental group 10 33,0 5,20 15.74 .00l
Control group 310 1,20 3,14 ‘




201

In table 6.8, 04 stands for gdin scores at
post-orientation stafe, as measured by GTCS, Just as G3
in tsble 6.5 wos not significant, G§ in table 6.6 olso
was not signi€icant, This indicates that both the
axpaziﬁsntal geoup and the control group improved their
genezal tesching compotenca, also, as measur€d by GTCS,
at the post orientation staga} and that the difference
between the moan goin scores of both the groups was not
 significant, Agains just as G2 and 63 in table 6.5 were
- significant, G5 ond G6 in table 6.6 were also aﬁgnﬁftceﬂﬁ.
This indicetes that the experimental group godned
significantly better than the control greup, in general
teaching compotence ( as measured by 67CY), as a result

of treotment variation,



CHAPTER 7
DISCUSSION CF FINDINGS

The present chapter diséuSSes the major findings
of the study with reference to analyses and interpretations

of data given in chapters 4, 5, and 6,

7.1 Study of background characteristics :

(a) Among the teachers of English belonging to different
linguisﬁic communities, percentage of Khasi group
was the highest., If, however, the teachers of
English are divided into the tribal and the non-
tribal groups, then the percentage of non=tribal
group of teaschers of English was higher than that of
the tribal group of teachers of English.

(b) A large majority of the teachers were graduates
by general qualification. 40.418 of the entire
sample of teachers were B.T./B.Ed degree holders.
They wére graduates and post-graduates by general
qualification. Undergraduate teachers were not
professionally trained., Majority of the teachers
. of English in the district were,’ thus, untrained.

Again/ 46:46% of the trained teachers did not
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specialise in English teaching at the B;T/B.Ed
level, This was due to the fact that teachers taught
English as well as other subjects in their schools
and they generally offered subjects, they found
easier for passing. B.T/B.Ed examination. Ongy ten
teachers (2.04%) in the entire sample possessed
- diploma in English teaching and all of them belonged
- to urban schoolsy Only 23 teachers (4,69%) in the
' entire sample received short course training in o
éﬁgliéhiééaChlngﬁ'It‘thus'appears that majority of’
the teachera of English were not professionally
equippe&‘ o
(c)”Pérventége of ‘teachers above 40 'years of age,
majéfit?*havihg experience for moraﬁthah five years,
was higher than that of teachers upto 40 fears;

' majérity~haVihg experience upto B8 years, .
72 ‘?&gdy of workload ¢

(a) Under-graduate and untrained teachers generally
' taught English inrthe lower classes ( classas v -VI),‘

while graduates;and.ppgtgg:aQuates,-bogh trained and
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(b)

(c)
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untrained, generaslly taught in the upper classes
(classes VII=X), Teaching in the lowér classes, for
giving a good foundation {n English, appéars to be

neglected,

Majority of the teachers taught English + other
subjects. This indicates the fact thet there was
no subject-teacher-gystem in the schools of the

district,

There was no uniformity regaiding workload of the
teachers of English in different eategories of
schools. On personal contact with heads of ten
éovt; and deficit schools and ten Adhoc and private
schools, during the course of tﬁe presen%'studyﬁ
the investigator gathered that no norm regarding
period load of teachers was prescribed by the
Meghalaya Board of School Education or the district
Egucation department (Inspectorate). Mean and median
workload of the teachers of English in Adhoc and
privaté schools'was found higher tﬁan that of the
teachers of English in Govt. and deficit schools
in regpect of the following items : (i) weekly
period load, (ii) pupil load and (iii) oﬁher extra
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rsmunerative activities. Majority of the teachers
ln both the categories of schools. gave monthly
class tests’ and the avsrage workload on corrsotlon-
work was higher in the case of the Govt. and

deficit school taachers,

As regards utillsation of off psriods, lt was found

that unlike the teachers of Govt. and deflclt scgools,

majority of the teachers of Adhoc and prlvate schools '

had to‘tako oclasses du;ing thelr off parlods allottsd
1n»ﬁﬂo'flms-tabléf’Othst:ifshs-oﬁ'whlch teachofs of
both the oatsgories of schools spent time durlng
tiffin and’ off periods were s correction work,
prsparation oﬁ lsssons (self lmprovemsnt).lmoeting
pupils;' other school works and relaxation. It appears
thst since the teachers of Adhoc.and private gchools
remained occupled with teaohlng and other school
works,’ during their off psriods. thay had little

time to utilise for the purposss of relaxation,

meeting pupils,and self improvement,

.Study bf workload of the tsaohers of English further

. revealed that in ths Same . school. there was no

dlsparlty among the teachers in respect of total
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.workload‘énd that tendency for excessive workload

on one aspect was compensated by, s-maller load

_4in another aspect., Position of workload of teachers
of different subjects in the secondary.schools of

‘Madras (Mannual)! 1965)} was more or less similar

to.that of the teachers of English of East Khasi
Hills high schools.

743 Study of views and opinions of teachers and practices

followed by them 4{in respect of various aspects of

teaching English s

(a) Responses revealed that percentage of teachers

(b)

using Direct Method, as modified under the
structural approach, w~as the highest in the entire
sample. Majority of the teachers in the Adhoc
schools, however, followed the translation method,
while majority of the teachers in Govty and deficit
schools followed the modified direct method. .

Majority of the teachers, in the entire sample,’
digd not 91VB'pracfice in all the four‘languagefskills'
in the English class, While 48,36% teachers gave

" practice in the three skills of lis-tening ,

5o 5.8
1 !
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reading, and writing, students' practice in speech
seemed to have been‘neglected by a large majority
of teachers 1n'56€h‘theféateédrieé“df'SChéblé. Tﬁe
responsesAéf'thé‘teaché?s regaiding uSe'of'thé"‘
four language skills, thus, indicated that either
they were not aware-of,the‘objeétiVeé”ofltéaching
English ‘or they were mot in a position to utilise
the skills. o

(c) Teachers" responses' indicated that they generally

prepared lessons before coming to the class, While

.. majority of the teachers in the Govt. and deficit
schools used material aids ‘irregularly’ in: .

~ teaching English,"majerity'of‘their:cgunterparts‘1nI
Adhoc and p:ivaté‘sChqols !never® used material
aids, Majority of the ‘teachers in Foth the categories
cf_schéols stated.that theY'puﬁlquestions to

students during teaching.

(d) Majority of the teachers used either 'reproducing *
a story* or"discussionf for organising oral work

4n English,
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In order to ensure students' réading ¢comprehension,
msjority of the teachers either asked students to
summarise the passage in English or allowed them

€0 use mothér tongue to respond to guestions put

on the passage read, Téndency to allow students to

use mother tongue in answering questicns may be the
outcome of teachers' strict adherence to the

traditionél‘translation method of,teaching English,

in drqanising composition work in English, majority
of the teachers tock care of the following points 1
(1)-imaginatlon; (1i) otganising ideas, (iii)

~ continuity of language and thoughts, (iv) clarity

(g)

of language, and (v) relevance to subject.

In teaching new words and structures, majority of
the teachers in Adhoc and Private schools used

translation of words and structures into mother

~ tongue, In the case of the Govt and deficit schools,

héweve;,_if‘was found from the respohses that there
was nb‘majqriﬁy using a particular devicefdevices.
Giving equivalents in mother tongﬁe does not help
students to héve'préctiée in the use of English

language.
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(h) A large mafjority of teachers in both the categories
of schools taught English poems by giving word
meanings and explaining sentences and stanzas.
Appreciation, as the aim of teaching peetryy: was

not taken care of by the teachers of English.

(1) study of the responses revealed that majority of
the teachers in both the categories of schools
followed the deductive method of teaching English
grammar. Correlation of g:émmar and‘Englisﬁ reader
was noﬁ done by the teachers in teaching English,
Consequesnt upon the system followed 1n‘the schools,
English grammar was taught as a sepatate subject
right €£rom Class IV,

() From the analy§%3 of réqunses given*§§ethe teachers
it was found tﬁgf majority ef the teachers in
Adhoc high schools used Spellinyy as a tool for
improving students' pronunciation, while majority
of the teachers in the deficit high schools used
either'§§e111ng as a tool or encouraged students
to speak English for the'puxbose.English pionnnciation,

as a matter of fact, is not spelling-pronunciation.
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Teaching pronunciation through phonic drills

was not organised by a large majority of teachers.
Jl/

This was due to their lack,knowledge of phonetics..

all the teachers in the Govt, and deficit schools
and majority of the teachers in the Adhoc and
private schools were;happy with the present English
syilabué and all teachers, in the entire sample,
¢could cover the syllabus within the normal working
hours allotted in the time table, This £inding: of
the present study contradicted the f£inding of the
study conducted by Mishra (1969), '

As regards characteristics of the present English
readers, majority of the teachers opined (1} that
the subject matter contained in each of the readers
is in accordance with the mental level of students;
(11) that structures included in the readers are
introduced gradually; (iid) that the readers
include graded and controlled vpéabulary: (iv) that
subject matter is graded from grammar point of
view:_(v) that each lesson is followed by exeréises:
(vi) that paper used 1n‘§he readers is of good
quality, size of §r1nting is neither too big norA
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too sﬁall, get-up 4is pleasing to the eye and the
readers are reasonably priced, Majority of the
teachers, however, opined, also, that the readsrs
are not illustrated with pictures and not |
accompanied by Teachers®' Handbocok. An 1ndependeht
study of the readers, made by the present |
investigator confirmed thé‘epinion of the teaéhets.
As iegaras' i4llustrations, it was, however, found
by the invéétigator thapnthe reader for class IV
contains illustrations in each lesson, that the
‘readers used in classes V and VI have illustrations
4n éems 1éssonsfand-that the readers used in other
' classes are not illustrated with pictures, The

' readers have been Written accofding to the
‘structural approach.'No'guidelines'have been given

to the teachers for drilling of structures,

(m) Each of the SChools'ﬁad a library, but no school-
library contained books on teaching of English,

(n)AMajority of the teachers preferred teaching of
' English + other subjects to teaching of English
only.‘It appeared that the teachers who were teaching

English as well as other subjects wanted to
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continue to do so; while those few teachers who

| were teaching English only, wanted to continue with

(o)

{p)

English alone, Teachers who were in favour of
teaching English + other subjects, however, pointed
out that a teacher should not teach more than two

subjects in addition to English.

In the opinion of a large: majority of teachers,

inservice training in the teaching of'Bnglish is

As regards problems and difficulties in teaching
English;'hajoritYAOf'the teachers in Govt, and.
deficit schools as well as in Adhoc and private
schools pointed ocut. (1) that since most of the
teachers who taught English in the lower classes,

were not qualified to teach the languags, students

~ in those classes were not given foundation in

English; (i1) that schools did not possess modern
teaching aids, and library facilities for teaching
of English were not available; (iii) that the

~ teachers were not aware of good methods of teaching

'English and facilities for training of teachers

of English were inadequate; (iv) that teaching of
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the present text book was difficult in the asbsence
of proper guidelines: (v) that heavy subject load

of teachers was contributory to their fallure to
give special éttention to the téachihg,sf English;
(vi) that teaching of coyrect Bngiish pronunciation
was difficult; (vii) that in the non-English medium
schools, students® pracéice in English was affected
by thelr mother tongue ana,students in these schools
were afraid pijnglish.language: (viii) that there
was a lack of arréngement'£or‘supervising the work
of the teachers of Engligh.Thefabove mentioned
problems and difficulties were experienced by
majority of fhe teachérs of both. the categories of
schools; while,teéchers of Adhoc and private schcols
pointed out some other problems and difficulties,
It was pointed out that students of these schools,
majority of whom kelonged to poor socio economic
background, did not receive any guidance at home,
Again, inadequate staff, meagre salary, heavy
worﬁload and gnsatisfaCtory conditions of sﬁch.
schools ﬁaileé to provide any incentive to good

teachers, .
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| 7.4 Studyvo£~the-status'pf teaching English,in\classrbom

situation : - .

Major £indings of the study relating to the present

status of teaching English in classroom situation, as

identified through observation on the rating scale, are

discuésed bélow.

(a)

(b)

(c)

(a)

It :evealédgtpat the mean overall score of the
entire sample of the teachers of English was lying

between 'poor' and ‘satisfactory’.

Sex differencg had no impact on the teaching of
English, since the difference between the mean

scoréds of male ana female teachers was not significant.

Since there wvas no significant difference between
the mean scores of married teachers and unmarried
teachers, marital statué of teachers did not play
any significant role iﬂ the teaching of English'in

classroom situation,

The study revealed that teachers belonging to

nontribal communities taught significantly better
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than those belonging to tribal communities.

(e) Comparison of the mean score of the group of teachers
£rom urban schools with éhat of the group of'teache;s
from semi urban schools revealed that the former
group. tought significantly better than the latter

group,

(£) Comparison of the mean score of teachers serving
. in Govt, and deficit schools with that of the
teachers serving in Adhoc and private schools
‘indicated'fhat'the‘former group of teachers taught
significantly better than the latter group.

(g) Cempafing the mean score of the teachers serving in
English medium schools with the mean score of
teachers serving in language medium including
bilingual schools (,Asgamese, Bengali, Hindi, Khasi,
and Nepali schools), it was found that the teachers
of English medium schools taught significantly

. better than the teachers of language-medium andv
bilingual.scheols;fEhglish being the medium of
instructions for all subjects in English medium

schools, teachers and students of such schools
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were in an advantageous positicn,

(hf Trained teachers ( B.T./B.Ed degree holders) were

) found to have taught significantly better than

~ untrained teachers. Further, among the trained
teachers, those who offered English as one of the
method subjects taught significantly better than
those who dié not offer English. This indicates
that training in English teaching,at B.T./B.Ed
level, déveIOped,in the teachers of English, better
English teaching competence.

(1). Comparison befween the mean scores of two
experience groups of teachers revealed that teachers
with experience of five years and more taught
significantly better than teachers having experience
of less than £ive years.AThisvfinding gonfirmg the
finding reported by Rajagopalan (1975) that teacher's
experience in teaching English determined his

success,

(j) Teachers® participation or non-participation in
co-curricular activities did not make any significant
- difference in the teaching of English,
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7.5 Strengths and weaknessés in the'teaéhing,of English :

Stréngths and weaknesses in the teaching of English

were identified from the study of the scores of the entire

sambie of teaéhers in varibus areas'of the rating scale, as

wéll;as'frqm the comments recorded thereonby the investigator

and his co=-rater, Main points are discussed below,

(a)

™)

It was observed that, among the different areas of
the rating scale, mean score was the highest in
area A, ﬁreparation and that aéco:dihg to the norm
of .the scale it was ‘satisfactory! The teachers
generally madeépreparat;gn bafo:e coming to the
class..Thatris to say that they mastered the lesson

and took care of the students® motivation,

As regards ares B, Teaching, it was found that

majority of the teachers used blackboard during

their teaching and that blackboard work was neat,
legible and asppropriste, But the teachers were found
weak ih_éﬁher items of this area, Majority of the
teachers did not use aid materials, could not secure
student participation in thevlessen; did not
encourage students to use English, could not craate

meaningful situations for drilling oﬁT,_:vocabulary
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and structures. In the case of the majority of

teachers it was.a;so“noticed that there was a lack

of fluency in questioning and that English
pronunciation was phonetically incorrect, Majority
of the teachers did not use appropriste method of
teaching Engiish and it was fouhd that mdjority of

those who favoured the structurai,approééh. in

- their responses, used the traditional translation

method in actual classroom situation and that they.
allowed students to use mother tongue for answering
quéstibns. Findings of the present study in reséeCt :
of téachers'.use of methed, use,éf aid materials,
and teachers' pronunciation confirm those reported
by George (1966), Rangachar'éné Kulkarni (1967),
and Rajagopa1ah (1972) . | |

Mean and median scores of the'teacberé were ‘poor’
in area C : Closing and Evaluation. The position of
ratings in area C indicates that the teachers were
weak in all the three items of thé area, which
included (i) assignments, (ii) eValuaﬁion of
students® achieve@ent in the lesson, and (iii)

remedial measures,
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(4) as raglrds area D 3 Use of Language Skills. it was
noticed that majority of the teachers failed to
follow the principle of proportion and coordination
among the four language skills. A tendency of |
excessiua use of one skill at tha cost of others
was noticed 1n a large major&ty of cases, Majority
of the teachers did not give practice in oral

English.

(e) Among the fout items of area E .Generai Qualities,
the teachers mean score was highest in ‘leadership .
From the ratings as well as the comments of the
raters, it was found that majority of tha teachers
possessad qualities of(laadership. The other item
on the positgéé side was found to be ‘emotional
balance®’, But majority of the teachars ware found
weak.in respect of the remaining ‘two items 1nwthisA
area, viz., enthusiasm and resourcefulnoss. The
overall mzdian score of the teachers in this area

was 'satisfactory (3.00).
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746 Results of the experimental study :

The major weaknesses in the teaching of English
in classroom situétion, as observed on the RS (Rating Scale),
were found in the three areas, namely, Teaching, Closing
and Evaluation, and Use of language skills. The experimental
stﬁdy'for improving teaching competenée of the teachers of
English had to take care of these three areas, Fou? of the
five skills, selected for the study, were related to various
items in the area of feéching and also the area of Use of
Language Skiils. These'skills;égé;e. the skills of fluency
in questioning, reinforcement, éfﬁdént participation and
stimulus variation, While the £ifth skill, viz, the skill
of achieving closure, the investigator felt, was related to

the area of Closing and Evaluation,

The results of the experimental study are discussed

below., g

(a) It revealed that-both the experimental group and
the control group improved their teaching competence
as a résult of training in English teaching mathodology.
Both the groups gained in terms of English teaching

cqmpetence, as measured by RS, and general teaching
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competance, as measured by GTCS, and thgﬁ@ifferences

' between the mean gain scores, on RS as well as on

(b)

(c)

GTCS; of béth the groups were not significant. Both
the groups were found to have shown better
performance 1n‘ﬁsing\methodsf skills, aid materials.
Slight improvement was noticed,ip pronunciation.
Teachérs° performance in the area of Closing and
Evaluation, also, showed slight improvehent.

The expérimenfal group which had an additional
advantage of getting training in the five selected
skills‘under the microteaching‘stxategy, gained
furthér as a result of the treatment variation.
Comparisoﬁ of mean gain scores ( in post-treatment-
test) of boﬁh the groups.‘révealedlthat the
experimental group taughtfsignificantly better than
the  control group, in terms of English teaching

competence (RS) as well as general teaching

competence (GTCS) i

Training in the five selected skills was found
effective in improving, further, teaching competence
of the experimental group in the areas of teaching,

\

closing and evaluation, and use of the language
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skills, It‘was also noticed that the mean scores
of the experimental group were élightly higher

even in the areas of preparation and general
qﬁalitiés, Training in the selected skills through ‘
microteacﬁing'sirategy: thus¢'supplemented t:aiping
in Engiish £eaching methodology by improving,
furﬁher, teaching competence of the teachers of

English,

The rgsuits of the experiment proved the
investigator's hypotheses that (1) there 15
significant difference in the mean scores, on

Rating Scale (RS), of the group trained in the fiwe

~ selected skills through microteaching strategy,

~ and the group without training in the five selected

skills; and (ii) therxe is significant difference

in the mean scores; on General Teaching Cémpetence

Scale UFTCS){ of the group trained in the five

selected skills through microteaching strateqy,
and the group without training in the five selected
skills, |
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NOTES AND REFERENCES

Quoted in Buéhfuﬁ.a;ged)ﬁ A Survey of Research in
Education (;974);A0p;cit;P.4$6. ‘

N.Ve. Magnual-unaer,took a sfﬁdein 1965, to make an
objective-assessméht of‘the‘wb:kldad of the'teache;s

in secondary schools of Madras. Thé study was ccnducyed
on a éample of 300 teachers and 30 headﬁasters
representing_49“schools_of:Madras; The study revealed -
thét the ehgife sample of teachers had a median pupil
load of 162, The mgdian_éubject load of the entire sample
was'3._?eache;s coérected aﬁout 215 note books on an
average, Time spent oﬁ correction had a median 6£ 745
hours and a mean of‘9.6:hours per week, Out of the time
plarked as leisure ;n the‘tims table, the teachers spent
a median time of about 4 hours per week in correction,

2 hours in preparation, 1 hour in meeting pupils, 1 hour

in other school works and 1 hour in relaxatién.



CHAPTER 8

CONCLUSIONS AND SUGGESTIONS

8.1 Cenclusions :

Following conclusions were drawn from ghe ;eindings
‘S the present study :

(a) Majority of the teachers of English were not

professionally equipped to teach English,
(b) Teaching at the foundation stage was neglected.

(c) There was no uniformity regarding workload of
teachers of English in different categories of

schools,,

(d) English readers were written acc-ording to the
latest spproach to the teaching of English., The
readersf<however;Awere not accompanied by teachers’

handbook,

(e) As pe:"rating; the mean overall score of the
entire sample of teachers, in classroom teaching

of English, was between ‘poor' and 'satisfaﬁtory';
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(£) sex difference, marital status difference and
participation or non-participation in co—curricular
‘activities had no impact on the teaching of
'English.

(a) Experience and professional training of teachers
played significant roles in the teaching of
English, Again, teachers from Govt, and deficit
schools, teachers from English medium schools and
teachers from urban schools éaught significantly
better than these frcm Adhoc and private schools,
nen-Engliéh medium -schools aﬁd‘semi-urban schools,

respectively, .

(h) Majority of the teachers of English were not aware
of the latest development in the field of English
teaching methodology. They were not clear about the

four-fold objectives of teaching English,
(1) Majority of the teachers failed to secure student
participation in English lesson and neglected

" students® practice in oral English,

() Majority of the teachers did not use aid materials,
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give drilling of language items, give assignments,
evaluate students' progress and take remedial
measures in the English classy

Schools did not possess modern aids for teaching
of English and the school libraries wéée not

equipped with bocks on English teaching methodology,

Pronunqiation of & majority offﬁhs'teachers was
not correct and the teachers failed to use
appropriate method for improving students®

pronunciation,

‘Teachers'generalxy prepared lessons before coming

to the class,

Inservice training fac¢ilities for the teachers of

English were inadequate.

Training in éélécted skills through microteaching
strategy was effective in improving teaching
competence of the teachers of English, Microteaching
éupplementedféraining invEnglish teaching

methodology.
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8.2 Suggestions £or improving teaching of English.

8.2.1 Suggestions to teaschers :

(a)

(b)

()

()

Teachers should, as a matter of principle, provide
scope for the practice of all the four skills, viz.
the skills of understsnding, épeaking. reading and
writing, in every lesson; though the emphasis will |

differ from lesson to lesson,

‘Structural approach to the teaching of English

should be taken care of and meaningful situﬁtions
should be creéféd in the English class for Grilling
words and structures, Situations may be created
with the help of cbjects, QQStures; demonstrations,
111uétration'§;th picutures, diagrams and éthe:,

improvised aids.

In teaching grammar, attempts sheﬁld be made to
correlate grammr with text book language items
and inductive method should be used for teaching

grammar at the foundation stage.

In combosition-work; oral work should be followed

' by written work.

s
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Student participation in the lesson should be
secured by asking questions and encouraging
students to speak English. Questions asked should

be purposeful, well structured and simple,

‘Stuaentsf_prog#ess in the lesson should be evaluated

towards the end of the leéson by giving appropriate

- assignments,.

<

- {(g)Teachers shoﬁld give oral and written tests

(h)

periodically to assess students' progress in the
acquisition of the language skills. Assessment
should be made in reépect of oral English, reading
comprehension in English and written expression in

Engli sh,

Teachers' own pronunciation should be improved

on phonetic basis and'they_shouldvbe gble to use
prqnouncing;dictionéry_ﬁor 1mprpving pronunciation,
Teachegs should attend té students; pronunciation

and pronunciation drills should be organised in the

,English'classgfor"improving students' pronunciation.
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~

(i) In the non-Bnglish medium schools, teachers
should see that students' mother tongus does not
interfere with their practice in the use of
English language, Students' practice of using
English in the English ciaSs should be organised
right at the foundation stage and English lessons
at the foundation stage should, therefore,’ be

object lessons,

(§) Teachers in the Adhoc and private schools should
take special care of the students of poor socio-
economic background by organising extra coaching

and remedial teaching,

~ 8,2,2 Suggestions to tegcher—eduéatcrs'a

(2) Training college teaéhéés‘shbuld give special
}emphasis on the teaching of phonétics to the
student teacﬁers and modern equipments like

linguaphone records should be used for improving

students teachers' pronunciation,

(b) The rating scale used in the present study can be

utilised by the fraining coliegé teachers for
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observation of student teachers' performance,in

English during the practice teaching session.

1) In givingftfaihipg?1n¢English:teéching methodclegy;
the training college teachers of English should
give practical guidance to the student teachers for
contriving situﬁtioﬁé'to~teach-differeht~structures
of English language to the school students. The
English readérs used in the local schools should
be utilised for the puxpose of demonstration in

training celleges."

(a) Microteaching should ﬁprm an integral part of the
| programme in training:colleges. Training in |
English teachihg methodéiogy should be followed by
.training in sélected ékills through microteaching
strategy. | T

8e243 SuggeStions~to others :

(a) Backlog of untrained teachers of English should
be removed by'ghe Education Department of the state
by deputing more teachers, every year, to the

ﬁraining colleges,
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Inservice training programmes for the untrained

undergraduate teachers of English should be

_ conducted by the SCERT in collaboration with the

(@)

(@

(e)

(£)

training colleges, -

‘Inservice training courses should include training

in English teaching methodology as well as -

microteaching.

For teachers who have already obtained preservice
training degree (B.T./B.Ed), with training in
English teaching, short courses in microteaching

may be @fgan;sed_by theiSCpRT.’

Trained teachers who did not receive training in

‘English teaching, at B.T./B.Ed level, should be

given short course training,by the SCERT; in
Epglish teaching mathadology as well as in
microteaching for mmpioving their English teaching
competence,

SCERT and CIEFL Regional Centre at Shillong may

conduct. short courses in pheonetics and spoken
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English for the high schools teachers of English,

Sghoe;!authorities should take steps to procure
audioavisual aid materials to be used for the

teaching of English,

School libraries should be equipped with bocks on
English teaching mgthodplogy.té,keepAthe_teachers
abreast of the latest trend in the teaching of

English,

Teaching of Bnglish at the foundation stage should
be improved. In order to achieve improvement,

trained and competent teachers of English, in the

" school, may be given a share of responsibility

to teach in lower classes (classes IV to VI) also,

Schools may consider the feasibility of reducing
the.other—subjeétéloadfcf the  teachers of English
to the extent gﬁag no teacher is required to teach
more than two éﬁbject§ in addition to English.,This

recasting of the workload of the teachers of

_ Englisb;'should pot,howeve:. affect the standard of

ther subjects in the curriculum.

i
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(k) Meghalaya Board of School Bducation may prescribe
the number of paeriods a teacher should take
per week ,and ensure that this is followed in all

the categorieslaf schools under its control.

(1) Arrangements for.developing Teachers' Handbook,
with guidelines to the teachers for teaching the
present English readers.,may be made by the
Meghalaya Board of School Educatien,

(m) Adhec and private schools, having inadequate
- number of teachersnwith_pgo: salary and éerVIce
. conditions, should be bfought under deficit
system of grant-in-24d on a phased basis. Feasibility
of this may be considered by the state Education

departmant.

(n) Education department may. also conéider‘the
.feasibility of;appéinting Subject Inspesctors
for English to suéervise the work of the English

teachers from time to time,
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8.3 Suggestions for further researches :

The present study involved teachers of English
in the high schools of East Khasi Hills d#strict of
Meghalaya. Similar studies may be undertaken in Garo
Hills (East and West) and in Jaintis Hills, Agéin; the
present study had teacher as the sampling unit, It will
- be worthwhile to initiate a study based on pupil
sampling, Such a stuéy may investigate into pupiis‘
achievement in English with reference to the four basic

' language skills,

A few other studies in the area of teaching of
English in high schools; in East Khasi Hills district{
other districts of the state or in the state as a whole,
'which may be taken up by future researchers, are listed
below 3

(a) An investigation into the effectiveness of
- Programmed reading materisl in English for the

high school pupils.

(b) A study of the common language difficulties in
English of the high school pupils.
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(a)

. (e)

(£)

(g)

(h)
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An inquiry into the scope and effectiveness
of audio=-visual Instruction in improving

teaching.cf,English.1n_the:high;s¢heo;s.A

A comparative study of the Direct Msthod and

, the~B;11ngua1_Me;hed of teaching English {n

high schools;‘_

A study on the comprehension of Oral English

of the studants at.the school leaving level,

Construction and standardisation of a
Reading Camprehension Test in English for
high school pupils,"

An investigation into the English vocabulary

resourceg of the high school pupils.

Training and preparation of teachers of
English as a second language (in Meghalaya)
A critical stixay."»
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An inquiry into the provision of teaching
facilities for English at middle and high

school levels,

‘A comparative study of the effectiveness of

‘aifferént étrategies of integfation of the

selected tesching skills in developing |

'English teaching competence of high school

- teachersy
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APPENDIX A

'NAMES OF SCHOOLS FROM WHICH THE SAMPIE OF 490 TEACHERS
. WERE SEIECTED FOR THE STUDY.

1, Govt, Boys' High School, Shillong,

2, Gévt.'Girls' High School, Shillong.

3; J§11 ﬁead Boys' High School, Shillong.,
“8igiTslamia High School, Shillong, |
"Sﬁ*ﬁaeyfxéahe Giris’ High S¢h§01, Shilleng.

’“56;,R,B;A; ﬁinai Higﬁ.Schédl; Shillong,

7, Laban Bang§11 Girls' High School, Shillong..

8, iaban Agsamese Girls' High Schg@l, Shillong.

' 9¢ Laban Bengali Boys® High School,’ Shillong. .

io, Iaban‘xhaai;HighﬂSchooif’ShilIong@

11, Seng Khasi High School,’ Shillong.

12, ‘st, Deminic High School, Shillong.

13, K.J.P. Girls* High School, Shilleng.

14, st, Joseph Girls' High School, Shillongs

15, Sg. Anthony's High School, Shillong, _

16, Laithumkhrah presbyterién High School,’ Shillong.

| 17, Laithumkhrsh Assamese Girls' High Schoe;; Shillong,

18, Laithumkhrah Bengali Girls High School, New Colony.

19, Anath Ashram High School, Mawprem, Shiliong.

20, Balika Hindi Vidyalaya, Shilleng.

21, Buddha Vidyaniketan, Shilleng.

' 22, Shillong High School, Forest Colony,.



23,

25,.
26,
27,
28,
29,
30,
31;

32,

33,
34,
35,
36,
375
38,
39,
s0.
a1,
42,
43,
44,
45.,
46.

- (11)

Shillong Academy School, Shillong.,

‘Arya Kanya Vidyalaya, Laithumkhrah,' Shilleng,

Arya ViaﬁélaYaﬁ‘Jhalupéré,»Shillong, -
Rooprekha Parishasd School,! Shillong.

Gurkha Pathsala High School, Shlllong.

St, Mary's High School,’ Shillong.

Mewkhar Christian High School, Shillong,
Khasi Pnar High School, Shillong._ |

All Saints Diocossan High School, Shillong.
Mle»Modorn High School, Nongrim-Hlll, Shillong.
Nepali High School, Nongthymmai, Shilleng,
Lumporing Vidyaplth High School, Lumpering.
Shillong Vidyalaya High Schooel;! Bishnupur;‘
Sacrod Heart Boys High School, Mawlai.
Christ Church High School, Mawlai.

L&ttle Flowor High 8chool, Malkic
Prosbytorian High School, ‘Malki.

Guxkha High School, Uppor Shillong.

Mawprem Modern High School, Mawprem, .
Gandhi Buniadf High SchOOI} Pynthorumkhrah,
Umpling Boys' High School, Umpling, |
Umpllng Rynjah Girls' ngh School, Umpling.
St.'Nanak High,School,,Lalchand Basti.

H.L. Mizp High.Schoolﬁ Hopby Valley.



474

48 9.'.

(114)

Shon Ray Basan High Schoola Lummawbah.
Pomlun High Schoel. Pomlun,

' Cherra P:esbyterian High Schooig Cherrapunjee,
*Ramkrishna Mission High Scheol. Cherrapunjee.
 %8§ Johnbesco Boys High 5cheol. Cherrbapunjee.
. St. Johhboscc Girls‘ High Schcol, Cherrapunjee.
;*St. Anthony s High School, Pynursla,

o St, Paulé High School, NCngpeh.

'°t. Paul s High School. Marbisu. Mawngap.

o Mawsynram High gchoal. Mawsynram.

;‘Nengkwaf High,Scﬁoal;»angkwarZ’_ _ _
;=Tiret Singh Mamortal High Scheoi; Mawkdok.'.
;5R1-Bhoi Prasbyterian High School. Bhoi axaa.,..

; Myngken Christian High Scheel, Bhei:ymbong.



APPENDIX : B

TOOLA USED IN THE STUDY
< (COPIES)

1, SCHEDULE .

Varfous particulars of the teachérs of English in the
High Schoels situated in the_Bésf Khasi Hills district

‘of Meghalayas

T 0 Y S L D . G oD TS D D e S T — v - — -y

1, The respondent will please make entries against each
of the items of the schedule in the space prévided
for the purpose,

2. The word ‘respondent' stands for 3 teacher who teaches
eiﬁher English only or ﬁng;ish plus @ther'sﬁbjects.‘
either inﬂéne:class'or more than one class, in a high
scﬁool situsted in the East Khasi.ﬂills district of
ybghaiaYa.

3. The particulars supplied by the respondent will be
treated as strictly confidential and the name of the
-regpondent will not be mentiocned in the :eséarch

~

' r@p@:to
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(v)

Section I
Oseneral)

1, Ngme of the School

2¢ Type of the Scheol (i.e., Gevt./deficit/adhoc,etc.)

5;~Name,ef the Respondent

4, Community_ . 5. Present age({in years)_

6+ Sex(Male/female) 7. Marital status(Married/
: ' - - . Single, etc.)

Bt‘Whether a member @f.the~Scheduled caste/tribe
. (to be specified). ' |

95‘Eaucational‘qualificationf,Uhderfgraﬁuate/aFaduat@/

Post Graduate) _

- 10 Professiocnal qualificationllE/B.T./B.Bd/M Ed:
A \to be specified)

(11) Any othex professional degree/diplcma,etc..
(to be specified)

(111) Method subjects offcred at
1T/B:T/B:Ed level

11; Whether the respondent attended any summer Institute

or any other short course inservice training 3
(name of the course with the name of the 5pensor1nq
institution should be mentioned)

12y Respondént‘s teaching experience
(in'Yearsi months gtc;)I: '
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Section 1I
" (Workload)

13 (a) Classes in which English is
taught by the respondent

(b) Numker of English periods taken by the respondent
in each class per week 3=~ ,

Class . . Mumber of periods

14, Respondent's peried load on otherfsubjecté (per week) t=

Class Subject Numbe t ‘of:-periods
D — - . AP o Sy > 900 v A G P Gne S A TR S S Y G WG W
m——-— —— an s Xl g T inahad ASamy SUR SUS GuB FAS GBS SED NGNS aEp WS -

15, Respondent s pupil load (number of pupils 1n the
- classes taken by the respondent) tm

Class - Numbg: of pupils




- (a)

(b)

v

7. (a)

18.

®)

(a)

(b)

(c)

per week

(vid)

Respendent‘s participati@n (as per school programme)
in cocurricular and community activities :
( espondent is to specify the activity/activities
4n which he/she participates, Name of ﬁﬁma of
the activities are as follows -
Nee/ACC, Scouting/ ©irl- guiding, School ‘magazine,
Dramatics, Musici Zand-, Dancing , Debating,
Secial gatherings, jupior‘Red crosg/First aid,
Drawing, painting. Sculpture, Ga;deningi Wood
work, Smithy, Leather work, clay modelling, Book

binging)

Time (in hours) spent on Cocurricular/.
‘community activities, per week

‘Number of English note books corrected

by the'respbndant per week (apprbximate
number may be given, if such correction
work is carried out)

Number (appr0x) of note books on other
subjects corrected by the respendent

Number of'CIass-tests taken by the
respondent on English per month

Number of class test scripts on English -
examined by the respondent psr month

(Approximate number may be given, if such
tests are conducted by the ragpondent)

Number of class tests taken by the respondent
on other subjects‘per month
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(d) Number of class test scripts en other
- subjects examined by the respondent per
month (approximate number may de given,

if such tests on dther subjects are
conducted) -

19, (a) wWhether thé,respendent~;é holding ény part-time
| assignment# teach;ng or non-teaching,’ in any ‘
other 1n§t1tutioﬁ/‘office:(if:yes, natuxé of
the assignment should be spécified) ‘

(b)Time spent on such part-time work
per'week (in hours) |

20, (a) Whether the respondent is holding any

' non~teaching- ‘assignment in- the present
scheol, e.gs, library work, hostel
supervision, office work; etc.(if yes, .

naturs of the assignment is te ba specified)

(b) Time spent on such activities
per week ( in hours) :

21, (2) Number ef’off;périods (excluding tiffin

period) of the respendent, ‘ag per time=table,
per week
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(b) Utilisation of off periods by
the respondent s
(The respondent is to neye the hours
per week against aporopriate item/
items mentionad belaw) s

,Items of wbrk,>' Hours per waek
(1) Correction work | ,775__-,;--_.,
(11) Prepérafién of lessons ;*‘f““““"‘
(iii)'Meeting pupils - ———————— —

(iv) Taking classes(in the case-
of absence of a €colleaguo)e=———e—-—e—-
- (v) Other school work
(administrative/union) —————————a

(vi) Relaxation o
(vii) Any o%hé#‘(to bé'spepified)

N ) ‘
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Signature of the
respondent.

ITy QUESTI WNAIRE ¢

Name of the raépcndent

Scheol

——— -— - G\ g wme - - any

1 "The respondant will please study the questiors and the
various responses given against each and select the
appropriate‘reSpohse/responses by putting check marks
(/) on the box/boxes [ _/
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26 In response to the last question of the questionnaire.

the IESpondent will, however, peint out in writing the
pwoblems and difficulties fsced by bim/he: in teaching
) English. ‘ '

3. The reSponses given by the respondent will be treated
- as strictly confidentia1.4:”

1, The aim of teaching English in high schools today is
te develop in pupils command of the language, both in
its spoken and written form,

What method/methods do you generally use for the
realisation of the aim of teaching English ?

(i) Translatien mgﬁbod f[‘_[ (11) Direct method 4 /

(1i1) Direct method,as modified under Structural
Appréach [/
(iv) Any other (please specify) ' : L/

2. Do yeu, by fellowing the principle of proportion and
coordination, give pract;ca in all or some of the -
lelowing skills in thé English class ?

(1) Students' understanding of English through
listening ([ _/

(ii) Speaking English correctly by the students [/
(i11) Studénts"réading with comprehension /7
{(iv) Students® expression in writing _/_ /7



3, (a) Do you prepars your lessons (at home)
_ before coming to the class?

(1) Always ~7 (:l_i) xr:egul_arly :,---,

(111) Never [/
(v) Ifiyesﬁ'Why do you prepare?
(1) Preparation of lessofx promotes self
confidence [/
(11) It makes teaching systematic LT

(111) It helps in creating students® interest
in the lesson = [/ 7

(4v) It 1s obligatory [ _/

(v) any other __-__ /
| (please specify)

J

(¢) If not,! why don't you prepars 7
(1) Lack of time L/
(44) Lack of interest [ _/

(111) Not obligatory [/

(iv) Any other _ [~ 7
(please specify)

4, (a) Do you use material: aids in teaching Bnglish ?
(1 Adways (/7 (44) Irregularly /7

(111) Never /7
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(b) 1€ yes, why do you use ?
(1) Atds make the 1esson concrete [;_/ (11) Make
| teacher s explanation.vivid and impressive 4::7
‘(ii‘i‘) Make"iarigdégef learning interesting 7
| fiv) Use of sids is obligatory 7

(v) Practice in the preparation of. aids helps a
teacher to develop artistic specialisatien L. 7

(vi) Any other o A
(please specify) -

5., (a) Do you put questions to the students during
teaching ? .

(1) ;Yes thflz (ii) Nb 2::;7
(b) If yes,! why do you put ? |
. (1) Questions make stud@nts attentive L 7 :

(14) o help in developing the lesson L__/
(141) * ‘test students' undeérstanding /7
(iv) = . "help in-developing in students the
' 'pabit of using Bpglish in speech» L/
v = make students submissive to the

_ teacher / 7
(vi) Any ether . o 7

( please specify)
(c) I£ ‘Nefﬁ why don't you put questions?
‘(1) . Questions impede pregress in the 1essén. 4::7
(i1) Students do not welcéme questions 7 |

(114) Students becomse indisciplined while answering
questions YA '
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(4v) any other ‘ e ;7
(please specify) = ,

6, What type/types of oral work in English do you
generally éonduct . 1n tha class ?

(Pleasé'Selécﬁ'the response/rosponses, if you conduct
oral werk) S } o .
(1) Oral ceomposition 4 — /7 (41) Reading a
picture /7 (111)AReprodu¢;ng a story /7

{4iv) Drammatisation . 4 / '(v) DdséuSsions 4-17

(vi) Llanguage games 4;_/

(viii) Any other . ~7
(please specify) .

&vii) Short talks /_/

7, How do you enSure students® reading comprehension ?

(1) By observing the reaction of the stuédents
when they read a passage 1oudly VA 7

(11) By putting short and simple questions on the

passage read loudly or silently by the

students,’ L./

(L1d) By asking students to reproduce the story
or summarise the passage in simple English[_/
(iv) By asking students to use mother tongue in
responding to questions put on what they have
tead (4 / Co
(v) any other

, L7
(please specify)
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8, What point/points do you take cars of in organising
English eemp@sitien w@rk ?

()

(iv)

Grammatical correctness {7 (i1) Spelling
 and pr@nunciation ({7 (1i1) Imagination ( /

Organisation of ideas '4_i7' (v) Continuity ef
language and thought /7 (vi) Clarity of

-, language /L _/ (vii) ReleVance to subject / 7

(viii) Gradation of topics [ 7 (1x) Oral work before

(x)

_.Any other .

undertaking written work [/ 7

—- L7
(please specify)

9, What davice/devices do you adet for teaching new
words and structures in the English prose text ?

)

(41)
(111)
(iv)

(v)

(vi).
(vii)

(viii)Any other

Creating meaningful situations with the help of

objects;! gestures, actions, illustrations with
‘pictures, for practice and drill. [/ _/

Giving equivalents .in the mother tongue [/ /
Direct questions on the text read (-7

Asking students to give synonyms, antonyms of

words ava

-C@mpletien type and matching type of

exercises / /
Substituting one word for 3 group of words / /
Using substitutien tables V4 7

‘ yavj
(please specify)
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lo. WhatAdo you generally follow in teacbing English

poams

(1D

(11)

(41%)

(tv)

?

Holping students to appreciate theme and beauty
of the poem and developing in them interest in

reading poems. [/ __/
Giving meaning of different words and detailed

explanation of sentences and stanzas /__/

Asking students to memorise substance of the
poem £rom help bocks or notes dictated $n the

elass. [ [/
'Any other_. e 7

A

(please specify)

11, How do yeu teach English grsmmar ?

(1)

(11)

(444)

By giving rules and definitions and asking
students to memorise them 4:7

By correlating text and grammar and by giving
examples and encouraging studerits to identify

rules and definitions . [ _/

By comparing rulésAéf*English‘grammar with

* those of the grammar of the mother tongue /_/

(iv) .

Any other__ A4
(please specify)

12, what do YOu,useqfcr teaching of English poems ?

(i)
(111)

(vi)
(v;i)

Transcription /_/ (ii) Dictation /7

Oral work /_7 (iv) Writing mistakes a

number of times / / (v) Using flash cards /_/

Using spelling note books - /_/ -
Spelling games - - L



(xvi)

" (viii) Using dictionary by the students [/ 7
(1x) Eorrect pronunciation of words /7

(x) Pronouncing English words like their near
equivalents in the mother tongue /__/

(xi) Any other_. : : A
(please specify) . ) L/

13, Bhat measure/measurés do. you generally adopt for
improving pronunciation of your pupils ?

(1) ‘COnducting phonic drills for racognition and
' reprcduction of scunds 4 /

(11) Encouraging students to speak Bnglish (/7

“(111) CQnducting loud reading Y ‘,

(1v) Using spelling as a €ool [/ ’7

{v) Encouraging students to prenounce English words
1n‘the séme way they pronounce their mother
4tongue words "_4::7 (vi) Using Linguaphone

' and tape recorders 1n the English class ZE:7

(vii) Any other _ | _ —~7
(please specify) '

14, (a) Do you ensurse comprehension of all/ any of your
pupils before geing for 2 new lesson 7
(1) 100% pupdls [/ (ii) Approx. 15% pupils / /
(1i1) Approx. 50% pupils (7 (iv) approx. 25%
pupsls /7 (v) Below 25% pupils [/
(v1) None - L . .



()

,15;_§a)

(b)

(c)

. (xvit)

What arrangemant do you make for thaée who do not
understanﬁ ?

(1) Organise extra coaching £/

_(1i)organise remedial teaching 4 7

(111) IR nOthing ' : U

Are you happhy with the present English syllabus
(i) Yes - 'Z / (11) No '~ L/

Can you covér the syllabus within tho normal
working hours allotted in the time table ?

(1) Yes [ ./

i - /7

If you cannot cover;fwhat arrangement do you

maka ? Coe | o

(1) 2fter Schoel classes [ _/

(ii) Vacation classes l../ (1ii) Hothing /_/

'16. How would you react to the fellowing statements made
' 4n respect of the present English readers (prescribed
by the Board for classes IV to VIII) 2 :

W

(1iP Differsnt structures included
. in the readers are introduced
- gradually in a3 sequencial

Subject matter contained in sfrongly agree /_ /7

the reader is in accordance . '

with the mental level of the ) o Lﬁ“
Undewvided/

students for whom the reader Uncertain
is prescribed. ‘ )

Disagree [/ __/

Stedngly agree(' /
Agrea [/
Undewided/ ___
Uncertain [/ _/
Disagree /7

- manner,



(xviid)

(iii) ‘The. raaders 1nc1ude graded

- {iv)

stréngly agree /7 Agree [/
j'Undecidéd/UhéérEain Z / Disagree [ _/

‘and controlled vocabulary.

Subject matter in each of the reader .

ds also graded from grammar peint of views

' Strongly agree z::7g" aAgree /_7

(v)

Undecided/Uncertain Z 7 Disagree / 7

‘BEach lesson in a reader is €ollowed by
exercises giving opportunities for
.practice of the language items presented in

the lesson and application of the subject
matter learnt by the students 3

Strongly agree /__/ Agres L/

, Und@cidedﬂUhcertaig /. / Disagree [/ __/

(vi).

(vit)

:Each of the readers is well fllustrated
- with pictures that suit the interest of

the pupils @

Strongly agree {7  BAgree [T

.Undecided/Uncertain ("7 Disagree /7

Paper used in the book is of gocd quality H
Strongly agree :-—7 Agree :~—7

Uhdecided/Uhcertain a /

Disagree [ '/
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(V111) 8ize of printing is neither too big
- nor too small s

strongly agree [/  Agree [ 7/
UndecidedgUncertain /_/ Disagree [/ __/

~ (ix) The get up of each of the boocks is
pleasing to the eye and the binding
0f the book is strong ¢ ‘

Strongly agree 4 / Agree YA 4
Undecided/uncertain 4 / Disagree ‘[ /

(%) The readers are reasenably priced :.

Strongly agree /_/ Agree [ _/
Undecided/Uncertain [/ Disagree [ 7
(xi) The reader is accampanied by a Teachers®

Handbook, giving 1nstructions regard&ng
the use of the b@oks

Strongly agres [/ Agree [ 7

Undecided/uncertain / _/ Disagree /__/

17‘ (a) Do you have g-School library ?
(4 Yes (7 w7
(b) Do fou have a dopartmental library in your'échool?
(1) Yes [ 7 i) %o /7
(e) Dogs the library contazin reading materials

that keep you sbreast of the latest development
in Bnglish teaching ?

(1) Yos yav; iy Yo /7
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18, (a) What do you prefler ?
(1) Téaéhihnghgliéh"only h 4:::7
(1) Tééchin§ Ehglish,and other éubjects Y
(v) If you prefér (i4) above, how many other
subjects. (in addition to English) wog;d you
like to teach 2 ‘
(i) One subject /—_/  (ii) Two subjects /[ /
(111) Three subjects L::7 (iv)'?our~subjectq£:7
(v) More than four subjecﬁs /17
(c) What'é@.th-prgfer 7
(i).féacﬁing'ehly eﬁa.ciéss 7 |
(11) Teaching more than one class 7

19, What is your opinion abep£ the role of inéervide
training for English teachers? '
(1) Very helpful /_/ (1i) Belpsus [/
(44i) Undecided/Uncertain . /__/ (iv) Hot helpful 7/
(v) 1t degreases teaching effectiveness‘[ /

20, What problems and difficulties do you generally
experience in teaching English as a language 7
(Please specify on the reverse, Use an additional
_sheet,’ 1f necessaryl.
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II1, SCALE FOR RATING ENGLISH TEACHERS'
PERF ORMANCE. IN CLASSROCM SITUATION.

Each of the itemS‘in-the[SCéle ié'iO‘be rated by giving
a circle - around the appropriate numerieal value
(L, 2, 3,4, 5)s 7 - S

1, Very poor , 2. Poor, 3, Satisfactery,

- 4, Good , S. Very good,
School ¢ L : _Class 3
Name of the teacher: logsson
Items for rating .. Ratings

A, PREPARATION :
1, dbjectives -of the lesson were
apprmpriateo . 1 2 3 4 5

2. Subject matter selected was
relevant to the ebjectives .
of the lesson., - - . 1 2 3 45

3. éggioevisugi_aids chosen
were suited to the subject

 matters 12 3 4 5
4, Mastery of the lesson was

done by the teacher. 1 2 3 4 5
5., Students were motivated. 1.2 3 45

6. Classroom climate was
conducive to learning, 1 2 3 4 5

B TEACHII‘I?: k

7. Iogson_was gresented

systematically and by securing
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‘Qggrobriaté method_of teaching

English was used by the

' teacher. '

%

1o,

11,

12,

130‘

14,

15,

16,

17,
18¢

Language uged in teachi g

R CER apprepriate. correct and

in keeping with the level of
students, '
Teaching voice was clear and
audible to all students,

Teacher's pronunciation was:
intelligible and correct from
ph@netic peint of'view.‘

Students"* pronunciation was
attended to .’

Phonic drills were given to
corr-ect mispronunciation,

Questions were put te'maximise'
student participation.

Questions put wers relavant,
specific and grammatically
corzect.

Meoaning€ul - situations wore
created in the. classroom for
teaching of language items

{vocabulary,’ structures) -

Audic=vigual aids were used,
Use of aid materials added

variety and interest in

language learning,
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19, Students were responsive and
their responding behaviour

,indicatedvprogress in learning,. - 1 2 3 45
20, Student responses were positively | §
| reinforced. n N 1 2 3 4 5
21, Students' errérs in grammar.

o
comgg_ition. spelling, etc. :
were dealt with,. . -1 2 3 4 5
: 22} Béghgbeard was. usgd by the teacher

in course of teaching,’ , 1 2 3 4 5
23}'Hlackb©a:d work was legibleﬂ neat

and appreopriste, B 1 2 3 4 5

' 24; Teacher's mevementsin the classreom.
' were purposefuls individual

attention Was'giVen. 1,2 3 4 5
257 Lanquaqe atmosphere in the class-

was;@gi 'dd dur;ng the lesson. 1 2 3 4 5

Cs CLOSIPG AND EVALUATION 3

26. Suitable assignment were given, 1 2 3 4 5
27, Studentg! achievement in the lesson

was evaluateds IR ‘ 1 2 3 4 5
28, Remedial measures wexe taken,’

where necegsary. o 1 2 3 4 5

D, Use of LANGUAGE SKILLS during the lesson:

29, Practice given to students. for
understanding English through listening 1 2 3 45

30. Practice given for speaking English 1 2 3 4 5

31, Practice given for reading English ' ‘
with comprehension.. _ _ 1 2 3 4 5
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32, Practice given £or writing correct 4
' English : , . 1 2 3 4 5

D O D GHR W SU Sun R Ty TP s S SR iy P ans W - — T W T W W qup A e - S S S T

E . GENERAL QUALITIES OF THE TEACHER $

33, Enthuséasm E i | o 1 2 3 4 5
34; Ieadership ‘ . | } 2 5 4 5
55; RESOurcefulhess~ o 1 2 3 4 5
36, Emotional bélahce . | . | 1 2 3 4 5

Other comments 3

Signatura,ef the observer.
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DO NOT OFEN UNTIL TOLD TO DO SO

IV. TEACHER ATTITUDE INVENTORY.

Diraction 3 ,

This inventory consists of 90 statements aimed to
identify the professional attitudes of the teachers.,
Therse is considerable disafireements as to what thess
attitudes should be; thereford, there are no right or
wrong answers, What is wanted is your own individual
feeling about the statements, Read each statement and
decide how you feel about it, Then mark your answer in the
spacé previded on the answer sheet,

 Think in temms of the general situation rather
- than specific ones, There is no time limit but werk as
repidly as you cane '

Mothod of recording the response 3
If you strongly agree, encircle SA,

ATV A Y D SD
‘ If you agree,’ encircle A,
SA - y/iv4 v D SD
If you are undecided oxr uncertain, encircle U
sa A [ D sD
If you disagree{ encircle D
SA A v [ 8D
&f you strongly disagree, encircle SD

SA A v D / SD7

Please respend to Bvery Item,
DO NOT OPEN UNTIL TOLD TO DO SO,
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SA = Strongly agree, A = Agree, U = Undecided,.
D = Disagree, SD = S%rongly disagree,

7.

If I had a son entering
college, I would have
encouraged him to become
a teacher, ' ‘

Sstudents' behaviour sheuld
be taken into eonsideration
by the teacher, -

Students are generally
sincere, o

Individual differences among
the students should net be
paid much sttention to,

9, Classroom teaching makes the

11,

students disciplined,

Pupils should not be given

freedom to express their views

in the class,

13,

15,

17,

Those who £ail in other fields

2,

8.

6.

A classroom should not
be as quiet as grave-
yard,

Students work hard i€
they are not given
freedom to ask
questions in the class,

A tedcher respects

) everybody.

..

10,

12,

14,

of work usually bedomea teachers,-

Students learn more by love
than by punishment,

Classroom teaching begets
social atmosphere.

16,

18,

Teaching develops
personality and chara-
cter,

F reedom should not be
given to the students
to learn according to
their own desire,

Teachers are not free
to express their
views,

Teaching work becomes
easy in the classroom,

Pupils should not be
let down before the
class,

Students do not live
together in harmony
with one another,
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SA = Strongly agree, A = Agfee; U = Undecided,

D = Disagree, SD =

Sgr@ngly disagres.

19,

21,

23,

Whenvena.sees a teacher
he feels 1ike laughing

at him,

Students learn best by

deing.

Every b@dy pays attention

 to what a teacher 5ays.

254

274

29,

31,

33,

35,

There should be ne: students‘
union in school, C

Students® health is an
improtant responsibility |
of the school .

Students observe discipline
enly in the school. ‘

Students are generally
disinterested in national
problems,

Teaching profession has
a bright future,. .

Bright and talented

~ students eften suffer
~ in classroom teaching,

37,

Students should net be
given freedom to- think, "

20 o

No accupation is better
than the teacbing

. profession.

22,

24,

26,

No-a-days students do
not obey their teachers.

Teachers are boastful,

Teachers do not deter-
mine the moral standards

- of a nation.

28,

Just ene method of -
teaching is not suita-

'ble for all the students,

30.

32,

Most of the teachers

‘are greedy,

Group activities ‘do not
create a sense of coop-
eration among thsé

 Students,

34,

Teaching profession
appears to be interest-

~ing only in the beginn-

;_36¢

38,

ing,

The surroundings of the
scheol have an impact
on the learning process.
Classrocom . teaching does
not inculcate a feeling

of confiidence in the
studentse
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SA = S%xongly agresj A= Aéree? U = Yndecided,

= Disagree, SD = Strongly disagree,

gQ.EPUpils remain unsatisfied

if their doubts are not

- - ‘clarified,

41,

I take pride telling that
I belong t@ the teaching

] prefessign. 4

43,

The talents of students
remain hidden 1f due
attention is not paid te

_ their special abilities.

45,
474

49,
51,

53._'

Teachers de not have a |
ssnse of hum@ur.

Classroom teaching
strengthens the desire to
learn, '

Beoks.aretnot all in all.
for students,

p ¢ get pieased-when
mischievous students gat

‘a beating.

Classroom teaching needs a
change

40, -

42’

People de not look
down upon teachers,

Classroom teaching makes

students respect each

~ other,

44,

Syudents should enter
the class only after

:@btaining_permission

~ from the teacher,

46,

There are more disadva-

’ntages than advantages

in the teaching vafess-

- don.

- 48,

I want to take uptfhe'
teaching profession only

‘because my parents wish

. s@ .v .

B so‘

Students can becoms geed
citizens only when

' teachers are good teacgers.

.52,

One who doss according
to what he says, has the

quality of a teacher,
54,

Different activities

- performed by the students

should notihava a place -

‘dn their €inal ewaluat-

ion: .



SA

D = Disagree. SD

(xxix)

o —

55,

Geod relationship between
the teacher and the taught

) 18 essential for learning,

57,

59,

Taacher'cannet satisfy the
1ntellectually superior
students.

Theré is a distance between
teacher and students in

. classroom teaching.

61,

Back< benchers:do not get
proper attention in class

'_ room teaching.

63 @

‘Peaching mefhods of the past

" ware better than those of

65,

t@day.

The place of the student
not be supreme in classroom

~ classroom teaching,

674

Weak students gain a let
through the revision of
the lesson by the teacher in

~ the classroom.

69,

One should not éven Gream
of becoming a teacher in

- his life;

71,

Good learning condition is

created when the relations
batwean the teacher and the
pupil are warm and friendly.

- 58,

664

Strongly agxee, A= Agree, U = Undecided,
= Sgrongly disagree.

56. Students should not
be allowed to ask
~ questions in the class.

Students. can do-any
'thing in order to get
through the examinage-
tion,

It is a curse to

remain in the teaching
 profession, | |

It is good that now-a=-
days aptitude of stud@-
nts is given 1mpo:tanc@.

62..

64, While assigning home

_ task;_pupiis‘ ébility
should be taken inte
consideration,
Teaghing is a v@:y
,_stimﬁlatihg pf@fessicn.

68._0ﬁe who does nét ,
vinfiict corporal
‘punishment on students
1é,a poor teacher,

70 ‘Students often talk

nonsense in the class.

‘Teaching profession

72,
makes people lazy.



sa
D = Disagree,

o)

= Strongly agree,) A = Agree, U= Undecidedj
SD = . Stréngly disagree.

73.

75,

i

79.

81,

Classroom. teaching is book
centred rather than pupil
centred, _

The teacher should not make
lesson interesting for
children,

Most students do net respect
the teachers.A_

Teaching profession is not
a good medium of serving
humanity,-

Sthdents take prids in phe
neat and attractive

. envirenment of the school.

83.

Cne of the difficulties
with modern scheols is that
discipline is often
sacrificed to the interest

'~‘of stud@nts.

‘85;

I will not take up any other
job @xcept teaching.

74,

76

78.

. 80,

84,

86,

Kaeping students
informed of their
proegress has little
effect on learning.
A good teacher has
1ittleinead,£or charts,
maps,’ diagrams and
the like,
Teaching makes a .

teacher.tirqd,

We should £it the
curriculum to the
student and not the _
student to the curri~

5 “‘culum.
83.

Students should have .
zight to expxess dis~
agreement with what
the teacher S8YSe

In classroom teaching
the principle of .
"learning by deing"

A cann@t be 1mp1emanted.

If I de not get any
other job, I wiil
join the teaching

" profession.
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SA = Strongly agree, A = Agree, U = Undecided,

D = Disagres,’ . SD = Strongly disagree.
87, Teachers should not be | 88.7Teachers are the
strict 1n their dealings leaders of the nation,

_ with students.

89, If & student does not'uhderbtﬁ;£9oi A teacher's job is.

stand an assignment, it is " .primarily one of teaching
usually the fault of the and explaining the

teachery : subject matter,

| HAVE YOU RESPONDED TO EVERY mzmm' ?
: ' : PI.EASE CHECK
- THANK YOU,

' V. GENERAL TEACHING COMPETENCE SCALE .

Néme Ofthe teacne: i‘.’...“.;“.....‘.‘...6.._66.."‘0‘0;.’.
CIaSS t@be taughttouoo-oog.o;'oooqvo- T@piédn-ioitégfuo
Da.te C PETTVeesees e e Time durationi;éi.ooé.o.'.§i,o"q

PLANNING (Pm-instructional) 3
h 1, Objectives of the lessong were
approggggxes clearly stated,
relevant to the content,
adequate and sttainables 12 3 4 5 6 7

2. Content selected was éppr@pr&a-
te, relevant and adequate with
respect to the objectivaes of ‘
the lesson and accurate. 1 2 3 4 5 6 7



(soocdd)

3. Content:Seiécted was properly
organised: logigal continuity - L
. and psychological organisation, 1 2 3 4 5 6 7

H43'Audi@-visual material chesen
were appropriate: suited to the
pupils and content, adequate
“and‘necessary for attaining :
_ the cbjectives. 1 2 3 45 6 7

PRESENTATION (Instructiénal)s
5, Lesson was introduced
effectively and pupils were
made ready_emoﬁionally and
' £rom~knqw;edge.point;of view
to receive the new lesson &
continuity in statements or
questions;, relevance, use of- T .
. appropriate device/techniqus. 1 2 3 4 5 6 17

6; Questions were apprepriate :
well structures,’ preperly put,
adequate in number,' and made = . : :
~ pupils participate. .. 1 2 3 4.5 6 17
7.,¢r¢tica1 awareness was brought -
about in pupils with the help of mo 7w
prebing question;' prompting, seeking '
further information,’ refocusing,’
~ redirection and increasing critical _
awareness, o 1 2 3 4 5 6 17

8., Concepts and principles were

"~ explained (understanding -
brought about)with the help of
_clear,” intgrrelated and meaning
fulgtatements : statements te
create set, to conclude, statements



(xx#iii)

'which had relevancy,
continuity, appropriate
vocsbulary, explaining links,

" fluency and -had no vague words

- and phrases, - 1 2 3 45 6 7T

X

The concepts and principles were
illustrated with the help of
appropriaste examples through

. apprepriate media(verbal and
. noneverbal) : simple,’ relevant'tp

the content and interest level of

pupils, o 1 2 345 67

1o,

il

Pupils® attention was secured and
maintained by varying stimulusklike
movem@ptgﬁ gestures,’ changing speech
pattern, focusing,’ changing inter-
action styles, pausing and orale -
wvisual switching: pupils' postures,
and listeningﬁquserving; and -

. responding behaviour of pupils, 12 3 45 6 7
Deliberate silence and non-verbal
cugs were used to increase pupil

. participation, 1 2 3 4 5 67
Pupils' participatieon(responding

12,

and initiating) was encouraged
using verbal and non=verbal

 reinfercérs. | 1 2 3 45 6 7

13,

Speed of presentation of ideas
was apgr@gfiate 't matched with
the rate of pupils' understanding
and there was preper budgeting of

time , - - 12 3 4 5 6 7



Gooedv)

14, Pupils pa:ticipated in the
 classroom and responded to the
teacher and initiated by '
giving their own ideas and -
reacting to otherd' 1deas,

15s The blackboard work was good 3
legible,’ neat, appropriatenaess
of the centent written, and
adequate,

CLOSING 2
?

16, The closure was achéeved-
apprégziately: mainvpeihts.of
the lesson were consolédated,’
present knowledge was linked
with past knowledge, oppertuni-
ties wexe provided for applying
prosent knowledge,’ ahd‘present
knowledge was linked with
future learning (assignment)

17, The assignment given to the -
pupils was apprepriazte: suited
to individual differences,:
relevant to ‘the content taught,
and adequate, |

EVALUATION :

- 18,Pupils® progress towards the
objectiveS‘bf the lesson was
chacked and the procedures of
evaluation were appropriato:
relevant to the objectives,
valid, reliable, and objective,

1 2 3 4 5 6 7

i 2 3 4 5 6 7

1 2 3 4 5 6 7

1 2 3 4 5 6 7

1 2 3 ¢4 5 6 7
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19. Pupils' difficulties in
understanding a ccncept or a
'principl@ were diagnosed by
, step-by-step quastiening and
 suitsble remedial neasuras
, were undertaken. . ' 1 2 3 4 5 6 17

MANAGERIAL A .
20. Both attending and non-att@nding
bghaviours of the pupils were
recogniseds attending behaviour
was rewarded, directions were
given to eliminate non-attending
behaviour, questions were asked
to check pupils' attending
behaviour, pupils® feelings ahdd
ideas were accepted, and non verbal
cues wers used te:r@cognizeﬁ
pupils attending and nonattanding
. behavieurs. . o 32 2 3 4 5 6 7
21, glassroom discipline was maintained
in the ¢lass : pupils followed
teacher's instructions that were
not related to the content, 1 2 3 4 5 6 17

Comments (i€ any) :



APPENDIX :C.

AREA.WISE SCORES (F TEACHERS

Teachers Area A  Area B Area € Area D Area E Total

D - 0 Dy T ey T g Y T S . D U G W S T G S s T ne S T D S T mp Gy S W D o G W T AT M S P S S Ty T S s Gl S S WP S - W

1 3,75 4,03 2,33 3,00 3,75 16,86
2 4,21 3,53 3,00 3,00 3,31 17,05
3 4,50 4,02 2,67 - 3,00 2,50 16,60
4 4,32 4,51 2,67 4,50 4,58 20,58
5 4,80 3,96 3,33 3,58 4,50 20,17
6 3,71 3.92 2,67 3,31 2,63 16,24
7 4,00 4,05 2,67 3,58 3,31 17,61
8 4,05 4,00 3,00 4,00 4,50 19,55
9 4,85 3,47 2,00 4,00 4,50 18,82
10 5,00 4,00 4.00 4,00 4,75 21,75
11 3,01 4,00 2,33 4,00 3,00 16.34
12 3.00 4,03 2,33 4,00 3,00 16,36
13 4.70 5,00 3,00 4,00 4,00 20.70
14 4,89 4,85 3,67 4,50 4,00 21,91
15 4,00 3,71 3,50 3.63  4.88 19,72
16 4,00 4,06 3,00 3,50 - 3450 18,06 -
17 5,00 5,00 3,00 4,00 4,00 21,00
18 4,10 3,47 3,00 3,31 4,50 18,38
19 3,00 2,92 2,50 3,31  3.38 15,11
20 3,71 2,92 3,33 3,38 3,75 17.09

N
[
-8
°
(o))
-
w
[ ]
0
(o)
N
©
w
w

4,38 - 4,58 19,86



leachers_ Area A __ Area B Area C __ Ares D Area B . Totsl __
22 4,00 4,85 3,67 5,00 5,00 22,52
23 4,00 4,06 2,67 3,63 4,38 18,74
24 4,00 4,31 5,00 4,00 5,00 22,31
25 4,85 3,09 2,33 3.00 2.75 16,02
26 4,92 4,08 2,50 4,06 4,63 20,19
27 4,01 3,71 2450 2,26 2,88 15,36
28 4,08 3,61 3,33 3,63 4,31 18,96
29 4,00 4,79 1,67 2,26 4,50 17,22
30 4,14 4,02 4,00 4,00 4,50 20,66
31 500 4,58 4,33 4,00 5,00 22,91
32 4,08 4,89 4,00 3,50 4,75 21,22
33 4,95 3,90 3,33 3,58 4,31 20,07
34 3,98 3,90 2,67 2,50 3,63 16,68
35 4,15 4,32 3,67 3,26 3,31 18,71
36 3,30 3,33 2,50 2,00 3,00 14,13
37 4,00 4,05 2,00 2,00 3,38 15,43
38 4,00 2,71 2,00 3,58 3,50 15,79
39 3,00 3,85 3,00 2,63 3.00 15,48
40 5,00 4,15 4,00 3,38 4,31 20,84
41 4,91 4,21 3,00 3,00 5,00 20.12
42 4,31 3,47 2,60 3,00 3,06 16,44
43 4,78 4,58 4,00 4,06 4,00 21,42
44 4,91 4,61 3,00 4,06 4,63 21,21



Teachers Area A Area B Area C__ Area D Ares E_____ Totel
46 3,71 2,31 2533 2.26 3,38 13.99
47 4.82 3.92 2,33 3,00 3.50 17.57.
48 4,00 3,75 2,67 3.00 4,00 17.42
49 2,33 1.50 1.17 1,13 3,31 9544

50 3,00 2,89 2,00 2,25 2400 12,14
81 | 2,1? 1,@3 1,08 1.0 2,00 7.88
52 1.50 1479 1,33 113 1,38 7.13
.sa: 1@59 1,95 1,33 1,15 .1,25' 7.16
54 "2.;7 2;66 1.08 1,06 1.00 725
55 ’1.;51 1;gi 1,00 iz00 2,00 6446
56 12,33 3731 1,85 1,38 2.s§ 11,37
tSd 2,83 1,71 167 1,00 2450 9,71
58 2783 1.00 1,3  1.00  1.38 7,51
59 4;§3 3;22 1,62 1.50 1;56 12,17
60 2450 1,31 1,42 1,00  1y38 7,61
61 4;;7' 3,47 1,33 1,00 163 11,60
62 12,89 131 1,33 100 1.50 8,03
63 4,71 303 1417 3.00 1.25 12316
64 4,00 2,24 .25  1.00  1y50 9,99
65 clgga' 1,88 1,00 1.06 1;56 6,71
66 1583 1,71 1008 108 150 7.16
67 2,01 1579 1.00 1,00 1,13 6,93
68 3,00 2,00  1.38 2,04 13,17

4,75




(mix)

" Area C

Teachers Area A  Area B’ Area D Area E  Total
69 1,46 1,50 : 1,00 1,00 1,38 6.34
70 2,33 3,31 1,08 2,00 3.00 11,72
7 1,54 1.63 1,25 1,25 1,50 7.17
72 1,50 1589 1,42 1,38 1,63 7.82
73 2,83 71;95 1,67 1,63 2,75 10,83
74 1,46 '1;79 1.77 1,04 1,50 6496
75 4,50 'z,zs "'1;o8 1,04 2,00 10,87
76 4,17 '3,31 1442 143 3,25 13,28
7. 4.67 3,00 1,48 1,38 3.25 13,78
78 5,00 2,25 1,33 1,50 3.75 13,83
79 2,33 1,25 1,25 1500 1.50 7.33
80 1,50 1.50 ‘1;00 " 1,06 1,00 6.04
81 | 2,83 1,87 1,33 1,08 1,00 8.07
82 2433 " 1,95 2,08 1,50 | 2,00  9:86
83 1,54 1,63 1,08 1,08 1,38 6,67
84 ’i 2,00 1,88 1,08 1,00 1,38 7.35
85 2,75 2,00 ";1,42 1,00 1,25 8,42
86 1,56 1.63 425 1,00 | 1,50 6.92
87 | 3,17 ';1;79 ‘.1;:5 T 1,13 . 2.50 9.84
es 2,83 2000 1,42 1.35 2.0  $.50
89 2033 2,24 1,17 1.00 1.04 7478
90 "1}46 1,22 1,33 1.00 1,42 6.43
91 45 17 " 2,00 1.38  10.75

1,95

T 1,25



(Gomxx) -

Teactiers =~ Area A  Area B Area 8 Area B Area E Total

92 2,67 1,03 1,00 1,25 1,13 7.08
93 3,41 1.71 1,42 1,06 2,08 9,62

94 1,45 1,63 1,17 1,13 . 1,00 6,38
95 1,33 1,79 1,00 - - 1,00 - 1,25 6,37
96  .1,5  .1,87 1508 - ‘1,08 - 1,75 7.26
97 1,50 1,25 1,48 = -1.13 - 1,50 5;85
198 3,50 4,00 1,85 - 1,5 - 3,50 14,35
.99 84,00 1,92 1,25 2,06 -  2.50 11,71
10 3,54 1495 1,67 = 1,63 - 2,63 11,42
101 1,46 1,63 % 1,33 g 1,38 - 1,06 e;ao
102 1,67 1,97 1,08 1,13 1,38 7,23
103 12,50 1,88 1,82 2,00 2.25 10,05
104 4,08 3,03 1,85 1,50 3,75 18,21,
105 4,92 1,88 1,25 ‘1,25 ¢ 3.31 12,61
106 4,10 i -2:89» " 2400 N -1,3a' ‘ 3;31 _ 13;63
107 2,89 1,23 1,08 - 1,50 2,00 8,69
108 4,95 12,92 1,67 - 1413 3.50 14:17.
109 © . .4,85 | q1,87. 11442 ‘1413 ' 242; ‘ 1r}sz
110 1,05 -1.957“"»1.42 | 1,04 ' 1.5§ 6;96'
111 4,32 3,24 2,00 1.5  ° 3.75 14,81

112 2,21 1,89 1048 1.38 2.3 9,27

113 2401 1.50 1,00 1,06 1.38 6.93



(xxxxi)

.

Teachsrs Area A "Area B Area c | Ai‘e;a.-D | Area E Total
114 3,71 203 1,67 1,00 2,13 10.54
115 1433 ° 1,00 ° 1,67, = 1,00 1,04 6,04
116 4,14 ' 2422 2,08 1,50, 2,25, 12,19
:i%v 8,08 2,89 2,00 - 1,38’ 3,50, ° 13,85
;ixé - 2461 2421 133 1,13 2,00. 8468
git) 1,71 1,50 1,25 1,000 1500 6146
 1;6 333 271 108 1.3 0 250, 10,75

Totals 401,06 - 337,83 243,00 ' 255.06 - 320,96 1566,91

. ~ .
--.._---_-_—--_--—----—— - - - o = --—-——~—-----——~—---~--—--

Mean : 3,34 2,83 S 2,02 ¢ . 2,13 2475 2.61
Man : 4,00 3,00 2,00 2,00 3.00 2.00
©78.Da 2 1426 1,17 . 1,03° 1,27 1.29 1,09

a






