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CHAPTER = I

THE PROBLEM : TTS BACKGROUND,

e

s I INTRODUCTION

Our~country, in its constitutional pro-
vision, has provided universalisation of primary education for
211 the childran within the age group of six to fourteen years.
Tharefore, the provision of universal primary education is the
concern of )l in the country. But evidences reveals that our
eiforts for wunlversalising the primary education are being de-
featad because of the lack of efficiency of the primary educa-
tion gvstem which is resulting in huge educational‘wastage ca-
used by repetiticon and dropouts. In order to achieve the obje-

ctive of 'miversalisation of primary education, there is a need
to elininete these educatlieonel wastage, If this objective is
t5 be achieved, 1t becomes nenessary to incresse the efficiency
o7 tha system of primsary education, Hence, the dilemma facing
the educational planners is how to increase the flow of puﬁils
through the educationel system by reducing the educatioﬁal wa-
stage, while simultanously meintaining the quality of the sys-
tem at reasonable par nunil cost, This can be dcone only when
the problem of educetienszl wastege 1s probed in depth.

The problem of sduceatlonal wastage at the level of
nrimaty educatien has been a major concern for educators and
eduinistrators all over the cowntry for the past several de-
csdas, All the dsesveleping cocuntries of the world are facing a

crisis in their educational system with a problem of educatio-

ne2l wastage at the school level in general and primary level in



particular. Although considerable disparities in the level of
educational wastage exist between the countries due to reglo-
nel variations, differential edﬁcational variations in struc-
tures ond provisions and so on, certain patterms and trends
have been observed across regions of the world. From the
extensive research cn wastags and repetition that has been
earried out by UNESCO (1977, 1952) and the Intemnational
Pureau of BEducation (1971, 1972), it is evident that the pro-
blem of drepout end repetition of grades is serious through-
out the develeping world, (Psachoropoulos and Woodhall, 1985)1
According to UNESCO (1977)2 survey of repetition
in developing countries, rapeaters constitute about 15 percent
of the total enrolment of primary education in Latin America,
15 perceat in Africa and 18 percent in South Asia. In other
vordse, if there hed boen no repetition, the number of child-
ren 6f primary schools could have increased by some 15 to 20
percent without extra expenditures. Dropout and répetition
have been identified as the principle cause of internal effi-

ciency of primary education system in developing countries

(Psachoropoules and Woodhall 1985)7 , According to the latest

1, Psachorepoulos and Woodhall, (1985) Education for Development
An Analysis. A world Book Publication, Oxford University Press
1885, pp~ 208,

2. UNESCO (1977) Survey of Repetition in Developing Countries.
Division of Statistics on Education, Office of statistics,
UNESCO, Paris,

3., Psachoropoulos and Woodhall, (1985) Education for Development
An Analysis. A world Book Publication, Oxford University
Press 1985, pp -~ 208 -~ 209,




5.4

sstimate by UNESCO (1$80)7 the overall primary school wastage
rate for less developed countries is about 27 percent as com-
pered to 3 percent for developed countries,

In India, the pfoblem of educational wastage first
came to light with the report of Hartog Committee (1929)2
which remark that "throughout the whole educational system,
hers is a waste and ineffectiveness", The First Five Year
Plen (1951= '56)7 has alsc drawn attention to the educational
wastege that occurs in various forms at different stages of
eiucation, Of the total number of students entering school in
1945-146, only 4O percent reached class IV in 1948-'49, The
expenditures on the remaining 60 percent was largely wasted.

The first ever study in this area seems to have
made in the begining of 19403, wvhen a report on wastage and
stagnation was brought cut by the Bombay Provincial Board of
Primary Education’ The first effort to study the problems of
vestage and stagnation at the Natlonal level was made by NCERT,

UNESCO (1980) Wastage in Primary and Secondary Education § A
Statisticel Study of Trends and Patterms in Repetition and
Dropouts. LSR-E-37.Division of statistics on education, Office
cf Statistics, UNESCO, Paris,

Harteg Committee (1929) Report of Hartog Committee, Calcutta
Superintendent. Government Printing, Indla 1929.

. Firet Five Year Plan (1951-'56) New Delhi Planning Commission

Covernment of Indig Publicstion., pp -~ 527.

Bombay Provincial Board of Primary Education (1940) Report of

Westage snd Stagnation in Primary Educetion, Primary Education
Dzpartment, Bombay,




New Delhi. (1964)1. However, it was restricted to the states
cf Msherastra, Punjab, RaJjasthan and the erstwhile Union
Territory of Himachal Pradesh and Delhi. Looking at the se-
riocusness cof the problem; NCERT (1977)2 further conducted one
of the largest.country wide sample survey of almost all the
states. Unfortunately, the sample of Nagaland was not inclu-
ded in this study. The study which was reported in (1981) 3
revegled that for every 10C children enrolled in class I in
1971~ 72 only 37 stayed in class V by the end of 1975- '76,
It shows that about 60 percent children leaves school before
completing their primary educstion upto class V, This huge
vastage in education brings socio-~economic waste in general
and alsec effect the educational system in particular.

| Realising thils seriousness of educational wastage
in the primary system of education, several institutions and
individuals have conducted studies in this areas, identifying
the extent and causes cof wastage and stagnation., Besides thét,
studies were also conducted in relation to demographic varia-

bles of ege, sex and location. These studies were mainly

NCERT (1964) The Problem of Wastage and Stagnation in Primary

R ¥ T R A

NCERT (1977) VWastage and Starnation in Primary and Middle
Schools, NCERT, New Delhi, 1977.

NMCERT (1981) Stag.aation and Dropout at Primary stage - A
Semple Survey. NCERT, New Delhi, 1981,




confined to the sample of either of their own state or cer-
tain region, block, division and district within the state. .
However, no such studies has been conducted in the
state of Nagaland at state level or district level. Although,
the problem of educational wastage seems to be very serious
in the state yet, due to lack of much research studies done
in this area, the problem of educational wastage in the state
still remain unprobed. The present study therefore, is an
attempt in this direction, Qhere an effort has been made to
determine the extent of educational wastage, its causes and

pessible scolution.

1 ¢ 2 NEED AND IMPORTANCE OF THE STUDY,

Education in Nagaland has made phenomenal progress
since it became a full fledged state in 1963. Since then, the
number of schools at all levels have increased considerably,
as the people of Nagaland foresee that social progress can
be possible only through school education. The people (Nagas)
went ahead on their own in starting schools in places where
the Government could not start one. Thus, today, in almost
all the villages in Nagalend, there 18 at least one primary
school, The Govermment of Nagaland has been doing a conside-
rable job in providipg facilities for the upliftment and
continuous growth of the schools in all the comers of the
state, Presently, Nagalend has 1304 primary schools, 357
middle schools and 170 High schools, which are run by both






two studies whicl. have been conducted at the post graduate
Disaartation level and are based on sample of a block or
town with limited objectives (Akono, 1985', Koratuden, 1985%)

Thus, there is an urgent need to conduct a resea-
rch study on educational wastage at the level of primary edu-
cation on the sample of Nagaland state, This will provide the
full picture of educational wastage for the whole state which
may go a long way for the educational planners, administrators
snd teechers in adopting certain measures to reduce the edu-
cationael wastage and thus, pave the way for univefsalisation
cf primary education in the state.

It is a fact that the problem of educational was-
tage in the state is very serious, but due to the lack of re-
search studies done in this area, the magnitude of the evil
could not be ascertained., An urgent study is therefore, nee-
ded so as to find out the extent of educational wastage in
the state and its causes, so that measures can be taken up
to reduce this problen, Further, no studies have been condu-
cted on the basis of Sex (i.e, male and female) and location,

(1.2, rural and urban). As a result of which we are s8till

Akono (1985): Study of the Factors affecting the Dropouts at
Elementary stage of Southern Angami in Nagaland, Unpublished
M.A Dissertation submitted to NEHU, 1985,

Koratuden (1985): An investigation into the causes of Wastage
end Stagnation in Primary School at Mokokchung Town. Unpubli=-
shed M,A Dissertation submitted to NEHU, 1985,




ignorant adout the comparaitive status of male and female in

rural and urban schools of the state. Also, no studies have

been conducted with regard to the internal efficiency of the
educational system in primary education which determine the

magnitude of the problem of educational wustage.

For the reasons indicated above, the investigator
f=21t a great need to conduct a depth study of the problem, so
e3 to ascertain the extent of educational wastage at differ-
ent grades (i.e, I - IV), sex (i.e, male and female) and lo-
cation (i.e, rural, urban) for the different districts of
Nagaland and for Nagalend as a whole. Hence, the study "IN-
VESTIGATION INTO THE PROBLEM OF EDUCATIONAL WASTAGE AND INT-
ERNAL EFFICIENCY OF PRIMARY EDUCATION IN NAGALAND", has been

mndertaken,

1 ¢ 3 THE PROBLEM.

The problem of educational wastage at the stage
of Primary Education is indeed of great concermm for the states
in general and for the whole nation as a whole. This is so
because this phenomenon is not only coming in our way to pro-
vide the minimum education to all children of the age group
&~14 years ag enlisted in our constitution but also result-
ing in wastage of time, money and human efforts on a large
scale. This problem is existing in almost all the states in

our country and so Nagaland is no exception. Rather, it seems



hat this problem is much more severe in Nagaland as compa-
red to other states,

Due to lack of much research in this area, there
is no clear cut picture with regard to the magnitude of this
problem in Nagaland. The investigator, therefore, decided to
conduct & research study on the problem of educational was-
tage and the internsal efficiency of the system of primary
education in Nagaland. The problem will be explored by dete-
rmining the promotion rate, dropout rate, repetition rate and
retention rate with respect to the variables of grades (I -
1V) sex (male, female) schcol location (rural, urban) for the
different districts of Nagaland and also for Nagaland as a
vhole. The study further aims to determine the intermal effi-
ciency of the primary education on the basis of the data ob-
tained on educational wastage. Finally, the study also aims
to examine the variousgs ceuses of wastage and suggest action

programmes to reduce its incidence.

1 ¢ 4 STATEMENT OF THF PROBLEM.

The problem under study is stated as follows :
AN O INVESTICATION INTO THE PROBLEM OF EDUCATIONAL WASTAGE
AND INTERNAL EFFICIENCY OF THE SYSTEM OF PRIMARY EDUCATION
IN NAGALAND®,

1 : 5 OBJECTIVE OF THE STUDY,

The following are the obJjective of the study



II

IT

]

I.

Iv,

VI

VI

VII

®

T

P

I.

10

To cdetermine tlhe promotion rate, dropout rate and repeti-
tion rate in primary schools In Nagaland with respect *to
grade, sex, school location for the different districts
and for whole Nagaland.

To compare the promotion rate, dropout rate and repeti-
tion rate among different grades (i.e, I - IV) for diff-
erent distr;cts and for whole Nagaland,

To compare the prcomotion rate, dropoyt rate and repetition
rate of male and female pupils for different districts and
for whole Nagaland.

To cecmpare the promotion rate, dropout rate and repetition
rate of rural and urban schools for different districts and
for whole Nagaland.

To find out the educational wastage due to dropout, repe-
tition and as a whole in terms of pupil years wasted with
respect to sex and school location for different districts
and for whole Nagaland.

To compare the educational wastage due to dropout, repeti-
tion for male and female for different Jdistricts and for
whole Nagaland,

To cempare the educatlonal wastage due to dropout, repeti-
tion fdr rural and urban schools for different districts
and for whele Nagaland,

To determine the extent of educational wastage in terms of
(a) percentage of pupil years spent in excess (with respect

to sex and leocation) for different districts and for whole

Nagaland,
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IX. To find out the intermal efficiency of the system of
primary education in Nagaland with respect to sex and
school location by determining (a) Coefficient of effi-
ciency (b) Input-output ratio (c¢) Average number of
pupil years spent per successful graduate and (d) Rate
of retention (survival rate) for different districts
and for whole Nagaland.

X, To compare the intemal efficiency of the system for
male and female for different disﬁricts and for . whole
Nagaland. |

XI. To compare ihe internal efficiency of the system for

 rural and urban schools for different districts and

for wnole Nagaland,

XIT. To identify the causal factors of educational wastage
és viewed by primary school teachers.

XI1II., To find out the opinion of various personnel for redu-
cing educational wastage.

XIv. To suggest action programmes for reducing educational

wastage. -

1 : 6 DEFINITION OF THE TERMS USED.
The problem under study involves some key words which
are defined operationally as follows :
(1) Cohort : A group of persons who experience a certain event
in a specified period cf time. For the purpose of this stu-
dy 'cohort' will refer to a group of pupils Jjoining the

beginning grade of a course in a given year.
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(ii) Educational wastage : It is an economic term which is

defined as the total number of pupil years wasted by dro-
pout and repeaters, Thus, educational wastage 13 due to
toth dropout aend repeater which are'further defined as
below - |
(a) Dropout - Dropouts are those who leave school before
the end of the final year of an educational cycle in which
they are enrolled. The extent of the incidence of dropout
is determined by drenout rete,

‘Dropout rate' is the percentage ratio, for a
grade 'g' between the number of pupils who dropout bet-

ween the vesr 't' and 't+1' and enrolment in year 't'.

Ne., of puplls dropping out
(
Eg;poﬁzd:afe,‘ig from grade 'g' in year 't' . 4,4
the S oar ¥ = "Total No. of pupils in

ey grade 'g' in year 't!

(b) Repeater - Rpeaters are those, who in a given school
year remein in the same grade as in the previous year. The
extent of the Incidence of repetition is determined by
rapetition .rate,

'Repetition rate' for grade 'g' in year 't' is
the percentage ratio between the number of repeaters for
the year 't+1' and enrolment in the year 't' in the same

grade.

No. of pupils repeating
Repetition rate (r) for _ _grade 'g' in year 't+1'!
grade 'g!' in year 't! Total No. of pupils in

grade ‘g' in year 't!

X 100
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(11i) Promotion - Promotion is defined as the total number of

Promotion rate (p) for

P r—r—

punils who successfully completed a particular grade by
the end of the final vear and move on to the next higher
grade. | |

‘Promotion rate' is the percentage ratio between
the number of pupils who enter grade 'g+1' in year 't + 1!

and the number of supils in grade 'g' in the previous year

s

L]

No. of pupils promoted
to grade 'g+1'in year't+1! X 100

=2

grade 'g' in year 't} Total No. of pupils in

(iv)

grade'g! in year 't!'

Internal Efficiency - The intemal efficiency of the edu-

cational system is defined as the ablility to educate the
greatest number of pupils who have entered the system in
the year 't' in the shortest stipulated period of time.
This 1s determined by analysing the flow of pupils through
a school system for a duration of its educational cycle.
The following are the indices of internal effi~
ciency
(a) Coefficient of efficiency : It is the ratio between the

beow

theoritical number of pupil years that would haveﬁﬁaken by

the graduates to complete the cycle of education, had there
been no repetition or drepout and the number of pupil years
actually spent by cohort, Thus, Coefficient of efficiency

is calculated as follows
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No. of pupils who successfully com-
pleted the full educational cycle X
normal length of schooling, X 100
Pupil years actually spent by

school completers, .

Coefficient of
efficiency (CE) =

This Coefficient varies between '0' (complete inefficiency)
end '1' (maximum efficiency).

(b) Input-output ratio s It is one of the measures of the

intemal efficiency of education. When pupil input years are
divided by the students output years, the resulting ratio is
known as input-output ratio.

Pupil input years
Input-Qutput ratio

Pupil output years
The input is measured by actual pupil years spent

and the output as those students who complete the cycle suc-
cessfully (i.e, school completers X normal length of schoo-~
ling). Thus,

Actual pupil years spent
Input-output Ratio =

School completers X normal
length of schooling (i.e,
4 years),

A ratio of 1 indicates maximum efficiency. A ratio of grea-
ter than 1 indicates the extent of inefficiency and wastage.

1 3+ 7 QUESTIONS POSED.

The present study is aimed to answer the follo-
wing questions g~

(1) What is the promotion rate, repetition rate and dropout



(2)

(3)

(&)

(5)

(6)

(7)

(8)

location for the different districts and for whole Nagaland.
What is the comparative status of the promotion rate, repe-
tition rate and dropout rate among differcnt grades (i.e,

I to IV) for different cistricts and for all Nagaland?.

What is the comparative status of promotion rate, repetition
rate and dropout rate of male and female pupils for the di-
fferent districts and for whole Nagaland 7,

What is the comparative status of the promotion rate, repe-
tition rate and dropout rate of rural and urban schools for
the different districts and for whole Nagaland 7. wﬁ
What is the educational wastage due to dropout, repetition
and overall (i.e, due to dropout and repetition) in terms of
pupil years wasted with respect to sex and school location
for the different districts and for whole Nagaland 7.
What 1is the comparative status of educational wastage due to
dropout, repetition and overall (i.e, due to both dropout
and repetition) for male and female pupils for the different
districts and for whole Nagaland 7. |

What is the comparative status of educational wastage due to
dropout, repetition and overall (i.e, due to both rural and

urban schools) for the different districts and for whole Na~-
galand ?.

What 1s the extent of educational wastage in terms of perce-
ntage of pupil years spent in excess with respect to sex

and school location,
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(9) What is the intemal efficiency of the system of pri-
mary education for the different districts and for who-
le Nagaland with respect to sex and school 1location in
terms of (a) Coefficient of efficiency (b) Input-output
ratio (c) Average number of pupil yeérs spent by per

successful graduates and (d) Rate of retention 7.

(10) Wwhat is the comparative status of intermal efficiency
of the system for male and female for the different

districts and for whole Nagaland 7. ,

(11) What is the comparative status of the intemal efficie-
ncy of the system of rural and urban schools for the

different districts and for whole Nagaland 7.

(12) What are the important causal factors of educational
Wwastage as viewed by the primary school teachers, head-
masters, Deputy Inspector of Schools, sub-inspector of

schools and teacher educators 7.

(13) What are the opinions of primary school teachers, head-
masters, Deputy Inspector of Schools, and teacher educa-

tors for reducing educational wastage 7.

(14) What action programmes can be formulated for reducing

educational wastage on the basis of the opinions sought 7?7,
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1 1 8 DELIMITATION OF THE STUDY 3
The study is delimited in the following ways s-

(1) The sample of the study is confined to primary schools of
Nagaland run by the state Government only.

(2) With regard to educational wastage, the study is limited to
educational wastage due ;o dropout and repeaters only.

(3) Determination of the intemnal efficiency of the system of
primary education is reastricted to the time factor only,
i.e, pupll years wasted and puplil years actually spent, as
against expected. | f

(4) Data collection to find out the causes of educational wa;-'
tage is limited to the sample of primary school teachers,
headmasters, DIS, SIS and teacher educators,

(5) Data collection to find out the opinion for reducing educa-
tional wastage is limited tolthe sample of primary school
teachers, headmasters, sub-inspectors of schools and teacher
educators from SCLRT and Nagaland College of Education, Ko-
hima, |

1 ¢ 9 SCOPE OF THE STUDY :

The pfesent study is very comprehensive in the sense
that the data has been collected from the semple of govemment
primary schools of the whole state district wise. Further, the
analysis of the data will reveal many different aspects of the
problem of educational wastage such as, promotion rate, repeti-
tion rate, dropout rate ~ sex-wise (male and female), location-~

wise (urban and rural). The study also aims to find out the in-~
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ternal efficiency of the system in terms of coefficient of
efficiency, input-output ratio, average number of pupil years
spent by per successful graduate and rate of retention,

Thus, the findings of the study may go a long way
in revealing the exact picture of the problem of educaticnal
wastage on a large scale for the whole sta*e district wise,

It will give an idea to the educationel planners and adminis-
| trators about the seriouness of the problem which need their
immediate attention,

As the study will also probe into the causes of
educational wastage, teachers, parents and educational admi-
nistrators will also come to know about the various reasons
for school dropout and failure which will finally help in so-
ving the problem to some extgnt.

The study also aims to seek opinions of sugges -
tions from school teachers, headmasters, Deputy Inspector of
Schools, sub-inspector of a8chools and teacher educators for
reducing educational wastage. Their opinions will help the
investigator in formulating the appropriate action programme
which can be launched in schools for reducing educational

wastage.



CHAPTER =11 19

THEORETICAL FOUNDATIONS OF THE STUDY.

2 s+ 1 INTRODUCTION 3

During the sixties, most;nationa of the world ex-
marience the need of continous expansion of their educational
cvatems. Since then, in developing countries particularly, th-
ere has been growing awareness that investment in education is
cne of the key factors in a nation's econpwic and social deve-~
lovment, Educational statistics reflect this worldwide strug-
gle for more snd better education. Thus, developing countries
have spent huge amount of public budget on the expansion of
eZucation, especially the primary education in spite of the 1li-
mited finaenciel resources,

Education represents one of the largest industry
in India with more then 100 million pupils on roll involving
huge expenditure, Thus, huge material and non material resour-
ces go to education yielding some output, As we speak of was-
tage of resources in other industries, we can also speak of
vastage of resources in the educational process, Wastage in
educaticn takes different forms which are discussed in the fo-
llowing pages of the chapter, It is of much importance to stu-
dy the problem of wastage because wastage reduces the efficie-

ncy of the system, UNESCO (1980)1 estimates that roughly 25 %

1. UNESCO (1980): Wastage in Primary and Secondary Education:
A statistical survey of trends and patterns in Repetition
and Dropout, CSR ~ E - 37. Division of Statistics on Edu-
cation ~ Office of Stetistics, UNESCO- Paris.

n

A
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of all primary schools placed in the developing world are
lost to educational wastage. In the context of education in
India, the Bducation Commission (1964-'65)1, while discus-
sing the problem of expahsion of e@ucation,observed in its
report that, the most important préblem during the following
10 (ten) years to improve the quality of education and to re-
duce the wastage and stagnation due to dropout and failure

to the minimum. The Commission further, had commented that,
there is a need to study the problem of wastage scientifica-
lly at regular intervals along with the causes of wastage and
strategies to minimise the same., In this chapter, we shall
discuss the problem of educational wastage in detall so as
to coenceptualise the problem in depth.

2 ¢+ 2 CONCEPT OF EDUCATIONAL WASTAGE
2

Educational Wastage“ is an economic term defined
as the total number of pupil years spent by repeaters and dr-
opouts, A 'repeater' 1s a pupil, who in a given school year,
remains in the same grade as in the previous year, While, dro-
pouts are those who leave school before the end of the final
of an educational cycle in which they are enrolled., As a su-

mary measure, wastage ignores both the benefits afforded the

1. Education Commission (1964-'66): Report of the Education
Cogmission, India (1964-'66) Govt., of India, New Delhi;p-157,
723 .

2. Torsten Husen et al t The Intemational Encyclopedia of
Education, Volume 9, 1985,
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repeater by spending an extra year in school and the benefits
accruing to dropout before school. Total wastage, then, mere-
ly reflects the drag of repetition and dropout on the flow of
promotion within sn educational systen.

Of the two components, rebetition is thought to be
more wasteful because repeaters (a) stay in school longer than
ncrmal duration, thereby, reducing the intake capacity. (b)
cause the loss of investment in educational services and in-
crease unit costs and (c) contribute to drgpout while having

a regression effect on equity in the educational system.

2 :+ 3 TYPES OF EDUCATIONAL WASTAGE :

Wastage in education results in direct wastage of
investment resources in education, pushing up the input-out-
put ratio in the educational industry or pushing down the co-
ntribution of education to the economy. Wastage in education
can be classified into two catagories such as :-

| (1) Extenal wastage.
(11) Intemal wastage.

z

(i) External wastage &~

While Intermal wastage results in direct wastage
of investment resources in education, External wastage 1is that
which we observe outside the educational irndustry. While inte-
mal wastage reduces the net output of educational syste;, ex-
termal wastage reduces the rate of return to education. i,e,

it reduces the contribution of educational system to so-

clo-economic growth of the economy, It is a problem concemmed
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with the utilization of the output of the educationnl pro-
cess, If there is wastage in the use of human capital (i.e,
acquired through investment in education), the investment
resources put in the process of producing the human capital
can be consldered as having been wésted.

(ii) Intermal wastage :

Intermal wastage refers to wastage of resources
within the educatlonal system and reduction of the output of
this industry with a given level of input resources. Output
chall be produced st less than optimum level, or simply the
input-output coefficient will be high because af intemal
wastage of resources, In other words, net output could have
been maximised with the same input. Intemal wastage is of
the following three kinds :-

| (a) Stagnation,
(b) Dropout.
(c) Under utilizatioﬁ of resources,

(a) Stagnation : Wastage may be caused by failure of students

in the final qualifying rxamination. This is familiarly
known as wastgge due repetition or stagnation., Investment ma-
de on the pupil who donot qualify in the final examination
can be called waste. So, stagnation leads to an increase in
the required period to complete the courca and thus, results
in wastape,

(b) Dropout : Secondly, wastage may also arise due to drop-

out, Pupil may quit school or withdraw themselves from the






constitute wastage.

(c) Under utilization of resources : The third type of inte-

mal wastage which we most often observed relates to under-
optimum use of resources. The concept of 'optimum' use of re-
sources in education can be meaningfully interpreted with re-
spect to the size of the educational institution (in terms of
enrolment), the amount of working hour, etc. Suppose, a sch-
ool can accomodate 500 pupils, given other things and if it
is run with enrolment below 500 pupils, this can be called
inefficient or under optimum use of resources., Similarly, if
teachers are having less number of hours of work, it amounts
to under utilization. Thus, under utilization amounts to wa-
stage of educational resources,

For the purpose of the present study, wastage due
to dropout and stegnation has only been considered and the
wastage due to the under utilization of resources doess not
fall in its scope.

2 ¢+ 4 INDICATORS OF EDUCATIONAL WASTAGE

The following are the indicators of educational
wastage -

(1) Promotion rate : The promotion rate is determined by the

following formula $-

No, of pupils promoted to
Promotion rate (p) for _grade |Ef$t in?year g4t

grade 'g' in year 't' = P i1 No, of pupils in _ X 100
grade 'g!' in year 't!

(11) Dropout rate : The formula for determining dropout rate

is as follows :-
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° ils dropping out
Dropout rate (d) ?gomoirggg o inpgea% out
§°r grade '%L.in - Total No. of pupils in X 100
he year grade 'g' in year 't’

(1ii) Repetition rate : The rate of repetition is determined

in the following formula given below :-

Repetition rate (r) for No. of pupils repeating

¢ ot T+t = grade 'g' in year 't+1'
grade g' in year 't Total No, of pupils in X 100

grade 'g' in year 't

(iv) Percentage of pupil years spent in excess : It is exp-

ressed as follows -

= _Jotal pupil years spent in excess £ 100
Total pupil years actually spent

(v) Pupil years spent in excess attributable +to graduate

(through repetition). It is expressed as follows ;-

Pupil years wasted due to repetition 100
Total pupll years wasted

(vi) Pupil years spent in excess due to dropout : It is

expressed as follows :-

Pupll years wasted due to dropout
Total No, of pupll years wasted

X 100
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21 95 CONIEQUY
The high rate of wastage in educational system at
all levels such as; primary, high school and even at collegi-
ate, education has drawn the concern of educational planners
end administrators as it has effected the whole educational
system in particular and the society as a whole. The effect

of educational wastage can be viewed from three diemensions:-

(a) Loss of man power resources,

-

{b) Loss of material resources.
(¢) Loss of time,

(a) Loss of man power resources 3

The concept of education today is no longer limi-
ted to charécter building, development of personality and sh-
arpening of intellectual faculties. It is used to mean some-
thing more than that. The modern concept of education is that,
it is a process of modifying behaviour by increasing knowle-
dge. the skills and the capacities of all the people in 1the
scciety, sov that they become productive member of the society.
Education thus, has a very great responsibility in developing
the human resources, Realising this importance, the constitu-
tion ¢of Indla has guranted for free and compulsory primary ed-
ucatian to all the children within the age group of 6 - 14

Years and to provide education to all the children of the co-
untry of this age group within a stipulated period of time.

However, this objective has not been achieved even after a

lapse of almost 49 years of independance. One of the reasons
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for not achieving this objective is the problem of huge was-
tage and stagnation at primary stage of education. According
to one of the latest study conducted by Arun C, Mehta (1994)7
out of the students who were admitted in class I in 198&-585,
56,75 peraent boys and 57.03 porOnnt aof girla dropped nut of
the educational system before they reach grade V in the year
1988189, The school system has not been able to generate su-
fficient competency to hold all the children admitted till the
end of the schooling. As a consequence, large number of chil-
dren left school and remain illiterate through out. The abi-
| lities, talents and skills of these children are not develo-
ped to the optimum level. Hence, their human resources or man
power is wasted in one way br the other. The cumulative eff-
ect of this wastage of human resources or man power indicates
a colossal irreparable loss to the society which determine to
strieve for all round economic and human development. A deve-
loping society or democracy can ill afford to suffer such hu-

ge amount of human resources.

(b) Loss of material resources :

Evéry year, Govermment, both central and state is
allocating a large sum of money for the development of educa-

tion. The expenditure can be classified into two +types such

1., Arun C, Mehta (1994) : Efficiency and its Correlates: A
Cross-State Analysis. Perapesctive In Education. 1994
Vol. 710, No, 2 %age - 115=-120,
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as :-
(1) Recurrent expenditure.
(1ii) Capital expenditure,

(1) Recurrent expenditure :

The aspect of expenditure like, salaries and allo-
wancus of teaching and non-teaching staff, school text books,
libraries, instructional materials, scholarships and grants
for studies, lodge and boarding, canteen, transport, sports
welfare services, maintenance of building and equipments, op-
eration of buildings, fuel, light etc. are recurrent expendi-
ture,

(11) Capital expenditure :

In capital expenditure, we refer to the expenditu-~
res made on purchase and development of land, school buildings,
classrooms, laboratories and equipments, also other desirable
instructional equipments like radio, television, microscope
and welfare services like auditorium, residence, halls etc.,

The govemment as well as private bodies spent la-
rge amount of money and material resources with the expecta-
tion that the investment made on education will yleld greater
retum, that 1s, in the form of qualified and efficient man-
power, However, with this large expenditfure made on education
we find that the rate of wastage is alafmingly high (as cited
before). Children are not been able to retain in schools due
to one reason or the other, thus, the investment made on sch-

00l leavers are deemed to have wasted. Thus, this brings loss
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to money and other materiai resources.

(i11) Loss cof time :

The third important effect of educational wastage
is the loss of time. The two most important determinants of
educational wastage are dropout and repetition. Both these
brings loss of time in the educational process. For example,
a child should have completed the primary level of education
within four years. However, it happens that some students
fail or stagnate and remain in the same grade as in the pre-
vious year. When this continous for two or more years, the
student loss interest in his studies and left the school.
Tris brings wastege of time to the student concermned 1in pa-
rticular and to the whole educational system as a whole,

The present study 1s concemed with the educatio-
nal wastage in terms of the loss of time only. The loss of
human resources and material resources does not fall under

the scope of the present study.

2 3+ 6 METHOD OF DETERMINING EDUCATIONAL WASTAGE. .

Educational wastage can be determined by either
of the following methods -
(1) True cohort method.
(11) Apparent cohort method.
(111) Pupils flow analysis by cohort reconstruction
method.

(1) True cohort method :

Under this method, longitudinal data on single
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group of pupils are collected following up the group in sub-
sequent years till they reach the final grade. It would be
known thnt how many dropouta and on whnt points how many mi-
grate to outside, how many repeat and in what frequency, etc.
Then the rate of wastage due to stagnation and dropout are
easily estimated. The true cohort method is the most appro-
priate one,but, it requires data in minute details starting
from initial grade and year untill the grade and year of co-

mpletion.

e

(1i1i) Apparent cohort method

In this method the enrolment in grade I in a par-
ticular year is compared with the enrolment in successive gr-
ade during successive years and it is assumed that the decr-
ease from each grade to the next corresponds to wastage., This
is the most commonly used method. It produces very approxi-
mate estimates of dropouts, but its main wraknesses is that,
it assumes that children are eithrer promoted or else dropout
of the school system. Repetition 1s thus ignored and therefore,
a factor, very often of paramount importance is overlokked. A
still more questionable application of this method consist of
using cross-sectional year grade data (i.e, enrolment in all
grade in a single year).

An altemative approach suggested by J.D., Chesswas,
mainly consist of calculating the ratio of the enrolment in a
grade in a given year to the enrolment to the previous grade

in the previous year (defined as the progression rate) for all
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the grades and for all the years in a time series data.

In spite of the limitation mentioned above,(name-
ly the ignoring of the repetition) in those cases where data
on repeaters are not available, the apparent cohort method
can naturally provide some indications as to the working of
the education system and particularly with regard to transi-
tion.

(iii) Pupil flow analysis by cohort reconstruction method:

This method was used in world-wide survey of edu-
cational wastage by UNESCO (1967). In this method, the posi-
tion of pupils enrolment and repeaters under the given educa-
tional cycle for two consecutive years 1s taken to begin with.

Essentially, pupils enrolled at any grade in a sc-

hool system can be represented as shown in diagram I.

Promoters Repeaters Drop-outs

~ | 7

New entrants Graduate
(First grade) —>| Fuplls enrolled —>(Final grade)
Repeaters Promoters

Diagram - 1

The above diagram shows that the enrolment at any

grade consist of promotees from a lower grade of previous year

<
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or new entrants if this is the first grade, plus repeaters

from the last year in the same grade,

At the end of the school year, a number of them
will be promoted to the next higher grade, while some will
repeat the same grade. A few may have dropped out of the sc-
hool in the mean time due to various reasons, If this grade
happens to be the final grade, the promotees are actually the
graduates.,

Thus, if we have the data of pupils enrolment and
repeaters for two consecutive years, then promotion, repeti-
tion and dropout rates can be calculated as described earlier
in chapter I,

Further, on the basis of promotion, repetition
and dropout rates so calculated, the pupil flow chart can be
coastructed to show what will happen to a cohort of 1000 pu-
pils entering grade I in a certain year as given below in the
example presented in diagram NO, 2,

Year Grade 1 Grade 11
)‘1 o1
1991 1000
1992 166 733

Diagram NO., 2.
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This process 1is called a reconstruction of theore-
tical cohort,

For this a few assumptions are made to simplify
the matter.

1. Promotion and repetition rates are assumed constant th-
roughout the period.

2. All pupils are ccnsidered to have the same likelihood
of promotion or repetition, whether they have never re-
peated or have repeated once or more. |

3. The possible number of times a class is repeated is 1li-
mited to four years.

L4, There are no other entrants to the system apart from
the original 1000 pupils admitted,

5. There are no dropouts from the final grade,

2 3 7 CONCEPT OF EFFICIENCY.

Efficiency is a term used to describe the rela-
tionship between inputs and outputs, Efficiency may be of
two types:

(1) External efficiency,
(11) Intemal efficiency,
(1) Extemal efficiency s- When the efficiency of the edu-

cational system is judged on the basis of extemal criteria,
it is known as extemal efficiency. For example, objective
of the soclety 1is the extermal criteria wnich is used to me-
asure the extermal efficiency., Thus, the external efficiency

of the system depends on how efficiently the system meets
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the social and economic needs of the society. More speciffi-
cally, extermal efficiency of schools may be Jjudged by,
how well the school prepare pupils for their role in the so-
ciety as indicated by the employment prospect and eaming of
the students., Further, extemal efficiency can have two as-
pects ¢~

(a) Qualitative aspect and

(b) Quantitative aspect.

(a) Qualitative aspects :~ The qualitative aspect of effi-

ciency of educational system degls with the problem whether
men power released by the education system satisfies the spe-~
cific requirements of the jobs it is intended to perform in
the economy. It may be that, the system is able to meet the
quantitative needs of the economy, but the candidate may not
be able to asnwer succesfully the requirement of certain pla-
cement for a specific type of knowledge and skills, Such a
situation would indicate the need for a change in the struc-
ture and centent of education,

This point cen also be well illustrated from the
experience in ‘India. In Indla, there 1s a general tendency
that the number of application are in excess of the number of
vacancies advertised., However, from amongst the applicant ca-
lled for interview (who are called in a number exceeding that
of vacancies) it becomes difficult to secure suitable candi-
dates in strength adequ~te enough to fill the vacancies.

Thus, while the intemal efficiency of educational
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system relates to what happen within the system, the exter-
nal efficiency links it with the quaptitativa and qualitative
man power needs of economic system. é

(b) Quantitative aspects :- The guantitative extermal effi-
ciency rest on how efficiently the system is able to sSupply
the quantitative needs for man power such as, engineers, docf
tors, technicians, economists etc. Thus, the quantitative as-
pects will provide a guideline for determining the intake ca-
pacity especially in different faculties and branches of kno-
wledge. If, it is that the system is unable to meet the need
of the economy, for example, engineers, more resources should
be diverted for engineering education from other sectors of
the economy or from other tiers of the system.

For example, in the case of Indian system, it is
sometimes argued that the programmes of compulsory primary ed-
ucation involves tremendous waste. For if, from primary tier,
the pupil donot migrate to the secondary and there from higher
levels the educational expenditure yields much less by way of
supply of high level man-power,

(1i1) Intermal efficiency :- When the efficiency of the educa-

tional system is judged on the basis of intemal criteria, it
is known as intemal efficiency, For‘example, the objective
of education is the intemal criteria which is used to measure
intemal efficiency. Thus, the intemal efficiency of the sys-~
tem depends on how efficiently the given educational inputs

are utilised to produce the desired output.
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Intermal efficiency refers to this simple input and
output of the pupils. It therefore, deals with possible waste
in the educational system owing to dropout and stagnation.
This issue of intemal efficiency further, has two dimensions:

(a) Qualitative

(b) Quantitative.

(a) Qualitative internal efficiency : It is concemmed with

acquisition of skills, knowledge and attitudes tobe measured
either by means of examination scores or by specially admini-
stered test of non-cognitive and cognitive achievement. But
it is extremlt difficult to measure this type of efficiency.
The scope cf the present study does not include the qualita-
tive internal efficiency of the systenm,

(b) Quantitative intemal efficiency :- It is concerned with

the flow of students through the system with minimum waste,
i.e, dropout and repetition rates. From this context, the in-
temal efficiency of primary education can be studied by the
process of children from grade to grade and the number of ye-
ars it takes to produce a specified number of primary school
graduate, Thus, the phenomena of educational wastage owing to
dropout and stagnation are the main pointer to show the qua-~
ntitative intemal efftfolency of the educational sysalem,

The present study is concerned with the intemmal
efficiency only and that too, fuantitative intermal efficie-
ncy.

2 : 8 INDICATORS OF INTERNAL EFFICIENCY (QUANTITATIVE).

Though, the rate of educational wastage owing to
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dropout and stagnation provide us some evicences about the
quantitative internal efficiency of the educational system,

but more specifically, the following four indicators are us-
ed to designate it in direct terms.
(a) Coefficient of Efficiency.
(b) Educational wastage ratio (Input-output ratio)
(c) Average number of pupil years spent per suc-
cessful graduate.
(d) Retention Rate.
(a) Coefficient of Efficiency :- It is a ratio between the

theoretical number of pupil years that it would have been ta-
ken by the graduates to complete the cycle of education, had
there been no repetition or dropout and the number of pupil
vyears actually spent by cohort. Thus, Coefficient of Efficile-
ncy is calculated by :

NO, of pupils who success-

fully completed the full Normal length
CE educational cycle X of schooling X 100

Pupil years actually spent by school
completers.

]

Perfect efficient educational system will have a coefficient
of 100 %.

(b} Educational wastage ratio (Input-output ratio) :-= It is

one of the measures of internal efficiency of education. When
pupils input years are divided by pupils output years, the re-
sulting ratio is known as input-output ratio. This is also
known as educational wnstlage ratio.

Pupil input years
Pupil output years

Input—output ratio =

o
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The input 1is measured hy actual pupill years spent and the
output as those students who complete the cycle succeasfully,
that is, (school completers x normal length of schooling).

Thus,
Actual pupll years spent

Input-output years =
School complaters x normal length
of schooling

A ratlo of 1 indicates maximum efficiency and a ratio of more

than 1 indicates the extent of inefficiency and wastage.

(¢) Average number of pupil years spent per successful graduate:

It is calculated by dividing the total number of pupil vyears
actually spent by the total number of graduates produced.

Total pupil years actually spent

Total NO, of successfull graduates

(d) Retention Rate :~ It is the capacity of the system to re-

tain the pupils i.e, holding power of the system.

The retention rate shows the proportion of pupils
who entered at th> same time in grade I and reached to the next
grade say, II or III or IV,

. n NO. of pupils promoted to
Retention rate
RR (g+1) - grade (g+1)

NO. of pupils enrolled in
grade 'g' in the years 't'
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2 ¢+ 9 PATTERNS AND TRENDS IN EDUCATIONAL WASTAGE.

(1) World wide :-

Although, cosiderable disparities in the level of
educational wastage exist between countries due to regional
variaticns, different educational structures and so on, cer-
tain pattems and trends have been observed across regions of
the world. For example, differences in repetition and dropout
by sex generally favour girls., The fact that girls repeat less
frequently than boys is assumed a consequence of higher ini-
tial preselectivity among girls.

By grade level, more repetition is found in the fi-
nal grade of primary cycle in Africa where students often re-
peat untill they pass the primary school leaving examination.
In Latin America, as in Asia, higher rates of repetition are
found in lower grade levels, while in East and West Europe
and North America, little repetition and dropout exist at all,
In addition, higher rates of repetition are commonly found in
rural areas of the world nations, even though, transfering fr-
om rural and urban schools which is widespread, causes an over
reporting of dropout rates in rural areas,

Data collected by UNESCO (1980)" over the 10 years

period from (1966 - 1976) reveals that for all regions both

1. UNESCO (1980) : Wastage in Primary and Secondary Education:
A Statistical study of Trends and Patterms in Repetition and
Dropout - CSR - E - 3, Division of Statistics on Education.
Office of Statistics, UNESCO -~ Paris.
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repetition and dropout rates have remained stable despite mass-
jve growth in the world's educational system. However, obsolute
number of repeaters end dropouts have increased as a result of
that growth.

Finally, it might be mentioned that wastage rates for
general secondary education, when compared to primary rates, are
lower in Africa and Latin America and higher in Europe and Asia,
But because the meaning of general secondary educatlonal wastage
is dissimilar to that found for primary schools and the data is
less reliable, secondary school wastage is not dealt with in
this article,

The overall primary school wastage rate for less de-
veloped conuntries is reported by UNESCO (1930)1 to be about 27
percent, divided by regions as follows; Arica 34 percent, Latin
America 28 percent and Asia 22 percent. This compares to only 3
percent for the developed regions, The estimate of total wastage
means that on average, nations will spend one quarter of all pu~
pil years invested in a given cohort on repetition and dropout.
When educational wastage is broken down into constituent parts,
the impact of repetition and dropout in wastage by region can be
noted. Table NO.2s 1 presents the breakdown by region of the world
based on 1976 data published by UNESCO (1980)? and measured in
pupil years due to repetition and dropout as a percentage of to-

tal pupil years.

1,2 UNESCO (1980) : Wastage in Primary and Secondary Education.
A Statistical study of Trends and Patterns i Repetition and
Dropout - C3R - B -3, Division of Statistics on Education.
Offlice of Statistics, UNESCO, Paris.




a1

Table NO. 2 . 1

Showing average median repetition and dropout rates (1976) by

region for primary schools.

Repetion rate Dropcut rate
) NO. of NO. of

Region Percentage| countries| Percentage |countries
1. Africa 16.5 40 22.0 36
2. Latin

America 11,0 24 28,0 23
3. Asia 10.0 33 16.0 32
4, Europe .2 22 3 18

-

It appears that about 15 percent of primary school
pupils are repeaters in the developing countries which suggest
that the number of primary schooi children admitted to school
could have been increased by some 15 percent without increasing
the cost, had there been no repetition, Disparities are largest
in Africa, (e.g. Tanzania 0./ percent versus /'y percent in Sao
Tome and Principle). There are wide variation in Asia also, but
since data of some of the larger Asian Nations are absent, it is
likely that the 10 percent figure is under reported.

Table NO. 2.1 also conceals high level and large di-
spersions within and between regions for dropouts. For example,
the dropout rate for French speaking African nation is 28 per-

cent, while for BEnglish speaking African countries,the level is
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19 percent.

In conclusion, wide differences in the rate and
dispersions of educational wastage between countries suggest
that each nation will have to formulate its own policy to eli-
minate primary school wastage in the future. But such strate-
gies, however, organised, will surely pay dividends if, as a
result, widespread literacy, universal primary educations and

increased educational opportunities are forthcoming.

(ii) National Scene :-

India is one of the largest democratic country in
the world. For the success of democracy, it is necessary that
her citizens be educated. According to 1991 census, the *otal
population of India is 843,930,861, and the literacy percen-
tage being 52.11. This shows a very little progress in the
field of education over a period of almost 44 years, What is
more alarming is that, the number of illiterates goes on in-
creasing in spite of all the possible steps taken by the go-
vernment, which i1s due to explosion of population, Again, th-
ere is a great disparity in the literacy percentage of male
and female. Presently, the literacy rate among male angé fe-
male is 63.86 and 33.42 percent respectively. This shows that
females are far behind males, while about 40 percent of males
are still illiterate. Similarly, there are large differences
in the matter of literacy among different regions and states

of India, for example, Kerala is credited with the highest
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percentage of literacy 1i.,e, $0.59 percent. (94.45 male lite-
racy and 86.93 percent female literacy as per 1991 census),
while Arunachal has the lowest percentage, that is, 41,22
with 51,10 male and 29.37 female literacy percentage respe-
ctively.
The Constitution, under the Dire~tive Principle of
State Policy under Article 45 gurantees frce and compulsory
primary education for all children untill they complete the
age of 14 years, According to the constitutional directives,
the target of universal free and compulsory education should
have been achieved by 1960. However, due to immense difficu-
lties involved - sch as, explosion of population, widespr-
ead general poverty of the people, l1lliteracy and apathy of
the parents, it was not possible to show adequate progress
even after almost 40 years of independence and thus, this
provision has nct been achieved even today.
It does not mean that there has been no progress
in education after independence., In fact, there has been a
colossal expansion of education at 211l levels, What is wro-
ng with the educational system is that, it still continues
to benefit mainly the upper and middle classes of Indian so-
ciety. It makes only a marginal contribution to the educa-
ion of the lower strata of people who need it most., About
20 percent of the children, mostly the lowest of the low do
not enter school at all. The formal system of education as

it were, bypasses them altogether. Of those children who
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happen to enter school,; nearly 70~percent of them dropout by
class V and nearly 80 percent dropped by class VIII. Only
15 percent are fortunate enough and reach class XII and less
then 1 percent get the first degree of Unlversity. It is a
well known fact that, among the dropouts an overwhelmingly
large portion is of those who belongs to the lower socio-
economic strata.

One of the latest studies conducted by Arun C.
Mehta1 (1994) on National level reveals that out of total
pupils admitted in the first grade in 1984 - '85, 56.75 pér-
cent boys and 52.03 percent girls dropped out from the edu-
cational system before they reach to grade V in the year 1988
-'89. Results at the state level further indicates that drop-
out rate in many states is higher than the all India level
and nearly half of the dropout occurs in grade I and II. In
some states such as Rajasthan, (5.5 percent of the total girls
in grade I in 1989 dropped out before they reached to grade
II. The main reason of the high dropout rate is that the
costs and efforts invoived in primary education are not mat-
ched by the quality and benefits of the education offered.

Khraih (1969) found the largest dropout in class I
and II. This is further supported by other research studies.
Masavi (1971), Adisesniah (1974), Kaelehar (1975) and Misra

(1978) reported that the percentage of detention was highest

1. Arun C. Mehta (1994) : Efficiency and its correlates : A
cross-state Analysis., Joumal of Perspective in Education,
1994, Volume 10, NO. 2. Page 1]& - 125, )
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at primary stage that is, class I - IV, Pillai Benjamin and
Ngir (1980) have arrived at similar conclusions.

Another category of studies points out the diffe-
rences in wastage of education in relation to demographic va-
riables of age and sex. Pimpley (1975), Shah (1976) found mo-
re dropout rate in case of female, while Singh (1969) and
Gore (1974) found that wastage of education is not less than
80 percent in lower age group. Anotner set of studies also
refer to wastage of education in relaticn to the place of 1li-
ving. Chaudhary (1970),Gore (1974) and Mehta (1976) found that
the children beloging to rural areas have high rate of drop-
out than in urban children,

Although, there is huge amount of wastage in pri-
mary system of education with wide variations in regard to
sex (i.e, male and female), location (i.e, rural and urban)
and age. It is gratifying that certain practical measures are
now being adopted to improve the situation in regard to uni-
versalization of primary education.

What is more disturbing than the huge wastage of
national resources involved in such incidence of dropout par-
ticularly at elementary stege is due to the fact that the co-
ntent, techniques and programmes of education has created 1li-
ttle awareness of the inequalities of the existing social or-
der, not to speak of the measures needed for removing these
inequalities,

The present educational system as pointed out above
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accords low priority to programmes of mass education, 1i.e,
Adult education and Elementary education, On the contrary, it
gives high priority to secondary and higher secondary educa-
tion, whose beneficieries are mostly the top 30 percent of the
population. This is evidenced by the fact that abbut 60 per-
cent of the total amount allocated for education is spent on
secondary and higher education. This shows that, development
in India continues to be lopsided - a legacy of British rule
which sought to promote and strengthen the upper classes of
Indian society which hardly contributes to the social and
economic development of the country. On one hand, it accentu-
ates the already existing social disparities and on the other
hand, it is infractuous in developing material resources of
the country, because it is predominantly theorétical and irr-

elevent to the national needs.

2 . 10, NAGALAND AT A GLANCE,

Nagaland is the sixteenth state of Indimn Union,
situated in the North-£astern part of the country, bounded by
Assam in the North and west, Burma in the East and Manipur in
the south. Nagaland attained her statehood on 1st December
1965 . Nagaland 1lies between the longitude 93,20 east and 95.15
east and latitude 25.6' and 27.4', The altitude vary between
914 metres to 3,048 metres. It is a hilly state, beautiful in-
spiring country. The mountains are high and rugged. Its roll-
ing mountains, enchanting valleys, swift floving streams and
evergreen forest peaks are the sceric beauty of the land. The

highest peak is Saramati in Tuensang district which is 12,553
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feet high. Nagaland does not have much plains. Dimapur, ha-
ving an area of 150 square kilometres is the largest -plain
in Nagaland. Dhansiri is the largest river in the state.
Climate : The climate is pleasant and healthy. It is wamm
in summer and cold and bracing in winter. Days are generally
bright and clear. Rain generally starts frbm April and cont-
inue upto October., Rainfall is well distributed throughout
the state having averages between 177 cm and 254 cm. Kohima
district being sheltered by loftyzmountain summits such as,
Japfth in the centre, Kepamedz® in the south and Saramati in
the North-East, the climate 1is very pleasant. The hottest pa-
rt of the year is July and August.

Population : According to 1991 census, Nagaland 1s having a

total population of 1,215,573 out of which 643,273 are male
and 572,300 are female. The density of population is 73 per
square kilometres.

Area and division :

Nagaland has a total geographical area of 16,527
square kilometres or 6,366 square miles. For administrative
convinience, the state is divided into seven districts.

Table NO. 2 . 2 shows the different districts

with 1its population and district headquarters.
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Table NO, 2. 2

Showing the different districts, their population and district

headquarters

~pistricts Population Headquarter
1. |Kohima . 394,179 Kohima
2. |Phek 101,823 Phek
3. {Z2unheboto 97,973 Zunheboto
4. |Wokha 82,394 Wokha
5. |Mokokchung 156,207 Mokokchung
6. |Tuensang 232,972 fuensang
7. Mon 150,065 Mon
Nagaland 1,215,573 Kohima

Literacy rate : The literacy rate in the state is 61.30 per-

cent, €6.09 percent for male and 55.72 percent for female.
Tribes : Nagaland is the home of sixteen major tribes such as,
the Angamis, Aos, Lothas, Semas, Rengmas, Chakhesangs, Phom,
Yimchungers, Zeliangs, Kukis, Changs, Sangtams and others. All
these tribes have their own distiguished langueges named af-
ter themselves. For instancr, the Angamis speak3 Angami, Semas

speaks Sema, Ao speaks Ao and so on, Originally, Nagas follo-
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wed the religion of animism., But with the advent of christia-
nity, almost all were converted to embracing christianity.
They also gives equal status to women and becomes more socia-
ble. They love songs and dances. They have their own form of
local self govermment based on customary laws.

Food and drinks : Rice is the staple food of the Nagas. Meat

is also an important item of Naga food. They take almost all
kinds of meat. Besides, they take vegetables which are grown
in their fields and gardens. Nagas also preserve pieces of me-
at and vegetablesa which dare dried in the sun or by fire. Dry
fish, soyabeans, pikled bamboo are also taken by the Nagas.

In general, Nagas are fond of hot food and one sSees fhe Nagas
taking fresh chillies with pleasure. The chiefl drinks of the
Nagas today is tea. However, before the coming of christiani-
ty rice beer was the chief drinks, which is prepared from po-
unded rice with yeast,

Occupation : Most of the Nagas lived in rural areas and agri-

culture is their main cccupation., The educated people live in
cities and towns and they are engaged in office work, teachi-

ng, business, industry and the like.

2 . 11, EDUCATION IN TRADITICNAL NAGA SOCIETY

There was no formal system of education before the
coming of the American ilissionaries in Nagaland. However, &d-
ucation was carried out in an informal way. Young people were
trained and taught in a place called 'Morungs', which 1is a

dormitory for young unmarried man, Everything that they need
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to know for their future life such as, respect Jor elders,
discipline in the society, training in craft, basket making,
carpentry, dancing, singing and other recreational activities
are learmned from these institutions. The art of fighting with
the enemies were also taught in these institutions. Thus, the
young man learns all that he need from the morungs and prepare
himself for the adult life.

Girls, unlike boys, recieved their education from
their home, particularly through the mother and also through
scial contact. Cooking, spinaing,weaving, behaving, discipline

etc. are all ieamed from the home.

2 « 12. DEVELOPMENT OF FORMAL isDUCATION IN NAGALAND:

The American missionaries were the first who br-
ought formal education in Nagaland. Their main aim was to co-
nvert the Nagas into christianity. In order for the work to
be successful, they felt the need of educating the people of
the land.

| The first christian who entered the Naga country
was an Assamese named Godhula, who settled in Molungyimchen
in 1872. After four years, that is, in 1876, Reverend E.W.Cla-
rk, a westem christian missionary came to the same villaga.
Two vears later in 1878 Reverend E.W. Clark started an info-
mal school with the help of Godhula in Molungyimchen. The
first school in Nagaland was thus, started in this village in
1878.

Later, in 1882, the missionaries started another
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school at Mopungchukit as they came and stayed in that villa-
ge. The place where the missionaries settled is presently kno-
wn as Impur, which is also the present Mission Compound. Edu-
cation was thus, started first in Ao area. In the beginning

the Nagas did not like the new religion as well as formal edu-
cation and therefore, strongly opposed to it. But gradually,
began to realise the value of education and thus, welcomed both
the education and the new religion (christianity). They star-
ted helping the missionaries by way of man-power, money and
materials. They freely donate their land for the construction
of school building.

A Govermment school was also started at Chlmukedi-
ma (the then Samaguting) by the British Government in 1876,
It wes attended by the officer's children only for, the Anga-
mis in whose area it was opened were apatnetic to send their
children to school, In 1881, C,D. King was permitted to reside
in Kohima and in that same year, he started a school for the
Angami children, yet, the medium of instruction was done in
Assamese.

Reverend and Mrs. W.E. Witter were the first to
educate the Lothas in 1885, Within their short stay, Reverend
Witter produce the outline of grammar in Lotha dialect and
also prepared a premier for use in schools.

By 1908 - '09 there was a total of 21 Government
schools. The totzl number of pupils being 561 boys and 550 gi-

rls, In 1909 -*10 the schools increased in number to 25, but
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due to one reason or the other it later dwindled to 22, Mean-
while, the mission and the people started more schools such
as, Bible schools, technical schools etc. The public was en-
thusiastic in having more of higher standard schools. In 1931
there was a total number of 42 schools in Kohima Sadar sub- di-
vision alone. The Mission M.E. School by 1936 had 180 students
on the enrolement out of which two third were non-christian.
The school was also provided a hostel. The missionaries later
asked the government to start a high school. Thus, with their
persistent effort the Government M.E. School was raised to
the present Government High School, Kohima.

" The great impediment to the sSpread of education
was the absence of higher standard schools. Thus, the Naga stu-
dents were compelled to prosecute high schools and college stu-
dies in distant places like Gauhati, Jorhat, Golaghat, Imphal,
Shillong etc.,

In 1931 - '32 the disadvantages of having to leam
the second language in all classes at primary stage +to pass
Assamese for M,E. and High School examinations handicapped the
Naga students 'in their race for high school education. In gove-
rnment s8chools Assamese was included, whereas, in private and
mission schools it was excluded.

Thus, prior to 1947 there were 161 government pri-
mary schools, three middle schools and one government high
school. These schools were Supervised by the inspector of sc-

hools, Upper Assam circle with Headquarter at Jorhat. These



53

inspector of schools were assisted by one assistant inspector
of schools posted at Shillong}and two other inspecting pandits,
o . 13 DEVELOPMENT OF EDUCATION IN NAGALAND AFTER INDEPENDENCE:

After the independence, many more schools were ope-
ned although, after some years due to internal trouble in the
state many of the schocls were closed down, Yet, despite dis-
orders and disturbances enthusiasm on education was not wan-
ning. After‘the Intérium, the Government was set up in Naga-
1and and as a result the need of education was felt more and
thus, schools went on increasing by leaps and bounds,

Table NO. 2.3 shows the growth of different cate-
gories of different educational institution in Nagaland since
1963,

Table NO. 2.3

Showing the growth of education in Nagaland.

Category of

Institution Government | Private | Total
Primary schcols 582 6 588

Middle schools 70 14 84

High schools 14 4 18

I.T.I. 1 - 1

Colleges 1 1 2

Teacher trailning

institutions 2 - l 2

Source : Directorate of school education, Nagaland, Kohima.
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There was tremendous growth in terms of schools and enrolem-
ent during the first decade of statehood. Subsequently, the
literacy rate increased to 24.40 percent in 1973 from 15 per-
cent in 1951. There has been fast development in education in
the growth of literacy, that in 1981 the literacy rate incre-
ased to 42.%4 percent.

Table NO, 2.4 shows the number of different educa-

tional institutions established between 1963 - 1973.

Table NO, 2.4

Showing the different educational institutions established

between 1963 - 1973,

Total
Institutions| Govermment| Private!|! Total enrolement
Primary 932 49 981 28,754
Middle 144 58 202 36,236
fligh school 40 23 £3 11,692
I.T.I. 1 - 1 NA
Polytech- _
nique 1 . 1 NA
Teacher trg. : -
institute 3 3 NA
Colleges 2 4L 6 1,318

Source : Directorate of School Education, Nagaland, Kohima.

The table below shows the number of Govermment and Private
institutions in 1983-'84 that is, after twenty years of

statehood.



55

Table NO. 2.5

Showing the number of Govemment and Private institutions

after twenty years of statehood.

Types of Total
institutions |Govermment| Private| Total} enrolement
University 1 - 1 71
Colleges 3 7 10 3,951
Nagaland

College of 1 - 1 90
Education

Polytechnique 1 - 1 192
J.T.T.I. 3 - 3 134
I.TQI. 1 - 1 29&
Law College - 2 2 136
High school 59 49 108 - | 45,747
Middle school - 214 118 332 54,302
Pry. school 1,103 122 1225 1,329,713
Uu.G.T.T. -~ 1 1 NA

Source : Statistjical Hand book of Nagaland, 1990. Directorate
' of Econmics and Statistics. Govermment of Nagaland,

Kohima.
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According to 1991 census, the literacy rate of the state rose
to 61.30 percent as against 42.54 in 1981, There has been

considerable growth in all levels of education.

The table below represents the number of Govermn-
ment and Private institutions of different categories and

enrolement in 1990 -~ '91,

Table NO. 2.6.

Showing Government and Private institution of different cate-~

gories and their enrolement in 1990 -~ 1991.

Types of

institutions Governmment | Private | Total |Enrolement
University 1 - 1 130

Law College - 2 2 180
General “

College 8 8 16 8089 -
Nagaland

College of 1 - 1 110
Education

Polytechnique 1 - 1 275
u.G.T.T. 1 1 2 86
I.T.I. 3 - 3 35

High school 72 107 1749 10,2062
Middle

school 235 122 357 79,892
Pry. School 1216 88 1297 1,186,258

Source : (i) Respective institutions.
(11) Directorate of lligher and Technical Education,
Nagaland, Kohima.

(11i) Directorate of School Education, Nagaland, Kohima.
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2 . 14. PRIMARY EDUCATION IN NAGALAND 3

Education in Nagaland has made tremendous progr-

ess since it became a full fledged state. The Nagas now fu-
1ly realised the value of education and so, both government
as well as the public give all possible help for the expan-
sion of primary education in the state. The state has  now
achieved considerable success in universalization of elemen-
tary education, if we consider merely the percentage of en?
rolement and number of primary schools opened. The number of
Government primary schools as in 1991 was 1216 and 88 private
primary schools. In all,ve have 1299 primary schools, This
clearly shows that education at primary stage was within ea-
sy reach of all children. However, there is regional dispa-
rity in the educationally developed areas.

Table NO. 2.7 shows the number of districtwise

primary schools in Nagaland in 1991,

Table NO. 2.7.

Showing the number of districtwise Primary schools in Naga-

land in 1991,

NO., of Govt. NO. of private
Districts primary schools | primary schools Total
Kohima 337 48 385
Mokokchung 176 8 184
Tuensang 250 13 263

Mon 127 - 127
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Table NO., 2.7.

NO. of Govt, NO, of private (
Districts primary schools| primary schools Total
Phek 92 6 98
Wokha 104 4 108
Zunheboto 130 L 1354
Total 1216 83 1299

Source : Directorate of School Education, Statistical Branch,

Kohima, Nagaland.

2 . 15. WASTAGE IN PRIMARY EDUCATION IN NAGALAND :

The problem of wastage in educational system in
Nagaland is very serious. As the number of primary schools in-
Creased, the number of enrolement also increased. With the in-
creased in enrolement, there 1is huge increase in the rate of
dropout and stagnation., In Nagaland, out of 100 pupils admit-
ted in class 'A', hardly 25 percent complete the elementary
course, or continue in school till they attain the prescribed
age of 14 years.

(a) Magnitude cf the educational wastage -

Accurate and up-to-date data of wastage of drop-
out and stagnation are not available for the state of Nagala-
nd, This is due to the fact that, studies have not been carr-
ied out so far to highlight the problem, Still worse is that,
sufficient awareness of the existing of this evil in our Sys-

tem of education has not yet been aroused in any quarter of
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the state Department of Education. No report have been recie-
ved from the inspecting staff so far about the high rate of
wastage of dropout and stagnation. However, the evil exists

so much in our System of education from primary to college le-
vel. Di. L.It. Srivastava in hin article, universanlization of
primary education in Nagaland pointed out that, the dropout
rate in class V in 1973 was as high as 77.77 percent against
the all India rate that is, 68.65 percent.

According to S.M. Royshilal (a retired Director
Education,Nagaland) about 30 percent of the students of ele-
mentary schoel fail in the school anual examination every ye-
ar. Out of them only 5 percent repeat the class in the same
school and a very few other managed to get admission in other
schools to the next higher class, or the same class, but ma-
jority of them leave the school. The students do not have st-
udy habits, therefore, just before the examination they try
to fully concentrate in their study thus, straining themsel-
ves mentally and physically, as they lack study habits before
exam. As a matter of féct, they could not do well in-.their
examination., If they fail in the examination, they do not 1i-
ke to study in the same institution. Mathematics and English
takes the heaviest toll of failures in eleﬁentary school exa-
mination. Most of the parents and guardians desired that th-
ier children pass the examination, but they never care to see

that, they study and attend class regularly,

Royshila 35.M., : Problem of Elementary Education., School
BEducation in Nagaland. Thinkers Forum, Nagaland, Kohima, 1381
Page ~ 24,
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The above discussion on the isuue of educational
wastage have highlighted the seriousness of the problem in
the state, Unless major steps are taken to check the growth
of this problem in the primary system, the objective of univ-
ersal primary education can not be achieved, as this problem
has greatly hampered the efficiency of the school system.

In spite of the alarming growth in the rate of
educational wastage in the form of dropout and repetition,
there does not seemed to 5e any major steps taken to check
this growing problem in the state. Hence, the need of the hour
is to take some drastic steps to curb the rate of educational
wastage, if not altogether wipe out the high inéidence of ed~-

ucational wastage.

(b) Causes of educational wastage :-

The causes of the educational wastage vary -~ from
individual to individual, school to school and from place to
place., For example, in a particular locality, children may
dropout of the school, because their parents need their hel-
ping hand to assist them in their work on the farm or at home
and their parents see more value in immediate gain than in lo-
ng term investment in education. In another locality, children
may dropout of their school because their parents cannot aff-
ord to give them proper food, cloths, books etc. Yet in ano-
ther locality,children may prefer joinning classes held in re-
ligious places than to continue their primary education in a

school as their parents might think that children get Dbetter



61

education there. Also, the lack of attracting and holding po-
wer of the school may be one of the potential reasons for the
educational wastage in most of the schools,

A study conducted by the Department of FEducational
Administration of the NCERT) revealed certain significant ca-
uses of wastage and stagnation in primary and middle schools
in India in terms of school variables, pupil variables and
family variables.

(i) Causes in relation to school variables :

1. The rate of dropout is related to the shift system in sc-
hools. The rate is higher in double-shift than in single-
shift schools. Among double-shift schools the rate is lo-
wer in morning shift than in evening shift schools. As
the result is based on the data collected from the “Union
Territory of Delhi only, the sample is too small to permit
any generalisation on a large scale,

2. The rate of dropout is nagatively related to the qualifi-
cations and the higher the per capita income of the tea -~
chers posted in a school, the lower the rate of dropout.

3. Similarly, the rate of dropout is nagatively associated
with the cocurricular activities provided in the schools.
This implies that the larger is the provision of cocurri-
cular activities in a school, the lower is the rate drop-

out.

1. Wastage and Stagnation in Primary and Middle School.
NCERT, New Delhi.




L.

(1ii) Causes_in relation to pupil variables :

1.

2.
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The rate of dropout is positively related to the distance
of teacher's residence from school. Also the lower teac~-

her-pupil ratio, the lower the rate of dropout.

The academic performance of stay.ins is superior to that
of dropouts.

Dropouts have lower attendance in school than that of stay
-ins.A pupil who has less than 60 percent attendance 1is a
potential dropout.

At the time of admission to school, more dropout than stay
-ins are of the age higher than the one prescribed by the
state Departmert of Education.

Stay-ins are more interested in educaticn than dropouts.
More stay-ins than dropouts are rewarded by their parents
as kind and competent.

More stay-ins than dropouts are rewarded by their parents
on educationally relevent activities,

More stay-ins than dropouts are punished in the school on
educationally relevent activities.

More stay-ins than dropouts hold leadership assignments
and monitorial position in school.

More stay-ins than dropouts percieve that their parents

attach high significance to education,

(1ii) Causes in relation to family variables :

1 L]
2.
3.

More dropouts than stay-ins come from small-sized families,
More dropouts than stay-ins are the only children. |

More dropouts than stay-ins are the first borm children.
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L4, DMore dropouts than stay-ins come from homes which have
suffered the loss of one or both parents.

5. DMore drcpouts than stay-ins come from nuclear families,

6. More dropouts than stay-ins belongs to scheduled caste/
scheduled tribes and other backward classes,

7. More dropouts than stay-ins come from families which are
engaged in occupation llke agriculture, labour and arti-
sanship.

8. More dropouts than stay-ins comes from families having
lower educational status.

9. More dropouts than stay-ins come from families having
lower income level,

10, Parents of relatively large number of stay-ins are youn-
ger in age than those of dropouts,

11, Parents of stay-ins are more satisfied with éhe academic
performance of their children than the parents of dropouts.

12. More parents of stay-ins than those of dropouts feel sa-
tisfied with the provision of physical facilities in sc-
hool. \

13. More parents of stay-ins than those of dropouts percieve
the need for educating their children as greater.

14, More parents of dropouts than those of stay-ins percieve
the burden of the cost of education as heavier,

It seems that the causes of educational wastage
are interrelated with each other to a great extent. For exa-

mple, irregularity in attendance has something to do with the
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poverty at home where the child has to be detained occatio-

nally to assist the parents. Moreover, some causSes of educa-

tional wastage are such that, immediate remedy 1s not possi-

ble In the eommtry. Fnr sxnnple, the mont important progrn-

mme to reduce educational wastage in the primary school 1is to

imp.'ove the general economic condition of the parents so that

they can maintain their families well and are not tempted to

retain their children at home tor their economic stringencies,
If we analyse the causes as revealed by different

studies, we find that by and large, the following are the

causes of educational wastage for which some action plan is

possible,

1. Heterogeneity of age-groups.

2. Fresh admission throughout the year.

3., Irregularity of attendance.

4, A wrong system of examination.

. Stagnation or failure.

. Lack of emphasis on teaching beginning reading.

5

6

7. Lack of books and stationaries with children,

8, Large classes (high teacher-pupil ratio).

9. Defective curriculla.

10. Improper techniques of teaching primary classes.

11. Parental difference to education (lack of programmes of
social education)

12. Lack of atracting and holding power of school.

13. Incomplete school and single teacher school.
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14 . Poor relationship between educational system and the needs
of the community.

15, Lack of competence and social as well as economic status
of teachers.

16, Ineffective and inadequate co-curricular activities in
the schools.

17, Lack of motivation for learning in pupils.

18, Excessive involvement of the pupils in domestic work for
assisting the parents.

19, Ineffective inspection and supervision.

20. Lack of instructional materiesls suitable for primary
schools.

These causes may be applicable to one school or
the other. Yet, there may be schools for which the causes of
educational wastage may be unique to them and those may not
be found in the above list,

Before planning an action programme for reducing
educational wastage in a particular school, it is essential
that the causes of educational wastage applicable to that sch-
ool may be determined first of all.

With regard to Nagaland, Some causes may be Same
but, some causes may vary.It is still not explored in depth,
Therefore, the present study aims to seek the causes and sug-
gest action programmes for reducing the incidence of educati-

onal wastage in the state,

i
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2. 16. CONCEPTUALISATION OF THE STUDY

The theorftical background of the study as discu-
ssed in the foregoing pages reveals that,the problem of educa-
tional wastage is of great concern for all those who are asSo-
ciated with the development of primary education in Nagaland.,
The problem is also of great concern for the educational admi-
nistrators and planners who are always blamed for the ineffi-
ciency of the primary educational system in the state.

It seems that the rapid expansion of primary educa-
tien ~#ith high enrol-ment has resulted in huge amount of edu-
cational wastage, which has drawn the concern of all who are
in the field of education. Unless certaln drastic measures are
teken to check this growing problem, the state cannot achleve
its objective of universalization of primary education.

The problem of educational wastage in the form of
dropout and repetition has greatly affected the qualitative
development of the whole educational system. The educational
system has become inefficient and ineffective as it does not
have the ability to retain and graduate all the pupils who en-
tered the educational system and thus, brings wastage to the
individual in particular and to the society as a whole.

It is a well known fact that, in crder to educate
a child we make some kind of investment on him with the expe-
ctation that his education will yield more return in future.
However, it happens that before completing the course of stu-
dy, the child leaves the school. Thus, investment made on them

does not give commensurate returns., The money spent on him,
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his time and his resources are all wasted. Thus, in short it

brings wastage of time, money and human resources.

‘™

A suitable solutiocn to this problem is therefore
very neccesary. However, without knowing the extent of the in-
cidence of educational wastage and the root cause of the pro-
blem, the solution cannot be possible. Studies in this area
to find out the causes of educational wastage at different ti-
mes and different places in the country confirms that, much of
the educational wastage is due to low economic status of the
paren*s where, children are withdrawn from schools so as to
help their parents in the home or to supplement the family in-
come, Other major factors are, illiteracy of parents, low edu-
cational status of parents, Parents apathy towards education,
social taboos, lack of educational facilities in schools etc,

Regarding educational wastage, Nagaland is ho ex-
ception, Rather, the problem seems to be more serious in this
part of the country. According to one study in Nagaland,out of
every 100 pupils admitted 1in the first grade hardly 25 comp-
lete the elementary course. However due to lack research stu-
dies in this area, the accurate data is not avallable. Hence
an intensive and indepth study in this area in Nagaland is ve-
ry much neccesary,

Thus, it is quite Justified at this stage to take
up a research study to find out the extent of educational wa-
stage and intemal efficiency of primary schools in Nagaland
which may go a long way in highlighting the gravity of the pr-
oblem for the educational planners and administrators, so as

to bring improvement in the educational system in the state,
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CHAPTER -~ III.

<

REVIEW OF RELATED LITERATURE.

: 1. INTRODUCTION :

To grasp the present problem in deplb, it 18 nec~
essary to have the conceptual understanding of the problem
which is quite impossible without reviewing the work done by
researchers and the comment given by them in the past. The
review of related literature is thus, an essential component
of research work as it throws light on the whole problem,

- Review of related literature helps the researche;,
to acquiant himself with the current knowledge in the field
or area in which he is going to conduct his research. It also
enable the researcher to define the limit of his field and
brings him up to date on the work which others have done and
thus, to 'state the objectives clearly and concisely. It also
helps the researcher to select those areas on which positive
findings are likely to result and his endeavours are likely
to add knowledge in a meaningful way. It helps the investiga-
tor to avoid unintentional duplication of the well established
findings.

In education, the problem of educational wastage
and stagnation is of paramount importance. As such, 1t has
commented the attention of researchers, policy makers, plan-
ners and educators who are trying to understand the nature of

the problem better, so that some ways and means for reducing



the problems can be sought for.

It is apparent that the problem of educational wa-
stage 1s not the same everywhere even in the same .country.
Its incidence vary considerably from state to state, from
community to community and even from School to school in the
same district. Many kinds of studies have been done on ‘the
assumption that the rate of educational wastage could be re-
duced if we once trace the cause and incidence of this prob-
lem.

Thus, it is in this background, the present study
is devoted to the review of related literature in the areé
of educational wastage a* primary education level. The revi- |
ew of the studles conducted on the area of educational wast~-
age haé been clustered under two sections : (1) Studies done

abroad and (2) Studies done in India.
2. STUDIES DONE ABROAD:

The review of related literature done abroad on
the problem of educational wastage can be broadly grouped un-
der two heads 3

(A) The extent of the incidence of educational

wastage.,

(B) The causes of educational wastage.
(A) The extent of the incidence of Educational Wastage.

Koratuden? (19385) quoted the study of the Public
school of Philippines 1952-'55, which reported that 10 percent

1. Koratuden (1985) : An Investigation into the causes of Was-
tage and Stagnation in Primary Schools at Mokokchung Town.

Unpublished M.A. Dissertation, Submitted to NiHU, Shillong,
1985, Page - 71,
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of the children in the age group did not enter school and
that 75 percent of the enrolement in grade I left school be-
fore reaching the last grade of elementary stage and showing
a dropout rate of 62 percent for boys (almost twice as high
as that of girls). In the investigation conducted by Segal
and Schwarn as quoted by Koratuden, fourteen cities were in-
cluded. Voluntary and involuntary . withdrawals were carefully
distinquished. In generalyit was found that most of the drop-
outs occured in the tenth grade. The rate of dropping out was
higher for hoys than girls and the number of dropouts was gr-
eater in larger cities. Among the withdrawals which occuféd
during four years period of study (1952-'55), 82 percent we-
re voluntary dropouts. Out of this it was further classified
as to reason for leaving. The largest group 54.5 percent of
voluntary withdrawals consisted of those who entered emplo&-
ment, In this group boys out numbered girls by 2 to 1. The
next largest group 16.9 percent withdraw because of lack of
interest in schools and here, boys out numbered girls and it
was 5 to 3., The third largest group include 10.4 percent who
left for a variety of reasons that did not fit easily into va-
rious categories used., Various other small groups were also
identified as, 3.1 percent were needed at home, 3.3 enlisted
in the armed forces, 4.7 percent (largely girls) left because

of marriage and 7.5 percent because of inability to adjust.
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Mc Creary and Kilch! (1953) also conducted a stu-
dy in Orange County Calitormia and reported that only 50 pe-
rcent of 427 dropouts were working and many of them were wo-
rking in part time Jjobs such as, baby sitting, lawn mowing
and car-washing. Dresher? (1954) in his study in Detroit sc-
hools, studied 622 pupils out of which 311 boys and girls we-
re found withdrawn voluntarily. Seymour> (1941), conducted a
study in which he interviewed 161 girls and 235 boys who had
dropped out from the school during the period 1952 - 1937,
The study reveals that a greater percentage of boys than gi-
rls dropped from school. f

U.S. Office of Educad::i.on/4 (1962) found that 13 pe-
rcent of all dropouts left school in grade 12, In Orange Co-
unty, Califormia, the dropout percentage was 24.9, whereas in
Lousiana it was 9 percent,

In Ohio, the study done by Nachmen and  others?
(196%), it was revealed that 44 percent of the boys dropout
and 36 percent of girls dropout were below average in emotio-

nal maturity.

1. McCreary, Harold and Kilch Donald E. (1953): Now Hear Youth.
Bulletin of Califomia State Department of Education. Volu-
me 22 October, 1953, Page, 27 - 4k,

2. Dresher, Richard H. (1954): Factors in Voluntary Dropouts.
Personal and Guidance Joummal, xxxii, January 1954, Page-
287 - 289.

3. Seymour {1941): Survey of School leavers in Rochester, New
York.

4L, U.S. Office of Education (1962): Holding Power of U.S. Sc-
hools Rises in School Life. U.S, Office of Education(7962).

5. Nachman Leonard R. and others (1963): Pilot study of Ohio
High School dropouts, 1961-'62, Ohio State Department of
Education, 1963, Page - 53.
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Maryland 1 (1963) revealed that 40 percent of dropouts  had
never gotten out of Junior liigh Schools and had dropout in the
7th and 8th grade. The study also revealed that one half of
the dropout had been compelled to repeat a grade al least on-
ce in elementary or Junior high school.

Jones? (1964), in his study in Lousiana revealed
that 1,436 left school in grade 7th, 1,897 left in grade 8th
and 3,173 left in grade 9th. A total of 6506 or 4O "~ percent
dropped out of school to enfer the world of work, with less
than 9 years of schooling. In several other studies, as ma?y
as 70 percent had been retained atleast once and 4O percent
twice or more. Schreiber® (1964), conducted a study in Proj-
ect school dropouts, involving more than 500,000 High school
pupils in 128 cities with the population of over 90,000, It
was found that 15.1 percent of the High school dropouts left
school in grade 12. Carventes! (1965), studied two groups si-
milar in terms of sex, age, I.Q school attendance and socio-
economic backgrounds. One group consisted cf dropouts and
the other of students who continued their education through
high school graduation., He concluded that the greater the nu-
mber of nagative factors working within the pupils total envi-

1. Maryland Study (1963): Our School Dropouts, What can the
school do?. The State Department of Educatlion, T965. pp-4B8.

2. Jones (1964): The School Dropout in Lousiana, 1963-'64,
Bulletin NO, 1026. Lousiana Department of Education, 1964.

3. Schreiber {1964); The School Dropouts, Washington DC.

4, Carventes (1965): The Dropouts: Ann Arbor. University of
Michigan, Michigan Press, 1965.
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ronment, the greater the chance of dropout.

Los Angeles City School District1(1965), revealed
Lhnl the subject marka of dropouls during their last school
yeara wore sustantially pelow those of the graduates. The dr-
opouts had a grade point average of 1.19 (D). The graduates
had a grade point average of 2.63 (B-). Yet, 30 percent of dr-
opouts were making (C) average. Even at Junior High school le-
vel grade 7th, the difference in school marks are quite appa-
rant. The future dropout had (C) averagas (passing), while the
future graduates had (B) averages. The study also revealed th-
at 43 percent of the dropouts were not living with both nafu'-
ral parents,

Loyd2 (1978) collected third grade information fr-
om 788 boys and 744 girls, of whom 24,8 percent and 1€.5 per -
cent respectively eventually left school without graduating.
The study revealed that there were significant difference fou-
nd in the third grade in terms of course grade, grade retenti-
on, and standardised achievement scores. Covill Servo and Ro-

sen3 (1978), found that the greatest percent of non graduates

1, Los Angeles City School District Study (1965): Dropouts ve-
rsus Graduates. Report NO, 266, The District.

2. Loyd D.N. (1978)3 Prediction of School Failures from III
Grade Data. Journal of Educa:ional and Psychological Mea-
surement., Volume 38, pp - 1193-1978,

3. Covill Servo and Rosen (1978): Analysis of Dropouts in Va-
rious Districts in New York State.
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in Ohio were found in rural countries. It is apparent however,
that administrators of larger districts report early dropouts
ns a problom more fraequently than do administrators of small-
er districts,

Nei11! (1979), in his study revealed that the nu-
ber of dropouts from secondary schools, as a proportion of
the total rise from 2.9 percent in 1954 to 33.2 percent in
1978, In 1976, almost 91 percent of the counties, 17 -years
old were enrolled as compared with 75.6 percent in 1960 and
68.2 percent in 1950, These students brings increasing div?r-
sity of backgrounds and abilities. Many who entered and comp-
leted high school in 1970's would never have gone Jbeyond 8th
grade in prior decade. Some of those who constitute the dro-
pout group would certainly have not entered high school or
even Jjunior high school. He also reported that about one mil-
lion adulescent girls nearly one in ten conceive each year,
and 600,000 young women carry their pregnancies to full term.
An estimated 400,000 pregnant teens are under 17 year of age.
Eight out of ten of these mothers under the age of 17(seven-
teen) never finish high schools. For these students keeping
up with school becomes impossible and many female dropout re-
ports pregnancy as a reason for dropping out. This study was

also supported by Peng et al2 (1983)-

1. Neill S.B. (1979): Keeping Students in School, Problems and
Solution. Washington DC. American Association of Administra-
tors, Critical issues , Report Arlington, Va: 1979, pp- 32.

2. Peng et al (1983): High School Dropouts, Preliminary Result
from the liigh School and beyond. Survey paper presented at
ghe a?uai meeting of American Research Association, Montreal

1983).
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The Census Data! which have been computed on a ye-
arly basis for more than 20 years show no long term increase
in the agregate dropout rate. Only short term increases. The
dropout 1wule for perdons 16 and I't years old, increased from
7.8 in 1968 to 8.8 percent in 1980 and then declined to 6.8
in 1994. The dropout rate for persons 18 and 19 years old in-
creased from 15.7 percent to 16,7 percent between 1968 to 19-
82 and then dropped to 15.2 percent in 1984, State Level Att-
rition Data shows that average dropout rate for the nation
increased from 22.8 percent in 1972 to 27.2 percent in 1982
and then remain Steady between 1982 and 1984. This same data
shows that dropout rate increased quite substantially in so-
me states such as, Arkankas and Vermont.

U.S. Census Bur'eau2

computes the dropout rates as
the proportion of a given age cohort that is not enrolled in
school and has not completed high school. The figure availa-
ble are for October 138!, They show a dropout rate of 15.2
for perscns 18 and 19 years old.

The other widely cited national dropout statistics
is also based'on Attrition data. It shows the proportion of a

given entering high school class, usually the 9th grade that

1. The Census Data (1986): U.S, Department of Education. Sta-
te Education Statistics, Washin%ton DC. U.S. Department of
Education, January 1984 and 1986,

2. U.5. Census Bureau : U,S, Department of Census, School en-
rolment, Current Populaticn Report Series - Page, 20, Wa-
shington DC. U.S5.Govemment Printing Office,
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graduate four years later. The figure show an average attri-
ticn rate of 29.1 percent for a high school class of 1984 in

United States, with state level attrition rates varying from

a low of 10.7 percent in Minnesota to a high of L3 .3 percent

in Lousiana.

Brown, Rosen, Hill and Olivas! (1980), in their
study reveals that dropout rates are higher for American Ind-
ians and particularly Cubans and Mexican Americans. Kolstad
and Owings2 (1986), also reported that the incidence of drop-
ping out concerns variations among social groups and socilal
systems. There is a wide variation of dropout rates among éo-
cial groups. The study revealed that, dropout rates are high-
er for members of racial ethnic and language minorities for
men and persons from lower socio-economic status. A national
survey of 1980 high school Sophomores shows an overall drop-
out rate of 13.6 percent. But dropout rate computed with this
data varied from 12.2 percent for whites to 18,7 percent for
Hispanics, from 12.€ percent for women to 14,6 percent  for
men and from 8.9 percent for students from the higher socilo-
economic 1eve1§ to 22.3 percent for students from the lowest

socio-econonmic levels.

1. Brown, G.H, Rosen, N.L, Hill, S.T and Olivas (1980): The
vondltlon of mducatlon for Hlapanics Americans. Washington
DC. U.S. Govermmment Printing Office.

2. Kolstad, A.J, Owings J.A (1986): High School Dropout who
chanpge their minds aboul school. A paper presented at an-
ual meeting of the American Educational Reseach Associa-
tion, San Francisco. (April 1986).
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Trends in dropout rate based on census data also
shows variations among social groups. Dropout rate for per-
sons 18 and 19 years old declined from 23.8 percent in 1968
to 19.7 percent in 1984 for black males and from 24.7 perc-
ent to 14.5 percent for the black females and from 14,6 pe-
rcent to 14,0 percent for white females. For white males,
the dropout rate increased from 14.3 percent in 1968 to 17.9
percent in 1981, although it declined to 15.8 percent in
1984, Dropout rates for Hispanics show littile change over
the last decade, except for Hispanics males 18 to 19‘ yearf'
old for whom the rate decline from 35.5 percent in 1972 to
26,2 percent in 1984, Toles, Schultz and Ricel (1986) in th-
eir study found that in Chicago dropout rate from 63 high
schools, range from 10 percent to 62 percent. Some of these
differences in the population of studen¥s enrolled in educa-
tional system. But even after controlling for the differences
in students population, widespread differences among school
system remained. Differences that more clearly illustrate the
ability of school to educate and graduate theilr students. In
Chicago schools observed dropout rate were 50 percent higher
to 50 percent lower than the rate expected, given the compo-

sition of the students in the schools. A study of Chicago sc-

1. Toles, T., Schultz, E.M and Rice, W,K. "r. (1986): A Stu-
dy of Varintion in Diopout allributable to etfect HIph
Schools. Metropolitan rducation. Volume 2, Page- 30-35,
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hool system by Rumberger1 (1985) found that 47 percent of
students enrolled 9th grade in 1980-'81 graduated by 1984,

But only 15 percent graduated who could read at or above na-

tional average.

(B) Causes of educational wastage.

There is not a single factor that can be made re-
sponsible for the educational wastage. The investigator after
careful review of researches done in abroad has grouped the
causes under several heads as follows ¢
(1) age : |

McCreary and Kiteh® (1953) revealed that 26 perce-
nt of dropouts weres 17 years old or older. Connecticut comm-~
ission on Civil Rights® (1959) found that 41 percent of dro-
pouts were 17 years old or older. Miller™ (1963), in his st-
udy done in Syracuse, New York, found that 45 percent of dr-

opouts were 17 years old or older. Jones? (1964) found the

1. Russell W. Rumberger (1985): Design for Change, The Bott-
om line. Chicago Failing Schools and How to save them.Un-
iversity of Califormia, Santa Barbara, CA 93106,

2. McCreary William H, and Kitch Donald E. (1953): Now Hear
Youth, Bulletin of the California State Department of Ed-
ucation, (Vol.) xxii, October 1953 pp, 27 - L4,

3, Connecticut Commission on Civil Right (1959): Comparative
Study of Negro and White Dropout in selected Connecticut
High Schools., The Committee 1959. '

4, Miller S.M.(1963): The Syracuse Dropout., The Syracuse Yo-
uth Development Centre, 1963,

5. Jones (1964): The 3chool Dropout in Lousiana, 1963 - '6/4,
Bulletin NO, 1026, Louslana Dapanrlmenl of ducation,
19064,
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percentage in that group was to be 41 percent. Whitmore and
Chapmnn1'(1965) found that 52 percent of the dropout were 17
years or older.

(11) Intellectual :

Investigators are not in agreement concerming the
importance of intelligence as a factor in 3dropping out, but
some studies have found that intelligence is not particular-
ly important, while others show that low scholastic aptitude
is on of the characteristic of potential dropouts.

Several studies are of particular interest in th-~
is point. Dillon® (1949), in his studies revealed that 40 ée—
rcent of school leavers were normal or above intelligence,
Akono3 (1985) quoted the study conducted by Haeker (1953) on
the problem of dropout who revealed that LO percent of Kentu-
cky pupils who dropout before high school graduation were av-
erage or above average in intelligence. U.S. Department of
Labourb (1960) study of dropout in seven communities found
that, nearly three times as many dropouts as high school gra-
duates had IQs under 85 and thuat nearly three times as many

graduates as dropouts had IQs of 110 and over.

1. Whimore P.M. and Chapman P.W. (1965): Dropout Incidence and
Significance at Modesto High Schools, 1964~'65, Modesto, Ca-
liformia, 1965.

2. Dillon Harold J. (1949): Early School Leavers, A Major Ed-
ucational Problem. Publication NO. 401 {(National Child La-
bour Committee). 164G,

3. Akono (1985): Case Study of some Dropouts at Primary Stage.
Unpubllished M.A, Dissertation, Submitted to NEIU, 5Shlllong,
1945, Page, 19,

4, U,5, Department of Labour (1360): School and Early Employ-
ment Sxperience of Youth. A Report of Seven Committees(1952~
157 )Bureau Labour Statistcs. Bulletin NO. 1277. Washirgton
DC, U.S. Government Printing Press, Page~ 89,
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Bowman and Mathew1 (1960) found a range of 60 to
115 in IQ with a mean of 83 and they found that 75 percent of
dropouts fell in the lower half of the distribution of inte-
lligence score. Maryland Study® (1963) also revealed that 50
percent of the dropouts were below average in intelligence.

Woollatt’ (1961) reported that in New York city st-

ate holding power project 12.1 percent of the dropout had IQs
of 110 and above and 30,4 percent had IQs below 90. Aproxim-
ately 10 percent have enough intelligence to pursue college
education. McCreary and Kitch® (1963), found that 60 percent
of dropouts in Orange City had IQ of 90,

Los Angeles City School District? (1965), found
that 34 percent of the graduates had IQ of 108 or above, on-
ly 10 percent of dropouts were in this range, yet, 50.9 per-
cent of dropouts had IQ of 90 br above, Whitmore and Chapman6

(1965) also revealed in their study that most dropouts had IQ

1. Bowman H and Mathew Charls V.(1960): Motivation of Youth
for Leaving Schools. USOE Cooperative Research Project NO.
200, University of Chicago, Chicago Press 1960, page, 137.

2. Maryland State Department of Education(1963)s Our Dropouts,
what Can The School Do?. Maryland Department ol Education,
1963 . page - 48,

3, Woollatt Horne H.(91961): Why Capable Students Dropout of
High School? 1961, Page - 45,

4, McCreary William H. and Kitch Donald E. (1963): Now Hear
Youth. Bulletin of California State Department of Education.
Volume xxii, October 1953, pp, 27 - L4,

5. Los Angeles City School District (1965): Dropout Versus
Graduate. Report NO. 266. The District, 1365,

6. Whitmore P.M. and Chapman P.W. (1965): Dropout Incidencn
and Slgnificance at Modesto High Schools, (19064 - '65),
Mcdesto, Califormia, 1965,
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above 90, Havighurst et al’ (1962), Stroup and Robins® (1972),
Combs and Cooley? (1968), Moritz" (1977), Loyd” (1978) all re-
ported that overall level of intellectual ability in the drop-
out has been found to be lower,

(1ii) Reading ability

Penty Ruth? (1956) revealed that there is a rela-
tionship between reading abi.ity and withdrawal from school.
Three times as many poor readers as good readers dropout of
school and the likelihood of a poor reader's dropping out was
greater when other factors pressuring a student towards wiFh-
drawal were present. Bledsoe’ (1959) found that the drop-outs
from ninth and tenth grade had a mean reading comprehension

score of 7.9 and the rest of ninth graders,a mean score of 8.9.

1. Havighurst et al (1962): Growing up in River City. New York,
Weley, 1962. :

2. Stroup A.L. and Robins N.L. (1972): Elementary School Pre-
dictors of School Dropout among Black Maies. Journal of So-
cliology of Education, 1972, Volume-45, pp, 212 = 222,

3, Combs and Cooley W.(1968): Dropout in High School and Aft-
er School. Journal of American Educational Research, 1908,

pp, J43 - 363,
4, Moritz D.M. (1377): Sccio-econcmic and Related Factors as

Predictors of High School Dropouts Categorised by Race and
Sex. Unpublished Doctoral Dissertation. Univ.of Kansaa.1977.

5. Loyd D.M.(1978): Prediction of School Failures from III gr-
ade Data. Journal of Educational and Psychological Measure-
ment. Volume 38, pp, 1193-1200,

6. Penty Ruth (1956): Reading Ability and High School Dropout.
Teachers College, Columbia University, 1956. pp, 93.

7. Bledsoe (1959): An Investigation of Six Corelates of Stud-
ents Withdrawal from High School. Joumal of Educational
Research, L III, September 1959. pp, 3-6.
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Nachman end others! (1963) found that 75.4 percent of the dr-
opouts from whom reading test information was available, Bco-
re below the median for their grade level. 53.4 percent were
in the bottom quartile, Pénningroth2 (1963) examine selected
characteristics of disable readers who dropout of school and
those who remained to graduate. Both groups were matched in
reading scores, intelligence, school attendance, attitude to-
vards peers, parents and teachers. There was significant dif-
ferences between the two groups in reading ability or in int-
elligence. However, there was 2 marked difference in theirfpr-
imary grade experience. The retarded junicer high school rea-
ders who steved on to graduate were significantly better rea-
ders in primary grades than the dropouts. They had had a suc-
cessful school experience early in their school 1life while the

dropouts had encountered faillures,

(iv) Extra Curricular Activities
The statistical result in Maryland Study? (1963)

found that children who did not feel that they belong are le-~
ss apt to participate in the total life of the school. The

1. Nachman Leonard R. and others (1963): Pilot Study of Ohio
High School Dropouts, 1961 to '62. Ohio State Department
- of Education, 1965, page- 53.

2. Penningroth M.P, (1963): A Study of Selected Characteris-
tics of Disabled Readers In the Ninth Grade of a Large Ur-
ban Population in Gorgia. Doctoral Dissertation, Universi-

-ty of Gorgia, 1963, - :

3. Maryland Study (1963): Our Dropout, What can the School Do?
Maryland State Department of Education. 1963, Page, L8,
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dropout unfortunately seem to feel this way. Gillingham7(196h)
+no conducted a study in Dade County, Florida showed that 97.
9 percent of dropouts were not participating in extra curri-
cular activities at the time of withdrawel and that 34,2 pe-
rcerit of the graduates were not participating in such activ-
ity. Los Angeles City School District Study? (1965), found
that only a smell minority of dropouts had participated in
such programmes while in school. 83 percent had records of
1little or no participation. The record was equally poor for
both boys and girls.

(v) Discipline :

McCreary and Kitch? (1953), in their Study in Or-
snge County, Califomia, found that 18 percent of the drop-‘
outs were such serious discipline cases that the school ini-
tiated the process of early school leaving. Dresherh (1954)
in Detroit schools als< reported that the factors associated
with school leaving being discipline case. Kinney5 (1962)Ain
Hibbings Minnesota, a city with a population of almost 18,000

1. Gillinghem John (1964)s A Study of Dropout in Dade County,
Florida Public School, 1360 - '63 The De ﬁarfmenf ol Rese~
arch, Dade County Florida, 1964, Page, 12

2. Los Angeles City School District Study (1965): Dropout ve-
sus Graduates. Report NO. 266. The District 1965,

3, McCreary William H, and Kitch Donald E. (1953): Now Hear
Youth. Bulletin cof tThe Califormia State Departmenf of Ed-
ucation. Vol. 22, October 1953, Page, 127 - 144,

4. Dresher Richard H. (1954): Factors in Voluntary Dropouts.
Personal and Guidance Journal,Vol.32, January 1954, pp~
287 - 289,

5. Kinney Paul (1962): Study of Hibbings, .inessota High Sc-
hool Dropout, 1956-'6T, Hiboblngs Board of mducation, 1962.
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in North Eastern part of the statas, showed that 53 percent
of the hoys dropout and 28 percent of girls dropouts have fi-
ve or more such notation on their records as truancy, class
misconduct end breeking of school rules. Yet, only 17 perce-
nt of the boys dropcut end 4 percent of girls dropout. App-
roximately one fifth of all the dropouts were forced to lea-
ve school as a result of disciplinary action. Pearl! (1962)
found. that the patterm of delinquency was not limited to hi-
nself but apneared to be a constant of family behaviour, He
found that 43 percent of the families of dropouts had some,
involvement with crime or delinquency. | ’
A follow up study done by Schneller? (1962) of
potential dropouts in a single high school in Seatle, Washi-
ngton, found that whereas the rate of delinquency defined
as invelvement with Juvenile court was 3 percent for the to-
tal youth population, it was 7 percent for those youngsters,
tantatively identified as dropouts but who did not succeed
in graduating and 35 percent of those who in fact, did drop-

out. Nachman and others> (1963) found that discipline was

1. Pearl Aurthur (1962): The School Dropout Problem, Roches-
ter, Part 1, New York State Division for Youth, 1962,

2. Schneller Pete (1962):1 Unwilling Learner and Dropout Stu-
gxé 1958 -'61, Ballard High School, Seatle, Washington.
962.

3, Nachmen Leonerd R, and others (1963): Pilot Study of Ohio
High Schoul Dropouts, 1961 - '62, Ohio 3tate Department
of Educaticn, 1963. Page, 53.
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a frequent problem for 10 percent of boys and 3 percent of
girls during their elementary school years. At the seconda-
ry school level, discipline was reported as being a frequent
problem for 27 percent 6r boys snd 11 percent of girls, a
threefold increase. Silverstone and Hoyt1 (1963), in Bridge-
port Connecticut, a study of court records revealed that 24
percent of high school dropouts had personal court records.
In eaddition, referal for other members of the dropout fami-
lies showed that one~third of the families of these youngs-
ters had members with court recornds. Here too, the area fig-
ure for juvenille offences 1s approximately three percent‘df
the total Juvenile. In the above both studies, the percenta-
ge of dropout, who beceme involved with the court was extre-
mly high i.e, 35 and 24 percent respectively. In other words,
the delinguency rate among Seatle dropouts was 12 times that
of the stayins, while in RBridgeport it was 8 times as great,
Thus, while the majority of the dropouts tends to be law ab-
iding, they are clearly more susceptible to delinquency and
more often in trouble with law enforcement agencies than the

average child,-

1. Silverstene and Hoyt C.G. (1963) : Bridgeport Connecticut
School Dropout Study. A Preliminary Report. Bridgeport
Board of Education, 1963, Page, 53.
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Los Angeles City School pistrict’ (1965), study
based on the responses of the Vice Principals found that one
in five boys and one in ten girls had been in custody of law

enforcement agency during the year prececeding the dropping
out. Havighust et al? (1962), Combs and Cooley> (1968), Tse-
ngh (1972) also found that poorer social, personal ad justm-
ent are menifested by agressive behaviour, early drinking etc.
ilaryland S‘a‘;udy5 (1963) reported that only one quarter cof the
dropouts have previouslwr been suspended from school and that
cne fifth hed been considered serious behaviour problems by
school suthorities. BPachmen Green and Wirtanen® (1971) also
reported that behaviourc) problems in school are assoclated
with dropping out include absentism, truacy and discipline
problem.

Spivak and Cianci’ (1987), reporting on a longit-

udinal study of 611 inner city school children found signifi-

1, Los Angeles City School District(1965): Dropout Versus Gr-
aduates, Report NO. 266, The District. 1965.
2. Havighust et al (1962): Growing up in River City. New Yo-
rk, Weley, 1962,

3, Combs and Cooley W. (1968): Dropout in High School and af-
ter Scheool. American Educational Research Jourmal, 1968,
page, 343 - 363.

L, Tseng M. (1972): Comparisous of Selected Familial Perso-
nality and Vocational Variables of High School Students
and Dropouts. Journal of Educational Research. Vol, 65,
page, 462 - 466, '

5. Maryland Study (1963): Our Dropout, What can the School
do?. Maryland State Department of Education, 1963, pp-L42.

6. Bachmen J.G, Green and S.Wirtanen I.D.(1971): In Rumber-
ger High School Dropouts. Review of Edi.cational Research,
1987. Volume 57, NO, 2, Page, 110 -119,

7. Spivak G. and Scianci N, (1987)s High Risk, Early Behavi-
our pattem and later Delinquency.In J.D. Burchand & S.N.
Burchand (Eds) Prevention of delinguent behaviour, pp, &44-
74, Beverley Hills, CA Sage Publication,
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cent relationship between behaviour rating in kindergaten th-
rough grede TII and misconduct in classroom at age 14 and 15,
school disciplinary measures and police contacts by age 17.
The more significant early readings included, classroom dis-
turbances, impatience, disrespect, defiance, irrelevant res-
ponsiveness and inattentiveness withdrawn, The longer diag-

nosis end intervention are delayed, the greater the barrie-

rs to chenge are likely to become.

(vi) Family background :

The study conducted by Seymour! (1941) revealed
that students dropout from school in order to help and pay.
expenses at home. Johnsen? (1947) also found that there is
frequent dropout because of lack of money. Hollinghead? (1949)
in his classic study, Elmtowns Youth, found that in the mid-
dle social class all boys and girls finished their eight gr-
ade and 11 out of 12 of those who eventually dropout had en-
tered high school. But 75 percent of children from the lower

social class had dropped out before they were 16 years of age.

1, Seymour (1941): Survey of School Leavers in Rochester.
New York.
2, Johnson (1947): Employment Problem of out of School Youth.

3. Hollinghead August B. (1949): Elmtowns Youth. The impact
of Socilal Classes on Adolescent, Wiley 1949, Page, 480,
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Young! (195%4) conducted a study in Tueson, Arizona and repor-
ted that majority of dropouts came from low income families
who lived in sub-standard housing and belong to racial minori-
ty. Children from such a background find it hard to feel that
they belong, or that what they leamed in school will ever be
of any use to them.

Bowman and Mathew® (1960), found in their River Ci-
ty that 87.7 percent of dropout were in lower class and 1.4
percent ware in upper end miadle classes, In Rochester, New
York, Pear13 (1962) revealed that one out of every three drop-
ocuts came from families on welfare. The Maryland State Depa;t-
ment of Education® (1963) found that 52 percent of the parents
of dropouts vere either unskilled workers or unemployed., It
can bhe safely assumed that a large proportion of the remainder
wverg low gkilled or semi-gskilled workers. These are people who
generally occcupy the lowest rumgs cf social and economic lad-
der. Nachmen end others? (1953) in their study in Ohio, found

that 55 percent of the fathers of dropout were classified as

1, Young (1954) : Lost, Strayed or Stolen, Clearing House 29;
82 - 92; 1954,

2, Bowman, Paul H and Matthews, Charles V, (1960) : Motivations
of Youth for Learming Scheol. USOE Cooperative ReSearch Pro-
Ject NO, 200 U Chicago Press,1960. 137 p.

3. Pearl, Arthur (1962) : The School Dropout Problem, Rochester,
Part I. New York State Division for Youth, 1962.

&4, Maryland State Department of Education (1963) ¢ Qur School
Dronouts: What can the School Do? The Department, 1963, 48 p.

5. Nachman Leonard R, and others (1953) : Pilot Study of Ohio
High School Dropouts, 1961-1962, Ohio STate Department of
Education, 1363, 56 p.




89

unskilled or semi-skilled., However.according to Ohio Census on-
ly only about 30 percent of the employed males over 25 years
were holding unskilled or semi-skilled jobs. It was also found
that fewer than two percent of the fathers of dropout were cla-
ssified as professionals, wherecas, the census data inddicated
that 10.9 percent of the employed males over 25 held professio-
nal positions. The study also 1ndicated that 44 percent of dr-
opouts came from home which were below the average economic le-
vel of their community and only 2.7 percent came from homes wh-
ich they rated as being above average, Graves’ (1964), in a st-
udy of dropout done in White Plains found that 52 percent jof
the chief wage earners in families of dropout were classified
as unskilled. Alabama State Department of Education2 (1964) fo-
und that 78 percent of the dropouts came from the two lowest
classes and only 2 percent came from the two highest classes.
Greathouse3 (1964) found in his study done in 9 Apppalachian
Counties, 3 in Kantucky, Tenessee and West Virginia and found
that 30,9 percent of the fathefs of dropouts were unskilled

workers. Koratuden¥ (1983) quoted Alvi.study done in D.,B, Khan

1. Graves, M.F. (1964) : Dropout Study, White Plains, New York
Public Schools. White Plain Board of Education, 1964,

2. Alabama Jtnte Department of Fducntion (1964) 1 Facta and [PL-
gures of Dropout in Alabama. The Department. 196/,

3. Greathouse, L.M. (190L) ¢ The Southem Appalachian Dropout
Study, 1962-1963. Berea College, 19CL.

4, Koratuden (1983) : Investigation into the Problem of Primary
Education in Mokokchung District. Unpub’ished M.A., Diserta-
tion submitted to NEHU, Shillong, 1983,
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District of Pakistan who reported that, the most important si-

ngla factor was poverty of parents nnd employment of children

in agriculture, besides, unfavourable attitude to woman educa-

tion. Whitmore.. and Chapman1 (1965) found that more dropouts
are coming from broken families, not living with both natural
parents. The Los Angeles Study2 (1965) found that almost one
fourth of the parents cf dropouts encouraged their children to
dropout and enother cne fourth were indifferent, fewer ~ than
one half of the parents of dropout encouraged their children
to stay in school. Combs and Cooley> (1968) revealed that the
lower socio-economic status often manifested by lower educa%;-
onal attainment of parents has usually been found. Havighust
et al® (1962), Kelly Veldman and Mcquire? (1972), Stroup and
Robins® (1972), Tseng ! (1972), Moritz® (1977), Loya® (1978),

all sunported this finding.

1, Whitmore,P.M. and Chapmen, P.W. (1965) : Dropout Incidence
and Significance at Modesto Hizh Schools ﬂ96£-“§55. Modesto,

*  California, 1965.

2., Los Angeles City School District Study (1965): Dropouts: ver-
sus Graduates. Report NO. 266, The District, 1965,

3, CTombs and Cooley (1968) : Dropout in High School and after
%ﬁhool.gournal of American Educational Research 1968, page
o545 = 363,

4, Havighust et al (1962) : Growing up in River City. New York.
Weley, 1962..

5. Kelley Veldman, D.J.and Mcquire (1972) : Multiple Discrimi-
nant Prediction of Delinquency and School Dropout, Joumal
of mducational and Psychological Measurement, 1972,

6. Stroup and Robins, N.L. (1972) : Elementary School Predic-
tors of 3chool Dropouts among Black Males. Journal of Socio-
logy of Education. Volume 45, page 272-222, 1972,

7. Tseng, M. (1972) : Comparisons of Selected Familial Persona-
lity and Vocational Varlables of Hipgh School Students and
Dropout. Jourmal of Educational Research, Volume 65, pp-462-
L6, 1972,

8. Moritz, D.M. (1977) : Socio-economic and Related Factors as
Predictors of High School Dropout, Categorised by Race and
Sex. Unpublished Doctoral Disertation, University of Kansas,
1977.

9. Loyd, D.M. (1978) : Prediction of School Failures from III
grade Data. Jourmal of Educational and Psychological Measure-
ment, Volume 38, pp 1193 - 1200, 1978.
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Rumberger1 (1983 ) revealed that the family related factors as-
sociated with dropping out include low educational and accupa-
tional attainment level of parents, low family income, speaki-
ng a language other than English in the home, single parent fa-
milies and the absence of learning materials and opportunities
in the home. This is also supported by Steinberg, Blinde and
Chan? (1984), Ekstrom et al® (1986).

(vii) Parents Education :

The educational level of parents has been found to
be the most significant factor in dropping out. This is un-
derstandable in the light of parents occupational, economic.'and
social level. Bledsoe® (1959) found an almost perfect inverse
ratio between parents educational level and percentage of drop-

uts., He found that those students whose parents had had some
collegiate edication did not dropout, Those whose parents had
completed high sSchool education dropout t» the smallestA ex-
tend. Next renked those parents with one to three years of
high school, than those parents with one to four years of sc-

hool had the largest proportion of dropouts amcng the children.

1. Rumberger,R.W. (1983 ): Dropping out of High School: The in-
flunce of Race, Sex and Family Background. Amerlican Educati-
onal Research Jourmal., Volume 20 pp 199 -~ 220, 1983,

Steinberg, Blinde and Chan (1984): Dropping out among Lang-
uare Minority Youth, Review of Educational Research. Vol.54.
pp 113 - 132, 1984,

3., Ekstrom, R.B. et al (1986): Who Dropout of School and Why?
Findings from Naticnal Study. Teachers College Record, Vol-
ume 87, pp 356 ~ 373, 1986.

4, Bledsoe Joseph C. (1959): 4&n Investigation of Six Correlates
of Students withdrawal from High School. Journal of Educati-~
onegl Research, Volume III September 1959.

N
.
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Maryland Study1(1963) found that 78 percent of mothers and

80 percent of fathers of dropouts had themselves never fini-
shed high schools. Also, 25 percent of mothers and 30 percent
of fathers had never gotten beyond sixth grade. In rural sch-
ools 70 percent of dropouts had quit before grade 10 and that
90 percent of mothers and 93 percent of fathers had never fi-
nished high schools and 76 percent of these parents were eith-
er unskllled workers or unemployed. Nachman and other's2 (1963)
found that almost 70 percent of mothers and fathers of dropouts
were themselves dropouts and the percentage rose to 80 percent
in those cases where the pupils dropout in grade 9. Also,~%p—
re than one third of the mothers and almost two fifth of the
fathers had completed fewer than 9 years of education. Fi-
field® (1964) in Pocatello Idasho, found that out of 107 drop-
outs, only one had a parent who was a high school graduate, wh-
ereas, 70 percent of the stay-ins had parents who were high
school graduates., Interestingly enough, 30 percent of the gra-
duates came from homes where the parents had fewer than 12 ye-‘

ars of education. Gillingham& (1964) found that among the drop-

outs in Dade County, 69 percent had gérents who were dropouts,

1. Maryland Study (1963): Our School Dropouts, What can the
School Do? Maryland Department of Educatlion, 1G53, pp - 48.

2. Nachman and others (1963): Pilot Study of Ohio High School
Dropouts, 1961~1962, Ohio State Department of Education.
pp. 53, 1963.

3. Fifield, M.(1964)s Pocatello Idaho, Dropouts Study. Pocatello
Board of Education, 1964,

4. Gillingham John (1964): A Study of Dropout in Dade County.
Florida Public School. 1960-'63, Department of Research, Dade
County, Florida, 19C4, pp. 124.
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but that among the graduntes only 37 porcent of the paronta
had fewer than 12 years of schooling. To put the matter in a

different way, 31 percent of the parent of dropouts had had

12 years or more of education. While, 63 percent of the grad-
uates had parents who had graduated.

In Alabama1 (1964), 85 percent of *the fathers and
53y percent of the mothers of dropouts waere dropout themselves
and even more revealing is the fact that, almost one half of
the fathers, 1l.e, 47 percent and two fifth of the mothers had
never completed the seventh grade.

|
(viii) Educational causes: .

Koratuden® (1983) quoted the study conducted by
Johnson in 1947 who reported that the main causes of dropouts
are dissatisfaction of the students with their school life,
This dissatisfaction aroses because of lack of different cou-
rses provided to them, They also felt that their teachers were
not sufficiently interested in them as individuals. Dillon>
(1949) made a study of 1360 individuals who left school early
in five large cities., He found that major reasons related to
school were: frequent grade fallures in elementary schools, fre-

quent transfer from school to school, evidence of feeling

1. Alabama State Department of Education (1964): Facts and Fi-
gures of Dropouts in Alahama. The Department., 1964,

2. Koratuden (1983): An Investigation into the causes of Wast-
age and Stagnaticn in Primary Schools at Mokokchung District.
Unpublished M,A DiIsertation, submitted to NEHU, Shillong-1983
pp. - 720

3, Dillon Herold, J. (1949): Early School Lecavers, A Major Edu-
cational Problem. Publication NO. 401 (National Child Labour
Committee) October 1940,
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insecurity or lack of belongingness in school, lack of inte-
rest in schonol work, could not learn, discourage and dislike
of teachers or subjects are the symptoms of early leaving.
Dr‘esher'1 (1954) conducted a study in Detroit Schools
and reveals that the main factor assoclated with school leav-
ing as; elementary school failure and low scholastic aptitude.
Maryland Study2 (i963) also reported that 70 percent of drop-
outs are irregular in attendance, had three or more failures,
lack of interes*, lack of scholastic success etc. were some of
the important factors. Moos and Moos” (1978) found that stude-
nts tend to be absent from classes as they percieved the schp-
0l to be high in level of competition and teachers control and

found that tgachers percleved them as low in their support. Ha-
vighust et al? (1962), Stroup and Robins® (1972), Combs and Co-

oley6 (1968), Moritz’ (1977), Loyd8 (1978), found that academic

1. Dresher, Richard,H. (1954): Factors in Voluntary Dropouts.
Personal and Guidance Joumal, xxxii, Jan. 1954, pp.287-289.

2. Maryland State Department of Education (1963): OQur Dropouts,
What can the School Do?. The Department, 1963, pp - 48.

3. Moos and Moos, B.S.(1978): Classroom Social Climate and Stu-
dents Absence and Grade. Jourmal of Educational Psychology.
Volume ~ 70, pp. 263 - 269. 1978.

4. Havighust et al (1962): Growing up in River City. New York.
Weley, 1962.°

5. Stroup,A.L and Robins,L.N,(1972): Elementary School Predic-
tors of School Dro out amoqg Black Malaes, 3So0ciology of Ldu-
catlan, 1972, 0.3, pp. 212 =222,

6. Combs and Cooley (1968): Dropout in High School and after
Schocl. Jourmal of American Educational Research. 1968,

PP 505 - 363.

7. Moritz, D.M. (1977) Socio~economic and Related Factors as
Fredictors of High School Dropout, Categorised by Race and
Sex. Unpublished Doctoral Disertation. Univ, of Kansas, 1977.

8. Loyd, D.M. (1978): Prediction of School Failures from III
grade Data., Jourmal of Educational and Psychological Measu-~
rement, Volume 38, pp. 1193 - 1200, 197¢.
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achievement as reflected in grade point average, courses failed

and achievement test scores has been uniformly found to be lo-

wer cn dropouts. Ne:Lll1 (1979), Robins and Ratcliff? (1980),

Quay and Allen3 (1982) found that dropouts are lower in soclo-

economic hackgrounds, academic aptitudes and reading skills.

They have higher rate of absentism and truancy and poorer per-

sonal adjustment.

Silberberg” (1971), Stroup and Robins’ (1972), Kal-

pan and Luck6 (1977) established that dropout behaviour is pre-

dictible in the elementary school years with frequent absentism

and academic failure being the most viable signs. Eliot7 (1978),

Cold and Mann® (1984) also indicated that withdrawal of stude-

nts from school is often & respouse to goal failure experienced

primarily in the academic and social context of the school,.

1.

Neill, S.B, (1979(: Keeping Students in School: Problems and
Solutions. AASA Critical Issues Report. Arlington, Va: Ameri-
can Association of School Administrators, 1979,

kobins, L.N and K.3 Rateliff (1980): The Long term Outcome of
Truancy. In Out of School: Modern Perspectives in Truancy and
School Refusal, edited by L. Hersov and I. Berg. New York :
John Wiley and Sons, 1380,

Quay, H.C and L.B Allen (1982): Truants and Dropouts, In Ency-
clopedia of Educational Research, Volume 5, 5th ed. edited by
H.E Mitzel., New York: Free Press, 1982.

Silberberg, N.E and M.C Silberberg (1971): School Achievement
Dilinquency. Review of Educational Research LT{(1977):T17-34,

Stroup, A.L and Robins, L.N (1972): Elementary School Predic-
tora of Iligh School Dropouts among Black males, Joclology of
tlducation, 1972, U.S pp. 212-222.

Kaplan,J.L and Z.D Luck (1977): The Dropout Phenomenon as a
Social Problem. Educational Forum, Vol., 47 pp. 41-56, 1977.

Sliot, D.S (1978):Dilinquency and School Dropout. In Crime in
Society, edited by L. Savitz and N. Johnson, New York. John
Wiley & 3ons, 1978.

Gold, M. and D.W Mann (1984): Expelled to a Friendlier Place.
A Study of effective altermative schools. Ann Arbor. Univer-
sity of Michigan Press, 1984,
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Natriqllo1 (1992) bias revearlad that the connaction batween un-
aatiafaetory studentys experiencen with the school antthority Ayv-
stem which lead inevitably to a failure to attain goals are
students withdrawal from school. He also stated that when stu-
dents percieved schocl performance, standards as unattainable,
they are more likely tc become discouraged from school. Evide-
nce of this disagreement lacks the form of apathy, participa-
tion in nagative activities and absentism, all precursors of
dropping out. Neil (1979) notes, 'students who fall behind
thelr clasamatea dropout more rouadily than those who do not!',
Peng, Takali, Fetter53 (1983) found that poor performance is
accompanied by expressed reasons to leaving such as.'i dislike
school! or 'school was not “or me'. Rumbergerh (1983) found
that expulsion and suspension from school are indicators of
problems that students experience from school that lead to fai-
lure to complete high schools. Pallas’ (1984) found that poor
academic performances, truancy and in school dilinquency, all

are strong predictors of early school leaving.

1. Natriello, G. (1982): Organisational Evaluation System and
Student Disengagement in Secondary Schools., Final Report to
the National Institute of Education. St. Louis: Washington
University, 1982, ‘

2. Neill, S.B (1979): Keeping Students in School: Problems and
Solutions. AASA. Critical Issues Report. Arlington, Va: Ame-
rican Association of School Administrators, 1979.

3. Peng, S.3, Takai, Q.T and Fetters, W.B (1983): High School
Dropouts: Preliminary Result from High Schools and Beyond.
Survey Paper presented at Annual meeting of the American Re-
search Association, Montreal, (1983).

4. Rumberger, R.W (1983): Dropping ocut of High School. The in-
fluence of Race and Sex and iamily Background. American Edu-
cational Research Joumal. Vol. 20, pp. 199 - 220, 1983.

5. Pallas, A.M (1984): Determinants of High School Dropouts,
Ph. D. Dissertation. John Hopkins University, Department of
Socioclogy. 1984,
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Borus and Car'penter1 (1984) found that school rela-
ted factors associated with dropping out have recieved consi-
derable attention particularly because many of these factors
are ones that can be manipulated by practice and policy. It is
fairly well documented that poor academic achievement in sch-
ools as measured by grades, test scores and grade retention is
associated with dropping out, This finding is also supported by
Exstrom et al? (1986), Wehlage and Rutter‘3 (1986). F‘j.rle!4 (1986)
found that many drorouts attend school wit!: poor facilities and
inadequate teaching starff condition that could effect their pe-
‘rformance in school and ultimately their decision to 1ledve
schoecl. Toles, Schultz and Rice? (1986) found that school le-
vel dropout rates vary widely even controlling the differences
in students population. This further suggests that school rela-
ted factors exerts a pcwerful influence on students decision to

leave school,

1. Borus, M.E and Carpenter, S.A (1984): Choices in Education.
In M.E Borus {(Ed.) Youth and the Labour Market. pp. 81-110.
Kalamazoo, M.I, W.E, Upjohn Institute of Employment Reseach.

2. Ekstrom et al (1986): tho Dropout of 3chool and Why? Findings
from National Study. Teachers College Record. Volume-~87.
pp. 356 -~ 373,

3. Wehlage, G.G and Rutter, R.A (1986): Dropping out: How much

do Schoola Contribute to the Probiem?, Teachers College Re-
cord, Volume - 87, pp. &77 - 68L. 1986.

4, Fine (1986): Why Urban Adolescent Dropout of Public High
School?, Teachers College Record, Volume - 87. pp. 393-409,

5. Toles, Schultz and Rice (1986): A Study of Variations in
Dropcut lates attributable to the effect of High School
Metropolitan Education., Page 50 - 38,
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%, STUDIES DONi IN INDIA.

The review of related literature done in India on
the problem of educational wastage can be broadly grouped un-

der two heads :

(A) The extent of the incidence of educational was-
tage.

(B) The causes of educational wastage.

(A) The extent of the incidence of educational wastage.

In India, the problem of educational wastage first
came to light with the Report of Hartog Committee1 in »1?29.
which remarked that, #Throughout the whole educational sysfem
there 1s waste and ineffectiveness", The first five year plan
(1951-1956) also drew attention to the lar;e wastage that oc-
curs in various forms at different stages of education. Of the
total number of students entering school in (1945-'46) only 4O
percent reached class 1V in 1948-'49. The expenditure on the
remaining 60 percent was largely wasted, Koratuden?® (1983) quo-
ted the study cf Naik who carried out an investigation on was-
tage and stagnation in primary schools revealed that, 65 per-
cent of the children are withdrawn from school long before com-
pleting the elementary course because tbey can work at home or

on the farm, esprecialy after the age of nine,

1. Report of Hartog Committee Calcutta, (1929): Superintendant,
Govenment Printing Press, 1329. page 43. Govermment of India
Publication.

2. Koratuden (1983): Investicavtion into the causes of Wastage
and Stapgnation in Primary Schools at Mokokchung Town. M.A
Dissertation, NEHU, Shillong,
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The Primary Education Department1, Bombay (1957)
conduc ted a study on the incidence of dropout in Worli (Bombay).
The study resulted that the incidence of dropout in class I 1s
alarmingly high. Out of every one hundred children on rolls in
the first grade, 23 percent dropout in the sixth month and one
in every twenty four children in the class, either terminates
his studies or has his studies interrupted within a period va-
rying from one fo seven months of the commencement of schooling.
The percentage of dropout falls sharply from twenty three per-
cent in grade I and fourteen percent in grade II and it goes
on decreasing upto class 1V, j‘

The study conducted by NCERTZ (1970) revealed that,
out of one hundred students enrolled in grade I about 39 per-
cent dropped or stagnate in grade I and II, 8 percent each in
grade III and IV, 7 percent in grade V, 3 percent in grade VI
and 24 percent passed in grade VIII. The percentage vary from
region to region for example, in 1973-'74 to 1977~-'78, there
was a dropout rate of €5.8 percent at primary stage alone. Bi~
hari” (1969) in his study revealed that in the Block selected
for study 55.6 percent of the estimated number of children from

6 to 11 age groups were found enrolled in school against 79.7

1. Bombay Municipal Corporation (1957): The extent and causes
of non-attendance of children under comp'ilsory age group in
ten different localities in greater Bombay. Primary Educa-
tion Dapartment, Bdombay, 1957,

2. NCERT (1970): Action Frogramme for Reducing Wastage and Sta-
gnation of Primary Level. NCERT, New Delhi. 1970.

3. Bihari (1969): Wastage and Stagriation in Primary Schools
among Tribals in Gujarat. In: Buch, M.B (ed.) Third Survey
of Research in zducation. NCERT. pp. 113.
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percent in general population. Valod Block shows the highest
percentage of enrolment with 78.14 percent and lowest 44,9 pe-
rcent. In all the schools there were many children on the ro-
11s who had never attended schools. In one Block about 46 per-
cent of the village had no school. The exact rate of wastage

in Block were 69.8 percent in Shabmalaji, 74 percent in Sukhar,
60.7 percent in Nanihiyal and 55.4 in Valod. The rate of was-
tage in tribal block taken together was 68.4. In actuality on-
ly 5.6 of the total enrolment completed grade IV. Only 31.6
children in grade I could move to grade II in the first attept,
which indicated that the rate cf stagnation in grade I was
68,4 ﬁercent. The corresponding figure from grade 1I, III and
IV were 27.9, 21.1 and 12.4 percent respectively.

Masavi' (1976) found that the rate of wastage in
two selected base year of 1967 and 1968 were 40 percent and
34 percent respectively. First grade was found to be a stumb-
ling block in the sphere of primary education. The rate of sta-
gnation was high in the first grade. Ashram schools showed lo-~
wer rate of wastage than Panchayat schools. Pratap D.R2 and
others (1971) a}so revealed that the highest rate of absentism
was observed in January, Februavy, April and October, This 1in
related to the cycle of agricultural operation, festival cele-~
brations and marriage seasons. Government School represent the

highest percentage of wastage.

1. Masavi (1976): Wastage and Stagnation in Primary Education
amongst Tribals of Guijarat. Page 154,

2. Pratap, D.R (1971): Absentism, Stagnation and Wastage in
Primary Schocls of Tribal Areas of Andhra Pradesh. Tribal
Cultural Research & Training Institute, Hyderabad. In: Buch
M.B., {ed.). Third Survey of Research in Education. NCERT,
page - 936,
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Khan' (1972) in his study analysed the available

(1963~'64) and (1964-'65) data showed that the output per 1000
cohort enrolment came to 453. Only 473 for boys and 4039 for
girls. This indicated that 547 students out of cohort enrolm-
ent of 1000 pupils were dropping out in the period 1963-'64 to
1964-165, This output varies from 682 to 224 in the states fo-
llowing 5 grade system. Besides this huge dropouts, if the phe-
nomeaon of stagnation was also cosidered, the input-output ra-
tio came to be in order of 87 percent, 94 percent for  girls
and 71 percent for boys., Tho statewlse wastage rate varies from
one another considerably. Agarwal, H.N% (1972) in his studyﬁin
Mahendragarh T.D. Block found that, wastage rate was about 98
percent in primary stage that is, from ciass I to IV in Gover-
nment schools (tribal) and Tribal Welfare Depértment Schools.
The overall percentage of wastage was 91.31 percent at primary
stage. The study revealed that, the rate of wastage was highest
at grade I i.e, €0.77 percent and lowest in grade V i.e, 17.91
percent. The indices of stagnation were 34,66 percent in class
I, 17.34 percent in class LI, 3.39 percent in class III - and
7.59 vpercent in grade IV,

Masavi’ (1974) in his study also found that overall

enrolment firure in the first four years wag 65 percent,

1. Khan (1972): Wastage in India. In: Buch, M.B. (ed.) Second
Survey of Research in Education. NCERT., page -~ 460,

2. Agarwal, H.N. (1972): Wastage and _Stagnation in Mahendrapgarh,

T.D Block. In : Buch M.B (ed). Third Survey in Education,
NCERT. Page 102,

3, Masavi (1976): Wastage and Stagnation in Primary Education
among Tribals of Gujarat., 154 Tribal Research and Training
Institute, Gujarat Vidhyapith, Ahlmedabad.
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However, only 9.1 percent of the total number enrolled in sta-
ndard I was found to be the weakest point in the sphere of tri-
bal éducation. In fact, the rate of wastage at this stage was
69.6 percent for the cohort of 1966.'67 and 1969-'70. Khande-
kar1 (1974) also revealed in his study that as many as 69 per-
cent of dropouts stopped their education on their own, while
31 percent on the suggestion of their parents. Majority of the
dropouts and their parents reported that they were compelled
to discontinue their studies, Only 38 percent of dropouts had
jobs, but as many as 72 percent of the dropouts who had no job
spent their time aimlessly. Venkata Subramanian® (1977) revéa-
led in his study that the variation irn enrolment waere influen-
ced oy the school facilities provided, the literacy level att-
ained by parents, the number of inhabited villages etec., The
study shows that the coefficient of primary schools was found
to be 0.55. The cost of wastage in Tamil Nadu was 211,05 lakhs.
Chandra Shekaran® (1978) in his study revealed that
the retention rate was found to he very low for boys as well as
girls. Girls being lower than boys. Less than 35 percent comp-

leted the lower primary stage and less than 22 percent comple-~

1. Khandekar (1974): A Study of Dropout, Journal of Social Cha-
nge. Volume 34, page 367 -~ 385,

2. Venkata Subramanian (1977): Economic Aspects of Growth of
Primary Education in Tamil Nadu., Ph.. D. Economics, MS Univ.
In: Buch M.B. (ed.) Third Survey of Research in Education.
NCERT. page, 297.

3, Chandra Shekaran (1978): A study on measures taken by Gove-
rmrent of Karmataka in the field of Primary Education duri-
ng the specified period 1947-1972, Ph., D. Education., MS Uni-~
versity. In: 3uch M.3. (ed.) Third Survey of Research Edu-
cation., NCERT.
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ted the higher stage successfully. The scholastic achievement

reflected in the rate of promotion, was not related to the pre-
sence or ahsence of the incentive scheme, The overall dropout
rate was more for beneficleries than the non beneficieries, The
study alsc shows that there is no relation between the presence
of incentive scheme and the intemmal efficiency of the educatio-
nal system,

Sarkar (1980) conducted a pilot investigation and
indicated that domestic work azcounted for 70 percent of the
female dropout. Inedequate income for living accounted to the
third of female dropout and 80 percent of male dropout, ISEQ:2
(1981) in its study in (Karmataka) found that the dropout rate
is highest in class I. Similar findings were also reported by
Pillai,G.V., Benjamin, J. and Nair, K.R.® (1980) who reported
in their study that dropout percentage was highest in class I
and lowest in class V, Setharamub (1983) found that the incide~
nce of dropout in slum areas in class I, II, III and IV were

46,20, 24,20 and 9.60 percent respectively.

1. Sarkar (1980): A pilot Investigation of School Dropouts, Re-
asons. Demographic Research Unit, ISI Calcutta 1980, In:
Buch MB Third Survey of Research .in Education. page 948,

2. ISEC (1981): A Study of Universal Primary Education in Kar-
: nataka. In: Buch, M.3 (ed.) Third Survey of Research in Edu-
cation. page 899,

3. Pillai, G.V, Benjamin,J. and Nair (1980): A study of Dropout
in Primary Education in Kerala. State Planning Board, Govt.
of Trivandrum., 1980.

L, Setharamu, A.3. (1983): Education in Slums: Ashish Publish-
ing House 8/81, Punjabl gdagh, New Delhi 110026, 198%,
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Janchyala B.G. ’I‘ilak1 (1982) found that the dropout
problem is very severe, His study revealed that out of 100 pu-
pils that entered grade I, only 37 pupils reached grade V and
about 11 percent reached grade X. Out of 100 pupils entering
grade VI; about 44 percent dropout or stagnate before reachi-
ng grade X. The study also revealed that the rate of wastage
is at its peak at grade V, when the majority of pupils have
to normally change from primary school to high school., Once
the students cross grade V, a large number of pupll do not
drop or stagnate untill grade VIII, when pupil have to appear
for public examination in their student career., The rate o}
stagnation here is about 506 percent. Mathur, J.5., Jain,S.P.
and Rahim, C.A2 (1982) in their study revealed that the rate
of dropout in all the four states under study in primary sch-
ool level was relatively high as compared to that of high sch-
ool level,

SMIA ZAIDI® (1991) reported that in primary level
that is, from class I to V, out of every 100 children taking
admission in class I in 1973-'74, 61 students dropout before
reaching class V in the year 1977-'78. The figure for schedu-~

led caste is about &4 percent and for scheduled tribes it is

1. Jandhyala, 3.G. Tilak (1982): Wastage in Education in India,
A Case Study of Andhra Pradesh. Indian liducational Review,
Volume 17, NO. 2 April 1982.

2. Mathur, J.S., Jain, S.P., Rahim, C.A. (1982): Rural Youth
from Poverty Groups, Dropout and Non Students, A Study of
four States. NIRD.

3. SMIA ZAIDI (1991): Problems of wWastnge in School lducation.
Dropout at Zlementary Level., Journal of Educational Planni-
ng and Administration. Volume V, NO, 2 April 1997,
page 173 - 183.
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as high as 76 percent. It is a clear evidence that a high rate
of dropout contributes to high level of wastage at primary sta-
ge of education.

Regarding the middle level, that is, from class VI
to VIII out of 100 pupil taking admission in class VI in the
year 1975-1'76, about one fourth dropped before reaching class
VIII. The figure of scheduled tribes are even more disappoin-
ting as it is as high as about 31 percent. It is further dis-
heartening to note that over a period of 8 (eight) years the
dropout for total children has incresed marginally rather than

decreasing. ’

Again in evaluating the level from class I to VIII,
the study shows that out of every 100 children who took admis-
sion in class I in 1970~!'71, as high as 77 percent dropped out
without reaching class VIII. Thus, it is clear that despite a
high coverage of enrolment in class I, the target of achieving
universalization of elementary education does not seemed to be
possible in the near future because of high dropout rates, The
dropout rate at elementary level for scheduled caste is 81 per-
cent and for scheduled tribes is 88 percent.

In anélysing the classwise dropout ZAIDI revealed
that; (a) At the elementary level, the highest dropouts takes
place in class I. For the latest cohort i.e, 1974-'75 to 1981~
182, about 36 percent dropped out in class I which is nearly
half of the total dropout upto class VIII. (b) As compared to
primary classes the dropout rate at middle ciasses 1s quite le-

ss. Roughly, three fourth of the students taking admission in
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class VI reached the fina) grade of middle level i.e, class
VIII. (c) Out of the students taking admission in class I only
about 38 percent reached class V and hardly 28 percent reached
class VIIT. (d) It is very disheartening to note that over a
period of 15 years (i.e, from 1960-'61 to 1974='75) the reten-
tion rates have reduced marginally. In 15 years dropout rates
in class I have reduced from about 40 pe}cent to about 35 per-
cent. Thus, the progress in retention is almost negligible,
(d)Transition from primary level to middle level seems to be
better. The latest cohort data shows that out of 38.6 percent
students reaching class V in the year 1978-'79, as high as’
34,4 percent are enrolled in class VI in 1979-'80, which means
that dropout from final class of primary stage to the first
class of middle stage is only 4.4 percent. K.S. Chaulam1(1992)
in his study reveals that the rate of enrolment to the corres-
ponding age group of 6 to 14 years in the state of Andhra Pra-
desh was found to be 57.95 percent in 1956-!'57 and has reached
76.51 percent in 1965-'66 and later declined to 64.55 percent
in 1973-'74, It rose to 72.55 percent by the ~nd of fifth plan
and it is assumed that it would have reached 90 percent Dby
1984-185,

Regarding the dropout rate, it was found to be high-
est at second standard among all communities and also - among
boys and girls in the different districts., This is true both

in rural and urban areas. The dropout rate is found to be dec-

1. K.S. Chaulam (1992): Rural-Urban Contrast in Primary Edu-
cation. A Study of Selected Mandals in Visakha Patnam Dis-
trict of Andhra Pradesh. Journal of Educational Planning &
Administration. Vol. VI, NO. 2 April 1992, pp. 161-179,
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lining as one moves on from the second standard., The rate of
dropout among different caste groups in the study is found to
be highest (100 percent) among scheduled castes in urban area.
Interestingly, dropout rate among scheduled trites in the tri-
bal area is found to be less than (17.64 percent) their rate
in the urban and also in rural ares, On the contrary, the dro-
pout rate among other communities is found to be highaest(100
percent) in tribal areas. An interesting conclusion can be
drawn from this observation. The children of tribals in the
urban areas and the children of other communities in the tri-
bal areas are found to be either frequent wanderers or nomaas,
and as such, they do not allow their children to persue theif
education. As a result of this behaviour the dropout rate of
their children in the two settings are found to be high.

Arun, C,. Mehta ' (1994) in his study, Efficiency and
its Correlates, reported that, though, 94 percent of the popul-
ation in rural areas was served by primary school facilities
within 1 kilometer, yet, 14,08 willion boys and 9.84 million
girls who had taken admisicn in grade I in the year 1984-1985
only 7.99 million boys and 5.12 million girls could reach to
grade V in 1988-'89 which means that 56.75 percent boys and
52.03 percent girls dropped out from the educational system
before they reach grade V., At the all India level in the year
1988-'89, the repetition rate was 4,40, 2.74, 3.11, 4,50 and

1. Arun, C. Mehta (1994): Efficiency and its Correlates: A
Cross - State Analysis., Perspective In Educatlon, 71994,
Volure 10, NO.2 pp. 115 =120,
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5.19 percent respectively in grade I, II, III, IV, V as again-
nt 4.37, 2.78, 3.22, 4,24 and 4,90 percent for girls. R.L Bhat
and Effat Yasmeen1 (1994) in their study; Economics of Wastage
in Primary Educations: A Case Study of Kupwara District in Ja-
mu and Kashmir, revealed that the total number of stagnation in
1987 and 1988 was 310 out of the total enrolment of 4,232 in
24 sampled schools. This shows a stagnation rate of 7.32 per-
cent. The study revealed that the stagnation rate was higher
in rural areas as compared to urban areas. The respective per-
centage being 8.16 and 4.10, The stagnation rate was also fou-
nd to be higher in middle schools as compared to primary scﬂo-
ols and high schools.

The study alsc found that stagnation rate was 15~
wer in schools with majority of untrained teachers as against
2.26 percent stagnation rate in schools with less percentage
of trained teachers. The stagnation rate was as high a3z 12.77
percent in schools where the majority of teachers were profes-
sionally trained. On deeper consideration, it turned out that
private schools, with majority of untrained teachers had lower
stagnation rate, p?esumably due to greater accountability on
the part of the teachers in such schools, The stagnation rate
was 4,31 percent in prlvate schools as compared to 8.12 percent

in govermment schools.

1. Bhat, R,L. and Effat Yasmeen (1994): Economics of Wastage in
Primery Education: A Case Study of Kupwara District In Jamu
and Kashmir. Joumal of Educational Planning and Administra-
tion, Volume wviii, NO., 4, October 1994, pp. 457 - 462,
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The study also indicated that in the period under
study (i.e, from 1984-'88) 133 students out of the total enro-
lment of 10,461 in the primary stage of 24 sampled schools had
dropout, which revealed an average anual dropout rate of 1.27

percent.

(B) The causes of educational wastage.

There is not one single factor that can be made re-
sponsible for the educational wastage. The investigator, after
careful review of the researches done in India, has grouped the

causes under the following heads :-
f

1

(1) Age
The Primary iducation Department, Bombay1 (1956),
conducted a study on the incidence of dropout in primary sch-‘
ools in Worli and revealed that children who are older by two
vears than the average age of the class, leaves school in lar-
ge number before completing the lower education, Sharma and
Sapra2 (1969) also reported that dropout are those, usually ol-
der in age and comes from families of low income groups. Khan-
dekar (1974) also reported that comparatively, children  of
illiterate parents started the education of their children at

a late stage, at the same time, they were not helped to conti-

1, Bombay Municipal Corporation (1956): The Extent and Causes
of Non~gttendance of Children under Compulsory Age Group in
10 different Localities in Greater Bombay. Primary kducation
Bombay, 1956.

2. Sharma and Sapra (1969): A Study on Wastage and Stagnation
in Primary and Middle School in India. NCERT, New Delhi.

3., Khandekar, M. (1974): A Study of Dropout, Jourmal of Social
Change, Volume 34, pp., 367 - 385,
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nue their studies. Most of the children dropped out at the age
of nine, ten and eleven vears. Ramkumar (1980) found in his
study that parental disinterest and economic insolvency, resu-
lted in numerous children Joining school at a very late stage
and students wastage increased with the increase in age. T.S.
Nagamani and Y. Raja Rajeswari® (1988) in their study found
that majority of the respondents, that is, 62 percent of girls
joined school at the age of 8 years. (late school goers). This
might be the reason, for most parents are illiterate and -did
not realise . the need for sending their children to school at
an early age. K

(ii) Low achievement and lack of motivation.

Agar‘wal3 (1972) pointed out in his study that low
intelligence, poor in studies, lack of study habits, lack of
interest in education were some of the causes of dropout. Khan-
dekarh (1974) also reported that quite a few dropout has higher
aspiration, Kundu and Chakraborty5 (1977) reported that reading

interest and reading habits among the dropouts and their parents

1. Remkumar, E.R. (1980): Dropout Dilemma. The Illustrated Week-
ly of India. C. 112, pp. 27 - 29.

2. Nagamani, T.S, and Rajeswari, Y. (1988): Factors Responsible
for Dropping out of the School of 7 to 12 years Girls, Jour-
nal of Educational Research and Extention. Volume 24, NO., 3
January 1988, pp. 159 = 164,

3, Agarwal, H,N. (1972): Wastage and Stagnation in Mahendragarh
T.D. Block. In: Buch M.B (ed.) Third Survey of ReSearch Edu-
cation, NCERT, 1986. pp. 102.

4, Khandekar, M. {1974): 3tudy of Dropout. Journal of Social
Change, Volume 34, pp. 307 - 385,

5. Kundu and Chakravborty (1977): Wastage in Primary Schhols. A
Psychological Study. Indian Educational Review, Volume 12,

pp. 87 - 930
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were almost absent. The future .asperation of both the child
and parents were confused and there is no conformity between
immediate and future expectation. Vathsala1 (1981)v revealed
that poor achievement in reading and number abilities and fai-
lure were associated with dropouts. He also 1dentifiéd dropout
as having low slf acceptance and achievement motivation. They
have neurotic predesposition. S.Mohan2 (1981) also pointed out
that the stay-ins and the dropouts differed significantly with
respect to their achievement motivation, personal adjustment,
school adjustment and educational interest. Singh and Gopal3
(1984) also found that socio-economic status of the student ha-
ve significant relationship with academic achlevement, Peoplo
of low eccnomic status did not achieve high in studies.
(1ii) Location.

Desai and Desai“ (1957) conducted a study and fou-
nd that wastage was more in backvard districts. Wastage for ad-
vanced Hindus and Jains communities were much lower than the

average figures, whereas, those for intermediate and backward

1. Vathsala {(1981): Potential Dropouts at Middle School Level,
Ph. D. Madras University, In: Buch M.B. (ed.) Third Survey
of Research in Education. NCERT, 1981, pp. 984-

2. Mohan, S, (1981): Criticel 3Study of Factors ilelated to With-
drawal of Secondary Stage., Ph. D. kEducation, Kar University.
In: Buch M.B (ed.) Third Survey in Research in kducation,
NCERT, 1981, pp. 914,

3. Singh and Gopal (1984): A Socio-psychological Study of High
School Dropouts, Ph. D. Kum University 1984, In: Buch M.DB
(ed.) Fourth Survey cf Research in Education. pp. 1126,

4, Desai and Desai (1957): Wastage in Secondary Education in
Gujarat. In: Buch M.B. (ed.) A survey of Research in Educa-
tion. Barodas; The Centre of Advanced Study in tducation,
1974,
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Hindus as well as Muslims were much higher than the average,
Raj, N.,K.1 (1978) also revealed in his study that thae parcent-
age of dropouts of scheduled caste and scheduled tribe was
higher than that of caste groups. The percentage of dropouts
and left out differed among different categories of parental
occupations. He also reported that the numbers of dropouts and
left cuts were high among children whose parents were manual
labours. The study also reported that the rate of dropout was
more in families which were low in family literacy index. The-
re was more dropout rates in nuclear families than in - Joint
families. ]
ISEC? (1991) also reported that dropout rate is hi-
gher in scheduled caste.and scheduled tribe and also in the
families where there is illiterate parents. Pillai G.V.,Bénja-
min J. and Nair K.R.° (1980) in their study of dropout in pri-
mary education in Kerela, found that students belonging te sc-
heduled céstes, scheduled tribes and other backward communities
constitute the majority of the dropout that is, 69 percent.

Vathsala® (1981) also pointed out that potential dropouts are

1. Raj, N.K. (1978): Socio-economic Factors and their Interre-
lationship among the Out of School children. Ph,D. Education,
Madras University, 1979. In: Buch M.B. Third Survey of Re-
search in Education. pp. 179.

D IARC (1981 )1 A dtudy of Undvernal Primary lducation in l'um-

kur District (Kamataka) Bangalore. In: Buch M., Third
Survey of Research in Education. NCERT. 1386. pp. 899.

3. Pillai, G.V, Benjamin, J., Nair K.R. (1980) : Study of Drop-
outs in Primary Sducation in Kerela, State Planning Board,
Govt, of Kerela, Trivandrum. IBID. pp. 932.

4, Vathsala, S. (1981): Potential Dropout at Middle School Le-
vel. Madras University. IBID, pp. 984,
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more in rural schools than in urban schools. This finding was
also supported by A.N. Sinha' (1981) that the incidence of
dropout in rural area is higher than in urban schonls. Sharma
and Sapraz (1969) also repdrted that about /43 percent of drop-
out are from rural areas. Jandhyyala B.G. Tilak® (1992) also
revealed in his study that there is significant difference be~
tween rural and urban rates. The rate of wastage in rural areas
at elementary level is as high as 92 percent, while, the cor-
responding figure is 60 percent in urban areas.
(iv) S:x. |
Pratap, D.R. and others®™ (1971) in their investiga-
tion found that there was more absenteism among girl students,
that is, 40,50 percent among girls and 30.50 percent among
boys. The Finance and Planning Department, Hyder'abad5 (1974)
also reported that the percentage of girls attending . school
was considerably lower than that of boys in all age group§ and

the disparity tended to become more acute in the higher are

1. Sinha, A.N, (1981): A Survey of Non-enrolled, Non-attending
and Dropout Children of b-14 Age Group in Hazaribagh Distri-
ct, Patna, IBID. pp.867.

2. Sharma and Sapra (19€9): A Study on Wastage and Stagnation
in Primary and Middle Schools in India. NCERT, New Delhi.

3. Jandhyala B.G. Tilak (1982) Wastage in Education in India,
A Case Study. Indian Educational Review. Volume 37, NO. 2.

1992. page 58 =83,

L4, Pratap D.R. and others (1971): Absenteism, Stagnation and
Wastage in Primary Schools of Tribal Areas of Andhra Pra-
desh., Tribal Cultural Research Institute (Hyderabad). In:
Buch M.B. Third Survey of Research in HBducation. NCERT,
1986. page 936.

5. The Finance and Planning Department, Hyderabad (1974): Sur-
vey of Primary Education in Telangana Region, Hyderabad. in:
Buch M.B. (ed.). A Survey of Research Education. Baroda: The
Centre of Advance Study ia Education, 1974, -,
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group. The percentage of dropout and stagnation was generally
lower among boys than among girls. The incidence of stagnation
among primary school was higher as compared to multipled tea-
cher schools in urban as well as rural areas.

Knandekar (1974) also reported in his study that
more girls than boys stopped education due to non economic re-
asons, Similar study has been reported by Masavi® (1976) that
the percentage of wastage is found to be more among girls than
boys. Raj N.K. (1978) in his study, 'Socio Economic Factors
and their Interrelationship among the Out of School Children',
found that the percentage of girls was more than the perceﬂt—
aga of boys in the enumarated out of school childroen.

Srivastava® (1980) found that one of the major re-
asons for female dropout in school was lack of seperate school
for girls, distance from home and domestic work. ISECB, Karna-

taka (1981) also reported that dropout rate among girls ~<was

1. Khandekar, M (1974): A Study of Dropout. Journal of Social
Change. Volume 34. page 367-385.

2. Masavi (1976): Wastage and Stagnation in Primary Education
in Tribal Areas in Gujarat. In: Buch M.B. Third Survey of
Research in Education. NCERT, 1976. page 154.

3. Raj, N.K. (1978): Socio Economic Factor and their Interre-
lationship among the Out of School Children. IBID. pp. 179.

4, Srivastava (1980): Survey of Ncn enrolled, Non attending
and Dropout Children of the Ape Group b - 14 in Ferozpur
District.

5. ISEC (1981): A Study of Universal Primary Education in Tum-
kur District.Karnataka, Bangalore. IBID. page 899,
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higher than among boys. Jardhyala, B.G. Tilak (1982) also re-
ported in his study in Andhra Pradesh found that the dropout
rates are higher in all grades among girls than boys. The rate
is as high as 93 percent for girls as against 87 percent for
boys. At the primary level the difference is about 10 percent.
Khanna® (1983) found that girls dropout belongs to nuclear fa-
milies of seven members on an average and with Rs. 300/ - as
an average anual income. His study also reported that the most
common reason for girls dropping out was that their  parents
want them as the girl had entered puberty.

(v) Social, ' f‘
| Naik® (1991 revealed that marriaga or bathrothal,
unwillingness of parents to send their grown up daughters to a
mixed school, lack of appreciation for girls education are so-
me of the important sociel .causes, Masavia (1976) also revea-

led that the main causes of wastage and stagnation were by’ and

large social and economic causes, early marriage among tribals

1.. Jandhyala, B.G. Tilak (1982): wWastage in Education in India.
A Case Study. Indian Educational Review. Volume 37. NO. 2.
1982. pp. 58 - 83,

2. Khanna, K. (1983 ): Preparation of Reading Materials for gi-
rl_Dropouts in Delhi Siums. Ph.D. Education, Delhi Univer-
sity. In: Buch M.B. Third Survey of Research in Education,
NCERT, 1983. page 571.

3. Naik, J.P. (1941): Investigation on Stagnation and Wastage
in Primary Schools. New Delhi, Allied Publishers Pvt. Ltd.
1975.

4, Masavi (1976): Wastage and Stagnation in Primary Education
in Tribal Areas of Gujarat, Tribal Research and Training

Institute, Gujarat Vidhyapith, Ahmedabad. In: Buch M.B.
Third Survey of Research Education., NCERT, 1986, pp. 154,




116

is also an important factor. Kundu and Chakraborti1(1977) re-
vealed that social and cultural status of the dropout is inv-
arably low, better cultural environment was not avaiiable wi-
thin the community and within the family. The study also rev-
ealed that tradition played a significant role. They were al-
so found to be aware of the financial and various limitations.
of their environment. Mani2 (1980) also reported that families
are caste based occupation. These people wanted their children
to work along with them, so they might have stopped their chi-
ldren from attending school. Most of the respondents, that is,
89 percent belong to lower socio-economic status, A.N, Sinhé?
'(1981) in his study found that social values and expectations
emerging from widespread illiteracy in the society were respo-

nsible for pocr female participation in educational system.

(vi) Teacher Training.

Bihari& (1969) on wastage and stagnation on prim-
ary education among tribals pointed out that inedequacy, inef-

1. Kundu and Chakraborty (1977): Wastage in Prima SQhQDlT.ﬁ
Psychological Study. Indian Educationa eview, Volume 12,

pp. 22 - 23,

2. Mani (1980) : School Dropout in Slums. Spotlight on Madras
Soclal Welfare. Journal of Social change. September 1980,
p:')t 22-23 -

3. Sinha AN, (1981) s Survey of Non-enrolled, Non-attending
and Dropout children oI B5-TL agé group LI Tl .

BZATIDagn. Iny
Buch M.B, Third Survey cI ResSearch in Bducation. NCERT 1986,
Page-867.

4, Bihari (1969): Wastap
als

t Primary schools
t, In: Buch M.B. Third Survey of Re-

search in Education. NCERT, 1986, page 113,
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ficiency and insincerity on the part of the teachers along
with ineffective curriculum and inefficient teaching methods
were some of the major causes responsible for educational wa-
stage and stagnation. The study olso revealed that, the high-.
er the percentage of single teacher schools, the lower the pe-
rcentage of school going children.Sharma and Sapra1 (1969) fo-
und that the rate of dropout is negatively related to the qua-
lification and per capital income of the teachers. Das? (1970)
in his study pointed out that untrained Teachers is one of the
major factor of dropping out of children from school. Masavi3
(197‘) also brought out similiar results in his findings th&t
untrained and inefficient teachers along with unsultable curr-
iculum ard medium of instruction are responsible for students
dropping out. The Govermment College of Educationh Jabalpur
(1973) also revealed that lack of interest on the part of te-
achers, students, irregularity of teachers and teachers ' not

using local dialect for teaching are responsible for dropout.

1. Sharma and Sapra (1969): A Stdy of Wastage and Stagnation in
Primary and Middle Schools in India. NCERT, New Delhi.

2. Das, R.,C. (1970): The problem of wastage and Stagnation in
Primary Level in Sibsapgar District.(Assam)., In: Buch M.B{ed)
A Survey of Research in Education. Baroda. The Centre of
Advanced Study in Education. 1974,

3, Masavi (1976): Wastage and Stagnation in primary education
in Tribal areas of Gujarat. In: Buch, M.d. Third Survey of

4. Govt. College of Education (17973) : A Study of the Incidence
and Ceuses of Wastage and Stagnation in Primary Schools.
Madhya Pradesh Educatlonal Investigation, Jabalpur, 1973,




118

Finance and Planning Department1 (1980) Hyderabad also revealed
in its study that, significant proportion of teachers were non-
matriculate, Untrained teachers constitute 15.6 percent of all
teachers in urban areas and 11.9 percent in rural areas. In ru-
ral areas matriculate teachers constitute 70.6 percent of all
teachers, while, non matriculate are found to be 26.1 percent
and graduste 3.3 percent, Kasimath2 (1980) revealed in his st-
udy that the rate of wastage was positively related to , pupil
teacher relationship. -Dropout cases as stagnation cases, per-
ceived their teachers as strict. There is marked differences
between the perception of wastage and stagnation cases on theé
part of parents, teachers and instructional varilables. ¢ ,A. N;
Sinha’ (1981) also foud that the dropout rate was significant-
ly correlated with the number of teachers in school. It also
shows that stagnation among primary school was high among si-
ngle teachers schools as compared to multiple teacher schools
in urban as well as in rural areas, Pillayu (1982) found that

teachers favours graded units which minimised the dropouts,

1. Finance and Planning Department (1980) : Survey of Primary
Education in Hyderabad, In Buch: (ed). A Survey of Research
in Education., Baroda, A Centre of Advanced Study in Educa-~
tion. 1974,

2. Kasimath (1980): A Critical Study of the Problem of Wastage
and Stagnation in Primary Education in Karnataka State, Ins
Buch, M B, Third Survey of Research in Education. NCERT,
1986.pp 901,

3. Sinha A.N.(1981) : A Survey of non-enrolled, Non-attending,

o and gggpout Children of b-14 age group in Hazarlbagh,IBID.
Pp. °

4, Pillay, G.S5(1982) : Impact of Non graded Units upon Primary
School Dropouts. Department of Education, MKU (1982, NCERT
- Firanced). In: Buch: Third Survey of Research in Education.
NCERT. 1986. Page 934,
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But additional work was not given to the gifted nor were the
slow learners attended to. The lack of orientation of teach-
ers and increased in stagnation at grade II1I, reduce the ef-
ficacy of the elementary school system. Singh and Gopa11(198h)
reported that female teachers had a great impact in the crea-
tion of motivating classroom learning. Naik® (1941) 4in. his
study revealed that, lack of women teacher in the schools 1is

an important factor of dropout.

(vii) Educational Causes.,

J.P. Hailk® (1941) found that 30 percent of wasta%e
is due to the existance of poor schools which do not complefe
full course, Other factors are; absence of ancilliary services,
school meal and school health services. Choudhoryh (1965) fo-
und that in West Bengal, high dropout and repetition is ascri-
be to the inefficiency and ineffectiveness of the school sys-
tem. Agarwal, H.N.2 (1972) pointed out that, some of the imp-

ortant causes of dropout as viewed by the teachers were ;

1. 3ingh and Gopal (1984): A 3ocio-psychological Study of High
School Dropouts. Ph.D. Kum. University, 1984, In: Buch M.B.
Fourth Survey of Research in Education. NCERT. page 1126,

2. Naik, J.P. (19&1) ‘Investigation on Stagnation and Wastage
in Primary Schools. New Delhi, Allied Publishers, Private
Limited. 1T975.

3, Naik, J.P. (1941)s IBID.
4, Chodhory(1965): Problem of Failure 1n the District of Vlest

5. Agarwal, H.N. (1972): Wastage and Stagnation in Mahendra-
parh T.D. Block. A Survey Report, Tribal Research and De-
velopment Institute, Bhopal. In: Buch M.B (ed.) Third Sur-
vey of Research in Education. page 102,
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high teacher pupil ratio, lack of text books, curriculum not
adjusted to the needs of the students, reading materials as
well as teaching materials were not available and teachers re-
main busy in the office duty. Khandekari (1972) found that fa-
ilure in examination and dislike for schools were the reason
~for students dropouts.

Ramunath Kundu and Chakraborti? (1977) revealed
that, the habit of preparing lessons regularly was not so str-~
ong among the dropouts. Again, punishment as a system of main-
taining discipline was found to be a regular feature in most
of the schools. The study also revealed that in schools mogt
of the dropouts are being punished. Aikoraj® (1979) found that
the out of school children had a relatively poorer educational,
occupational and economic backgrounds as compared to their co-
unterparts in schools., Pocr educational backgrounds and poverty
stood ouc to be the main reason for dropout and fallure in sch-
ool. A.N, Sinha[‘L (1981) found that, dropout rate was significa-

ntly correlated with the number of teachers in schools. Besides,

1. Khandekar M. (1974): A Study of Dropout, Journal of Social
Change. Volume 34, page 307 - 585.

2. Ramunath Kundu and Chakraborti (1977): Wastage in Primary

Schools, A Psychological Study. Indian Educatlonal Review,
Volume 12, page 87 - 93.

3. Aikoraj (1979): Educating Out of School Children. A Survey
of Dharavi Slums. In: Buch M,B. (ed). Third Survey of Re~-
search in Education. Page 106,

4, 3inha, A.N. (1981): Survey of Non-enrolled, Non-attending

and Dropout Children 5f & to 14 Age Group in Hazaribagh.
IBID: Page,.932.
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shortage of teaching aids, nunber of science kits, building
condition of the school, number of rooms, qualification of
headmaster etc. correlated significantly with the‘rate of non-
attendance. Mathur J.S., Jain S.P, Rahim C.A' (1982) in their
study reported that, most of the parents felt that the school
timing were unsuitable and did not provide adequate opportuni-
ty to the children to be helpful in their family occupation,
The reasons mentioned by dropouts for not attending - school
when asked were, lack of interest in studies, fallure in exa-
mination. T.S. Nagamani and Y. Rageswari2 (1988) also reporFed
that 30 percent of students dropped due to fear of examination.
National Institute of Educational Planning and
Administration3 (1991) conducted a survey and revealed that
the important factors that account for dropout were poor facl-
lities in schools, unatractive school atmosphere, irrelevant
curriculla, medium of instruction i.e, language constraints
etc, Other important factors thet has been mentioned in the
study are inconvinient location of the school, inconvinient sc-

hool timing and dislike for education,

1. Mathur, J.S., Jain, S.P., Rahim, C.A. (1982): Rural Youth
from Poverty Groups, Dropout and Non-students., A Study of
L states. Journal of k-iucational Planning and Administra-
tion.

2. Nagamani, T.3. and Rageswari, Y. (1988): Factors Responsible
for Dropping out. Journal of Educational Research and Exten-
sion., Volume 24, NO. 3. pp. 173 ~ 183,

3. NIEPA (1991): Problems of Wastage in School Education, Drop-
out at [lementary Level. Journal of iklducational Planning and
Administration, Volume 5, NO.2., April 1991, pp. 173 - 183.
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(viil) Family backgrounds and economic problems.

The Primary Education Department of Bombay1 (1956)
conducted a study on the extent and causes of non-attendance
ot greatar Bombny within the population of 48,086, The study
revealed that, on accourt of factors like domestic work, look-
- ing after younger children at home, extreme poverty, doing odd
jobs to supplement family income, truancy and migration were
reasons for non-attendance of children of compulsory age gru=-:
ops. The incidence 6f non-attendance was very high in economi-
cally depressed areas. Out of every 100 children of compulsory
age groups on an average, 24 percent were not attending schao;
due to various reasons such as, lack of accomodatlion facilities
in school and negligence of parents,

Another study was carrled out by the same Departme-
nt in 1958, which revealed that, domestic work, unwillingness
of parents to send their children unaccompanied to school are
found to be the major causes of non-attendance. The former
effect mostly the girls and the later is true in case of youn-
2 (1969)

also pointed out that lack of proper and adequate conciousness

ger children between the age of 6 to 8 years. Bihari

for the needs of formal education, parents apathy for education

-

i. Primar: ©£ducation Department, Bombay (1956): The Extent and
Causes of Non-attendance of Children under Compulsory Age-
Group in 10 different Localities in Greater Bombay. Depart-
ment of Primary Education Bombay, 1956.

2. Bihari (1969): Wastage and Stagnation in Primary Schools
among Tribals in Gujarat. In: Buch M.B. (ed.). Third Survey
of Research in Education. NCERT, 1986. pp. 113,
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poor economic condition, household works engaged by children
were some of the major causes of dropout, Sharma and Sapra
(1969) reported in their study that more dropout comes from
nuclear families, who suffered death of both natural parents.
An evaluation of wastage and stagnation in Andhra Pradesh ca-
rried out by Bureau of Econmics and Statisticsz (1970) found
that the largest percentage of dropout as noticed in class V
is due to household work, while in class I is due to financial
difficulties. It bas been observed that dropout are numerous
'in lower income groups,

Das3 (1970) in his study in Sibsagar district rell
ported that, poverty and economic backwardness claimed first
rank among fourty causes that were found to be responsible for
wastage at primary stage. Backwardness of the society and non-
stimulating social environment, illiterate parents and guardi-
ans were als§ important factors. This study was also supported

by MﬂSﬂVih (1976), Pratap D.R, and otherss (16571). They all

1. Sharma and Sapra (1969): A Study of Wastage and Stagnation
%n Primary and Middle Schools in India, NCERYT, New Delhl,
969.

2. Bureau of Economics and Statistics (1970): Evaluation Study
of vastage at .Primary Schoocl Level in A.P, Hyderabad, 1970,
Department of Planning, Andhra Pradesh.

3. Das R.C. (1970): An Investigation into the Problem of Wast-
age and Stagnation at Primary Level of Education in the Di-
strict of Sibsagar. Ph.D. Gauhati University. Ins: Buch M.B.
(ed.) A-Survey of Research in Education. Baroda: The Centre
of Advanced Study, 1974,

L., Masavi (1G76): Wastage and Stagnation in Primary Education
in Tribal Areas of Gujarat. In: Buch M.,B. (ed.) Survey of
Research in Education., NCERT, 1986. pp.154,

5. Pratap D.R. and others (19715: Absentrism, Stagnation and
Wastage in Primary Schools in Tribal Areas in A.P. Tribal
Cultural Institute, Hyderabad. Inj; Buch M.B (ed.) Third Su-
vey of Research in Education, 1986. pp.936.
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pointed out that, the most important factors contributing to
wastage was found in child labour, both paid and domestic and
also the indifferent attitude of both parent and student tow-
ards education. Agar‘Wal1 (1972) revealed that, 70 percent of
the respondents, teachers, parents and community members beli-
ved that students dropout from school because ﬁarents do not
feel the necessity of education. Their children do not get en-
ouch time to study because of household works, poor social en-
vironment, early marriage, paremts were drunkards, illiterate
and supertitious. All these factors contribute to the child's
dropout. Khandekar2 (1974) also revealed that, the most impér-
tant and single factor for children's dropout was lack of fina-
ncial resource. They belong to poor and ill-educated families,
He found that about 57 percent of parents want their children
to help them in domestic work. Masavi’ (1976) also identified
secio-economic condition of the family, ignorance among tribal
parents and physical illness to be the main causes of wastage
and stagnation. Ramunath Kundu and Chakrabhortiu (1977) found

that financial difficulties, engagement in domestic work, inte-

1. Agarwal H.N. (1972): Wastage and Stagnation in Mahendragarh
T.D. Block. In: Buch M.B. (ed.) Third Survey of Research in
Education. NCERT, 1986, pp. 102.

2, Lhhandekar M. (1974): A Study of Dropout, Journal of Social
Change. Volum2 34, pp. 367 - 385,

3. Masavi (197€): Wastage and Stagnation in Pr;mary Education
in Tribal Areas in Gujarat. In: Buch M.B. Third Survey of
Research In Education. NCERT, 1986. pp. 154.

4, Ramunath Kundu and Chakrabhorti (1977): Wastape in Primary
Schools. A Psychological Study. Indian Educational Review.
Volume 12. pp. 87 - 33,




rested in handiwork rather than schcoling, low cultural status,
confused expectation and aspiration, brother dominated and si-
ster dominated were some of the important causes of dropouts.
Dropout parents were also careless in assessing the abilities
and achievement of their children.

Raj N,K.1(1978) identified the factors as, family
factor, - economic factor, educational factor, labour situati-
on factor as raesponsible for dropout, Tha study also revealed
that the percentage of dropouts and leftouts differed among
different categories of parental accupation. The number of dr-
opouts and leftouts were high among children whose parentsqﬁg—
re manual labours. AlSo, the rate of dropout were more in fami-
lies which were low in family literacy index. Ramayana2 (1978)
also revealed that socio-economic factor that tum the child
on economic asset and brzad winner which in many cases was due
to poverty. Mani G.3 (1980) revealed that larger.ess of the fa-
mily has a significant impact on children and Bubsequently acts
as a cause of dropout, Illiteracy of parents also served &as a

contributory factor.

1. Raj N.K. (1978): Socio-economic Factors and their Interrela-
tionship among the OQut of School Children, Ph.D. kducation,
Madras University, 1979, In: Buch M.B. Third Survey of Re-
search in Education. pp. 179.

2. Ramayana (1978): Sociological Implication of School Dropnouts
in Maharastra. Journal of Scial Change, 1978.

3. Mani G. (1980): School Dropout in Slums. Spotlight or. Madras
Social Welfare., Journal of Social Change. September, 1980.
pp. 22 - 23.
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Shah M.R.’l (1983 ) also revealed in his study that

4O percent parents had not attended school at all, while 54
percent had education upto grade IV. Domestic problems like,
ill health of parents, loss of parents,engagement of children
in the home, looking after younger brothers and sisters are
also important family factors. Pillai G.V, Benjamin J. and
Nair® (1980) revealed similar findings which reported that,
ill-health, household works,poverty, were the important caus-
es. Besides, large size of the family, lack of parents educa-
tion also influenced the child to drop out from school. The
study also revealed that, majority of the dropouts were chill,
dren of casual labourers. Vathsalaz (1981) found that poten-
tial dropouts hailed from poor illiterate wage earner families,
Mathur J.S., Jain $.P. and Rahim C, At (1982) found that the

main reason for children not attending schools were; poor fi-

1. Shah M.R. (1983): A Study of the Incidence and Factors Re-
sponsible for dropout of children from Municipal and Local
Authori®y Schools in Greater Bombay and Thana District,ing
Buch M.B (ed) Third Survey of Research In Education, NCERT.
page - 955,

2. Pillai G.V., Benjamin J. and Nair (198C): A Study of Drop~
out in Primary mducation in Kerala, State Planning Board
Government of Kerala, Trivandrum, 1980, .

3, Vathsala (1981). Potential dropout at Middle school level.
Ph.I’. Madras University. In: Buch M.B (ed) Third Survey of
Research in Education.NCERT, 1986. page984,

4, Mathur J.S. (1980) Rural Youth from Poverty Groups, Dropout
and Non-student, a Study of four States NIRD. Jounal of Ed-

ucational Plannlng and Administration.
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nancial position, parents ignorance, need to suplement family
income, frequent migration of parents in search of employment.
Khanna K.1 (1983) in his study revealed that all mothers and
56 percent of fathers under study were illiterate. The remain-
ing 18 percent fathers have primary education, 13 percent each
studied upto High school and Secondary aducation. He also rep-
orted that, most of the girl dropouts belongs to nuclear fami-
lies of 7 members on an average.

Arun Kumar Shar'ma2 (1988) in his study revealed :
~ that 15.8 husbands and 15.4 wives desired to give education to
their socns only upto High school. For daughters, very few par-
enta deaired to giva graduate education, 75 parcent husbands
and 80 percent wives desired to give educatiocn to their child-
ren to High school level only. Among them, 34,5 percent husba-
nds and 50 percent wives restricted even primary education., Th-
is is note worthy here that, the low aspiration of girls educ-
ation can partly be explained. The study revealed four factors
responsible; (a) Poverty of parents. (b)Lack of awareness among
parents., (¢) Lack of infrastructure. Lack of interest on  the

part of the students., ISEC” (1981) also found that the main ca-

1. Khanna K. (1983): Preparation of Reading Materials for girls
Dropoul in Delhi Slums.Ph.D. Education, Delhi Unlversity. Ins
Buch: .Third Survey of Research in Education., NCERT, page 571.

2. Arun Kumar Sharma (1983): Educational Goals and Dropout Fac-
;o?§ $n7Rural Population., Indian Educational Review, July 1983,
age 1-7.
3. ISEC. (1981): A Study of Universal Primary Education in Tum-
kur District (Kamataka) Bengalore, 1987. In: Buch M.B(ed).
Third Survey of Research in Education, NCERT. Page 891.
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uses of dropouts were assisting the household works, tending
cattles, looking after younger brothers and sisters, and work-
ing on daily wages.

National Institute of Educational Planning and Adm-~
inistration1 (1991) conducted a study and identifies that max-
imum number of students have dropped out due to household work
or domestic work. The study shows that 50 percent of the stu -
dents in some states or even two third or more students disco-

ntinued their studies because of household works,

4, PRESENT STATUS OF RESEARCH STUDI=S:

The investigator reviewed as many as 102 studieg‘
that has been conducted in India and abroad. This has lead the
investigator to draw the following observations -

(1) Many studies has been conducted to find out the inci-
dence of educational wastage at different levels of education
such as ; Primary, Middle, Secondary, and even at gracuate and
post graduatw level. These studies revealed that the highest in-
cidence of educational wastage occurs at primary level. Moreov-
er, the highest dropout rate was found in grade I,

(ii) The review of related literature also revealed that
both in India and abroad, more dropouts are found to be in rural
schools as compared to urban schools,

(1ii) The review also fevealed. that the rate of dropout

1. NIEPA (1991) : Problems of Wastage in Education, Dropouts

at elementary Level, Journal of Educational Plannin “Ad —
minis cration. Page 173-183, ning and Ad
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was higher for males as compared to females,

(iv) Studies in India revealed that, the highest absente-
ism was obvserved in January, April and October, This is rela-
ted to the cycle of agricultural operation, festival celebra-
tion, marriage seasons etc.

(v) The studies conducted both in India and abroad to find
out the causes of educational wastage also confirmed that po-
verty of pareats, illiteracy and low educational background of
parents had a great influence over their children's dropping
out. Besides, other major causes are, indifferent attitude to-

wards girls education, deffective curricullum etc. K

¢+ 5 JUSTIFICATION OF THE STUDY.

The review of the past researches revealed that the
study of educational wastage has become a vital area of educa-
tional research all over the world, as it 1s of direct concern
for all, Jith regard to the proper utilisation of resources,
wastage in education raises many questions regarding the fun-
ding of education. Though, many researches have been done in
India and abroad, but no full-fledged study could be trace out
with respect to Nagaland., Therefore, the present study has be-
en undertaken on the following grounds :-

(1) The status of research studies =s discussed in
preceeding pag=ss snows that many studies have been conducted
both in India and abroad, to determine the extent of educatio-
nal wastage at different levels of-education, such as, primary,

middie, secondary and even at graduate and post-graduate levels.
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Howevér, nc such study was conducted in the state of Nagaland,

(ii) The investigator also found that, only one or
two studies have been conducted to find out the causes of ed-
ucational wastage in Nagaland and that too confined to a Blo-
ck or Town level only by post graduate students, which are not
sufficient to draw any final conclusions. So, there is a need
to probe further into the cauvses of educational wastage at
state level in depth.

(1ii) Further, it is unfortunate that the investi-
gator could not trace out any study on internal efflciency of
primaru education system, though there might be studies conhf
ucted abroad and at anational level., Coming to Nagaland state,
this area of study is still barren.

(iv) Though, many different methods for determin-~
ing educational wastage have been used by different reseachers
in India and abroad, but only few studies have used the UNESCO
methed of pupil's flow analysis hy cohort reconstruction me-
thod. So far in Nagaland,no one has used this method.

Keeping in view of the above mentioned reasons, the
investigator developed a keen interest to undertake an indepth
study of the problem of educational wastage and internal effi-

ciency of the primary education in Nagaland.
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CHAPTER -1V,

DESIGN OF THE STUDY.

4L ¢ 1 INTRODUCTION.

The design of the study is a part of blue print
which describes/explains about the population, sample, tools
used, method adopted, procedure of data collection and stati-
stical techniques used. This chapter 1s devoted to this task.

4 : 2 POPULATION,

At present, Nagaland has about 1216 Government
primary schools. This constitute the population. The private
primavy schools are not the part of the population in this st-
udy. The table below shows the districtwise population,

Table NO. 4,1

Showing the districtwise population of schools.

S1.NO.| District »gg?uggtgggogis
1 Kohima 337
2 Mokokchung 176
} Zunheboto 130
4 Tuensang 25C
5 Phek 92
6 wWwokha 104
7 Men 127
Total 1216




L : 3 SAMPLE.
The
poses :-
(i) Sample
tage.
(ii) sample
(iii) Sample

stage.
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sample was drawn for the following three pur-

to determine the incidence of educational was-

to find out the causes of educational wastage.

to seek opinions for reducing educational wa-

(1) Sample to determine the incidence of educational wastage -

The

sample of 120 Government Primary Schools were

drawn from the popu’ation by random sampling method. The detall

of the sample is given in Table NO, 4.2 distirictwise.

Table NO, 4,2

S1.NO, District Rural Urban | Total

1 Kohima 18 18 36
2 Mokokchung 9 9 18
3 Zunheboto 7 7 14
4 Tuensang 10 10 20
5 Phek 5 5 10
6 Wokha 5 5 10
7 Mon i 6 6 12

Total 60 60 120

Thus, the data for determining educational wastage

was collected from these 120 schools ¢f Nagnland.{Appendix~A)
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(1i) Sample to find out the causes of educational wastage :-

In order to find out the causes of educational wa-
stage, data was collected from primary school teachers, sub-
inspector of schools, headmasters and teacher educators from,'
Stéte‘Council of Educational Research and Training, District
Institute of Education and Training and also from Nagaland Co-
llege of Education, Kohima. The sample for this purpose is gi-

ven in the table below.

Table NO. 4.3

Showing the sample of related persons for finding out the ca-

uses of educational wastage.

31.NO.| Related persons| NO,of persons
1 Primary school
teachers 122
2 Sub-Inspector
of schools 20
3 Headmasters 20
4 Teacher educa-
tors f{rom NCIE,
SCERT & DIET 8
Total 170

(1ii) Sample to seek surpestions for reducing educational wa-

age :-
To seek suggestions for reducing educational was-
tage, data was collected from primary school teachers, sub-in-
spector of schools, headmasters and also from teacher educat-

ors from 3CERT, DIET and Nagaland College of Education, Kohi-

ma. The sample for this purpose is given in the table below.
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Table NO, L.,k

Showing the sample of reiated persons for seeking suggestions

for reducing educational wastage.

S1.NO. ~ Related persons No.of persons
1 Primary school te-
achers 174
> Sub-Inspector of
Schools 20
Teacher educators
3 from, SCERT, NCE 8
and DIET, |
4 Headmasters 20 .
Total 222

4 3 4 TOOLS USED.

The following tools were used to collect the data:-

(a) Scnool information blank : -

This school information blank was prepared by the
investigator herself to collect the data on school enrolment
from grade I to IV for two consecutive years. (Appendix -~ B).
It contains items to know about the school, its location (i.e,
District/Block), the total number of enrolment for the vyear
1991 and 1992, number of repeaters for 1992, The total number
of enrolment includes promoteers, newly admitted pupils (for

grade I) and repeaters from the last vear-in the same grade,

(b) Teachers inventory on the causes of educational wastage:-

This was also prepared by the investigator herself
to collect data with regard to the causes of educational was-

tage. (Appendix - C).
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The inventory is divided into five parts according
to different areas. The area along with the number of items

are given in the table below.

Table NO, 4.5

Showing the areas on the causes of educational wastape and

the number of items.

S1.NO. Area NO.of items
1 Causes related to
econocmic factors. 3
Causes related to f
2 educational prac- 12
tice,
Causes realated to
3 educational manage- 12
ment,
Causes related to
poor & unatractive 8
4 holding power of
the school.
5 Causes related to 6

social factors.

TOTAL W1

Responses are sought on three point scale that is,
'Not at all', 'To some extent' and 'To A great extent', with
the score value of 0, 1 and 2 respectively.

Analysis of teache: inventory:

The analysis will bLe done in the following manner.

(1) Percentage value : It is calculated as follows :-

NO.of ticks in the column
Percentage value = X 100
Total NO., of respondents




(i1) Score value: It is calculated as follows :-

Score value = (Number of responses under 'Not at all' X 0)
+(Number of responses under 'To some extent!
X 1)+(Number of responses under 'To a great
extent! X 2).

(1ii) sipnificance value: It is calculated as follows :-

Total score value of
a causal factor X 100

NO.of respondents x 2

Significant value

(c) Opinionaire for seeking suzgestions for reducing educatio-

nal wastage, f

This opinionaire was also prepared by the investi-
gator herself to collect the data regarding seeking suggesti-
ons from headmasters, sub-inspector of schools, teacher educa-
tors(from NCE, SCERT, DIET) and primary school teachers. (Ap-
pendix - D). The opinionaire is divided into 5 areas with 39
items seeking suggestion for reducing educational wastage as
shown in the table below.

Table NO. 4.6

Showing the areas and items for seeking suggestions to reduce

educational wastapge.,

S51,NQ. ) Area NO,of itams
1 OplnTona relaled Lo edu-
cational practice. 11
> Opinions related to edu- 1
cational management,
Opinions related to incre-
3 asing attractive and hold- 6
ing power of schools.
4 Opinions related to tea- 3
cher training.
5 Opinions related to social 7
) factors.
TOTAL 59
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The responses are sought on three point scale i.e, 'Not
at all', 'To some extent' and 'To a great extent' with
the 'score value' of 0, 1 and 2 respectively. Further,
the analysis of the opinionaire was done by calculati-
ng the 'percentage value','score value' and 'significa-
nce value' by using the same formula applied in .the ana-

lysis of Teacher's Inventory.

4 ¢ 5 METHOD OF THE STUDY.

As the problem is concemed with the pre- ,
sent situation, survey method of research has been used1
in the present study. Survey method is the technique of
investigation by direct observation of a phenomena or
systematic gathering of data from the population throu-
gh personal contact and interviews,

‘For determining educational wastage and
internal efficiency of the system of primary education,
UNESCOQO's ilethod of pupil's Flow Analysis by Cohort Re-
construction1 (1991) was followed. In this method, the
position of pupils enrolment under the given educatio-
nal cycle for two consecutive years 1.e, 1991 and 1992
and repeaters for 1992 only were taken. Repeaters for

1991 are not taken for the present study.,.

1. UNESCO (1691): iicro Level Educational Planning and
Manaeement - Handbook, UNESCO Principal Regional
Office for Asia and the Pacific Bangkok, 1991,




138

The enrolment at any grade consist of promotees from
a lower grade of previous year or new entrance if this is the

first grade plus repeaters from the last year in the aame prn-

de.
Promoters Repeaters Dropouts
New entrants PUPILS Graduate
(First grade) —> ENROLLED ———> (Final grade)

Promoters

™~

Diagram NO., 1 3 Pupilg flow,

Repeaters

At the end of the school year, a number of them
will be promoted to the next higher grade, while some will re-
peat the same grade; a few may have dropped out in the mean
time due to various reasons. If this grade happens to be fhe
final grade, the promotees are actually the graduates., The
method further follows the following steps :-

(a) Determination of flow rates such as, promection, repetition

and dropout rates.

With tha help of the data of pupil's enrolment
for two consecutive years that is, 1991 and 1992 and the rep-
eaters for 1992, the flow rates such as, pruomotion rate, re-
petition rate and dropout rate are calculated by applying

the formulas as given below :-

(1) Promotion rate (p) NO. of pupils promoted to
for grade 'g' in - grade (g+1) in year (t+1) X 100
the year 't! Total number of puprils in

grade 'g!' in year 't!



(ii) Repetition rate (r)
for grade 'g' in
year 't! o

(iii) Dropout rate (d) for
grade'g' in the year _

ttt

Ixample :
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Number of pupils rpgeating

grade 'g' in year X 100

Total number of pupils in
grade 'g' in the year 't!

Number of pupils dropping
out from grade'g' in year't! X 100

Total number of pupils in
grade 'g' in the year 't

The data of government primary schools of .Kohima di-

strict of Nagaland is used here as an example. It explains how

the pupils flow model may be constructed based on only basic da-

ta on the enrolment and repetition by grade for two consecutive

years
Yoar E N R OLMENT "
I ITII TV Total
1991 & 950 |
PADAR 916 970 799 | 3635
1992 8 | 874 | S92 | e36 | 760 | 3272
1992 152 1% 174 113 570
Repeaters (R) (R)
E = onrolment.’

P = Number of promotees,

o
[}

Number of dropouts.

o]
fl

Number of repeaters.

Using the formula pglven above, one can oblaln flow

rates like, promotion, repetition and dropout rates for grade I

as fo.lows :-
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NO. Of pupils promoted to
grade II in the year 1992

]

(1) Promotion rate (p) X 100
-Total number of pupils in

grade I in the year 1991

. 802 - 131 =
= 550 X 100 70.63

Number of pupils repeating
grade I in the year 1992
(ii) Repetition rate(r) = X 100
Total number of pupils in
grade I in the year 1991

152

-'-9—5-6— X 100 = 16,00

NO. of pupils dropping out
from grade I in the year 1991
(iii) Dropout rate (d) = X 100
Total number of pupils in
grade I in the year 1991

- AP : D) - P x 100

/
L[{P+D+R) - gl- (P+R) - Rl _ 100

- (950 - 152)950(802 = 131) X 100

788 = 671

50 X 100

13.37

These flow rates were calcuvlated for each grade. The same are

given in table NO. 4.7.
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Table NC. 4.7

Showing flow rates in percentage.

GRADE

Year Rate
I 11 ITI v

1991 Promotion |70.85171.50166.59{84,.83

Repetition|{16.76|14.,78{18.55[15.17}

Dropout 12.39113.72114.86] 0,0

!

t

In . the above example, it has been assumed that
there are no dropouts from the final grade. The non repeate~
rs are thus, the graduates. It may be men®ioned here-that,
these rates usually add up to 100 percent. In the case of fi-

nal grade, the promotion rate becomes the graduate rates.

(b) Construction of pupils flow chart :

Further, on the basis of promotion rates, repe-
tition rates and dropout rates so caiculated, the pupils flow
chart is constructed tc show what will happen to a cohort of
1000 pupils entering grade I in 1991, This is explained in
diagram NO., 2. |
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These type of pupils flow charts were prepared
seperately for each district sexwise,‘locationwise and for
Nagaland as a whole (i.e, with reapect to sex, location and
for total Nagaland),

(c) Determination of educational wastage statistics.

with the help of the flow chart so constructed,
the following educational wastage statistics were determined.
The same example has been taken to show the statistics,
(1) Total cutput of graduate = 585
(ii) Total number of dropout = 415
(1ii) Total number of repeaters = 620
(iv) Total pupil years actually spent = 3774
(v} Total pupil years wasted due to repetition.
This was calculated with the following formula s-
(X x 1) + (X, x 2) + (X3 x 3) + (X, x &)
where, X; = Number of pupils who repeated once,
X

2
X3 Number of pupils who repeated thrice.

]

Number of pupils who repeated twice.,

Xa Number of pupils who repeated for the fourth time.

]

(186 x 1) + (76 x 2) + (12 x 4) = 464,
(vi) Total pupil years wasted due to dropout.
This was calculated with the following formula :-
(Y1 x 1) + (Y2 x 2) + (Y3 X 3) + <Yh x L) + (Y5 x 5) + (Y6 x 6)
+ (Yo x 7).
where, Y1 = Number of pupils who dropped out in the first year

of their schooling.
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Y2 = Number of puplls who dropped out in the second
year of their schooling.
Similarly, Y3, YA’ Y5, Y6, Y7, = Number of pupils who dropped
out in the 3rd, 4th, 5th, 6th and 7th year of their

schoollin,

(124x1 )+(116x2)+(113x3 )+(45xL)+(1 ux5)+'(L¢x6)+(1x7)

= g70.
(vii) Total pupil years wasted = 464 + §70 = 1434,

(d) Calculation of indices for educational wastage.

With the help of ecducational wastage statistics so
calculated, the following indices of educational wastage were
also calculated. The same example 1is taken here also,

(1) Total pupil years which should have been spent

Total output x 4 (length of schooling)

585 x 4 = 2340,
(ii) Total pupil years wastaed
= (Total pupil years actually spent - Total pupil
years which should have been spent),

1 3774 - 234L0 = 1434,

(1id) Percentage of pupil years spent in excess,
Total pupil years spent in excess

= X 100

Tetal pupll years actually spent

1434 _
379 X100 = 37,99 %

(e) Calculation of indices for internal efficiency.

With the help of educational wastage statistics, the
following indices for intermal efficiency of the system of pri-

mary education were calculated.
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(1) Coefficient of efficiency

CE =

(ii)

(1v)

NO. of pupils who successfully
completed the full educational Normal length of
cycle X schooling X 100

Pupil years actually spent by schcol completers

= -%%%EE-E— X 100 = 62.00 %

Input-Output ratio :

Pupil input years (Total pupil years actually spent)

Pupil output years (Total pupil years which should
have been spent)

377& = 1.61.

2340

!

Average number of pupil years spent per successfull gra-

duate :

Total pupil years actually spent

Total number of successful graguates

3774 . 6.45

585

Retention rate (RR)

Total number of pupils promoted to grade (g+1)

RR for grade 1II

TG00
RR for grade II = —.{08 * 12$0602q + 4+ 1) 4100
SN A
o)
= 85.4 %

(506 + 159 + 38 + 9 + 2)
1000

X 100

= 4 x1
T0

= 71,4 Y%
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(337 + 167 + 57 + 17 + 7)
. 7000 X 100

RR for grade IV =

285 x 1
10

5845 %

I

4 3 6 DATA COLLECTION:

The data was collected in three stages.

(i) Collection of data for school enrolment and repeaters.

(1i) Collection of data to find out the causes of educa-
tional wastage,

(iii) Collection of data to find out the opinion for see-

king suggestions to reduce educational wastage.

(i) Data collection for school enrolment and repeaters,

In order to collect data on school enrolment and re-
peaters of government primary schools for two consecutive years
i.e, 1991 and 1992, the investigator herself prepared a school
information blank. This information blank aims to collect the
information about the schools, its location (i.e, rural/urban),
sex, (i.e, male/female) and total number of pupil in different
grades, (i.e,‘grade I - 1vV),

After the preparation of thils information bhlank, the
investigator herself approached the different Deputy Inspector
of Schools (D.I.S) of the different districts personally and re-
quested them to help her in obtaining the required information
from the sampled schools which are under their Jurisdiction.
About 250 copies of school information blanks were distributed

for data collection to the schools. The respective Deputy Ins-
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pector of Schools were kind enough to instruct the schools to

A

furnish the necessary information in time. The investigator

also provide to them self addressed stamped envelope to faci-

litate the return of the school information blank to the inv-

estigator.

Besides, the investigator herself approached the
teacher trainees in the District Institute of Education and
Training, (DIET) who vere representing the different distri-
cts of Nagaland. The investigator, by giving the school info-
rmation blank to these selected primary school teachers, re-
quested them to collect the necessary information providéd in
the school information blank from the respective schools as
they g0 home to their respective villages/towns during vaca-
tion and return the same to the inveStigator. This was prom-
ptly returned to the investigator in time,

For collecting data on school enrolment and repea-
ters in Kohima district, the investigator herself visited the
different Govemment Primary Schools of both rural and urban
location and collected the required information herself,

The distribution of the information blank for the
other districts in Nagaland was done in the month of May 1993
By the end of August 1993, the investigator coul received on-
ly 58 filled information blank from all over Nagaland,There-
fore, the investigator again sent reminders to all the Dep-
uty Inspectoes of Schools in the different districts to kind-

ly remind the schools to expediate the work.
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Thus, by the end of May 1994, the investigator cou-
1d recieved 173 school information blank, some schools have
never returned the same. Out of the school information blank
recieved, 45 were to be rejected as they were incomplete or
invalid. In all there were 128 school information blank retai-
ned, Out of which, 65 were from rural schools and 63 were from
urban schools. Finally, only 60 school information blank were
retained for the present study by randomly deleting 5 and 3

schools information blank respectively. (Appendix - E).

(11) Data collection on Teacher's Inventory on the pupil's,

Educational Wastage.

For the purpose of collecting data on the causes of
educational wastage, the investigator herself prepared teache-
r's inventory of pupil's educational wastage. This inventory
aims to collect information oh causes of educational wastage
from primary school teachers, sub-inSpector of schools, head-
masters and teachar educators from 3CERT, DIET and NCiZ, Kohima,

Altogether, 250 copies of inventory were distribu-
ted in the month of July 1993 through the respective Deputy
Inspector of Schools with self addressed and stamped envelope
provided to the respondents to facilitate the returm of the in-
ventory to the investigator. However, after a lapse of almost

three months, the investigator could hardly recleved few fill.

ed-in Teachers Inventory from the respondents. Therefore, the
investigator sent reminders to the respective Deputy Inspector

of Schools to kindly instruct the sampled Primary School Tea-
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chers and school Inspectors to expediate the work of filling
up the inventory. This was done accordingly and by the end of
April 1994, the investigator could recieved 198 coples of in-
ventory, For collecting data from teacher educators from SCERT,
DIRT and NCR, Kohimn, the investigator haerself appronched the
concerned persons. After scrutiny, the investigator found that
28 copies of inventory were incomplete and so they were rejec-
ted. Finally, 170 copies of inventory were made available as

follows, for the purpose of this study.

1. Government Primary School Teachers - 122 |
2. Sub~Inspector of 3chools - 20 °
3. Headmasters - 20
4. Teacher Educators - 8

Toctal - 170

(iii) Data collection to find out the opinion for seeking su-

gegestions to reduce educational wastage.

For the purpose of collecting data to find out the
opinions of primary school teachers, headmasters, sub-inspec-
tor of schools and teacher educators, the investigator herself
prepared an oﬁinionaire. This opinionaire aims to seek sugge-
stions to reduce educational wastage. The opinionaire was pre-
pared on three point scale where the respondents were asked to
give their opinions by putting a tick mark in the column which
they felt most appropriate, against each item.

ine distribution of these opinionaire to the pri-

mary school teachers, headmasters and sub-inspector of schools
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was done through the Deputy Inspector of Schools, while the
investigator herself approach the teacher educators (from SCERT,
DIRT and NCE, Kohima). Altogether 250 copien of the opintonnire
were sent out with self addressed and stamped envelope to fa-
cilitate the return of the opinionaire to the investigator. This

"was done in the month of July 1994, After repeated reminders
sent to the Deputy Inspectors of schools of the different dis-

tricts to instruct the primaiy school teachers and S8ub- Inspe-

ctor of schools , and @also the Headmasters to expediate the
work, the investigator could received 237 copies of the opi-
nionaire from all the districts, After scrutiny, 15 copies or}
the opinionaire were rcjected as they were in:omplete and in-
valid. Finally, 222 copies of the opinionaire were made avai-
lable . for the. purpose of this study as follows.

1.vPrimary schcol teachers - 174

2. Sub- Inspector of schools-~ 20

3. Teacher Educators - '8

4, Headmasters - 20
Total - 222

4, 7 STATISTICAL TECHNIQUES USED.

To analyse the data, simple statistical techniques
like percentage was used. Besides, the study involved some arith-
matical formulas and procedures to calculate the different flow

rates, indices of educational wastage and internal efficiency.
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CHAPTER-V.

ANALYSIS AND INTERPRETATION OF DATA.

INTRODUCTION 3

The present chapter deals with the analysis and int-

erpretation of the data which are presented under the fol-

lowing sections :-

Section I

Section II

[

Section III:

Section IV

*
L 4

Analysis and interpretation of flow rates su-~
ch as, promotion rate, repetition rate and
dropout rate with respect to grade, sex, sch-
ool location, for the different districts and
for the whole Nagaland,

Analysis and interpretation of educational Wa-
stage data due to dropout, repetition and ov-
erall in terms of pupil years wasted with re-
spect to sex, location, for the different di-
stricts and for whole Nagaland.

Analysis and interpretation of the extent of
educational wastage in terms of percentage of
the pupil years spent in excess with respect
to sex, location, for the different districts
and for whole Nagaland.

Analysis and interpretation of data of inter-
nal efficiency of the system of primary educ-

ation with respect to sex, school location for
the different districts and for the whole Na-
galand,
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5.5 Section V

ee

Analysis and interpretation of the data of
the causes of educatlional wastage.

5.6 Bection VI : Analysis and interpretation of the data © of

the opinlon for reducing educational wastage,

5,1 SECTION I.

ANALYSIS AND INTERPRETATION OF FLOW RATES SUCH AS PROMOTION

RATE, REPETITION RATE AND DROPOUL RATE WITH RESPECT TO GR-

ADE, SEX, SCHOOL LOCATION FOR THE DIFFERENT DISTRICTS AND
FOR THE WHOLE NAGALAND.

The analysis and interpretation of this section
is presented In two parts
(1) The first part presents the analysis and interpretation
of flow rates such as promotion rate, repetition rate
and dropout rate for the different districts with resp-
ect to grade, sex and school location.
(1i) The second part presents the interpretation of flow ra-
tes such as promotion rate, repetition rate and dropout

rate for whole Nagaland with respect to sex, grade, sc-

hool location and total Nagaland,
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Part - I
ANALYSIS AND INTERPRETATION OF FLOW RATES SUCH AS PROMOTION

RATE, REPETITION RATE AND DROPOUT RATE FOR THE DIFFERENT DI~

STRICTS WITH RESPECT TO SEX, GRADE AND SCHOOL LOCATION.

(A) With respect to sex :-

Table No.5.1 shows the pupils enrolment in differ-
ent grades (i,e, grade I, II, III, IV) for two consecutive
years (i,e, 1991 and 1992) and number of repeaters from 1992
for the government primary schools of Nagaland with respect
to grade and sex.

Table No. 5.1

Showing pupils enrolment for two consecutive years (i,e, 1991

and 1992) and repeater 1992, with respect to sex and grade

and for the different districts,

DISTRICTS | YE AR } MALE FEMALE
I [II III IV | I [ I1] Iii] iV
7991
N nroiment|520 | 470 | 507 396|430 (646 | 463 |403
Kohima 1992
| Enraiment|438 | 416 | 438 | 376|409 386 | 398 |384

Re;gg%er 67| 62| 88 | 54| 85| 69| 86 | 59

1991
Enr2§ment 163 | 169 | 152 |174 157|173 | 175 |186

1992
Mokokchung | Enrolment 153 | 151 | 159 |146{144|142 | 160 {166

1992
Repzzter 20} 28 27 | 30| 22} 23| 33 | 33

1991
Fnrolment|273 | 263 | 270 | 233{304|282 | 265 | 265

1
Enrzﬁﬁent 259 | 246 | 232 | 229{293 {250 | 236 | 229

”
RepZZ%er 31| 36) 33| 21} b2| 38| 28 ZAJ

f—e et 4

Tuensang
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MALE FEMALE
Districts YEAR
I IT | III | IV | I IT | III |1V
Enlgi;ent 178 | 152 | 129 | 154|163 | 143 | 132 {147
Zenheboto Enrolment 9 163 136 1141157 140 125 1119
1992
Repeater 21 15 19 15| 28 22 21 18
19591 :
Enrggment 204 | 172 | 170 | 134 | 191 179 | 192 | 97
.1
Mon Enrzgiant 188 | 184 | 156 | 138 | 194 164 | 154 | 158
1992 . «
RepZé’cer 40 39 39 16| 39 31 29 | 18
Bradment| 68 | 70| 75| 69| 96 | 106 | 114 gn
1992
Wokha Enrg?ment 64 | 54 | 64| 65| 90 90 | 82| 94
1 .
Repeszer | 15 | 15 | 15| 15| 23 22 | 15| 16
19971
Enrolment| 154 146 136 121 1126 112 131 95
, 7
Phek Enrggient 145 | 146 | 120 | 115 115 | 119 | 100 | 109
1992
Repzzter 18 18 19 21 21 22 171 14
'
1991 :
Enrolment| 1960 | 144211439 (1281 | 1467 | 1441 1472 | 1287
Whole 1992
Enro?ment 1416 | 136011305 1183 | 1183 | 1402 |1255 | 1259
Nagaland y 1
Repaster | 220 213| 280 | 172 | 260| 227 | 229 | 182
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With the help of the data shown in Table No.5.1, flow rate

such as, promotion rate, repetition rate and dropout rate

are calculated with respect to grade and sex for the differ-

ent districts which are given below in Table No. 5.2 A, 5.2

B, 5.2 C.

Table No,

5.2 A.

Showing promotion rate in percentage with respect to grade

and sex for the different districts.

Promotion rate for - |
Districts .
Grade -I Grade~ II |Grade- III { Grade -IV
M F M | F M F M F
68.08|73.72 | 74.47]69.96| 63.51 |70.19 | 86.36|85:36
Kohima (6) | (3) | (W) | (&) | (7) | (6) | (&) | (3)
75.46{75.80 | 78.10{73.42176.32(76.00 | 82.76{82.26
Mokokehwng| 4y |+ (1) | () | )| 3) | 3) | (8) | (&)
76.92169.73 | 75.66|73.76|77.04{77.36 | 90,99{90,94
Tuensang | (3y | () | (3) | (&) | (1) | (1) | () | (1)
76,92 T2.73 | 76.97172.73{76.74176.52 | 90.26{87.75
Zunheboto
(2) | (W) (2) | (8) | (2) | (2) (2) | (1)
y 71.08|69,83 | 68,02{69,.83[71.76{72.92 | 88.06|81 .44
on
| (5Y 1) L | w | w) L) | 3] (2)
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Promotion rate for
Districts Grade - I Grade -~ II Grade-~ IIIX Grade~ IV
M F M F M F.| M F

57.35[63,21 |70,00{63.,21 |66,67 | 68,43|78,26|82,98
Wokha

(7) | (7) (5) { (7) (6) 7 ()| (1M

83.12|746.11 |69.18!76.11 |69.12 | 72.52|82.64|85.26
. ,_
hek (M@ |6 | ey | 6| )] )] w
Whole ' N ' '

78.60!72.75 |73.20{71.00 |71.59 | 73.42|88.62|85.14
Nagaland » :

Note

Figure in the brackets indicate ranking.




Table NO.

5.2 B.

Showing the repetition rate ln percentage with res-

pect to qrade and sex for the different districts.

REPETITION RATE for :
Districts Grade ~ I Grade -~ II Grade - III| Grade -~ IV
M F M F M F M F
Kohima 12.88{19.77| 13,19 | 15,47 | 17.36|18.57{13.64 | 14,64
(3) | (3) (5) (4) (4) | (2) | (4) (5)
12,27/ 14,01 }16,57 13,291 17.76118.8%3|17.24 | 17,74
Mokokeheng | () | (6) | (3) | (M | (3 | (1) | (3) | (2)
11.36]/13.82] 13.69 | 13,47 | 12.22|10.57| 9.0t 9.06
Tuensang | (7) | (7) | (4) | (&) | (7) | (1) [ (7) | (7)
7unheboto 11.80{17.18 9,87 115,38 14,73115.,91| 9.74 | 12.25
(6) | (4) (7) (3) () | (3) | (6) (6)
Mon 23.53]{ 20,42 (22,68 17.32122,94 115,10{11.94 | 18,56
(1) (2) | (1) (3) | (1) (4) | (B) (1)
Wokha 22,06 | 23,96} 21,43} 20,75] 20.00{13,15{21.74 { 17.02
(2) (1) (2) (1) (2) | (5) | (1) (3)
Phek 11,69 16.67112.33 19.64113,97 [12.98117,36 | 14,74
(5) | (3) | (6) (2) | (6) (6) | (2) (4)
Whole
Nagaland 19,031 17.,97118.68 16.47 17.00 {18,00(14,.38 | 14,86
Note : Figure in brackets indicate ranking.




Table No. 5.2 C.

157

Shéﬁing‘thé.drbpout rafe in porocntégo with rcnpéot

grade and sex for diffarent districts.

Dropout rate for

Districts
Grede ~ I Grade ~ II Grade -~ III
M F M F M F
19.04| 6.51 | 12.34 | 14.57 | 18.13 | 11.23
Kohima @ | | ™ (2) (1) | (5)
12,27] 10,19 | 5,33 | 13,29 | 5.92 | 5.15
fickakehwng | 5y | ) | (M) G) | ) | (71
11,76 16,45 | 10,65 12.77 | 10.74 | 12.07
Tuensang (W) | (D | W) () | & G
| 5.05| 10,43 [13,16 | 11.89 | 8.53 | 7.57
hebét '
Zuhedste (1) | (@ | (2) 6 | (5 | (8
5¢39 9.95 9.30 12.85 5.30 11,98
M
on (5) | ) | (5) (&) (7 (4)
20,59 | 5.21 8.57 16,04 | 13,33 (18,42
. |
okhe M | @ [ ® |G|
5.19 | 6.35 [18.49 6.25 | 16.91 [14,50
Phek )
° (6) | (6) | (1) (7) (2) (2)
¥hole . - 11‘{2 1?-85 11.A1 11' 6
Nagaland 11.32 1 9.30 1. R * 5

Note : Figure in the brackets indicates ranking.,
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INTERPRETATTION,

Promotion rate

Table NO, 5.2 A, reveals the position of promot-
ion rate for the different districts with respect to grade

and sex as follows ;-

(a) For grade I, the analysis of the data reveals that prom-
otion rate 13 morae for male as compared to that of female
for all the districts except Kohima, Mokokchung and Wokha,
while, tThe same 1s more for female as compared to that of ma-
le, The promotion rate when arranged in decending order, we

find the following ranking for ooth male and female,

Grade - X.

M A L E F E M A L E
Districts |PFOMOLIONRank) pistricts |PEOMOEEON Rank
Phek 83.2 1 Mokokchung| 75.80 1
Zunheboto 76.92 2 Phek 74 .11 2
Tuensang 76.94 2 Kohima 73.72 3
Mokokchung 75,46 3 Zunheboto 72.73 4
Mon 71.08 4 Mon 69.83 5
Kohima 68,08 5 Tuensang 69.73 6
Wokha 57.35 6 Wokha 63.21 7
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Grade - 1I1.

M A L E F E M A L E
Districts Prggg:ion Rank| Districts Prggg:ion Rank
Mokokchung 78,10 1 Phek 74 .11 1
Zunheboto 76.97 2 Tuensang 73.76 2
Tuensang 75.66 3 Mokokchung 73.42 3
Kohima 74.47 4 Zunheboto 72,73 4
Wokha 70,00 o) Kohima 69.96 o]
Phek 69.18 6 Mon 69.83 6
Mon 68.02 7 Wokha 63.21 L 7

The above ranking reveals that the incidence of pr-
omotion rate for male in grade II is highest for Mokokchung
district followed by Zunheboto, Tuensang, Kohima, Wokha and -
Phek while the least is found in Mon district,

With respect to male, the incidence of ~ .promotion
rate is highest for Phek district followed by Tuensang, Mokok-
chung, Zunheboto, Kohima and Mon district while the least is

found in Wokha district,
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This indicates that male in Mokokchung district and
female in Phek district are comparatively doing better while
male in Mon district and female in Wokha district are contrib-

uting more to educational wastage as compared to male and fem-

ale of other districts.

(c) For grade 111, the promotion rate is more for female as

compared to male for all the districts except Mokokchung, For
this district, promotion rate is more for male as compared to
female. Arranged in decending order we find the following ran-

king of promotion rate for both male and female,

Grade - III
M A L E F E M A L E
Districts Pr;zz;ion Rank| Districts Prggg;ion Rank
Tuensang 77.04 1 Tuenesang 77.36 1
Zunheboto 76.74 2 Zunheboto 76.52 2
Mokokchung | 76,32 | 3 | Mokokchung| 76,00 3
Mon 71.76 4 Mon 72,92 4
Phek 69.12 o) Phek 72.52 5
Wokha 66.67 6 Kohima 70.19 6
Kohima 63.51 7 Wokha 68.43 7




162

The above ranking shows that the incidence of
promotion rate for grade III in the case of male is highest
for Tuensang district followed by Zunheboto, Mokokchung,Mon,
Phek, Wokha and least for Kohima district, while, the inci-
dence of promotion rate for female is highest for Tuensang
district followed by Zunheboto, Mokokchung, Mon,Phek,Kohima
and least for Wokha district,

It indicate that promotion rate for grade III
is found highest for Tuensang district in the case of both
male and female while the same is found least for Kohima di-
strict in the case of male and Wokha district in the cae of
female. Hence, it can be interpreted that Tuensang district
is doing better in the case of both male and female as com~
pared to other districts whiie, male in Kohima district and
female in Wokha district are contributing more to educatio-

nal wastage.

(d) For grade IV, the promotion rate is more for male

as compared to female for all the districts except

Wokha and Phek, For these two districts, promotion rate is
more for male as compared to female..Whén-the promotion
rate are arranged in decending order, we find the fol~

lowing ranking for both male and female.
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MALE FEMALE

" [Promotion Promotion
Districts rate Rank | Districts [rate Rank
Tuensang 90.99 1 Tuensang 90.94 1
Zunheboto [90,26 2 Zunheboto | 87,75 2
Mon 88,06 3 Kohima 85.36 3
Kohima 86.36 4 Phak 85.26 4
Mokuhkchuny (82,16 % Wuklia 82,96 5
Phek 82.64 6 Mokokchung|{82.26 6
Wokha T8.26 7 Mon 81.44 7

The above ranking shows that promotion rate in

grade IV in the case of male is highest for Tuensang dist-

rict followed by Zunheboto, Mon, Kohima, Mokokchung, Phek

and the least being Wokha district.

With regard to female, the ranking shows that

promotion rate 1s highest foxr Tuensang district followed by

Zunheboto, Kohima, Phek, Wokha, Mokokchung and the least in

Mon district,
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This indicate that Tuensang district is doing be-
tter in the case of both mala and famala as compared to male
and female of other districts while, male in Wokha district
and female in Mon district are contributing more to educati-

onal wastage as compared to other districts,

- (11) Repetition rate 3

Table NO,5.2 B reveals the position of repetition
rate for the different districts with respect to grade and

SeX as follows :-

(a) For grade I, the repetition rate is more for female as

compared to male for all the districts except Mon, Arranged

in decending order we find the following ranking of repetiti-

on rate for both male and female,

M A L E F E M A L E
Districts Repgzizion Rank Districts Repzzi:ion Rank
Mon 23.53 1 Wokha 23,96 1
Wokha 22,06 2 | Mon 20,42 2
Kohima 12.88 3 Kohima 19.77 3
Mokokchung 12.27 4 Zunheboto 17.18 4
Zunheboto 11.80 5 Phek 16.67 %
Phek 11.69 6 Mokokchung 14,01 6
Tuensang 11.36 7 Tuensang 13.82 7
S
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The above ranking reveals that repetition rate
for grade I in the case of male is highest for Mon distr-
ict followed by Wokha, Kohima, Mokokchung, Zunheboto,Phek

and least for Tuensang district. With respect to fenale,

the incidence of repetition rate is highest for Wokha dis-
trict followed by Mon, Kohima, Zunheboto, Phek, Mokokchung
and the least being Tuensang district.

This indicate that the highest repetition rate
for male is found in Mon district and female in Wokha disg-
trict while, the lowest repetition rate for both male and

female is found in Tuensang district.

This shows that male in Mon district and female
in Wokha district are contributing more to educational was=
tage while, both male and female in Tuensang district are
doing better as compared to male and female of other dis~

tricts,

(b) For grade II, the repetition rate is more for female

as compared to male for all the districts except Mokokch-
ung, Tuensang, Mon and Wokha, For these districts repeti-
tion rate is more for male as compared to female. When
the repetition rafes are arranged 1n decending order we

find the following ranking for both male and female.



166

M A L E F E M A L E
Repotition Repetition
Districts rate Rank |Districts |rate Rank
Mon 33,68 1 Wokha 20,75 1
Wokha 21,43 2 Phek 19.64 2
Mokokchung| 16,57 3 Mon 17.32 3
Tuensang 13.69 4 Kohima 15,47 4
Kohima 13.19 5 Zunheboto |15.38 %
Phek 12,33 6 Tuensang 13,47 6
Zunheboto 9.87 7 Mokokchung|13.29 7

The above ranking shows that repetition rate

in case of males is highest for Mon district followed by

Wokha, Mokokchung, Tuensang, Kohima, Phek and the least

being Zunheboto districts. With respect to female, repeti-

tlon rate 1is highest for Wokha district followed by Phek,

Mon, Kohima, Zunheboto, Tuensang and lowest being Mokokch-

ung district.
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This indicates that the highest repetition rate
for male is found in Mon district and female in Wokha distri-
ct while the same 18 least for males in Zunheboto district
and female in Mokokchung district, This further indicate that
males in Mon district and females in Wokha district are cont-
ributing more to educational wastaga, while, male in Zunhebo~
to district and female in Mokokchung district are comparativ-.
ely doing better than male and female of other districts,

(o) For grade III, repetltion rate 1as more for male as oompa-

red to that of female for all the districts except Kohima Mo-
kokchung and Zunheboto. For these districts repetition rate
is more for females us compared to males, When the repatition
rate are arranged in decending order we find the ranking of

both male and female as follows

Grade - III.
M A L E F E M A L E
Districts Rep§§%:ion Rank Districts Repizi:ion Rank
Mon - 22.94 1 Mokokchung 18.85 1
Wokha 20.00 2 Kohima 18.57 2
Mokokchung 17.76 3 Zunheboto 15,91 3
Kohima 17.36 4 Mon 15.10 4
Zunheboto 14,93 5 Wokha 13.15 3
Phek 13.97 6 Phek 12.98 6'
Tuensang 12.22 7 Tuensang 10,57 | 7
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The above ranking shows that repetition rate in
the case of male is highest for Mon district followed by
Wokha, Mokokchung, Kohima, Zunheboto, Phek and least for
Tuensang district, With respect to female, the repetition
rate 1s highest for Mokokchung district followed by Kohima,
Zunheboto, Mon, Wokha, Phek and the least being Tuensang
district.

This indicate that the highest repetition rate
for male is found in Mon district and female in Mokokchung
district while, the same is least for both males and fema~-
les in Tuensang district. This further indicate that male
in Mon district and female in Mokokchung district are con-
tributing more to educational wastage, while, both male
and female in Tuenseng districts are comparatively doing

better than males and females of other districts,

(d) For grade 1V, repetition rate is more for female

as compared to that of male for all the district except
Wokha and Phek. For these +two districts, repetition rate
is more for male as compared to female. When repetition
rate are arranged in decending order, we find the ran-

king of both male and female as follows
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Grade = 1Y,

M A L E F EM A L E
Districts RepiZi:ion Rank Districts Repigizion Rank
Wokha 21.74 1 Mon 18.56 1
Phek 17.36 2 Mokokchung 17.74 2
Mokokchung 17.24 3 Wokha 17.02 3
Kohima 13.64 4 Phek 14.74 4
Mon 11.94 5 Kohima 14,64 5
Zunheboto 9.74 6 Zunheboto 12,75 6
Tuensang 9.01 7 Tuensang 9.06 7

The above ranking shows that repetition rate for
male 18 highest for Wokha district followed by Phek, Mokokchung,
Kohima, Mon, Zunheboto, while, the lowest repetition rate is
found in Tuensang district. With respect to female, the highest
repetition rate is found in Mon district followed by Mokokchung,
Wokha, Phek, Kohima, Zunheboto and the least is found in Tuens-
ang district. o

This shows that, repetition rate is more for fe-
male as compared to that of male for all the districts with so-

me exception, The highest repetition rate for both male
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and female are found in Wokha and Mon districts respectively,
while, the same is least for Tuensang district in the case of
both male and femala, Further, it indicates that males in Wo-
kha district and female in Mon district are cuntributing more
to educational wastage as compared to male and female of oth-
er districts, while, Tuensang dis*trict 1s doing better in the
case of both male and female.

(111) Dropout rate :

Table NO. 5.2 C. reveals the districtwise an-

alysis dr dropout rate with respect to grade and sex as foll-

Oows 3

(a) For grade I, dropout rate is more for male as compared to

female for all the districts except Kohima, Mokokchung and
Wokha. For these districts, dropout rate is more for female as
compared to male. When the dropout rate is arranged in decen-

ding order, we find the following ranking for both male and

female : Grade - 1.
M A L E F EM A L E
Districts Propout \nank| Districts | PTOPOUL Hpany
Wokha 20,59 1 Tuensang 16.45 1
Kohima 18.04 2 Zunheboto 10,43 2
Mokokchung 12.27 3 | Mokokchung| 10.19 3
Tuensang 11.76 4 Mon 9.95 4
Mon 5.39 5 Kohima 6.51 5
Phek 5.19 6 Fhek 6.35 6
Zunheboto 5.05 7 Wokha 5,21 7
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The above ranking shows thnt dropout rate in res-
pect of male is highest for Wokha followed by Kohima, Mokokch-
ung, Tuensang, Mon, Phek while the least being Zunheboto dist-
rict, With respect to female, the highest dropout rate is fou-
nd in Tuensang district followed by Zunheboto, Mokokchung, Mon,
Kohima, Phek and the least is found in Wokha district.

The analysis indicates that dropout rate is more
for male as compared to female for all the districts with some
exceptions., Further, males in Wokha district and females in Tu-
ensang district are having the highest dropout rate, while mal-
es in Zunheboto district and females in Wokha district has the
least dropout rate. This indicates that male in Wokha district
and female in Tuensang district are contributing more to educ-
ational wastage in the form of dropout, while, male in Zunheb-
oto and female in Wokha district are doing better as compared

to male and female of other districts,

(b) For grade II, dropout rate is more for female as compared

Lo mule for all the diatrictd excepl Zunhebolo and Phek. When
the dropout rate is arranged in decending order, we find the

ranking for both male and female as follows :
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- e
M A L E F E M A L E
DISTRICTS 2ot Rank| Districts oo™ Rank
Phek 18.49 1 Wokha 16,04 1
Zunheboto 13.16 2 Kohima 14,57 2
Kohima 12.34 3 Mokokchung 13.29 3
Tuensang 10,65 4 Mon 12,85 4
Mon 9,30 S Tuensang 12,77 5
Wokha 8.57 6 Zunheboto 11.89 6
Mokokchung 5,33 7 Phek 6.25 7

The above ranking shows that the incidence of

dropout for grade II in the case of male is highest for Ph-
ek district followed by Zunheboto, Kohima, Tuensang, Mon,
Wokha and the least being Mokokchung district. With respect
of dropout is found in

to female, the highest incidence

Wokha followed by Kohima, Mokokchung, Mon, Tuensang, Zunhe-

boto and the least being Phek district:

This indicates that the incidence of dropout
is morz for female as compared to that of male for all the
for

districts with some exception, Further, dropout rate

male 1s found highest in Phek district and female in Wokha

district, while, the same is least for male in Mokokchung

district and female in Phek district.
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Hence, it can be interpreted that, male in Phek district and
female in Wokha district contribute more to educational was-

tage in the form of dropout, while, male in Mokokchung dist-
rict and female in Wokha district are doing better as compa-

red to male and female of other districts,

(c) For grade III, dropout rate is more for female as compa~

red to male for all the districts except Kohima, Mokokchung,
Zunheboto and Phek., For these districts the dropout rate is
more for male as compared to female, The dropout rate when
arranged in decending order, we find the ranking for both

male and female as follows

Grade -~ I11I.

M A L E F EM A L E
Dropout Dropout
Districts rate Rank |Districts rate Rank
Kohima 19.13 i Wokha 18.42 1
Phek 15.91 2 Phek .14.50 2
Wokha 13.33 3 Tuensang 12,07 3
Tuensang 10.74 4 Mon 11.98 4
Zunheboto 8.53 5 Kohima 11.23 5
Mokokchung 5.92 6 Zunheboto 7.37 6
Mon 5.30 7 Mokokchung 5.15 7
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The above ranking shows that dropout rate for
male is highest for Kohima district followed by Phek,Wokha,
Tuensang, Zunheboto, Mokokchung and the least being Mon dis-~
trict., With respect to female, the highest dropout is found
in Wokha district followed by Phek, Tuensang, Mon, Kohima,
Zunheboto and the least being Mokokchung district,

The analysis shows that dropout rate 1is more
for female as compared to male for all the districts with
some exception. Further, dropout rate is highest for male
in Koh.ma district and female in Wokha district. While the
least for male is found in Mon district and female in Moko-
kchung district. Hence, it is interpreted that male in
Kohima district and female in Wokha district are contrib-
uting more to educational wastage in the form of dropout.
While, male in Mon district and female in Mokokchung dist=-
rict are doing better as compared to male and female of

other districts.

(B) With respect to location

Table NO. 5.3 shows the pupil's enrolment in
different grades that is, (I, II, III & IV) for two con-
secutive years (i.e, 1991 and 1992) and the number of rep-
eaters for 1992 for the Government primary e&chools of

Nagaland with 1respect to grade and sch061 location,



Showing pupil's enrolment for two consecutive

Table No. 5.3
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yaaras (i.e, 1991

and 1992) and number of repeaters (i.e, 1992)

for the differe-

nt districts with respect to grade and school location.
N . RURAL URBAN
8
ricts EAR I 11 III iv] I IT | 11T IV
1991
g 328 | 361 | 361 | 288 | 622 | 555 | 609 | 511
1992
Kohima E 308 | 305 | 316|302 | 539 | 497 | 520 | 458
1992
o 69 71| 86| 68| 83| 60| 88| 45
1991
£ 168 | 166 | 150 | 156 {152 | 176 | 177 | 204
Mokokchun 1992 1
g 2 ut | 152 {158 | 139 {153 | 141 | 161 | 173
1992
R 22 29 | 32| 30| 20| 22| 28| 33
1991 T
Eg 277 | 256 | 233 | 209 |300| 289 | 302 | 289
. 1992
uensang 2 271 | 236 | 216 | 214 {281 | 260 | 252 | 244
1992 ,
R 24 24| 26| 21| a9| s0!| 37| 24
— n | N
B 145 | 126 {103 | 130 {196 | 169 | 158 | 171
1992
Zunheboto . 149 | 126 103 | 95 {177 | 177 | 158 | 138
1992 B
’ 28 23| 20| 16| 21| 14| 20! 17




B RURAL URBAN
Districts | YEAR I IT ITI TV I I1 | III | IV
1
Mon 1992\ 196|176 | 150| 148 | 186|174 | 160 | 148
1?{92 sa| w2l 3ul 200 36| 28} 34 14
1991
29 86 88 95 81 78 88 oL 82
1992
Wokha 29 78| 72 72| 82 76| 72 74 77
1992
39 21| 21 17( 16 171 16 13 15
p
139 1271 130 | 124 94 | 153|128 | 143 | 122
1992
Phek B 127|122 | 116 94 | 133 [ 143 | 104 | 130
1992
R 12| 13 14| 08 27| 27 22 27
1991
g 13241292 {1237 1056 [1703 [1591 |1674 [1512
Total 1992

E 1273 (1187 | 1131 1074 |1545 ML64L | 1429 (1368
Nagaland

1992
n | 227|223 | 227|279 | 253| 217 | 242 | 175

wWith the help of the data shown in table No.5. 3,

the flow rates such as, promotion rate, repetition
rate and dropout rates were calculated locationwi-
se which are given below in Table No. 5.4.A, .4.8,

and 5.4 C,
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- Showing the promotion rate in percentage with res-

pect to grade and school location for the differ-
ent districts,
Promotion rate for:-
DISTRICTS Grade ~ I Grade -~ I1I Brade ~ III1 |Grade -~ IV
R U R U R U R U
Koni 71.34170.26163,71]77.84164.82]|67.87{76.39]|91.19
nonme (4) | (6) | (6) [ (2 [ (1) | (6) | (1) | (2)
Mokokch 73e21[|78429|75.90(|75.,57|72,67|79,09|80,77|83,82
ckokchung
"1 (3) [ (2) | (2) | (3) 1 (4) | (1) | (4) | (B)
76.53(70,00]75,00|74,39)82,.83[72.85{89,95[91,69
Tuensang
A (2) L (7)1 (3) 1 (4) L €1) 1 (3) 1 (2) 1 (1)
71,03({83,16{65,87|81,66[76,70|76,58]87,69190,06
Zunheboto
R (5) () (s) | (1)l ()1 ()1 (3) ] (3)
Mon 68.3972.28|70,30167,74174.85170.,16|71.59|89.47
' (6) | (4) | (4) | (6) 1 (3) | (B) | (6] | (4)
Wokha 99,30(71.50162,50]69,32[69,47}6%,95{80,2%(81.71
(7) 1 () 1l () [ (B) | (5) ] (1) ] (B) ]| (6)
Phek 85,33]75,82]78.,46{64,06169,35{72,03|91.49{77.87
L (1) | (3) (1)1 (7) 1 (6) | (4) [ (1) | (7)
Total < : . o
N,'.\g.q]_nnd T2.23174.52]170.2% 72 .94 72.96 72.07183.73|86.%54

Note 1t Fiqgure

in the bracketsindicate ranking.
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Table NO. 5. 4 B,

Showing the repetition rate in percentage with respect to gra-

de and school location for the different districts.

Repetition rate for :-

' Districts [Grade = I .|Grade - II [Grade - III| Grade- IV

| R | U [ R ul R u| R U

Kohima 21,04 [13.34 (19,67 10,81 ({23,82{14.45|23.61| 8.81
OREOREOREOREORNECI NN RN
113.10(13,16 [17,4712,50{21.,33{15.82}19.,23|16.18
Mokokehung | (5) | (6) | (5) | (6) | (2){ (2) | (4) | (3)

8.66(16.33| 9.37/17.30/10,30[17,25]10.,05| 8,31
(7) 1 (4) | (M) | (3) 1 (1) | (7) ]| (6) (7)
19,31 (10,71 [18,26| 8,28{19,42|12,66[12,31| 9,94
(4)] (7)1 €4) 1 (7) | C4) | (6) | (5) | (5)
| Mon 26,43117.82(25,45{15,05}19,.88|17,80{20,41(10,53
(1) J ) 11yl (ayi(a)j () ()} (4)
24,42121,79123,86{18,18{17.89(13,83}19,75{18,.29
(2) 1 (1)1 (2) 1 (2) [ (5) 1 (5) | (3) | (2)
Phek 9,43{17.65[10,00(21,09{11.29(15,38| 8.51|22,13
| (6) (3)] (6) | (1) 1 (6) | (3).1 (7) [ (1)

Tuensang

Zunheboto

Wokha

Total
Nagaland |17+49{15.83]17.72{14.74[17.70/14.60]16.27|13.46

Note 1 Figure in the bracketeindicate ranking.
U - Urban

R = Rural
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Showing_ the dropout rate in percentage with resp-

ect to grade and school locatlion for the differ-—

ent districts,

Dropout rate for : -
Districts
‘ Grade - I Grade - II Grade -~ III
R U R U R U
Kohima 7.62 16,40 7.62 16,40 {11.,36 17.73 |
' ’ (6) (1) (6) (2) (3) (2)
Mokokchung 13,69 8,55 13.69 11.93 6.00 5,09
o 1 (3) (4) (3) (5) (5) (7)
Tuensang 14,81 | 13,67 14,81 8,31 6,87 14,90
(2) (2) (2) (1) (4) (3)
Zunheboto 9.66 6.12 15,87 10,06 3,88 10,76
(5) (7) (1) (6) (7). (6)
Mon 9.95| 9.90 4,25 17.21 | 8.27 12,04
o (4) (3) (7) (1) (6) (5)
16.28 6.41 13,64 12,50 (12,63 20,22
Wokha .
(1) (6) (4) (4) (2) (1)
Phek 4,72 6,53 11,54 14,84 [19,36 12,54
: (7) (5) (5) (3)_ ] (1) (4)
Total o '
Nagaland 10.28 9.65 12003 ‘2032 9034 13033

Note : Figure in the bracket indicate ranking.

R - rural

U « urban
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Interpretation :

(A) With respect to grade and school location.

(1) I'romotiop rate
The analysis of Table NO. 5.4 A, reveals the

position of promotion rate for the different districts wi-~

with respect to grade and school location as follows @

(a) For grade I, the promotion rate is more for urban sch~

ools as compared to rural schools for all the districts

except Kohima, Tuensang and Phek districts. For these three
districts the promotion rate is more for rural schools as
compared to urban schools; When the promotion rate are arr-
anged in decending order, we find the ranking of both rural

and urban school as follows :

Grade = I,
RURATL URBAN

Districts §§§20tion Rank]Districts i;ggotion Rank

Phek 85.83 1 Zunheboto 83.16 1
Tuensang 76.53 2 Mokokchung |78.82 2
Mokokchung 73,21 3 |Phek 7%,.82 3
Kohima 71.34 4 |Mon 72,28 4
Zunheboto 71.03 5 [|Wokha 71.80 5
Men 68,39 6 (Kohima 70,26 6
Wokha 59,30 7 Tuensang 70.00 7
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The above ranking shows that promotion rate for
rural school is highest for Phek district followed by Tuen.
sang, Mokokchung, Kohima, Zunheboto, Mon and least for Wok=-
ha district. With respect to urban schoolss the highest pro-
motion rate is found in Zunheboto district followed by
Mokokchung, Phek, Mon, Wokha and Kohima, while, the least

being Tuensang district,

The analysis shows that promotion rate in class
I is more for urban schools as compared to rural schools
with some exceptions. Further, promotion rate is highest for
rural- school in Phek and urban school in Zunheboto district.
While, the least promotion rate for rural school is found in

Wokha and urban school in Phek district,

Hence, it can be interpreted that rural schools
in Phek district and urban schools in Zunheboto district are

doing better as compared to rural and urban schools of other

districts. While, rural schools in Wokha and urban schools

in Tuensang are contributing more to educational wastage,

(b) For grade II, the promotion rate is more for urban sch-

ool for all the districts except Kohima, Tuensang and Phek

district For these districts promotion rate is more for ru-
ral schools as compared to urban schools, When the promotion
rates are arranged in decending order, we find the ranking

for both rural and urban schools as follows @
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Grade - 11.
RURAL | URBAN
Districts Prggz:ion Rank| Districts Pr;gz:ion Rank
Phek 78,46 1 Zunhebotlo 81,66 1
Mokokchung 75,90 2 Kohima 77.84 2
Tuensang 75.00 3 Mokokchung 75,57 3
Mon 70.30 4 Tuensang 74,39 4
Zunheboto 65,87 5 Wokha 69.32 5
Kohima 63.71 6 Mon 67.74 6
Wokha 62.05 7 Phek 64.06 7

The above ranking shows that promotion rate for
rural school is highest for Phek district followed by Mokokc-
hung, Tuensang, Mon, Zunheboto, Kohima and least for  Wokha
district. With respect to urban schools the same is highest
for Zunheboto district followed by Kohima, Mokokchung, Tuens-
ang, Wokha, Mon and the least being Phek district,

The analysis further shows that promotion rate
for rural school 18 highest for Phek district and urban scho-
¢l in Zunheboto, while, the least promotion rate for rural sc-

hool is found in Wokha and urban school 1in Phek  District,
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It indicate that rural school in Phek distr-

ict and urban school in Zunheboto are comparatively better

as compared to other districts while, rural school in Wok-

ha and urban school in Phek are contributing more to educ-

atlonal wastage,

(c) For grade III, the promotion rate is more for rural sch-

col as compared to urban school for all the district except

for Kohima, Mokokchung and Phek districts. For these

three

districts promotion rate is more for urban school as compared

to rural school. The promotion rate when

arranged in decend-

ing order, we find the ranking for both rural and urban sch-

ool as follows

Grade - III.

RURAL URBAN
Promotion Promotion
Districts rate Rank| Districts| rate Rank
Tuensang 82,83 1 Mokokchung | 79.09 1
Zunheboto 76.70 2 Zunheboto | 76.58 2
Mon 74,85 3 Tuenéang 72.85 3
Mokokchung 72.67 4 Phek 72.03 4
Wokha 69.47 5 {Mon 70.16 5
Phek 69,35 6 |Kohima 67.82 6
Kohiima 64,82 7 Wokha 65.95 7
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The above ranking shows that promotion rate
for rural school is highest for Tuensang district followed
by Zunheboto, Mon, Mokokchung, Wokha, Phek and least for

Kohima district.

With respect to urban schools, the highest
promotion rate is found in Mokokchung district followed by
Zunheboto, Tuensang, Phek, Mon and Kohima, while the least is

found in Wokha district.

The analysis further shows that promotion for

rural school is highest in Tuensang district and urban sch-
ool for Mokokchung district while, the least for rural sch-
ool is found in Kohima district and urban school in Wokha

district.

It indicate that rural school in Tuensang and

urban school in Mokokchung are doing better as compared to
other districts while, rural school in Kohima and urban sch-~

ool in Wokha are contributing more to educational wastage.

(d) For grade 1V, promotion rate is more for urban schools as

compared to rural schools for all the districts except Phek,
When the promotion rates are arranged in decending order,

we find the ranking of both 1rural and urban schools as

follows :
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rade =~ 1V,

RURAL WRBAN
| Promotion Promotion

Districts rate | Rank} Districts | rate Rank
Phek 91.49 1 Tuensang 91.69v 1
Tuensang 89.95 2 |Kohima 91.19 2

Zunheboto 87,69 3 |Zunheboto 90706 3
Mokokchung 80,77 4 |Mon , 89,47 4
Wokha 80.25 5 |Mokokchung | 83.82 5
Mon 79.59 6 |Wokha B1,71 6
Kohima 76439 7 {Phek 77.87 7

The above ranking shows that the incidence Qf
promotion rate for rural school is highest for Phek district
followed by Tuensang, Zunheboto, Mokokchung, Wokha, Mon and "
least for Kohima district. With respect to urban school, pro-
motion rate is highest for Tuensang district followed by

Kohima, Zunheboto, Mon, Mokokchuné, Wokha and the least bei-
ng Phek district,

The analysis further shows that the highest
promotion rate for rural school is found in Phek district
and for urban schcol in Tuensang district while, the 1least

promotion rate for rural school is found in Kohima and
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urban achool in Phek district. Thls indicate that rural sch~
ools in Phek district and urban schools in Tuensang are doi=-
ng better as compared to other districts. While, rural sch=
ools in Kohima and urban school in Phek are contributing

more to educational wastage.

(i1) Repetition rate :

Table NO. 5,4 B. reveals the districtwise ana-
lysis of repetition rate with respect to grade and sex as
follows :

(a) For grade I repetition rate is more for rural schools as

compared to that of urban schools for all the districts exc-
ept Mokokchung, Tuensang and Phek. When the repetition rates
are arranged in decending order, we find the ranking for bo-

th rural and urban schocls as follows :

Grade -~ 1.

RURAL ‘ URBAN

"l Repetition Repetition
Districts rate Rank| Districts | xate | Rapk|
Mon 26,43 1 |Wokha 21.79 1
Wokha 24,42 2 Moa 17,82 2
Kohima 21.04 3 Phek 17.65 3
Zunheboto 19.31 4 |Tuensang 16,33 4
Mokokchung 13.10 5 Kohima 13.34 o}
Phek 9,45 6 |Mokokchung| 13.16 6
Tuensang 8.66 7 Zunheboto 10,71 7
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The above ranking shows that repetition rate
for rural school is highest for Mon district followed by Wo-
kha, Kohima, Zunheboto, Mokokchung, Phek and least for Tuen-
sang (istrict. With respect to urban school, the repetition
rate is highest for Wokha district followed by Mon, Phek ,
Tuensang, Kohima, Mokokchung and least for Zunheboto distri-
ct.

The analysis further shows that repetition
rate for rural school is highest for Mon district and urban
school in Wokha. While, the least repetition rate for rural
schools 1is found in Tuensang and urban schools in Zunheb-
oto. This 1indicate that rural school in Mon district and
urban schools in Wokha district are contributing more to edu-
cational wastage while, rural school in Tuensang and urban
school in Zunheboto are comparatively better as compared to

other districts,

(b} For grade II, repetition rate is more for rural sch=-

cols as compared to that of wurban schools for all the,
distiicts except Tuensang and Phek district. For these two
districts repetition rate is more for urban schools as
compared to rural schools. The repetition rate when arra-
nged in decending order, we find the ranking of both rural

and urban school as follows :
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Grade -~ 11,
RURAL URBAN
Repetition Repetition
Districts rate Rank| Districts |rate Rank
Mon 25,45 1 Phek 21,09 1
Wokha 23.86 2 Wokha 18f18 2
Kohima 19,67 3 Tuensang 17f30 3
Zunheboto 18,26 4 Mon 15.05 4
Mokokchung 17.47 5 Kohima 10,81 5
FPhek 10,00 6 Mokokchung {12,.50 6
Tuensang 9.37 7 Zunheboto 3.28 7

The above ranking shows that for rural school
repetition rate is highest for Mon district followed by Wo-
kha, Kohima, Zunheboto, Mokokchung, Phek and least for Tuen-
sang district, With respect to urban school repetition rate .
is highest for Phek district followed by Wokha, Tuensang,
Mon, Kohima, Mokokchung the least is found in Zunheboto dis-
trict,

The analysis further shows that repetition

‘rate for rural school is highest for Mon district and ur-

ben school in Phek dlistrict, while the least repetition ra-

te for rural school is found in Tuensang district and urban



189

school in Zunheboto district. This indicate rural schools

in Mon and urban schools in Phek district contribute more

to educational wastage, while rural schools in

Tuensang

and urban schools in Zunheboto are doing better as compa-

red to other districts.

(¢) For grade III, repetition rate is more for rural scho-

ols as compared to urban schools for all the districts ex-

cept Tuensang and Phek districts., For these districts rep-

etition rate for urban school is more as compared to rural

school. The repetition rate when arranged in decending or-

der, we find the ranking for both rural and urban schools
as follows ¢
Grade =~ III.
RURAL URBAN

Districts ?:?:tition Rank|Districts ?:ggtition Rank
Koh1ima 23.82 1 {Mon 17,80 1
Mokokchung 21,33 2 Mokokchung| 15,82 2
Mon 19,88 3 Phek 15.38 3
Zunheboto 19.42 4 Kohima 14.45 4
Wokha » 17.89 5 Wokha 13.83 5
Phek 11.29 6 Zunheboto 12.66 6
Tuensang 10,30 7 Tuensang 12.25 7
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The above ranking shows that for rural sch-
ools the incidence of repetition is highest for Kohima dis-
trict followed by Mokokchung, Mon, Zunheboto, Wokha, Phek
and while, the least is founf in Tuensang district. With
respect to urbén schools the incidence of repetition is hig-
hest from Mon followed by Mokokchung, Phek, Kohima, Wokha,
Zunheboto and the least being Tuensang district.

The analysis shows that, the highest repetit-
ion rate for rural school is found in Kohima  and urban
schocls in Mon while, the least for both rural and urban
school is found in Tuensang district. The analysis further
shows that rural schools in Kohima district and urban schools
in Mon are contributing more to educational wastage, wh-
ile Tuensang district 1is doing better for both rural

and urban schools.

(d) For garde 1V, the incidence of repetition is more

for rural schools as compared +to urban schools for all

the districts except Phek. The repetition rate when arra-
nged in decending order, we find the ranking for both

rural and wurban schools as follows :
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Grode =~ IV,
RURAL URBAN
Repetition Repetition
Districts rate Rank |Districts rate Rank
Kohima 23.61 1 Phek 22.13 1
Mon 20.41 2 |Wokha 18,29 2
Wokha 19.75 3 |Mokokchung | 16,18 3
Mokokchung 19.23 4 {Mon 10,53 4
Zunheboto 12,31 5 |Zunheboto 9,94 5
Tuensang 10,05 6 {Kohima 8.81 6
Phek 8,51 7 {Tuensang 8,31 7

The above ranking reveals that the incidence
of repetition rate for rural school is highest for Kohima
district followed by Mon, Wokha, Mokokchung, Zunheboto,
Tuensang and the least being Phek district. With respect
to urban school repetition rate is highest for Phek dis~
trict followed by Wokha, Mokokchuné, Mon, Zunheboto, Koh-

ima and least being Tuensang district.

This indicate that rural schools in Kohima
and urban schools in Phek district are contributing more
to educational wastage, while, rural schools in Phek and

urban schoeols in Tuensang are doing better,
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(111) Dropout rate :
Table NO. 5.4 C, reveals the districtwise ana-

lysis of dropout rate with respect to grade and school

location as follows :

(a) For grade I, the dropout rate is more for rural scho~

ols as compared to urban schools for all the districts ex-
cept Kohima and Phek. For these two districts dropout rate
is more for urban schools as compared to rural schools,.The
dropout rates when arranged in decending order, we find the

ranx<ing for both rural and urban school as follows 3

Grade ~ I.

RURAL . URBAN
Dropout Dropout
Districts rate Rank| Districts |rate Rank
Wokha 16.28 1 Kohima 16,40 1
Tuensang 14,81 2 Tuensang 13.67 2
Mokokchung 13.69 3 Mon 9.90 3
Mon 9.95 4 Mokokchung | 8,55 4
Zunheboto 9.66 5 Phek | 6.53 5
Kohima 7462 6 Wokha 6.41 6
Phek 4,72 7 Zunheboto 6.12 7
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The above ranking shows that for rural sch=
ool, the incidence of repetition is highest for Wokha
district followed by Tuensang, Mokokchung, Mon, Zunheboto,

Kohima and the least being Phek district. With respect to
urban location, the highest dropout rate is found 1in Koh=~

ima district followed by Tuensang, Mon, Mokokchung, Phek,
Wokha and the least being Zunheboto district,

The analysis further shows that repetition ra-
te is highest for rural schools in Wokha and urban schools
in {ohima district, while, the least dropout rate for rural
schools is found in Phek district and urban schools in Zun-

heboto district. This indicate that rural schools in Wokha

and urban school in Kohima contributes more to educational
wastage, while rural schools in Phek and urban schools in
Zunheboto are doing better as compared to rural and urban

schools of other districts.

(b) For grade 1I, the dropout rate is more for urban scho-

ols as compared to rural schools for all the districts exc-
ept Mokokchung, Zunheboto, Tuensang and Wokha districts.For
these districts dropout rate is more for rural school as

compared to that of urban school, The repetition rate when
arranged 1in decending order, we find the following ran-

king for both rural and urban schools.
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Gradae - II,

1 Uit AL Uit B AN
Dropout Dropout
Districts rate Rank|Districts rate Rank
Zunheboto 15.87 1 Mon 17.21 1
Tuensang 14,81 2 |Kohima 16.40 2
Mokokchung 13.69 3 Phek | 14,84 3
Wokha 13.64 4 Wokha 12,50 4
Phek 11.54 5 Mokokchung| 11,93 3
Kohima 7.62 6 {Zunheboto | 10,06 6
Mon 4,25 7 {Tuensang 8,31 0

The above ranking shows that for rural scho-
ols the incidence of dropout is highest for Zunheboto dist-
rict followed by Tuensang, Mon, Wokha, Phek, Kohima and the
least being Mon district., With respect to urban school the
highest dropout rate is found in Mon district followed by
Kohima, Phek, Wokha, Mokokchung, Zunheboto and the least is

found in Tuensang district,

The analysis further shows that the dropout
rate for rural schools, 1s highest for Zunheboto and urban

schools in Mon district, while the same is least for rural
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schools in Mon district and urban schools in Tuensang dis-
trict. Thils indicate that rural schools in Zunheboto and
urban schools in Mon district are contributing more to edu-
cational wastage, while, rural school in Mon and urban sc-
hool in Tuensang are doing better as compared to rural and

urban schools of other districts.

(c) For garde II1I, dropout rate is more for urban school as

compared to rural school for all the districts except Mokok-
chung and Phek districts, For these two districts, dropout
rate 1s more for rural schools as compared to urban school,
The dropout rate when arranged in decending order, we find

the ranking for both rural and urban schools as follows :

Grade = IIT.

RURAL . URBAN
Dropout Dropout
Districts rate Rank| Districts | rate Rank
Phek 19.36 1 Wokha 20,22 1
Wokha 12.63 2 Kohima. 17,73 2
Kohima 11.36 3 Tuensang 14,90 3
Tuensang 6.87 4 Phek 12,54 4
Mokokchung 6.00 5 Mon 12.04 %
Mon 5,27 6 Zunheboto 10,76 6
Zunheboto 3,88 | 7 Mokokchung 5,09 7
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The above ranking shows that the incidence of
dropout in rural schools 1s highest for Phek district follo-
wed by Wokha, Kohima, Tuensang, Mokokchung, Mon and Zunheb~-
oto being the least. With respect to urban schools, the dro-~
pout rate is highest for Wokha district followed by Kohima,
Tuensang, Phek, Mon, Zunheboto and Mokokchung being the
least.

The analysis further shows that rural schools
in Phek district and urban schools in Wokha district has the
highest rate of dropout, hence, contribute more to educatlo-
nal wéstageo While rural school in Zunheboto and urban sch-

ool in Mokokchung has the least dropout rate, and hence, it
can be interpreted that they are doing better as compared to

other districts.

SECTION I, PART = II.
Analysis and interpretation of the flow rates, such as prom-

motion rate, repetition rate and dropout rate for whole

Nagaland with respect to grade, sex, school location anpd
total Nagaland.

(A) With respect to grade and sex :-.

Table NO. 5.5 shows the pupils enrolment in

different grades for two consecutive years (i.e, 1991 and
1992) and number of repeaters for 1992 for the government

primary schools in Nagaland with respect to sex :=-
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Table NO, B '5L

Showing pupil's enrolment in different grades for two cons-

ecutive years and number of repeaters for - . Nagaland with

respect to sex.

MALE FEMALE \
YEAR

Gr.I |Gr.,II|Gr III|{Gr.,IV {Gr,I |Gr.JI |Gr III|Gr.IV

1991
o rolment | 1050 [1442 11439 11281 11467 1441 (1472 11287

1992
Enrolment 1416 |1360 {1305 (1183 1402 {1291 1255 1259

1992
220 | 213 | 240 172 260 | 227 229 182
Repeaters

With the help of the data shown in Table No,
5.5 flow rates such as promotion, repetition and dropout

rates for Nagaland were determined sexwise which are

given below in Table NO. 5,6. A, 5,6 B and 5.6 C,
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Table NO. 5,6 A.

Showing promotionfrate in percentage with respect to grade

and sex for whole;Nugalnnd.

Grade Male Female
I 73,60 T72.73
11 73.20 71,00
IIIX 71,59 T3.42
Iv 85,52 85,15

Table NO. 5,6 B,

Showing the repetition rate in percentage with respect to

grade and sex for whole Nagaland.

Grade Male Female
1 15,08 17.97
II 15.68 ' 16,47
III 17,00 15,02
v 14,38 14.86
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Table NO. 5, 6 C.

Showing dropout rate in percentage with respect to grade

and sex for whole Naopanland.

Grade Male Female
I 11,32 9.30
II 11.12 12,53
11T 1.4 11856
Iv 0. O 0.0
Interpretation.

1+ Promotion rate :~ Table NO. 5.6 A reveals the position
of promotion rate for Whole Nagaland with respect to

grade and sex as follows :-

(a) For grade I, promotion rate is more for male as compared

to female,

(b) For grade II, the same is more for male as compared to
female, ’

(¢) For grade III, promotion rate is more for female as com-

pared to that of male.

(d) For grade IV, promotion rate is more for male as comp-

ared to that of female,
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(e) The highest promotion rate for male is found in grade

IV and lowest in grade 111,

(f) The highest promotion rate for female is found in grade

IV and lowest in grade 11,

The above analysis indicate that promotion rate
is more for male as compared to female in all grades except
in grade III, where promotion rate is more for female | as
compared to that of male., Hence, it can be interpreted that
females contribute more to educational wastage as compared

to that of male in all the grades except grade IIIl,

IX1, Repetition rate :~ Table No. 5.6 B reveals the posit-

ion of repetition rate for the whole Nagaland with respect

to grade and sex as follows $~

(a) For grade I, repetition rate is more for female as com=-

pared to that of male.

(b) For grade II, repetition rate is more for female as com-

pared to that of male.

(¢c) For grade TII, repotition rate is more for male am comp~

ared to that of female.,

(d) For grade IV, the same is more for female as compared to

that of male.

(e) The highest repetition rate for male is found in grade

III and lowest in grade II,
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(f) The highest repetitlon rate for female is found in
grade II and lowest in grade I.

The above analysis indicate that repetition
rate is more for female in all the grades except in grade
III where it is more for male as compared to female.it is,
therefore, interpreted that females contribute more to edu-
cational wastage in all the grades as compared to that of

males except in grade III.

III. Dropout rate :- Table NO. 5.6 C reveals the poaltion

of dropout rate for the different grades with respect to sex

as follows :-

(a) For grade I, dropout rate is more for male as compared

to that of female.

(b) For grade II, dropout rate is more for female as comp-

ared to that of male.,

(c) For grade III, dropout rate is more for female as comp=
ared to that of male.

(d) The highest dropout rate for male is found in grade III,

and lowest in grade 1II,

(e) The highest dropout rate for female is found in grade 1I,

and lowest in grade I,

The analvsis of dropout rate indicate that

the same is more for female as compared to that of male for
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all the grades except grade I, where it is more for male
as compared to female. Therefore, it 1is interpreted that
females contribute more to educational wastage in the form

of dropout as compared to that of male.

The above analysis draws the following factsi-

(1) Promotion rate is more for males as compared to females

for all the grades except grade IlI,

(2) Repetition rate is more for female as compared to that

of male in all the grades except in grade III,
(3) Dropout rate is more for female as compared to that of

male for all the grades except grade I,

Therefore, Lho analynis shows that females con-
tribute more to educational wastage as compared to that of

male for all the cases,

(B) With respect to location :~ Table NO. 5.7 shows the

pupils enrolment in different grades for two consecutive ye-~
arg, that is, 1991 and 1992 and the number of repeaters for

1992 for the Government primary schools of Nagaland with re-~

spect to its location,

Table NO, 5.7,

Showing pupils enrolment in different grades for two con-—-

secutive years and number of repeaters for Nagaland as a
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whole with respect to its location,

RURAL URBAN

Year 1 {1 x| 1 |11 Jiix v
Enrolment

1991 132411292 (1237 |1056{1703 {1591 1674 1512
Enrolment

1992 127311187 (1131 |1074]11545 (1464 [1429 1368
Repeater

1992 2271 223 227 179] 253 217 242 175

With the help of data shown in Table No,5. 7
the flow rates in percentage such as, promotion rate repeti-
tion rate and dropout rate were calculated for whole Nagaland

with respect to scheol location which are given below 1n
Table NO.5. 8 4, 5.8 B, 5.8 C.

Table NO. 5.8 A,

sShowing promotion rate in percentage with respect to grade
and _school location for whole Nagaland,

Grade Rural Urban
1 T2.23 74,52
II 70,25 72.94
III 72,96 T2.07
Iv 83,73 86.54
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Table NO. 5.8 B,

Showing repetition rate in percentage with respect to

grade and school location for whole Nagaland.

Grade Rural Urban
I 17.89 15.83
II 17.72 14,74
III 17,70 16,69
v 16.27 13.46

Table NO, 5,8 C,

Showing dropout rate in percentage with respect to grade

and school location for whole Nagaland,

Grade Rural Urban
I 10,28 9.65
II 12.03 12,32
III 9.34 13.33
v X X
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Interpretation.

I. Promotion rate : Table NO.5.8 A reveals the position of pr-

omotion rate for all Nagaland with respect to grade and scho-

ol

(a)

(o)

(c)

(d)

(e)

II,

(a)

location as follows -
For grade I, promotion rate is more for urban school as
compared to that of rural school,
For grade II, the same is more for urban school as compa-
red to rural school.
For grade III, promotion rate is more for rural school as
compared to urban school.
For grade IV, promotion rate is more for urban school as
compared to that of rural school.
The analysis further reveals that the highest  promotion
rate for both rural and urban school is found in grade IV
and lowest for rural schools in grade III and urban scho-
ol in grade II.

This analysis indicate that promotion rate 1is
more for urban 8chools in all the grades except in grade

III where promotion rate for rural school is more as com-

parad to that of urban schools,

Repetition rate : Table NO, 5.8 B reveals the position
of repetition rate for the whole Nagaland with respect

to grade and school location as follows :-
For grade I, the repetition rate for rural school is more

as compared to that of urban schools.
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(b) For grade II, the same is more for rural school as com-

pared to that of urban school,

(c) For grade III, promotion rate is more for rural schools

as compared to that of urban schools.

(d) For grade IV, the same is more for rural schools as com-

pared to that of urban schools,

{e) The analysis further reveals that the highest repetition
rate for rural school is found in grade I while the low-

est is found in grade 1V,

The above analysis indicate that repetition

rate 1s more for rural schools in all the grades as compared

to that of urban schools .

III. Dropout rate :~ Table NO. 5.8 C reveals the position

of dropout rate for all Nagaland with respect to grade and

school location as follows :-

(a) For grade I, dropout rate is more for rural schools as

compared to that of urban schools,

(b) For grade II, dropout rate is more for urban schools as

compared to that of rural schools.

(¢) For grade III, dropout rate is more for urban schools

as compared to that of rural schools.

(d) The analysis further reveals that the highest dropout

for rural school is found in grade II, and lowest in
grade I1l.



(e) With respect to urban schools, the highest rate of dro-

pout is found in grade III and lowest in grade 1.

(f) The analysis indicate that dropout rate is more for vr-
ban schools 1nﬁa11 the grades except grade I,' whereas,
dropout rate in grade I is more in rural schools as com=-

pared to that of urban schools,

The above analysis draws the following facts:~

(i) Promotion rate is more for urban schools as compared
to rural schools in all the grades except in grade

III,

(1i) Repetition rate is more for rural schools for all

the grades as compared to urban schools.

(111 )Dropout rate is more for urban schools in all the

grades except grade I.

(Cc) With respect to total Nagaland - Table No. 5.9

shows the total pupil enrolment 4in different grades
of Government primary schools of Nagaland for two
consecutive years, that is, 1991 and 1992 and the
number of repeaters for 1992 with respect to

Nagaland as a whole,
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Table NOQ 5.9!

Showing the total pupil enrolment in different gradeg for

two consecutive years and repeaters for Nagaland as a

whole.

YEAR Grade- I Grade -~ II Grade =11l | Grade = 1V

1991

3
Enrolment| 3927 2883 2911 2568

1992

Enrolment| 2518 2651 2560 2442

1992

Repeaters| 480 440 469 354

With the help of the data shown in Table
NO. 3. 9 flow rates in percentage such as, promotion,
repetition, and dropout rates for whole Nagaland(i.e,
Grand Total Nagaland) were determined which are given

below 1in Table No. 5. 10,

Table NO. 5,10,

Showing promotion rate, repetition rate, and dropout

rate in percentage for total Nagaland,
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Flow rates Grade = I| Grade - II Grade =III|Grade-1V
Promotion 73.27 71.8% 72,51 85,26
Repetition 16.59 16.16 16.08 14,74
Dropout 10.14 11.99 11,41 0.0
Interpretation t- Table NO. 5, 10 reveals the position

of promotion rate, repetition

rate, and dropout rate for

the different grades for whole Nagaland ag rollowg -

1. Promotion rate,

(a) For grade I, rate in
111,

is 85,26,

the promotion

11,

percentage is

73.27, grade 71.85, grade 72.51 and for

grade IV, promotion rats

The analysis further reveals that pro-

motion rate in Nagaland 1is highest for grade IV

followed by grade I, III and grade II being the
least.

II. Repetition rate.
Table NO. 5, 10 reveals the position of repetit-

ion rate for  total Nagaland as follows :-
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For grade I, repetition rate in perc-
entage is 16.%59, grade II, is 16,16, for grade III
it 1s 16.08 and for grade IV it is 14,74,

The analysis further reveals that rep-
etition rate 1is highest for grade I, followed by
grade II, III and grade IV being the least,

III.Dropout rate,

Table NO. 5,10 reveals the position of dropout rate

for total Nagaland as follows :-

The dropout rate in percentage for
grade I, 1is 10.14, for grade II, it 1s 11.99, grade
III" is 11,41, It is assumed that there is no drop-
out in the final grade (i.e, grade IV.)

The analysis reveals that the highest rate
of dropout is found in grade II, followed by grade III,

and lowest in grade 1.
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SECTION-TII.

f5 o ANALYSIS AND INTERPRETATION OF EDUCATIONAL WASTAGE DATA DUE TO

DROPOUT, REPETITION AND OVERALL (i.e, DUE TO BOTH DROPOUT _AND

REPETITION) IN TERMS OF PUPIL YEARS WASTED FOR THE DIFFERENT

DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL®

LOCATION AND FOR TOTAL NAGALAND.

The analysis and interpretation of this section is
presented in two parts :

Part I: Analysis and interpretation of educational wastage data
due to dropout, repetition and overall (i;e, due to both
dropout and repetition) in terms of pupil years wasted
for the different districts with respect to sex and sc-
hool location,

Part II: Analysis and interpretation of the educational wastage
data due to dropout, repetition and overall (i.e, due to
both dropout and repetition) in terms of pupil years wa-
sted for whole Nagaland with respect to sex, school lo-
cation and for total Nagaland.

PART -~ 1

ANALYSIS AND INTERPRLCTATION OF EDUCATIONAL WASTAGE DATA DUE TO

DROPQUT, REPETITION AND OVERALL (i.e, DUE TO BOTH DROPOUT AND

REPETITION) IN TERMS OF PUPIL YEARS WASTED FOR THE DIFFERENT

DISTRICTS WITH RESPECT TO SEX AND SCHOOL LOCATION.

(1) With respect to sex:

On the basis of promotion rate, repetition rate and
dropout rate the pupil's flow charts were constructed to show

what will happen to a cohort of 1000 pupils entering grade I in
1991 for male and female seperately for each district which are
shown in diagram NO, 1 - 14,
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(Kohima

Male)

Theoretical Fupil's Flow and Cohort Reconstruction.
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Year Gr. I Gr. II Gr. III Gr. IV Total
o , 190 190
1991 i1000 1000
129 \ 129
24 s 108
R 8
1992 {129 681 810
|
"17“1_' \ 98 107
V3 oo {22 507 9 122
1993 17 178 509 702
2 l \ 23 \ 88 \ 13
AR 12 4 a4 Tima 42 322 0 47
1994 2 35 221 322 |—p4g. | 580
O\L \ ?1 \ 38 \ 24 87
1 4 26 { 12 14 l 0 13
1995 0 6 64 185 |->160 | 283
\’ 1 \ 11 \ 25 37
> J a 4 3 a4 o 3
1996 1 15 66 - 57 82
\ 3 \ 9 11
N o { o 1
1997 4 18 |—™>16 | 22
\ - 3
5 v o
1998 5 |—> 5 5
218 11 _1%5 484
l 1000[-———> 782 —*-—“’l 671 “~>{ 516 |~ 516 | 3456
R R ] R
148 119 140 80 A57
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Diagram NO. 5.2
(Mokokchung Male)
Theoretical Pupil's Flow and Cohort Reconstructlon.

Year Gr. I Gr. II Gr. III Gr. IV Total
o123 - 123
1991 1000 1000
REEERNG 123
7 5
V15 754 40
1992 123 754 877
5 \ 125 \ 140
w.‘L._,f 93 $ 12 189 35 49
1993 15 281 589 ‘ 822
[ :
B \ ~ .
2 N 36 \ 105 N\ 143
b o T b o 170V 16 Taas o 18
1994 2 a7 275 449 [—>372 | 773
0 \ 8 \ 1 \ 77 134
J 2 J, Y J/ 5 21 J/ 0 5
1995 0 10 86 287 |77238 | 383
\ 2 \ 15 \ "49' 66
0 JL 8 y 1 66 Y 0 1
1996 _ 2 23 115 |95 | 140
\ 4 \\\ 20 24
Y
2 18 4 o 1
1997 6 38 | —>31 | a4
- 0..._. \ 7 ..-..7....—--.
R
5,..v . _0 e 0
1998 12 |7 45| 12
e t40 54 - ): 0 252
{ .
{
1000 | —>| 860 | —> | 806 | ——> | 748 |->748 | 4051

-———————

. 140 1M 173 153 637
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Diagram NO. 5.3

(Tuensang Male)
Theoretical Pupil's Flow and Cohort Reconstructiun.

Year Gr. I Gr. 1I Gr. I1II Gr. 1V Total
_____ 77 177
-
1991 1000 1000
114 \ ' 114
“.lw“13 769 82 95
1992 114 769 883
RERRNET RN Tis
“"4;~.2 sa«~Jme21 582 63 86
1993 { 13 19§J 582 ‘ 778
sk b ..
1 \ 26 \ 71 \ 98
B 10 _y.a 146 b 23 aas o 27
1994 1 36 217 448 [—408 | 702
| N 5 N\ 7 N, 40 72
, R R - S 2 STt S 7
1995 0 6 54 207 |7>188 | 267
[ S ‘
\\\\ 1 \\\\» 7 \\\\s 19 27
A JL 4 ¢ 1 41 l‘ 1
1996 [:j1-—] 11 60 | ™55 72
\\x 1 \\\N 5 6
1 9 | o 0
1997 2 14 |—>13 | 16
=
\M 1 1
2 | o 0
1998 3 |73 3
132 108 93 o - 333
Survival‘ ! I '
by qrndn! 1000' w~—~#l B68 | > 760 | T a0 667 |37
P o e e e o4 s da

128 137 106 65 436



Diagram NO, 5.4
(Zunheboto Male)

Theoretical Pupil's Flow and Cohort Reconstruction.
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5

Year Gr. I Gr. 1I Gr. IIX Gr. IV Total
o _ 51 51
.
1991 [ 1000 1000
18 \ 118
1/ 6 831 109 _115
1992 118 l 831 949
S —
L \ﬂ 82 N\ 96
Y1 98 i 24 640 54 79
1993 14 180 640 834
] \ ~78 95 \ 114
S
- lm 12 l 4 138 l 20 24 .
1994 1 30 233 [491 —>443 | 755
T 3TN 3% 28 85
| \ ' N | NG
N 1 4 1 23 5 179 ___L__ 0 6
1995 0 4 57 [227 —2205 | 288
- \ "1’“ \\l 8 \ 5377 25
3 l 1 4s 4 o 1
1996 0 1 66 |[T760 77
...... S e, om i R e —
\\\\N 2 \\\\ 6 8
S I N
1997 2 14 |713 | 16
T \ 1 1
N
1998 , 3 |—>3 3
!
=8 138 80 0 276
Survival \ ' I
by grade!1ooo 71 942 ) 804 ‘ TTTT2 L 724 [T7P704 | 3922
133 103 138 72 446



Diagram NQO. 5.

5

(Mon Male)

Theoratical Pupil's Flow and Cohort Reconatruction.
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Yaar Gr. X Gr. II Gr. I1I Gr. 1V Total
54 54
1991 1000 1000
735 "\\\\N 335
l 13 711 66 79
1992 235 711 946
‘—1?7—”\\& T61 \\\N 216
| y 3 167 L 31 484 26 60
1993 55 328 484 867
13 \ 74 \ 111 \ 198
,__‘J’__J 39 l 10 223 d 18 347 29
|
1994 | 13 113 334 347 {7306 | go7
3 \\\\N 26 \\\\ﬂ 76 \\\N 41 146
R e T 7. 8 240 | 12
! | l
1995 3 ‘ 35 153 281 {77247 | 472
\\\m i[ \\N 35 \\\N 32 77
2 3 o4
1996 10 ! 59 144 {7127 | 231
N, TN, T 3
7 J». 6 a2\ 6
1957 21 59 |T7sp | 80
‘ \\\& 7 7
15
1998 22 oo | 22 |
. |
B 72 113 61 246
Survival{ ‘ ; ) '
by or'nri“? 1000 > 90 | o1n ' 154 |14 | 4407 |
306 269 236 99 910



Diagram NO, 5.6
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Year

1991

1992

1993

1994

1995

100n

1997

1998

Survival
by gradel

(Wokha Male)
Theoratical Pupil's Flow and Cohort Reconstruction
Gr. I Gr. II Gr. III Gr. 1V Total
e R 206
1000 1000
221 221
.HJ;M,45 573 49 94
i
E221 573 794
ST N —TES T 172
\\\N \\\E
__“J_i_ 10 197___1__‘”_21 401 84 .85
| 49 250 4N 700
[SEY I S S
i1 \ 54 \ 80 135
.‘_,\Lmz 28 l 7 175 l 34 267 43
11 82 255 267 —>209 615
3T \ I N N, T30
_.i,_l 6 l ? 57 l 14 170 l 17
3 24 108 228 | 178 | 363
T \ ..-5 \ 2:| \ 50 ' ‘77—‘_—
2 3 17 J 5 72 ___J,__‘__ .8
o4 S IR | Ealal lals {ra
Nt
A l A I i‘ N o
19 53 [— 4 65
\ 12 12
-
20 |—>20 20
264 82 | _'111 457
1000’1 — 73—6—1 —— l 654 I ——> 543 {—>m43 {3725 ]I
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Diagram NO, 5.7
{Phek Male)
Theoretical Pupil's Flow and Cohort Reconstruction.

Year Gre 1 Gr, 11 Gr. 1110 Gr. 1V Total
52 52
1991 1000 1000
117 \ 117
J 6 831 154 160
1992 117 831 948
AN
14 \\\& 102 \\s 116
R 91 371 Te7 97 135
1993 14 199 575 788
2 24 80 106
T
11 T 138 7 39 44
1994 2 35 218 398 |~3329 | 653
| i \ AN, 30N, 6 703
2 L 1 24 | 9 Tist | 10
1995 0 6 54 220 |77182 | 280
\.
\\ 1 \ 8 \ 38 47
J 4 1 o Tar | 2
1996 1 12 75 |62 88
> \ 13 15
1 4 0 8 L 0 0
1997 3 21 |17 24
~ ]j ]
h | N ]
Hyyl 4 |3 .
] ——
Re ey 1 @9 ey 145 403
Survival
by grade | 090 | = |9%M e | 742 | e | 507 |—3ng7 | 3700

133 131 120 124 508



Diagram NO. 5.8

(Kohima Female)

Theoretical Pupil's Flow and Cohoxt Reconstruction
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Year Gr, I Gr, I1 Gr., 11I Gr. 1V Total
S o 69 65
1991 1000 1000
198 \ 198
b 13 T3 107 120
1992 198 737 93%
Lo e AN
39 NEEE \ 153
,L__ 2 14 J 38 516 58 98
1992 39 260 516 . 815
8 \ 40 \N 96 \ 144
o 29 | 10 T1e2 | 31 32 41
1994 8 69 278 362 |--»309 717
. i
. o R
2 \ 10N 52 \ 53 118
l L Sag |
4 6 2 48| 11 195 | 13
1995 2 17 100 248 | 212 367
TN, \ TN, %% 58
2 __;L_,J 1?_&__,_3 70 l 4
1996 5 l 31 106 |[—»90 142
S | e e ]
\ 6 \\ 16 22
\Y
4 o oo -_L - 2
1997 10 38 |7 732 48
— \ —— .
o
1998 14 {—14 14
.80 158 105 L 343
Survivali !
11000 >lgp0 | T 762 | T 7| 657 {657 | 4038
by grade L___
247 168 173 11 699



Diagram

NO, 5.9

(Mokokchung Female)
Theoretical Pupil's Flow and Cohort Reconstruction
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Year Gr. 1 Gr. II Gr. 11X Gr. 1V Total

D 102 102
{

1991 1000 1000
Tao N\ 140
{14 738 101 115

1992 140J 758 898
_..—..-—0_»2 \ 101 \ 121

I, 105__*L_.__'28 556 29 59

1993 20 207 556 783

| R e e S j—
3TN, ¥ \ 105 N\ 135
li 15.‘..._Lw 6 15?__J.__..13_ 442 19
1994 | 3 42 257 422 |—347 | T24
S = d o
1 \ 5 \ 29 \ 75 131
: S
A 2 4 31 J 4 195 | 5
!
1995 l 1 7 80 270 |—»222 | 358
NG N 15N, 48 64
s
™ b 6 _"¢__' 61_Mi”“. )
{
1996 L1 ' 21 109 |—90 131
\ a4 N, 19 23
l 16 1 ) 1
1997 o) am |-, 29 40
R \l 6 6
4

1998 10 |—10 10
118 136 . 48 o 02

Survival’

by gMdejmoo ——> ! 882 ———->L 746 | ——> | 698 {—>698 | 39i4m

164 134 173 148 620
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Diagram Nu, 5.10
(Tuensang Female)
Theoretical Puplil's TFlow and Cohort Reconatruction.

Year Gr. I . Gr. II Gr. III Gr. 1V Total
S i 163
[
|
1991 1000 1000
138 \ 138
L 23 Te9? 89 112
N —
\
1992 138 697 z 835
19 \ Y '\\ 113
J 3 96 l 4 51 62 89
1993 19 190 514 , 723
3 \ AN 54 \ 83
WX 134 5 1404 23 398 29
1994 3 39 194 398 |—362 | 634 '
T \ 5 T \ T \ 36 62
! Yo g 20 4 6 iso | 7
1995 0 7 50 186 [~169 | 243
e « l
\ 1 \ 5 N\, 17 23
P
N 5 1 39 | 1
1996 : 1 10 56 |—»51 67
N — ]
\\» \\\l 5 6
UNIE T N .
1997 2 13 |—>12 15
T \ 1 1
oo ]
1998 3 |—3 3
192 119
Survival | I T T ‘92 """""" -y 403
by grade ‘00"" """"" > | 808 { | 689 | ——> } 597 |—=>597 | 3520
' | i

e e— - b — s e A Lnrr e onma v e

160 126 81 59 426
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Diagram NO. 5.11
(Zunheboto Female)
Theoratical Pupil's Flow and Cohort Reconstruction.

Year Gr. 1 Gr. II . Gr. I1II Gr., IV Total
o 104 ‘ T 104
i
1y91 i 1000 1000
TN 172
4 18 246 104
|
1992 i172 724 896
N\
30 N 11 \ 141
1 3 T124.d 28 527 40 ) 7
1993 l 30 235 Lszd 792
5 \ 36 \ 84 \ 135
L L T
I 22, 7 1M 19 403 26
1994 5 58 255 403 |— 354 721
1 \ 9 \ TN, @ 100
{ a4 2 a2 1 6 195 | - 8
1995 1 13 83 244 {—214 | 341
\\\S 2 \\X 13 \\\\\ 30 3
L _l__ ! 9,,.JL _____ 2 64 l ,,,,,,,,,,, 3
1996 3 22 94 {—e2 119
\\\N 3 \\\‘ VR 15
2 l “ 17 J, 1
1997 5 29 |25 34
o
1998 8 —g 8
]
125 124 68 317

Survivalxi 7y T I pﬂ«m—w y”.__]
11000 N I -

by gradeg

3911 ,

208 158 That 95 602




Diaqram NO. .12

(Mon Female)

223

Theoretical Pupil's Flow and Cohort Recenstruction.
Year Gr. 1 Gr. II Gr. III Gr., IV Total
— — — e e
Goat N\ 503
) l_m_?O 696 89 ____}1 09
1992 204 696 } 900 J
VRN 121 \ 163
Ny
b4 a2 L a4 486_______58 96.
1993 Aéi] 263 486 l 791
STNL ®mONL TN 28
.-n....-i»,m 29 ~—~¢--9 184 J/ 31 354 _ a1
1964 g 74 258 354 (288 695
2 \ 137 \ T \ 66 120
A 6r._.iw 3 52 | 1 o1es_ b 14
199% 2 19 9N 254 |-»207 | 366
[P ——— o) O
\ TN, BN, A 64
> l L) H >
2 .y 13 _ .3 66 Vv 4
1996
l 5 27 113 |~>92 14%
b L‘__-_._
\ AN 1 5
l o 4
4 20 2
1297 8 41 ->33 49
\\\& 8 8
6 1
1998 14 |14 14
yes 136 105 N 366
Survival] [ ]
by gradelH)OO ——al 875 | ——> | 739 \ — | 634 |—634 | 3960
L e e | S
257 182 131 142 712



Diagram NO. 5.13
(Wokha Female)

Theoretical Pupil's Flow and Cohort Reconstruction.

224

Total

Year Gr. I Gr. II Gr. IIX Gr. IV
R .
’ _
1991 ; 1000 1000
‘ 240 \ 240
(*L 13 708,114 127
1992 t2401 [ 708\[ 948
w7 147 N\ 204
t \N J ™~
—tee 3 170X 1 447 82 136
1993 £7 317 447 821
14 \\\\ 66 N\ 59 \\\‘ 138
b Tao |17 200 | 48 306 66
1994 14 106 259 306 [—om4 | 685
3 \ 22 \ 3N, %2 11
b o4 s 674 19 1774 25
1995 3 | 32 101 229 |—190 365
\ 1 \ 13 \\ 39 58
2 N 20 4 6 69 A 9
1996 ’ 9 33 108 ]-—>90 150
| ]
\ 4 \ 18 22
6 l 3 23 A 3
1997 10 4 |[—34 | w9
A \\ s .
7_.”’,--
1998 14 ;éem 14
; L7000 190 158 S —a
Survival; | | ‘ 1 ] °
by grade , 1090 | ] 930 | — ‘ 740 | —> ] 582 |—>582 4034[
313 241 110 Vi 781



NMagram NU. 3.14
(Phek Female)
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Theorotical Pupil's Flow and Cohort Reconstruction,

Year Gr. I Gr. II Gr. IIX Gr.IV Total
. 63 63
1991 1000 1000
167 \ 167
¥ 11 770 48 59
1992 167 770 937
28 N\, 151 N\ 179
V2 128 4 17 ’sM_____83 102
1693 % 28 279 571'1
' . — . : I
) h 2 A
N 55 N 74 \4
I¢ e A s 207 | 41 Tana 47
1994 | s 76 281 414 |—353 | 776
I |
| \ 15 N\ 36 \ 61 112
v a_ b1 Tse | 13 Y204 | 14
[}
1995 ’ 0 19 92 ng% |—>226 | 376
SO .
\ 4 \\ 12 \ 39 55
v a4 67 | 5
1996 4 ] 26 106 |[—>90 | 136 ]]
L] .\\\ S— \ S—_— S
T3 l 1 19M_~L___ 1
1997 6 :l 3% |—»30 41
— \ - e
-
1698 10 -—»10 10
e TT T2 e 142 S 291
Survivaﬂ' ] ] : l
by gracd 1000 | 923| ~—> | 851 | —— | 709 |—>709 | 4154
200 225 125 Y 6T
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On the basis of the flow chart, educational wasta-
ge was determined in terms of pupil years wastaed due to dro-

pout, repetition and overall which are shown in table NO. 5.11.

Table NO. 5.11

Showing educational wastage in terms of pupil years with
respect to sex (districtwise).

Pupil years wasted due to ¢

Districts | 'Dropout Repetition "dueozgrgi%h
Male |Female Male |Female Male {Female

1050 866 342 544 1392 1410

Kohima (2) (3) (7) (2) (3) (3)
Mok 490 623 569 529 1059 1152
okokchung (7) (7) (3) (4) (6) (6)
T 714 813 349 319 1062 1132
uensang (4) (4) (6) (7) (5) (7)
650 694 379 485 1026 1179

Zunheboto (5) | (6) (5) | (6) (7) | (5)
646 878 745 546 1391 1426

Mon (6) (2) (1) (1) (4) (2)
Wokha 982 1178 571 528 1553 1706
(3) (1) (2) (5) (1) (1)

Phek 1051 782 385 536 1400 1318
(1) {5) (4) (3) (2) | (a)

Nagaland 793 823 478 %01 1271 1324

Note : Figure in thé brackets indicate ranking.

Interpretation.

(1) Educational wastaqge due to dropout :— Table NO. 5.11 re-

veals the position of educational wastage in terms of pupil

years wasted due to dropout for the different districts with
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respect to sex as follows 3-

'Educational wastage in terms of pupil years wasted
due to dropout is more for female as compared to that of male
for all the districts except for Kohima and Phek, where educ-
ational wastage is more for male as compared to female in th—.
ese two districts, When the educational wastage in terms of
pupil years wasted due to dropout is arranged in decending or-

der, we find the following ranking for both male and female,

’ MALE FEMALE
Pupil years Pupil years
Districts wasted due to Rank | Districts wasted due to|Rank
dropout dropout
Phek 1051 1 Wokha 1178 1
Kohima 1050 2 Mon 878 2
Wokha 982 3 Kohima 866 3
Tuensang 714 4 Tuensang 813 4
Zunheboto 650 5 Phek 782 5
Mon 6L6 6 Zunheboto 694 6
Mokokchung 490 7 Mokokchung 623 7

The above ranking shows that the educational wastage
in terms of pupil years wasted due to dropout is highest for
male in Phek district followed by Kohima, Wokha, Tuensang, Zu-
nheboto, Mon and the least is found in Mokokchung district,
With respect to female, the same is found highest in Wokha di-
sirict followed by Mon, Kohima, Tuensang, Phek, Zunheboto and
least for Mokokchung district, |

This indicate that male in Phek district and female
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in Wokha district are contributing more to educational wasta-
ge, while, Mokokchung 1s doing better for both male and fema-
le as compared to other districtsﬂ

(ii)_Educational wastage due to repetition :=- Table NO, 5.11

reveals the position of educational wastage in terms of pupil.
vears wasted due to repetition for the different districts wi-
th respect to sex as follows é-

The educational wastage in terms of pupil  years
wasted due to repetition is more for fgmale for all the dist-
ricts except Mokokchung, Tuensang,AMo5 and Wokha. For these
districts, repetition rate is more for male as compared tq fe~
male. | ‘

‘Arranged in decending order, we find the ranking

for both male and female as follows :-

MALE FEMALE"
{ Pupil years Pupil years

Districts | wasted due to} Rank| Districts |wasted due to}|Rank

repetition repetition
Mon 745 1 Mon 546 1
Wokha 571 2 Kohima 544 2
Mokokchung _ 569 3 Phek 536 3
Phek 385 4 Mokokchung 529 4
Zunheboto 379 5 Wokha 528 5
Tuensang 349 6 Zunheboto 485 6
Kohima 342 7 Tuensang 319 7

The above ranking shows that educational wastage in

terms of pupil years wasted for male is highest for Mon district
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followed by Wokha, Mokokchung, Phek, Zunheboto, Tuensang and
the least being Kohima district with respect to female. The
same ies highest for Mon followed by Kohima, Phek, Mokokchung,
Wokha, Zunheboté and the least being Tuensang district.

This indicate that Wokha district has the highest
rate of repetition for both male and female while, the least
for male is found in Kohima district and female in Tuensang
district. This further indicates that, Mon district contrib-
ute more for educational wastage while, male in Kohima dist-
rict and female in Tuensang district are comparatively better

as compared to male and female of other districts.

(iii) Educational wastage due to dropout and répetition $=

Table NO, 5.71 reveals the position of educatio-
nal wastage in terms of pupil years wasted due to both drop-
out and repetition for the different districts with respect

to sex as follows :-

The educational viastage due to both dropout and
repetition in terms of pupil years wasted is more for female
as compared to that of male for all the districts except Phek. -
When the pupil years wasted due to both dropout
and repetition are arranged in decending order, we find the

following ranking for both male and female.
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MALE FEMALE
Districts Sggiidygzﬁsto Rank | Districts Szgiidyzszsto Rank
Drop. & Repe.: Drop. & Repe.
Wokha 1553 1 Wokha 1706 1
Phek 1400 2 Mon 1426 2
Kohima 1392 3 Kohima 1410 3
Mon 1391 4 Phek 1318 4
Tuensang 1062 5 Zunheboto 1179 5
Mokokchung 1059 6 Mokokchung 1152 6
Zunheboto 1926 7 Tuensang 1132 7

The above ranking shows that, the pupll years wasted
due to both dropout and repetition for male is highest for Wo-
kha district followed by Phek, Kohima, Mon, Tuensang, Mokokchu=~
ng and least for Zunheboto. _ _

With respect to female, the highest pupil years wa-
ted due to both dropout and repetition is found in Wokha distr-
ict followed by Mon, Kohima, Phek, Zunheboto, Mokokchung and
least for Tuensang district. This indicate that Wokha district
contribute more to educational wastage in terms of pupil Qeara
wasted for both male and female as compared %o other districts. -

The analysis shows that pupil years wasted due to
both dropout and repetition is found highest in Wokha district
for both male and female while, the least for male is found in
Zunheboto and female in Tuensang district. This further indica~

tes that Wokha district contribute more to educational wagtage
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terms of pupil'years wasted due to dropout and repetition
while males in Zunheboto Aistrict and females in Tuensang

district are much better as compared to males and females of

other districts.

((B) -With respect to location (Districtwise)
| On the basis of the promotion rate,repetition
rate, and dropout rate, the pupils flow charts were con-
structed to show what will happen to a cohort of 1000
pupils entering'grade I in 1991 for rural and urban lo-
cation separately for each district which are shown in

diagram NO, 15-28,



ygram NO.5. 15

( fiohima Urban ) 232

Theoritical Pupil's flow and.Cohort Réconstruction

rear Gr.I Gr.II Gr.III Gr.1v Tokal
N 64 I 164
1991 1000 1000
7T R
v 22 703 80 102
1892 133 703 836
e N\, T N\ . s
s gz L g 947 97
——119
1993 ' 18 169 547 734
24/ \\ 18 N J,;; N 35
1 1 /
3 4 132 37 37 5
1994 2 31 211 371 | + 338 | 615
L \ 5 Ny 31 \ 33 &7
11 1 24§ 10 Maz 7y 11
1995 0 4 55 176 {160 235
\ \ 8 \ 16 2L
d 5 L 2 371 2
1996 0 11 53 | = 43 Al
\\\g 2 \\\u 5 7
{ 1 7 1
1997 2 12 | »11 14
~.,
{ q
1998 2 a2 2
survi
val by1000 190 104 147 L4
grade — |810 | — 706 | — 559 [—55% 3500,
+0)

153 97 120 05



Diagram NO.

5. 16

( Mokokchung Urban ) 233
Theoritical Pupil's flow and Cohort Reconstruction
- Grade I Gr. II Gr 111 Gr.IV Gr.v
1997 e 85 85
1991 |1000 1000
NG 135"
,.-”._.._.,J’ A1 783 g3 104
1992 [ 132 783 915
TN, N\ 5
. L e 103__4 4 592 .30 56
1993 18 201 ngz 811
2 N 7 N 9T \ 12T
L P y ‘. ,
1994 152 43  uegp——— -—18
7 2 39 246 L68 |39a 755
| \\ ? \\ 34,9 N 76 120
1995 i b1 ok s g 4
72 0 7 68 270 |- 226 | 345
\ [ \, TLET 56
4 54 5, L 1
1996 t 16 98 | - 82 115
— O e
AN ?l \ L 3]
1 13
1
>3 3 29 | =24 22,
3 L
1998
8 -2 8 8
ey 98 —123 O i 268
Surviva
by ’1000 — |72 S | 79— | 732 —732 | 3981
grade 3 S
. 52 129 146 141 568



Diagram NO,5, 17

( Tuensang Urban )

234

Theoritical Pupil's flow and Cohort Reeonstruction.

Year Gr.I Gr.II Gr.III Gr. IV Total
137 137
1000
1991 1000
783 \ 163
L. 22 70 58 80
1992 | 163 700 863
27 \, 121 \\ )
L4 M4 4 19 521 78 S——
TN, T NS TN\ 709
| 19 4 5 175 | 36 379 P
1994 4 60 239 379 | = 548 682
—r— \ TO \ 79 \ —T— =
b 3 4 A 45 ! 11 174 L 112
’
995 L 13 74 2051 188 293
\\ 2 \ 9 \ 17 28
1 4 104 3 Tsu_d 4
1996 19 71 <> 65 91
\\\\s 2 \\\\s 6 8
2 J/ 14 J/ 1
1997 4 . 20 [» 18 23
LI— \‘ 5 -
3 ¥
199¢e > lss 5
163 84 129 —— 376
sSurvji-
valbby l 1000 > | 837 | ——— 753 | —> | 624 |—624 {3739
grade i
’ J 7% 5 529



Diagram NO.5. 18

( Zunheboto Urban )

235

Theoritical Pupil's flow and Cohort Reconstruction

.

Year Gr.1I Gr.l1I Gr.III Grlv Total
61
. )’]
1991 1000 |1000 [
107 \ o7
"‘““}]“"7 832 —3l 91
1992 | Y7 - 852 939
N TN -
o4 89 _L 16 679
73 90
1993 11 158 679 848
1 13 86 \\ 100
) 9 ¢ 2 129 L 23 520
25
1994 1 22 215 520 | > 668 | 758
L \\ 2 Ny 27 \ BT BT
e b 18 _ VvV 5 65V 5
1995 0 3 L5 217 | 2195 | 265
‘\\ N 6 \ o oh
. 3Pt 3y 1
1996 0 9 56 | = 50 65
-—i__i'. 7 1 _
; | —
9917 1 1% 72 14
\ >
4 b L
1998 2 12 2
Survi 19 102 102 e 203
val by 4000} —0 | 939 | —> ‘829 — {727 |->727 |3801
grade e N _ L
119 &1, 120 o1 e



1991

1992

1993

1994

1997

Survival |

by grade 1
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Diagram NO. 5. 19
(Mon Urban)

Theoretical Pupil's Flow and Cohort Reconstruction.

- - g

Gr. 1 tr, 11 Gr. 111 Gr. IV Total
99 B 99
| 1000 1000
oI
178 178
7 \\
e 17723 124 141
i |
; 178 {723 l 901
b \ oy \ 141
3129 41 490 59 103
32 238 490 760
¢ \ BN, ¥ \ 129
i 1 2 10 161 30 344 a1
6 59 248 344 |—>308 | 657
Ty -\ 9 \ aa \ 36 50
. |
N 4 2 40 10 174 12
1 13 84 210 |—188 308
\ 2 \ 15 \ 22 39
1 1 Y | 59..,-‘..,* 4
[ 3 24 g1 -T2 108
e
\ 4 \ 9 13
2 1 7| K
6 26 [—o03 32
. ——n \ »»-—-——a—wa «‘-—-wj———-v—
5 I 0
g8 |—8 8
120 178 103 l‘w‘mi . 401
11000 |——> | 880 ¥—~~—>! 702 {—-——*§ 599 |=>599 377;}
I N e | e v
217 156 150 70 593




Year

1991

1992

1993

1994

1995

1996

1997

1998

Survival
by grade

Diagram NO. 5. 20

(Wokha Urban)
Theoretical Pupil's Flow and Cohort Reconstructiom,

237

Total

Gr. 1 Gr., II Gr. I1I Gr. 1V
64 64
1000 1000
218 \ 518
L 14 718 90 104
218 718 936
Tar TN, 130 N\ ViT-
l 3 157 1 36 408 101 140
.
47 287 490 832
10\, 52\ 69 \\. 131
~ > .
R T VN SR R TR ST B - B 66
10 86 268 328 |—268 692
N N T N N 114
l | J
R 0 7 3 60 | 20 177_4 23
1 2 ; 22 97 237 |—194 | 388
N 4 ‘ 13 0\ 43 60
\ \ J N l
o 3 2 15 V6 64 8
6 08 107 |—»87 141
‘ VN 20 24
\\\N l \N [
4, 92 1§ ——— 2
Fa 38 | —31 46
[ § | S
\\\y 7 7
6 _J 0
13 ~313 13
, 82 142 183 o 407
g N | |
{1000 — Lms 1~—~——>I 776 | —> | 593 —> 593 14018
T 201 123 130”7 731



Year

1991

1992

1993

1994

1995

1996

1997

1998

Survival

by grzade
1

Diagram NO. 5.21

(Phek Urban)

Theoratical Puplil's Flow and Cohoxrt Reconstruction.

2.8

Gr. I Gr, II Gr., 11X Gr, IV Total
________ ]65 T 65
1000‘ 1000
A \\ 177
12 7ss 112 124
177 758 93%
N \\ 191
|
Yo (34 Y a4 486 . 61 107
31 [ 294 486‘1 811
i
R AN TeRTT IR 142
N \
: J’ 24 i/_")s 188 | 33 330 a6
s | e o]
[ 5 I 263 350 {5073 704
R \ o \ 75 137
i_,,i ) 4 b2 1se 4 15
| l 96 266 |—207 | 385
""'"'"-‘"“‘ - s —
\ 15 \ 59 79
1 b 69 Y __ 6
29 128 [-+100 | 163
4 \ 28 32
‘L 42 21 ‘L -0
8 l 49 |-as 57
\ 11 11
6 4
17 |-17 17
| O
;—-——~~779 174 112 . 365
1000 | —> | 921 | — 7477 ———9‘ 635|635 |4072
e i L o
214 245 135 7S 769



Theoretical Pupil's Flew and Cohort Reconstruction.

Niagram NO.

5.22

(Kohima Rural)

239

Year Gr. I Gr, II Gr. III Gr. IV Total
76 76
1991 1000 1000
210 \ 210
! 16 714 119 135
1992 210 714 924
44 N 140 \ 184
h 4 15 | 48 455 52 104
1993 44 290 455 789
9 \ 57 \ 108 174
";me 31 _____1:____15 185 ! 33 295 43
1994 9 1 88 293 295 [—225 | 685
2 \ 17 \ 70 \ 70 T 159
‘ Y 6 J 4 56 i 14 19 l 18
1595 2 ’ 3 126 260 |—>199 | 411
| N 4 30 - 61 95
P S Ly
2 2 15 5 82 7
1996 6 45 143 |>109 194
\\ " 34 45
| A
4_¥ 5 2 L )
1997 15 63 |—4a8 78
\ 1s) TS5
>
10 l 0
1998 25 |—25 25
, 97 188 . 109 394
;S;r:;:::ei { 1000 l————-) 903 ————-all 715 | —= 1 606 |—3606 4106
265 218 219 180 882



240

Dingqram NO. B5.23

(Mokokchung Rural)

Theoretical Pupil's Flow and Cohort Reconstruction,

178

Year Gr. 1 Gr. II Gr. III Gr. IV Total
137 137
1991 1000 1000
131 \\\\\g 131
¥ 18 .48 .166
1992 {131 732 863
! S
T \\N 128 \\N 145
v_.-,.ltﬁ_*z 96 _._l___ 15 5%6 __ 33 20
1993 { 17 224 556 197
2N, BN, TN 780
)]
. ) . 13 ué;",4 170““J;“_17 404 21
1994 2 52 289 404 |-»326 747
o~ \ ...,gw.w - \ 1‘“’36‘2-\ r ’9\ "!a.‘l--g-:u&.vv itai Tt 1 49 o
._Q;_MV 2 l- 1 39 ﬂ_J_*,é 210 l 7
1995 0 11 101 088 |—233 | 400 |
o \\\\\‘_“E \\\‘ T \\\S 55 75
_imw 8 _MJ;"_z 73 | o
1996 n 30 128 103 | 160
‘"~ \\\\» 6 \\\\N 25 37
zru;L*-z 22._.__l.'_w 2
1997 , 8 I 47 |—38 55
| .
S N g 5
6 1 0
[ Ea¥alsl ' V- )~
,,,,, 157 . 68 60 — - 285
Survival
bY ,10001 —_—p Lﬂd:} ‘ ——— 775 > l TN — T 4037
grade ymw“m~ o L N |

209 167 704
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Diagram NO. 5.2
(Tuensang Rural)
Theoretical Pupil's Flow and Cohort Reconstruction.

Year Gr, I Gr. II Gr. III Gr. IV Total
T T ”
1991 1000 1000
BT \ 87
__J_%m 765 120 133
1992 A7 765 852
7 \ 71 \ 78
ML.J 67 d 22 57440 3
1993 7 138 574 719
I 13 55 73
l \‘5 l 3\) o3 4 >‘47§__ . 14
1994 ’ 18 162 475 | 47 | 956
o \ - \ TN, % 57
N 1 _ﬁ_i__} 13 ], 2 134 ___l____. 3
1995 0 3 30 182 |>164 215
_____ \ 0 \ 3 \ T8 )
l 2 _l___' 0 o5 4 0
1996 0 5 43 | 439 a8

1
1997 l 1 8 (-7 9

LI 2
1998 2 |5, 2
162 146 B3 e
Survival ! i 361
by 11000 | — ———2 1639 [2639 |3509

838 — ) 692
grade wml e S | I

86 80 71 332



Diagram NO. 5.25

(Zunheboto Rural)
Theoretical Pupil's Flow and Cohort Reconstruction.

242

Year Gr. I Gr. II Gr. III Gr. 1V Total
1991 ‘l 1000 1000
REERN 193
_,,L- 92 710 113 132
1992 t 193 710 903
37 Ny 130 N\, 167
4 a4 w3 | a2 aes 18 64
1993 37 267 j 468 772
TEHTTUN AT -1 r v
S T e e
b1 26 412 17?*” 190 /9 23
1994 7 75 267 359 [-—315 | 708
T \ i RN, T 117
L s b3 Mag b4 hos L 1
|
1995 Lo l 19 101 249 |—218 370
o \ T3 \ 20 \ T3 53
1 __l._J 13_v___14 77 ¥ —_—2
1996 4 33 108 | --» 95 ,_:45
T \ 77 \ 13 20
R T B - -
|
1Yy f ’ 10 38 |-—»33 T
s 0
1998 13 J~+13 13
120 T 35 e
Survival ! i 327
by grade | 1000 | ~— | 879 | — 708—J —— | 673 [—>673 |3989
238 196 170 93 697




Diagram NO. 5.26

(Mon Rural)

Theoretical Pupil's Flow and Cohort Reconsturction.

2473

Year Gr. I Gr. II Gr. IIIX Gr. 1V Total
o Y 2
1991 !1000 1000
T \ 264
| | 14 68 29 43
1992 szm 684 948
]
70 \ 174 \ 244
PRV
N 4 18 1% 481 5 14
1993 70 354 481 90%
18 \\ 90 \ 96 204
b Mas | e 249 L 18 360 25 .
1994 l 18 138 345] 360 |—»267 | 861
5N\, LN, 1 182
l____.l___j 12 | 2 97 | 9 258 | 12
1995 1 5 47 166 331 |-»263 | 549
EERRELIAN DI 1y N 6 TR
4 | a 33 4 4 124 4 8
1996 16 66 192 14153 | 274
Ny TN, T v
12 _ % 6 49 l
1997 25 88 |70 113
” \ 18 18
o b )
1998 37 |—»37 a7
7 56 | 62 190
Survival} {
by grade%“)oo — | 928 | —> | 872 ~———>l 810 {—810 | 4687
357 I 211 198 1077



244

Diagram NO, B. 27

(Wokha Rural)
Theorgtical Pupil's 'low and Cohort Heconstructilon.

Year Gr. I Gr. II Gr. III Gr. IV Total
N 163 163
1991 1000 1000
‘52{4‘“‘\ 244
. 40 593 81 121
1992 244 593 837
TR AT N\ 190
Jl \\\u l “
¥ 10145 ¥ 39 371 .47 S— L
1993 29 286 371 76
e e e e
14 68 N\ 66 O\ 148
~ JN ‘ ~
J 2 3%, .. l ~14 179 ! F' 2%8 .. 47
1994 14 103 245 o258 [—207 | 620

'}Tl““ \ "é?i""" \ YR \ '31’* 124

5a 4 4 170

1 8 19
199% 4 33 108 221 =177 366
\\\\N 8 \\\\N 1o \\\\N v =3
3 i 4 21 *u£h"5 75 l .9
1996 11 40 ' 120 |—>96 171
.
\\\\V 7 '\\N 24 31
7 d 4 28 ! 4
1997
J 14 | 52 ->42 66
‘_~*m“-\\\n 10 10
1(>r\[ 0
1998 20 |—>20 20
216 142 101
- . e __.] 0 o 459
Survival, !
by grade ' 000 | 784 { —— | 642 | —— | 541 }—9541 3796




Theoretical Pupil's Flow and Cohort Reconstruction.

Diagram NO. 5.28

(Phek

Rural)

245

Year Gr., I Gr. II Gr. III Gr. Iv Total
e AT 47
1991 {1000 1000
Y \\\A 95
M.L—m4 858 e m99 103
1992 9% 358 953
S
9 \\\m 86 \\\& 94
m,i;““ g2 4 19 673 130 149
1993 l 9 168 673 850
I \ TN, 16 \ 94
| 132
. 8 3 132 __\__40 467 43
1994 1 25 208 467AJ“9427 701
l \\\N 2 \\N 24 \\\B i) (X
v 1 _,_l;_ 1 19 L B 144 L* e 9
1995 0 3 | 43 184 |—168 230
JUS— e N .
\\\\\3 l \\\\ 5 \*\\3 16 21
. 2 | 1 Ts0 ] 1
I
1996 l 0 7 46 [——> 42 53
\ 1 \ 4 5
! 5 | 0
1997 1 9 |—s8 10
'—ﬁ“““‘\\\\N i R
- 0
1998 2 |—2 2
oo . 122 179 352
Survival | l
by grade{ 1000 | ———| 949 | —— | 827 l-————> 648 |{—648 | 3798
) 105 106 61 T
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On the basis of these flow bharts, the educational
‘wastape was determined in terms of pupll years wasted due to
dropout, cepetition and overall with respect to school location
for the differeﬁt districts which is shown in table NO, 5.12.

Table NO. 5.12

Showing the educatiohal wastage in terms of pupil years wasted

due to dropout, repetition and overall with respect to_school

location.
Pupil years wasted due to :
DISTRICTS Dropout [Repetition Overall
R u R U R U
Kohima 1021 367 661 297 168 1264

Mokokchung 564 559 613 LoL {1177 1053

Tuensang 670 | 855 | 271 392 | 945 | 1297
Zunheboto 708 | ouh | 559 | 339 {1267 983
[on 520 Q45 927 L33 1 14L4L7 1378
Phek 923 943 283 589 |1206 | 1532
Naga.and

Total 774 | 856 | 547 | 493 (1321 1295

Interpretation :

Table NO. 5.12 reveals the educational wastage in
terms of pupil years wasted for the different districts with
respect to school location as follows s-

(1) Educational wastage due to dropout., The data reveals that
educational wastage due to dropout is more for urban schools-

as coMpared to that of rural schools for all the districts ex-
cept Kohima, Mokokchung and Zunheboto, where educational wast-
age is more for rural schools as compared to urban schools in
these districts. '
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When the educational wastage in terms of pupil years
wasted due to dropout are arranged in decending order, we find

the following ranking for both rural and urban schools,

RURAL URBAN
Pupil years Pupil years
Districts wasted due Rank | Districts wastrd due Rank
to dropout to dropout
“Wokha 1057 1 | Wokha 1133 1
Kohima 1021 2 | Kohlma 967 2
Phek 923 3 | Mon 945 3
Zunheboto 708 4 | Phek 943 b
Tuensang 674 5 Tuensang 855 5
Mokokchung 564 & | Zunheboto 6Ll 6
Mon 520 7 Mokokchung 559 7

The above ranking reveals that, the educational wa-
stage in terms of pupil years wasted due to dropout for rural
schools is found highest for Wokha followed by Kohima, Phek,
Zunheboto, Tuensang, Mokokchung and least for Mon district.

With respect to urban schools, the same is found
highest for Wokha district followed by ‘Kohima, Mon, Phek, Tue-
nsang and least for Zunheboto district.,

The above analysis indicates that, Wokha district
has the highest pupil years wasted due to dropout for both ru-
ral and urban schools, hence, contribute more to educational

wastage as compared to other districts, while, rural schools

in Mon and urban schools in llokokchung are comparatively doing



248

much belter as compared to rural and urban schools of other

districts,

(ii) Educational wastapge due to repetition.

Table NO, 9.12 reveals the educational wastage in
terms of pupil years wasted for the different districts with
respect to school location as follows :-

The districtwise analysis of the data reveals that
educational wastage in terms of pupil years wasted due to re-
petition is more for rural schools as compared to that of ur-
ban schools for all the districts except Tuengang and Phek di-
stricts. For these two districts, educational wastage due to
repetition is found more for urban schools as compared to that
of rural schools.

When the educational wastage in terms of pupil ye-
ars wasted due to repetition are arranged in decending order,

we find the following ranking for both rural and urban schools,

RURAL URBAN

Pupil years Pupll years -
Districts wasted due to]| Rank! Districts |jwasted due tc| Rank

repetition repetition
Mon 927 1 Phek 589 1
Kohima 661 2 Wokha 513 2
Mokokchung 613 3 lMokokchung 494 3
Wokha 575 4 Mon 433 4
Zunheboto 559 5 Tuensang 382 5
Phek 283 6 Zunheboto 339 6
Tuensang 271 7 Kohima 297 7

The above ranking shows that the educational wastage
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in terms of pupil years wasted due to repetition for rural
school is highest for Mon district followed by Kohima, Mokok-
chunp, Wokha and the least being FPhek Aistrict,

4ith respect to urban schools, the same is found
highest for rural schools in Phek district followed by Wokha,
Mokokchung, Mon, Tuensang, Zunheboto and the least being Kohi-
ma district,

This indicates that, Mon district for rural school
and Phek district for urban school contributes more to educa-
tional wastage as compared to other districts. While, rural
schools in Tuensang and urban schools in Kohima districts are

comparatively doing better as compared to rural and urban sc-

hools of other districts.

(iii) Bducational wastage due to overall (i.e, due to both

dropout and repetition).

The districtwise analysis of the data reveals that
educational wastage due to both dropout and repetition with
respect to school location is more for rural schools as com-
pared to urban schools for all the districts except Tuensang,
Wwokha and Phek. For these three distriéts, the same is . more
for urban schools as compared to that of rural schools. When
the educational wastage in terms of pupil years wasted due
to both dropout and repetition is arranged in decending order

we find the following ranking for both rural and urban schools.
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R UR AL URB AN
Districts Szgiédygigs Rank | Districts 5:§%idygﬁgs Rank
. to dropout to dropout
Koh ima 1682 1 Wwokha 1646 1
Wokha 1632 2 Phek 1532 2
Mon 1447 3 | Mon 1378 3
Zunheboto 1267 4 | Tuensang 1292 4
Phek 1206 5 | Kohima 1264 5
Mokokchung 1177 6 | Mokokchung 1053 6
Tuensang 945 7 Zunheboto 983 7

The above analysis indicate that Wokha and Kohima
districts contribute more to educational vastage in terms of
pupil years waéted due to both dropout and repetition, while,
rural schools in Tuensang district and urban school in Zunhe-
boto are doing better than rural and urban schools in other
districts,

The above analysis shows that the educational wast-
age in terms of pupil years wasted due to dropout is more for
urban schools as compared to rural schools. While, educational
wastage due to repetition is more for rural schools as compa-~
red to urban schools. But, when dropout and repetition are
‘taken together, the educational wastage finally seems to be
more for rural schools as compared to urban schools, It shows

that rural schools are contributing more to educétional wast-

age as compared to urban schools,
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SECTION-TIT

PART-TIT.

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL

WASTAGE DATA DUE TO DROPOUT, REPETITION AND

OVERALL (i.e, DUE TO BOTH DROPOUT AND REPETI-

TION) FOR_WHOLE NAGALAND WITH RESPECT TQ SEX,
LOCATION AND TOTAL NAGALAND.,

(A) With respect to sex :

On the basis of promotion rate, repeti-
tion rate and dropout rate, the pupil's flow charts
are constructed to show what will happen to a cohort
of 1000 pupils entering grade I in 1991 for whole Ma-
snland with respect to sex, school location and tot-

al Nagaland, which are shown in diagram NO. 29 - 33,



Diagram NQ., 5.32

(Totnl Urban, Hagaland)

Theoretical Pupil's Flow and Cohort Reconstruction.
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Year Gr., 1 Gr. I Gr. 111 Gr. 1V Total
T , -
1991 1000 1000
A58 \ 158
_ l 15 745 a2 o7
1992 158 TU5 903
I
i \ 170 \ 135
l 2 " l 28 543 75 103
1993 25 228 543 796
4 \ 34 \ 9N\, 117
| 19 T | 32 T391 9
1994 4 53 245 391 |-»338 | 693
1 \ 8 \ 36 \ 53 97
_ l 3 l 1 38 l 10 177 J, 11
1995 1 I 11 74 230 |—»199 316
| > 1 EX A
1 1 3] ” 15 \L 3
1996 3 19 84 |73 106
2..__1.’__.1 1 14 l’ — 1
1997 5 ' 25 |—22 30
| \ 3 3
4 o
1998 7 —7 7
114 129 118 — 361
survival {
by grade | 1000 { ——| 836 | ——> | 757 ' —>| 639 |—639 | 3851
| U | S | D, e j
188 154 129 98 569
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Diagram NO. 5.29
(Total Male, Nagaland)
Theoretical Pupil's flow and Cohort Reconstruction.

Year Gr., I Cr.II Gr. IIT Gr. IV Total
' 113 113
1991 ‘1000 1000
157 \ 151
V47 e 82 99
1992 151 736 - 887
l 3 111 l 5 539 61 9
1993 23 226 559 788
DN DN 131
)
l 17w,£~,6 165_~i.,29 386 35
1994 3 53 257 386 230 699
1 \ a8 \ L, \ 55 108
l 2 l 1 35 l 9 18y l 10
1095 1 10 ) 83 239 205 333
\ 2 \ i \ 35 T
1) 7 1 o 60 | 3
1996 3 21 95 81 119
\ % \ 1L T8
2 l 1 15 l 1
1997 6 29 25 35
\\\\‘ b 4
5 l 0
1998 9 9 9
123 115 102 350
Survival
by grade | 1000 |—>}|867 |———> | 752 |———=>| 650|650 [3870

178 161 184 : 108 561
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Diagram NO, 5.30

('P(’) tnl Femnle, Nopgnland)
Theorétical Pupil's Flow and Cohort Reconstruction.

Year Gr. I Gr. II Gr., 11T Gr, IV Total
——93 93
1991 1000 1000
TI80 \ 180
. l veo727 91 108
1992 180 727 907
L \ 120 \ 152
J/ 3 131 l 31 516 60 94
1993 32 251 516 799
G \ L2 \ 78 \ 126
L o 25 L 7 Y178 | 30 Y378 38
1994 6 fs | 256 378 | 322 | 705
7 \ 12 \ I N 107
._.....J.'_._..._ 4 l’ 2 h6E l 9 184 l 11
1995 1 16 8l 244 208 | 345
\ TN, 7 - 3% 5
' 1 12| 2\62 l
1996 3 25 98 83 126
\ N, E
2 L 1 19 L 0
1997 6 345 | 29 L0
\ 5 -
5 0
1998 10 10 10
i - — 1 1 L‘ [ 1)2 - _-_..._.,1 OZ _____ ..____,—.___‘-‘ a8
Survival i !
by gradei 1000 > | 686 '_““”—)‘ 754 ‘“"——*1‘652 —652 | 3932

219 176 EEES 11> 650



(Total Rural,Nagaland)
Theoretical Pupil's Flow and Cohort Reconstruction.
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Year Gr., I Gr. I Gr, III Gr., ITI Total
e 1053 1103
1991 ] 1000 1000
b
175 \ 175
RN I 105
1992 175 722 897
31 \ 128 \ 159
._.‘l:-MB 126,“}-_%1 507 47 a1
1993 3 254 Eod 792
6 \ 45 \ 90 \ 141
[J, A 22 | 8 Ta7a_ | 25 370 34
!
1994 { 6 67 268 370 | —310 | 711
AT \ A7 \ L7 \ 60 120
;—~£—~ W Vo L7 l 8 196 l 10
1995 i 1 16 9h 256 |—»214 | 367
ST \ - b) - \\ 17 \ L2 62
1 l 1 11 J, 2 £0 i ]
1096 4 28 111 | —>93 143
\ RN, 8 23
3 ) 2 ol 2
1997 8 39 |—>»33 L7
\\ ) [$)
6 | 0
1998 12 j—12 12
125 129 Bl 338
survival
by grade | 1000 | ——] 875 — | 746 | ——> | 662 |50662 [3969
188 159 126 686

213



Theoretical Pupil's Flow and Cohort Reconstruction,

viagram NO. 5.33

(Grand Total, Napaland)

Gr. III Gr. IV
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Year Gr, I Gr., 1T G Total
T ' 101 101
1991 1000 1000
YT \ 133
h.-_lwﬂ 17 733 8 105
1992 166 733 899
o7 \ 118 \ 145
LY 29 527 ) 2
1993 27 240 527 794
A \ 39 \ 85 \ 128
Yo 2Q l 7172 l 29 382 36
1994 4 59 257 382 326 702
1 \ 10 \ 41 \ 56 108
l 3 l 2 42 l 10 187 L 12
1995 1 13 83 243 207 340
\ 2 N\, 3 \ i3 5
1l o1 e Loz 60 3
1956 5 2 96 82 121
\ L \\ i KE
2 l 2 16 ‘L 2
1997 6 30 26 36
\ n
W 4
o ,_,1 21 7__—______1 27 _ 103 %51
Survival ’
by grade | 4000 | T g79 |7 | 52 | T l6es9 |T649 | 3900
198 T 169 163 110 620
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On the basis of the flow charts so constructed, the
educational wastage is determined in terms of pupil years wa-
sted due to dropout, repetition and overall (i.e, dropout and
repetition for whole Nagaland with respect to sex, school loc-
ation and total Nagaland as shown in table NO, 5.13.

Table NO. 5.13

Showing educational wastage for whole Nagaland in terms of pu-

pil yvears wasted due to dropout, repetition and overall with

respect to sex, school location and for whole Nagaland.

Sex/Location Pupil years wasted due to
Dropout | Repetition | Overall
Male 793 478 1271
Female 823 501 13214
Rural 774 547 1321
Urban 856 493 1295
gg;z%and 823 481 1304

Interpretation:

(A) With respect to sex : Table NO. 5.13 reveals the position
of educational wastage in terms of pupil years wasted due to
dropout, repetition and overall (i.e, both dropout and repeti-

tion) with respect to sex as follows :-

(1) Educational wastage due to dropout: The data reveals that

the educational wastage in terms of pupil years wasted due
to dropout for whole Nagaland is more for female, (823 pu-

pil years wasted) as compared to the male (793 pupil years

wasted).



(11)

(111)

(B)
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Educational wastage due to repetition: The educational

wastage in terms of pupil years wasted due to repetition
for whole Nagaland is more for female (501 pupil years
wasted as compared to that of male (478 pupil years wasted),

Educational wastage due to overall: The overall educatio-

nal wastage in terms of pupil years wasted i.e, due | to
both dropout and repetition for whole Nagaland is more for
female (1324 pupil years wasted) as compared to that of
male (1271 pupil years wasted).

This shows that females are contributing more to
educational wastage as compared to males in terms of pup-
11l years wasted due to dropout and repetition.

With respect to location ¢ Table NO. 5.13 revenls the pos-

ition of educational wastage in terms of pupil years wasted due

to dropout, repetition and overall i.e, (dropout and repetition)

for

(1)

(11)

(1i1)

Nagaland with respect to location as follows -

Educational wastage due to dropout: The educational wastage

in terms of pupil years wasted due to dropout for whole Na-
%aland is more for urban schools (856 pupil yenrs  wasted)
as compared to the rural schools, (774 pupil years wasted).

Educational wastage due to repetition: With repgard to edu-

cational wastage in terms of pupil years wasted due to re-
petition for the whole Nagaland is more for rural schools,
(547 pupil years wasted) as compared to that of urban sch-
ools (439 pupil years wasted).

Educational wastage due to overall: The overall education-

al wastage in terms of pupil yenrs wasted due to both dro-
pout and repetition for whole Nagaland is more for rural
schools (1321 pupil years wasted) as compared to urban sc-

hools (1295 pupil years wasted).
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This indicate that, pupll years wasted due to drop-
out is more for urban schools as compared to rural schools.
While, pupil years wasted due to repetition is more for rural
schools as compared to urban schools,

(C) With respect to whole Nagaland (i,e, irrespective of sex

and location):

Interpretation :

Table NO. 5.13 reveals the position of educational
wastage in terms of pupil years wasted due to dropout and rep-
etition for total Nagaland as follows :-

(1) Educational wastage due to dropout: The educational wast-

age in terms of pupil years wasted due to dropout for to-
tal Nagaland is 823 pupil years.

(1i) Educational wastage due to repetition: The educational wa-

stage in terms of pupil years wasted due to repetition for
total Nagaland is 481 pupil years.

(iii) Educational wastage due to both: The educational wastage

in terms of pupil years wasted due to both dropout and
repetition for total Nagaland is 1304 pupil years,

The study shows that the educational wastage in terms
of pupil years wasted due to dropout, repetition and both taken
together is more for female as compared to male, It shows that
females are contributing more to educational wastage. The anal-
ysis further shows that educational wastage is more for urban
schools in the case of dropout. While, the same is more for ru-
ral schools in the case of repetition. But when dropout and re-
petition are taken together, the educational wastage finally

seems to be more for rural schools as compared to urban
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schools., It indicate that rural schools are contributing more
to educational wastage than the urban schools. The analysis
also points out that educational wastage for total Nagaland
is more dus to dropout as compared to repetition, which shows
that dropouts are contributing more to educational wastage

than the repeaters.



261

5. 3 SECTION - III

ANALYSIS AND INTERPRETATION OF THE EXTENT OF EDUCATIONAL WAS-

TAGE IN TERMS OF THE PERCENTAGE OF PUPIL YEARS SPENT IN EXC-

ESS. :
The analysis and interpretation of this section is
done in two parts :
Part I : Analysis and interpretation of the extent of educ-
ational wastage in terms of the percentage of pupil‘
years spent in excess for the different districts

with respect to sex and school location.

Part II Analysis and interpretation of the extent of educ-

L 2

ational wastage in terms of pupil years spent in
excess for whole Nagaland with respect to sex,
school location and total Nagaland.
Part - 1
ANALYSIS AND INTERPRETATION OF THE EXTENT OF EDUCATIONAL WAST-

AGE IN TERMS OF THE PERCENTAGE OF PUPIL YEARS SPENT IN EXCESS

FOR THE DIFFERENT DISTRICTS WITH RESPECT TO SEX, AND SCHOOL
LOCATION.

(A) With respect to sex

On the basis of the flow chart so, constructed as
already described in section II, the extent of educational wa-
stage in terms of the pupil years spent in excess with respect

to sex is calculated for each district as explained in chapter
Iv.
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Table NO. 5,14,

Showing the percentage of pupll years
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shown below in Table NO, 5.14e.

spent in excess for

the different districts with respect to sex,

Total pupil [{Total pupil Percentage of pupil
Districts |years wasted|years invested|years spent in excess
| B E X 100
SEX "M F M F M F
1 ' !
Kohima 1392 {1410 '{13%6 |[4038 ‘3?.?8 3?5?1
; 2
Mokokchung{ 1059 | 1152 | 4051 |3944 2?.;& 29,20
z 7
Tuensang |[71063 [ 1132 3731 (3520 28,49 | 32,15
' (5) (&)
‘Zunheboto | 1026 {1179 | 3922 |3911 26,16 | 30,14
(6) (6)

Mon 1391 | 1424 | 44LOT7 3960 31456 | 35,95

| (4) (2)
Wokha 1553 | 1706 | 3725 |LO34 41,69 | 42,29

' 1) (1)
Phek 1400 } 1318 | 3788 (1154 36,95 | 31,72

(3) (5)

Nagaland (1271 | 1354 3871 | 3932 [32.83 | 33.67

Note : Figures in the bracket indiéate ranking,

Interrretation g~

Table NO, 5.14 reveals that percentage of pupil

years spent in excess 1s more for female as compared to male

for all the districts except Kohima and Phek. For these t&o

districts the same is more for male as compared to female,
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When the data for the percentage of pupil years
spent in excess is arranged in decending order, we find the

ranking of both male and female as follows :-

MALE FEMALE

Percentage Percentage

of pupil of pupll
Districts (years spent |[Rank {Districts |years spent | Rank

in excess in excess
Wokha 41,69 1 Wokha L2,29 1
Kohima 38,07 2 |Mon 35,95 2
Phek 36,95 3 |Kohima 34,91 3
Man ) 31,56 4  |Tuensang 32.15 L
Tuensang 28,49 5 Phek 31,72. 5
Zunheboto 26.16 6 {Zunheboto 30,14 6
Mokokchung| 26,714 7 |Mokokchung 29.20 7

The above ranking shows thaf the percentage of
pupil years spent in excess in the case of male is highest for
Wokha district followed by Kohima, Phek, Mon, Tuensang, Zunhe-
boto and Mokokchung being the least,

With respect to female, the percentage of pupil
years spent in excess is highest for Wokha district followed
by Mc, Kohima, Tuensang, Phek, Zunheboto and the least being

Mokor chung.,
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The renking shows that, the extent of educatlon-
al wastage in terms of the percentage of pupil years spent in
excess is highest for both male and female in Wokha district,
while, the same is lovest for Mokokchung district in the case

of both male and female,

This indicate that, Wokha district contribute
more to educational wastage in terms of the extent of pupil
years spent in excess for both male and female, while, Mo-
kokchung district is comparatively doing better as comp-

ared to males and females of other districts,

(B) With respect to school location.

On the basis of the flow chart so constructed,
as already described in section II, the percentage of
pupil years spent in excess with respect to school loc-
ation 1s calculated for each district seperately as expl-
ained in chapter 1V, The same 18 shown below in Table
NO. 5.15,



Table NO, 5,15
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Showing the percentage of pupil years spent in excess for

the different districts with respect to school location.

Total pupil |Total pupil Percentage of pupil
Districts | years wasted|years invested jyears spent in excess
X ' b 3 x 100
Y
R U R U R U
' |
Kohima 1682 | 1264 | 4106 | 3500 h0996% 36,11%
(2) (4)
Mokokchung | 1177 | 1053 | 4038| 3981 29.14% 26,45%
(6)__ (6)
‘Tuensang 945 | 1247 | 3501 | 3740 26,99% 33 o34%
(7) (5)
‘Zunheboto | 1267 | 983 | 3958 3891  |32,00% 25.26%
- (3) (D
Mon 1447 | 1378 | W468T7| 3774 30.,87% 36.,51%
(5) (3)
Wokha 1632 | 1646 | 3796 LO18  |42,99% 40, 96%
(1) (1)
Phek 1206 | 1532 | 3798| 4072 31 . T5% I37.6296
L4) (2)
Whole 1321 | 1295 | 3969| 3851  [33,28% 33 .62%
Nagaland

( Figure in the bracket indicate ranking )
Interpretation s

Table NO, 5.15 reveals that the percentage of

pupil years spent in excess is more urban schools as compared

to that of rural schools for all the districfs except Tuen-

sang, Mon and Phek,
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" For these districts, the percentage of pupil years spent in

excess is more for urban schools than the rural schoéls.

RURAL | URBAN
. | Percentage cof Percentage of

Districts pupil years Rank{Districts |pupll years Rank

spent in excessg spent in excess
Wokha 41,99 1 Wokha 40,96 1
Kohima 40.96 2 Phek 37.62 2
Zunheboto 32,00 3 {Mon 36.51 3
Phek 31.75 4 Kohima 36,11 4
Mon 30,87 5 Tuensang . 33.34 5
Mokokchung 29.14 6 | Mokokchung 26,95 6
Tuensan§ 26.99 7 Zunheboto 095,26 7

The above ranking shows that, the percentage of pupil
years spent in excess in the case of rural 8schools is highest for
Wokha district followed by Kohima, Zunheboto, Phek, Mon, Mokoke-
hung and least for Tuensang district, | ‘

With respect to urban school, the same is highest for
Wokha district followed by Phek, Mon, Kohima, Tuensang, Mokokchu-
ng and least for Zunheboto district,

It indicate that Wokha district contribute more to
educational wastage in terms of the percentage of pupll years ap-
ent in excess for both rural and urban schools, yhile_rural scho~

¢ls in Tuensang and urban schools in Zunheboto are comparatively

better as compared to rural and urban schools of other districts,
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Part II

ANALYSIS AND INTERPRETATION OF THE EXTENT OF EDUCATIONAL
WASTAGE IN TERMS OF PUPIL YEARS SPENT IN EXCESS FOR WHO=
LE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION _ AND
TOTAL _NAGALAND,

On the basis of the flow chart so constru-~

cted, as described in section II, the percentage of pupil
yvears spent in excess for the whole Nagaland is calculated
with respect to sex, school location and total Nagaland
as explained in chapter IV, The same is also shovn below
in Table NO, 5.16,

Table NO, 5.16,

Showing the percentage of pupil years spent in excess for
the whole Nagaland with respect to sex, school location

and for total Nagzaland,

Total pupil |Total pupil]Percenta of
- Nagaland years wasted |years inves{pupil yegﬁs
ted spent in excess
Male 1271 - 387 32,83
Sex "
Female 1324 3932 33,67
Location|R4ral 1321 3969 33,28
Urban - 1295 3851 33,62
Whole '
Nagaland 1304 3900 33,43

ikl
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Interpretation :

(1)

s

(1i1)

With respect to sex :

The percentage of pupil years spent in excess
for whole Nagaland is more for female ( 33 ,67% ) as

compared to male (32.83%).

With respect to location

The percentage of pupil years spent in excess
for the whole Nagaland with respect to school location

is more for urban school (33.63%) as compared to rural

schools (33.28%).

With respect to total Nagaland ¢ (irrespective of sex

& location)

The percentage of pupil years spent in excess for
whole Nagaland is 33.43%. The above analysis indicate
that, the percentage of pupll years spent in excess is

more for female with respect to sex and urban schools

with respect to school location. Hence, they are contr-

ibuting more to educational wastage.



Section IV

5.4,0 ANALYSIS AND INTERPRETATION OF DATA FOR INTERNAL

Selie

CE =

EFFICIENCY OF THE SYSTEM OF PRIMARY EDUCATION FOR
THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND WI-
TH RESPECT TO SEX, LOCATION AND TOTAL NAGALAND

The internal efficiency of the system of

primary education is determined in terms of the foll-
owing indices,

(1) Coeficient of efficiency

(i1) Educational wastage Ratio (input,output
ratio)

{141) Average number of pupil years spent of

per successful graduate

(iv) Retention/survival rate,

Coefficient of efficlency : Coefficient of efficliency

is one of ths cruclal indicators of internal effici-
ncy of the system of primary education, which has alr-
eady been described in chapter I and IV,

The coefficient of efficiency of the sys-
tem of primary education is determined by the follo-

wing formula,

No.of pupils who successfully Normal
completed the full educational X lenght of
cycle schooling
. X 100

Pupil years actually
gpent by school completers

- 2xh 45

q
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By applying this formula, coefficlent of effic-
primary education was determined.

Further, the analysis and interpretntion of co-
efficiency is done in two parts, \

The analysis and interpretation of the coeffic-

ient of efficiency of the different districts
with respect to sex and school location,

The analysis and interpretation of coefficient
of efficiency for the whole Nagaland with resp-

ect to sex, school location and total Nagaland,

Part I
INTERPRETATION OF THE COEFFICIENT OF EFFICIENCY

FOR_THE DIFFERENT DISTRICTS WITH RESPECT TO SEX AND SCHOOL

LOCATION

(A) With respect to sex :

On the basis of the data obtained from the flow

chart, the coefficient of efficiency of the primary educati-

onal system is calculated for each district with respect to

sex, Which is shown in table NO. 5.17.
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Table NO 17.

Showing the coefficient of eff;e;eggx,:gz_;hg_ﬁiﬁ{grgnj;digr

tricts with respect to sex.

No.of pupil |(Pupil years Coefficient of
whglauccesi- actuzlly efficiency
fully compl-~ spen
Districts | .teq the full
educational
cysle . Pxb
P Q —Q_
M F M F M F
Kohima 516 657 | 3456 L4038 59,72 65,08
,_ (6) (%)
Mokokchung | 748 698 | 4051 3944 73,86 |70.79
(1) (1)
Tuensang 667 597 | 3731 3520 71.51 [67.84
(3) (L)
Zunheboto | 724 683 | 3922 3911 73.84 [69,85
(2) (2)
Mon 754 634 | LLOT 3960 68.45 |[64,04
, (4) (6)
Wokha 543 - 582 | 3725 LO34 58,31 5771
(7)1 (7)
Phek 597 709 | 3788 L1544 63.04 168,27
(5) (3)
Whole
? Naggland- 650 648 3871 3932 67,17 65,92

Note 3 Figures in the brecketsindicate ranking,
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Interpretation !

Table NO, 5.17 reveals the districtwise analysis
of the data of coefficient of efficiency with respect to sex’

as follows ¢
The coefficient of efficiency of the system of pr-

imary education for the different districts is more for male
as compared to female for all the districts except Kohima and

Phek. For these two districts, the coefficlent of efficiency
is more for female as compared to male.

When the data of coefficient of efficiency is ar-
ranged in decending order, we find the following ranking for

both male and female.

M A L E F E M A L E

Coefficient Coefficient
Distxicts | of efficiency Rank |Districts | . efficiency Rank
Mokokchung 73.86 1 Mokokchung 70.79 1
Zunhekoto 73.84 2 Zunheboto 69.85 2
Tuensang 7151 3 {Phek , 68,27 3
Mon 68.45 4 |Tuensang 67.84 4
Phek 63.04 5 Kohima 65.08 5
Kohima 59.72 6 Mon 64,04 6
Wokha 58,31 7 Wokha 57.71 7

The above ranking shows that the coefficient of

efflency of the system of primary education in the case of
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male is highest for Mokokchung district followed by Zunheb-
oto, Tuensang, Mon, Phek, Kohima and Wokha district being

the least efficient,

The ranking further shows that, the coefficient
of efficiency of the system of primary education in the case
of female is highest for Mokokchung followed by Zunheboto,
Phek, Tuensang, Kohima, Mon and Wokha being the least effic-

ient,
The ranking further shows that coefficient of

efficiency for both male and female is highest in case of
Mokokchung district and lowest in case of Wokha district,

The analysis of the data further indicate that
the coefficient of efficiency of the system of primary edu-
cation for the different districts is more for male as comp-
ared to female with some exceptions of Kohima and Phek dist-
.rictg,Further, the analysis indicates that the coefficient
of erriciéncy of the system of primary education is more
efficient for Mokokchung district in the case of both male
and female as compﬁred to other districts, while Wokha dist-
rict is found least efficient for both male and female,

(B) With respect to location

On the basis of the data obtained from the flow
chart so constructed, the coefficient of efficiency of the
system of primary education is also calculated for each

district with respect to location, This is shown in Table
NO. 5.18.
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district with respect to location,

Table NO 18

coefficient

efficienc
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for the different

ko.or pupil |Pupil years Coefficient of
who success -lactually efficiency
fully compe=- |spent
ted the full
Dietriota .duc‘timal
cycle P x 4
Q ]
R U R U R U
‘| Kohima 606 559 4106 3500f 59,03 63.88
(6) (4)
(2) (2)
Tuensang 639 ’6h2 3501 3739 73.00 66,63
(1) (3)
} Zunheboto 673 727 3959 3891 68,00 TheTh
(5) (1)
Mon 810 599 4687 37741 69,13 63,49
(2) (5)
Wokha 541 593 3796 L0118 57«00 59.03
(7) (1)
Phek 648 635 3798 LO72 68,24 62.38
(4) (6)
Whole
Nagaland 662 639 3969 3851 66,72 66,37

Note : Figure

in the bracket indicates ranking,
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Iﬁte;gretation 3~ Table NO. 5.18 reveals the districtwise
analysis of the data of coefficient of efficiency with res-

pect to school location as follows 3-

The coefficient of efficiency is more for rural
school as compared to urban school for all the districts

except Kohima, Mokokchung, Zunheboto and Wokha, For these

districts coefficient of efficiency is more for urban sch-

ool as compared to rural school,
When the date of coefficient of efficiency 1is
arranged in descending order, we find the following ranking

for both rural and urban schools,

| Rural | Urban

.DiStriCts ngaziiié§2:cy Rank|'District E;ezgiiéfgf Rank
Tuensang 73,00 1 Zunheboto TheTh 1
Mokokchung 70,83 2 Mokokchung T3.55 2
Mon 69.13 3 Tuensahg 66,63 3
Phek 68.24 4 |Kohima 63.88 A
Zunheboto 68,00 5 Mon 63 .49 5
Kohima 59 .03 6 Phek 62.38 6
Wokha 57.00 7 Wokha 59,03 7

The above ranking shows that the coefficient of
efficiency of the system of primary education of rural scho~-
ols i3 highest for Tuensang district followed by Mokokchung,
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Mon, Phek, Zunheboto, Kohima and Wokha district being
the least efficient,

The ranking further shows that, the coeffi-
cient of efficiency of the system of primary education
in the case of urban school is highest for Zunheboto,
Mokokchung, Tuensang, Kohima, Mon, Phek and least eff-
icient for Wokha district,.

The ranking further shows that, the coeffi-
cient of efficiency for rural schools is highest for
Tuensang district and for urban schools in Zunheboto
district, While the least efficient for both rural and
urban school is found is Wokha district,

The analysis of the data further shows that,
the coefficient of efficiency of the system of primary
education for the different districts is more for rural
schools as compared to urban schools with some exception
of Kohima, Mokokchung, Zunheboto and Phek districts,The
analysis also indicates that the coefficient of effici-
ency of the system of primary education‘is more effici-
ent for rural schools in Tuensang and urban schools in
Zunheboto districts as compared to rural and urban sch-
ool of other districts, While the same is least effici-
ent for Wokha district,
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Part I1I

ANALYSIS AND INTERPRETATION OF THE COEFFICIENT OF EFFICIENCY

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION _AND

TOTAL NAGALAND
On the basis of the data obtained from the flow

chart so constructed, the coefficient of efficiency is cal-
culated for whole Nagaland with respect to sex, location

and for total Nagaland, which shown in table No. 5.19.

Table NO,5,19
Showing the Coefficient of efficiency for whole Nagaland

with respect to sex, location and total Nagaland

No. of pupils |[Pupil years Coefficient of
who succesfullylactually efficiency
completed the |[spent
NAGALAND fu%l eduiatio- 4
nal cycle, -~ BEx4
(®) (a) q— X1
Male 650 3871 67.17
Female 648 3932 65,92
Rural 662 3969 66.72
Urban 639 3851 66,37
Total 649 3900 66,56
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;pterpretation H

(A)

(B)

(c)

With respect to sex § Table NO, 5,19 reveals that the

coefficient of efficiency of the system of primary edu-~
cation in Nagaland is more for male (67.17 percent) as

compared to that female (65.92 percent).

With respect to location ¢ Table No.5.19 shows that the
coefficient of efficiency for the system of primary edu-
cation is more for rural (66.72 percent) as compared to

that of urban schools 66,37 percent,

With respect to total Nagaland ¢ Table No, 5.19 revea-

1s that the coefficient of efficiency of the system of
primary education for total Nagaland is 66,56 percent,

The analysis of the data also indicates that,
the coefficient of efficiency of the system of primary
education 18 lagging far behind 100 percent efficiency
for both male and female and for both rural and urban
schools, Even for the whole Nagaland coefficient of eff~
icient of efficiency is quite low,.

The analysis of the data indicate that males
are more efficient than females,

The same is also true of rural schools as
compared to urban schools,

Hence, it 1s interpreted that males in Naga-
land are more efficient as compared to females and rural

schools are more efficient as compared to urban schools,
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5.4,2 WASTAGE _RATIO (INPUT - OUTOUT RATIO)

Wastage ratio (1.0 Ratio) is one of the measu=
res of the extent of educational wastage. When the educati-
onal wastage is zero (0), this ratio is 1 (one) and when
the value of this ratio becomes more than 1, it shows more
wastage. As already explained in chapter I and chapter 1IV
the educational wastage ratio or the input ratio is deter-
mined by the following formula :-

Pupil input years (total pupil years
actually spent )

Wastage =
Ratio Pupil output years (total pupil years
which should have been spent)

Total pupil years actually spent

School completers X normal lenghth of
schooling,

By applying this fohmula. Educational Wastage
Ratio of the primary system of education is determined,
for the different districts and for whole Nagaland with

respect to sex, school 1location and total Nagaland,

" The analysis and interpretation of educat-~

ional wastage ratio 1s presented in two parts.
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Part I : The first part presents the analysis and inte-
rpretation of the educational wastage ratio(1i/
o ratio) for the different districts with

respect to sex and school location,

Part II ¢ The second part presents the analysis and
interpretation of the educational wastage

ratio for whole Nagaland with respect to sex,

school location and total Nagaland,
Part I

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL WASTAGE

RATIO (4/0 Ratio) FOR THE DIFFERENT DISTRICTS WITH RESP-
ECT TO SEX AND SCHOOL LOCATION,

(A) With respect to sex 3

On the basis of the data obtained from the
flow chart Educational wastage ratio or input output
ratio is calculated for each districti with respect teo

sex as shown table No, 5.20,



Table No. 5.20

Showing the educational wastage Ratio (input y output ratio)
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for the different districts with respect to sex,

Pupll output | Pupil output |Wastage ratio(in-
yggrs ourpe yggrs P put outgut ratio)
District (M) (N) ()
M F M F M F
Kohima 3456 4038 | 2064 2628 1,67 1,53
(1) (3)
Mokokchung |4051 3944 | 2992 2792 1.33 1.01
' (6) (6)
‘Tuensang 3731 3520 | 2668 2388 1,40 1.47
(L) (4)
Zunheboto [3922 3911 | 2896 2732 1.35 1.06
(5) (7)
Mon 4407 | 3960 | 3016 | 2536 | 1,46 1,56
(3) (2) |
Wokha 3725 l003l§ 2.1 72 2378 1 067 1 070
(1) (1)
Phek 3788 uish | 2388 2836 | 1,59 1.46
(2) (5)
N Sana  |3871 | 3932 2600 | 2532 1.9 1,51
Int tat 3 Tabla NO, 5.20 raeveals that the position

of the districtwise analysis of the data of educational was-

tage ratio of the primary education system 18 more for female

a3 compared to . male for all the districits except Kohima,
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7unheboto 2nd Phek. For these three districts, retention rate

for male is more as compared to female.
The data for educational wastage ratlo when arr-

anged in decending order we find the following ranking for

both male and female,

MALE FEMALE

Educational Educational
Districts |wastage Rank | Districts |[wastage Rank

ratio ratio
Kohima 1.67 1 Wokha 1.70 1
Wokha 1.67 2 Mon 1.56 2
Phek 1.59 3 Kohima 1.53 3
Mon 1,46 4 Tuensang 1,47 I
Tuensang 1.40 5 Phek 1.46 5
Zunheboto 1.35 6 Mokokchung 1.41 6
Mokokchung | 1,33 7 | Zunheboto 1.06 7

The above ranking shows that the educational wast;
age ratio in the case of male is highest for Kohima and Wokha
followed by Phek, Mon, Tuensang, Zunheboto and Mokokchung ha-
ving the least educational wastage ratio,

With respect to female the educational wastage ra-
tio 1s highest for Wokha district followed by Mon, Kohima, Tu-
ensang, Phek and Mokokchung while the least is from Zunheboto

district,
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The ranking shows that the educational wastage
ratio 18 highest for male in Kohima district and female
in Wokha district, while the same is lowest for male in
Mokokchung and remale in Zunheboto district,

This indicate that males in Kohima and females
in Wokha districts has the highest educational wastage
ratio while the least for male is founf in Mokokchung di-
strict and female in Zunheboto district,

Hence, it can be interpreted that males in
Kohima and female in Wokha district contribute more to
educational wastage as compared to males and females
of other districts, while the least educational wastage

for male 1is found in Mokokchung district and female in
Zunheboto district,

(B) With respect to location :

On the basis of the data obtained from the
flow chart the educational wastage ratio or (input output
ratio) is calculated for each district with respect to
school location as shown in Table NO, 5,21,
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Showing educational wastage ratio (input output ratioc

for the different districts with respect to school loc-

ation,
Pupil fnput [Pupil output Wastage ratio
lyears years M
Districts| (M) (N) -y~
R U R v R v

Kohima 4106 |3500 2424 2236 1.69 1.56
(2) (&)

Mokokchung 4037 [3981 | 2860 | 2928 | 1.4 1.36
(5) (6)

Tuensang | 3501 3740 | 2556 | 2492 1.37 1.50
(7) (5)

Zunheboto| 3959 {3891 | 2692 | 2908 1.47 1.34
(3) (7)

Mon L687 (377L | 3210 | 2396 1.,h5 1.57
(4) (3)

Wokha 3796 |LO16 | 2164 | 2372 1.75 1.69
(1) (1)

Phek 3798 4072 2592 2540 1.46 1.60
' (4) (2)

Nagaland | 3969 [3851 | 2648 | 2556 1.49 1.51

Note : Figure in the bracket indicate ranking.
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Interpretation :
The educational wastage ratio of primary education

system is more for urban schools as cohpared to that of rural schools’
schools for all the districts except Kohima, Mokokchung, Zunhe-
boto and Wokha. For these districts, the same is more for ru-
ral schools as compared to urban schools,
When the data for educational wastage ratio is arr-
anged in decending order, we find the following ranking for

both rural and urban schools.

RURAL URBAN
"Educational "Educational

Districts |¥33188e  Ipony| pigtricts |Wastage |
Wokha 1.75 1 Wokha 1.69 1
Kohima 1.69 2 Phek 1.60 2
Zunheboto 1.47 3 Mon 1.57 3
Phak 1.46 4 Kohima 1.56 /
Mon 1.45 5 Tuensang 1.50
Mokokchung 1.41 6 Mokokchung 1.36 6
Tuensang 1.37 7 Zunheboto 1.34 7

The above ranking shows that, the educational was-

tage ratio in the case of rural schools is highest for

Wokha <followed by Kohima, Zunheboto Phek, Mon

’
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Mokokchung and least for Tuensang district,

With respect to urban schools the ranking fur-
ther shows that the highest educational wastage ratio 1is
found in Wokha district followed by Phek, Mon, Kohima Tue-

nsang, Mokokchung and least for Zunheboto district.

This indicate that Wokha district has the hig-
hest educational wastage ratio for both rural and urban
schools while the 1least for rural schools is found in Tue-

nsang district and for urban school in Zunheboto district.

Hence, it can be interpreted that Wokha distr-

ict contribute more to educational wastage for both rural
and urban schools as compared to other districts, while

the rural school in Tuensang and urban 8chool in Zunheb-

oto contribute least to educational wastage.

Part - I1I

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL WASTAGE RAT-

I0 (i/0 Ratio) FOR WHOLE NAGALAND WITH RESPECT TO SEX,
LOCATION AND TOTAL NAGALAND.

On the basis of the data obtained from the flow
chart, the educational wastage ratio or i/o ratio 1s calc-

ulated for whole Nagaland, with respect to sex which is sh-
own in Table No., 5.22.
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Table NO, 8,22 »
Showing educational wastage ratio (i/o ratio) for whole

Nagaland with respect to sex, location and total

Nagaland,
Pupil input Pupil output| Wastage ratio
Nagaland |Yeers years (1/0 ratio)
” | N ()

Male 3871 2600 1.49
Female 3932 2532 1.51
Rural 3969  26u8 1,49

Urban 3851 | 2556 | 1,51

Total 3900 2596 1.50l

Interpretation ¢ Table NO. 5.22 reveals the position of
educational wastage ratio for whole Nagaland with respect

to sex, school location and total Nagaland as follows -

(A) With respect to sex :

With respect to sex the educational wast-
ege ratio in Nagaland is more for female (1.51) as
compared to male (1.49). |
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(B) With respect to_location 1

With respect to location the educational wastage

ratio is more for urban schools (1.51) as compared to rural
school (1.49).
(B) with respect to total Nagaland 3

Table NO.5.,22 reveals that the educational wasta-
ge ratio (1/0 ratio) for total Nmganland im 1,30,

The above analysis indicates the following factss-
(1) Educational wastage ratio (i/o ratio) is more for female
as compared to male.
(11)Educational wastage ratio is more for urben schools as

compared to rural,

Thus,we find that females are contributing more to
educational wastage with respect to location, urban ~ achool
are contributing more to educational wastage., The edudational
wastage for all Nagaland (1/e 1,50) is also quite high which
indicates that there are huge educational wastage on the wh-

ole in Nagaland,

However, analysis of the data indicates that there
is no much difference in the educational wastage ratio betw-
een male and female and rural and urban, Therefore, it can

be taken as negligible educational wastage ratio is almost

. equal for both male and urban, rurﬁl and urban location,



289

5e403.
AVERAGE NUMBER OF PUPIL YEARS SPENT PER SUCCESSFUL GRA-

DUATES,
The average number of pupil years spent per suc-
cessful graduate provide a clear indication as to how much ti-

me on an avefage pupil takes to complete 4 years schooling,

The average number of pupil years spent by per
succeadsful graduate is calculated by deviding the total num-
ber of pupil years actually spent (V) by the total number of

successful graduates,

Average = r%-

This is calculated for the different districts
as vell as for whole Nagaland with respect to sex, school lo-

cation and for total Nagaland.

Further, the analysis and interpretation of the
data of the average number of pupil years spent per succe-

8sful graduate 4is presented in two parts,

Part I :- Analysis and interpretation of the data the
average number of pupil yehrs spent by per
successful graduates for the different dist-

ricts with respect to sex and school locat-

ion,
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Part II :~ Analysis and interpretation of the data for
the average number of pupil vears spent in

by per successful graduates for whole Nagaland
with respect to sex, school location and total

Nagaland,

FPart I

ANALYSIS AND INTERPRETATION OF THE DATA FOR THE __AVER-
AGE NUMBER OF PUPIL YEARS SPENT BY PER SUCCESSFUL GR~

ADUATE FCR_ THE DIFFERENT DISTRICTS WITH RESPECT TO SEX
AND SCHOOL LOCATION,

(A) With respect to sex s

On the basis of the data obtained from the
flow chart that is, total pupil years actually spent ;nd
total number of successful graduates, the average number
of pupil years s8pent by per successful graduate is calc-
ulated for the different districts with respect to sex
which is shown in table NO, 5.23,

Table NO, 523

Showing the average number of pupil years spent by per

successful graduate for the different districts with res-

pect to sex,
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Total number Average No of
g::?: g:iéglly og :uccessful pxgi% ye:ﬁ :5;~
spent graduate geafu{ :raduate
v
Districts ? ) (V) Avg. = v
M F M F M F
16 657 6.70 6,14
Kohima 3456 4038 5 5 ng (l)
L8 698 5045 5,65
Mokokchung 4051 3944 7 9 te3 ¢
1 3520 667 597 5.59 9490
Tuensang 373 (3 23
11 723 683 5,42 5,72
Zunheboto [3922 39 i3 R
66 754 634 5,84 6,2
Mon Luo7 39 8! (2§
y W03 4 b 82 6,86 6,93
Wokha 372% 403 543 5 ¢35 33
o
Phek 3788 h15h 597 709 Gizg 512§
Nagaland 3871 3932 650 648 5.95 6,07

Note : Figure in the bracket indicate ranking,

Interpretation :

Table NO, 5.23 reveals the position the

average number of pupil years spent by per successful gradu-

ate for the different district with respect to sex as

lows 3=

fol=-

The average number of pupil years spent by per su-~

ccesstI'graduate is more for female as compared to male for

all the districts except Kohima and Phek.
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Where the same is more for these two districts for male as

compared to that of female.
When the data for the average number of pupil
years spent by per succesful graduate is arranged is decendi-

ng order we finding the following ranking for both male and

female.
MALE FEMALE
Average number ‘Average nu-
of pupil years mber of pu-
Districts spent per succ-| Rank| Districts |pil  years| Rank
esful graduate spent per
succesful
graduate
Wokha 6.86 1 Wokha 6.93 1
Kohima 6.70 2 Mon 6.25 2
Phek 6.34 3 Kohima 6.14 3
Mon 5.84 4 Tuensang 5.90 4
Tuensang 5.59 5 Phek 5.86 5
Mokokchung 5,45 6 Zunheboto 5.72 6
Zunheboto 5.42 7 Mokokchung 5.65 7 |

The above ranking shows that the average number of
pupil years spent by per successful graduate is highest for male
in Wokha district followed by Kohima, Phek, Mon, Tuensang, Mok~
okchung and least for Zunheboto district,



With respect to female the average pupil year sp-
ent by per successful graduate is highest for Wokha district
followed by Mon, Kohima, Tuensang, Phek, Zunheboto and least
for Mokokchung district,

The analysis shows that the average number of pu-
pil year spent by per successful graduate is highest for Wok~
ha district for both male and female while the least for male

is found in Zunheboto and female in Mokokchung districts,

Hence, it can be interpreted that Wokha district
contribute more to educstional wastage in term of the aver-
age number of pupil years spent for both male and female,whi-
le male in Zunheboto and female in Mokokchung district contr-
ibute least to educational wastage as compared to male and

female of other districts.

(B) With respect to school location

On the basis of the data obtained from the
flow chart i.,e., total pupil years actually spent and -
total number of successful graduate, the avei'age number

of pupil years spent by per succesful graduate is cu-
leculated for the different districts with respect to
location which 18 shown in table NO, 5,24,



Table NO 24

Showing the average number of pupil years spent by per suc-

cessful graduataes for the different districts with resp-

ect to location.

Total pupil years| Total number |Average number
actually spent, of successfuljof pupil years
graduate spent by per
Districts successful gra-
duate v
W) (U T
R U R U R U
Kohima 4160 3500 606 559 6,77 | 6.26
(2) (4)
Mokokchung | 4038 3981 715 732 5.6 54l
(6) |7(s)
Tuensang 3501 3739 639 623 5,48 6,00
- () | (5)
Zunheboto 3959 3891 673 727 5.88 |5.3
(3) (7
Mon 4687 3774 810 599 547 6,30
(5 (3)
Wokha 3796 LOo18 541 593 7,02 6,73
(1) (1
Phek 3798 4072 648 635 5,86 | 6,41
(&) (2)
Nagaland 3969 3851 662 639 5,99 | 6.03

Note 1 Figures in the bracket indicate ranking,
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Interpretation : Table NO. 5.24 reveals the position of the

average number of pupll years spent by per successful graduat-
es for the different districts with respect to school location
as follows :-

The average number of pupll year spent by per
successful graduate is more for urban schools as compared to
rural schools for all the districts except Kohima, Mokokchung,
Zunheboto and Wokha,

When the data for the average number of pupil
years spent by per successful graduate are arranged in decen-
ding order, wa find the following ranking for both rural and

urban schools,

RURAL URB AN
Average number Average num-
of pupil year ber of pupil

essful graduate per success-
ful graduate

Districts |spent per succ-| Rank| Districts year spent Rank

Wokha 7,02 1 Wokha 6.77 1
Kohima 6.77 2 | Phek 6. 41 2
Zunheboto 5.88 3 |Mon 6.30 3
Phek 5.86 Ly | Kohima 6,26 4
Mon 5.79 5 | Tuensang 6.00
Mokokchung 5.65 6 Mokokchung 5.00

Tuensang 5.48 7 [Zunheboto 5.35 7
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The above ranking shows that the average number of
pupil years spent by per successful graduate is highest for
rural schools in Wokha district followed by Kohima,Zunheboto,

Pehk, Mon, Mokokchung and least for Tuensang district,

With respect to urban schools the same is highest
for Wokha districts followed by Phek, Mon, Kohima, Tuensang,

Mokokchung and least to Zunheboto district,

The analysis shows that Wokha district has the hig-
hest average number of pupil year spent by per successful gr-
a&uate for both rural and urban schools as compared to other
districts, while, the least for rural schools is found in Tue-
nsang district and urban schools in Zunheboto district.

Hence, it can be interpreted that rural schools in
Tuensang district and urban school in Zunheboto are doing bet-
ter as compared to rural and urban schools of other districts.

While, Wokha district contribute more to educational wastage
for both rural and urban schools,
Part 1II

ANALYSIS AND INTERPRETATION OF THE DATA FOR THE AVERAGE NUM=-
BER OF PUPIL YEARS SPENT BY PER SUCCESSFUL GRADUATES FOR WH-

OLE _NAGALAND WITH RESPECT TO SEX LOCATION, AND TOTAL NAGALAND

On the basis of the data obtained from the flow ch-
art {.e total pupil years actually spent, and total number of

successful graduates, the average number of pupil years spent
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by per successful grddUnto i8 canloculated for the whole Naga-
land with respect to sex, location and total Nagaland, which

Table NO, 5,25

Showing the average number of pupil years spent by per succe-

ssful graduates for whole Nagaland with respect to sex, loca~
tion and total Nagaland.

Total pupil Total number of|Average number Of]
years actually| successful pupil years spent
Nagaland |spent, graduates, per successful
graduates
()
(v) (u) R
Male 3871 650 5.95
Famale 3932 6LE 6.07
Rural ‘ 3969 662 5.99
Urtan 3851 639 6.03
Total
Nagaland 3900 649 6.00

Interpretation :

Table NO. 5.25 reveals the position of the average
number of pupil years spent by per successful graduates with

respect to sex, location and as a whole as follows :
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(A) With respect to sex : The above table reveals that the

(B)

(c)

(1)

(2)

average humber of pupil years spent by per successful
graduate is more for Female (6.07 years) as compared to

that of Male (5.95 years).

With respect to location : Table NO, 5,25 also revezls

the position of the average number of pupil years spent
by per successful graduate is more for Urban schools(6.
03 years) as compared to that of Rural schools ( 5. 99

years),

With respect to total Nagaland s The study of Table

NO, 5.25 reveals that the average number of pupil years
spent by per succes3ful graduate for total Nagaland 1is
found to be 6 years,

The above analysis indicates the following
facts s~
Average number of pupil years spent by per successful
graduate is more for female as compared to male,

The same is also more for urban as compared to rural
schools.

Thus, we found that females are spending
more time to graduate as compared to males which also
indicate that they are contributing more to educatio-
al wastage, With respect to location, urban schools
are contributing more to educational wastage in the

form of spending more yeara to graduate than the

rural schools,
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5.4.& Retention/Survival rate

The retention rate or survival rate indicates the
holding power of the system of primary education, With the
help of the flow chart, retention rate was determined for gr-
ade II, III and IV for the different districts and for whole

Nagaland with respect to sex, location,

Further, the analysis and interpretation of the

data for this section is present in two parts,

Part I : Analysis and interpretation of the data of Reten-
tion/Survival rats for the different districts

with respect to sex and school location,

Part II ¢ Analysis and interpretation of the data of reten-
tion/survival rate for whole Nagaland with resp-

ect to sex, school location and total Nagaland,

Part 1

ANALYSIS AND INTERPRETATION OF THE DATA_FOR RETENTION/SUR-
VIVAL RATE FOR_THE DIFFERENT DISTRICTS WITH RESPECT TO SEX,
AND__SCHOOL__LOCATION,

(A) With respect to sex :

On the basis of the flow charts so constructed,
the retention rate for grade II, III and IV are determined
for the different districts with respect to sex and school
location as shown in table NO, 5,26
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Table NO. 5,26

Showing the retention rate for grade II, III and IV, for the

different districts with respect to sex.

Retention rate in percentage for
District Grade I1 Grade IIX Grade IV
M . F M F M F
Kohim 78,2 92,0 67,1 76,2 51.6 65,
onne &) |3 )y | () ) H
Mokokchung [86,0 88,2 80,8 | Tho6 74,8 69.8
(5) (4) (2) (&) (2) (2)
Tuensang 86.8 80,8 76.0 | 68, 66,8 596
(&) (6) (4) ( ? (4) (63
Zunheboto 93.? 87.? 80,4 | 78,7 T2.4 68,3
(2 (5 (3) (3) (3) (3)
Mon 92.8 | 87, 81, 73.9 7504 63 o 4
& | %63 | %63 | e 5 |
Wokha 73.6 93,0 65.4 | 74,0 54,3 58,2
(7) (1) (7) (5) (6) (7)
Phek 94,1 92,3 The2 | 85,1 596 70,
SO RN 55 | TS
Nagaland 86,7 88,6 75.2 | 75.4 65.0 65,2

Interpretation : Table NO., 5.26 reveals the position of rete

ention rate for grade II, III and IV for the different dist-

ricts with respect to sex as follows -
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t
(a) For grade II , the é&nalysis of the data reveal tha

the retention rate is more for female as compared to male

in all the districts except Tuensang, 'Zunhéboto, Mon and Phek.

For these .four districts the retention rate is more for

male a3 compared to female.,

The data: of retention rate when arrange in dece-
nding order, we find the following ranking for both male

and female,

Male Female
Districts Retention Retention
rate Rank| Districts rate Rank

Phek 94,1 1 | Wokha 93,0 | 1
Zinheboto 93.5 2 Phek 92.3 2
Mon 92.8 3 | Kohima 92,0 3
Tuensang 86.8 4 | Mokokchung 88,2 4
Mokokchung 86.0 5 | Zunheboto 87,5 5
Kohima 78.2 6 | Mon 87.5 6
Wokha 75.6 7 { Tuensang 80,8 7

The above ranking shows that the retention rate
for male 1s highest for Phek district followed by Zunheboto,

Mon, Tuensang, Mokokchung, Kohima and the least retention ra-

te being Wokha,
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The ranking further shows that retention rate tor
female 1s higheast for WOkha district followad by Pheok, Kohima,
Mokokchung, Zunheboto, Mon and Tuensang being the least.

The analysis of the data shows that retention rate
is more for female as-compared to male in all the districts ex-
cept in Tuensang,Zunheboto, Mon and Phek districts. For these
districts retention rate is more for male as compared to female.
Further, the highest retention rate for male is found in Phek
district and female in Wokha district, While, the least retent-
ion rate for male is found in Wokha and female in Tuensang dis~
trict,

Thus, 1t can be interpreted that males 1h Wokha -
and females in Tuensang district contribute more to educational
wastage in the state as compared to males and females of other
districts, Hence special attention should be given to these two
districts. Further males in Phek district and females in Wokha
district are doing better-as compared to male and female of ot-

her districts.

(b) Eor grade III , the analysis of the data reveals that ret-

ention rate is more for female for all the districts except
Mokokchung, Tuensang,and Mon. For these districts retention ra-
te is more for male,

The retention rate when arranged in decending ord-

er we find the following ranking for both male and female.
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Grade III
| Male Female
Districts | Morem™ oMl k| Distriots |rate O | Rank
Mon 81,5 1 Phek 85,1 1
Mokokchung| 80,8 2 | Kohima 76,2 2
Zunheboto 80,4 3 | Zunheboto 75.1 3
Tuensang 76.0 4 | Mokokchung The6 L
Phek Th,2 5 | Wokha 74,0 5
Kohima 671 6 | Mon 7349 6
Wokha 65.4 7 | Tuensang 68,9 7

The above ranking shows that the retention rate
for male is highest in Mon district followed Mokokchung,Zu-

nheboto, Tuensang, Phek, Kohima snd the least retention rate
found in Wokha district,

With respect to female the ranking further shows
that the highest retention rate 1s found in Phek district fo-
llowed by Kohima, Zunheboto, Kokokchung, Wokha, Mon and the
least by Tuensang district,

The analysis indicate that males in Mon district
and females in Phek district has the highest rate of reten-
tion, While males in Wokha district and female in Tuenanng

district has the lowest retention rate,
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Thus, it can be interpreted that males in Wokha
district and females in Tuensang district contribute more
to educational wastage, While males in Mon district and
females in Phek district are doing better as compared to ma-

les and females of other districts.

(c) For grade IV , the analysis of the data reveals that

retention rate is more for female as compared to male for

all the districts except Mokokchung, Tuensang, Zunheboto
and Mon districts. For these districts, the retention rate

is more for male as compared to male,

The retention rate when arranged in decending or-

der we find the following rank for both male and female,

Male Female
- |Retention Retention
Districts |rate Rank [ Districts |[rate Rank
Mon 754 1 Phek 70.9 1
Mokokchung! 74.8 2 Mokokchung 69.8 2
Zunheboto 72.4 3 Zunheboto 68,3 3
Tuensang 66.8 4 Kohima 65.7 L
Phek 5946 5 Mon 6344 5
Wokha 59.3 6 Tuensang 59:7 6
Kohima 51.6 7 Wokha 58,2 7
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The above ranking shows that the highest retent-
ion rate for male is found in Mon district followed by
Mokokchung, Zunheboto, Tuensang, Phek, Wokha while the least

is from Kohima district,

With respect to female the highest retention ra-
te is found in Phek district followed by Mokokchung, Zunheb-
oto, Kohima, Mon, Tuensang and the least being Wokha district,

The analysis indicate that the retention rate for
male is highest in Mon district, and female in Phek district
while, the least retention rate for male is found in Kohima
district and female in Wokha district,

Thus, it can be interpreted that males in Kohima
district and female in Wokha district are contributing more
to educational wastage, While male in Mon district and fem-
ales in Phek district are doing much better as compared to
other districts, |

(B) With respect to school location :

On the basis of the flow chart constructed, the
retention rate or survival rate 1s‘calculated for grade 1I,
IIT and IV for different district with respect to school loc~-
ation which is shown in table NO, 5.27.

Table NO, 5.27

Showing the retention rate for grade I1, III and IV for diff-

erent district with respect to school location,
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Ratention rate in percentage for

Districts Grade II Grade III  |Grade IV
R u R U R U

Kohima 9?5% 8}%? 71.5 70.6 S?é? | 5?.§
Mokokchung 8?0% 9%&% 77;5 77«9 7}5 7%;%
Tuensang B%é? B%é; 69.2 75¢3 5%;? 5%5?
Zunheboto 8%53 9%{3 73.2 82.9 stg 7%5
Mon 9%5? B%ég 87.2 70.2 Bzi? 5?33
Wokha 7?53 913? 64,2 77.6 5?.; 5?;%
Phek 9?{? ?%51 82,6 747 6?5 6%5§
Nagaland 87.5 88,6 (The6 | T75.7| 66,2 | 64,3

Interpretation : Table NO. 5,27 reveals the position of ret-

ention/survival rate for grade IT, IIX and IV with renpsct

to school location as follows =

(a) For grade II, the analysis of table NO, 5.27 reveals

that the retention rate for urban Schools is more for all the
districts as compared to rural schools except Kohima, Tuensang
Mon and Phek. For these four : districts the retention rate

for rural school 1s more as compared to that of urban schools.
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The retention rate when arranged in decending

order, we finding the following ranking for both rural and

urban schools as follows $~

Grade 1II
Rural Urban
Districts |Retention Retention
rate Rank {Districts rate Rank

Phek 94,9 1 Zunheboto 93,1 1
'Mon 92,8 2 Fhek 921 2
Kohima 90,3 3 Wokha 91.8 3
Zunheboto 87.0 4L Mokokchung 90,2 4
Mokokchung 84,3 5 Mon 88,0 5
Tuensang 83,8 6 Tuensang 83,7 6
iWokha 78.4 7 Kohima 81,0 7

rural school is highest for Phek district, followed by Mon,'

Kohima, Junheboto, Mokokchung, Tuensang while the least ret-

ention rate is found in Wokha district,

The above ranking shows that retention rate for

With respect to urban schools the highest rete-

ntion rate is found in Zunheboto district followed by Phek,

Wokha, Mokokchung, Mon, Tuensang while the least retention.

rate is found in Kohima district.
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The analysis further shows that retention rate
for rural school is highest for Phek district and urban
school in Zunheboto district, while the least retention

rate for rural school 1s found in Wokha and urban school

in Kohima,

This indicate that rural school in 'phex and
urtan school in Zunheboto are doing better as compared
to rural and urban schools of other districts, While rur-
al schools in Wokha and urban in Kohima are contributing

more to educaticnal wastage,

(b) For _grade JIII, table NO.5,27 reveals that the ret-

ention rate for @rbanschools is more for all the dist-~

ricts except Kohima, Mon and Phek districts,

For ‘these districts retention rate for rural schools
is more as compared to 'urbam school, When the retention
rate are arrenged in decending order, we find the follo-
wing ranking for both rural and urban schools,
Grade III
Rural Urban

Districts Retention Retention

rate Rank| Districts | rate Rank
Mon 81.5 1 Phek 85,1 1
Mokokchung 80,8 2 | Kohima 76.2 2
Zunheboto 80,4 3 Zunheboto 75.1 3
Tuensang 76,0 L4 | Mokokchung; TL,.6 4L
Phek Th,2 5 Wokha 74,0 5
Kohima 67 .1 6 | Mon 73 .9 6
Wokha 65.4 7 Tuensang 68.9 7
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The above ranking shows that the retention rate
for rural schools is found highest for Mon district followed

by Mokbkchﬁng, Zunheboto, Tuensang, Phek, Kohima and the least
being Wokha district,

With respect to urban loéation the highest ret-
ention rate is found in Phek district followed by Kohima, Zun-
heboto, Mokokchung, Wokha, Mon and the least being Tuensang,

The analysis indicate that the highest renten-
tion rate for rural lohool'ia found in Mon distrioct and for
rural school is found in Mon district eand for Urban school in
Phek district, While the lowest retention rate for rural sch-
ool is found in Wokha_district and for urban school in Tuensang
district, '

Hence, it can be interpreted that rural scﬁool
;n Mon and urban school in Phek are more efficient as compared
%o rural and urban schools of other district, while rural sch-
ool in Wokha and urban schools in Tuensang district are contri-

buting more to educational wastage,

(d) For grade IV'; the table No0,5.27 reveals that the retent-
ion rate in grade IV is more for rural schools as compared to
th'at of urban’ schools for all the districts except Mokokchung,

Zunheboto and Wokha,. .For these three districts retention rate

is more for urban schools as compared to that of rural schools,
h %
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The data of retention rate for grade IV when
arranged in decending order, we find the following ranking

for both rural and urban schools,

Grade IV

Rural Urban
Districts Retention . Retention

rate Rank{Districts rate Rank
Mon 81,0 1 |Mokokchung 73.2 1
Mokokchung 71.5 2 |Zunheboto T2.7 2
Zunheboto 67.4 3 |Phek 63.5 '3
Phek 64,7 4 | Tuensang 62,4 L
Tuensang 63.9 S |Wokha 59.3 5
Kohima 60,6 6 |Mon 58,9 6
Wokha 54,1 7 |Kohima 5646 7

The above ranking shows that the retention rate
for grade IV for rural school is highest for Mon district foll-
owed by Mokokchung, Zunheboto, Phek, Tuensang, Kohima and le-
ast for Wokha distriet,

With respect to urbnn'nchoola retention rate is
highest for Mokokchung district followed by Zunheboto, Phek,
Tuensang, Wokha, Mon and the least being Kohima district,
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The above analysis indicate that the highest
retention rate in grade IV for rural schools is found in Mon
district and urban school in Mokokchung district, while the
least for rural school is found in Wokha district and for ur-

ban school in Kohima district,

Thus, it can be interpreted . that rural sch-
ools in Mon district and urban schoolsin Mokokchung district
are more efficient as compared to rural and urban schools of
other districts, while rural schools in Wokha and urban scho-

ols in Kohima are contributing more to educational wastage,

Eert I1

ANALYSIS AND INTERPRETATION OF THE DATA OF RETENTION/SURV=-
IVAL RATE FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL
LOCATION AND FOR TOTAL NAGALAND,

' On the basis of the flow chart so construc-
ted the retention rate for grade II, III and IV are calcu-
lated for vwhole Nagaland with respect to sex, school locat-
ion and total Nagaland, Which 4is shown in table No. 5,28,

Table NO, 5,28

Showing the retention rate for grade II, III and IV for who=-

'le Nagaland with respect to sex, school 1location and total

Nagalend,
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Table NO, 5,28

Retention rate |Retention rate|Retention rate)
g | Grgredt 57 o e 1 o e, T
Male 86,7 752 65.0
Female 88,6 T5.4 65.2
Rural ‘ 87.5 Th,6 66,2
Urben 88,6 757 64,3
Nagaland 87.0 7503 64,9

Interprecation

Table NO, 5.28 reveals the position of retention
rate or survival rate for grade II, III and IV, with respect

to sex, location and total Nagaland,

(A) With respect to sex : Table NO, 5.28 reveals the posit-

ion of the retention rate for grade II,IXI and TV with resp-

ect to sex in Nagaland as follows :

(a) The Table reveals that the retention rate for grade II i»
found more for female (88.6 percent) as compared to male (86..
7 percent).

(b) With respect to grade I1I, the retention rate is found more

in the case of female (75.4 percent) as compared to that of
male (75.2 percent),
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(¢) Further, the retention rate for grade IV is found more
for female (65.2 percent) as compared to that of male (65.0
percent)., |

The analysis indicate that, the retention rate for
all the grade (i.e, grade II, III, and IV ) is found . . more
in  the case of female., Therefore, it can be interpreted that
retention rate for female 18 more as compared to that of male.

However, it is also found that, the differences of
retention rate among the grades _for male and female i3 not

much and are almost negligible, hence, they can also be treated

as equal.

(B). With respect to location :

Table NO., 5.28 shows the position of retention rate
for grade 11, III and IV with respect to 8chool location as

follows ¢~

(a) The table revealed that, the retention rate for grade II

is found more for urban schools (88.6 percent) as compared to

rural schools (87.5 percent)

(b) With respect to grade III, the retention rate is found
more in urban schools (75.7 percent) as compared to that of

rural schools (74,6 percent),
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(¢) Further, the retention rate for grade IV is found

move for rural schools (66,2 percent) as compared to

that of urban schools, (64,3 percent),

The analysis indicate +that the retention
rate of all the grades are found more for urban schools

except in grade IV where retention rate for rural 8scho-

ol is more.

Therefore, it can be interpreted that rete-

ntion rate for urban Scheools is more as. compared to that

of rural schools with some exceptions,

(C) With respect to total Nagaland
Table NO.5., 28 revealed the position of rete-
ntion rate for grade 1II, III and IV for MNagaland as a

whole a8 follows g~

(a) The retention rate for total Nagaland in grade II is

found to be 87 percent,

(b) The retention rate for grade III for total Nagaland is
found to be 75.3 percent,

(¢) The retention rate for grade IV for total Nagaland is
found to be 64,9 percent,

The study reveals that the holding power of

primary school system decreases as they proceeds to hig-

her grades,
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5. 5 SECTIONZ=V.

ANALYSIS AND INTERPRETATION OF DATA WITH REGARD TO THE

CAUSES Or EDUCATICHNAL WASTAGE.

To find out the causes of educationai wastage (i.e,
dropout and failure) data was collected through ' Teacher's In-
ventory' from primary school teachers, headmasters, sub-insp-~
ector of schools and teacher educators. The data was collec-
ted from 170 respondents. The responses were obtained on three
point scalé with the followlng score values.

(1) Not at all - 0
(1i1) To some extent = 1
(111) To a great extent - 2

The number of responses for each scale and - their
percentage value were calculated., Further, score value, sign-
ificance value in percentage and rank value for each cause
was computed.

For the sake of convinience, the 'teacher invento-
ry' was divided into five parts and so, the interpretation was
also done in five parts. .

Part I ¢ Causes related to economic factors.
Part II ¢ Causes related to educational practice.

Part III1

Causes related to educational management.

Part 1V

Causes related to poor and unattractive holding
power of the school.
Part Vv ¢t Causes related to social factors.

Part VI Comparative study of the causal factors.
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This part contains three items. Table NO. 5.29

shows the number of responses, their percentage value,

score

value, significance value and ranking of the responses with

regard to the causes related to economic factors.

Table NO,

9.29

Showing the responses, their percentage value, score value, si-

gnificance value and ranking of the responses with regard to

the causes related to economic factors.

Responses and their

Causes related to percentage value Score | Signi- | Rank
economic factors value | ficance value
Not at|To some g;:a: value
all [extent axtent
1. Inability of the
parents to meet the| 16 100 54
expenditure on the 208 61.17 2
education of their|(9.41)((58,82)|(31.76)
children.
2. Parents wants
their children to 43 66 (43
supplement the fami- 188 55,29 3
ly income through {(25,30)[(38.82) |{(35.88)
seeking jobs. )
3. Parenis noeed the
help of their chil- 24 79 67
dren in their fami- 213 62.64 1
ly and in their oc~[(14,.11)(46,47) |{(39.41)
cupation.
83 245 182
0 179.61
Total (48.87)(144.09f07.65| 99 | 179
Average percentage | y¢ o9 | 45,03 | 35.68| - 59.89
value )
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Interpretation:

1. Table NO., 5.29 reveals that the cause which is most res-
ponsible for dropout and failure with regard to economic fac-
tor is, 'parents need the help of their children in their fa-
mily and in their occupation'. This has a significance value
of 62,64 percent.

It indicates that parents keep their children bu-
sy in their family and in their occupation and that they do-
not get time for their study at home due to engagement in
such ac;ivities.

2. The next important cause in order of sinificance was 'in-
ability of parents to meet the expenditure of the education
of their children'. The significance value for this is 61.17
percent.

It appears that most of the parents are poor and
cannot afford to meet the expenditures on the education of
their children like, buying text books, school uniforms etc.
When these basic needs are not provided, the child failed or
tend to dropout from school.

3. The third important economic cause for educational wast-~

age in order of significance was that, 'parents wants their

children to supplement the family's income through seeking
jobs'. The significance value for this factor being 55.29 pe-
rcent. ’

It indicates that due to poverty of the parents,
they want their children to help them in meeting the expend-

iture of the family. It can also be interpreted here that,
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parents do not realised the need-of education for their chi-

ldren and so, instead of sending them to school, they are

held back to assist the family when they reached a workable

age.

All the causes enumerated under economic factor

is highly responsible for educatiohal wastage in Nagaland.

The average percentage value for this being 59.89 percent.

Part II :

CAUSES RELATED TO EDUCATIONAL PRACTICE.

This part contains 12 items. Table NO. 5.30 shows

the number of responses given by the respondents, their per-

centage value, score value, significance value and the rank

value with regard to the causes related to educational prac-

tice.

Table NO, 5,30

Showing responses, their percentage vélugl score value, Signi-

ficance value and ranking of the responses with regard to the

causes related to educational practice.

Causes :elated to

Responses and their

value

percentage ,Score| Signi- Rank
. . - 1ival f
educational practice[Not at |To some | 1° @ value V;iigce velue
. - .| great
-all extent | extent
1. Irregulérity in 17 - 90 63 .
school attendance. |(10,00)(52.94) [(37.06)[ 210 [€3-32 |
2, Pupils inability 40 77| 53 . 183‘ 53.82 4
to understand the " )
subject. (23.53)((45.29) [(31,18)
3. Lack of interest/ -
enthusiasm on the o2 68 01 208 |61.17 2
part of the students|(18.821(40,00) [(41.17)
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Responses'and their
percentage value. | :
Causes related to , chre ?igni*' Rank
educétignai prac- |[Not at|To some|To a ‘va ue Va§32°e value
tice. all [extent great
extent
4, Lack of individ- 6
ual attention by the 2 >3 >3 163 | 47.94 7
teachers because of : A
high enrolment. (36.47)(31.18) (32'35)
5. Heavy workload - .
for children in 105 _ 42 23 88 25.38 "
school. (61.76) [(24.71) {(13.53) .
6. Difficulty in 84 66 0
following the tea- 20 : 106 | 31.17 10
chers language and (49 41)|(38,82) {(11.76) ~ |
pronunciation. , .
- 120 40 10
7. Fear from SCh°°l'CKL58) (23.53) |(5.88) 60 17.67 12
8. Lack of suitable | 41 85 44
curricullum as per - 173 | %0.88 6
the pupils needs. [(24.12){(50.00) {(25.88)
9., Ineffective tea-" 44 T 5%
| 181 ] 53.23 5
ching methods. (5.88)] (41.76) (32.35)
:lgémﬁigzgogystem of 8 48 38 124 | 36,47 10
‘ B (49.35)| (28.24){(2.36) -
{ 11, Incompetencies of
| teachers in teaching| *7 | P8 -3 Lme | 46.47 -
{ the content. (27.65)] (51.76) (20.59)
: ;ggigggg eionpmic 3% 79 | 56 191 56.17 3
ent. (20.59)] (46.,47){(32.94)
13. Total _7” 807 | 522 1851; 544,36
: : @18.46)(47‘4.47) (307.05) *
Average value 1in o
percentage. »34.87 39.55 25.58 |154.25 | 45.36
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Interpretatfbn:

1. Table NO., 5.3.0 reveals that the causes related to educa-
_tional practice 1s significantly responsible for the child's
dropping out and failure in school. Its significance value

being 45.36 percent.
2. The table above also reveals that, the most important ca-

use related to educational bractice is 'irregularity in -ch.
hool attendance', which has a significance value of 63.52 pe-
rcent securing 52.94 percent 'to some extent' and 37.06.to a
great extent. |
It is due to the fact that economically poor pa-
rénts need the help of their children, especially looking'
after their younger brothers and sisters, while, their pare-
nts .go fo wérk. Sdmetimes, they are also engaged'in the oﬁc-
upation- of their parents and so, they become irregdlar in the
school, which later on leads the child to dropout from scho-
ol or fail in the class.
3. The second important cause revealed in the.Table above is
'laék of interest, enthusiasm on the part of the students'.
The significanée value for this cause being 61.17 percent ,
with 40 percent responseé 'to some extent' and 41 .17 percent
responses 'to a great extent'.

' It seems that due to irregularity of the stude-
nt in }he class the child's arrear of works go on accumulat-
ing untill he:finds himself upable to clear this backlog of
work., Hence,'he lost his interest énd‘enthusiésm, as he cou-

1d not cope with the lesson. Later on, this lead him to dro-
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or fail in his class.
4, The next important cause related to eduqational' practice
is 'poor academic achievement', The significance value being
56,17 with 46,47 percent responses 'to. some extent' and 32.94
percent 'to a great extent'. |
It may be due to lack of interest énd enthusiasm
for study on the part of the child as well as, lack of study
habits and guidance at home the child becomes academically
‘poor.
5. The next important cause related to eduéational “practice
revealed in the Table above is 'inability to understand the
subject'. The significance value being 53.82 percent with a.
score of 45,29 percent' 'to some extent'! and 31.18 percent
'to a great extent',
It may.be due to defective curricullum that 1is,

curricullum not according to the needs and intérests of the
child. Most o} the children could not understand.the subject .
as it was not relevant with their life situation. It can also

be interpreted here that ineffective method of feaching the
subject may also result in the inability to understand the
subject which later on leads to educational wastage,
6. The next important cause for-educétional'wastage is 'Inef-
fective teaching methods'., The significance value for this 15
53,23 percent, with 41076 percent responses 'fo some extent'
“and 32,35 percent 'to a great extent’. |
It may be due to the fact that most of the Prima-

ry school teachers are unqualified and untrained, and so, th-
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eir method of teaching the subject is ineffective, unmotivat-
ing and dull which is significantly contributing to student's

failure and dropouts.

7. Anothier important cause for educational wastage related to

educational practice were 'lack of suitable curriculum as per

the pupils' needs, lack of individual attention by the teach-

ers becauée of high envolment, incdmpetency-of teachers in

teaching the content. Their significance value being 50, 88

percent, 47,94 percént and 46.47 percent respectively.

| | It geems that due to lack of suitable curricul-

lum, that is, curricullum not according to the needs, intere-

st and relevancy with the life situation of the children. Mo-

st of fhe student dropoﬁt from school as they lose interest in

studies. Moreover, individual attention is not given to the

childran who need special attention due to high enrolment. Th-
is haY'also be an important cause of failure or dropping out
from school. | |
8. The other causes for dropout and fallure related to educa-
tional practice were 'wrong systém of exaﬁinafion', 'difficu;
1ty in following the teachers language and pronunciation','llie-
avy workload for childreh in schoél', and fear from school',
Their significance value being 36.47 percent 31.17 percent
25.38'percent and 17,64 percent respectively. |

_Thus,7the causes related to educ;tional pracféée
are found to be highly responsible for educational wastage in

primary schools of Nagaland.
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Part III. CAUSES RELATED TO EDUCATIONAL MANAGEMENT :

This part contains 12 items. Table NO.5.31 shows

the number of responses glven by the respondent, their perce-

ntsge value, score value, silgnificance valqe and rank value

of the responses with regard to educational management.
Table NO.5.31

Showing the responses, their percentage value, score value,
significance value and ranking of the responses with regard
to the causes related to educational management.

. Responsas and their
Causess related to percentage value Simgn-

d ti 1 manag- Score if%c- Rank
educatlonal manag- | . .t | To some rea% velue| o |value
ement. all extent |8

extent Value
1. Admitting student | g9 81 0
throughout the year. [(40,59) | (30,00) (23.&1) 151 (44,1 9
2. Lack of adequateA 13 68 91
teaching alds (6.47) | (40,00) [(53.53)| 250 |73.52| 1
5.~Laék of teachers 36 69 65 '
instructional hand (21.,18) | (40.59) {(38.24)| 199 |58.52| &
book : .
ten” TOT further 8tu=\(3.35) | (31.18) |(46.47) | 211 [62.05| 2
5 Rigidity in school 95 Ly 31
timings ~|(55.88) | (25.88) {(18,24) | 106 B1.,17 | 11
6. Lack of qualified 55 50 65
teachers (32.35) | (29.41) |(38.23)| 180 |[52.94| 7
7. Absence of Variety 68 48 54 .
of teaching (39.95) | (28.24) (32.37) | 156 |45.88| 8
8. Ineffective method 40 66 64
of supervision and in-|(23.53) | (38.82) [(37.65) .| 194 {57.05| 6
spection in school -
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' Responses and their‘
C“unomi ra;nﬁnd to Apercentage value Score|Sign-| Rank
ducational manag- -

seues 4 8 Not at | To some,g?ea% value iﬁég value

ement. all extent lextent value

. Age heterogeneity 65 74 34
of pupils in the cla= |(5g 54) | (41.76) |(20,00)| 139 |40.88 10
ss, : !
10, Lack of school at 102 41 27
walkable distance (60,00) | (26.12) |(15.88)] 95 |27.94| 12
11, Lack of orentati- | 38 | 62 | 70
on and refresher cou- |(22.36) | (36.47) |(41,18)] 202 |59.41| 3
rses for teachers _ -
12. Lack of faciliti-
es for undergoing in- LO 63 67
service teacher trai- }(23.53) | (37.06) {(39.41)} 197 |57.94] 4
ning course

Total 659 €86 | 697 {2080 BN, 71
Average valua in per- | 54,92 57,16 | 58,08 {17338 |50,97|
centage ' L

Interpretation :

1. The study of table N0.5.31.réVeals that the causes releted

to educational management was very much responsible for educa-

tional wastage in primary schéol. This. has a significance value

of 50,97 percent to its credit with 57.16 percent résponses "to

‘soma ‘'extent' and 58,68 percent 'to a great extent',

- 2. The most important cause among the causes related to educa-

tional'management wag 'lack adaquate taeaching aids., It has

a

signifantFValue of 73.52 with a score of 40 pgroent ‘to some ex-

'tent‘ and 53.53 percent 'to a great extent‘.
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It seems that Govt, does not provide sufficient
teaching alds, to the primary schools, and the limited teach-
ing alds available, are not effectively used. Hence teaching
becomes monof?nous and unattractive to the student which may

also result in dropout and fallurae.

3, The next important cause was lack of éducational faéilities
for further studies of the students, This has a significant va-
lue of 62.05 percent, |

It appears that in most of the villages, - middle
schools and High school are not attached. Therefore, poor par-
ents cannot offord to send their children té-outside their vi-
llage for further studies of their children which may also re-
sults in educational wastage,
4, The next important causes related to educafional manageme-
nt was 'lack of orientation and refreshsr courses for teachéf-
s', lack of 1nstfucticnal handbook for teachers, lack of faci-
lities for undergoing inservice teacher training. Their signi-
ficance value being 59,41 perCenﬁ, 58,52 pércent, 57.94 perce~
nt reSpecti\}ely°

It indicates that most of ths teachers do not get
fhe facilities or avail the chance to attend the orientation
and refresher courses as waell as inservice feacher training, as
a result‘gr which they are not exposed to the latest techniques
of teaching which may adversely effect the childs leaming as
the teaching becomes unattractive and unmotivating. Hence, i;
losses the holding power the child and lead to raiiure or dro-

pping out from achool.
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It may also be due to lack of instructional handb-
' ook, most of the teaohéru do not know how to gd about with th-
eit lessona, which leads to uninteresting dull teaching. This
Amay also be an important cause of dropout snd fallure,.

5. The other important causes related to educational managem-
ent according to the order of significance were - 'ineffective
method of supervision and inspection in schools', 'lack of qu-
alified teachers', 'absence of variety of teaching', 'admitti-
ng students throdghout the year', 'Rigidity in school, timing'
and 'lack of schodl at'walkable distance, Their . 'significance
value being 57.05 percent, 52,94 percent, 45,88 percent, 44,41
percent, 31,17 percent and 27,94 percent respectively.

It appears that timely supervision and inspection
on the part of the administration are neglected, as a result
of which teachers become less sincere in their work, which also
contribute much to educational wastage. In short all the above
causes mentionedﬂhave”mOre or less contributed to the students

dropbut and fatlure in schools.

Part IV CAUSES RELATED TO_POOR. AND UNATTRACTIVE HOLDING POWER

OF THE SCHOOLS. |
| This part contains 8 (eight) items, Table NO. 5.32
shows the number of responses given by the respondents, théir
péfcehtage value, Significéhce value, and the rank of the res-

ponses related to poor and unattractive holdingjpower of the

school. Table NO.5,%

Showing the responses, their percentage value, score value,
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and the rank of the responses with

the

cause related to

_unattractive holding power of the school.

Causes related to po- ~Responses and- their

or .and unattractive |- percentage. _{Score |Sign- Rink
holding power of the Not at | To some|lTo a value [1fic-|Vaiue
school all extent 5%%%Rt 32i8e
1. Lack of'physical
facilities like comf-~

ortable furmitures, 26 51 | 93
distinct blackboard, |
playground, spacious=- | (15,03)| (30.00)((54,72){237  |69.70] 1
classroom, drinking '
water, and toilet

facilities,
2. Lack of monetary 36 77 .57

ssistance like stip-.

assistance like STiP=| (51 47)( (45.29)|(33.53) 191 [36.17| 4
3, Lack of incentive 33 - 72 65

like f text books, « A
uniﬁorggeetg? O0%S» 1 (19.41) | (42.35)| (38.24)| 202 (59.41| 2
4, Lack of enough co. 35 - 83" 52
curricul ctivities : : :
urricular activi®ties | (50.59)| (48.42)| (30.59)| 187 |55.00] 5
5. Lack of recreatio- 37 74 59
nal activities (21.76) | (43.53)] (24,04)) 192 [|56.47] 3
| 6. Lack of games and 40 65 65 .
sports fucilities (23.05) | (35.24)| (38.24)]| 173 |50.88| 6
7. Absence of mid—day 87 43 40 |
meals. - '
4 (31.76) | (25.29)] (23.53)] 123 |36.17| 7 |
8. Non attractive sc- 50 57 .43
ent. ‘
hool environmen (29.41) | (33.53) (37.06)| 187 |55.00| 5
Total 344 522 494
- (187.09) [(307.05)|(289.95) 1492 [438.8| -

Average value in pe-| 43 65.25 | 61.75 | '

rcentage. (22.86) |(38.44) |(36.24) [186+3 [94:82] =
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Interpretation ¢

1. Table NO.5.37.that the causes related to poor
and unattractive holding power of the school is highly signi-

ficant. The score being 38.38 percent 'to some extent' and

36,20 parcent to a great axtent. The nignificant valua for th-
is is 54.85 percent, Thus it can be ihterpreted that the causal
factor related to poor and unattractive holding power of  the
schonl is effectively contributing to educational wastage.

2. All the causes enumerated under this head had significant
effect upon the problem of childs dropping out and failure, The
least significant out of them securing a value of 36.17 perce-
nt.,

3 Thé most significant cause among the causes was 'lack of ph-
ysical facilities like comfortébie furmitures, distinct black-
board, playground, spacious classrooms, drinking water, and'tb-
ilet facilities éecuring 30 percent reSponées 'to some exfent
and 54,74 per¢ént.t0'a great extent, the significance value be-
ing 69.7O percent,

It is found that ﬁngority of the Government prima-
ry schbols do not have physical facilities, Due to lack of th-
ese basic facilities which are very much needed, children are
not motivated or attracted. Hence, they‘dfopped out from scho-
ol or feiled in their studies,

4, The second host important cause revéaléd by;the table above
was 'lack of incentive like free text books and ﬁniforms',’it‘
score being 42,35 percent 'to some extent', and 38,24 percent

'to a great extenf; having a significantivalue of 59,47 perc-
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ent .

It is interpreted that parents being poof cannot
afford their children's education. Therefore, in order to he-
1p the poor parents Government should provide incentives like
free textbooks, uniforms etc. However due to lack of this pr-
ovision in the State most of the children are not retained in
schools,

5. The other important causes were 'lack of recreational act-
ivities!, 'lack of monetary assistance' 'like stipends', 'lack
of enough cocurricular activities', 'unattractive school env-
ironment' and 'absénce of mid-day meals', Their signifiéance
value were 56,47 percent, 56,17 peréent, 55 percent, 55 perc-
ent and 50.88 percent respectively.

- Thus, poor and unattractive holding povwer of - the
school was to a great extent responsible for dropping out and
'failure in primary schools of Nagaland,

Part V CAUSES RELATED TO SOCIAL FACTORS, '
This part contains 6 (six) items. Table NO.5.33

shows the number of responses given by the respondent, their’
percentage value, score value, significance Value and the rank
of the responses with regard to the causes related to social fa-

ctors..

Table NO. 5.33

Showing the responses, their percentage value, score value and

ranking of the regponses with regard to the causes related to

social factors.

P
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Responses and their

Causes related to percentage. gooral gtgne|
social factors Not at | To some Tgpgt value ;gic-
all extent gxfent ' vaige
NG oA B N I B
relations etween
school and gommuﬁity (24.71) | (44.12) |(31.18)] 181 |53.23| 4
2. Bad company of the 34 o8 78 ' '
child ' (20.00) | (24.12) |(45.88)] 214 {62.94] 3
3. No seperate school 109 39 32 v
for girls (6d.11) | (22.94) [(12.94)] 103 [30.29| 6
L, The child's inabi- { 63 65 42
Lty foacquet Wi | (57.06) | (38.20) |(20.07)] 149 |ag.02] 3
5. Lack of awareness 4 ’
among parents in pa- 20 36 114
rticular and the co- : : :
mmunity in general (11.77) | (21.18) |[(67.06)| 264 |77.64| 2
about the importance :
of education
6. Inability of pare-
nts to help their 5 -39 126
children education
because of their (2.94) | (22.94)|(74.12)| 291 |85.58| 1-
illiteracy ‘
. 273 312 446
Total (160.59) [(173.54) |(®5.80) | 1202 {353.5
Average value in
percentage 26,76 | 28,92 | 42,65 |200.33 58,92

Interpretation :

Table NO. 533, reveals the following :-

1. The causes related to social factor are also the sighificant

causes which'are'responsible for the child's failure and'dropping

out of schcol. The significant vaiue for this factor being 58,92
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percent with the response of 28,92 percent to some extent and

A2.65 percent to a great extent.
2. The most important cause under this head was 'inability of

parents to help their children's education because of their 1l-
literacy'. The significant. value for this was 85,58 percent,

It indicates that most of the parents are illiter-
ate, hehce, they could not help their children in their lesson,
as a result of which their children leave the school early.

3. Another highly significant cause was lack of awareness among
parents in particular and fhe comm&nity in general about the
importance of education. This has a significant value of 74,64
percent withAfhe response of 21,18 percent 'to some extent’,.and
67.06 percent 'to a great extent!',

It seems that uneducated parents and the community
has not still fully realised the need and importance of éduca-
tion for their children, they are not fully supported or enco-
uraged by their parents for their education, hence most of th-
ese children dropped out from schbol.

4. The next important cause was 'bad company of the.child' ha-
ving a significance value of 6?,9h percent, ahd a response‘ of
_2&.12-percent 'to some extent! and 62,54 percenf 'to a great
extent!', |

| It indicates that most of the dropouts and failure
were due to 'Bad company of the child, :
5. The ccher important causes of dropout énd fallure relatedlto
social factors according to the order of significance were 'Ve-

ry little or no relationship between the school and the commun-
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ity' and the child's inability to adjust with friends and tea-
chers., Their significance valué being 53.23 percent and 43,82
percent respectivgly..

It seems that thére is poor relationship between
the school and the community which may also be a responsiblé

" cause of for educational wastage.

~ Thus, the causes related to social factor 1is  an
important factor which is responsibie for dropout and stagna-
tion in primary education in Nagaland,

COMPARATIVE STUDY OF THE CAUSAL FACTORS

The Table NO.5.34 shows the comparative analysis
. 0of the different causal factors in térms of thelr average val—_
ues in percentage, significance value in percentage, and rank
value with regard to the causes of educational waStage.

Table NO.5.34

Showing the causal factors in terms of their average value in

ﬁercentage, significance value in percentage and rank value,

Avaeragae value

, in percentage ~|Ran
Causal Factors To a ?iggi V:?Ee
' ' Not at|To some|great |nce

all extent lextent|value

1. Economic factors. - 16.29 148,03 |35.68 |59.89| 1.

2. Educational practice. 34.87 |39.55 |25.58 [45.36] 5
3. Educational management. 54,92 57.16 |58.08 |50.97 | 4

4, Poor and unattractive hold- 50.86 |38.38 36.24 |54.85 | 3

ing power of the school.
5. Social factors. 26.76 128.92 [42.65 {58.92| 2
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Interpretation:

Table No. 5.34,reveals the follewings :

1. All the causal factors enumerated above are highly res-
ponsible for bringing educational wastage into the primary

system of education in Nagaland. The table reveals that all
the causal factors are having a significance value of . not
less ihan 50.97 percent except that of causal factors rela-

ted to educational practice,

2. Among the causal factors, the highly responsible factor
in order of significance is economic factor, which is secu-
ring an average value of 16,29 'percenf 'to-some extent! and
48,03 percent 'to a great extent' with a significance value
of 59.89 percent.

It shows that among all the causal factors, econo-

mic factor 1s mostly responsible for educational wastage in

the state.

3. ‘I'he next important causal factor responsible for educa-
tional wastage 1s social factor, securing a significance va-
lue of 58.92 percent with 26,76 percent to 'to some extent'

and 28,92 percent 'to a great extent',

4, The other important causal factors in the order of their
significance value were 'Poor and unattractive holding power
of the school' and 'Educational management' having a signifi-

cance value of 54,85 percent and 50.97 percent respectively,
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SECTION Vi

5,6 ANALYSIS AND INTERPRETATION OF DATA WITH REGARD TO THE

OPINION FOR _REDUCING EDUCATIONAL WASTAGE.

To séek the opinion for reducing educational wast -
age, data was collected through the opinionaire from primary
school teachers, héadmasters, sub-inspectors of schools and
teacher educators from Nagaland College of Educafioh (NCE)
and State Council of Educational Research and Training (SCERT).
and District'Institute of Education Kohima, The data was col-
lected from 222 respondents, These responses were obtained on
three point scale with the following score values.

(1) To some extent - O

(ii) To a great extent - 1

(111) Very much - 2

The number of responses for each scale and their
percentage value were calculated, Further, score value, sig-
nificance value in percentage and rank value for éach opinion
were computed. This opinionaire was divided into 5 parts and
so, the interpretation was also done in 5 parts,

Pert I : Opinions felated to educational practice,

Part II : Opinions related to educational management,

Part TIII : Opinions related to increasing the attractive and
holding power of the school

Part IV : Opinions related to teacher training.

Part V : Opinions related to social factors.



Part I : OPINIONS RELATED TO EDUCATIONAL PRACTICE.
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This part of the opinion contains 12 items, Table NO.

| 5. 35 shows the number of responses, their percenmtage value,

score value, significance value and ranking of the responses re-

lated to educational practice,

Table NO. 5.35

Showing the responses, thelr parcentage value, score value, sig-

nificance value and ranking of the responses with regard to the

opinions related to educational practice.

ReSponSes and their

speesh.

1 ' .
Opinions related geiceztése vaee = 30232 iiggéce Rank
. a
to educational oali To some ggea% value
Practice extent
1. Persuading the
parents and guardi-
ans to send their 74 66 82
| children regularly |[(33.33] (29.73 [(36.94)| 230 51.80 9
to school.
2. Requesting the
teachers to devote
more time with the 44 7 97 271 &1
students in diffic-|(21,62] .03 b
| students 1 diffic- |(21.62(34.68) |(43.69)
T”MEEIQg the subJ-
ect more interesting 33 78 111
and motivating by . _ '
using eftective teaw(1“-86J(35.1h) (50.00) | 29° 67.56 !
ching methods.
4, Giving special 8-
Sems oo to Stow Tea{(35014)(33278) |(35.99) | 233 | 52.47| &
ne :
5. Giviang individu-’ A
al attention té stu- 117 59 L6 _ ,
dents by reducing (52.70)(26.58) |(20.72) 151 34,001 10
the class size
6. Requesting the 68 75 79
teachers to be slow
and clear in their [30.63)(33.78) {(35.79) 233 52.47 8
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Opintons related to ggigggigzeaf;glgge” sieni
educational Practice T score figg-
Not at |To some | roat - | value|nce | oK
all extent | oxtent value
7. Creating Afearles; 68 70 8l
and congenlal atmosph- / » .60
ere in schools. (30.63) |(31.53) |(37.84) | 238 - |53 7
8. Adopting suitable 47 82 93
teaching methods (18.02) {(36.,03 |(45.95) | 268 60,36 | 5
9. Adopting suitable LO 80 102
curricullum as per the ‘
needs and interest of ¥21,17) |(36.94) (41.89) | 284 F3.96 2
the children, ,
10. Training the tea-
chers for content te-} 43 76 103
aching. ' (19.37) |(34.23) (46.40) | 282 | 63.51] 3
11, Introducing the
system of intermnal as- 56 68 A 98
feesment in schools (25.23) |(30.63) [44.14) | 264 |59.45| 6
Total _ 672 806 974
302.70 |363.05 438,95 | 2754 (620.21
Average value in .
percegtage_ 27.5 33.00 39.90 56.38
Interpretation.

1. Table NO, 5.35 shows that the opinion for red-

ucing educational wastage related to educational practice

is

highest for the item NO 3 which state that educational wastage

can be reduced by 'Making the subject more interesting and mo-

tivating by using effective method of teaching'. This

significance value of 67.56 percent,

has

a
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This indicate that by making the subject more
interesting and motivating by using effective method, the ed-
ucational Wastage in primary schools can be reduced. -

2. The next important opinions were 'Adaﬁting su-
itable curriculum as per the needs and interest of the child-
ren' and 'Training the teachers for content teaching'., These
has significance values of 63.96 percent and 63.51 percent re-
spectively.

- It indicates that by adapting suitable curriculum
according to the needs and interest of the children and also by
training the teachers in teaching the content, éducational wa-
stage can be reduced to a great extent,

3. Another opinion for reducing educational wast-
age 1s 'Requwating the teachers to devote more time with the
students in difficult subject', The significance value for this
opinion is 61,03 percent.

A L, The next important opinions in the order of
significance are 'Adapting suitable teaching methods' and 'In-
troducing the system of internal assesment in schools' which.
has a significance value of 60,36 percent and 59,45 percent
respectively.

Majority of the reSpondentkwére of the opinion th-
at by adapting suitable teaching methods and by introducing the
system of intemal assesment in primary schoolé, educational
wastage in the form of dropout and stagnation can be reducea.

5. The other 1mport§5t opinions in order of their

51gnificance are 'Creating fearless and congenial atmosphere in
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schools' 'Giving special classes to slow 1earnérs', 'Requesti-
ng the teachers to be slow and clear in their speech' and 'Pe~
fsuading the parents and guardiéns to send their children to
school'. The significance value for these opinions being_53.60
percent, 52.47 percent, 52.h7 percent and 51.80 percent respe-
ctively.

Thus, all the opinions enumerated above for reduc-'
ing educational wastage with regard to educational practice are
important as none of the opinion scores less than 51.80 percent,

The total significance value for this factor is 56,
38 percent which indicates'that there 18 a need to improve edu-
cational practice in order to reduce educational wastége.

Part II : OPINIONS RELATED TO EDUCATIONAL MANAGEMENT.

This part of the opinion contains 12 items, Table
NO,5,36 shows the number of responses, their percentage value,
score value, significance value and rankihg of the " responses

with regard to the opinions related to educational management,

Table NO. 5.36

Showing the responses, their percentage value, 8core value,'si-

gnificance value and ranking of the résponses with regard = to

the opinions related to educational management,
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from feeling of awkw-

rdness in the class

of younger children. |

: ResooHQés and their
Opinions related to
poeroentlayge, | Slegn-
educational manage- To To @ Score| ific-| Rank
ment. some great | Ve value| ance | value
extent | extent | MUC value

1. Adopting uniform 77 59 86
system of admission (34,68)|(26.58) |(38,74) | 231 [52.02] 7
in the school.
2. Providing teaching 53 . 78 91 '
aids to school, (23.87)|(35.14) ((40,59) | 260 |58.55 &
3. Providing teachers 64 69 89 ]
hand book for teacher
guidance. . (28,23)[(31.08) |[(40,09) | 247 |55.63 6
tos fon urtner stud- | 2| 51 70ey lat%oy | 273 | 61.08| 3
ies of the teachers. * * * *
5. Having flexible
school hours of worth 139 52 31
to sult the children 4
who has to assist th-| (62.61)|(23.42) [(13.96) | 114 | 25,67 11
elr parents at home. : :
6. Appointing qualif- 38 63 121
ied teachers. (17.12)] (28.38) |(54.,04) | 305 | 68,69| 1
7. Providing effecti- | = 40 87 95
ve supervision and (18,02)| (39.19) |[(42.,79) | 277 | 62.38] 2
inspection of schools. -
8. Providing variety '
of teaching in the 60 66 96
school by appointing '
the required number of] (27.03)| (29.73) |(43.24) | 258 | 58.10| 5
teachers in the scho- ‘
ol.
9, Making suitable gr-
ouping of children to .
have older children 132 69 21 ‘ '
in a seperate section :
so as tg avoid them (59.46) (31.08) | (9.45) | 111 |25.00| 12
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Responses and their

Opinions related to percentage. Score iifz- Rénk

educational manage- |To | To a Very value|ghog |Value

ment. B ”;g%gnt_ﬁ %i%%ﬁt much value
10. Providing school i00 58 6& '
at walkable distence. (45 05) |(26.13)|(28.83)| 186 |u1.89| 8
11, Making provision
for double promotion
for talented and ext- 120 64 58
raordinary intellige- 1 1 10
At students. (56,05 1 (28.83) |(17.12) | 140 [31.53
12, Appointing lady 105 65 52 |
teachers. |(47.30) | (29.28) |(23.42) | 169 [38.06| 9
i 978 801 885

Total (39.94)| 360.82 [397.77 | 2571 | 579
Average value in perc-|
lentage. 36.66 | 30,06 | 33,14 48,25
Interpretetion
for

1, Table No., 5.3 reveals that the opinions

reducing educational wastage related to educational management

is found to be highest for 'Appoinfing qualified teachers!', wh-

ich has a significance value of 68.69 percent with a score

of

28,38 percent 'to a gréat extent’ and 58.04 percent 'very muéh'.

This indicates that the appointment of qualified

teachers is of prime importance in order to reduce educational

wastage in primary stage.

2. The second 1mpoftant opinion is 'Providing supervision and

inspection of schools'. The significance value being 62.38 per-
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cent with 39019 responées 'to a great extent' and 42.79 perc-
ent 'vefy much', |

It seems that most of the respondent viewed effe-
ctive supervision aﬁd inspection of schools would reduce the
child dropping out and failure in school.

3, 61.48 percent of the respondent were also of the opinion
that in order to reduce educational wastage, fécilities for
further studies of the teachers should be given. 31,98 percent
of the reéponses were 'to a great extent' and 45,50 - percent
réSponded 'very much', | '

L, The next two important opinions are 'Providing teaching ai-
ds to schools' which has a significance value of 58,55 percent
with 35.174 percent 'to a great extent' and 40,59 percent 'Vefy
much', while the other opinion is 'Providing variety of teach-
ing in schools by appoiﬁting the rgquired number of teachers'
having a significande value of 58.10 percent with 29.73 perc-
‘ent 'to a great extent' and 43,24 percent 'very much',

It appeafs that majority of the respondent were -
of the opinion that educational wastage can be reduced by prf.
oviding_teaching aids to schools and prdviding variety of te-
actiing in the school by appolinting the required number of te-
achers, - |

Other important opinions in order of their signi-
ficance are, 'Providing school at walkable dist;nce', 'Appoi-
nting lady teachers', 'Making provision for double promotion

for talented and extraordinary intelligent students', 'Having
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flexible school hours of'work'to suit the children who assist
their parents at'hone‘ and_iMaking suitablevgrouping of chil-
dren to have older cnildren in a seperate section so as to
"avoidvthem from feeling of awkwardness in the class of younger

| children'. Their significance Value being 41,89 percent, 38,06
percent 31.53 percent 25 67 percent and 25 percent respecti-
vely.

3, The next important opinion is 'Providing incentive like fr-
ee textbooks and uniforms', This has a significance value of
45,49 percent with a score of 32.43 percent 'to a great extent!'
‘end 29;28 percent 'very much', Majority of the respondent feels
that due to poverty of the parents, children are withdrawm fr-
om school, Therefore, in order to reduce educational Wastage ,
_textbooks uniform etc, should- be provided |

4, The other opinion to reduce educational wastage in order of
their significance were, 'Providing enough opportunities of
co—curricular activities' and 'providing mid- day meal', Their
significance value being, 43,46 percent, 42,56 percent and 26,12
percent respectively. '

5, Majority of the reSpondent also feels that educational was-
tage in primary'school cah be reduced by 'Providing _teachers
handbook for teacher: guidance' (55.63 percent) and 'Adapting
uniform system of admission in tne school (52.02 percent), '
Part III1 : OPINION RELATED TO INCREASING THE ATTRACTIVE AND

HOLDING POWER OF THE SCHOOL.

This part of the opinion contains 6 items. Table NO.

5.37 shovis the number of responses, their percentage value, sc-
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ore value, significance value and. ranking of the responses wi-

the regard to the opinion related to increasing the attractive

and holding power of the school.

" Table NO. 5,37.

Showing'the responses, their percentage value, significance

value and ranking of the responses with regard to the opini-

ons related to increasing the attractive and holding power of

the Schools.

Opinions related to

| Responses and their

percentage

L4 ,85%5

increasing the attra- percentage value . i%ﬁq-
ctive and holding — score
To a cance| Rank
power of the achool. Nﬁ;l at | To some grent value vanluo
: : extent | extent

H. Providing environm-
ent congenial for effe _
ctive study such as, - : ‘
spacious classrooms, | 46 72 104 , ;
comfortable fumituresy) .. ' 46.8 280 |63.08}1 v
istincs blackboard, | (20+72)|(32.43)1(46.85) 3
drinking water and to- '
let facilities,

2. Providing incenti- . :

ve like, free text- 85 . 12 65 -l ‘
books and uniforms (38,29) | 32,43) {(29.28)| 202 | 4549| 3
5.‘Providing menetary| 72 85 65

ssist like sti-~ : N
pends. o E (32.43) [(38.29) |(29.28)| 275 |48.h2) 2
4. Providi id-a - 137 54 31

meal? e i (61,71 )(26.32) {(14.00)} 116 [26.,12] 6
5. Providing enough - 65 121 36

o rtunities of co.

csggicular actgvities (29.28) (5&.50) (1 6.22) 193 {43,(&6 4
6.Providing enough re-| we | . .
creational activities (3%?59) (b5?29) (20.72) 189 |42.56}) 5
Total 484 501 347

(218.2) |(225,66) {(156,3501195 269,11

Average value in 36,33 37.61 26.05
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. Interpretation ‘ |
1. The study of Table No.5.37 shows that opinion
the

for reducing educationsl wastage related to increasing
attractive and holding power of the gchool is found highest

for 'Providing environment congenial for effective study such
as, 'specious classroom, comfbrtable furmiture, distinct bla-
ckboard, drinking water and toilet facilities'. This has a
significant value of 63.06 percent,

It appears that, majority of the respondents felt
the need to provide énvironment‘congenial for effective study,
whiéh will reduce educational wastage in primary sdhOOIS.

2. The second important opinion is 'Providing monetary assis-
taﬁce like stipends, The significance'value being 48,42, |

This indicates that by providing monetary aséist-
ance like, stipends will reduce educational wastage.in primary
schools is a great extent, |
3, The next important opinion is 'Providing incentive like fr-
ee textbooks and uniforms', This has a sigﬁificance value of
45,49 percent with a score of 32.43 percent 'to a gfeat extent!
and 29.28 percent 'very much'. Majority of the respondent fee-
1s that due to poverty of the parents, children are withdraﬁm
from school. Therefore, in order to reduce educational wastage,
textbooks uniform etc, should be provided.

L, The other opinion to reduce educational wastége-in order of
their significance were, 'Providing enough opportunities of
co~curricular activities' and 'providing mid-day meal'. Their

significance value being, 43.46 percent, 42.56 percent and



26,12 percent respec

tively.

Part IV OPINIONS RELATED TO TEACHER TRAINING.
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This part of the opinion contains 3 items, 'Table

N0.5.38;shows the number of reponses, their percentage Value;

score value, significance value and ranking of the reaponses

related to Teacher Training.

Table NO, 5,38

Showing the responses, their percentage value, Score value,

significance value and ranking,of responses with regard to

the opinion related to teacher training.

2

' Responses and their
Opinions related to P ‘s ' Signi
: ercen e
Teacher Training P 9 fic??
_ To some {To a . Vv Score |ce Rank
extent great mugiy value [Value | vajlue
extent
1+ Providing regular |
refresher and orient=} 38 89 95 :
ation courses for (17.12) | (40,45) [(42,79) | 279 [62.83| 3
teachers. ,
2. Providing facilite
les for undergoing 25 95 102
junior teacher train- ' ‘
ing courses for untra4 (11.26) ] (42.79)|(45.95)] 299 |67.34| 1
| ined teachers. ' '

3.Giving demonstrati- ,
on classes for teach- 40 74 108
ers using more effec-| . o »
tive techniques of te+ (18.02) | (33.33)|(48.65)f 290 [65.31] 2
aching by experts. e

'T tal 103 258 305 :

ota .
(46.04) [(116.57) [137.39) | 868 |195.8
Average value in - _
' percentage 15,46 | 38.85 | 45.79| - |65.16
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" Intarpretation 1 The atudy of Tnble NO,5.38, ravenls Lho follo-

wing : .

1, The opinions for reducing educational wastage with fegard
to téacher'training is most significant for 'providing facil-
ities for undefgoing Junior teacher training courses for unt-
rained teachers', This has a significance value of 67.34 per-
cent where 42,79 percent respondent viewed this opinion nece-
ssary 'to a great extent' while, 45.95 percent responded 'very
much', Majority of the respondent were of the view that
if the primary school feachers were trained, that would help
in reducing educational wastage. . |

2. The second significént opinion given by the respondent in
reducing educational wastage 18 that of 'giving demonatration
classes for teachers using more efféctive methbd of teaching
by experts. The significance value being 65,31 peréent.

It indicates that demonstration classes with eff-
ective techniques of teaching by experts be given to primary
school teachers, retain Students'fromAdropout and also motiv-
ate the students for leaming.,

3. The next impbrtant opinion is that of 'providing regular-

refresher and orientation courses for teachers', Its score

being 40,45 percent 'to a great extent' and 42,79 percent ;ve-
ry much' having a significance value of 62.83 percent,

Thus, all the opinicns enumerated under this fac-
tor seems to be all significant as non of the items score less

than 62.83 percent as its significance value,




Part V OPINiONS.RELATED TO SOCIAL FACTORS.
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This part contains 7 items, Table NO. 5.39 shows that

number of responses, their percentage value, score value, sign-

ificance value and the ranking of the responses with regard to

the bpinions related to social factor,

Table NO, 5.39

Showing the number of responses, their percentage value, Score

value, sSignificance value and the ranking of the responcses.

Responses and the;r Signi-
percentage value. Score| fican- | Rank
OP ; NIONS. To some |To a Very value Sglue value
extent great much
extent :
1+ Organising parent _ :
teacher meet for bet- 65 61 96
ter understanding am-
ong them and their (20.28) [(27.48) | (43.24)] 253 |56.98 5
needs. "
2. Helping the child 36 82 104
to avoid bad company.| (16.22)|(36.94) | (46.85) 290 |65.31 3
3. Educating the par-
ents about the impor- 50 111 61
tance of education,so . :
that they develo a !
positiveyattitudg to-| (22.52)](50.00) | (27.48)] 233 [52.47 6
wards education '
4, Helping the child
through parents and 40 70 112
teachers in his adju- ; ,
stment problem. (18.02)1(31.53) | (50.45){ 294 | 66.21 2
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I

Responses and thelr

percentage value. Score|Signi-~
i value fican~|Rank
OPINIONS To some [To a Very ce value
great h value
extent |2l iant much
5. Introducing adult
education programmes 62 90 70
for parents, so that
in turn, they can he- . 40, 1.57 0 151.80 7
Ip their children in |(27+93) | (40.54)1(31.53)} 23
thelr studies.
6. Helping the child 39 69 191
to develop proper st-
udy habit at home, (14.41) | (31.08){(54.50)} 311 |70.04 1
7. Educating the par-
ents on how to help ,
their children in thed 58 66 98
ir studies like provi-
dingspace, fixing ti-
me for them to study, (26.13)] (29.73) |(44,14) | 262 {59.00 _4
making the study mat-
erials avallable.
343" 549 662
Total : -
(154.51)|(247.30) [(298.19) 187 3 [422.4?

Average value in '

percentage. 22,07 | 35.32 42,59 | - .160.34 -

Interpretation :

1. The opinion related to social factor is fou-

nd to be highly significant, in reduéing educational wastage, '

This has a significance value of 60,36 percent with a scora of

35.32 percent 'to some extent' and 42.59 percent 'very much'.

2. The most significant opinion in ordef of significance

is

'Helping the child to develope proper study habit at home',”

securing 31,08 percent 'to a great extent' and 54,50 percent

'very much' with a significance value of 70,64 percent,

3
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It indicates that by helping the child to develo-

pe proper study haﬁifs at home, educational wastage can be re-
duced,
3. The next significaﬁt opinions is 'helping the child through
parent and teachers in his adjustment problems'. This has a
score of 31.53 percent 'to a great extent', and 50.45 percent
'very much'. The significant value being 66,21 percent,

It appears that dropping out and failure (educat-
ional wastagé) can be reduced by helping the child in hié adj-
ustment problems,

4, The next important opinion 18 'helping the child to avoid
bad company'. 36.94 percent respondent reported this 'to a gr-
eat extent' and 46.85 percent respondent responded 'very much'.,
The significance value being 65,31 percent. |

5. The next two opinions were more or less equally significant,
These are 'educating the parents on how to help their cﬁildren
in their study like providing space for their study, fixing
their time for study, making the study materials available'etc,
and also 'organising parent teacher meet for better understan-
ding among them and their needs'. Thelr significace value being
59.00 percent and 56,98 percent respectively,

6. The next significant opinion in order of their significance
are 'Educating the pareﬁts about the importance of education
so that, they deveiop a positive attitude tOWaré education' gnd
'Introducing adult education programmes for parents so that in
turns they can help their children in théir study'. Thesé has a
significance value of 52.47 percent and %1.80 pércent respect-

ively,
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Part VI COMPARATIVE STUDY OF TR OPINIONS.
Table NO. 5.40 shows the position of the compara-

tive atudy of the opiniona for raducing edunational wantnge,

Table NO. 5.40

Showing the position of the opinions for reducing educational

wastage in terms of the average value in percentage, their si-

ggificance value and ranking of their responses.

Average value in
. ~ percentage. | Signifi- Ragk
cance value
OPINIONS To To a vald
some  |great [ Very €
extent|{extent | much
1. Opinions relat- . " e
ed to educational 27.03133.00 39.90 56.38 3
practice, j
2. Opinions relat- _ E
ed to educational 36.66(30.06 | 33.14 48,25 4
management.
3. Opinions related
to increasing the
attractive and hol-| 36.33|37.61 26.05 44,85 5
ding power of the . :
school,
4. Opinions related] 15,46(38.85 | 45.79 65,16 | 1
to teacher training '
5. Opinions related
to Social factors. 22007 35032 42059 60.34«!’ 2
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Interpretation :

An analysis of Table NO,5,40 reveals the fol-

lowing :-
1. The most significant opinicn for reducing educational was-
tage aS revealed in the Table above 1is that of the opinion re-
lated to Teacher Training, which has a significance value of
65,16, |
2, The second important opinion for reducing educationai was-
tage in order of significance 1is found to be 'oninions related
to social factor', Having a significance value of 60.34 perce-
nt,
3. The other.important opinions for reducing educational wéq-
tage in the order of significance are; opinion related to 'ed;-
ucational practice'!, opinion related to 'educational managem-
ent' and opinion related to 'increasing the attractive and
holding power of the school', Their significance value being,
56.38 percent, 48,25 percent and 44.85 percent fespectively.

Thus, all the opinions enumerated above are
found to be responsible for reducing educational wastage in
the state as non of the opinions score less than 44.85 perce-

nt.
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 CHAPTER - IV S

FINDINGSJ “CTION PROGRAMMES . CONCLUSIONS AND SUGGESTIONS.

6 A FINDINGS OF THE STUDY

The findings of- the study are presented under the- fo-

llowing sections $ ~

6.1 _Section

- -6i2°Section II 1.

".6;3psection-iii‘t

© 6.4 Section IV

I;

Findings of the flow rates such as promotion rate,

7;repetition rate, and - dropout rate for the differ-

ent districts and for whole Nagaland with reSpect

.to sex, grade and school location.

Findings of the ducational wastage data due to

drOpout,vrepetition and'oVerall (L.e, due to both

' dropout and repetition) in terms of the - - pupil

years wasted for the ‘different districts and for

‘whole Nagaland with respect ‘to .sex,. school loca-

_tion andufor‘total Nagaland.

Findings of the extent of educational wastage in

terms of the percentage of pupil years spent in

‘excess for the different districts and for whole

S for total Nagaland

.
.

,Findings of the internal efficiency of the sys—

tem. of primary education for the different dis—‘

;tricts and for whole Nagaland with respect to

sex, school location and for total Nagaland

rNagaland with respect to Sex, school location and:
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_.‘6,5 Séction .V‘hz Findings of the causes of eddcational wastage.
-'-6.6 Seotion'Vi iffindings;of»the opiniono for reducing educa -
| o ;tiondl wastage. _ |

Each of tho abovéSsection is presented in t-o parts,
:The first part presents the findings of the different distri-
cts and the second part presents the findings of the whole Na-
galand. .

6 1 SECTION I

FINDINGS OF THE FLOW RATES SUCH AS PROMOTION RATE, REPETITION _

.RATE AND DROPOUT RATE FOR THE DIFFERENT DISTRICTS AND .’EOR

WHOLE NAGALAND WITH RESPECT .TO SEX SCHOOL LOCATION AND FOR
TOTAL NAGALAND

“The findings of this section is preSented in two

_panfs'}— o
N'Parf_I : Findings of,thé flonArates such as oromofion.réte,
) . repetition rate and'dfopout rate forvthe different
o districts with respoot to sex and sohool location,
Part II :‘Findings of the flow rates GU(h as promotion rate,

repetition rate and dropout rate for the Whole.
Nagaland with respect‘to sex, school location and
for tofal Négoland.
| ~ part 1 T
FINDINCS’OF“THE FLOW”RATES - SUCH AS PROMOTION RATE REPETITION

RATE AND DROPOUT RATE FOR THE DIFFFRENT DISTRICTS WITH RESPE~

- CT_TO GRADE SEX AND SCHOOL LOCATION

(A) With resPect to grade and sex :

(1) Promotion rate :
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(a) For grade I,promotion rate is more for male as compared to
female for ail the districts except Kohima, Mokokchung and Wo-
| kha. For these'three districts, promotion rate is more for fe-
-mele as compered.to male, ‘ _
| The promotioh rate for grade I is found highest in
Phek district and lowest in Wokha district. With respect to fe-
male, the promotion'rate is highest for Mokokchung district,
while, the lowest is found in Wokha district.
| ;it indicate that, the promotion rate for grade I
is more for male as compared to'female for all the districts
with some exceptions.‘Further, it indicate that males in Phek
district_and femaiesin Mokokchung district are doing better th-
an malesand femalesof other districts, while, Wokha district is
oontributing more to educational wastage, in the case of both
mele'and femaie.
(b) For grade II, the promotion rate is more for male as comp-
'ared to female for all the districts except Mon and Phek°
The highest promotion rate in the case of male,‘is
found in Mokokchung district and 1owest ih Mon district. With
respect to female, the highest promotion rate is found in Phek
district and lowest in Wokha district.
| It shows that male in Mokokchung and female in Phek |
district are comphratively doing better than males and females
of other districts While, male in Mon district and female. in
_Phek district are contributing more to educational Qes%ege.
(¢) For grade III, promotion»rate is more for femaie; as comp-
ared to male, for all the districts except Mokokchung. The hi-

- ghest promotion rate for grade III, is found in Tuensang dist-
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rict for both male and female, while, the least for male is fo-
und in Kohima district and female in Wokha district

This indicate that for grade 111, Tuensang district
is found more efficlent for both male and female as compered to
mele. and female of other diétricts, while, male. 1in Kohima
district and female in Wokha district are having the least pr-
omotion rate. o
(a) For grade IV, the promotion rate is more for male as ccmpa—
red to female for all the districts except Wokha and Phek. The
prcmotionArate is‘found highest for * - male and female in Tue-
nsahg district and lowest for Wokha district, in case of male
end Tuensang district in the case of female., | »

The study indicates that male- and female in Tuen-
'sang district are doing better as compared to malz’ and female
of othef districts, vhile, ‘male "in ﬁokha district and female

in Mon district are contributing more to educational wastage.
A(ii) Repetition rate 3

(a) For grade I, repetition rate is more for female‘as compared
to male for all the districts except Mon. The highest repetiti-
on rate for male is found in Mon district and female in  Wokha"
district, while, the lowest for both male and female is  found
in Tuensang district. ‘

It shows that males in Mon district and females in

WOkha district are contributing more to educational wastage , -
while, both male and female in Tuensang district are compara-

tively better than males and females o[ other districts,
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(b) For grade II, rspetition rate is more for female as co-
mpared to male for all the districts except Mokokchung, Tue-
ﬁsang, Mon and Wokha. The highest repetition rate for male
is found in Mon district and female in Wokha district, while,
the least repetition rate for male is found in Zunheboto and
female in Mokokchung district, |
This shows that male: in Mon district and female

in WOkha district contribute.more to educational wastage, wh-
ile, malé in Zuhheboto and female in Mokokchung dlstrict
are better as compared to other districts.
(c) For grade III, repetition rate is more for male as com-
pared to female for all the districts except Kohima, Mokokc-
hung and Zunheboto.‘Repetition rate is highest for male in
Mon distfict and lowest in Tuensang district, while, iirgr
female, it is found highest in Mokokchung district and lowest
in Tuensang district

' This indicate that male; in Mon district and fem-
ale. in Mokokchung district are contributing msre to educat-
ional wastage, while, both male. and female in Tuensang dis-
trict are doing better as compared to male: and femaie.‘htof
other districts,‘
(d) For grade,Iv;arepetition rate 18 more for female. as com-
pared to that of male. for all the districts except WOkhs and -
Phek.districts. ._ »

| The highest repetition rate forztoth male and fe-
male are found in Wokha and Mon districts respectively, while

the least 'is found in Tuensang district in the case of ~ .hath




357

male and fémale. This indicate that males in Wokha district

and females in Mon district are contributing more to educa-

tional wastage.

(1149« Dropout rate

(;5.?0r grade I, dropoutlrate is more for female as compared
to male for all the districts except Kohima, Mokokchung and
Wokha. The highest dropout rate for male is found in Wokha
and female in Tuensang district. Whiie, the same 18 found ‘le-
ast. " :for male'in Zunheboto district and female in Wokha dis-

This indicate that male in Wokha district and fe-

male in Tuensang district are contributing'more to educatio-
nal wastage, While,Amale in Zunheboto district and female
‘in Wokha district aré doing better as compared to male and
female of other districts. ”

(b) For grade II, dropout rate 1is found more for female as
‘compared,to.malg.fof all the districts except Zunheboto aﬁd
Phek. The highgst promotion rate for malé is found in Phek
district and feméle in Wokha district, while,the least for
male 14 found in Mokokchung district and female in Phek -dis-
trict; ) - | |

- This shows that male in Phek district and female
in Wokha district contribute more to educational wastage in
the form of dropout, While, male. in Mokokchung district and
female in Wokha district are better as compared to male. and -

female of other districts,

(c) For grade III, dropout rate is more for female ‘as compafed
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to.male for all the districts except Kohima, Moko~chung, Zun-
heboto and Phek. Dropout rate is found highest for male ...in
Kohima district and femaie in Wokha district, while the least
for male is found in Mon diStrict'and female in Mokokchung
district. This indicate that male in Kohima district énd
fémale in Wokha district contribute more to educational wa- -

tage in the form of dropout.

- (B) With respect to school location 3

(1) Promotion rate :

{a) For grade I,.the promotion rate is8 more for urban schools
for all the districts except Kohima, Tuensang and Phek. Pro-
motion rate for rural school is found highest in Phek district
and urban school in Zunheboto district. Further; the least pr-
omotioh rate for rural school is found in Wokha and urban'sc—
hool in Tuensang district.It indicate that rural'schools in
Phek. and urban schools in Zunheboto district are doing better
as compared to rural and urban schools of other -districts, wh-
ile rural school ‘in Wokha and urban school in Phek contribute
mdre to educational wastage.

(5) For grade II, prombtion rate 1S more for urban school as
compared to rural §cﬁool'for all the districts except Kohima,
Tuensang and Phek. The highest promotion rate for rural spho;
ol ié;foundvin'Phek district and urban school in Zunheboto
district. While, the least promotion rate for rural school is
'fqund in Wokha disfrict and urban school in Phek district., The
Studyfshows that rural schools ‘in Phek and urban schools in

Zunheboto are comparatively better than rural and . urban

(
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schools of other districts, while, rural schools in Wokha and
urban\schoolé in Phek district are contributing more to educa-
tional wastage. |
(c) Fof grade III, Promotion rate is more for rural schools for
all the districts except Kohima, Mokokchung and Phek districts,
The promotion rafe for'grade III is found highest for rural
schools in Tuensang distfict and urban school in Mokokchung di-
strict, while the least for rural school is found in Kohima di-
strict and urban school in Wokha district.

| The study indicate that rural school in Tuensang di-
strict and urban school in Mokokchung districf are comparative—
ly better than rural and urban schools of other districts, whi-
le rural schools in Kohima district and urban schools in Wokha_
district contribute more to educational wastage as compared to
other districts,

(d) For grade VI, promotion rate is more for urban schools for

all the districts as compared to rural schools except Phek di-~
§trict.The highest promotion rate for rural schools in grade
4iV is found in Phek district, while, the lowest promotion rate
isifound in Kohima district. With respect to urban schools, the
same is found highest in Tuensang district and lowest in Phek
district. ' -

This indicate that rural school in Phek district
and urban schools in Tuensang district are doing better - as
compared to rural and urban schools of other distfiéts, while

rural schools in Kohima district and urban schools‘in Phek
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district are contributihg more to educational wastage.

(1ii) Repetition rate :

(a) For grade I, repetition rate is more for rural schools as
compared ﬁo urban schools for all the districts eXcept Mokok- .
chung, Tuensang and Phek districts. Repetition rate is highest
for rural schools in Mon district and ufban schools in Wokha
districf. While, the lowest repetition rate for rural schools
is round in Tuensang district and urban shools in . Zunheboto
district.

This indicate that rural schools in Mon and urban
schools in Wokha are contributing more to educational wastage
as compared to rural and urban schools of other districts.,Whi-
le, rural schools in Tuensang and urban schools in Zunheboto
are doing better as compared to rural and urban schools |lofA
other districts, |
(b) For grade II, repétition rate is more for rural ' schools
as compared to urban schools for all the districts except Tu-
ensang and Phek. The highest repetition rate for rural schools
in grade II, is found in Mon district and urban schools in Phek
disfrict.’While, the same is found lowest for rural schools in
Tuensang district and urban schools in Zunheboto district.

The study indicate that rural schools in Mon and |
urban-sbhopls in Phek district are contributing more to educa-
tional wéstage, while, rural schools in(Tuensang and urban sc-
hoolslin Zunheboto are doing better as compared to rural and

Qrban schools of other districts.
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(c) For grade III, repétition rate is more for'rural'schools as
compared to urﬁan schools for all the districts except Tuensang
and Phek districts. For rural schools, the inqidence of repeti-
tion rate 1is highest in Kohima diétricf and urban sqhools in
Mon district. While, the lowest repetition rate for rural scho-
ools is found in Tﬁensang district for both rural and ~ urban
schools.

This shows that rural schools in Kohima district and

urban schools in Mon district are contributing more to educati-
onal wastage, while Tuensang district is doing better for .both
rural and urban schools as compared to other districts,
(d) For grade IV, repetition rate is more for rural schools as
compared to urban schools for all the districts exceﬁt Phek.
The incidence of repetition rate is highest for rural schools
in Kohima district and urban schools in Phek district. While,
“the lowest repetition rate for rural schools is8 found in Phek
district and urban schools in Tuensang district,

The study shows that, rural schools in Kohima dis-
trict and urban schools. in Phek district are contributing more'
to educational wastage, while, rural schools in Phek and urban
schools in Tuénsang.are doing_bétter, as compared - to = rural
and urban schools of other districts,

(1i1) Dropouf rate :

" (a) For grade I, dropout rate is more for rural schools as com-
pared to urban schools for .a}l the districts except Kohima and
Phek districts, The incideiice of dropout rate for grade I is

found highest . for rural schools in Wokha district and urban
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schools in Kohima district. While, the same is found lowest for
- rural schools in Phek district and urban schools in Zunheboto
' district, ,

The study indicate that rural schools in Wokha and
urban schools in Kohima contribute more to educational wastage
in the form of dropout. While, rural schools in Phek d;ntrict
and urban schools in Zhnheboto are doing better as compared to
rural and urban schools .of other districts,

(b) For grade II, dropout rate 1s more for urban schools as

compared to rural schools for all the districts except Mokok-

chung, Zunheboto, Tuensang and Wokha. The incidence of dropout
rate is highest for_rural schools in Zunheboto district and

urban schools in Mon district. While, the same is found least

for rural schools in Mon district and urban schools in Tuen-

sang district,

This indicate that, rural schools in Zunheboto dis-
trict and urban schools in Mon district contribute more to ed-
ucational wastage, while rural schools in Mon district and ur-
ban schools in Tuensang district are doing better as compared
to rural and urban schools of other districts,

(c) For grade III, dropout rate is more for urban schools as
compared to rural.schobls for all the districts éxcept Mokok~

chung and Phek districts. The highest dropout rate in. grade
IIT for rural schools is found in Phek district and urban

schools in Wokha district. While, the same is least for rurél

schools in Zunheboto district and urban schools in Mokokchung

3

‘district.

\
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This indicate that rural schools in Phek district and
urban schools in Wokha district are contributing more to educa-
tional wastage in the form of dropout. While, rural schools in
Zunheboto district and urban schools in Mokokchung district are-
comparatively doing better than.rural and urban schools of oth-

er districts,

 part 1II
FINDINGS OF THE FLOW RATES SUCH AS PROMOTION RATE,.REPETITION

RATE AND DROPOUT RATE FOR THE WHOLE NAGALAND WITH RESPECT TO

GRADE,SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND,

(A) With respect to grade and sex 3

(1) Promotion rate.

(a) For gradé I, promotion rate is more for male  as compared
to female .

(b) For grade.II, the same 18 more for male as compared to
female . |

(¢c) For grade IIi, promotion rate is more for female as com-
pared to male ,

(d) For grade IV, promotion rate is more for male as compa-
red to female .

(e) The highest prdmotion rate for male is found in grade IV
and lowest'in,grade IIT. |

(£) The highest promotioﬁ rate for female is found in grade IV
and lowest in grade II. :

The above findings indicate that, promotion rate

is more for male as compared to female for all the - grades
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éxcept in grade III. This indicate that female contribute more
to educational wastage as compared to male.

(11) Repetition rate :

(a) For grade I, repetitioh rate is more for female as compared
to male;

(b) For grade II, repetition rate 1s more fpr female as compar-
ed to male.

(c) For grade III, repetition rate is more for male as conpa-
red to female.

(d) For grade IV, the same is more for female as compared to
male

(e) The highest repetition rate for male is found in grade III
and lowest in grade IV. ‘

(f) The highest repetition rate for female is found 1in grade ‘I
and lowest in grade IV. _

This indicate that repetition rate is mbre for fe-

male in all the grades except in grade III, This further
shows thaf females are cotributing more to educational

wastage in the form of dropout as compared:to male.

(114) Dropout rate

(a) For grade I, dropout rate is more for male as comparéd to
female. |

(b) For grade II, dropout rate is more for female as'compared
to male. |

(¢) For grade I1II, dropout rate is more for female as compared
to male,

(d) The highest dropout rate for male is found in grade III

and lowest in grade 1I.
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The highest dropout rate for female 1s‘found in gfade IT
and lowest in grade I.

This indicate that, dropout ratzs is more for fe-

male as compared to male for all the grades except in grade I.

This further indicate that females are contributing more to

educational wastage in the form of dropout as compared to

that of male.

(B)
(1)
(a)

(v)

With respect to school location

Promation rate

For grade I, promotion rate is more for urban schools as
compared to that of rural schools . =7

For grade II, the same 1s more for urban schools as com-

pared to rural sChdols.

. For grade III, promotion rate is more for rural schools

(d)

(e)

(f)

(11)
(a)

as compared to urban schools,
For grade IV, Promotion rate ig more for urban schools as
compared to rural schools,
The highest promotion rate for rural school is found = in
grade IV and ioWest in grade II.
The highest promotion rate fof urban school in found in
grade IV and lowest in grade III.

This indicate that, promotion rate is more for
urban schools for all the grades except in gradeas III;
which further indicate that, wurban schools comtribute

more to educational wastage as compared to rural schools.

Repetition rate :

For grade I, repetition rate 1is more for rural schools &3

-compared to urban schools,
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(c)

(d)

(e)

(f)
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For grade II, the same 1s more for rural schools as compared
to urban schools.
For grade III, }epetition rate is more for rural schoois as
~compared to urban schools,
For grade IV, the same 1s more for rural schools as compared
to urban schools,
The highest repetition rate for rural schools is found in
grade 1, while, the same 1s .ﬁound‘least in grade 1V, _
The highest repetition rate for urban schools is found in
grade III, and lowest in grade I, |

This indicéte that, repetition rate 15 more for ru-
ral schools in all the grades as compared to urban schools,
which further shows that, tural schools contribute more to

educational wastage in the form of repetition,

(114). -Dropout rate :

(a)
(o)
(c)
(d)

(e)

For-grade I, dropout rate 1s more for rural schools as com-

pared to urban schools,
For grade II, dropout rate is more for urban schools as com-
pared to rural schools,
For grade III, dropout rate is more for urban schools as com-
pared to rural schools.
The highest dropout rate for rural schools is found in grade
IT and lowest in grade III.
The highest dropout rate for ﬁrban schools is found in grade
III and lowest in grade I

| This indicate that, dropout rate is hore for urban

schools in all the grades except grade 1I1I. Hence, urﬁan
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schools contribute more to educational wastage in the form of
.»dropOUtf

(é) With respect to total Nagaland : (irrespective of sex-and

location)

'(1) Promotion rate :

The pfomotion rate for total Nagaland with respect
to.different grades are as follows - ! |
(a) For grade I, the promotion rate is 73.27%, for gréde 11,77.85%,
for grade III,72.51% and for grade IV, pro;otion rate is 85.26 %.
(b). The promotion rate for Nagaland is highéstlfor grade 1V, fo-
llowed by grade I, III and least for grade II.

(11) Repetifion rate g

The repetition rate for total Nagaland with respect
to different grades are as follows s-
(a) For grade I, repetition rate is 16;59%, for grade II, 16.16%,
for grade III, 10.08% and for grade IV, 14.7L %. o
“Repetition rate is found highest for grade 1, follo-
wed by grade II, III and least for grade IV. |
(1i1i) Dropout rate :

The dropout rate for total Nagaland with respect to

grade is as follows ;-

(a).The dropout rate for grade I is 10.4%), fofngrade IT, 11,99%
and grade III, 11.41%.

- (b) The dropout rate is Righest for grade II, followed by grade
. ) 4
I1I, and least dropout rate is found in grade I
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6.2 SECTION II

FINDINGS OF THE EDUCATIONAL WASTAGE DATA DUE TO DROPOUT, REPE-

TITION AND OVERALL'(i.e,'DUE TO BOTH DROPOUT AND REPETITION )

IN TERMS OF PUPIL YEARS WASTED FOR THE DIFFERENT DISTRICTS AND

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND FOR
TOTAL NAGALAND.

The findings of thislsection is presented in two parts: -

Pért I\ ¢ Findings of educational wastage data due to dropout,
repetition and oVeralliin terms of pupil years Was—
ted for the different districts with respect to sex,
grade and school location, .

Part II : Findings of educational wastage data : dues to dropout,
repetition and overail (L.e, due to both dropout and
repetition ) in terms of pupil years wasted for whole
Nagaland with respect to sex, school location and for
total Nagaland, |

"Part I

FINDINGS OF EDUCATIONAL WASTAGE DATA DUE TO DRODPOUT,REPETITION

AND OVERALL IN TERMS OF PUPIL YEARS WASTED FOR THE DIFFERENT DI-

STRICTS WITH RESPECT TO SEX AND SCHOOL LOCATION,.

(A) With respect to sex

The following are the findings in this regard :-

.

(1) Educational wastage due to dropout
| ' The edhcational wastage in terms of pupll years wasted
due to dropout is more for female as compared to male for all the
districts except Kohima and Phek districts.

The educational wastuge in terms of pupil yvears wastad

due to-dropout is highest for males in Phek district and females



vin Wokha district while, the ‘same is 1east for both male and
.female in Mokokchung district ':_ | o '

| _* This indicate ‘that male’ in Phek district and fem-
iale in Wokha district are contributing more to | eduoational
fwastage in terms of pupil years wasted due{to dropout while,

: male and female of Mokokchung district are comparatiVely hett—

ﬂr as compared to male and female of other districts.‘

: (ii) Educational wastage due to repetition : _
‘ Educational wastage in terms of pupil years Wast-
ed’ due to repetition is more for female as oompared to maleﬁ,

pfor all the districts except Mokokchung, Tuensang, Zunheboto

»and WOkha.

Educational Wastage due to repetition is higheste
for Mon district in the case of ‘both male and female, while,tv

-hthe lowest for. male 1s round in Kohima district and female in
fTuensang district \ '

This indicates that Mon district contributes morei
“to educational wastape in terms of pupil years Wnated due' toi
frepetition;.while, male in Kohima district and female in Tue-
- nsang district are doing better as compared to male and fema—

: le of other districts.A lj. ‘;q‘gﬁ,

:.(iii) Educational wastage due to both dropout and repetition°

Lt

The educational wastage due to both dropout and’
frepetition (overall) in terms of pupil years wasted is . morei;‘i'

4~for female as’ compared to male for all the districtsA;,except' .

' Phek district




370
“The'educational-wastage due to both'dropout and
'repetition in terms of pupil years wasted is- found highest
‘;for Wokha district in the case of both male and female, wh-
Aile, the same is round lowest for Zunheboto district in the
- case of male and Tuansang district in the case of female.
l This shows that Wokha district contribute more
f’to educational wastage in terms of pupil years wasted due to
'both dropout and repetition in the case of both male and fe-
“ male, while, male in Zunheboto district and. female in Tuensang
district are comparatively better as compared to male and fe-

‘male of other districts

' (B) With respect to school locaticn 3

(i) Educational wastage due to dropout @

Educational wastage in terms of pupil years wasted.
fldue to dropout is more ror urban schools as compared to rural
,;schools for all the districts except Kohima Mokokchung, and
t}-'Zunheboto. ‘

| Educational wastage in terms of pupil yeara wasted'
;fdue to dropout .is highest for Wokha district in the case of
',both rural and urban schools, while, the least for rural scho~'"
?};ols ‘s round in Mon district ‘and urban schools in Zunheboto
Txdistrict | . |

This indicate that Wokha district is contributing

’more tc educational wastage in the case of both rural and ur-

"ban schools, while, rural schools in Mon district ‘and urban

~.schools in 7unheboto are doing better as compared to runal and -

urban schoolS of other districts
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(11) Educational wastage due to repetition ¢

s | Educational wastage: tin terms.  of pupil years wasted
due to repetition is more for rural schools as compared to urban
schools for all the districts except Tuensang-and Phek districts,
: Educational wastage in terms of pupil years wasted
‘due to repetition is found highest for rural schools in Mon di-
strict and urban schools in Phek district, while, the least for
'rural school is found in Tuensang district and urban schools in
“Kohima district, o

(iii) Educational wastage due to both dropout and repetition t

(Overall)

Educational wastage in terms of pupil years wasted
due . to both dr0pout and repetition is. more for rural schools as
'<compared to that of urban schools for all the districts eicept
Tuensang, Wokha and Phek,

The educational wastage in terms of pupil years was-
“ted due to both dropout and repetition is found highest for ru-
,ral schools in Kohima district and urban schools in Wokha distr-
ict, vhile, the same is lowest for rural schools in TuenSang di-
.strict and urban schools in Zunheboto district ‘

This shows that rural schools in Kohima district and
urban schools in Wokha district are contributing more to educati~
onal Wastage in terms of pupil years wasted, while rural schools
in  Tuensang district and urban schools in Zunheboto are doing be-
tter as compared to rural and urban 8chools of ‘other districts,
| | L Part II | |
" FINDINGS OF EDUCATIONAL WASTAGE DATA DUE TO DROPOUT, REPETITION

AND OVERALL IN TERMS OF PUPIL YEARS WASTED FOR WHOLE NAGALAND
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WITH RESPECT TO SEX,. SCHOOL LOCATION AND FOR TOTAL NAGALAND.

(A) With reSpect to sex ¢

The following are the findings in this regard H

(i) Educational wastage due to dropout :

Educational wastage in terms of pupil years wasted
due to dropout for whole Nagaland 1is more for female . as 'com-
pared to that of male.

(ii)‘Eduoational wastage due to repetition
‘The educational wastagetin terms of pupil years war

sted due to repetition for whole Nagaland is more for female

as comoayed to that of male..

(iii) Educational wastage due to both dropout and repetition K

The overall educational wastage (1. e, educational
.-wastage due to both dropout and . repetition) in terms of pupil
years wasted for whole Nagaland is more for\female as com-

‘pared to that of male.:

(B) With respect to school location 3
The following are the findings in this regard :-

(i) Educstional wastage due to dropout :

Educational wastage in terms of pupil years wasted

due to dropout for whole Nagaland is more for urban : -.scheol

as compared to that of rural school.

L

1(11) Educational wastage due to repetition :

-, Educational wastage in terms of pupil years wasted

due to repetition for whole Nagaland 1is more for rural schools
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. as 'COmpafed to that of urban schools,

(11&5‘Educatianal wastage due to both dropout and repetition :

'(Qvérall)

The educational wastage due to both dropout and re-
éetition for whole Nagaland is more for rural schools as com-

pared to urban school.

- (C) With respect to Total Nagaland : (irrespective of sex and
location ).
‘The following are the findings in this regard @

(i) Educational wastage due to dropout :

' The educational wastage in terms of pupil years wa-

' sted due tp dropout for total Nagaland is 823 pupil years: wasted,

(11) Educational wastage due to repatition :
) ‘, The educational wastage in terms of pupil years wa-
stedidue to repetition for total Nagaland is 481 pupil years

wastﬁd .

(iii) Educational wastage due to both dropout and repetition : -

The educational wastage in terms of pupil wears waa
ted due to both dropout and repetition (overall) for total Na-
galand is 1304 pupil years wasted.

6. 3 SECTION III

FINDI&GS OF THE EXTENT OF EDUCATIONAL WASTAGE IN TERMS OF THE
PERCENTAGE OF PUPIL YEARS SPENT IN EXCESS FOR THE DIFFERENT

DISTRICT AND FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL .~

LOCATION AND FOR TOTAL NAGALAND.

a4
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. The findings of this 3gction is presented f}n_;;WO
parts':; N
Part 1  : Findings of the extent of educational wastage . in

| terms of the percentage of pupil years spent in
excess for the different districts with respect to
sex énd school location. .

Part II 3 Findings of the extent of educational wastage in
terms of the percentage of pupil years spent in
excess for whole’Nagaland with respect to sex, sc-
hool location and for total Nagaland. |

Part I

FINDINGS OF THE EXTENT OF EDUCATIONAL WASTAGE IN TERMS OF THE

. PERCENTAGE OF PUPIL YEARS SPENT IN EXCESS FOR THE DIFFERENT

DISTRICTS WITH RESPECT TO SEX. AND SCHOOL LOCATION.
“(A) With respect to sex : ‘

The extent of educational wastage in terms of the
percentage of pupil years spent in excess 1s more for female
as-éompared'to male for all the districté except Kohima and
Phek districts, |

The highest percentage of pUpil years apent in ex-
cess for both male and female is fomnd in Wokha district wh-
ile, the same is found least for both male and female in Mok-
okchung district, _ 2

This indicate that Wokha district contribute more
to ed@gational'wastage in the form of pupil-years spent in ex-
sess in the case of both male and fehale,‘while,-both male and
female in Tuensang district are comparatively better than male

and female-of other diastricta,
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(B) With respect to school lpcation :

* The extent of educational wastage in terms of the
pefcehtage‘of pupil years'Spent in excess is more for urban
<schoole as‘cobered to*rurai schools except Kohima, Mokokchuhg,
Zunheboto and Wokha. districts ‘

The percentage of pupil years spent in excess is
highest for both rural and urban schools in Wokha district,
while,vtha eame is found least for rural schools in Tuensang
district and urben schools in Zunheboto district.

| This indicate that Wokha district contribute more
to educational wastage in the form of the percentage of pupil
years spent in excess for both rural and urban schools, while, .
rural schools. 'in Tuensangﬁ'district and urean'schools in Zun-
heboto are comparat1Ve1y better as eompared to urban and furai
schools of other districts,

Part I1

FINDINGS OF THE EXTENT OF EDUCATIONAL _WASTAGE IN TERMS OF PUPIL

YEARS SPENT IN EXCESS FOR_WHOLE NAGALAND WITH RESPECT TO _SEX,
SCHOOL LOCATION AND FOR TOTAL NAGALAND. o

(A) w1th respect to sex @

. The percentage of pupil years spent in excess for

whole Nagaland with respect to sex 18 more for female = as

compared to male,

(B) With reSpect to school location :

The percentage of pupil years Spent in excess for

AN

“whole Nagaland with respect to school location is more for ur-

ban schools as compared to that of ruraleschbol.
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-(C) With respect to total Nagaland :(irrespective of sex and

school location ).

The percentage of pupil years spent in excess for

total Nagaland is 33.43%.

6.4 SECTION IV

FINDINGS OF THE INTERNAL EFFICIENCY OF THE SYSTEM OF PRIMARY

EDUCATION FOR THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND

WITH ﬁESPECT TO SEX, SCHQOL LOCATION, AND FOR TOTAL NAGALAND.

The internal efficiency of the system of,primafy ed-
. ucation is determined by the fellowing four indices, The find-
ings of these indices are presented as followsAx— |

6.h.f Findings of the coefficient of efriéiency for the system
of primary edﬁcation for the different districts and for
whole Nagaland with respect to sex, school location and
for total Nagaland,

6.4.2 Findings of the educational wastage ratio (i/o ratio)
for the different districts and for whole Nagaland with
respect to sex, schooi location and for total Nagaland.

6.4.3 Findings of thé average number of pupil years spent by
per succesful graduate for the different districts and .
for whole'Négaland with respect to sex, school location
and for total Nagalénd, _

6.4,4 Findings of retention rate for the Bifferent'disfricts
and for whole Nagaland with respectito Sex, sSchool lo-

cation and for total Nagaland.
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6s 4, 1 FINDINGS OF THE COEFFICIENT OF EFFICIENCY FOR THE

SYSTEM _OF PRIMARY EDUCATION FOR THE DIFFERENT DISTRICTS AND

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND

FOR TOTAL NAGALAND.

The findings of this section is presnted in two parts

- Part 1

: Findings of the coefficient of efficiency for the sy-
stem of.primary eduéation for the different districts
with respect to sex and school location,

Part II : Findings of the coefficient of efficiency for the sy-

stem of primary education for whole Nagaland with re-
spect to sex, school location and for total Nagaland,

Part I

FINDINGS OF THE COEFFICIENT OF EFFICIENCY FOR THE DIFFERENT DIS~

TRICT WITH RESPECT TO SEX AND SCHOOL LOCATION,
(A) With respect to sex : ‘

The coefficient of efficiency of the system of prim-
ary education for the different districts is more-for male as

compared to female for all the districts except Kohima and Phek

t

districts.‘ -
The coefficient of efficiency is highest for both
male and female in Mokokchung district, while, the same . is

least efficlient for Wokha district in the case of both: male

and female. | ‘
This.indicate that, coefficient of efficiency of

the system .of primary education for the different districts is

found most efficient in Mokokchung district in the case of both

male and female, while, Wokha district is comparatively least
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aefficient as comparéd to other districts.

(B) With respect to school location 3

The coefficient of efficiency of the system . of
primary educatién for the different districts is more for ru-
ral schools és compared to urban schools rpr all the districts
except Kohima, Mokokchuhg, Zunheboto and Wokhe districts.

The coefficlent of efficiency for the system of
primary education for rural schools : .is: highest for Tuensang
district, while, the same is least efficient for Wokha dist-
rict. |

The coefficient of efriciency for the system of
primary education for urﬁan schools is highest in Zunheboto
district,while, the same is least for Wokha district,

This indicate that, the coeffiaient of efficiency
for the system of primary education ‘is8 found more efficient
for Tuensang district in the case of rural schools and Zunhe-
‘boto district in the case of urban schools, while, Wokha di-

strict is found least efficient for both riiral and * urban

schools,

Part II

FINDINGS OF THE COEFFICiENT OF _EFFICIENCY FOR THE SYSTEM OF

PRIMARY EDUCATION FOR WHOLE NAGALAND WITH RESPECT TO SEX,
SCHOOL LOCATION AND FOR TOTAL NAGALAND.

(A) With respect to sex

The coefficient of efficiency for the system of
primary education for whole Nagaland with respect to  sex

.18 more. for male as compared to female,
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(B) With respect to school location ¢

The coefficient of efficiency for the system of
priméry education for the whole Nagaland with respect to sch-~
ool location is more for rural school "as . compared to

ufban school,

(C) with respect to total Nagalahd s

(irrespective of sex and location)
The coefficient of efficiency for the Bystem‘ of

primary education for total Nagaland is 66.56%.

6.4.2. FINDINGS OF THE EDUCATIONAL WASTAGE RATIO (1/0 ratio) FOR

THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO

SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND.

The findings of this section is presentéd in two
parts - ‘ -

Part I: Findings of educational wastage ratio ( i/o ratio) for
the different districts with respect to séx and school
location.

Part II: Findings of educational wastage ratio (i/o rratio) for

the whole Nagaland with respect to sex, school loca =

tion and total Nagaland,

Part I . A
FINDINGS OF EDUCATIONAL WASTAGE‘RATIO (/0 ratio)AFOR'THE DIFFE-

RENT DISTRICTS WITH RESPECT TO SEX AND SCHOOL LOCATION,

The following are the findings in this regard :-
(A) With respect to sex 3

The educational wastage ratio of the primary edu-
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cation system for the different districtSwith respect to sex
ié‘more for female as compared to male for all the districts
with some exception, | ,

The educationél waétage ratio-for male 1s highest
in Kohima district, while, tﬁe lowest is found‘in Mokokchung
district,

With respect to female, educational wastage ratio
(i/o ratio) is highest for Wokha and lowest for Zunheboto di-
strict. |

This indicate that educational.wastage ratio is
more for female as compared to malé. further, the wastage ra-
tio for male is highest in Kohima districf and female in Wok-~-
ha distric%, while, fhe least for male is found in Mokokchung
district and female in Zunheboto district. This shows ‘that
male in Kohima and female in Wokha ﬁontribhte more to educat-
ional wastage as compared to male and femé;e of other distri-
cts. While, male in Mokokchung district and female in Zunheb-
otp district are doing betfer.. |
(B) With respect to location

The educational wastage ratio (i/o ratié) v the
primary education system is more for urban schools as compar-
ed to rural schools with some exception.

The highest educational wastage ratio (i/o ratio)
fdr rural school is found in Wokha and lowest in Tuensang di-
strict, With respect to urban school is highest for Wokha di-

strict and lowest for Zunheboto district.
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This indicate that, urban schools contribute more to
educational wastage as compared to rural schools, Further Wokha
district has the highest eduqational wastage ratio for both ru-
ral and urban schools, while,the least for rural school is fo=
found in Tuensang district and urban schools in Zunheboto dist-
trict. | 4
| This showstthat rural and urban schools in Wokha di-
trict contribute more to educational wastage as compared to ru-

ral and urban schools of other districts,

Part II
FINDINGS OF EDUCATIONAL WASTAGE RATIO (i/o ratio) FOR WHOLE
NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND FOR TOTAL
NAGALAND. | |

(A) With respect to sex §

~

The educational wastage ratio for whole Nagaland wi-

th respect to sex is more for female , as compared to male

(B) With respect to school location 3

Educational wastage ratio ( i/o . ratio) for whole
Nagaland 1s more for urban school as - compared to rural

school.

(C) With respect to total Nagaland s (irrespective of seX)4

The educational wastage ratio for total Nagaland
is 1,50,
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6.4.3 FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY
PER SUCCESFUL.GRADUATE FOR THE DIFFERENT DISTRICTS AND FOR WH~

OLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND FOR TO-

TAL NAGALAND.

The findings of this section is presented in two
parts -
Part I ¢ Findings of the average number of pupil years spent
| by per succesful graduate for the different distri-
cts with respect to sex, school location.
Part II : Findings of thé average number of pupil years spent -
by per succesful graduate for whole Nagaland with

'respect to sex, school location and for total Naga-

land.

Part I
FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY PER SU-

CCESFUL GRADUATE FOR THE DIFFERENT DISTRICTS WITH RESPECT TO
- SEX AND SCHOOL LOCATION . -

(A) With respect to sex

The average number or pupil years spent by per su-
ccesful graduate is more for female as cbmpared to that of male
for all the districts except Kohima and Phek districts,

| The average number of pupil years spent by per suc- -
cesful graduate is highest'for Wokha district in fhe case‘of
both male and female, while, the least for male is found in
Zunheboto.district and female in Mokokchung district,

This indicate that, Wokha district contribute more
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to educational wastage in terms of the'percentage of pupil Years
.Spent by per succesful graduate, while, :Zunheboto district for
male and Mokokchung district for female are doing better than:

the rest of the districts;

(B) With respect to school location 3

The average number of pupil years spent by per su-
ccesful graduate is more for rural sthol as compared to urban
school for all the districts except Tuensang,Mon and Phek di-
stricts.

The average number of pupil years spent by per su-
ccesful graduate is highest for Wokha district in the case of
both rural and urban schools} while, the same is least for
rurél school in Tuensang district and urban school in Zunhebo-
to.district. ‘

This shows-that Wokha district is contributing mo-
re to educational wastage in terms of the percentage of pupil
years spent by per succesful graduate in the case of both ru-
ral and urban schools, while, rural school in Tﬁensang district
and urban schooi in Zunheboto district are comparatively better

as compared to rural and urban 8chools of other districts.

Part II

FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY PER SUe

CCESFUL GRADUATE FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHe
OOL LOCATION AND FOR TOTAL NAGALAND.

(A) With respect to sex :

The average number of pupll years spent by per su-
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ccesful graduate with respect to sex i8 more for female as

compared to male.

" (B) With respect to location

The avérage number of pupil years spent by per su-
ccesful graduate with respect to school location is more for

urban school as compared to that of rural school.

(C) With respect to total Nagaland 3 (irrespective of sex and

school location);
The average number of pupil years spent by per

succesful gfaduate for total Nagaland is 6 years,

6. 4, 4. FINDINGS OF RETENTION/ SURVIVAL RATE FOR THE DIFFER-
ENT DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO SEX, SC-

HOOL LOCATION AND FOR TOTAL NAGALAND.

The findings of this section is presented in two

parts :-

Part I : Findings of retention / survival rate for the diff-
erent districts with respect to grade, sex and sc-
hool location,

Part II : Findings of retention/survival rate for whole Néga-

land with respect to grade, sex, 8chaol location

and for total Nagaland,

Part I

FINDINGS OF THE RETENTION/SURVIVAL RATE FOR THE DIFFERENT DI~

FFERENT DISTRICTS WITH RESPECT TO GRADE, SEX, AND SCHOOL LOCA=-

TION.
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(A) With respect to GRADE AND SEX 3

(a) For grade IX, the retention rate is more for fem-
ale as compared to male for all the districts except Zunheboto,
Mon, Tuensang and Phek districts,

The retention rate for male in grade II is highest
in Phek district and }owest.inWWokha district. While,the same
is found highest for female in Wokha district and lowest in
' Tuensang district.

This indicate that retention/survival rate in grade
II is more for female a3 compared to male for all the districts
with some exception. Further, it shows that male in WOkha dis-
trict and female in Tuensang district are cdntributing more to
edﬁcational wastage as compared to male and female of other di-
stricts, while , male in Phek diéfrigt and female in Wokha’dis
trict are comparatively better as compared to male and female of
other districts,

(b) For grade III, retention rate is more for female for
- all the-districts except Mokokchung, Tuensang, Zunheboto and
Mon districts,

The highest retention rate for male is found in Mon
district and female in Phek district, while the same is lowest
for male in Wokha district and female in Tuensang district.

.This indicate that male in'Mon district and. female
in Phek district are comparatively better, while, male in Wokha
district and female in Tuensang district aré‘contributing more

- to educational wastage as compared to male end female of other

districts.
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(c) For grade IV, retentlon rate is more for female as com-
pared to male for all the districts except Mokokchung, Tuensa-
ng, Zunheboto and Mon.

The rétention rate for male is found highest in Mon
district and female in Phek district., While, the same :is lo-
west for male in Kohima district and femalg in Wokha district.

This indicate that male in Mon district and female in
Phek district are comparatively better, while, Male in Kohima
district and female in Wokha district are contributing more

to educational wastage.,

(B) With respect to school location

(a)AFor grade II, the retention/ survival rate for urban school
is more for all the districts as compared to rural school ex-
cept Kohima, Tuensang, Mon and Phek.

/The retention rate for gfade IT1 in the case of ru-
ral school 1is highest for'Phek district and wurban school " in
Zunheboto district, * while, the least reﬁention rate for rural
school 18 found in Wokha district and urban school in Kohima
district, |

This indicate that rural school in Phek = district
and urban school in ZunhebotO'district:are comparatively bet-—
ter, while rural school in Wokha district and urban school in
Kohima district.are having the least retention rate, thereby
contributing‘more to educational wastage.

(b) For grade III, the retention rate for urban school 1s more
for all the districts as compared to rural school except Kohi-

ma, Mon and Phek districts.
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fhe highest retention rate for rural school is found in
"'Mon district and urban school in Phek district.While, the same
is found least for rural school in Wokha district and urban Sc-
hool in_Tuensang district.
| This shows that rural school in Mon district and urban
School in Phek district are comparatively better, while rural
school in Wokha and urban school in Tuensang district are co-
ntribpting,more'to educational wastage, as éompared to rural
and urban school of other districts,
(¢) For grade IV, the retention rate for rural school is more
as compared to urban school for all the districts except Mo-
kokchung, Zunheboto and Wokha districts.
The retention rate for grade IV 1s found highest
for. rural. school in Mon dietrict- and' urban school in Mokokch-. -
ung district, While, the least reteﬁtion rate for rural school

is found in Wokha district and urban school in Kohima  dis-
trict

_ The study indicate that rural school in mon district
and QFban sghobl in Mokokchung district are comparatively bet-
ter , while, rural school in Wokha district and urban school
in Kohima district are having the least retention rate as com-

pared to rural and urban school of other districts,

Part II

FINDINGS OF RETENTION./.SURVIVAL RATE FOR WHOLE NAGALAND WITH

RESPECT TO GRADE, SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND.

"(A) With reSpect to grade and sSex i

The retention rate for grade 11 is found more for
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female as compared to male,
(v) The retention rate for grade III is more for female
as compared to male.
(¢) The retention rate for grade IV is found more  for
female as compared to that of male.

The study indicate that retention rate for all the
grades (i.e, II, III, IV) is found more for female as compared
to male. Hence, male contribute more to educational wastage.

(B) With respect to school location

(a) The retention rate for grade II is found more for
urban school as compared to rural school,

(b) The retention rate for grade III is more for urban
school as compared to rural school. |

(c¢) Further, the retention rate for grade IV is more for
rural school as compared to urban sghool.

The study indicate that, retention rate is more
for urban school for all the grades except in grade IV. This -
indicate that urban school are cbmparatively better as compared
to rural school,

(C) With respect to total Nagalands (irrespective of sex and

location.).

ﬁ%ﬂdgrade IT is 87.9%

(b) The retention rate for grade III for total Nagaland is 75.3%

(a) The retention rate for total Nagaland

(c) The retention rate for grade IV for total Nagaland is 64.9%
The study found that, the holding power of primary

school system decreases as they proceed to higher grades.
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5. 5 SECTION V

FINDINGS REGARDING THE CAUSES OF EDUCATIONAL,WASTAGE.

The findings with regard to the causes of educat-

ional waétage has been présented under the following parts:-

Part
Part
Part

Part

Part
Part

Part

I : Causes related to economic factors.
II : Causes related to educational practice.
III : Causes related to educational management.

Iv Causes related to poor and unattractive holding

power of the schools.
Vv ¢ Causes related to social factors,

VI

Findings regarding the comparative study of the ca-

usal factors,

¢ I. CAUSES RELATED TO ECONOMIC FACTORS,

The following are the findings in this regard:-
Majdrity of the respondents reported that the cause whi-
ch 1s most responsible for dropout and failure with reg-
ard to economic factor is that 'Parents need the help of
their children in the family and in their occupation'.
Majority of the resandents expressed that 'inability of
the parents to meet the expenditure on the education of
their children' is a responsible cause for educational
wastage.

Tﬁe nekt important cause of educational wastage as view-
ed by the respondents is that 'parents want their child-

ren to supplement the family's income through seeking
jobs',
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Part 5. II. CAUSES RELATED TO EDUCATIONAL PRACTICE,

< ¢

~ The following are the findings in this regard :~
Majoiity of the respondents reported that, the most imp-
ortant cause related to educational practice is 'irregu-
larity in school attendance’.
Majority of the respondents expressed that 'lack of int-
erest and enthusiasm on the part of the students to study
as an important cause bf educational wastage.

Poor academic achievement on the part of the student 1is

also found as an important cause of educational wastage.

Most of the repondents felt that 'inability of the stud-
ents to understand the subject 1s responsible for pupil's

dropping out and failure in schools.

Ineffective teaching methods is also found to be the mo-

st important cause of educational wastage.

Majority of the respondents felt that ;lack of suitable

curricullum as per the pupil's needs,?and lack of indiv-
idual attention on the part of the teachers' are import-
ant causes of educatiohal wastage.

It appears that the other important causes related tb'ed-
ucational practice are 'wrong system of .examination’,

'difficulty in following the teachers language!, 'heavy

workload in schools', and 'fear from schools',
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: III. CAUSES RELATED TO EDUCATIONAL MANAGEMENT.

Majority of the respondents expressed that 'lack of ade-

quate teaching aid iﬁvan important factor of educational
wastage;

It is also found that 'lack of educational facilities for
further studies of the students' is an important céuse of
educational wastage.
Majority of the respondents are of the view that 'lack of
orientation and fefresher courses for teachers 'lack of
instructional handbooks' and"lack”of facilities for un-
4dergoing inservice teacher traihiné courses' are also im-
ﬁortant4causes of educational wastage.

The other important causes related to educational préct—
lce viewed by the respondenf are 'ineffective method of

supervision and inspection in schools', 'lack of quali-

fied teachers', 'absence of variety of teaching', 'admi-

tting students throughout the year', 'rigidity in school

timing' and flack of school at walkable distance',

¢ IV. 'CAUSES RELATED TO POOR AND UNATTRACTIVE HOLDING

POWER OF THE SCHOOLS.

The following are the findings in this regard :-
The study revealed that the most significant cause rela-
ted to poor and unattractive holding power of the schoo-

ls are 'lack of physical facilities like comfortable fu-
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rnitures, distinct blackboard, playground, spaclous cla-
ssroom, drinking water, and toilet facilities'.

Majority of the respondents viewed that 'lack of incent-
jves like free textbooks, uniforms, are responsible for
the childs dropping out and failure in schobls.

Majority of the respondents felt that lack of recreatin~
al activities, iack of monetary assistance like gtipends,
lack of enough‘cqcurricﬁlar activities, unattractive sc-
hool environment, and absence of midday meals are the

important causes of educational wastage.

¢ V. CAUSES RELATED TO SOCIAL FACTORS,

CaLe e

The following are‘%hé.fiﬁdings in this regard:-

Majority of the respondents féi;;that the most imﬁortant
cause of educafional Qastage felatéd to social factor is
'Inability of the parents to help their children's educ-
ation because of their illiteracy.

Another highly_significant cause as viewed by the respo-
ndents is 'lack of awareness among parents in particular,
and the community in Qeneral about tﬁe importance of ed-
ucation.

For majority of the respondents 'bad company of the chi-
1d' is also a responsible factor of dropping out and
failure. |

Lack of proper co-ordinationvthat is 'little or no rela-

tionship between the school and community' is also found
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'to be a responsible cause of educational wastage.

: VI. . FINDINGS REGARDING THE COMPARATIVE STUDY OF THE

" CAUSAL FACTORS, .- :
The comparative study of the causal factors reveals that,

the most highly significant factor contributing to educ-

.ational wastage 1s 'the economic factor',

The next important causal factor in order of significance

“which is responsible for educational wastage 1s the 'soc-

ial factor'.

The other important factor in order of significance are
'poor and unattractive holding power of the school' and \
'educational‘management?. '“ | .

The least important facto;xéﬁong the causal factors ,.is

found to be factor related to 'educational practice’,

6. 6 SECTION VI

FINDINGS BREGARDING THE OPINIONSFOR REDUCING EDUCATIONAL WAST-

AGE .

cing
Part
Part

Part

Part

Part

<

The findings with regard to the opinion for redu-
wastage has been presented under the following heads :~
I t Oplnions related to educational practice,

I1 : Opinions related to educational management,
III : Opinions related to increasing the attractive and
holding power of the school,

Iv Opinions related to teacher training programmes.

Opinions related to social factor.
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Part VI : Findihgs‘regarding'the comparative study of the op-

inions for reducing educational wastage.

¥

Part : I, OPINIONS.RELATED TO _EDUCATIONAL PRACTICE.

The follbwing are fhe major findings regarding the
opinions related to educational practice, for reducing educa-
tional wastage. |
1. Majority of the respondents are of the opinion that edu-

cational wastage can be reduced by making the  subject
more interesting and motiyating by using effective meth-
od of teaching.' -

2. Majority of the respondents are also of the opinion that
by adapting suitable curriéulfhm as per the needs and
interest of the children and also by training the teach-
ers for content teaching, educational wastage can be re-
duced.

3. Another important opinibn viewed by the majority of the
respondent for reducing educational wastage is requesting
the teachers to devote more time with the students in di-
fficult subject.

4, Majority of the respondent are of the opinion that by
adapting suitable teaching methods, and by introducing
the system of internal asseément in primary schools, ed-
ucational wastage can be reduced.

5. The other important opinions viewed by majority of the
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respondents, in order of theif significance are creating
fearless and congenial atmosphere in schools, giving sp-
ecial classes to slow learners, requesting the teachers
to be slow end clear in their speech, ahd-peréuading the
parents and guardians to send their children regularly
to schools.

The study found that, all the opinions enumerated
above for reducing educational wastage wilth regard to
educational prqcticé are important, as non of the opini-

on score less than 51,80 percent.

.Part : II..OPINIONS RELATED TO EDUCATIONAL MANAGEMENT.

The following are the major findings of .the study

Majority of the reépondents A;e of the opinion that edu-
cational wastage can be reduced by‘appointihg qualified

teachers. |

Majority of the respondents also viewed tﬁét effective
supervision and inspection of schools at regﬁlar interv-
als would reduce educational wastage,

Majority of the respondents are also of the opinion that
educational wastage can be reduce by giving facilitiesn
for furtﬁer'studies of the teachers, so that they become
more efficient in their teacking. .

For majorify of the reépbndeaf, it is felt that educati-
onal wastage can be reduced oy providing teaching . aids

to schools, and also by providing variety of teaching in

oo
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2. Majority of the respondents are of the opinion that pr-
ovisioh of monetary assistance like stipends will help
in reduciﬁg educational wastage. ,

3. It is also observed by the respondents that providing
free textbooks and uniforms to poor children would help
in reducing educational wastage in the state.

4, | Other important opinions v%ewed,by the respondents in

order of their éignificanéé_areuproviding opbortunities

for co.curricular activities;‘providing mid-~day meals.

-

PR

Part : IV. OPINIONS RELATED TO TEACHER TRAINING PROGRAMMES.

The following‘are fﬁ;4ﬁajor findings of the study:-

1. - Majority of the responden£ felt that educational wastage
can be reduced by giving t;aining facilities to primary

- school teachers. _

2. Majority of the respondents also viewed that giving de-
monstration classes for teachers, using more effective
methods of teaching by experts will help the students
learn better and thus will reduce educational wastage.

3. It 1s also seen that majority of the(respondents expre-
ssed that providing regular.and refresher courses and
orientation coufses for teachers, will help in reducing
educational wastage to some extent,

All the opinions enumerated under this factor
seems to be all signifiéant, as non of the items 'score

less'than 62.83 percent as its significant value,
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: V. OPINIONS RELATED TO SOCIAL FACTOR.

The following are the major findings under  this
heads :-
Majority of the respondent are of the opinion tﬁat educ-
ational wastage can be reduced by helping the child to
develope proper study habits at home.
Majority of the respondents are also of the opinion that
educational wastage can be reduced by helping the child
in his adjustment problem,
Majority of the respondent also felt that helping the
child to avéid bad company may lead'to less educational

wastage.

Most of the respondents felt that educational wastage

can be reduced by educéting the parents on, how to help
their children in their studies like providing space,
fixing the time for their study, making the study mater-
ials available, amd also organising parent teachers meet
will reduce educational wastage. o

Majority of the respondent are also of the opinion that
educational wastage can be reduced by eduéating the par-
ents on the importance of education so that, they may
develope-a positive attitude towards education. Also, to
introduce adult education programme for parents so that
in turn, they can help their.childreh in their study.
All the opinions enumerated above, séems to be very sig-

nificant as non of the opinion score less than 51.80
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‘percent as.its'signifiCant value,

_Part r VI. FINDINGS REGARDING THE COMPARATIVE STUDY OF _THE
| ~ _OPINIONS FOR REDUCING EDUCATIONAL WASTAGE.

Thenfollowing are‘the findings of'the comparative .
| ' study of the opinions for reducing educational wastage.
11.' 'Ihe study found that the most significant opinion “: for
| | reducing educational wastage 1is that of the opinions re-
lated to teacher training. | |
2. The next important opinion'as revealed by the study is
| ‘that ‘of the Opinion related to ‘social factor.» '
3f - The other important -opinions for reducing educational wa-
| stage in order of significance are :-- | |
Opinions related to educational practice, Opinions rela-
.fted to educational management -and Opinions related to

-increasing the attractive and holding power of the scho=
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VI B‘ ACTION PROGRAMMES FOR REDUCING EDUCATIONAL WASTAGE.

The findings of the study reveals that, the rate
. of educational wastage in the state 1s alarmingly high. Unless.
some drastic measureslare taken to check these growing problems,
‘the state»can newer achiewe~ Iits‘dream of uniwersalisation of
primary education in the state. The investigator felt that unless
and untill we device specific mearis of obsorbing children into
Ithe schools and stimulating healthy conditions Wwith a view to re
.tain them in the school the problem remain unsolved,

‘ The reasons and causes of educational wastage in
tne state vary from school to‘school, place ‘to place (location)
and even from individual to individual,(sex). Therefore , it is
very difficult to suggest a:single remedial measure or action:
programme for reducing educational programme,

However, keeping in view of the opinions given by -
the teachnrs, teacher educators Inspector of schools, the inves-

' tigator has suggested some .ramedial measures or action progra—

) ‘mmes  with a hope that, they can be used for reducing educational

wastage in the state. : . | o
The following are the action programmes suggested for
reducing educational wastage :-

1. PROGRAMMES RELATED TGO TEACHER TRAINING ¢

' ~ According to one or the latest study on .teacher ed-
ucation, i1t is found that, in our state (Nagaland) still 62 12

’ percent of our teachers are not trained, This may be one
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probable reason why there 1is more educati%hal Wastage in the
state. |

The following are some of the suggestions given:-
(1) Teachér training facilities should be provided to all the
primary schoél teachers, so that they will equipt themselves
With-ihe latest techniques of teaching andlbecome,v efficient
in theirlprofession.. ‘ |
(2) It is also suggested that regular refresher and orienta-
tion courses should be given to all the primary school teach=~
ers, and alép ensuréithat'every teacher attend these courses
at regplar intervals, so as to keep themself aware of the la-
test development taking place in the field of educafion.
(3) Anothertsuggestion is £hat seminars, symposiums, and co-
' nfférences for primary schools teacher; bé held once in every
year where the problems pf primary education in the state and
the probable solﬁtions can be discussed and remedial step can
be taken ub through the cb—opération of all the teachers,
: (4)..It is 'also suggested that demonstrations classéa ~ given
. by experts would help ?heAprimary school;téachers in teaching
.tﬁe content. | ' | | |

11. PROGRAMMES RELATED, TO SOCIAL PROBLEMS :

Illiteracy, Ignorance, Superstitions, indifferent
attitude towards education etc, are some of the major -social

problems. The following suggestions are made by the investig-

ator in this regard. ‘ o

(1). Social Education/Adult Education

t

A'strdng public opinion has to be created through
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adult education programme for overcoming socia; superstitiqns~
as well as realisation of the good in Education.

| Educated barents are the best ;nsurance for educ-
ation of their children. If we could make fhe adult apprecia-
te the valde of education, and awaken them to their sense of
duty ana responéibility to the rising genération, the problem
of educational wastage could be solved.~Theréfoie, adult edu-
cation programme.shoﬁld be carfied out sincerly in the villa-
ges. This is important particularly in the case of women, wh-
ere programmes like child care, home management, preparatibn
"of food, without loss of nutrients, knitting tailoring, embff
§idery, sanitation and health, folk songsAand folk . dances,
cottage industries and réading of religious books, thils will
enable parents to know many things ~-literacy, fémily planning
and welfare, health and sanitation,‘vocatidnal and economic
development, freedom from superstitions and social taboos etc
Thus adult and social education would not only make them more
enlightened citizens, but help them to understand and ppprec-
iate‘the value of education for which they would not only en-
‘rol their children, but reiain them longer in schools.

(2) Exhibitions of charts/Pictures in the village

It is al§o suggested that in order to create awa-
reness about tﬁe importahce of education to the parehié _and
~the people in general, pictures dipicting the advantages | of'
échooling»can also be shown in the villages. Charts about va-
rious vocations can be exhibited and people can be explained

how educatiqn can benifit the youngsters.
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(3) Better parent - teachers contact 3

Better parent teachers contact should be organis-

| ed, where the problem of educational wastége, their grave co-~
.nsequences, and their probable solution may be discussed. Ta-
lks may be given to thé parents about the value of education
and its utility as a 1ong term investment. Ways and means of
involving the parents in the programme for reducing educatio-
nal wastage can be in sought. Thus, in order to facilitate the
parents, teachers and community to have better understanding
among themsel?es, programmes ;1ké - o i |

1. Parent -Teacher Association should be established.

2. Parent day should be celebrated by invifing the parents in-

to the school.

(4) Adjusting the school hours, holidays and vacations. - .to

meet the economic needs of the community.-

To minimize the incidence of educational ' wastage
among primary school children in Nagéland, it is very essent-
1al that schobl hours, and vacations are adjusted in such away
that they can assist their parents when they are needed most,
and also study in schools. For example, as:most of the Naga
parents are cultivators, the school houis may be adjusted ac-
co;ding to the convenience of the community, and-schooi vaca-
tion may be synchronised with the sowing and hérvesting period
of the major crops. Similar suitable patterns may also be th-
ought for other communities.

(%) Developing proper study habits :
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It is observed thét.most of the Naga children in
primary schools, donnot have a regular study habit. They stu-
dy only one week or some days before thé examination. During
this time they study very hard, but as thef,cbuld not cover
all the lessons within a short span of timé, they fail in the
examination, These.failures do not like to study again in the
same institution. Every parent and guardian disire that their
children pass, but they fail to encourage and see that their
children study their lessons regularly.

It is therefore, suggestion that parents and gua-
rdians be taught to help their children to develope regular
study habits by providing space for their study, fixing the

time for their study, and also, by making the study materials

available.

II1. PROGRAMMES RELATED TO_EDUCATIONAL. PRACTICE :

Following are the suggestion given in this regard

(1) 1Irregularity in school attendance

Irregularity in schooifis one ;f the major cause
for low achievement of pﬁpil and their failure. In order to
check this problem the following sﬁggestion aré given -

(1) It is suggested that the school may keep a day record of
the attendance of the pupil. If a school finds that any part-:
icular student is not coming to school regularly, the class
teacher may contact the childs parents and also persuade them-
to send their child regulérly to school. It is possible that
a sympathetic and understanding of the problem of the child to

meet their problems by the teacher would make the child attend
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the schdol regularly. ,
(11) Attendance scholarship may also be given to the childr-

en to motivate them to come to school regularly.,

(2) Teaching methods :

It is suggested that the different subject taught
in the school sthld be made more interesting and - motivating
by usiﬁg effective teaching methods, Children becomes academ—
ically poor when they_are'not interested and motivated in th-
eir lesson which later lead them to failure and dropout from
school. Therefore, the subject teacher by knoWing the needs
and intereét of the students, should'seleét/adapt‘ the most
suitable method which he feels most suited‘for his subject.
For primary schools students in general, story telling method
play way method activity based teaching method, that is lear-
ning by doing, may be most suitable for children of this age

group.

(3) Curricﬁllum s

If is also suggested that the curricullum should
be framed according to‘the local needs and interest of fhe
Naga children. It is very often found that the textbook pres-
cribed for primary school children that, it}has no relevance
with the life situation of the local children, therefore, ih;
ey feel difficulty in learning the subject because the theor-—

itical part which they study in their textbook has no releva-
nce with their practical life.
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(4) Evaluation :

Due to the many defects that exist in our examin-
ation system, many children fail in the promotion examination.
Therefore, in order to make evaluation more realistic, the
system of internal assesment should be introduced where the
teacher will make a continous and regular assesment.of the ch-
ild in their day to day performance. In this the teacher will
evaluate not only the scholastic achievement, but also their
pefformance in co-curricular activities, personality qualities,
health information, attendance etc.

This will help in evaluating the achlevement of
the child in a more systemetic and scientific manner and will
also remove some of the defects of our present examihation sy-
stem,

(5) Creation of congenial atmosphere :

Creation of free and congenial.atmOSphereA ori the
bart of the teachers in the schools is also very much recomm-—
anded this will facilitate - the childs free expressions “of
needs and difficulties, Also this will encourage shy and tim-
1d students to participate in the school a%fivities.,

(6) Arrangement of special class !

‘ It is found that all the children are not having
the same caliBre. Some students are fast, while, some are sl-
ow in learning. If children of both extremes sit in the same
class they may not be benifited. Therefore, it is suggested
that a special coaching class be arrange for the slow learne-

rs, so that they may be helped to cope with the everage chil-
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dren. While provision for double promotion for talented and
extra-ordinary intélligent student should be given.
| This will help both the groUp‘énd also relax thém
from the boredom of learning their lesson,iwhich is too diff-
icult or too easy, and will also act as a source of motivati-
on for their studies.

(7) Home assignment:

The purpose of giving home assignment is to enco-

‘urage the student in developing regular study habit. Therefore.
home assignment should be given from the portion of the cour-
se already done in the class, so that the assignment given to
the student does not pose a burden to the'child° This is ass-
- ential because most of thé parent are illiterate and unable
to guide their children at home. Hence, assignment often bec-

ome a burden on the part of the studente and they develop a
fear psychosis to attend school. This may be because suffici-
ent explanation are not done for the purpoée. _

If the purpose of giving home assignment is real-
ised and sifficiént guidlines are given in this regard learn-
ing on the part of the student becomes more interesting and

hence, can minimised the rate of dropout to a great extend.

(8) Age homogeinity :

If the children sitting in the same class has 'a
wide difference in age, it is suggested that suitable gropin-
gs ére to be arranged. That is to have older children in a se-
parate section, so as to avoid them from feeling awkwardness

in the class of younger children.,

’
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IV. PROGRAMMES RELATED TO EDUCATIONAL MANAGEMENT :
‘ The following suggestions are given in this rega-

rd.

(1) Appointment of gqualified teachers !

Primary schoolé are the workshop in which the fu-
ture generation is built. Therefore, primary classes must get
the cream pf the community. In other words, primary school te-
achers should be most qualified, and most efficient. Unless
qualified teachers are appointed, they will not be able to kn—
ow the psychological need of the child, and meet them. Also,
they will not be able to arouse interest in the student and
make learning a pleasure. Therefore, it is suggested that app-
.ointment of qualified teachers in primary schools should be
considered top priority.:-

(2) Supervision/Inspection & )'

Regular and effective supervision of the primary
school by the S.I.SQ(Sub—Inspector of Schools) Authority shou-
1d be given at regular intervals. They should supervise | tHe
effectivéness of the method of teaching, the Audio'visual‘aids-
employed to make teaching, effective and interesting, the time
table to carry out the instrﬁctional work distribution of work
among members of the staff, distribution of fhe prescribe cur-
riculum. Not only that,vthe co-curricular activities carried
out in the schools, physical facilities, its environmental at-
tendance register of the students and teachers and also . the
developmental aspects of the schools., Regular and effective

superviéion of all these activities will keep the teachers, the
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community; as well as the students alert and aware of their
duties. Notsonly that it will set right the anomalies and make
the school efficient and effective in achieving 1its goal.

"Therefore, it 1s suggested that the supervision
and inspection of primary school should be carried out strict-
ly, sincerly and effectively at regular intervals by the admi-
nistrative authority.

(3) Provision for teaching aids ¢

The children will evince more interest and will
be able to learn and understand the lesson quickly When feath-
ing aids are frequently used However it is found that in most
of the primary schools, even ehe essentially required teaching
alds are not edequately proviéeé,to schools. _

. Hence it is suggested that the Government should
provide the primary schpols with at leasf'the most egsential
teaching aids. The teaching alds will be usefull whenever the
teacher wants to explain by giving examples from the unknown
to known from the difficult to easy and from complex to simple
‘things relavant to his subjects and thus make teaching learni-

ng effective,
(4) Provision of text~books .t

The supply of proper text-books, for schools is ex-
tremely important. Text books should be written on standardis~
ed pattern, They should be translated and pr&nted in all ~ the
dialects of the state. Books should be subsidised and made av-~
ailable to all the schools, ”
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V. PROGRAMMES RELATED TO POOR AND UNATTRACTIVE HOLDING POWER..

OF THE SCHOOL=*s

Following are the suggestions in this regard.

(1) Providing adequate facilities :

| It is found that most of the primary schools in
Nagaland are not equipt with the.adequate,physical facilities,
The school building itself are rickety, unattractive and are
rarely repaired. There is no proper partition of the  rooms,
further, inadequété equiptmenﬁs like desk, blackboard and si-
tting provisions add to theii,mdnotomy and discomfo;t. It is
found that such condition of the school does not éncqurage the
children feel Wanting to be in school for which reason the ra-
te of'educational wastage is increasing.

It is therefére, felt that adequate physical .faci-
lities should be provided to the géhools, such'as proper sch-
ool buildings sbacious classrooms, confortable furniture, di-
stinct blackboard drinking water, and toilet facilities. So
that these may attract the students in the schools,

(2) © School Campus :

Most of the primary schools are found not suitably
lbcated; Moreover, the schools once const;ucted'are left una-
ttended as a result of which they are not found congenial ahd
attractive for effective study, It is theréfore, suggested th-
at the school campus is properly attended to and the surround-
ings of the schools be neat, clean, tidy and beautiful. So
that-the children may come to school and feel wanting to be in

the school for a longér period of time.
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(3) Co-curricular activities :

The attracting power of the school also depend up-
" on the useful ce-curricuiar activities which are organised in
the schoel. The children of primary schools are in the age
group where play 1is the fondest thing in their life. Therefore,
it is euggested that different kinds of games and sports fac-
i{lities should be given in the schools, so that they are att-
racted to come to school to learn and play. Also other kinds
of co-curricular activities'relevant to the local situations

can be organised.

(4) Mid—day meal

As most of the parents live on hand to mouth, the
provision of mid~day meal will also strenghthen the holding
power of the schools. Therefore it is suggested that mid—day
meals be provided to the primary schools.‘

VI. PROGRAMMES RELATED TO ECONOMIC PROBLEMS

The study on the causes of educational wastage
pointed out that economic factor is_the most important factor
of educational wastage in the state. Unless the general econ-
omic condition of the masses is improved, the problem of edu-
cational wastage cannot be overcome. However, it 1s very dif-
ficult and almost quiie Impossible on our part to raise the
general econoﬁy of our people. As a result this factor was
not included in the opinionaire. However, it is also foundv
that, as the factor is too grave and cannet be ﬁeglec?ed,vthe
investigator has made the following few sﬁggestions in this

regardi—
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(1) Really needy sfudents should be identified, and they sh-
ould be provided not only with free education but.also free
school uniforms, text bobks, and writing materials.

(2) Monthly stipend ghould_be given to the disadvantaged gr-
oup of children, | |

(3) The state should also take the responsibility of giving

special care in meeting the needs‘of the unwanted and neglec-

ted children of the society.
(4) The students who comes from large families that is, hav-
ing large number of children_ghould be given generous aids so

as to encourage them to continue their studies.
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VI. C- CONCLUSIONS OF THE STUDY.

The following are the conclusions derived from the
findings br the study :-
1. The comparative'study of promotion rate for the different
districts énd for whole Nagaland with respect fo sex and grade
is found more for amle for a11~the grades except grade  III.
This shows that, female in Nagaland contribute more to educat-
ional wastage as compared to male,
2. The comparative study of repatition rate for the different
diétficts and for whole Nagaland with respect to éex 1§ found
more for female as compared to male for all the grades except
grade III. This further, shoﬁs that femalé contribute more to
educational wastage in the form of repetition.
3. The comparative study of dropout rate for the different
districts and for whole Nagaland with respect to sex is found
more for male as compared to female for all the grades except
grade I. Hence, male contribute ﬁore to educational wastagevin
the form of dropout,
4, The comparative study of Promotion rate for the different
districts and for whole Nagaland with respect to school locat-
ion is found more for urban school as compared to rural Bchooi
for all the grades except grade III. This indicate that rural
schools are contributing more to educational wastage as compa-

red to.urban schools,

5. The comparative study of repetition rete for the different
districts and for whole Nagaland with respect to school locat-

ion is found more for rural school as compared to urban school



LA L

rof all the grades., This indicate that, rufal school contrib-~
~ute more to educational wastage in the form of repetition.

6. The comparative study of dropout rate for the different
districts and for whole Nagaland with respect to grade and sc-
hool 1oca£ion i{s found more for urban school as compared to
rurél'schobl except in grade I. This shows that, urban school
contribute more to educational wastage in the form of dropout,
7. The promotion rate for total Nagaland in grade I is 73.2
7% grade II is 71.85%, grade III is 72.51% and grade IV 1is 85.
26%. |

8. The repetitioﬁ rate for total‘Nagaland in grade I is 16,
59% for grade II 16.16%, for grade III 10;08% and for grade 1V
14,74%., |

9. The dropout rate for total Nagaland in grade I is 710.4%,
for grade II, 11,99% and for grade‘III,'1Tﬂh1%. E

10. The comparative study of the educational wastage in tefms
of pupil years.wasted due to dropout for the»dirferent distri-
cts and for whole Nagaland is more for female as cdmpared to
male., This shows that, female contribute more to  educational
wastage in the form of spending more pupil years due to dropout.
11, .The educational wastage'in terms of pupil years wasted due
to repetition is more for female as compared to male. Hence,
female contribute more to educational wastage in terms of pup-
11 years wasted due to repetition. | }

12, The educational wastage due to both dropout:ahd repetition
for the different districts and for whole Nagaland is more for

female as compared to male. Hence, female in Nagaland contrib-
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ute more to educational wastage in terms of pupil years wasted

" due to both dropout andlrepetition. i |

13, ' The educational wastage in terms of pdpil years wasted due
to dropout for the different districts and for whole Nagaland
with respect to school location is found more for urban school
as compared to rural school. This indicate that urban school
contribute more to educational wastage.

14, The edﬁcational wastage in terms of pupil years wasted due
to repetition for the different districts and for whole Nagal-
and with fespect to school location is found more for rural
school és compéred to urban school,

15. The educational wastage in terms of pupil years wasted due
to overall (1.e, due to both dropout and repetition) for the
different districts and for whole Nagaland is found ﬁore © for
rural school as compared to urban séhool. Hence,‘rural school
contribute more to educational wastage in terms of pupil years
wasted due to both dropout and repetitioﬁ.

16, The educationaI:Wastage in terms of pupil years wasted
due to dropout for whole Nagaland is 823 pupll years wésted.
17. The educational waStage in terms of pupil years  wasted
due to repetition for whole Nagaland is 481 pupll years wasted.
18. The educational wastage in terms of pupil years wasted due
to overall (ife, due to both dropout and repetition is 1304
pupll years wasted. | |
19, The percentage of pupil years spent in excess for the dir-
ferent districts and for whole Nagaland with respect to sex is

more for female as compared to male, llence, female contribute






o
17

-

28, The average number of pupil years Spenf by per succesful
graduate with respect to sex for the different districts and
for whole Nagaland is more for female as compared to male.

29, The average number of pupil years spent by per succesful
graduate with reépect.to school location for the different di-
stricts and for tofal Nagaland is more for urban school as co-
mpared to rural school. |

30. The average number of pupil years spent by per succesful
graduate for total Nagaland is 6 years.

343 The retention rate for different districts and for whole
Nagaland with respect to sex is found more for female in all
the grade excépt grade II. ‘ |

32, The retention rate for Nagaland with respect to school
location is found more for urban school except in grade IV,

33. The retention rate for total Négaland in grade II is 87.9%
‘for grade III 75.3% and grade IV is.6h.9%-

34, The study revealed that the holding power of primary sch-
ool system in Nagaland decreases as they proceed to higher gr-
ades.

35, The comparative study of the causal factors of educafional
wastage reveals that the most reSponsible cause of educational
wastage is economic factor which has a significance value of
59.89% followed by social factor 58.92%, poor and unattractive

'holding power of the school 54.85%, educational management:56
97% and the least being educational practice 45.36%.

36, The comparative study of the opinions for reducing educa-

tional wastage reveals that, the most important opinion for
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reducing educational Wgstége is "Teacher Training" which has é
significance value ofA65.16% followed by opinions related to
social factor 60.34% opinions related to educational practice,
56.38% educational managemeht'&8.25%~and opinions related to

"Poor and unattractive holding power of the school", bh.35%.
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SUGGESTIONS FOR FURTHER RESEARCH STUDIES.

The’following are thé suggestions made by the inve-

stigator for further research work.

(1)
(2)
(3)
(4)
(5)
)

(7)

(8)

(9)

(10)

A study on the incidence of educational wastage in middle'
schools and High schools can be taken up.

A comparative study on the causes of educational wastage
for the different districts in Nagaland.

An exploratory study into the factors effecting the effi-
ciency of primary education system in the state.

A critical study into the factors=effe¢ting teachers eff-
iciency in Primary schools.

An investigation Into the causes of poor attendance in

primary schools of Nagaland,

Comparative study of the 1ncidenée of educational wastage
among tribal and non-tribal communities in Nagalard.
A'comparative study on the causes of educatioﬁalf-Wastage
of student belohging to afluent and economically backward
families. |

Tﬁe present study is limited to Govermment Primary schools
only. Hence, similar study can be taken up for private sch-
ools in Nagaland as well.

Comparétive study on government and private primnﬁy.nchonl
with regard to educational wastage can be taken up.

A study on the effect of the physical facilities ih prim-

ary schools for retaining the students, -



(11)

- (12)

o (3)

(14)

429

A critical étudy‘of the working conditions of  primary
schools of Nagaland, |
Investigation into the extent of educational wastage and
the efficiency of Middle schools and High schools can
be taken up.

}A critical study of the commuhity participation for re-
ducing educational wastage. |

A study into the physical and academic facilities avail-

‘able in primary schools of Nagaland.



421

Brief Bio-data of the candidate.

10,

11. Teaching-experiencé

Name in full
Date of birth
Husband's name

Permanent Home
Address

Tribe

State
District
Natidnality

Present employment

Educational
Qualification

-9

..

e

.
L

RUKHONO KHATE, IRALU
25th Dec., 1957

Mego Iralu

Khonoma village, Khénoma
Angami Naga

Nagaland |

Kohim;

Indian

Lecturer, Nagaland College
of Education, Kohima

i) M.A (Education)

ii) B, Ed.
iii)

Post Graduate Diploma in
Educational & Vocational
Guidance.

1) 4 years teaching in private

school. ’

ii) 7 years teaching in Govt,

High School.

iii) Lecturing in Nagaland

College of Education since
1985 till date,



an

3.

S

BIBLIOGRAPHY.

Aggarwal J.C. & Aggarwal S.P. (1989) National Policy on Educa-
tion. Concept Publishing Company, New De1h1-11009.

Aggarwal J.C. (1987): Education in India, Policies, Programmes,
and Development., Global Perspectives. Doaba House,
New Delhi.

Aggarwal J.C. (1991): Elementary Education and Teacher Function
in India. Doaba House, Booksellers and Publishers,
1688, Nai Sarak, Delhi-~ 110006, o

AggarWal J.C (1986): School Organisation, Administration and
Management., Doeba House, Booksellers and Publishers.
1688,Nai Sarak, Delhi - 110006,

Alabama State Department,of Education (1964): Facts and Figures
’ on Dropout in Alabama. The Department.

Arun C, Mehta (1994): Efficiency and its Correlates., A Cross
State Analysis, Perspectives in Education, 1994,
Volume 10, NO.2, page 115-120, '

Ambasht N.K. (1978) : Wastage and Stagnation at Primary Stage-

of Education, Causes and Remedial measures. Paper
presented at the Seminar in Kohima, 1978,

Akono (1985) : A Study of the Factors Affecting the Dropouts
at Elementary Stage of Southern Angami in- Nagaland.

M.A. Dissertation submittpd to NEHU, 1985,
. . J :

Atma Rano, Sharma, K.D. (1995): National Policy on FEducation.
- .An Overview, Vikas Publishing House, Private Limited.




10.

1.

12,

13,

14,

15.

16.

17.

18,

_@é@Q

Best J.W. (1959): Research in Education.New Jersey, Prentice
‘Hall, Inc. Eagle Wood Cliff. 1959.

Bachman J.G., Green-and Wirtanen, I.D. (1987): High School -

Dropouts.Review of Educational Research. Volume 57,
NO, 2. Page 110- 119,

Bombay Provincial Board of Education (1941): Report on Stagna-
tion and Wastage in Primary Schools. Primary Edu-
cation Department, Bombay, 1941, ‘

3

Bareh H. (1970): Nagaland Districts Gazetters. Kohima, 1970.

Bovman Paul, H, and Matthews, Charles V., (1960)s Motivations
of Youth for Learming 3chools. U3OE Cooperative
Research Project N0.200 U Chicago Press, 1960..

page 137.

Bledsoe, Joseph C. (1959): An Investigation of Six Correlates.

of Students Withdrawal from High School.I~Journal,; ;f

of Education and Research. 53 : 3-~6, 1959.:_~/

Bureau Of Economics snd Statistics (1970) : Evaluation Study
of Wastage at Primary School Level in Andhra Pra-
desh, Hyderabad. Department of Plamning, A.P.

Best, J.W. and Khan J.V (1986): Research in Education. Prenti-
ce Hall Of Indie, Private Limited. 1986,

Bedekar V,H. (1982): How to Write Assignment,Research Papers,
Dissertations and Thesis., Kana Publications, 1982,

/

-



190

20.

22.

25.

24,

25.

26,

27.

28,

B2t

Baljit Singh ( ): Economics of Indian Education. Meenakshi

Prakashan , Meerut. New Delhi.

Barpujari, H.K. ( ): Problems of Hill Tribes. North East
Frontier, Volume I & II. Lawyers Book Stall, Gauhati.

Block, E.B, Covill- Servo,J, and Rosen , M.F. (1978)s Failing
Students- Failing Schools; A Study of Dropouts and
'Discipline in New York State, Rochester. New York
State Wide Youth, Advocacy Project. 1978.

Buch M.B. (1974): A Survey of Research in Education. Baroda,
The centre of Advanced Study in Education. 1974,

Buch, M.B. (1979): Second Survey of Research in Education.
‘ Society for Educational Research and Development
Baroda, (Indla) 1987,

Buch, M.B. (1987): Third Survey of Research in Education. NCERT,
New Delhi.

Buch, M.B. (1997): Fourth Survey of Research in Education.Vol. 2.
NCERT, New Delhi, 1991,

Borkotoky, S.D. (1978): Stagnation, Dropout, Wastage ; Causes
and Remedial Measures. Paper presentation in a Sem=
inar at Kohima. 1978,

Brimer, M.A. and Pauli (1971): Wastage in Education.A World
Problem: Published in 1971, UNESCO, Geneva.

Bombay Municipal Corporation (1956): The extent. and Causes of’
Non-attendance of children Under Combulsory age
group in 10 different Localities in Greater Bombay.
Primary Education Department, Bombay, 1956.




&

™
5
\n)

29. Brown, G.H., Rosen,'N.L., Hi11,S.T. and-Olivas (1980): The
Condition . of Bducation for Hispanics Americans
Washington D.C., U.S. Government Printing Office,

30. Borus, M.E. and Carpenter S.A.(198L): Choices in Education.
Youth and Labour Market. Page 81- 110, Kalamazoo,

M.I., W.C. Upjohn Institute of Employment Research.

31, Connecticut Commission on Civil Rights (1959): Comparative '
Study of Negro and White dropouts in Selected con-

necticut High schools. The committee. 1959.

32.Chickermane, D.V. (1962):A Study of wastage in Primary Educa-
tion. Education and Psychology Review, Volume 11,

January 1962 page 20-21,

33. Choudhury, P, (1965 )ﬁ Report of the investigation into the '
- problems of Wastage and Stagnation in Primary sch-
ools in the district of 24 parganas. 1965. p 6,

34, Coombs and quley_w;(1968):_Droppﬁt in High School and, After .

School. American Research Journal, 19368. . pp 343-363.

35, Carventes (1965): The Dropouts : Ann Arbor. University of . ..
Machigan, Michigan, Machigan Press.

36, Chalam K.S (1984): Educaticn, Earning and Occupation of Wea-
lkerr Castes. Journal of Highg;/Education, Spring
1984, :

37, Chalam K.S. (1978): Attitudes of Villagers towards Education.

A case Study of a3 Village in Andhra Pradesh, Indian

Journal of Adult Education, August, 1978, g



38.

L&Y
0

40,

41,

L2,

b}.

Ll

L5,

L6,

Choudhury B. (ed.} 1982): Tribal Development in IndiéyProblems.
and Prospects, Inter- India Publicatiom , Delhi.

Chalam K.3: (1987): Rducation and Weaker Sections. Inter-
India Publication, D-17, Raja Garden Exten. New Delhi
110015, India, 1987, |

Directorate of Economigsand Statistics, Government of Nagaland :
(1991 ): Statistical Hand Book of Nagaland, 1991,
Kohima.

Directorate Of Education-(Research Unit), Bombay : Wastage and

Steaneation in Primary Schools, Report of Summéry,
Indian Jourral of Educational Administration and
Research, Autumn, 1960, p- 13, ‘

Dresher, Richard H. (1954): Factors in Voluntary Dropouts,
Personnel and Guidence Journal XXXII, January
1654 page 287~ 289,

Dillon, Harold, J. (1949) : Early S 1 Leavers - A Major
Educational Problem, Publication NO, 401, National
Child Labour Committee, Oct, 1949,

Delaney cohn F, (1950): That Vacant High School Seat. American
School Board Journal CXXI, Nov. 1950 p. 22-23,

Debey S.M. (1978): North East India. A scciological Study.
1978, page-125,

Deo Nukhu (1977): Education Statistics in Brief.(1976-°77).
Directorate of Education, Nagaland. 1977.



L7.

L8,

L9,

50,

51,

52.

fu27)

Directorate of Education Nagaland (1982): Statistical

Handbook for Nagaland, 1982, Page 75-78,

Directorate of LEducation, Government of Maharastra, ( )

Report of an investigation into the problem of

Wastage and Stagnation in Poona district.

Dhar T.M. (1978): Non- Formal Education-:An Alternative to

Universalisation of Elementary Edﬁcation. Journal
of Indian Education, Volume 4, 1978,

Dilip Kumar Basu and Richard Sisson (Eds): Social and Econ=- -
| omic Development in India, Sage Publication, New
Delhi, 1986.

Lkstrom,-R.B, Goertz, M.E, Pollack, J,M and Rock U,A. (19860)
Who Drop out of School and Why ?. Findings from
National study. Teaéhers'College Record. Vol., 87.
pp 356 - 373. B |

Eliot, D.S. (1978): Delinquendy and School Dropout. In crime,
in Soctiety, Edited by Savitz and N. Johnson, New
York, John Wiley and Sons, 1978,

3. French J (1965): High School iropouts of high Ability. Vo-

cationnl Guldannce Quaterly, 196%, Vol, 14, p. 123~
126, ‘ |

Fromkin J.T, e tal (Eds) : Rducation as an Industry. Cambri-

: -
dge, Mass, NBER, 1976,






6l

65,

66,

67.

68,

69 .

70‘

7.

72,

429

A

Graves, M.F (1964): Dropout Study, White Plains, N,Y Public

Schools. White Plains Board of Education, 1964,
(Mimeographed).

Greathouse, L.M (1964) : Thé Southern Appalachian Dropout Stu-

Govinda R.

Government

Government

Governmnent

Government

Government

dy 1962~ 63, Berea College, 1964. (Mimeographed).

Gold, M, and Mann, D.W_, (1984): Expelled to a friendlier Place.

A 5tudy of Effective Alternative Schools, Ann Arbor,
University of Machigan. Machigan Press, 1984,

Vergeese, N.V (1992): Quality of Primary Education.,

An Emperical Study. Journal of Educational Planning
and Administration, Vol. VI, No.I, January 1992,

of India (1929): Review of Growth of Education in
British India. 1929 p. 345. |

of India (1928) : Memorandum on the Progress of Edu-
cation in British India between 1916 - 1926, Delhi,
1928,

of India , Ministry of lducation ; Report of Educa-
tion Commission 1964- 19€6. Education and National
Development, Vol.3 page 18,

of India (1970): The Constitution.of India; The
Managers of Publication, Delhi -6, 1970,

of India (1953): First Backward classes CommisSion
Report, Wew Delhi 1953,




3

7% . Government of India Publication (1929): Report of Hartog
Committee. Calcutta Superitendent, Government

Printing Press,v1929. Page- 48,

=l . Government of India Publication: First . five Year Plan 1051 -156,
New Delhi Planning Commission. Page 527.

75. Government of India Publication: The Progress of Education in
India, 1937~ '47. Decenial Review, Vol.,I, Delhi
Central Bureau of Education,'

76. Government of India Publication :lndien FSducation in'1922--'2}_J
Calcutta Central Publication Branch. 1924, Page 75-78.

77. Hutton J.H. (1969): Angami Nagas.Oxford University Press, 1969,

78. Hiriyaniah, K.M, Madam, K.C,, Gupta J.K. (1981) : Stagnation

and Dropout at Primary stage, NCERT, New Delhi,
1981,

79. Haddad W.D. (1979) : Educational and Economic Effects of Pra-
motion and Repetition Fractice. Staff Working Com-
mittee paper NO., 319, World Bank, Washington DC.

80. Harbiason F. and Myer, C.A : Education; Mggpgﬂgr and Ecopnomic .-
G 1‘ov\'."c_h_= '

81. Heaton R.C., Safer, D.J,, Allen R.P., Spinafo, N.C. and Pruno,

F. (1976) ¢ A Motivational Envitronment for Behaviou-
rally Deviant Junior:Hish School Students. Journal .
of Abnormal Child Psycholoégy. 1576, Vol. 4, p. 26L-

275« ’ ‘




82. Hav1churqt R.J, Bowman, P H.; Liddle G.P, Matthews c.v, and
Pierce J.V. (1962) : Growing up in River City.

New York, Wiley, 1962.

83. Hollinghead, August B. (1949): Elmtown's Youth. The Impact of
Social - Classes on Adolescents, Wiley 1949, P, 480,

. ' ‘ ; .
84, Johnson, lyndon B. (1965): Message to Congress quhington Post,
| January 13,-1965,

85, Jones, Wallace (1964): The School Dropout in Lousiana, 1963-64,
‘ Bulletin NO, 102€&, Lousiana Dcpartment of Public
Education, 1964, :

86. Jandhyala B.G. Tilak ( ) : Education for Development in
Asla. Sage Publication .India, Private Limited,. _
M- 32, Greater Kailash Market, New Delhi- 110048,

87. Jandhyala B.G, Tilak (1982): Wastage in Education in India,
A case Study., Indian Educational Review, Vol. 37,
NO.2. 1982, page 58- 8%, =

89, Kennedy, Paul D. Study of Hibbings, Minnesota High School
Dropouts, 1956~671, Hibbings Board of School Educa-
tion, 1962, (Mimeographed). ‘

90. Kamat A.R. (1971 ):Statistical [Measurement of Educational Was-
tage. A Review -of Methodologies. Asian Institute
of Educational Planning and Administration, New Delhi.
19717, (Report of the Regional Training Seminar on
Bducational Statistics), New Delhi,;Deco'7—8, 1970,




91.

9&.

97.

98,

Koratuden (1985) : Investigation into the Causes of Wastage
and Stagnation in Primary S5chools at Mokokchung
Town. M.A., Dissertation Submitted to NEHU, Shillong

1985.

Kundu and Chakraborti (1977): Wastage in Primary Schools. A
Psycholegical Study. Indian Educational Review,

Volume, 12. page 87- 93.

Khandekar, M (1974): A Study of Dropout.Journal of Social
change, Volume, 34, page 367-385,

Kaplan, J.L and E£.D. Luck (1977): The Dropout Phenomenon as
a social Problem., Educational Forum, Vol.47
page 41- 56, 1977.

j.- Kolstad, A.J., Owings J.A. (1984): High School Dropouts Who

Change their minds About School. A Paper Presented

at the Annual Meeting of the American Educational

Research Associlation. San Francisco, April 1986,

Kelly Veldman D.J. and Mcquire (1972): Multiple Discriminant
. Prediction of Dilinguency and School Dropout.Jou-

rnal of Educational and Psychological Measurement
1972. '

Kochhar 3.K. (1981): Pivotal Issues in Indian Education;
Sterling Private Limited. 1981,

Kabra G.D, (1984) : Development of Weaker Sections, Inter-
India Publications, New Delhi, 198L4.




Y9,

10

0.

107,

102,

’] 030

104,

105,

106,

10

70

7o

@33

Los Anpeles City School District. (1965): Dropouts Versus
' Graduates. Report NO. 266, The Districts. 1965.

Loyd D.M. (1978): Prediction of School Failures from III Grade
Data. Journal of REducational and Psychological

Measurement. Volume 38. page 1193-1200, 1978.

Lokesh Youl (1984); Methodology of iducational Research;
1984, page 81,

Leyi M.D. (1971) : Determirants of Primary School Dropouts
in Developing Countries, Comparative Education,

Rev. 15, page 44L=58,

Lakhmi (1989) : Challenges in Indian Education. Sterling
Publishers Private Limited. 1989,

Maryland State Department of Education., (1963): Our Dropouts,
What can the School Do?. The Department, 1963,
page 48,

McCreary, W.H., and Kitch, D.&. (1963) : Now Hear Youth. Cali-
‘fornia State Department of Education, 1963, '

Miller, S.M., (1963): The Syracuse_ﬁrqpout;Syracuse Youth
Development Centre. 1963, '

Mani (1980): School Dropout in Slums, Spotlight on Madras
Social Welfare. Journal of Social Change. Sept.
1980. '

Moos and Moos 3.5. (1978): Classroom Social Climate and Stu-
dents Absence and Grade, Jourmnal of Bducational
psvchology. 1978, page "63-268



109. Moritzs D.i. (1977) :

G43k>

Socior economic and School Related Fac-

tors as Predictors of Hi[h 3chool Dropouts, Cate-
gorised by Race and SeX. Unpublished Doctoral
Dissertation. University of Kansas. 1977.

110. Masavi (1976): Wastage and Stapnation in Primary Education

Among Tkibals of Gujarat. 154 Tribal Research and
Training Institute, Gujarat Vidhyapith, Ahmedabad.
1976.

- 111 .Naik J.P.(1975) : Clementary BEducation in India., Allied Publi-~

112,

113,

14,

115.

117.

118.

sher, Private Limited. Delhi, 1975.

Nachman Leonard, R. and Others (1963) : Pilot Study of Ohio
High School Dropouts. Ohio State Department of Edu-

cation, 1963, Page 56.

National Committee on ilmployment of Youth (1964): Getting Hired,
Getting Trained. The Committee., 1964, (Mimeographed).

Neill 3.8. (1979): Keeping Students in School., Washington D}C.
American Association of School Administrators, 1979.

Natriello, G. €1982) : Organisational Evaluation System .. of
Student Dis-engapement in Secondary schools. Final

Report to Naticnal Institute of Education. St. Louis
Washington University, 1982.

NCERT (1961) : First Year sook of Education, 1961,
NCERT (1964) : The Second Year Book of Lducation 1964,
LA

NCERT (1966): Zducational Wastage and Stagnation in India.
(C.L. Sapra) 1966,



55

115, NCERT (1970) * Educational Wastage at the Primary Level- A
Handbook for Teachers.:

120. NCERT (197C) : National Conference on Action Programmes for
Reducing w#astage and Stagnation at Primary Level,
1970,

127, NCERT (1977) Indian kducational Review. Anril 1977. Page 87-89.

122, NIEPA (1991): Journal of Zducational Planning and Administrat-
ion. Volume 5, NO. 2, April 1991.Page 173-183,

123, Punalekar, S.P. and others (1975): Social Dropouts Among Hari-

jan Children : Causes and Cure, Central Institute
of Research and Training in Public Cooperation,
New Delhi, 1975, '

124, Premi M.K. (1972) : Educational Planning in India. Sterling
Publishers, New Delhi, 1972,

125, Provincial Board of Educatioh, 3ombay, Report on Stagnation

and Wastage in Primary Schools. Bombay, Government
Printing and Stationary, P3. '

. 126, Pathy M,K. A comparative Study of the Attitude of High School
‘ Dropouts Towards School Subject, Subject Teacher,
and Subject Achievement.'Journgl of Educational
Research and extension, Vol. 25, NO., 3 p-158,

127. Project of American Research Association. Encyclopedia of Edu-

cational Research. Fourth Edition. The Macmillan -
Limited. London, Page- 1312~ 1314,

—
’

128. Pallas A,M. (1984): Determinants of High School Dropouts.

Ph.D. Dissertation, John Hopkins University, -
Department of Sociology, 1984.



U386
M.E. (1963): A study of Selected Characteristics
of Disabled Readers in._the Ninth Grede of a large
Urbap Population ip Georgla. Doctoral Dissertation.
University'qf Georgia, 1963.

129.penningroth,

130. Pandit H.N. (1969): Measurement of Cost Productivity and
Efficiency of Education. NCERT, 1969.

131. Penty Ruth C (1956) : Reading Ability and High School Drop-
outs. Teachers College, Columbia University, 1956

p"' 930

132, Pearl, Authur, (1962): The School Dropout Problem., Rochester,
Part I, New York State Division for Youth, 1962.

133, Pallas, A.M (1984): Determinants of High School Dropouts.
Ph.,D., Dissertation, John Hopkins University, De-
partment of oociology, 1984, :

134, Psacharopoulos, G, and Woodhall, M (1985): Education for Dev-
elopment. A world Bank Publication, Oxford Univer-
sity Press, 1985, '

135, Prakash Singh (1972): Nagaland. First Edition 1972, Published-
by Director, National Book Trust, India, A - 5,
Green Park, New Delhi ~16, Printed ar Sanjay and
Printers,

136, Royshilla, 5.M (1981): Problem of School Education in Nagaland.
Thinkers Forun, Nagaland Kohima 1981 Page 24,

137. Rawat, D.S, Gupta, S.L (1970): Educational Wastage at Primary
"Level., A hand book for Teachers,; NCERT (1970).




138,

139.
140,

141,

142,

143,

144,

145,

146,

hzza

Rawat, D.S, Goyal, B.R (1971): Educational Wastage at Primary
Level, A hand book for Supervisors, NCERT 1971,

Ramayana (1978): Sociological Implication of School Dropouts
in Maharastra, Journal of Social Change 1978,

Ram Kumar>E.R (1980): Dropout Dilemma. The Illustrated Week-
ly of India C. 112 Page 23-29.

Bhat R.L and Effat Yasmeen (1995): Economics of Wastage in
Priméry Education. A case study of Kupwara Distr-
ict in Jammu and Kashmir. Journal of Educational
Planning and Administration vol VIII, NO.4, Oct.
1994, Page 457 - L62,

Rajaiah B (1987): Economics of Education., Mittal Publication
B-2/19B, Lawrence Road Delhi-110035 (INDIA).

Shantha Mohan M (1992): Compulsory Primary Education. A right
or Previledge, Perspective in Education vol VIII,
19929 )

Solon Karthak (1978): An Investigation into the Causes of
. Wastage in Primary Education in the North Distr-
ict in Sikkim. M.A Dissertation Submitted to NEHU,
Shillong 1978, ' -

Sapra- C.L (1980): Demographic and Educatlonal Statistic in
India, NIEPA, NMew Delhi 1980,

Schneller, Pete (1962): Unwilling Learner and Dropout Study,
1958 ~ 1961, Ballard High School, Seattle, Washlng-
ton, 1962 (Mimeographed)




147.

148,

149,

150.

151,
152,

153,

15[*.

155,

438

Schreiber, Daniel (1963): Juvenile Delinqguency and the Schopl
Dropout Problem, Federal Probation September 1963.

Silverstone, L. and Hoyt, C.G. Bridgeport Connecticut (1963):
School Dropout Study. A Preliminary Report. Bridge-
port Board of Education, 1963,

Swanstrom, T.E. (1963): Out of School Youth., February 1963,
Part II., U.S Department of Labor, 1964,

Sharma R,C and Sapra C.L (1969): A Study on Wastage and Stag-
‘nation in Primary and Middle Schools, NCERT, New
Delhi.

Santosh Patal (1991): Tribal Education in India.A Case Study.
Mittal Publications, New Delhi ~ 110059, 1991,

S. Laksmi (1989): Challenges in Indian Education, Sterling
Publishers, Private Limited. New Delhi, 1989.

Tewari R.,P ( . ): Development and Problems of Education
in North East India,Akash Book Depot, Shillong
-~ 793003, ‘ '
Torsten Husen T, Neville Postlethwalte ( - )s The Inter-

national Encyclopedia of Educafion, Volume 9.
page 5551-5553,

Tennessee State Department of Education (1963): Dropout and

Improved Census Enumeration., The Department.
(Mimeographed).

U.S. Department of Commerce (1962): Factors related to Co-
llege Attendance of Farm and Non-Farm High School
Graduates, GPO, 1962. Page 18,




156. U.S. Departmert of Health, Education, and Welfare (1962):
Holding Power of U.S. School Rises.In School Life.
USOE, 1962. '

157. U.S. Department of Labor (1962): _Counselling and Employ-
ment Service  for Youth, Bureau of Employment Se-
curity, 1962.

158, U.S. Department of Labor (1964): _Worth of Education, Youth
Employment., The Department. 1964,

159. UNESCO (1972): Wastage in Education : A World Problem, A
Statistical Study of Wastage at School. UNESCO Office,
of Statistics. Paris- Geneva., 1972,

160, NNESCO (1970): The Statistical Measurement of Educational
Wastage, Paris 1970, '

161, UNESCO (1979): Wastage in Primary Education.A Statistical
. Study of Trends and. Patterns in Repetition and Drop-
out. CD/BIC/ CONFINTED.

162, UNESCO Hand Book €1991) : Micro Level. Educational Planning

“and Management. UNESCO Principal Regional Office
for Asia and Pacific, Bankok 1991,

163. Veena D.R. ( ) ¢ Education and Economic Growth, Published
by S.B. Nangia for Achish Publication.

164, Van Fleet A, (1977) :- Children Out of School in Ohio.
Cleveland Ohio, Citizen Council for Ohlo Schools.
1977. ERIC Document Reproduction Services NO, ED
152896,




165, Veda Prakasha (1964) : Stagnation and Wastage. The Indien
Year Book. Elementary Education, New Delhi,
NCERT, 1964 p - 133.

166, Venkata Subramanian (1976) : Action Plan to Reduce Wasta-
ge. The Hindu, Madras, India, 21 Dec, 1976,

167, Wamer, W, Lloyd, Havighurst, Robert J. and Loeb Martin B.
Who Shall be Educated?. New York, Harper and
brothers. 1944,

168, Whitmore P.M. and Chapman P.W, (1965) : Dropout Incidence
"and Significance at Modesto High Schools, 1964
to '65. Modesto, California, 1965 (Mimeographed)

169, Woollat Lome H. (1961) : Why Capable Students Drop Out
of High School. B Nat Assn Sec Sch Prin h5 1=
8; 1961,

170. Young Joe M, (1954) : Lost, Strayed or Stolen. Clearing
House 29; 82 = 92; 1954,

171, Young A. (1971) : Employment of High School Graduates
and Dropouts. Monthly labor Review, 1971,
91“1 33 -380

REHU LIBRARY
Acc. No......\0.22, 37____“

Acc. by .......... Mﬁl./ W..-.
Date ctereeittitereeeesnsen
Class bY...covieieninerinernn poron
Sub Heading by ............. - cast
Enter by...ovvi e, ———

Vranscribed ) AT |



APPENDIX - A

PUPIL'S ENROLMENT DATA FOR TWO CONSECUTIVE YEARS i.e, 1991 & 1992 AND REPEATERS OF 1992 FOR

THE DIFFERENT DISTRICTS WITH RESPECT TO SEX AND SCHOOL LOCATION,

KOHIMA RURAL 1991
Names of sampled | Grade I - Grade II Grade III . Grade IV
Rural GPS in Kohi- ‘
|ma district : Male |Female|Total| Male|Female|Total | Male |Female|Total [Male [Female|Total
1. Zani 3 3 6 3 4 7 4 3 7 1 6 7
2. Sarbura 18 20 38 20 | 11 31 19 | 18 37 12 15 27
3, Khonoma 20 10 30 19 | 16 35 15 | 11 26 | 10 12 22
L. Seithekie 10 2 12 10 | & 14 10 | 4 14 2 A 6
5, Pudam Pukhuri 12 7 19 11 | 15 26 19 | 10 29 11 13 24
6. Kacharigaon- 8 9 17 7 9 16 17 A 21 9 13 24
7. Benreu 6 9 15 12 | 9 | 21 9 |14 23 s | 10 | 15
8. Punglwa i6 | 10 26 23 | 25 | u8 18 | 14 32 110 | 10 | 20°
9. Dungki 2 5 7 31 7 10 6 L 10 8 > 10
10. Pfuchama 3 9 12 51 9 14 3 |12 15 3 | 16 | 19
11, Viswema 7 7 14 9 6 15 3 6 9 b 14 18
12. Jakhama 6 8 14 10| 9 19 10 9 19 5 - 13
13, Phesama 9 14 23 10 9 19 13 8 21 6 7] 13 a
14. Tesophenyu 1 9 10 4| 6 10 4 | 10 14 4 4 8 .
15, Kontsunyu 15 | 15 | 30 9 | 21 30 7 | 12 19 4 4 8 h
16, Tsemenyu 3 14 17 5113 18 7 [ 10 17 . 8 12 20
17. Kohima Village | 10 | 11 21 8 | 10 18 10 | 18 28 11 | 11 22 )
18. Chedema L7 10 17 2 8 10 6 | 14 20 A 10 14
Total 156 1172 |328 | 170 1191|361 |180 |181 (361 [118 | 170 l288




KOHIMA RURAL 1992

‘7Names of sampled Grade I Grade II Grade III drade IV
Rural GPS in Kohi- :

ma district Male |Female| Total | Male |Female| Total| Male |Female| Total| Male [Female| Total
‘1. Zani 8 4 12 4 5 9 2 6 8 4 2 6
2. Sarbura 17 13 30 15 |12 27 10 7 17 10 8 18
3, Khonoma 20 10 30 15 113 28 12 8 20 17 12 29
L, Seithekie 11 3 14 L - 4L L - 4 L > 6
5, Pudam Pukhuri 10 10 20 10 |14 24 13 | 14 27 9 11 20
6. Kacharigaon 7 11 18 5 6 11 11 7 18 13 10 23
7. Benreu 7 8 15 9 [11 20 12 6 18 5 15 20
8. Punglwa 11 7 18 16 | 11 27 19 | 11 30 11 10 21
9, Dungki 2 11 13 4 A 8 5 8 13 71 s 13
10, Pfuchama 5 6 11 5 9 14 3 |11 14 7 10 17
11, Viswema 3 p) 8 7 9 16 5 3 8 2 16 18
12. Jakhama 3 9 12 6 6 12 6 7 13 8 = 15
13, Phesama 11 10 21 g8 |10 18 9 |17 26 b 5 | 9
14, Tesophenyu 4 14 18 5 7 12 5 9 14 4 6 10
"~ 115. Kontsunyu 3 7 10 5 110 15 2 |10 12 7 6 12
16. Tsemenyu 3 15 18 6 9 15 7 | 10 17 15 13 -8
17. Kohima Village 7 12 19 11 14 25 21 17 38 14 16 30
18. Chedema 6 15 21 3 17 20 4 {15 19 | 1 6 7
Total 138 170 | 308 1138 167 305 150 {166 316 | 142 | 160 |302




KOHIMA URBAN. 1991

\H-)

Names of sampled Grade I Grade II Grade III Grade IV
Urban GPS in Kohi- :
ma district Male | Female|Total | Male |[Female|Total | Male Female|Total| Male {Female]| Total
1. Dimapur 32 18 50 | 30| 19 b9 | 20| 24 | a4 22 | 20 b2
2. Burma Camp : .
Dimapur 15 4 19 2 3 5 2 5 7 4 4 8
3. Purana Bazar
Dimapur L9 45 94 30 27 57 29 37 66 LO %0 70
4,, Chandmari Kma 12 8 20 14 6 20 11 8 19 10 5 15
5. PWD Colony Kma 36 19 55 36 26 62 63 30 93 17 19 36
6. Kohima Town 25 20 L5 50 35 85 L 22 66 43 32 75
7. Zubza 14 16 30 7 6 13 11 15 26 5 9 1k
8. Aradhura Kma 14 16 30 6 4 10 10 8 18 6| 6 12
9, Daklane Kma 2 2 L 2 5 7 7 6 13 5 5 7
10, Naga Bazar Kma 7 7 14 6 6 12 14 L 18 3 3 6
11. Choto Bosti Kmaj 6 L 10 7 7 14 10 8 18 o1 2 " 11
12. Kezo 45 25 70 32 35 67 39 35 74 45 26 71
13, Peren 2 7 12 9 13 22 5 12 17 11 3 14
14, Jalukie 26 28 54 23 25 48 21 30 51 20 o4 Ll
{15. Nsong 19 12 31 21 14 35 115 L 23 18 22 40
16, Heningkunglwa 20 4L 24 12 13 25 15 18 33 6 9 15
17, BayavB Kma 23 19 42 | 12 8 20 9 | 11 20 10| 16 26
18, Notun Bosti Dmp| 14 4 18 1 3 4 1 3 L 2 3 5
Total 364 | 258 622 | 300 | 255 555 | 327 | 282 | 609 278 | 233 511




KOHIMA URBAN 1992

Names of sampled Grade I Grade II Grade IIX Grade IV
Urban GPS in Kohi- .
ma district Male |Female|Total | Male [Female|Total | Male |Female| Total] Male|Female)Total
1, Dimapur 20 10 30 10 15 25 25 20 45 20 10 | 30
2. Burma Camp Dmp 3 10 13 5 4 9 - 5 5 21 .6 | 8
3, Purana Bazar : _
Dimapur Lk 28 72 36 26 62 36 32 68 30 29 59
4, Chandmari Kma. | 23 7 | 30 10 | 10 20 | 13 | 11 | 24 10 5 | 15
5. PWD Colony Kma.| 32 27 59 36 13 49 31 21 52 34 23 57
6. Kohima Town 26 19 45 36 16 52 L3 20 63 17 19 36
- 7. Zubza 12 9 21 12 9 21 4L 9 13 5 8 | 13
8. Aradhura Kma, 11 16 27 9 7 16 8 7 15 7 6 13
9. Daklane Kma. 9 6 | 15 10 3 13 | 5 7 1. 12 5 9 | 14
10, Naga Bazar Kma. 8 7 115 9 7 16 9 4 13 12 3 15
11, Choto Bosti Kma 5 6 11 10 5 15 11 9 20 6 4 10
12. Kezo 28 27 55 23 28 51 L 28 72 28 36 6L
13, Peren 8 6 14 9 9 18 4 11 15 5 9 14
14, Jalukie 30 26 56 28 31 59 20 16 36 23 27 50
15, Nsong 17 16 33 19 8 27 14 13 27 15 14 29
16, Heningkunglwa 8 5 13 7 12 19 11 7 18 8 7 15
17. Bayavlh Kma, " 14 10 24 7 14 21 8 10 18 5 7 12
18. Notun Bosti Dmp| 2 4 6 2 2 4 2 2 4 2 2 A
Total . 300 239 1539 278 | 219 497 | 288 | 232 | 520 234 | 224

458




KOHIMA RURAL REPEATERS 1992

oA

Names of sampled Grade I Grade II Grade III Grade IV
Rural GPS in Kohi- : ‘
ma district * Male |Female |Total | Male|Female|Total | Male |Female| Total Male |Female| Total
1. Zani 3 - 3 1 1 2 - 1 1 1 1 2
2. Sarbura 2 L b6 4 2 6 2 1 3 1 5 3
3. Khonoma 5 2 7 7 3 10 - 1 1 3 2 5
4, Seithekie . - - = - - - - - - - - -
5, Pudam Pukhuri 2 3 S 3 L - 7 3 L 7 1 1 5
6., Kacharigaon 2 L 6 1 2 3 5 - 5 3 3 5
7. Benreu - 2 2 3 3 6 3 3 6 2 1 3
8., Punglwa - 1 1 - - - 2 1 3 o | 1 3
9, Dungki 1 3 4 2 1 3 3 3 6 1 _ 1
10. Pfuchama - 1 1 1 2 3 2 2 L I 7 11
11, Viswema 1 1 2 2 2 L - 1 1 1 6 7
12, Jakhama - - - - 1 1 3 L 7 L L 8
13, Phesama 3 5 8 2| & 6 3 5 8 R 3
14, Tesophenyu - 5 5 - 2 2 1 3 L 1 3 L
15, Kontsunyu - 2 2 1 4 > 3 4 7 9 1 >
16. Tsemenyu 1 2 3 - - - 1 > 3 - . -
17. Kohima Village | . % 4 8 Ly 3 6 9 15 3 | 4 .
18, Chedema 3 7 10 - 4 4L 1 4 5 1 _ ;
___Total 27 | 42 69 | 311 4o 71| 38 | us 86 31 | 37 68




KOHIMA URBAN REPEATERS 1992

W

Names of sampled
Urban.GPS in Kohi-
ma district

Grade I
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Grade III
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" Male

Female

Total

Male
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Total
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MOKOKCHUNG RURAL 1991
ngﬁ’?-isi 8§ssﬂp1~14§§o- Grade I Grade II Grade IIIw Grade IV
kchung district Male [Female{Total | Male|Female|Total | Male|Female| Total | Male| Female [Total
1, Longsa 20 5 25 12 18 30 8 10 18 7 5 12
2., Kumlong 6 7 13 11 9 20 7 8 15 10 12 22
3. Alichen 7 7 14 ) 7 12 p) 5 10 7 7 14
L, Kubza 6 7 113 5 L | 9 9 M 20 | 15| 12 | 27
5., Mangta 10 5 15 6 4 10 5 4 9 7 L 11
6. Langmendon 14 19 33 12 10 22 11 17 28 K 6 15
7. Kangtseng 15 13 28 14 17 | 31 16 18 34 16 20 36
8. Khunsa 01d 5 7 12 9 6 15 3 7 10 5 5 10
9. Ahaki 6 9 115 9 8 | 17 3 3 6 5 4 9
Total 89 79 {168 83 . 83 {166 67 83 150 81 75 {156
MOKOKCHUNG _RURAL 1992

Names of sampled Grade I T Grade 1I Grade III Grade IV
Rural GPS in Moko-

kchung district _Male |FemalejTotal } Male| Female|Total | Malel Female]| Total | Male|Female| Total
1. Longsa g 11 20 16 7 23 10 7 17 7 8 15
2. Kumlong 6 8 | 14 8 7 | 15 10 | 10 20 8 7 15
3. Alichen 9 5 14 7 5 12 7 8 15 6 5 14
L, Kubza 9 4 13 7 6 13 6 10 16 10 11 21
5. Mongta 11 6 | 17 7 6 13 4 9 13 5 5 10
6. Longmendon 12 10 22 12 14 26 13 13 26 7 14 18
7. Kangtseng - 12 13 25 13 10 23 9 14 23 13 15 28
8. Khunsa 01l1d - 7 7 5 6 11 5 8 13 4 6 10
9. Ahaki 7 5 12 8 8 16 9 6 15 L 7 14
- matal 75 69 1144 | 83 | 69 |152, | 73 85 |158 | 64 | 75 [139




VIII

MOKOKCHUNG _URBAN 1991 e
&dm%mmmm wumamwmwn | Grade I Grade II Grade III Grade IV
kchung district Male |Female|Total [Male m,mam..,rm Total | Male (Female {Total [Male |[Female |Total
1, Mongolemba 2 3 5 9 8 17 5 10 15 12 10 20
2., Changtonva 15 13 28 13 16 29 17 11 o8 | 21 20 41
3, Sabangya 7 8 15 9 [ 7 16 8 6 14 8 9 17
4, Tuli 5 6 | 11 11 14 25 10 14 24 12 16 28
5., Chuchuyimlang 10 10 20 12 13 25 15 20 35 13 22 35
6. H.S. Colony 16 14 | 30 15 | 10 25 | 10 ] 12 22 | 13 | 15 28
7. Kobulong 7 12 19 6 8 14 9 6 15 6. 6 19
8. Chuntia 8 5 13 8 8 16 8 8 16 5 6 11
9, A & B Sector 4 7 11 3 6 9 3 5 8 3 7 10
Total 74 78 1152 86 90 178 85 92 177 93 | 111 204
MOKOKCHUNG _URBAN 1992
wwwmw mwmmwﬂvw%ou Grade I : Grade I1 Grade III Grade IV
kchung district Male | Female {Total | Male {Female [Total [ Male|{Female |[Total |Male|Female |Total
1. Mongolemba 13 6 19 4L 4 8 10 11 21 8 8 16
2. Changtonya 15 14 29 17 14 31 15 16 31 19 11 30
3, Sabangya L 10 14 7 6 .13 9 6 15 7 7 14
by Tuli 9 6 15 8 4 12 9 9 18 | 10 | 11 21
5. Chuchuyimlang 14 8 22 5 15 20 12 14 26 16 15 31
6. H.S. Colony 20 | .15 35 | 11 15 26 12 11 >3 13 12 Py
7. Kobulong 6 6 12 10 6 16 7 6 13 - L A
8. Chuntia 5 7 12 5 A 9 8 12 20 10 15 25
9, A & B Sector 2 3 5 1 5 6 4 6 10 > 5 -
mo*n 78 75 153 68 3 141 86 75 161 85 88 173
‘ §

R s TP




MOKOKCHUNG RURAL REPEATER 1992

gﬁ;oépgmﬁlpﬁko- Grade I Grade II ’ Grade III Grade IV
kchung district Male |Female|l Total | Male |Female [Total | Male |[Female Totall Male Female |Total
1. Longsa - - - 4 3 7 1 21 2 T

2. Kumlong 1 2 3 3 2 | 5 | 2] &4 6 | 3| 3 6

3. Alichen 2 3 5 3 2 s | 2] 3 5 > | - >

4, Kubza 3 1 4 1 - 1 2] 2 4 L | 2 6

5, Mongta 2 1 3 3 | 1 L 1] 2 3 1 | 2 3
6. Longmendon - 2 2 - 1 1 1] 1 5 PR 5

7. Kangtseng 2 1 3 1 2 | 3 | 1] 2 3 2 | 3 5 |
8. Kmmnsa 01d - 2 2 2 1 3 - 13 s _

9. Ahaki - - 1 - - - = 1- 2 - 2 Loy 4
Total 10 |12 |22 |17 1 12 l29 113 {19 132 | 14 t16 |30
MOKOKCHUNG URBAN REPEATER 1992
Nemes Séssii‘p&iio-  Grade I | Grade II Grade ITI Grade IV |
kchung district Male |Femalel|Total | Male |Female|Total |Male |Female| Total | Male [Female [Total |

1. Mongolemba 2 1 3 4 - 4 3 p) 6 4 3 7
2. Changtonya 1 2 3 -1 2 2 4 1 5 ] 5 3
3, Sabangya 2 - 2 2 1 3 - - _ 1 4 5
4, Tuli 1 - L - 2 2 b 2 6 | & - L |
5. Chuchuyimlang - 1 1 1 4 5 2 2 4 - 3 3 h
6, H.S. Colony 1 - 1 2 1 3 - 2 ) 3 _ 3
7. Kobulong 2 - 2 1 9 2 3 1 4 | - > 5
8, Chuntia 1 2 3 1.] - 1 1 3 4 | > |
9, A & B Sector - 4L 4 - - - - - - - | 1 _ 1

Total 10 10120 11 | 11 22 14 | 14 28 16 17 33



 TUENSANG _RURAL 1991 .

Tﬁames of sampled

Grade 1

fGrade II

Grade III Grade IV .

‘EgigldigirigtTPen- Male |{Female Total_ Male| Female|Total | Male|Female Totall Male|Female |Total
i, Anamator Caq |z | aw 11| 7 18 8 | 10 18| s| 7 | 12
l>. Rosetneri” 13| 1 2t | 4| 12 26 | 10| 8 | 18] 70 o | 16
;3; Tsaseur 8 8 ,{6A 7 | 6 13 5 9 | 14 6. 4 fO‘
|6, Yakur 12 18 | 30| 2 8 10 | 16| 7 | 23 | 1] 12 23
|5, Noklax 14 | 19 35 | 15| 24 | 39 | 14| 17 | 31| 8] 12 | 20
-6;' Hélonéba 20 16 36 | 18] 12 30 | 16| 17 33 | 12| 16 28
7. Alesophur 21  16 37 17 18 35 : }17 11 28 16 | 14 30
8, Khudai 25 15 40 | 19 21 40 16 22 38 18 20 38
9. .de}suwong 9 | 1s | 23 |7 16 ] 10 26 6 8 14| 8| 8 16
|10.Rurur 6 | & '-1"‘%" S5 1 14 19 8| 8 16 | 7 9 16

Total {139 |38 | o7 124 | 132 | 256 161 117 | 235 | 98| 111 | 209




TUENSANG RURAL 1992

‘(EﬁROLMENT)

ﬁamés' of sampled Grade I Grade II Grade III ~ Grade IV
Rural GPS in Tuen- | : _ - ] .
sang district Male [Female [Total Male‘{Female Total | Male Female |[Total |Male !Female Total
1, Ahamator 11 9 20 7. 9 16 | 16 | 7 23 | 7 ; 5 12
2. Rosetheri 11 13 | 26 | 15 5 | 20 s | 6 | sl s T
3 Tsaseur' 11 5 ' 16 9 4L 13 12 2 17 7 3 10
L, Yakur 16 20 36 9 | 18 27 1 12 6 18 56 E 12 28
5.'Noklak 17_ 19 36 15 20 35 | 14 19 33 9 | 10 19
6. Holongba 21| 18 39 | 17 | 15 32 | 16 g 27 | 12| 19 Ny
f} 7; Alesophur 23 18 41 19 15 34 19 15 3¢ 16 52 38
; 8. Knudai 16 | 18 | 34 16 éo 36 | 15 i 15 30 | 19 | 18 37
! 9. Wonsuwong 7 10 "i7 7 9 16 5 | 7 | 12 6 I 5 1 a4 :
"10. Rurur | 4 4 8 3 5 7 5 5 1 10 6‘; 6 12
Total 137 {134 [T 1117 1 119 236 |122 | o4 218|106 108 214




TUENSANG _URBAN 1991 (ENROLMENT)

XL
g

ames of sampled
E;ban GPS in Tuen- - Grade I Grade II Grade III N Gf?qe IV
sang district Male | Female |[Total [ Male[Female |Total |Male |[Female|{Total |Male|Female;Total
1. Chare 10 11 21 8| 8 | 16 | 21 8 29 €1 12 18
2. Chessor 16 16 32 17 23 LO 21 17 38 ” 52 s
3, Noklak 20 | & s, | 22 10 | 32 {16 | 15 | 31 | 12| 10 25
L, Kiphire 20 38 58 | 25 24 49 | 18 25 L3 15 14 29
5. Longleng 10 | 18 | 28 | 15] & | 29 | 16| 17 33 | 19] 16 | 3%
6. Tobu | A 6 10 9 6 15 | 11 L | 15 20l 8 18
7., Tuensang 12 18 30 1 9 15 24 .8 10 18 14 12 26
8. D.C. Garrage 18 22 | 30 | 12| 23 35 | 15 | 29 wh | 23| 26 Lo
9, Kiphire Station| : . ‘ . i _
- B : : : 12 - 18 . 30 15 18 33 18 11 29 10 15 25
N0, Post Office ‘ a :
" Sector Tuensang| 12 5 17 7 9 16 10 12 22 5 9 14
Total 134 | 166 {300 [139 | 150 | 289 |154 | 148 | 302 | 135 | 154 | 289



TUENSANG URBAN 1992 (ENROLMENT)

®ITI

Names of sampled

Grade III

Grade.IV

. Grade 1 Grade II
~|Urban GPS in Tuen- | i ,
sang district Male | Female Total Male |Female [Total | Male Female|Total | Male Female |Total |
1. Chare b | 7 | 11 31 9 | 12 | 7] 9 | 16 | 12 6 | 18
2. Chessor 12 17 29 13 18 31 18 22 40 22| 14 36
3. Noklak 22 20 42 | 18 | 10 28 | 11 6 17 g | 10 19
4, Kiphire 20 38 58 25 24 49 13 25 38 | 15 | 14 29
5. Longleng 9 | 21 30 | 10 | 11 21 | 11| 12 23 g | 12 20
6. Tobu 7 5 12 6 L 10 6 L 10 | 6] 2 8
7. Tuensang 10 14 24 | 10| 13 23 8 | 11 | 19 | 14| 18 35
8. D.C., Garrage 16 17 33 | 26 29 25 20 35 25 .1 25 | = 30 55
9. Kiphire Station : : _
B 1 12 13 25 10 6 16 .8 10 18 5 7 12
N0, Post Office » ‘
Sector Tuensang| 10 7 17 8 7 15 8 8 16 7 8 15
Total 122 | 159 | 281 | 129 | 131 260 | 110 | 142 | 252 | 123 | 121 oLl




TUENSANG RURAL 1992 REPEATERS

XT%

| 1;:::; ggssipézin_ Grade I Grade II x Grade III Grade IV
sang district Male |Female [Total | Male|Female |Total | Male |Female Total | Male |Female |[Total
1., Ahamator 1 2 3. 2 1 .3 2 - 2 - - | -
2. Rosetheri 1 - 1 -1 1 1 - -~ - - - B
3, Tsaseur 1 - 1 - - - 2 - 2 - - -
&, Yakur_ - - - 3 - 3 - - - 3 5 8
5. Noklak 6 7 13 | 2 3 5 5 7 12 2| 2 L
6. Holongba 1 2 3 2 - 2 -3 - 3 | 3 1 L
7. Alesovhur - 2 2 1 2 3 1 2 3 - 3 3
8. Khudai - - - - - = - ~ - - - -
':9. Wonsuwong - - - 2 | 1 3 - ~ - ~"l - 1
N0. Rurur - 1 1 2 2 4 2 - 2 - 1 1
Total 10 | a4 | 26 | | 10 | eu| 15] 9 | eu{ 9]z | o




TUENSANG _URBAN " 1992 REPEATERS

INames of sampléd,

Grade I Grade II
Urban GPS in Tuen- ~ S , Grade 111 Grade 1V
sang district Male | Female |Total | Male [Female|Total Male |Female|Total | Male |Female|Total
1. Chare 1 - (I T S 2 | 2 U I -
_ 2. Chessor 4 10 14 L 8 12 8 L 12 4 5 9
. Noklak 2 6 8 2 - 2 - - ~ ~ - -
L, Kiphire 2 L 4 5 7 12 2 3 5 > - 5
. Longleng 2 3 5 ~ 2 2 1 1 2 - 4 4
6. Tobu 1 2 3 2 - 2 1 1 2 - 1 1
7. Tuensang 2 1 3 - 3 3 ~ 2 é - 2 2
8. D.C. Garrage 2 2 7 7 7 14 3 5 8 5 5 7
9. Kiphire -Station ‘ ' S =
B - 2 2 - - - - = - - ~ ~
10, Post Office . | , , .
. Sector Tuensang| 1 1 2 1 1 2 1 1 2 1 1 >
Total 21 28 49 | 22| 28 | 50 18] 19 37 12] 12

24




* ZUNHEBOTO RURAL 1991

Names of sampled

Grade I1

Grade III

Grade I , Grade IV
Rural GPS in Zunh- ‘ - . .
eboto district | Male | Female|Total | Male |Female [Total | Male |Female Total | Male|Female |Total
1. Lizu A 14 10 24 | 16 | 11 27 | 10| 12 22 8 | 10 18
2.Baimo' 10 14 24 7 4 ﬁ144 :7 5 12 b 7 11
3, Naghuto L 7 .1 5 6 11 4 3 7 3 5 8
L, Aotsakili 6 3 9 5 L 9 3 2 s | 618 | 14
5. Sutemi _ m 6 10 5 | & 9. | 3| & 9 5 7 12
6. Shotemi 18 14 32 14 11 25 13 1 3, | 16 | 16 30
7. Asulato 20 |. 13 33 | 20 | 14 | 34 | 6 8 | 1w | 171 20 | 37
Total 78 67 143 72 | S4 126 L6 57 {1103 | 57 7 | 130
'ZUNHEBOTO RURAL 1992
gﬁ?éi of samp ed - Grade I_ Grade IT Grade III Crade TV
eboto district Male | Female|Total | Male |Female|Total | Male|Female|Total | Male| Female|Total
1, Lizu A 18 12 | 30 | 1s 11 26 | 10 10 20 8| 12 20
2, Baimo 7 4 9 L 16 ol 6 | 15| 6] 5 | 11| 6] 3 9
3, Naghuto 5 4 9 5 7 12 | & L 8 4 3 o
L, Aotsakili 5 6 11 51 &4 9 4 3 7 4 5 6
5, Sutemi 6 A 10 L 4 .8 4L 5 g L 6 10
6. Shotemi 20 23 L3 | 15 11 26 10 10 20 10| 17 27
7. Asulato 17 13 30 17 13 30 18 10 28 7 9 16
Total 78 77 1149 | 70 | 56 | 126 | 561 w47 | 103 | 43| s2. 95




9,

'ZUNHEBOTO URBAN 1991

X1l

Name of sampled

Grade IV

Urban GPS in Zunh- Grade I Grade II_ ~ Grade III
eboto district Male | Female] Total Male-Fema%g Total | Male |Female Total' Maie {Female| Total
Atoizu 11 10 21 . 6 7 13 1 6 5 11 | 6 5, 11
2. Zunheboto 7 1 18 4 6 10 .| 6 5 11 12 | 6 18
3. Aizuto 12 10 22 | 9 | 11 20 9 8 17 | 11 2 | 18
'b.'Aghunato 2 4 _6 3| 3 6 2 5 7 2 3 6
5. Zunheboto N.Pt. 21 20 41 22 23 45 21 18 39 21 | 18 39
6. Suruhoto 31 28 59 | 20 | 23 63 | 22 | 20 | 42 | 261 19 L5
7. Pughuboto 16 13 29 16 | 16 32 17 14 31 18 16 3L
Total 100 96 196 | 80 89 169 83 75 158 97 | 74 171
ZUNHEBOTO URBAN 1992
Names of samp e - Grade I Grade II Grade III Grade IV
eboto district Male | Female|Total |Male|Female|Total | Male|Female |Total |Male [Female| Total
1, Atoizu 6 8 | 14 6 8 | 14 71 s 12 7 3 10
2., Zunheboto 7 8 15 8 8 16 6 9 15 7 5 12
3, Aizuto 7 11 18 10 9 19 7 8 15 8 7 15
4, Aghunato 5 3 8 | 5 3 8 2 2. 4 3 4 7
‘5, Zunheboto N.Pt. 22 13 |35 - | 20 { 14 {34 |15 | 13" 28 |1 17 1 10 27
6. Suruhoto 29 26 55 28 24 52 25 24 49 14 13 27
7. Pughuboto 15 17 32 16 18 | 34 18 17 |35 15 25 40
Total 91 86 | 177 1 93 | 84 {177 8o | 78 | 158 | 7 67 | 138




"ZUNHEBOTO RURAL REPEATER 1992

7>
XVIII

Names of sampled _ » Grade I Grade II Grade III Grade IV
Rural GPS in Zunh- , —T ; - - : .
eboto district Male {Female|Total | Male|Female|Total | Male |Female|Total| Male|Female|Totzal
1. Lizu A 3 | 1 b b 2 6 | 2 2 L | o1 1 2
2, Baimo . 2 3 5 1 = 1 : 2 2 L - - - N
3, Naghuto - 1 1 1 2 3 - - - - 1 1
L. Aotsakili 1 - 1 1 1 2 - - - | o - 1
5. Sutemi - - 1 1 1 - 1 - 1 1 1 1 2
6, Shotemi 5 6 11 _ 3 3 6 & 3 7 1 3 L
7. Asulato 2 3 5 - 4 4 2 2 L 2 - 4 6
Total 13 15 28 11 12 23 10 10 . 20 6 10 16
- ZUNHEBOTO URBAN REPEATER 1992
Names of sampled Grade I " Grade II Grade III Grade IV
Urban GPS in Zunh- | , »
eboto district Male |Female|Total | Male|Female|Total |{ Male |Female|Total | Male|Female|Total
1. Atoizu 1 1 2 1 2 3 1 - 1 1 _ 1
2. Zunheboto 1 2 3 - 2 2 1 1 2 2 1 3
3. Aizuto 1 2 3 2 1 3 - 2 2 2 - 2
4. Aghunato - ~ - - - - - - - 1 - 1
5. Zunheboto N.Pt. 1 2 3 - 1 1 2 3 5 2 N 6
6. Suruhoto L 3 7 1 4 5 1 4 5. - 1 1
7. Pughuboto - 3 3 - - - L 1 5 1 2 3
Total 8 13 21 4 10 14 9 11 20 9 8 17




MON RURAL 1991 (ENROLMENT).

"Names of sampled Grade I Grade II Grade TII Grade IV -
Rural GPS in Mon ,
district Male | Female |Total | Male |[Female]|Total | Male |Female [Total | Male |Female |Total
1. Chinglang 14 5 19 | 14 | 10 26 | 13 ] 10 | 23 | 12 5 17
2., Langmien 18 19 37 18 14 32 12 | 19 31 5 8 13

"~ 3, Totokchunyi 10 9 19 8 | 10 18 10 11 21 10 .2 12
L, Shangsha 26 36 62 | 25 | 23 8 | 25 | 22 47 | 14 > 16
5. Wakching 20 12 32. [ 12| 5. 17 9 | 10 19 | 12 9 21

| 6. Leangha 10 14 24 9 17 26 16 14 30 6 13 19

Total 98 95 193 86 | 79 165 | 85 86 | 171 59 | 39 98
- MON _RURAL - 1992 (ENROLMENT)»
giﬁ:ﬁ g;ssiipégg Gréde I Grade II- Grade III Grade IV
district Male |Female|Total | Male |Female[Total | Male |[Female{Total | Male [Female |Total
1. Chinglang 13 5 18| 13 5 18 | 14 |- 10 24 | 13 | 16 | 29
2. Langmien 20 16 36 | 15 13 28 15 14 29 11 13 24
3. Totokchunyi 9 A 13/ 10| 8 18 | 13 9 22 | 10 10 20
4, Shangsha 29 28 57 25 25 50 15 21 36 14 19 33
5. Wekching 16 22 38 | 16 | 20 36 7 5 12 9 8 17
6. Leangha 11 23 361 13 | 11 24 | 14 13 27 12 13 25
Total 98 98 196 | 92 82 174 78 72 150 69 79 148




MON URBAN 1991 (ENROLMENT)

1{{1?18:3 8§Ss§p§§3 Grade 1 | ‘, - Grade 1I Grade III - | Grade IV
~district Male | Female{Total | Male [Female |Total | Male |Female [Total | Male |Female |Total
1, Wakching 26 22 48 19 2L 43 | 23 22 45 11 10 21
2. Naginimora 7 7 s | 8 l:10 1 18 | 9 10 19 | 15 L | 19
3, Tizit 27 | 20 47 | 19 | 20 39 | 16 | 33 | 49 | 15 | 18 | 33
L, Sonari 22 16 38 17 20 37 15 17 32 12 10 22
5. Aboi 7 1 12 19 5 6 | 11 7 9 | 16 8 A 12
6. Mon 17 19 36 | 18 | 20 | 38 | 15 | 15 30 | 14 | 12 26

Total _ 106 | 96 | 202 | 86 | 100 | 186 | 85 | 106 | 191 | 75 | 58 | 133

MON URBAN 1992 (ENROLMENT)

1{11?‘53:2 8£Ss§pll&gg Grade 1 Grade II Grade III Grade IV
district Male | Female|Total | Male|Female|Total | Male| Female|Total | Male|Female|Total
1, Wakching 19 23 42 19 20 39 | 17 19 36 | 13 10 23
2. Naginimora 9 11 20 2 8 10 8 10 18 10 14 24
3, Tizit - 22 17 39 20 | - 19 39 16 17 33 11 25 36
L, Sonari 21 18 39 27 14 [y 18 10 28 13 12 25
5. Aboi 8 11 19 5 6 11 6 9 15 8 L 12 .
6. Mon 1] 16 27 | 19 | 15 34 | 13 | 17 30 | 14 | 14 28

Total 90 96 1186 | 92 | 82 | 174 | 78| 82 | 160 | 69 | 79 | 148




MON RURAL 1992 REPEATERS

I

Names of sampled Grade I | Grade II Grade III Grade IV
Rur=> GPS in Man - .
dist—ict - Male Female|Total |Male|Female|Total | Male |Female|Total | Male|Female |Total
1, Czinglang 2 1 3 1 2 3 2 2 4 2 2 L
2. Lempgmien 5 3 8 4L 5 9 6 3 9 - 1 B
3, Tctokchunyi 3 17 -4 -2 2 A - 3 13 4 2 6
L, Srangsha 7 7 14 3 4 7 5 3 8 2 1 3
5. Wzkxching 6 7 13. 5 3 8 1 - 1 - 1 1
6. Leangha 6 13 | 19 5 6 | 11 6 3 9 2 5
Total 29 22 51 20 22 L2 20 | 14 34 11 9 20
MON URBAN 1992 REPEATERS
Names of samples Grade 1 Grade II Grade III Grade IV
Urban GPS in Mon : :
district Male | Female|Total | Male|Female|Total | Male|Female|[Total | Male|Female|Total
1., ¥Wakching 7 3 10 5 5 10 7 3 1110 4 2 6
2. Nezinimora 5 4 9 - 2 2 4 3 7 1 4 5
3, Tizit 3 1 4 2 1 3 2 L 6 - - -
4, Saari 1 7 8 11 - 11 6 2 8 - - -
5. Aboi - 1 1 - - - - - ~ - - -
6. ¥Mm ] 1 4 1 2 3 - 3 3 - 3 3
Total 19 17 36 19 9 28 19 15 34 5 9 14




WOKHA RURAL 1991 (ENROLMENT)

Grade II

Names of sampled Grade I Grade -III Grade IV
Rural GPS in Wokha : :
district ' Male |Female|Total |Male|Female [Total | Male |Female| Total | Male|Female |Total
1. Pongidong 3 10 13 3 10 13 3 14 17 L 14 18 |
2. Humtso b | 7 11 6 9 15 71 13 20 6 8 | 14
3, Lakhuti ) 11 20 10 10 20 7 10 17 6 7 ' 13
4. Changsu 10 13 23 9 10 19 9 | 10 19 8 8 1
5, Eliemy 11 8 19 7 14 21 7 15 22 8 12 20
Total 37 49 86 35 53 88 33 62 96 32 49 81
WOKHA RURAL 1992 (ENROLMENT)
Names of sampled Grade II' Grade II Grade III Grade IV
Rural GPS in Wokha - ‘
district Male Female |Total |Male |Female|Total |Male|Female |{Total \{ Male |Female |Total
1, Pongidong 5 7 12 2 11 13 | 3 7 10 5 10 15
2. Humtso 6 10 16 L 7 11 7 6 13 5 5 10
3, Lakhuti 5 7 12 5 11 16 8 5 13 9 9 18
L., Changsu 11 9 20 4 13 17 8 10 18 10 15 22
5., Eliemy 7 T 18 7 8 15 6 12 18 8 9 17
Total 34 L, 78 22 50 72 .32 40 72 37 L5 82




WOKHA URBAN 1991 (ENROLMENT)
Urban It Grace 7 Grade II Grade III ‘Grade IV
district Male | Ferale |Total | Male Fe;gale Total M‘ale Female|Total | Male |Female|Total
1. Wokha A 8 18 26 [ 10| 20 | 30 | 12 | 24 36 9 | 23 32
2. Baghty 6 11 17 8 7 15 8 7 15 7 L 1
3, Sanis 6 5 11 5 8 13 7 8 15 6 5 12
L, Wokha B 6 7 13 5 8 13 7 7 14 8 6 1L
5. Bhandari -5 6 11 7 10 17 8 5 14 - 5 13
Total 31 47 78 35 53 88 42 52 | o4 37 L5 82
WOKHA URBAN 1992 (ENROLMENT)
1{1;1;;: ggss?ip&]w}iiha Grade 1 . Grade II Grade III Grade IV
district Mal;-z Female |Total [Male|{Female [Total | Male|Female|Total | Male |Female|Total
1. Wokha A 7 15 .22 13 15 28 6 16 | 22 9 20 29
2. Baghty 3 10 13 5 9 14 7 6 13 3 8 | 11
3, Sanis 5 8 13 8 6 14 6 7 13 5 6 11
L, Wokha B 7 7 14 6 7 13 6 9 15 5 6 11
5, Bhandari 8 6 14 5 8 13 7 4 11 5 3 15
Total 30 L6 76 32 40 72 32 L2 74 28 L9 77




WOKHA RURAL 1992 REPEATE

"

o
XXIV

Names of sampled Grade I Grade II Grade III _ Grade IV
Rural GPS in Wokha - 4
district Male | Female |Total | Male [Female|Total | Male [Female|Total | Male |Female|[Total
1. Pongidong 1 1 1 2 >3 1 - 1 1 3 L
2. Zumtso 2 D 2 1 b __ 4 b L 2 2 1 3
3, Lakhuti 3 2 5 4 1 5 | & 115 2 2 4
4L, Changsu 1 2 3 2 3 5 2 1 3 .2 - 2
5., mliemy 2 4L 6 3 1. 4L - 3 3 1 2 3
Total 9 12 21 11 10 21 11 6 17 8 8 16
WOKHA URBAN 1992 REPEATERS
[Names of sampled Grade I Grade II Grade III Grade IV
Urban GPS in Wokha - -
district Male | Female [Total | Male |Female|Total | Male |Female|Total | Male |Female|Totzal
1. Wokha A 2 3 5 1] 3 | 4 1 1 | 2 3 1 3 | 6
2. Baghty 2 4 & - 2 2 1 1 -2 - >
3. Sanis 1 1 2 1 1 2 2 - 2 1 - 1
I, Wokha B 1 1 2 - 3 3 -~ 3 3 1 1 2
5. Bhandari - 2 2 2 -2 4 1 3 4 2 2 4
Total 6 11 17 4 11 15 5 8 13 7 8 15




PHEK RURAL 1991 (ENROLMENT)

Koy

\

Names of sampled Grade I Grade II Grade III Grade IV
Rural GPS in Phek . — A
district - Male | Female|Total | Male |Female|Total | Male |Female|Total| Male]Female]Total
1. Kizari 6 6 12 25\ 13 38 25 10 35 18 6 oL
2. Lozophehu 19 7 26 7 6 13 | 5 .’ 6 11 " 3 10
3, Sakraba 14 17 31 | 15 | 16 31 | 15 | 14 29 | 12 | 11 3
L. Ketsapo 16 12 28 8 | 10 18 | 15 7 22 8 6 14
5. Thipuzou 15 15 30 | 20| 10 | 30 | 15 | 12 27 | 10 | 13 23
_Total 70 57 127 | 75 | 55 [ 130 | 75 | a9 [ 124 | s5 | 39 ol
PHEK RURAL 1992 (ENROLMENT)
Names of sampled Grade I Grade II Grade IIX Grade IV
Rur‘al'GPS in Phek . N - -
district Male | Female |Total | Male {Female |Total | Male |Female]|Total | Male |[Female|Total
1, Kizari 28 _ 15 43 22 {15 37 17 10 27 17 12 29
2. Lozophehu 6 L 10 7 5 12 11 7 18 4 3 7
3, Sakraba 8 14 22 10 20 30 13 13 26 10 12 55
L, Ketsapo 10 6 16 8 7 15 10 7 17 10 5 | 15
5. Thipuzou 18 18 36 20 8 28 19 9 | 28 14 7 1
Total 70 57 1127 67 {55 122 |- 70 | 46 116 | 55 39 94




_ , XXVT
PHEK URBAN 1991 (ENROLMENT)
Names -of sampled Grade I Grade II Grade III Grade IV
. Urban GPS in Phek —
district Male |Female|Total| Male|Female|Total | Male |Female|Total | Male|Female|Total
1., Chizami 9 11 20 6 6 12 6 |- 16 22 L 11 15
2. Chozouba 23 12 35 20 7 27 17 18 35 18 6 24
3, Meluri 20 20 | 40 | 14 | 17 3 | 16 | 14 | 30 | 17| 16 33
4, Phek 14 15 .19 16 12 28 13 16 29 12 15 27
5, Pfutsero 18 11 29 15 | 15 30 9 18 27 15 8 23
Total 84 69 | 153 71 57 1128 61 82_ | 143 66 56 | 122
PHEK URBAN 1992 (ENROLMENT)
Names of sampled .,\ Grade I Grade II Grade III Grade IV
Urban GPS in Phek ’ ) -
district “‘Male |Female |Total | Male|Female {Total |{ Male {Female|Total | Male |{Female|Total
1, Chizami 6 11 17 7 9. 16 b 9 13 5 9 14
2. Chozouba 26 6 32 26 10 36 10 10 20 15 13 o8
3, Meluri 19 18 37 14 17 31 16 17 33 18 16 34
L. Phek 17 14 39 | 12| 13 | 25 | 14 | 11 25 | 12 | 16 | 28
5, Pfutsero 7 9 16 20 | 15 35 6 7 | 13 10 16 o6
Total 75 58 133 79 64 143 50 54 104 60 70 130




PHEK RURAL 1992 RSPEATERS

XXVID
7y

names ggssiﬁpéﬁik Grade ? Grade II Grade III Grade IV
district ' Male |Female|Total | Male Female Total | Male |Female|Total | Male|Female Tofal
1. Kizari 3 - 3 - -2 2 2 - 2 - 2 )
2. Lozophehu 1 -~ 1 2 1 3 1 2 3 _ _ _
3. Sakraba 1 1 2 1 3 4 1 - 1 5 5 Vh
L, Ketsapo 2 2 4 T2 1 3 2 1 3 1 _ 1
5. Thipuzou 2 ~ 2 1 -~ 1 3 > 5 1 _ 1
Total 9 3 12 6 7 13 9 ) 14 4L | 4 8
PHEK URBAN 1992 REPEATERS
,§i§:§ ggssigpéigk _ cGrede 7 _ Grade U Grade III Grade IV
di;trict Male |Female |Total | Male Female [Total | Male [Female |Total Male Female |Total
1. Chizami 2 9 11 4 1 5 1 6 7 4 L 5
2. Chozouba - - - 2 - 2 3 - 3 1 _ .
%, Meluri L 5 9 2 3 5 L 3 7 L 3 -
L, Phek - 2 2 7 2 9 2 > 4 > 1 3
5., Pfutsero 3 2 5 . 4 2 1 6 _ 1 1 5 > s
Total 9 18 27 19 8 27 10 | 12 22 17 10 ~é7
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B. SCHOOL INFORMATION BLANK FOR THE STUDY OF EDUCATIONAL WASTAGE IN PRIMARY SCHOOLS IN ‘NAGALAND.

Name of the SupérviSor.

" Dr. P.K. Gupta, |
Reader, Department of
Educatidh, NEHU, o
Mizoram: Caiuipus , Aizawl.

Name'of the IhVesfigétor;
 Mrs. Rukhone Khate
Research scholar.

Name of:the’school if
Village/Town/Block :-

Year of academic'SesSionﬂ:-'
Districts :- | |

Pupil's
|School ——— —— _ — ‘ _ |
\Information . | Sex | M -} F |T . M”;: F | T M | F T | M F Tob
Repeaters. - S | K e - - — v _ |

' Grade I | Grade II . Grade III |  Grade IV |
Grade Yoo ' S L o R . TLeRE A :

Promoters ., - - B T

Newly admitted pupils-

- |Total No. of pupils in the
beginning*ofﬁthe year.
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B. SCHOOL INFORMATION BLANK FOR THE STUDY OF EDUCATIONAL WASTAGE

 Name of the Supervisor. .
Dr. P.K. Gupta, .

. Reader, Department of.
Education, NEHU,
Mizoram Campus, Aizawl.

Name of the school :-
Village/Town/B}ock_:—_

. Year of academic -session :--
Districts :-: - '

IN PRIMARY SCHOOLS IN NAGALAND.

Name of the InveStizator, _.
Mrs. Rukhone Khate B
Research scholar. -

|Pupil's S o Gradé I. . Grade II - | ° Grade III = | Grade IV
: ~Grade ' : R . , - . - - brad V.
School - - _ _ . |
Information | Sex . | M 1F | T | M |F |T } M F T |- M| F T 1
Repeaters | | ) | R T , 3
VPromoters'v

Neﬁly‘admitfedvgupilsi:

Tofal'No.,of'pupils7in the
beginning of the year-
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TEACHER'S INVENTORY ON PUPIL'S EDUCATIONAL WASTAGE.

Name of the Supervisor

Dr. P.K.Gupta,

Reader, Department of Education,

NEHU,

Name of the Investigator

Mrs. Rukhono Khate

Research Scholar.

Name of the teacher :

His/ Her educational qualification

'Ngme and address of the school

Village/Town/Block :

Rural / Urban :

Date :

INSTRUCT IONS

In the present inventory, some items are given Which

points out the causes of pupil's educational wastage (dropoﬁt and

failure ) in primary schools in Nagaland. You are requested kind-

ly to tick mark in the column which you feel most appropriate aga-

"inst each of the item.




PART I: CAUSES RELATED TO ECONOMIC FACTORS.

' Not

To some

_ at To a
CAUSES all extent great
- extent.

1.

Inability of the parents to meet
the expenditure on the education
of their children.

Parents want their children to

. supplement the family income th-
‘rough seeking Jjobs,

Parents need the help of their
children in the family and . in

-their occupation.

'PART II: CAUSES RELATED TO EDUCATIONAL PRACTICE.

. _ Not at | To some | To a
.  CAUSES all extent great .
: ] ~ extent.

Irregularity in school attenda-
nce.

Pupil's inability to understand

the subject, S

Lack of interest and enthusiasm-
on 'the part,df the student.

Lack of inaividual attention by
teachers because of overcrowded

classes,

‘Heavy workload for children in

- the school,

Difficulty in following the tea-
chers language and pronunciation

Fear from school

Lack of suitable curriculum as
per the .pupil's needs,

.
A



ot

inservice teacher training courses

Not at |To some| To a
CAUSES all extent great
. extent
g, Ineffective teaching methods.
10, Wrong syﬂtem-of examination
11. Incompetency of teachers in teac-
hing the content.
12, Poor academic achievement
- PART III: CAUSES RELATED TO EDUCATIONAL MANAGEMENT,
' Not -at ] To some]| To a
CAUSES all - extent great
: : _ extent
1. Admitting the students through out
the year.
2. Lack of adequate teaching aids
3. Lack of teachers inStructional‘
handbook .,
4, Lack of educational facilities for
further studies.. ' '
5. Rigidity in school timing
6. Lack of qualifiéd teachers
7. Absence of variety of teaching due
to single teacher in schools,
8. Ineffective methods of supervision
and inspection in schools, ;
9, Age heterogenity of pupils in the
class. '
10. Lack of school at walkable distan-
ce -
11. Lack of orientation and refresher
courses for teachers. '
12. Lack of facilities for undergoing




Iy
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PART IV CAUSILS RELATED TO POOR_AND UNATTRACTIVE AND HOLDING

POWER OF THE SCHOOL.

' Not at {To some |{To a
CAUSES all extent great
. , : extent
1, Lack of physical facilities like com-
fortable fumitures, distinct blackbo-
ard, drinking water, toilet facilities
2. Lack of monetary assistance like sti-
pends., 4
3, Lack of incentives like free text
books, uniforms etc.
4, Lack of recreational activities
5. Lack of enough cocurricular activities
6. Lack of games and sports facilities
7. Absence of mid- day meal
18. Non attractive school environment
PART V: CAUSES RELATED TO SOCIAL FACTORS.
, : Not At rTo some [To a
CAUSES all extent |[great
extent

Very 1little or no relationship betwe-
en school and community,

2.

Bad company of the child

3.

No seperate school for girls

I

Lack of awareness among parents - in

-particular and the community in gene-

ral about the importance of education

The child inability to adjust with

friends and teachers.

Inability of parents to help their
children's education because of their
illiteracy.




OPINIONAIRE FOR SEEKING SUGGESTIONS TO REDUCE EDUCATIONAL WASTAGE .

(For teachers/ teacher educators/ Headmasters/ InSpectors ).

Name of the Supervisor ' i B Name of the Investigator
Dr. P.K. Gupta, ~ Mrs. Rukhono Khate.
Reqdpr, Department of fBducation, A Research Scholaro

NiHU,Mizoram Campus,'Aizawl.

Name of the Teachef/Headméster/Teacher‘éducator/ Inspector :

His/ Her Educational qualification :

- Name of the institution in which he/she is working

-Villaggﬁ/town/Block :

Rural/ Urban .

Date

iws'_muc'rlows

In the opinionaire, some itéms are given seeking your sug-
.gestions to reduce educational wastage in'primary schools in Nagaland.
You are'grequasted kindly to tick mark in the most appropriate column

against each.of the 1tems




PART 'I' OPINIONS RELATED TO EDUCATIONAL PRACTICE.

I1

Very

1To To a
OPINTIONS some great much
extent [extent

1.

Persuading the parents and guardians
to send their children regularly  to
school,

Requesting the teachers to devote more
time with the students on different
subjects.

Making the subject more interesting a
and motivating by using effective tea-
ching methods.

4, Giving special classes to slow learners|

.5.

Giving individual attention to studen-
ts by reducing the class size,

6.

Requesting the teachers to be slow and
clear in their speech. '

7.

Creating fearless and congenial atmo-
sphere in the school.

8.

Adopting suiﬁable curriculum as per

the needs and interest of the children.

9.

Adopting suitable teaching methods.

10. Training the teachers for content

teaching,

1.

Introducing the system of internal
assesment,
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PART 'II' OPINIONSRELATED TO EDUCATIONAL MANAGEMENT.

To To a Very
some great much
OPINIONS extent|extent

Adoptihg uniform system of admission
in the school.

2.

Providing teaching Aids to schools,

3.

Providing teachers handbook for tea-
chers,

Providing facilities for further stu-
dies of the teachers.

Having flexible school hours of Work

to sult the children who has to assi-

st their parents at home.

" Appointing qualified teachers

Providing effective superviéion and
inspection of schools,

Providing variety of teaching in the’
school by appointing the required nu-
mber of teachers in the schools,

9.

Making_suitable grouping of children,
to have older children in a seperate

10. Providing school at walkable distan-

ce.

11. Making provision for double promo-

tion for talented/ extraordinary in-
telligent students.

M2. Appointing lady teachers in primary

schools.
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PART 'III' OPINIONS RELATED TO INCREASiNG THE ATTRACTIVE

AND HOLDING POWER OF THE SCHOOQOLS.

OPINTIONS

To
some
extent

To a
great
extent

Very
much

Providing environment congenial for effec-
tive study such as, spacious class room,
comfortable furnitures, distinct blackboard,
drinking water and toilet facilities,

Providing incentives like free textbooks
and uniforms. '

Providing monetary assistance like stipends

Providing mid- day meals

Providing the opportunities of enough cocu-
rricular activities.

Providing enough recreational activities

PART 'IV' OPINIONS RELATED TO TEACHER TRAINING PROGRAM

OPINIONS

To
some
extent

To a
great

Very
much

Providing regular refresher and orientation
courses for the teachers.

extent

Providing facilities for undergoing Junior

Teacher Training courses for untrained tea-

chers.

Giving demonstration classes for teachers
using more effective techniques of teaching
by experts. '




PART fV"OPINIONSRELATED TO SOCIAL FACTORS.

;1‘08

To
. \Vi
OPINIONS some |great mf‘;g
extent|extent .

Organising parent teachers meet for bet
ter understanding among them and their
needs. |

2. Helping the child to avoid bad company

3. Educating thé parents about the impor--
tance of education, so that, they deve-} -
lop positive attitude towards education|

4, Helping the child through parent and

- teachers in his adjustment problems, .

5. Introducing adult education programmes
for parents so that in turn, they can
help their children in study.

6. Helping the child to develope proper
study habit at home.

7. Educatihg the parents on how to help

their children in their study 1like,
providing space, for their study, fix-
making the study materials available
and so on. ‘






