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our country, in its constitutional pro­

vision1 hgs provided universalisation of primary education for 

::'\11 the child ran within the age group of six to fourteen years. 

Th~refore, the p~ovision of universal primary education is the 

concern of r.J.l in the country. But evidences reveals that our 

efforts fer tmiversalis:lng the primary education are being de-

featcd because of the lack of eff.iciency of the primary educa­

ttcn 3ystem "~;:rhich is resul t1.ng in huge educational wastage ca-

u~cd by repetition &~d dropouts. In order to achieve the obje-

ctive of ~-'niversalisation of primary education, there is a need 

to eli•nlnate these educational waste.ge. I! this objective is 

be achieved, it becomes ne~esse.ry to increase the efficiency 

r:.·:- tha system of primary educa:tio:n .. Hence, the dilemma facing 

tl-:::; educational planners is ho\'! to i.Dcrease the flow of pupils 

through the educational syst'?m by reducing the educational wa-

stRge, \~h1.le sirnultanot,sly ma.int~:ln:tng the quality of the sys-

The problem of sducs.tional \tastage at the level of 

r .. (ILJ:inis·trators all over the coun-try for the past several de­

Cl1.\das .. All the developing cc..untriea o£ the world are !'acing a 

cr:Ls:l.s tn thelr educat.iC41al system with a problem of educatio-

r;.~;:.l -,.raste.ge at. the school level in general and primary level in 
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particularo Although considerable disparities in the level of 

educational wastage exist between the countries due to regio­

nal variations, differential educational variations in struc­

tures end provisions and so on, certain patterns and trends 

have been observed across regions or the world. From the 

extansiv2 research en wastage end repetition that has been 

cz,rrisd. out by tJNF..SCO ( 1 977, 1 902) and . tho International 

Bure~u of Educe.tion (1971, 1972), it is evident that the pro-

blem cf. droro,?..t a':'ld repetition of grades is serious through­

ou.t the developing \"Torld. (Paachoropoulos and Woodhall, 1985)1 

According to UNESCO (1977)2 survey of repetition 

in developing countries, repeaters constitute about 15 percent 

of the total enrolment of primary education in Latin America, 

1 5 p~rcent :tn Africa a..'1d 18 percent in South Asiao In other 

:·~::-rds: if 'there hed bc-?.':1 no repetition, th:.! number of child­

ren of primary schools could have increased by some 1 5 to 20 

percc..!t ".11 thout extra expenditures. Dropout and repetition 

have bea~ id~~tified as the principle cause of internal effi­

cienc~r of primary education system in developing countries 

(Psachoropoulos and Woodhall 1985)3. According to the latest 

1 ~ Psachoropoulos and Woodhall, (1985) Education for Development 
~.}nel~~· A world Book Publication, Oxford University Press 
1985, pp- 208. 

2o UNESCO (1977) Survey of Repetition in Developing Countries. 
Division of Statistics on Educatlon, Office of statistics. 
UNESCO, Pariso 

3o Psachoropoulos and Woodhall, (1985) Education !or Development 
An Analysi~. A world Book Publt catioq, Oxford University 

Press 1985? pp - 208 - 209o 
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GBt:Lrnate by UNESCO (1980)1 the overall primary school wastage 

rate for less developed countries is about 27 percent as com-

p9.red t.o 3 percent for developed countries. 

In India, the probleM of educational wastage first 

came to light with the report of Hartog Committee (1929)2 

which remark that "throughout the whole educational system, 

there is a waste and j.n,affectiveness" o The First Five Year 

Plf.:...£ ('1951- 1 56)3 has also dr~nm attention to the educational 

'i"r-':Stege that occurs j.n var.:.ous fonns at different stages of 

r::1.uc~:~t.1.cn .. Of t.he total number of students entering school· in 

19L~5-' 46, only 40 percent reached class IV in 1948- 1 49 o The 

expenditures on the remaining 60 percent was largely wasted. 

The first ever study in this area seems to have 

made .i.."l the begining of 191-!-0S, when a report on wastage and 

stagnation 'tJas brought out by the Bombay Provincial Board of 

Primary Education~ The first effort to study the problems of 

v:~v3tage and ste.gnation at the National level was made by NCERT, 

1., UNESCO (1980) Wastage in Primary and Secondary Education s A 

~tatistical Study of Trends and Patterns 1n Repetition and 
DroEouts. LSR-E-37.Division of statistics on education. Office 

cf Statistics, UNESCO, Paris. 

2. Hartog Committe~ (1929) Report of Hartog Committeeo Calcutta 

Superinte:."lden t¢ Government Printing, India 1929. 

3 -~ F5_rst F~\.Ve Year Plan (1951- 1 56) New Delhi Planning Commission 

C_,'!ommo.:."lt ot India Fublicstion o pp ... 527. 

4. o Bombs.y Provincial Board of Primary Education ( 1940) Report of 

~as.tage and Stagnation in Erimar1 Education. Primary Education 
D~partment, Bombay. 
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Ne1,., Delhl (1964)1 c However, it was restricted to the states 

cf r<Ia.llarastra, Punjab, Rajasthan and the erstwhile Union 

Territory of Himachal Pradesh and Delhi. Looking at the se­

riousness of the problem, NCERT (1977) 2 further conducted one 

of the largest country wide sample survey of almost all the 

states$ Unfortunately, the sample of Nagaland was not inclu­

ded .1n this study. The study whj.ch was reported in (1981) 3 

revealed that for every 100 children enrolled in class I in 

·1971- '72 only 37 stayed in class V by the end of 1975- '76. 

It sho,~s that about 60 percent children leaves school before 

completing their primary educs.ti.on upto class V. This huge 

1fTa.stage in educatio."1 brings socio-economic waste in general 

and also effect the educational system in particular. 

Realising this serlou.sness of educational wastage 

in the prlmary system of educat.:ton, several institutions and 

individuals have conducted studies in this areas, identifying 

the extent and causes of wastage and stagnation. Besides that, 

studies were also conducted in relation to demographic varia­

bles of e.ge, sex and location. These studies were mainly 

1& NCERT (1964) The Problem of Wastage and Stagnation in Primarr 
§d!:J.C~ti~!J:_o NCERT, New Delhi, 1961~. · 

2o NCERT (1977) Wastage and StE\I?"Oation in Primary and Middle 
Schoolso NCERT, New Dellti, 1977. 

3o NCERT (1981) Sta~d Dro:eg_ut at Primaa: stage A 
S~ple Survey. NCERT, New Delhi, 1981. 



5 

confined to the sample of either of their own state or cer­

tain region, block, division and district within the state. 

However, no such studies has been conducted in the 

state of Nagaland at state level or district level. Although, 

the problem of educational wastage seems to be very serious 

in the state yet, due to lack of much research studies done 

in this area, the problem of educational wastage in the state 

still remain unprobed. The present study therefore, is an 

attempt in this direction, where an effort has been made to 

determine the extent of educational wastage, its causes and 

possible solution. 

1 : 2 NEED AND IMPORTANCE OF 'l'HE STUDY • 

Educati.on in Nagaland has made phenomenal progress 

since it became a full fledged state in 1963. Since then, the 

number of schools at all levels have increased considerably, 

as the people of Nagaland foresee that social progress can "! 

be possible only through school education. The people (Nagas) 

went ahead on their own in starting schools in places where 

the Governmen~ could not start one. Thus, today, in almost 

all the villagos in Nagaland, there is at least one primary 

school. The Government of' Nagaland has been doing a conside­

rable job in providing facilities for the upliftment and 

continuous growth of the schools in all the corners of the 

state. Presently, Nagalend has 1304 primarf schools, 357 

middle schools and 170 High schools, which are run by both 
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two studies whicl .. have been conducted at the post graduate 

Dissertetion level ~~d are based on sample of a block or 

town with limited objectives (Akono, 19851 , Koratuden, 19852 ) 

Thus, there is an urgent need to conduct a resea­

rch study on educational wastage at the level of primary edu­

cation on the sample of Nagaland stateo This will provide the 

full picture of educational wastage !or the whole state which 

may go a long '\te.y !or the educational planners, administrators 

and tee.cb.ers in s.<lopt.ing certain measures to reduce the edu­

cational wastage and thus~ pave the way for universalisation 

of primary education in the state. 

It is a fact that the problem of educational was­

tag~ in the state is very serious, but due to the lack of re­

search studies done in this area, the magnitude of the evil 

could not be ascertainedo An u~gent study is therefore, nee­

ded so as to find out the extent of educational wastage in 

the state and its causes, so that measures can be taken up 

to reduce this problema Further, no studies have been condu­

cted on the basis of sex (i.e, male and !~male) and location, 

(1.~, rural an~ urban). As a result of which we are still 

1. Akono (1985): Study of the Factors af!ectin~ the Dropouts at 
Elementary stage of Southern Angami iri Uaga and. unpublished 
M.A Dissertation submitted to NEHU, 1985. 

2o Koratuden (1985): An investigation into the causes of Wastage 
and Stagnation in PrimaUb School at Mokokchung Town. Unpubli­
shed M.A Dissertation su mltted to NEHO, 1985. 
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ignorant about the com~ar~tive status of male and female in 

rural and urbal'l schools of the state. Also, no studies have 

been conducted with regard to the internal efficiency of the 

educational system in primary education wl1ich detennine the 

magnitude of the problem of educational wastage. 

For the reasons indicated above, the investigator 

f~l·t a great need to conduct a depth study of the problem, so 

c.s to a.scertai..l1 the extent of educational wastage at differ-

61t grades (i.e, I -IV), sex (i.e, male and female) and lo­

cation (i.e, rural, urban) for the different districts of 

Nagaland and for Nagaland as a whole. Hence, the study "IN­

VESTIGATION INTO THE PROBLEM OF EDUCATIONAL WASTAGE AND INT­

ERN.<\L EFFICIENCY OF PRir1ARY EDUCATION IN NAGALAND", has been 

undertaken. 

1 i 3 THE PROBLEr1. 

The problem of educational wastage at the stage 

of PrL~ary Education is indeed of great concern for the states 

in general and for the whole nation as a whole. This is so 

because this phenomenon is not only coming in our way to pro­

vide the minimum educatio:l to all children of the age group 

6-14 years as enlisted in our constitution but also result-

ing in wastage of time, money and human efforts an a large 

scale. This problem is existing 1n almost all the states i.n 

0 1.l.r' country and so Nagaland is no exception. Rather, it seems 
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that this problem is much more severe in Nagaland as compa­

red to other states. 

Due to lack of much research in this area, there 

is no clear cut picture with regard to the magnitude of this 

problem 5n Nagaland. The investigator, therefore, decided to 

conduct a research study on the problem of educational was­

tage and the ~1ternal efficiency of the system of primary 

education L1 Nagalend. The problem will be explored by dete­

rmining the promotion rate, dropout rate, repetition rate and 

retention rate with respect to the variables of grades (I -

IV) sex (male; feme.le) school location (rural, urban) for the 

different districts of Nagaland and also for Nagaland as a 

\',rholee Tbe study further aims to detennine the internal effi­

ciency of the primary education on the basis of the data ob­

ta.i.ned on educational "Wastage. Finally, the study also aims 

to examine the various ce.uses of wastage and suggest action 

programmes to reduce its incidence. 

1 : 4 STATEMENT OF TH8 PROBLEM. 

The problem under study is stated as follows : 

11 J'J-1 Hf/EST!GATION INTO THE PROBLEM OF EDUCATIONAL WASTAGE 

AND INTEPNAL EFFICIENCY OF THE SYSTEM OF PRIMARY EDUCATION 

IN NAGAI. .• ANDH. 

1 : 5 OBJECTIVE OF THE STUDYo 

The 1'ollowing are the objective of the study s 
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I o To determine t:1e promotion rate, dropout rate and repeti­

tion rate in primary schools in Nagalaud with respect to 

grade, sex, school location for the different districts 

and for whole Nagalandn 

IIo To compare the promotion rate, dropout rate and repeti­

tion rate amant; different grades (i.e, I - IV) for diff-· 

erent distr~cts and for \'lhole Nagaland. 

III. To compare the promotion rate, dropout rate and repetition 
• 

rate of male and female pupils for different districts and 

for \'!hole Nagaland. 

IV. To compare the promotion rate, dropout rate and repetition 

rate of rural and urban schools for different districts and 

for whole Nagaland. 

Vo To find out the educational wastage due to dropout, repe­

tition and as a whole in terms of pupil years wasted with 

respect to sex and school location for different districts 

and for whole Nagaland. 

VI. To compare the educational wastage due to dropout, repeti­

tion for male and female for dlfferent J.istricts and for 

whole Nagaland. 

VII. To compare the educational wastage due to dropout, repeti-

tion for· rur·al nnd lirbnn nchool3 for different dintricts 

and for whcJ.e Nac;aland. 

VIII. To determine the extent of educational wastage in tenns of 

(a.) percentnge of pupil years spent in excess (with respect 

to sex a.'1d location) for different districts and for whol.e 

NagaJ.sndo 
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IX. To find out the interr1al efficiency of the system of 

primary education in Nagaland with respect to sex and 

school location b~T detennining (a) Coefficient of effi­

ciency (b) Input-output ratio (c) Average number of 

pupil years spent per successful graduate and (d) Rate 

of retention (survival rate) for different districts 

w~d for whole Nagaland. 

X. To compare the internal efficiency of the system for 

male and female for different districts and for . whole 

Nagaland. 

XI. To compare tne internal efficiency of the system for 

n1r.::d. af1d urban schools for different districts and 

for whole Nagaland. 

XII. To identify the causal factors of educational wastage 

as viewed by primary school teachers. 

XIIIo To find out the oplilion of various personnel for redu­

cing educational wastage. 

XIV. To suggest action ~rogrammes for reducing educational 

wastage. · 

1 6 DEFINITION OF THE TERMS USED. 

The problem under study involves some key words which 

are defined operationally as follows : 

( i) Cohort : A group of persons who experience a certain event 

in a specified period of time. For the purpose of this stu­

dy 1 cohort 1 will refer· to a group of pupi.ls joining the 

'oec;inning grade of a course in a given year. 
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(ii) §ftuce:,t~qrgtl was-t:_~~ : It :i.s an economic tenn which is 

defined as the total nv~ber of pupil years wasted by dro-

pout end repeaters. Thus, educational wastage is due to 

both dropout and repeater Which are further defined as 

belm'l' ; -

(a) P,rooout - Dropouts are those who leave school before 

the end of the final year of an educational cycle in which 

they are enrolled. The extent of the incidence of dropout 

is cl.~termined by dropout rateot 

'Dropout rate' is the percentage ratio, for a 

grade 'g' between the number of pupils who dropout bet-

\teen the ye~.r 't 1 and 1 t+1 ' and enrolment in year 1 t' • 

Drlpout rata (d) 
for grade 'g' in 
the year 't' 

No. o-r pupils dropping out 
from grade 'g' in year 't' 
~Otal No. of pupils in 
grade 'g' L~ year 't' 

X 100 

(b) Re..J2eater - Rpeaters are those, who in a given school 

year remain in the same grade as in the previous year. The 

extent of the incidence of repetition is determined by 

repetition .rate. 

1 Repetition rate' for grade 'g '· in year 't 1 is 

the percentage ratio between the number of repeaters for 

the year 1 t+1 ' end enrolment in the year 't' in the same 

grade. 

Repetition rate (r) for 
grade 'g' in year 't' 

No. of pupils repeating 
grade 'g' in year 1 t+1 1 

-Total No. of pupils iri X 100 
grade 'g' in year 't' 
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(ii1.) E£~rnqtt~2.!!. - Promotion is defined as the total number of 

pu!)iJ.s vrho successfully completed a particular grade by 

the ~nd of the final year and move an to the next higher 

grade., 

'Promotion rate' is the percentage ratio between 

the number of pupils \-:ho e.l''lter grade 'g+1 ' in year 't + 1 ' 

end the nt-!.mber of :~upils in grade 'g' in the previous year 

I -:- l ... ~ 

Promotion rate (p) for 
gre.de 1 g' in year 't 1 

No. of pupils promoted 
. to grade 'g+1 1 1n year' t+1 ' 
Total No. of pupils in 
grade'g' in year 't' 

X 100 

(iv) Inte~al Efficiency - The internal eff~ciency of the edu­

cational system is defined as the ability to educate the 

greatest number of pupils who have entered the system 1n 

the year 't' in the shortest stipulated period of time. 

Jhis is determined by a~alysing the flow of pupils through 

a school system for a durati.on of its educational cycle. 

The following are the indices of internal effi-

ciency : 

(a) Coefficient of efficiency : It is the ratio between the 
beQ-"l 

theoritical number of pupil years that would have taken by 
" 

the graduates to complete the cycle of education, had there 

been no repetition or dropout and the number of pupil years 

actually spent by cohort. Thus, Coefficient of efficiency 

is calculated as follows : 



Coet'.ficient o.f 
e1'1'1ciency (CE) 

No. of pupils who successfully com­
ple~ed the .full educational cycle X 
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normal length of schooling, 1 • -pupil years actually spent by X 00 

school completers. 

This Coefficient varies between 'O' (complete inefficiency) 

Pnd 11 1 (maximuw efficiency). 

(b) Jnput-output ra~J-.2 : · It is one ot the measures of the 

internal efficiency o! education. When pupil input years are 

divided by the students output years, the resulting ratio is 

known as input-output ratio. 

Pupil input years 
.. 

Input-Output ratio • 
Pupil output years 

The input is measured by actual pupil yea~s spent 

and the output as those students who complete the cycle suc­

cessfully (i.e, school completers X normal length o.f schoo­

ling) • Thus , 

Input-output Ratio • 
Actual pupil years spent 

School completers X normal 
length of schooling (i.e, 
4 years). 

A ratio of 1 .indicates maximum efficiency o A ratio of grea­

ter than 1 indicates the extent of inefficiency and wastage. 

1 : 7 QUESTIONS POSED. 

The present study is aimed to ~swer the .follo­

wing questions t-

(1) What is the promotion rate, repetition rate and dropout 



rate in primary schools with respect to 

location for the different districts and for whole Nagaland. 

(2) What is the comparative status of the promotion rate, repe­

tition rate and dropout rate among differ0nt grades (i.e, 

I to IV) for different C:i.strie t:-1 and for all Naealand 1. 

(3) What is the comparative status of promotion rate, repetition 

rate and dropout rate of male and female pupils for the di­

fferent districts and for whole Nagaland 7. 

(4) \·Jhat is the comparative status of the promotion rate, repe­

tition rate and dropout rate of rural and urban schools for 

the different districts and for whole Nagaland 7. , 

(5) What is the educational wastage due to dropout, repetition 

and overall (i.e, due to dropout and repetition) in terms of 

pupi.l years wasted with respect to sex and school location 

for the different districts and for Whl.)le Nagaland 7. 

(6) What is the comparative status of educational wastage due to 

d1·opout, repetit.:;,.on and overall (i.e, due to both dropout 

and repetition) for male and female pupils for the different 

districts and for whole Nagaland 7. 

(7) What is the comparative status of educational wastage due to 

dropout, repetition and overall (i.e, due to both rural and 

u.rban schools) for ·the different districts and for whole Na­

galand 7. 

(8) What is the extent of educational wastAge in tanns of paroe­

ntage of pupil years spent in excess with respect to sex 

and school locationo 
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(9) What is the internal efficiency of the system of pri­

mary education for the different districts and for who­

le Nagaland with respect to sex and school location in 

tenns of (a) Coefficient of efficiency (b) Input-output 

ratio (c) Average number of pupil years spent by per 

successful graduates and (d) Rate of retention ?. 

(10) What is the comparative status of internal efficiency 

of the system for male and female for the different 

districts and for whole Nagal~1d ?. ' 

(11) 'dhat is the comparative status of the internal efficie­

ncy of the system of rural and urban·~chools for the 

different districts and for whole Nagaland ?. 

(12) What are the important causal factors of educational 

wastage as viewed by the primary school teachers, head­

masters, Deputy Inspector of Schools, sub-inspector of 

schools and teacher educators ?. 

(13) What are the opinions of primary school teachers, head­

masters, Deputy Inspector of Schools, and teacher educa­

tors for reducing educational wastage ?. 

(14) What action programm~s can be formulated for reducing 

educational wastage on the basis of the opinions sought 7. 
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1 a 8 DELIMITATION OF THE STUDY& 

The study is delimited in the following ways s­

(1) The sample or the study is confined to primary schools ot 

Nagaland run by the state Government only, 

(2) With regard to educational wastage, the study is limited to 

educational wastage due to dropout and repeaters only. 

(3) Determination of the internal efficiency of the system ot 
primary education is rea·trioted to the time !actor only, 

i.e, pupil years wasted and pupil years actually spent, as 

against expected. 

(4) Data collection to find out the causes of educational was­

tage is limited to the sample of primary school teachers, 

headmasters, DIS, SIS and teacher educators. 

(5) Data collection to find out the opinion for reducing educa­

tional wastage is limited to the sample ot primary school 

teachers, headmasters, sub-inspectors ot schools and teacher 

educators from SC~RT and Nagaland Collage ot Education, Ko­

hima. 

1 : 9 SCOPE OF THE STUDY : 

The present study is very comprehensive in the sense 

that the data ha\ been collected !rom ~1e sample ot government 

primary schools of the whole ~tate district wise. Further, the 

analysis of the data will reveal many different aspects of the 

problem of educational wastage such as, promotion rate, repeti­

tion rate, dropout rate -sex-wise (male and female), location­

wise (urban and rural). The study also aims to find out the in-
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ternal efficiency of the system in terms ot coefficient of 

efficiency, input-output rf!tio, average number of pupil years 

spent by per successfUl graduate and rate o! retention. 

Thus , the f'indings o! the study may go a long way 

in revealing the exact picture ot the problem or educational 

wastage on a large scale !or the whole sta~e district wise. 

It will give an idea to the educational planners and adminis­

trators about the seriouness of the problem which need their 

immediate attention. 

As the study will also probe into the causes of 
I 

educational wastage, teachers, parents and educational admi-

nistrators will also come to know about the various reasons 

!or school dropout and failure which will finally help in so­

ving the problem to some extent. 

The study also aims to seek opinions or sugges­

tions !rom school teachers, headmasters, Deputy Inspector ot 

Schools, sub-inspector or schools and teacher educators for 

reducing educational wastage. Their opinions will help the 

investigator 1n formulating the appropriate action programme 

which cm1 be l~unched 1n schools !or reducing educational 

wastage. 
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THEQ£tf!ICAL FOUNDATIONS OF THE STUDY. 

?. g 1 INTRODUCTION & 
~~~--.. ~~ 

During tha sixties, most nations of the world ex­

:'""lr.:i.ence the need of continous expansion of their educational 

::yr:1·tem~. Since then, in developing countries particularly, th­

ere he.s been grow-ing awareness that investment in education is 

c~a ot the key factors in a nation's econo~ic and social dave­

loyment. Educational statistics reflect this worldwide strug­

gJ.r::.l for more and better education. Thus, developing countries 

bava spent huge amount of public budget on the expansion o! 

eiucation, especially the primary education in spite of the li-

mi ted f:inEl'.neie.l resources. 

Education represents one of the largest industry 

in India with more than 1 00 million pupils on roll involving 

huge expenditure. Thus, huge materi.al and non material resour­

ces go to education yielding some output. As we speak of was­

tage o! resources in oT.~er industries, we can also speak of 

\"lastage of resources in the educational process. Wastage in 

educati~, takes different forms which are discussed in the fo-

llowing pages or the chapter. It is or much importance to stu­

dy the problem of wastage because wastage reduces the ef~icie­

ncy of the systemo UNE$CO (1980)1 estimates that roughly 25 % 

1. UNESCO (1980):_ ~astage in PrimarY and Secondary Education: 
A statistical survey o~ trends and patterns In Repetition 
and DroEout. CSR- E- 37. Division of Statistics on Edu­
cation - Office of Stetistics, UNESCO- Paris. 

/1 
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of all primary schools placed in the developing world are 

lost to educational wastage. In the context of education in 

India, the Education Commission (1964-' 66)1 , while discus.­

sing the problem of expansion of educati m) observed in its 

report that, the most important problem during the following 

10 (ten) years to improve the quality of education and to re­

duce the wastage and stagnation due to dropout and failure 

to the minimum. The Commission further, had commented that, 

there is a need to study the problem of ~astage scientifica­

lly at regular ilttervals along with the causes of wastage and 

strategies to minimise the same. In this chapter, we shall 

discuss the problem cf educational wastage in detail so as 

to conceptual~se the problem in depth. 

2 : 2 CONCEPT OF EDUCATIONAL WASTAGE 1 

Educational Wastage2 is an economic term defined 

as the total number of pupil years spent by repeaters and dr­

opouts. A 'repeater' is a pupil, who in a given school year, 

remains in the same grade as in the previous year, While)dro­

pouts are those who leave school before t:r.e end of the final 

of an educational cycle in which they are enrolled. As a au­

mary measure, was·tage ignores both the benefits afforded the 

1. Education Commission (1964-'66): Report of the Education 
Commission, India (1964-'66) Govt. of India, New Delhifp-157, 
723. 
2. Tors ten Husen et al 1 '!'he Inten1ational Enoyolopec11a of 
Education, Volume 9, 1985. 
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repeater by spending an extra year in school and the benefits 

accruing to dropout before school. Total wastage, then, mere­

ly reflects the drag of repetition and dropout on the flow of 

promo·tion within an educational system. 

Oi' the two components, repetition is thought to be 

more wasteful because rep~aters (a) stay in school longer than 

nc-:nnal duration, thereby, reducing the intake capacity. (b) 

cause the loss of investment in educational services and in-

crease unit costs and (c) contribute to dr~pout while having 

a regression effect on equity in the educational system. 

2 : 3 TYPES OF EDUCATIONAL WASTAGE : 

Wastage in educat.ion results in direct wastage of 

investment resources in education, pushing up the input-out­

put ratio in the educational industry or pushing down the co­

ntribution of education to the economy. Wastage in education 

can ~e classified lllto two categories such as :-

(1) Extenal wastage. 

(ii) Internal wastage. 

(i) External wastage :-

While Internal wastage results in direct wastage 

of investment resources in education, External wastage is that 

which we observe outside the educational ~~dustry. While inte-
• 

mal wastage reduces the net output of educational system, ex­

terna.l wastage reduces ·the rate of return to education. i, e, 

it reduces the contribution of educational system to so­

cio-economic growth of the economy. It is a problem concerned . 
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with th~ utillzRtion of tho output of the ndu~ntlonnl pro­

ces~o If there is wastage in the use of human capital (ioe, 

acquired through investment in education), the investment 

resources put in the pr·ocess of producing the human capital 

can be considered as having been wasted. 

(ii.) Internal wastage : 

Internal wastage refers to wastage of resources 

within the educational system and reducti :.m of the output of 

this industry with a. given level of input resources. Output 

ehall be produced a.t less than optimum level, or simply the 

input-output coefficient will be high because cbf internal 

wastage of resources. In other words, net output cnuld have 

been ma::r.:tmised with the same input. Internal wastage is of 

the following three kinds :-

( R) StAgnation. 

(b) Dropout. 

(c) Under utilization of resources. 

(a) Stagnation : Wastage may be caused by failure of students 

in th"e final qualifying r<xamination. This is familiarly 

known as wastage due repetition or stagnation. Investment ma­

de on the pupil who donot quRli1'y ln til(~ f1nol fiXnmJnatJon 

can be called wasteo So, stagnation lead~ to an L~crease in 

the required perioi to complete the COUrE '~ and thus, reSU] ts 

in wn~~ tnr;P. 

(b) Dropout Secondly, wastRge may also arlse due to drop-

outo Pupil may quit school or withdraw themselves from the 
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constitute wastageo 

(c) Under utilization of resources s The third type of inte­

rnal wastage which we most often observed relates to under­

optimum use of resources. The concept of 'optimum' use of re­

sources in education can. be meaningfully interpreted with re­

spect to the size of the educational institution (in terms of 

enrolment), the amount of working hour, etc. Suppose, a sch­

ool can accomodate 500 pupils, given other things and if it 

is run with enrolment below 500 pupils, this can be called 

ine~ficient or under optimum use of resources. Similarly, if 

teachers are having less number of hours of work, it amounts 

to under utilization. Thus, under utilization amounts to wa-

stage of educational resources. 

For the purpose of the present study, wastage due 

to dropout and stagnation has only been considered and the 

wastage due to the under utilization of resources doe& not 

fall in its scope. 

2 : 4 INDICATO~~ OF EDUCATIONAL WASTAGE s 

The following are the indicators of educational 

wastage :-

(i) Promotion rate : The promotion rate is determined by the 

following formula &-

Promotion rate (p) for 
grade 'g' in year 't' = 

Noo of pupils promoted to 
grade ' g+1 ' in year ' t+1 ' X 1 00 Total Noo of pupils in 
grade 'gt in year 't' 

(ii) Dropout rate : The formula for determining dropout rate 

is as follows :-

.. ., 
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Noo o! pupils dropping out Dropout rate (d) 
for grade 'g' in 
the year 't 1 

= from grade 1 g' in lear 't' X 1 oo 
'Total No. of pupi s Iri 

grade 1 g 1 in yee.c 1 t 1 

(iii) Repeti·tion rate : The rate of repetition is determined 

in the following formula given below :-

Repetition rate (r) for 
grade 'g' in year 1 t 1 = 

No. of pupils repeating 
grade 1 g 1 in year 1 t+1 1 

Total Noo of pupils in 
grade 'g' in year 't' 

X 100 

(iv) Percentage of pu2il years spent in excess : It is exp-

ressed as follows :-

= Total pupil years spent in excess 
Total pupil years actually spent X 100 

(v) Pupil years spent in excess attributable to graduate 

(through repetition). It is expressed as follows :-

... Pu¥i!._years was 'ted due to repetition X 1 oo 
To ar--pupll years wasted 

(vi) Pupil years spent in excess due to dropout : It is 

expressed as follows :-

= Pupil years wasted due to dropout 
Total Noo of pupil years wasted X 100 
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~ I ~ ~V1~Q1~~ 91 .. JU\J.QA'lj. QNAit jiM'A'AO.l I 

'l'he high rate ot wastage 1n educational ayatem at 

all levels such as; primary, high school and even at collegi­

ate, education has drawn the ~oncern of educational planners 

and administrators as it has effected ·the Whole educational 

system L~ particular and the society as a whole. The effect 

of educational wastage can be viewed from three diamensions:-

(a) Loss of man power resources. 

(b) Loss of material resources. 

(c) Loss of time. 

(a) Loss of man power resources ' 

The concept of education today is no longer limi­

ted to character building, development of personality and sh­

arpening o! intellectual faculties. It is used to mean some­

thing more than that. The modern concept of education is that, 

it is a process of modifying behaviour by increasing knowle­

dge: the skills and the capacities of all the people in ·the 

\ society~ so that they become productive member of the society. 

Education thus, has a verf great responsibility in developing 

the human resources. Realising this importance, the constitu­

tion of India has gurru1ted for free and compulsory primary ed­

ucs.ti0i1 to all the children within the agl:! group of 6 - 14 

yet?,rs and to provide education to all the children of the co­

untry of this age group within a stipulated period of time. 

However, this objective has not been achieved even after a 

lapse of almost 49 years of indApendance. One of the rAARons 
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for not achievjng this objective i.s the problem of huge was­

tage and stagnation at primary stage of educationo According 

to one of the latest study conducted by Arun Co Mehta (1994)1 

out of the students who were o.drnitted in class I in 1984- 1 85, 

'16.75 p.,roP.nt boy~ Rnd 5~ .. 03 pPro~mt of gtrlA <iropp-=-d mat of 

the educational system before they reach grade V in the year 

1988-'89. The school system has not been able to generate su­

fficient competency to hold all the childr·en admitted till the 

end of the schooling. As a consequence, large number of chil­

dren left school and remain illiterate through out. The abi­

lities, talents and skills of these children are not develo­

ped to the optimum level. Hence, their human resources or man 

power is wasted in one way or the other. The cumulative eff-

ect of this wastage of human resources or man power indicates 

a colossal irreparable loss to the society which determine to 

strieve for all round economic and human development. A deve­

loping society or democracy can ill afford to suffer such hu­

ge amount of human resources. 

(b) Loss of material resources : 

Every year, Government, both central and state is 

allocating a large sum of money for the development of educa­

tion. The expenditure can be classified into two types such 

1 • Arun Co r.lehta ( 1994) : Efficiency and 1 ts Correlates: A 
Cross-StRte Anf\l~sio. PP'rsp.-ot:i.vft :in Eduo•t1 on .. 199/, 
Vola 1o,·No. 2 age -115-120. 
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(i) Recurrent expenditure. 

(ii) Capital expenditure. 

(i) Recurrent expenditure : 
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The aspect of expend! ture like, salaries and allo-

wancL:s of teaching and non-teaching staff, school text books, 

libraries, instructional materials, scholarships and grants 

for studies, lodge ~ld boarding, canteen, transport, sports 

'\'Telfare services, maintenance of building and equipments, op­

eration of buildings, fuel, light etc. are recurrent expendi­

ture. 

(ii) Capital expenditure : 

In capital expenditure, we refer to the expenditu­

res made on purchase and development of land, school buildings, 

classrooms, laboratories and equipments, also other desirable 

instructional equipments like radio, television, microscope 

and welfare services like auditorium, residence, halls etc. 

The government as well as private bodies spent la­

rge amount of money and material resources with the expecta­

tion that the investment made on education will yield greater 

return, that is, :in the fonn of qualifi:ed and efficient man­

power. However, with this large expenditure made on education 

we find that the rate of 't.astage is alanningJ.y high (as cited 

before). Children are not been able to retain in schools due 

to one reason or the other, thus, the investment made on sch­

ool leavers are deemed to have wasted. Thus, this brings loss 
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(iii) Loss of time : 

29 

The third important effect of educational wastage 

is the loss of time. The two most important determinants of 

educational wastage are dropout and repetition. Both these 

brings loss of time in the educational process. For example, 

a child should have completed the primary level of education 

within four years. However, it happens that some students 

fail or stagnate and remain in the same grade as in the pre­

vious year. When this continous for two o.r more years, the 

student loss interest in his studies and left the school. 

Tr.is brings wastcge of time to the student concerned in pa­

rticular and to the whole educational system as a whole. 

The present study is concerned with the educatio­

nal wastage in terms of the loss of time only. The loss of 

human resources and material resources does not fall under 

the scope of the present study. 

2 : 6 METHOD OF DETERMINING EDUCATIONAL WASTAGE. 

Educational wnstage can be determined by either 

of the following methods :-

(i) Tr~e cohort method. 

(11) Apparent cohort method. 

(iii) Pupils flow analysis by cohort reconstruction 

method. 

( i) True cohort method 

Under this method, longitudinal data on single 
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group of pupils are collected following up the group in sub­

sequent years till they reach the final gradeo It would be 

known thnt ho'fl rnnny dropouts and on whn t points how mnny mi­

grate to outside, how many repeat and in what frequency, etc. 

Then the rate of wastage due to stagnation and dropout are 

easily estimatedo The true cohort method is the most appro­

priate one
1
but, it requires data in minute details starting 

from initial grade and year untill the grade and year of co­

mpletion. 

(ii) Apparent cohort method : 

In this method the enrolment in grade I in a par­

ticular year is compared with the enrolment in successive gr­

ade during successive years and it is assumed that the decr­

ease from each grade to the next corresponds to wastage. This 

is the most commonly used method. It produces very approxi­

mate estimates of dropouts, but its main wr~aknesses is that, 

i·t assumes that children are either promoted or else dropout 

of the school system. Repetition is thus ignored and therefore, 

a factor, very often of paramount importance is overlokked. A 

still more que$tionable application of this method consist of 

using cross-sectional year grade data (i.e, enrolment in all 

grade in a single year). 

An alternative approach suggested by J.Do Chesswas, 

mainly consist of calculating the ratio of the enrolment in a 

grade in a given year to the enrolment to the previous grade 

in the previous year (defined as the progression rate) for all 
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the grades and for all the years in a time series data. 

In spite of the· limitation mentioned above, (name­

ly the ignoring of the repetition) in those cases where data 

on repeaters are not available, the apparent cohort method 

can naturally provide some indications as to the working of 

the education system and particularly with regard to transi-

tion. 

(iii) Pupil flow analysis by c;,hort reconstruction method: 

This method was used in world-wide survey of edu­

cational wastage by UNESCO (1967). In this method, the posi­

tion of pupils enrolment and repeaters under the given educa­

tional cycle for two consecutive years is taken to begin with. 

Essentially, pupils enrolled at any grade in a sc­

hool system can be represented as shown in diagram I. 

Promoters Repeaters 

1 
New entrants 
(First grade)-~) Pupils enrolled 

1 
Repeaters 

Diagram - I 

Drop-outs 

Graduate 
-~>(Final grade) 

Promoters 

The above diagram shows that the enrolment at any 

grade consist of promotees from a lower grade of previous year 

r .. . , 
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or new entrants if this is the first grade, plus repeaters 

from the last year in the same grade. 

At the end of the school year, a number of them 

will be promoted ·to the next higher grade, while some will 

repeat the same grade. A few may have dropped out of the sc­

hool in the mean time due to various reasons. If this grade 

happens to be the final grade, the promotees are actually the 

graduates. 

Thus, if we have the data of pupils enrolment and 

repeaters for two consecutive years, then promotion, repeti­

tion and dropout rates can be calculated as described earlier 

in chapter I • 

Further, on the basis of promotion, repetition 

and dropout rates so calculated, the pupil flow chart can be 

co.\1structed to shJW what will happen to a cohort of 1 000 pu­

pils entering grade I in a certain year as given below in the 

example presented in diagram NO. 2. 

Year Grade I Grade II 

~1 01 

1991 I 1 ooo 1 

1 ~ 
1992 {1 66 I I 733 I 

Diagram NO. 2. 
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This process is called a reconstruction of theore.­

tical cohort. 

For this a few assumptions are made to simplify 

the matter. 

1. Promotion and repetition rates are ass,~ed constant th­

roughout the period. 

2. All pupils are considered to have the same likelihood 

of promotion or repetition, whether they have never re-

peated or have repeated once or mor~. 

3. The possible number o! times a class is repeated is li­

mited to four years. 

4. There are no other entrants to the system apart from 

the original 1000 rupils admitted. 

5. There are no dropouts from the final grade. 

2 s 7 CONCEPT OF EFFICir~CY. 

Efficiency is a term used to describe the rela­

tionship between inputs and outputs. Efficiency may be of 

two types; 

(i) External efficiencyo 

( ii) Internal effic~.ency. 

{ 1) J.!:xternal efficiency s- When the ef1'1ciency of the edu­

cational system is judged on the basis of external criteria, 

it i.s known as external efficiency. For example, objective 

of the society is the external criteria which is used to me­

asure the exterr1al efficiency o Thus • the external efficiency 

of the system depends on how efficiently the system meets 
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the social and economic needs of the societyo More speciffi­

cally, external efficiency of schools may be judged by, 

how well the school prepare pupils for their role in the so­

ciety as indicated by the employment prospect and earning of 

the students. Further, external efficiency can have two as­

pects :-

(a) Qualitative aspect and 

(b) Quantitative aspect. 

(a) Quali1:ative aspects :- The qualitative aspect of effi­

ciency of educational system deals with the problem whether 

man power released by the education system satisfies the spe­

cific requirements of the jobs it is intended to perform in 

the economy. It may be that1 the system is able to meet the 

quantitative needs of the economy, but the candidate may not 

be able to asnwer succesfully the requirement of certain pla­

cement for a specific type of knowledge and skills. Such a 

situation would indicate the need for a change in the struc-

ture and content of education. 

This point can also be well illustrated from the 

experience in ·India. In India, there is a general tendency 

that the number of application are in excess of the number of 

vacancies advertised. However, from amongst the applicant ca­

lled for interview (who are called in a number exceeding that 

of vacancies) it becomes difficult to secure suitable candi-

dates in strength adequ"'te enough to fill t~e vacancies. 

Thus, wh.ile the internal efficiency of educational 

' ., 
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system relates to what happen within the system, the exter­

nal efficiency links it w~th the quantitativa and qualitative 

man power needs of economic system. : 

(b) Quantitative aspec·ts :- The quantitative external effi­

ciency rest on how efficiently the system is able to supply 

the quantitative needs for man power sue~ as, engineers, doc­

tors, technicians, economists etc. Thus, the quantitative as­

pects will provide a guideline for determining the intake ca­

pacity especially in different faculties and branches of kno­

wledge. If, it is that the system is unable to meet the need 

of the economy, for example, engineers, more resources should 

be diverted for engineering education from other sectors of 

the economy or from other tiers of the system. 

For example: in the case of Indian system, it is 

sometimes argued that the programmes of compulsory primary ed­

ucation involves tremendous waste. For if, from primary tier, 

the pupil donot migrate to the secondary and there from higher 

levels the educational expenCI.iture yields much less by way of 

supply of high level man-power. 

(ii) Internal efficiency: :- When the efficiency of the educa­

tional system is judged on the basis of int-en1al criteria, 1 t 

is known ns in temal efflciency. For example, the objective 

of education is the L~ternal criteria which is used to measure 

jntemal efficiency. Thus, the internal efficiency of the sys­

tem depends on how efflciently the given educational inputs 

are utilised to produce the desired outputo 
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Internal efficiency .refers to this simple input and 

output of the pupils. It therefore, deals with possible waste 

in the educational system owing to dropout and stagnation. 

This issue of internal efficiency further, has two dimensionsz 

(a) Qualitative 

(b) Quantitative. 

(a) Qualitative internal efficiency s It is concerned with 

acquisition of skills, knowledge and attitudes tobe measured 

either by means of examination scores or by specially admini­

stered test of non-cognitive and cognitive achievement. But 

it is extremlt difficult to measure this type of efficiency. 

The scope of the present study does not include the qualita­

tive internal efficiency of the system. 

(b) Quantitative internal efficiency :- It is concerned with 

the flow of students through the system with minimum waste, 

i.e, dropout and repetition rates. From this context, the in­

ternal efficiency of prireary education can be studied by the 

process of children from grade to grade and the number of ye­

ars it takes to produce a specified number of primary school 

graduate. Thus, the phenomena of educational wastage owing to 

dropout and stagnation are the main pointer to show the qua-

ntitnttv., lnl.t.tlllt\1. cf!'.toi~rwy of Lhtt edunatlonal ttyttLbm. 

'The present study is concerned with the internal 

efficiency only and that too, r1uanti tative internal efficie-

ncy. 

2 : 8 INDICATO~S OF INTERNAL EFFICI&~CY (QUANTITATIVE). 

Though, the rate of educational wastage owing to 
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dropout and stagnation provide us some evi~ences about the 

quantitative internal efficiency of the educational system, 

but mare epecifically, the following four indicators are us-

ed to designate it in direct ter~s. 

(a) Coefficient of Efficiency. 

(b) Educational wastage ratio {Input-output ratio) 

(c) Average number of pupil years spent per suc-

cessful graduate. 

(d) Retention Rate. 

(a) Coefficient of Efficiency :- It is a ratio between the 

theoretical number of pupil years that it would have been ta­

ken by the graduates to complete the cycle of education, had 

there been no repetition or dropout and the number of pupil 

years actually spent by cohort. Thus, Coefficient of Efficie­

n~y is calculated by : 

CE = 

NO. of pupils who success­
fully completed the full 
educational cycle X 
Pupil years actually spent 
completers. 

Normal length 
of school!~ 

by school X 100 

Perfect efficient educatio~al system will have a coefficient 

of 100 %. 

(b) Educational wastage ratio (Input-output ratio) :- It is 

one of the measures of internal efficiency of education. When 

pupils input years are divided by pupils output years, the re­

sulting ratio is known as input-output ratio. This is also 

known as oducntlnnnl wnslnge rntlo. 

Input-output ratio = Pupil input years 
Pupil output years 
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The input is mftasured by actual pupil years apent and the 

output ,qg thosP ~ turhmt.: who tompl "'t~ th" cych~ tu•r.coa~fu1ly, 

that is, (school completers x normal length of schooling). 

Thus, 

Input-output years -
1\c tun 1 pupil yenr • ep•m t 

School compl~ters x normAl l8nath 
of schooling 

A ratio of 1 indicates maximum efficiency and a ratio of more 

than 1 indicates the extent of inefficiency and wastage. 

(c) ~era~e number oi_Qupil years spent per successful gradqate: 

It is calculated by dividing the total number of pupil years 

actually spent by the total number of graduates produced. 

Total pupil years actually spent 
= 

Total NO. of successful! graduates 

(d) Retention Rate :- It is the capacity of the system to re­

tain the pupils i.e, holding power of the system. 

The retention rate shows the proportion of pupils 

who entered at thJ same time in grade I and re~ched to the next 

grade say, II or III or IV. 

Hetention rnte 
RR (g+1) = 

NO. of pupilA promot~Hi to 
_grade ( g+ 1 ) 

NO. of pupils enrolled in 
grade 'g' in the ye8rs 't' 
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2 : 9 PATTERNS AND TRENDS IN EDUCATIONAL WASTAGE. 

(i) World wide :-

Although, cosiderable disparities in the level of 

educa·tional wastage exist between countries due to regional 

variations, different educational structures and so on, cer­

tain patterns and trends have been observed across regions of 

the world. For example, differences in repetition and dropout 

by sex generally favour girls. The fact that girls repeat less 

frequently than boys j,.s assumed a consequence of higher ini­

tial preselectivity among girls. 

By grade level, more repetition is found in the fi-

nal grade of primary cycle in Africa where students often re­

peat untill they pass the primary school leaving examination. 

In Latin America, as in Asia, higher rates of repetition are 

found in lower grade levels, while in East and West Europe 

and North America, little repetition and dropout exist at all. 

In addition, higher rates of repetition are commonly found in 

rural areas of the world nations, even though, transfering fr-

om rural and urban schools which is widespread, causes an over 

reporting of dropout rates in rural areas. 

Data collected by UNESCO (1980)1 over the 10 years 

period from (1966 - 1976) reveals that for all regions both 
1 • UNESCO ( 1980) : Wastage in Primary and. Secondary Education: 
A Statistical study of Trends and Patterns in Repetition and 
Dropout - CSR - E- 3. D~vision of Statistic~ on Education. 
Office of Statistics, UNESCO- Paris. 
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repetition and dropout rates have remained stable despite mass­

ive growth in the world's E:!ducational system. However, absolute 

number of repeaters and dropouts have increased as a result of 

that growth. 

Finally, it might be mentioned that wastage rates for 

general secondary education, when compared to primary rates, are 

lower in Africa and Latin America and higher in Europe and Asia. 

But because the meaning of general secondary educational wastage 

is dissimilar to ·that found for primary schools and the data is 

less reliable, secondary school wastage is not dealt 

this article. 

with in 

The overall primary school wastage rate for less de­

veloped contmtries is reported by UNESCO (19J0)1 to be about 27 

percent, divided by regions as follows; Arica 34 percent, Latin 

America 28 percent ~1d Asia 22 percent. This compares to only 3 

percent for the developed regions. The estimate of total wastage 

means that on average, nations will spend one quarter of all pu­

pil years invested in a given cohort on repetition and dropout. 

When educational wastage is broken down into constituent parts, 

the L~pact of repetition and dropout in wastage by region can be 

noted. Table .No.,.,..1 presents the breakdown by region of the world 

based on 1976 data published by UNESCO (1980)2 and measured in 

pupil years due to repetition and dropout as a percentage of to­

tal pupil yearso 

1,2 UNESCO (1980) : Wastage in Primary and Secondary Education. 
A Statistical s·::udy of Trends and Patterns in Repetition· and 
Dropout - CSR - 8 -3. Division of Statistics on Education. 
Of fi1~e of Statist:ics, UNESCO, Paris. 
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Table NO. 2 • 1 

Showing avera&_e median repetition A.nd dropout rates ( 1 97 5) by 

~~gion for primary schools. 

Repetion rate Dropout rate 
NO. of NO. of 

Region Percentage countries Percentage countries 

1 • Africa 1 6. 5 40 22.0 36 

2. Latin 
America 11 .o 24 28.0 23 

3 • Asia 10,0 33 16.0 3~ 

4. Europe .2 22 3 18 

~ 

It appears that about 15 percent of primary school 

pupils are repeaters in the developing countries which suggest 

that the number of primary school children admitted to school 

could have been increased. by some 1 5 percent without increasing 

the cost, had there been no repetition. Disparities are largest 

in Africn, (e.g. To.nzanin 0.1. por·eent versun ,,.,. perccmt 1n Dao 

Tome and Prine tple). There are wide variation in Asia also, but 

since data of some of the larger Asian Nations are absent, it is 

likely that the 10 percent figure is under reported. 

Table NO. 2.1 also conceals high level and large di-

spersions within and between regions for dropouts. For example, 

the dropout rate for French speaking African nation ls 28 per-

cent, while for English speaking African countries,the level is 
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19 percent. 

In c0nclusion, wide differences in the rate and 

disp~rsions of educational wastage between cotmtries suggest 

that each nation will hnve to formulate ltn own pol.icy to eli­

m.inate primary school wastage .in the future. But such strate­

gies, however, organised, will surely pay dividends if, as a 

result, \"idespread literacy, universal primary educations and 

increased educational opportunities are forthcoming. 

(ii) National Scene :-

India is one of the largest democratic country in 

the world. For the success of democracy, it is necessary that 

her citizens be educated.· According to 1991 census, the total 

population of India is 843 '930 ,861 , and the literacy perc en-

tage being 52.11 • This shows a very little progress in the 

field of education over a period of almost 44 years. What is 

more alarming is that, the number of illiterates goes on in­

creasing in spite of all the possible steps taken by the go­

vernment, which is due to explosion of population. Again, th­

ere is a great disparity in the literacy percentage of male 

and female. Presently, the literacy rate among male and fe­

male is 63.86 and 39.1~2 percent respectively. This shows that 

females are far behind males, while about 40 percent of males 

are still illiterate. S.imilarly, there are lare;e differences 

in the matter of literacy a~ong different regions and states 

of India, for example, Kerala is credited with the highest 
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percentage of literacy i.e, 90.59 percent. (94.45 male lite­

racy and 86.93 percent female literacy as per 1991 census), 

while Arunachal has the lo'"''est percentage, that is, 41 .22 

with 51.10 male and 29.37 female literacy percentage respe­

ctively. 

The Consti tutlon, under the D.ire~tJ.ve Principle of 

State Policy under .Article 45 gurantees frt ·e and compulsory 

primary education for all children untill they complete the 

age of 14 years. According to the constitutional directives, 

the target of universal free and compulsory education should 

have been achieved by 1960. However, due to immense difficu­

lties involved - s11~h as, explosion of population, widespr­

ead general pover·ty of tll(~ people, illiteracy and apathy of 

the parents, it was not possible to show adequate progress 

even after almost 40 years of independence and thus, this 

provision has net been achi.eved even today. 

It does not mean that there has been no progress 

in education after independence. In fact, there has been a 

colossal expansion of education at all levels. What is wro­

ng with the educational system is that, it still continues 

to benefit mainly the upper and middle classes of Indian so­

ciety. It mRkes only a marginal contribution to the c~duca­

tion of the lower strata of people who need it most. About 

20 percent of the children, mostly the lowest of the low do 

not enter school at all. The formal system of education as 

it were, bypasses thr~m al to~ether. Of those children who 

..• 
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happen to enter school f nearly 70 percent of them dropout by 

class V and nearly 80 per·cent dropped by class VIII. Only 

1 5 percent are fortunate enough a.'1d reach class XII and less 

then 1 percent get the first degree of University. It is a 

well known fact that, among the dropouts an overwhelmingly 

large portion is of those who belongs to the lower socio-

economic strata. 

One of the latest studies conducted by Arun C. 

Mehta1 (1994) on National level reveals that out of total 

pupils admitted in the first grade in 1984 - '85, 56.75 per-

cent boys and 52.03 percent girls dropped out from the edu­

cational system before they reach to grade V in the year 1988 

-'89. Result~ at the state level further indicates that drop-

out rate in many states is higher thrul the all India level 

and nearly half of the dropout occurs in grade I and II. In 

some states such as Rajasthan, G5.5 percent of the total girls 

in grade I in 1989 dropped out before they reached to grade 

II. The main reason of the high dropout rate is that the 

costs and efforts involved in primary education are not mat-

ched by the quality and benefits of the education offered. 

Khraih (1969) found the largest dropout in class I 

and II. This is .further supported by other research studies. 

Masavi (1971), Adiseshiah (1974), Kaelehar (1975) and Misra 

(1978) reported that the percentage of detention was highest 

1. Arun C. Mehta ( 1994) : Efficiency and 1 ts correlates : A 
~ross-state Analysis. Journal of Perspective in Education, 
1 99l+ , V o 1 urn e 1 0, N 0. 2 • Page 11, 4 - 1 2 5. · 

I 
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at pr~mary stage that is, class .I - IV. Pillai Benjamin and 

Nair (1980) have arrived at similar conclusions. 

Another category of stud.-,..es points out the diffe­

rences in wastage of education in relation to demographic va­

riables of age and sex. Pirnpley (1975), Shah (1976) found mo­

re dropout rate in case of female, while Singh (1969) and 

Gore (1974) folmd that wastage of education is not less than 

80 percent in lower a.ge group. Anotner set of studies also 

refer to wastage of education in relation to the place of li­

ving. Chaudhary (1970),Gore (1974) and Mehta (1976) found that 

the children beloging to rural areas have high rate of drop­

out than in urban children. 

Although, there is huge amount of wastage in pri­

mary system of education with wide variations in regard to 

sex (i.e, male and female), location (i .. e, rural and urban) 

and age. It is gratifying that certain practical measures are 

now being adopted to improve the situation in regard to uni­

versalization of primary education. 

What is more disturbing than the huge wastage of 

national resourc~s involved in such incidence of dropout par­

ticularly at elementary st~ge is due to the fact that the co­

ntent, techniques and programmes of educati~n has created li­

ttle awareness of the inequalities of the existing social or­

der, not to speak of the measures needed for removing these 

inequalities. 

The present educational system as po:lnted out above 
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accords low priority to programmes of mass education, i.e, 

Adult education and Elementary education. On the contrary, it 

gives high priority to secondary and higher secondary educa­

tion, whose beneficieries are mostly the top 30 percent of the 

population. This is evidenced by the fact that about 60 per­

cent of the total amount allocated for education is spent on 

secondary ~d higher education. This shows that, development 

lll India continues to be lopsided - a legacy of British rule 

which sought to promote and strengthen the upper classes of 

Indian society which hardly contributes to the social and 

economic development of the country. On one hand, it accentu­

ates the already existing social disparities and on the other 

hand, it is infractuous in developing material resources of 

the country, because it is predominantly theor~tical and irr­

elevent to the national needs. 

2 • 1 O. NAGALAND AT A GLANCE. 

Nagaland is the sixteenth state of Indian Union, 

situated in the North-E:astern part of the country, bounded by 

Assam in the North and ~vest, Burma in the East and Manipur in 

the south. Nagaland attained her statehood on 1st December 

1963. Nagaland lie!J between the longitude 93.20 east and 95.15 

east and latitude 25. 6' and 27.4 1 • ·rhe altitude vary between 

914 metres to 3,048 metres. It is a hilly state, beautiful in­

spiring country. 'l'he mountains are high and rugged. Its roll-

ing mountains, enchanting valleys, swift flo\··ing streams and 

evergreen forAst pRnks are the scRric benuty of th~ lnnrl. The 

highest peak is Saramati L~ Tuensang district which is 12,553 

! 
·• •\ 
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feet high. Nagaland does not have much plains. Dimapur, ha­

ving an area of 1 50 square kilometres is the largest .plain 

in Nagaland. Dhansiri is the largest river in the state. 

Climate : The climate is pleasant and healthy. It is warm 

in summer and cold and bracing in winter. Days are generally 

bright and clear. Rain generally starts from April and cont­

inue upto October. Rainfall is well distributed throughout 

the state having averages between 177 em and 254 em. Kohima 

district being sheltered by lofty mountain summits such as, 

Japft!l in the centr€, Kepamedzt!l in the south and Saramati in 

the North-East, the climate is very pleasant. The hottest pa­

rt of the year is July and August. 

Population : According to 1991 census, Nagaland is having a 

total population of 1,215,573 out of which 643,273 are male 

and 572,300 are female. The densi.ty of population is 73 per 

square kilometres. 

Area and division : 

Nagaland has a total geographical area of 16,527 

square kilometres or 6,366 square miles. For administrative 

convinience, the. state is divided into seven districts. 

Table NO. 2 • 2 shows the different districts 

with its population and district headquarters. 
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Table NO. 2. 2 

Showing the different districts, their population and district 

headquarters 

Districts Population Headquarter 

1 • Kohima 394 '179 Kohima 

--- . 
2. Phek 101 ,823 Phek 

3 . Zunheboto 97,9)3 Zunheboto 

' 
Wol'"J1a 82,394 V.'okha 

Hokokchung 156,207 r1okokchung 

6. Tuensang 232,972 i'uensang 

--
7. Mon 150,065 Mon 

Nagaland I 1 ,21 ~, 573 Kohima 

Literacy rate : The literacy rate in the state is 61 .30 per­

cent. 66.09 percent for male and 55.72 percent for female. 

Tribes : Nagaland is the home of sixteen major tribes such as, 

the Angamis, Aos, Lothas, Semas, Rengmas, Chakhesang9, Phom, 

Yimchungers, Zeliangs, Kukis, Changs, Sangtams and others. All 

these tribes have their own distiguished languoges named af-

ter themselves. For ir.stancr, the Angamis speak3 Angami, Semas 

speaks Serna, Ao speaks Ao and so on. Originally, Nagas follo-
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wed the religion of animism. But with the advent of christia­

nity, almost all were converted to embracing christianity. 

They also gives equal staLUS to women and becomes more socia­

ble. They love songs and dances. They have their own form of 

local self government based on customary laws. 

Food and drinks : Rice is the staple food of the Nagas. Meat 

is also an i.mportan t i tern of Nag a food. They take almost all 

kinds of meat. Besides, they take vegetables which are grown 

in their fields and gardens. Nagas also preserve pieces of me­

at and vegetablN3 which are d rit~d in the Dun or by fire. Dry 

fish, soyabeans, pikled ba~boo are also taken by the Nagas. 

In general, Nagas are fond of hot food and one sees the Nagas 

taking .fresh chillies with pleasure. The chief drinks of the 

Nagas today is tea. However, before the comil1g of christiani­

ty rice beer was the chief drinks, which is prepared from po­

unded rice with yeast. 

Occupatlon : Host of the Nagas lived in rural areas ar.td agri­

culture is their main occupation. The educated people live in 

cities and t~~s and they are engaged in office work, teachi­

ng, business, in~ustry and the· like. 

2 • 11. EDUCATION IN TRADITIONAL NAGA .SOCIETY : 

There was no formal system of education before the 

coming of the American l·1issionaries in Nagaland. However, ed­

ucation was carried out in nn in fnrmal way. Young people were 

trained and taurht in R pl~c~ cnllect 'Morungs' , which is a 

dormitory for young unmarried man~ Everything th3t they need 
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to know ror their future life such as, respect :or elders, 

dlscipline in the socir .. ty, training ln craft, basket making, 

carpentry, dancing, singj_ng and other recreational activities 

arelearned from these UIStitutions. The art of fighting with 

the enemies were also taught in these instit~tions. Thus, the 

young man learns all that he need from the rnorungs and prepare 

himself for the adult life. 

Girls, unlike boys, recieved their education from 

their home, particularly through the mother and also through 

scial contact. Cooking, spinning,weaving, behaving, discipline 

etc. are all learned from the home. 

2 • 12. DEVELOPHENT OF FOIU1.A.L i~DUCATION IN NAGALAND: 

'l'he American missionaries were the first who br­

ought formal education in Nagaland. Their main aim VIas to co­

nvert the Nagas into christianity. In order for the work to 

be successful, they felt the neeJ of educating the people of 

the land. 

The first christian who entered the Naga country 

\'/as an Assamese named Godhula, who settled in Molungyimchen 

in ·1872. After four years, that is, in 1876, Reverend E.W.Cla­

rl<:, a western christian miss1onary <'arne to the same villae;r~. 

Two years later in 1878 F<.everend E.W. Clark started an info-

mal school with the help of GodhulR in J'1olungyimchen. Thn 

first school :in Nagaland was thus, started in this village in 

1878. 

Later, in 1882, the missionaries started another 
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school at. :rlopungchul{i t as they came and stayed in that villa­

ge. The place where the missionaries s·ettled is presently kno­

wn as Impur, which is also th~ present Mission Compound. Edu­

cation was thus, started first in Ao area. In the beginninp; 

the Na.gas did not like the new religion as well as formal edu­

cation and therefore, strongly opposed to it. But gradually, 

began to realise the value of education and thus, welcomed both. 

the education and the new religion (christianity). They star­

ted helping the missionaries by way of man-power, money and 

materials. They freely donate their land for the construction 

of school building. 

A Government school was also started at Ch&mukedi­

ma (the then Samaguting) by the British Government in 1876. 

It Wc.s attended by the officer's children only f0r, the Anga­

mis in whose area it was opened were apathetic to send their 

children to school. In 1881, c.n. King was permitted to reside 

in Kohima and in that same yAar, he started a school for the 

Angami children, yet, the medium of instruction was done in 

Ass ames e. 

Reverend and Mrs. W. E. Wi ttt~r ware the first to 

educate the Lothas in 1885. Withjn their short stay, Reverend 

Witter produce the outline of grammar in Lotha dialect and 

also prepared a premier for use in schools. 

By 190B - '09 there was a total of 21 Government 

schools. Tht~ totol numb~r- of pupils being 56·1 boys and 550 gi-

rlse In 1909 -'10 the schools incr~ased in number to 25, but 
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due to one reason or the other it later dwindled to 22. Mean­

while, the mission and the people started more schools such 

as, Bible schools, technical schools etc. The public was en­

thusiastic in having more of higher standard schools. In 1931 

·there was a total number of 42 schools in Kohima Sadar sub- di­

vision alone. The l'1ission r1.E. School by 1936 had 180 students 

on the enrolement out of which two third were non-christian. 

The school was also provided a hostel. The missionaries later 

asked the government to start a high school. Thus, with their 

persistent effort the Government M.E. School was raised to 

the present Government High School, Kohima. 

The great impediment to the spread of educntion 

was the absence of higher standard schools. Thus, the Naga stu­

dents were compelled to prosecute high schools and college stu­

dies in distant places like Gauhati, Jorhat, Golaghat, Imphal, 

Shillong etc. 

In 1°31 - '32 the disadvantages of having to learn 

the second language j_n all cl3.sses at prlma!Jr ·stage to pass 

Assamese for f'.-1. E. and High School examinations har1dicapped the 

Naea students "in their race for high school education. In gove­

mm8n t; schools Assam£~se \.,as included, wherens, in private Md 

mission schools it was excluded. 

Thus, prior to 191..,7 there were 1 61 government pri-

mary schools, three middle schools a.nrl one govemm~n t high 

school. These schools were supervised by the inspector of sc-

hools, Upper Assam circle with Headquarter at Jorhat. These 
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inspector ot: schools were assisted by one assistant inspector 

of schools posted at Shillong and two other :inspecting pandits. 

2 • 1? DEVELOPMENT OF EDUCATION IN NAGALAND AFTER INDEPENDENCE: 

After the b1dependence, many more schools were ope-

ned although, after some years due to internal trouble in the 

s·tate many of the schools were closed down. Yet, despite dis­

orders and disturbances enthusiasm on education was not wan-

ning. After the Interium, the Government was set up in Naga­

land and as a result the need of education ,-'aS felt more and 

thus, schools went on increasing by leaps and bounds. 

Table NO. 2.3 shows the growth of different cate­

gories of different educational institution in Nagaland since 

1963. 

Table NO. 2 .3 

Sho.,.ling the growth of education in Nagaland. 

Category of 
Institution Government Private Total 

Primary schcols 582 6 588 

Middle schools 70 14 84 
. 

High schools 14 4 18 

I.T.I. 1 - 1 

Colleges ~--- 1 1 2 

Teacher training 
2 ! in.sti tutions - 2 

Source Directorat~ of school education, Nagaland, Kohima. 
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There was tremenduus growth in terms of schools and enrolem-

ent during the first decade of statehood. Subs.equently, the 

literacy rntP. increased to 24.L,O pr->rcent in 1973 from 15 per­

cent in 1951. There has been fast development in education in 

the growth of literacy, that in 1981 the literacy rate incre-

ased to 42.54 percent. 

Table NO. 2.4 shows the number of different educa-

tional institutions established between 1963 - 1973. 

Table NO. 2.4 

~hawing the different educational institutions established 

between 1963 - 1 973. 

Institutions Government Private 

Primary 932 49 

Middle 14/+ 58 

High school 40 23 

I.T.I. 1 

Total 

981 

202 

63 

1 

Total 
enrolement 

?-8,754 

36,23 6 

11 , 692 

NA 

Poly tech- 1 _ 1 NA 

nigue~-------r-----------;-----~--~------+------------­

3 NA 
-----+-------~~-------~----------

2 4 6 1 ,318 

Teacher trg. , 
institute 

1

, 

Colleges _ 
---------.1.------------- ---·----...1-.----1----------

Source : Directorate of School Education, Nagaland, Kohima. 

The table below shows the number of Government and Private 

institutions in 1983-'84 that is, after twenty years of 

statehood. 
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Table NO. 2. 5 

Showing the Y!,!lmber of Government and Private institutions 

after twenty years of statehood. 

Types of Total 
institutions Government Private Total enrolement 

University 1 - 1 71 

Colleges 3 7 10 3 ,951 

Nagaland 
1 College of - 1 90 

Education 
Polytechnique 1 - 1 ;192 

J.T.T.I. 3 - 3 134 

I.T.I. 1 - 1 294 

Law College - 2 2 136 

High school 59 49 108 45,747 

l"liddle school . 414 118 332 54,302 

Pry. school 1 , 103 122 122~ 1 ,39,713 

U.G.T.T. - 1 1 NA 

Source : Statistical Hand book of Nagaland, 1990. Directorate 

of Econmics and Statistics. Government of Nagaland, 

Kohima. 
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According to 1991 census, the li tet'acy rate of the state rose 

to 61.30 percent as agains·t 42.54 in 1981. 'l'here has been 

considerable growth in Rll levels of education. 

The table below represents the number of Govern-

ment and Private institutions of different categories and 

enrolement in 1990- '91. 

Table NO. 2.6. 

Showing Government and Private institution of different cate­

gories and their enrolement in 1990 - 1991 • 

Types of 
institutions Government Private Total Enrolement 

University 1 - 1 130 

Law College - 2 2 180 

General 8 8 16 8089 College -
Nagaland 
College of "' 1 110 I -
Education 
Poly technique 1 - 1 275 

U.G.'l'.T. 1 1 2 86 

I.T.I. 3 - 3 35 

High school 7?. 107 171) 1 0 ,20G2 

Middle 235 122 357 79,892 school 

Pry. School 1216 88 1297 1 , 15,258 

Source : (i) Respective institutions. 

r' ii) Director·ate of !ligl1er and , Technical Education, 

Nagaland, Koh:im8.. 

(iii) Directorate of School Education, Nagaland, Kohima. 
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2 • 14. PRIMARY EDUCATION IN.NAGALAND : 

Education in Nagaland has made tremendous progr-

ess since it became a full fledged state. The Nagas now fu­

lly realised the value of education and so, both government 

as well as the public give all possible help for the expan­

sion of primary education in the state. The state has now 

achieved considerable success in universalization of elemen-

tary education, if we cor!sider merely the percentage of en-

rolement and number of primary schools opened. The number of 

Government primary schools as in 1991 was 1216 and 88 private 

primary schools. In all' vre have 1299 primary schools. This 

clearly shows that educatlon at primary st=age was within ea­

sy reach of all children. However, there is regional dispa­

rity in the educationally developed areas. 

Table NO. 2.7 shows the number of districtwise 

primary schools in Nagalrmd in 1991 • 

Table NO. 2.7. 

~howing the nt~ber of distric~#ise Primary schools in Naga­

land in 1 991 • 

NO. of Govl:. NO. of private 
Districts primary schools primary schools Total 

Kohima 337 48 385 
IVJokokchung 176 8 184 

Tuensang 250 13 263 

Mon 127 - 127 
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Table NO. 2.7. 

NO. of Govt. NO. of private 1 I Districts primary schools primary schools Total 

Phek 92 6 98 

Wokha 104 4 108 

Zunheboto 130 4 134 

Total 1216 83 1299 

Source : Directorate of School Education, Statistical Branch, 

Kohima , N agaland. 

2 • 15. WASTAGE IN PRIMARY EDUCATION IN NAGALAND : 

The problem of wastage in educational system in 

Nagaland is very serious. As the number of primary schools in­

creased, the number of enrolement also increased. With the in­

creased in enrolement, there is huge increase in the rate of 

dropout and stagnation. In Nagaland, out of 100 pupils admit­

ted in class 'A', hardly 25 percent complete the elementary 

course, or continue in school till they attain the prescribed 

age of 14 years. 

(a) Magnitude of.the educational wastage:-

Accurate and up-to-date data of wastage of drop­

out and stagnation are not available for the state of Nagala-

nd. This is due to the fact that, Studies have not been carr-

ied out so far to highlight the problem. Still worse is that, 

sufficient awareness of thE:! existing of this evil j_n our sys­

tt?m of education has not yet been aroused in any quarter of 
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t f Education. No report have been recie­the state Departmen o 

ved from the inspec~ing staff so far about the hjgh rate of 

wastage of dropout and stagnation. Ho't~ever, the evil exists 

so much in our system of education from primary to college le­

vel. lJt•. L.H • .Srivnutuvct ln 111:1 urLlGl•~, wllVtJ!':JulizuLion or 

primary education in Nagaland pointed out that, the dropout 

rate in class V in 1973 was as high as 77.77 percent against 

the al.l India rate that is, 68.65 percent. 

According to S.M. Royshila1 (a retired Director 

Education ,Naga.land) about 30 percent of the students of ele­

mentary school fail in the school anual examination every ye­

ar. Out of them only 5 percent repeat the class in the same 

school and a very few other managed to get admission in other 

schools to the next higher class, or the same class, but rna-

jority of them leave the school. The students do not have st­

udy habits, therefore, just before the examination they try 

to fully concentrate .in their study thus, straining ,themsel­

ves mentally and physically, as they lack study habits before 

' exam. As a matter of fact, they could not do well in· ,.their 

examination. If ~hey fail in the examination, they do not li­

ke to study in the same ins·ti tution,. f<lathematics and English 

takes the heaviest toll of failures in elementary school exa­

mination. Most of the parents and guardians desired that th­

ier children pass the examination, but they never care to see 

that, ttwy study and attend class regularly. 
Royshila S.M. : Problem of Elementary Education. School 
Education in Nagaland. Thinkers Forum, Nagaland, Kohima, 1981 

Page - 24. 
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The above discussion on the isuue of educational 

wastage have highlighted the seriousness of the problem in 

the state. Unless major steps are taken to check the growth 

of this problem in the primary system, the objective of univ-. 

ersal primary education can not be _achieved, as this problem 

has greatly hampered the efficiency of the school system. 

In spite of the ala1~ing growth in the rate of 

educational wastage in the form of dropout and repetition, 

there does not seemed to be any major steps taken to check 

this growing problem in the state. Hence, the need of the hour 

is· to take some drastlc steps to curb the rate of educational 

wastage, if not altogether wipe out the high incidence of ed-

ucational wastage. 

(b) Causes of educati.onal wastage :-

The causes of the educational wastage vary - from 

lildividual to individual, school to school and from place to 

place. For example, in a particular locality, children may 

dropout of the school, because their parents need their hel­

ping hand to assist them in their work on the farm or at home 

and their parents see more value in immediate gain than in lo­

ng term investment in education. In another locality, children 

may dropout of their school because their parents cannot aff­

ord to give them proper food, cloths, books etc. Yet in ano­

ther locality,r.hildren may prefer joinning classes held in re­

ligious places than to continue their primary education in a 

school ns their pRren ts might think that ch tld ren get better 
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education there. Also, the lack of attracting and holding po­

wer of the school may be one of the potential reasons for the 

educational wastage in most of the schools. 

A study conducted by the Dep~rtment of Educational 

Administration of the NCERT1 revealed certain significant ca­

uses of wastage and stagnation in primary and middle schools 

in India in terms of school variables, pupil variables and 

family variables. 

( i) C:auses in relati.on to school variables : 

1 • The rate of dropout is related to the shift system in sc~ 

hools. The rate is higher in double-shift than in s:1ngle­

shift schools. Among double-shift schools the rate is lo­

wer in morning shift than in evening shift schools. As 

the result is based on the data collected from the Union 

Territory of Delhi only, the sample is too small to permit 

any generalisation on & large scale. 

2. The rate of dropout is nagatlvely related to the qualifi­

cations and the hi.gher the per capita ~come of the tea -

chers posted in a school, the lower the rate of dropout. 

3. Similarly, trye rate of dropout is nagatively associated 

with the cocurricular activities provided in the schools. 

This implies that the larger is the provision of cocurri-

cular activities in a school, the lower is the rate drop­

out. 

1. i'last~and StagnatJ_on in Pr.imary and Middle School. 

NCERT, New Delhi. 
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4. The rate of dropout is positively related to the distance 

of teacher's residence from school. Also the lower teac­

her-pupil ratio, the lower the rate of dropout. 

(ii) Causes in relation to pupil variables 

1 • The academic performance of stay. ins is superior to that 

of dropouts • 

2. Dropouts have lower attendance in school than that of stay 

-ins.A pupil who has less than 60 percent attendance is a 

potential dropout. 

3. At the time of admission to school, more dropout than stay 

-ins are of the age higher than the one prescribed by the 

state Departmert of Education. 

4. Stay-ins are more interested in educatlon than dropouts. 

5. More stay-ins than dropouts are rewarded by their parents 

as kind and competent. 

6. More stay-ins than dropouts are rewarded by their parents 

on educationally relevent activities. 

7. Hore stay-ins than dropouts are punished in the school on 

educationally relevent activities. 

8. l1ore stay-ins than dropouts hold leadership assignments 

and monitorial position in school. 

9. Hore stay-ins than dropouts percieve that their parents 

attach high significance to education. 

(iii) Causes in relation to family variables : 

1 • I•1ore dropouts thnn stay-ins come from small-sized families. 

2. r1ore dropouts than s.tay-inL are the only children. 

3. Hore dropouts than stay-ins are the first born children. 
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4. More dropouts tha.1·1 stay--ins come :t;rom homes which have 

suffered the loss of one or both parents. 

5. fvlore dropouts than stay-j..ns come from nuclear families. 

60 Hore dropouts than stay-ins belongs to scheduled caste/ 

scheduled tribes and other backward classes. 

7. More dropouts than stay-ins come from families which are 

engaged in occupation like agriculture, labour and arti­

sanship. 

8. More dropouts than stay-ins comes from families having 

lower educational status. 

9. rlJore dropouts than stay-ins come from families having 

lower .income level. 

10. Parents of relatively large number of stay-ins are youn­

ger in age than those of dropouts. 

11. Parents of stay-ins are more satisfied with the academic 

performance of their children than the parents of dropouts. 

12. Here parents of stay-ins than those of dropouts feel sa­

tisfied with ·the provision of physical facilities in sc­

hool. 

13. More parent~ of stay-ins than those of dropouts percieve 

the need for educating their children as gl'eater. 

14. Hore parents of dropouts than those of stay-ins percieve 

the burden of the cost of education as heavier. 

It seems that the causes of educational wastage 

are interrelated wit~ each other to a ereat extent. For exa­

mple, irregularity in attendance has something to do with the 
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poverty at home where the child has to be detained occatio­

nally to assist the parents. Moreover, some causes of educa­

tionnl wastaee nre such thnt, immedinte remedy is not possi-

h1n In tlv• CO\IIltr·y. [•'():' nXI\IIIpl<"~, till" IIIOf\t i.mpor·trtn·t fH'ogr·n­

mme to reduce <?ducational wastage in the primary school is to 

imp~·ove the general economic condltion of the parents so that 

they can maintain their families well and are not tempted to 

retain their children at home for their economic stringencies. 

If we analyse the causes as revealed by different 

studies, we find that by and large, the following are the 

causes of educational wastage for which some action plan is 

possible. 

1 • Heterogeneity of age-groups. 

2. Fresh admission throughout the year. 

3. Irregularity of attendance. 

4. A wrong system of examination. 

5. Stagnation or failure. 

6. Lack of emphasis on teaching beg:inning reading. 

7. Lack of books and stationaries with children. 

8. Large classes (high teacher-pupil ratio). 

9. Defective curriculla. 

10. Improper techniques of teaching primary classes. 

11. Parental differenc8 to education (lack of programmes of 

social education) 

12. Lack of atracting and holding power of school. 

13. Incomplete school a11cl single teacher school. 
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1 4. Poor relationship between educatlonal system and the needs 

of the community. 

15~ Lack of competence and social as well as economic status 

of teacher·s. 

16. Ineffective and inadequ~te co-curricular activities in 

the schools. 

17, Lack of motivation for learning in pupils. 

18~ Excessive involvement of the pupils in domestic work for 

assisting the parents. 

19. Ineffective inspection and supervision. 

2l). Lack of instructionA.l mRteriRls ~ui tAhl '1 for primAry 

schools. 

These causes may be applicable to one school or 

the other. Yet, there may be schools for which the causes of 

educational wastage may be unique to them and those may not 

be found in the above list. 

Before planning an action programme for reducing 

educational wastage in a particular school, it is essential 

that the causes of educatione.l wastage applicable to that sch­

ool may be determined first of all. 

With regard to Nagaland, Some causes may be same 

but, some causes may vary.It is still not explored in depth. 

Therefore, the present study a.imE' to seek the causes and sug-

gest act.ion programmes for reducing the incidence of educati-

onal wastage in the state. 
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2. 16. CONCEPTUALISATION OF THE STUDY : 

The theorftical background of the study as discu-

ssed in the foregoing pages reveals that,the problem of educa­

tional wastage is of great concern for all those who are asso­

ciated with the development of primary education in Nagaland. 

The problem is also of great concern for the educational admi­

nistrators and planners who are always blamed for the ineffi­

ciency of the primary educational system in the state. 

It seems that the rapid expansion of primary educa­

tion Nith high enrol:ment has resulted in huge amount of edu­

cational wastage, which has drawn the concern of all who are 

Jn the field of education. Unless certain drastic measures ar·e 

te.ken to check this growing problem, the sta-c.e cannot achieve 

its objective of universalization of primary education. 

The problem of educational wastage in the form of 

dropout and repeti.tion has greatly affected the qualitative 

development of the whole educational system. The educational 

system has become ineff.icient and ineffective as it does not 

have the ability to retain and graduate all the pupils who en­

tered the educat~onal system and thus, brings wastage to the 

indi vi.dunl in pnrticul.qr- and to the society ns a whole. 

It is a well kno~n fact that, in order to educate 

a child we make some kind of investment on him with the expe­

ctation that his education will yield more return in future. 

However, it happens that before completing the course of stu­

dy, the child leaves the school. Thus, investment made on them 

doG!". not civ<:? commen:'lurnte rr~turn.s. The money .spent on hirn, 
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h~1-s ti.me and his resources are all wasted. Thus, in short it 

brings wastage of time, money and human resources. 
l 

A suitable solution to this problem is therefore ?: 

very neccesary. However, without lmowing the extent of the in­

cidence of educational wa.Jtage and the root cause of the pro-

blem, the solution cannot be possible. Studies in this area 

to find out the causes of educational wastage at different ti-

mes and different places in the country confirms that, much of 

the educational v-1astage is due to low economic status of the 

paren ·t:s where, children are withdrawn from schools so as to 

help their parents in the home or to supplement the family in-

come. Other major factors are, illiteracy of parents, low edu-

cational status of parents, Parents apathy towards education, 

social taboos, laclc of educational facilities in schools etc. 

Regarding educational wastage, Nagaland is no ex­

ception. Rather, the problem seems to be more serious in this 

part of the cotmtry. Accoroing to one study in Nagaland, out of 

every 100 pupils admitted in the first grade hardly 25 comp­

lete the elementary course. However due to lack research stu-

dies in this area, the accurate data is not available. Hence 

an intensive and indepth study in this area in Nagaland is ve-

ry much n eccesary. 

Thus, it is quite justified at this stage to take 

up a research study to find out the extent of educational wa­

stage and internal efficiency of primary schools in Nagaland 

which may go a long way in highlighting the gravity of the pr-

oblem for the educational plann~rs and Administrators, so ns 

to bring improvement in the educational system in the state. 
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C H A P T E R - III. 

REVIEW OF RELA~ED LITERATURE. 

3 1 • INTRODUCTION : 

'l'o gra:lp th<! p1·esen t p1'oblern in dep\..h, 1 t is nec-

essary to have the conceptual understanding of the problem 

which is quite impossible without reviewing the work done by 

researchers and the comment given by them in the past. The 

review of related literature is thus, &l essential component 

of research work as it throws light on the whole problem. 
J 

n.eview of related litP.rature helps the researcher. 

to acquiant himself With the C;Jrrent lmowledge in the field 

or area in which he .i.s going to conduct his research. It also 

enable the researcher to define the limit of his field and 

brings him up to date on the work which othe:;."s have done and 

thus, to·state the objectives clearly and concisely. It also 

hel~s the researcher to select those areas on which positive 

fli1dings are likely to result and his endeavours are likely 

to add knowledge in a meaningful way. It helps the investiga­

tor to avoid unintentional duplication of the well established 

findings. 

In education, the problem of educational wastage 

and stagnation is of paramount importance. As such, it has 

commented the attention of researchers, policy makers, plan­

ners and educators who are trying to tmde:-stand the nature of 

the problem better, so that some ways and means for reducing 
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the problems can be sought for. 

It is apparent that the problem of educational wa-

stage is not the same everywhere even in the same .country. 

Its incidence vary considerably from state to state, from 

community to community and even from school to school in the 

same district. I1any kinds of studies have been done on the 

assumption that the rate of educational wastage. could be re­

duced if we once trace the cause and incidence of this prob-

lem. 

Thus, it is in this background,the present study 
1 

is devoted to the review of related literature j.n the are·a 

of educational wastage at primary education level. The revi­

ew of the stud~es conducted on the area of educational wast­

age has been clustered under two sections s (1 ) Studies done 

abroad and (2) Studies done in India. 

3 : 2. STUDIES DONE ABROAD: 

The review of related literature done abroad on 

the problem of educational wastage can be broadly grouped un­

der t\'TO heads : 

(A) The extent of the incidence of' educational 

wastage. 

(B) The causes of educational wastage. 
(A) The extent of the incidence of Educational \vastage. 

Koratuden1 (1985) quoted the study of the Public 
school of Philippines 1952-'55,_~..;hich reported that 10 percent 
1. Koratuden (1985) : An_ Investigation into the causes of Was­

tage and Sjagnation in Primary Schools at Hokokr:hung Town­
Unpubi~she M.A. Dissertat-ion, Submitted to NEHU, Shillong, 
1985, Page - 71 • 
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of the children in the age group did not enter school and 

that 75 percent of the 'enrole~ent in grade I left school be­

fore reaching the last grade of elementary stage and showing 

a dropout rate of 62 percent for boys (almost twice as high 

as that of girls). In the investlgation conilucted by Segal 

and Sch·t~am as quoted by I~oratuden, fourteen cities were in­

cluded. Voluntary and invol\mtary. withdrawals were carefully 

distinquished. In general,it was found that most of the drop­

outs occured in the tenth grade. The rate of dropping out was 

higher for boys than girls and the number of dropouts was gr-

' eater in larger cities. Among the withdrawals which occured 

during four years period of study (1952- 1 55), 82 percent we­

re voluntary dropouts. Out of this it was further classified 

as to reason for leaving. The largest group 54.5 percent of 

voluntary withdrawals consisted of those who entered employ­

ment. In this group boys out numbered girls by 2 to 1. The 

next largest group 16.9 percent withdraw because of lack of 

interest lit schools and here, boys out numbered girls and it 

was 5 to 3. The third larges·t group include 1 0. I~ percent who 

left for a variety of reasons that did not fit easily into va­

rious categories used. Various other small groups were also 

identified as, 3.1 percent were needed at home, 3.3 enlisted 

in the armed forces, 4.1 percent (largely girls) left because 

of marriage a~d 7.5 percent because of inability to adjust. 
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Me Creary and Kllch 1 (1953) also conducted a stu­

dy in Orange County California and reported that only 50 pe­

rcent of 427 dropouts were working and many of them were wo­

rking b1 part time jobs such as, baby sitting, lawn mowing 

and car-washing. Dresher2 (1954) in his study in Detroit sc­

hooJs, studied 6:~2 pupils out of which 311 boys and girls we­

re fuund withdrawn voluntarily. Seymour3 (1941), conducted a 

study in which he interviewed 161 girls and 235 boys who had 

dropped out from the school during the period 1952- 1937. 

The study reveals that a greater percentage of boys than gi-
l 

rls dropped from school. 

u.s. Office of Education4 (1962) found that 13 pe-

rcent of all dropouts left school in grade 12. In Orange Co­

unty, California, the dropout percentage was 24.9, whereas in 

Lousiana it was 9 percent. 

In Ohio, the study done by Nachman and others 5 

(1963), it was revealed that 44 percent of the boys dropCJut 

and 36 percent of girls dropout were below average in emotio­

nal maturity. 
1. r1cCrea.ry, Harold and Kilch Donald E. (1953): Now Hear Youth. 

Bulletin of California State Department of Education. Volu­
me 22 October, 1953. Page, 27 - 44. 

2. Dresher, Richard H. (1954): Factors in Volunta~ Dropouts. 
Personal and Guidance Journal, xxxii, January 954. Page-
287 - 289. 

3. Seymour (1941): Survey of School leavers in Rochester, New 
York. 

4. u.s. Office o.f Education (1962): Holding Power of u.s. Sc­
hools Rises in School Life. u.s. Office of Bducation(1962). 

5. Nachman Leonard R. and others ( 1963): Pilot study of Ohio 
High School droP.outs, 1961 :...' 6~. Ohio State Department of 
Education, 1963, PagP. - 53. 
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Maryland 1 ( 1963) revealed that l.10 percent or dropouts had 

nevnr got ten out of Junior' High :Jchooln unc.l had dropout in the 

7th and 8th grade. The study also revealed thRt one hnl!' o!' 

tile d t·opou t lind boon compallotl to r·apeat n grnde n l: least on­

ce in elementary or juni.or high school. 

Jones2 (1964), in his study in Lousiana revealed 

that 1 ,436 left school in grade 7th, 1 ,897 left in grade 8th 

and 3,173 left in grade 9th. A total o.f 6506 or 40 -~-percent 

dropped out of school to enter the world o.f work, with less 

than 9 years o.f schooling. In several other studies, as many , 
as 70 percent had been retained atleast once and 40 percent 

twice or moreo Schreiber3 (1964), conducted a study in Proj­

ect school dropouts, involving more than 500,000 High school 

pupils in 128 cities with the ?Opulation of over 90,000. It 

was found that 1 5.1 percent c.f the High school dropouts left 

school in grade 12. Carventes4 (1965), studied two groups si-

milar in tenns of sex, age, I. Q school attendance and socio-

economic backgrounds. One group consisted C' f dropouts and 

the other of students who continued their education through 

high school graduation. He concluded that the greater the nu­

mber of nagative factors working within the pupils total envi-

1. Maryland Study (1963): Our School Droaouts What can the 
school do?. The State Department of E ucatfon, 1963. ~>p-L~o. 

2. Jones (1964): The School Dropout in Lousiana, 1963-'61~. 
Bulletin NO. 1026. Lousiana Department of Education, 1964. 

3. Schreiber (1964); The School Dropouts. \'lashington DC. 

4. Carventes (1965): The Dropouts: Ann Arbor. University of 
Michigan, r1ichigan Press, 1965. 
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ronment, the greater the chance of dropout. 

Los Angeles' City School District 1 (1965), revealed 

Lt 11 tt L!w tHthJ~ct 111nrlw ol' (1ropoutB during their lnst nchool 

yefu·n war·c nu!ltnntlnlly below thone of the grndufltes. 'l'he dr­

opouts had a grade point nveraga of 1 .19 (D). 'rhe graduates 

had a grade point average of 2.63 (B-). ~et, 30 percent of dr­

opouts were making (C) average. Even at Junior High school le­

vel grade 7th, the difference in school marks are quite appa­

rant. The future dropout had (C) averagas (passing), whlle the 

future graduates had (B) averages. The study also revealed j':h-
, 

a~ 43 percent of the dropouts were not living with both natu· -

ral parents. 

Loyd2 (1978) collected third grade information fr­

om 788 boys and 744 girls, of whom 24.8 percent and 18.5 per -

cent respectively eventually left school without graduating. 

The study revealed that there were significant difference fou­

nd in the third grade in terms of: course grade, grade retenti­

on, and standardi.sed achievement scores. Covill Servo and Ro­

sen3 (1978), found that the greatest percent of non graduates 

1. Los Angeles City School District Study (1965): Dropouts ve­
rsus Graduates. Report NO. 266. The District. 

2. Loyd. D.N. (1978); Prediction of School Failures from III 
Grade Data. Joumal of Educa~lonal and Psychological Mea­
surement. Volume 38, pp - 1193-1978. 

3. Covill Servo and Rosen (1978): Analysis of Dropouts in Va­
rious Districts in New York St::1te. 
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in Ohio were found in rural countries. It is apparent however, 

that administrators of larger distri.cts report early dropouts 

no f\ pr·oblnm mot•a frt'tqu~n tly t11nn t1o Rtlmi.n 1~ trators or smnll-

e 1' uJ.~J trie't/'3 • 

Neill1 (1979), in his study revealed that the nu-

ber of dropouts from secondary schools, as a proportion of 

the total rise from 2.9 percent in 1954 to 33.2 percent in 

1978. In 1976, almost 91 percent of the counties, 17 -years 

old were enrolled as compared with 75.6 percent in 1960 and 

68.2 percent in 1950. These students brings increasing diver-

' si ty of backgrounds and abilities. Many Who entered and comp-

leted high school in 1970 1 s would never have- gone ,beyond 8th 

grade in prior decade. Some of those who constitute the dro­

pout group would certainly have not entered high school or 

even junior higl1 school. He also reported that about one mil­

lion adolescent girls nearly one jn ten conceive each year, 

and 600,000 young women carry their' pregnancies to full term. 

An estimated 400,000 pregnant teens are under 17 year of age. 

Eight out of ten of these mothers under the age of 17(seven­

teen) never finish high schools. For these students keeping 

up with school becomes impossible and many female dropout re-

ports pregnancy as a reason for dropping out. This study \'ias 

also supported by Peng et al2 (1983)-

1 • Neill S .B. (1979): Keeping Students in School 7 Problems and 
Solution v \'lashington DC. American Association of Administra­
tors, Cri-tlcal issues , Report Arlington , Va: 1979, pp- 3 2. 

2. Peng et al ( 1983): Hieh School Dropouts. Preliminary 11esul t 
from the High School and beyond. Survey paper presented at 
the anual meeting of American Hesearch Association, 1'-1ontreal 
( 1903). 
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The Census Data1 which have been computed on aye­

arly basis for more than 20 years show no long term increase 

in tl 1e agrego.te dropout 1'f\Le. Only short term increases. 'l'he 

llt·opuuL J'nlo ror pc:H'tiOztH It) l:iliU 1'/ year·B old, increased from 

7.8 in 1968 to 8.8 p~rcent in 1980 nnd then declined to 6.n 
in 1994. The dropout rate for persons 18 and 19 years old in­

creased from 15.7 percent to 16.7 percent between 1968 to 19-

82 and then dropped to 15.2 percent in 198h. State Level Att-

rition Data shows that average dropout rate for the nation 

in0reased from 22.8 percent in 1972 to 27.2 percent in 1982 
1 

and then remain steady between 1982 and 1984. This same data 

shows that dropout rate increased quite subst~1tially in so-

me states such as, Arkankas and Vermont. 

u.s. Census Bureau2 computes the dropout rates as 

the proportion of a given age cohort that is not enrolled in 

school and has not completed high school. The figure availa­

ble are for October 1981·. They show a dropout rate of 15.2 

for persons 18 and 19 years old. 

The other widely cited national dropout statistics 

is also based on Attrition data. It shows the proportion of a 

given entering high school class, usually the 9th grade that 

1. The Census Data (1986): U.S. Department of Education. Sta­
te Education Statistics, Viashington DC. u.s. Department of 
Educati.on, January 1984 and 1986. 

2. U.S. Census Bureau : u.s. TJ~::partment of Census, School en­
rolment, Current Populati~l Report Series - Page, 20. Wa­
shington o:. U.S .Government Pr.inting Office. 
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graduate four years later. The figure show an average attri­

ticn rate of 29.1 percent for a high school class of 1984 in 

United States, with state le:vel attrition rates vary.:lng from 

a low of 1 o. 7 percent in Minnc~sotn to a high of 43.3 percent 

in Lousiana. 

Brown, Rosen, Hill and Olivas1 (1980), in their 

study reveals that dropout rates are higher for American Ind­

ians and particularly Cubans and I1exican Americans. Kolstad 

and Owings2 (1986), also reported that the incidence of drop-

ping out concerns variations among social groups and social 
I 

systems. There is a wide variation of dropout rates among $o-

cial groups. The: study revealed that, dropout rates are high­

er for members of racial ethnic and language minorities for 

men and persons from lower socio-economic status. A national 

survey of 1980 high school Sophomores shows an overall drop­

out rate of 13.6 percent. ilut dropout rate computed with this 

data varied frcm 12.2 percent for whites to 18.7 percent for 

Hispanics, from 12.6 percent for women to 1L .... 6 percent for 

men and from 8.9 percent for students from the higher socio­

economic levels to 22.3 percent for students from the lowest 

socio-economic levels. 

-------------------------------------------------------------------
1. ::arown, ,G.H, Rosen, N.L, Hill, S.T and Olivas (1980): The 

Condition of Education for Hispanics Americans. Washington 
DC. u.s. Government Printing Office. 

2. Kolstad, A.J, OWinRS J.A (1986): LL~b.-1?.C..h.c?ol Dropout wh~ 
clwne;e LllF)l.r· minds nbouL .'JChool. A paper presented at an­
ual meeting of the American Educational Reseach Associa­
tion, San Francisco. (April 1986). 
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Trends in dropout rate based on censuA data also 

shows variations among social groups. Dropout rate for per­

sons 18 and 19 years old declined from 23.8 percent in 1968 

to 19.7 percent in 1984 for black males and from 24.7 perc­

ent to 14.5 percent for the bla:::k females and from 14.6 pe-

rcent to 14.0 percent for white females. For white males, 

the dropout rate increased from 14.3 percent in 1969 to 17.9 

percent in 1981, although it declined to 15.8 percent in 

1984. Dropout rates for Hispanics show little change over 

the last decade, except for Hispanics males 18 to 19 years 
I 

old for whom the rate decline from 35.5 percent in 1972 to 
26.2 percent in 1984. Toles, Schultz and Rice1 (1986) in th-

ei r study fou.Yld that in Chicago dropout rate from fi3 high 

schools, range from 10 percent to 62 percent. Some of these 

differences in the population of students enrolled in educa­

tional system. But even after controlling for the differences 

in students population, widespread differences among school 

system remained. Differences that more clearly illustrate the 

ability of school to educate and graduate their students. In 

Chicago schools observect dropout rate were 50 percent higher 

to 50 percent lower than the rate expected, given the compo­

sition of the students in the schools. A study of Chicago sc-

1. Toles, T., Schul-tz, E.r·1 and flice, vl.K. :r. (19Rn): A Stu­
~Ef...Yn!~in t1 on 11_1 Dt'opoll L a L Lribu Lnhle to effect lligh 
Schools. Hetropoli tan .t~ducation. Volume 2, Page- 30-3 5. 
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hool system by Htunberger1 (1985) found that ~7 percent of 

students en rolled 9th grade in 19BO-' 01 graduated by 19f3L~ • 

l3ut only 1 5 percent grad•tn led who could read at or· above na-

tional average. 

(B) Causes of educational wastage. 

There is not a single factor that can be made re­

sponsible for the educa·tional wastage. The investigator after 

careful review of researches done in abroad has grouped the 

causes under several heads as follows : 

(i) f!ge : 

McCreary and Kitch2 {1953) revealed that 26 perce-

nt of dropouts were 17 years old or older. C:onnecticut comm­

ission on Civil Rights3 (1959) found that 41 percent of dro­

pouts were 17 years old or older. Miller4 (1963), in his st-

udy done in Syracuse, New York, found that 45 percent of dr­

opouts were 17 years old or older. Jones5 (1964) found the 

1. Russell W. Rumberger (1985): Design for Change, The Bott­
om line. Chicago Failing Schools and How to save them.Un-
iversity of California, Santa Barbara, CA 93106. · 

2. l\1cCreary William H, and Kitch Donald E. (1953): Now Hear 
Youth, Bull~tin of the California State Department of Ed­
ucation, (Vol.) xxii, October 1953 pp, 27 - 44. 

3. Connecticut Commission on Civil Right (1959): Comparative 
Study of Negro and White Drofout in selected Connecticut 
High Schools. The Committee 959. · 

4. Miller S. H. ( 1963): The Syracuse Dropout. The Syracuse Yo­
uth Development Centre, 1963. 

5. Jones (1964): The School Dropout in Lousiana, 1963- •F,t,. 
lht1lntin NO. 10. 1 (~. l.ounlnr.n J>t,pEu·LmnnL uf I~LiueHLlou, 
1<:)61+. 
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perc en te.ge in that group was to be 41 nercen t. \~hi tmore and 
' 

Chapmnn 1 ( 1 965) found that 52 percent of the dropout were 17 

years or older. 

(ii) Intellectual ; 

Investigators are not in agreement concerning the 

importance of intelligence as a factor in 1ropping out, but 

some studies have found that intelligence is not particular­

ly importiD1t, while others show that low scholastic aptitude 

is on of the characteristic of potential dropouts. 

Several studies are of particular interest in th­

is point. Dillon2 (1949), in his studies revealed that 40 ~e-
rcent of school leavers were normal or above intelligence. 

Akono3 (1985) quoted the study conducted by Haeker (1953) on 

the problem of dropout who revealed that 40 percent of Kentu­

cky pupils who dropout before high school graduation were av-

erage or above average in intelligence. u.s. Department of 

Labour4 ( 1 !)GO) study of dropout in seven communities founci 

that, nearly three times as many dropouts as high school gra-

duates had IQs under 85 and tht~.t nearly three times as many 

graduates as dropouts had IQs of 1·1 0 and over. 

1. Whimore P.M. and Chapman P.'vl. (1965): Dropout Incidence and 
Significance at Modesto High Scg_ools, 1964-' 65. Modesto, Ca­
lifornia, 1965. 

2. Dillon Harold J. (191-4-9): Early School Len.vers, A r1aljor Ed­
ucational Problem. Publication NO. 401 (National Child La­
bour Committee). 1949. 

3. Akono (1985): Case 
~~~~~~~~~~~~~~~~~~~~~~~ Unpublished t-1.A. D 

19t15. Page, 19. 

4. U.3. Department of Labour (1960): School and Early Employ­
ment ~x erience of Youth. A Report of Seven Committeesl1952-
'57 Bureau Labour Statistcs. Bulletin NO. 1277. Wash~gton 
DC, u.s. Goverr1ment Printing Press, Page- 89. 
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Bowman and l'1athew1 (1960) found a range of 60 to 

115 in IQ with a mean of 83 and they foLmd that 75 percent of 

dropouts fell in the lower half of the distribution of inte­

lligence score. Maryland Study2 (1963) also revealed that 50 

percent of the dropouts were below average in intelligence. 

Woollatt3 (1961) reported that in New York city st­

ate holding power project 12o1 percent of the dropout had IQs 

of 110 and above and 30.4 percent had IQs below 90. Aproxim-

ately 10 percent have enough intelligence to pursue college 

education. McCreary and Kitch4 ( 1963) , found that 60 percent 
J 

of dropouts in Orange City had IQ of 90. 

Los Angeles City School District5 (1965), found 

that 34 percent of the graduates had IQ of 108 or above, on­

ly 10 percent of dropouts were in this range, yet, 50.9 per­

cent of dropouts had IQ of 90 or above. Whitmore and Chapman 6 

(1965) also revealed in their study that most dropouts had IQ 

1 • Bowman H and r-Ia thew Charls V. ( 1960): r1oti vation of Youth 
for Leaving Schools. USOE Cooperative ITesearch Project NO. 
~00. University of Chicago, Chicago Press 1960, page, 137. 

2. Haryland State DepartmP.n t of E:ducntion ( 1963) s Our Oro touts, 
What L~an 'l'he School Do?. Maryland Department of Educa ion, 
1963. page - 48. 

3. Woollatt Home H. ("i 96·1): Why Capable Students Dropout of 
High School? 1961. Page - 45. 

4. McCreary William H. and Kitch Donald E. (1963): Now Hear 
Youth. Bulletin of California State Dep&rtment of Sducation. 
Volume xxii, October 1953. pp, 27 - 44. 

5. Los Angeles City School District (1965): Dropout Versus 
Graduate. Report NO. 266. The District, 1965. 

6. ~~~hi t:nore p or'l. Rt1<i ChnpmA.n r. w. ( 1 Q6~): Dropout Jnr tdPnrn 
un<:!__~lgnificanc~- at !>lodes to High Schools, (1967~ - 1 65). 
l"lodesto, California, 1965. 
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above 90o Havighurst et al1 (1962), Stroup and Robins
2 

(1972), 

Combs and Cooley3 (1968), Moritz4 (1977), Loyd 5 (1978) all re­

ported that overall level of intellectual ability in the drop­

out has been found. to be lower. 

(iii) Reading ability 

Penty Ruth5 (1956) revealed that there is a rela-

tionship between reading abi~i ty and withdrawal :from school. 

Three times as m€U'1Y poor readers as good readers dropout of 

school and the likelihood of a poor reader's dropping out was 

greater when other factors pressuring a student towards with-, 
drawal were present. Bledsoe7 (1959) found that the drop-outs 

from ninth and tenth grade had a mean reading comprehension 

score of 7.9 and the rest of ninth graders,a mean score of 8.9. 

1. Havighurst et al (1962): Growing up in River City. New York, 
We ley, 1962. 

2. Stroup A.L. and Robins N.L. (1972): Elementary School Pre­
dictors of School Dro out amon Black Males. Journal of So-
c o ogy of E uca on, o ume- ~ , pp, ~1?. - ??.?. • 

3. Combs and Cooley W.(1968): Dropout in High School and Aft­
er School. Journal of ~nerican Educational Research, 196S. 
pp, 37.~3 - 363. 

4. Moritz D.M. (1977): Socio-econcmic ru1d Helated Factors AS 

Predictors of High .School Dropouts Categorised by Hace and 
Sex. Unpublished Doctoral Dissertation. Univ.of Kansaa.1977. 

5. Loyd D.M.(1978): ?rediction of School Failures from III gr­
ade Data. Journal of Educational and Psychological Measure­
ment. Volume 38. pp, 1193-1200. 

6. Penty Ruth (1956): Reading Ability and High School Dropout. 
Teachers College, Columbia University, 1956. pp, 93. 

7. Bledso~ (1959): An Inves~igation of Six Corelates of Stud­
ents Wi thdra'N'al from Hlgh School. J oumal of Educational 
Research, L III, Septem~er 1959. pp, 3-~. 
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Nachman and others1 (1963) found that 75.4 percent of the dr­

opouts from whom reading test information was available, sco­

re below the median for their grade level. 53.4 percent were 

in the bottom quartile. Penningroth2 ( 1963) examine selected 

characteristics of disable readers who dropout of school and 

those who remained to graduate. Both groups were matched in 

reading scores, intelligence, school attendance, attitude to­

'\'7ards peers 1 parents and teachers. There was significant dif­

ferences bet\'leen the t\'1'0 groups in reading ability or in int­

elligence" However, there \'las a marked difference in their pr-
r 

imary grade experience. The retarded junior high school rea-

ders who st~yed on to graduate were significantly better rea­

ders in prima~] grades than the dropouts. They had had a suc­

cessful school experience early in their school life while the 

dropouts had er1countered failures. 

(iv) Extra Curricular Activities & 

The statistical result in Maryland Study3 (1963) 

found that children who did not !eel that they belong are le­

ss apt to participate 1n the total life of the school. The 

1. Nachman Leonard R. and others (1963): Pilot Study of Ohio 
High School Dro§outs, 1961 to '62. Ohio State Department 
of Education, 1 63, page- 53. 

2. Penningroth M.P. (1963), A Study o! Selected Characteris­
tics o! Disabled Readers·rn the~lrith ~rade of a Large Ur­
ban Population in Gorgia. Doctoral Dissertation, Universi-
ty of Gorgia, 1963 • · 

3. Maryland Study ( 1963): Our Dropout, What can the School Do? 
Maryland State Department of Education-:-1963. Page, 48. 
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1' 
dropout unfortunately seem to feel this way. Gillingham (1964) 

'.<:.o conducted a study in Dade County, Florida showed that 91 
• 

9 percent of dropouts were not participating in extra curri­

cular activities at the time of wi thdrawe.l and that 34.2 pe­

rcent of the graduates were not participating in such activ­

ity. Los Angeles City School D~.strict Study2 ( 1965), found 

that only a sma.ll minori.ty of dropouts had participated in 

such programmes while in school. 83 percent had records of 

little or no participation. The record was equally poor for 

both boys and girls. 

(v) Disclpline : 

McCreary and Kitch3 (1953), in their Study in Or­

ange Cotmty, California, found th9.t 18 percent of the drop­

outs were such serious discipline cases that the school ini­

tiated the process of early school leaving. Dresher4 (1954) 

in Detroit schools als~ reported that the factors associated 

with school leaving being discipline case. Kinney5 (1962).in 

Hibbings Minnesota, a city with a population of almost 18,000 

1 • G illingha.'Il John ( 1 9 6l~) ~ ;t:A:,...S:;rt..;;.u;:;:;d~,....;;.:;;;...wr;....;::;._=-=..-=;-::.~:.;:;:...~.;;;:.:..=.L. 
Florida Public School 1 • e epar men 
arch, Da e oun y or a, • age, 124. 

2. Los ru1geles City School District Study (1965): Dropout ve­
sus Graduates. Report NO. 266 .. The District, 1965. · 

3. McCreary William H. and Kitch Donald E. (1953): Now Hear 
~outh. Bulletin of the California State Department of Ed­
ucat1on. Vol. 22, October 1953. Page, 127 - 144. 

4. Dresher Richard H. ( 1954): Factors in Voluntary Dropouts. 
Personal and Quidance Journal,Vo1.32, January~954. pp-
287 - 289. 

5. Kinney Paul (196Z): Study of Hibbing4 dinessota High Sc­
hool DroEout, 1956-'€1· Hlbbirigs Boara of Education, 1962. 
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1n North Eastern part or the statas, showed that 53 percent 

or the boys dropout and 28 percent or gtrls dropout• have tt­

ve or more such notation on their records as truancy, class 

misconduct and breeking of school rules. Yet, only 17 perce­

nt of the boys dropout and 4 percent of girls dropout. App­

roximately one fifth of all the dropouts were forced to lea­

ve school as a result of disciplinary action. Pearl1 (1962) 

founc: that the pattern of delinquency was not limited to hi­

mself but appeared to be a constant of family behaviour. He 

found ·that 43 percent of the families of dropouts had some 
f 

invol vern en t with crime or delinquency. 

A follow up study done by Schneller2 (1962) of 

potential dropouts in a single high school in Seatle, Washi­

ngton, found that whereas the rate of delinquency defined 

as involvement with juvenile court was 3 percent for the to­

tal youth population, it was 7 percent for those youngsters, 

tantatively identified as dropouts but who did not succeed 

in graduating and 35 percent of' those who 1n fact, did drop­

out. Nachman and others3 (1963) found that discipline was 

1. Pearl Aurthur (1962): The School Dropout Problem, Roches­
ter. Part 1, New York State Division for Youth. 1962. 

2. Schneller Pete (1962)1 Unwilling Learner and Drolnut Stu­
dyG 1258 -'61. Ballard High School, Seatle, Wash gton. 
19 2. 

3. Nachman Leonard R. and others (1963)1 Pilot Study of Ohio 
High School Dropouts~ 1961 - •62. Oh!o State Department 
of Education, 1963. age, 53. 
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a frequent problem for 10 percent of boys and 3 percent of 

girls during their elementary school years. At the sec~da­

ry school level, discipline was reported as being a frequent 

problem for 27 percent of boys and 11 percent of girls, a 

threefold increase. Silverstone end Hoyt1 (1963), in Bridge­

port Connecticut, a study of court records revealed that 24 

percent of high school dropouts had personal court records. 

In additionp referal for other members of the dropout fami­

lies showed that one-third of the fMlilies of these youngs­

ters had members with court records. Here too, the area fi~­

ure :for juvenile offences is approximately three percent of 

the total juvenile .. In the abc,ve both studies, the percenta­

ge of dropout, who beceme involved with the court was extre­

mly htgh i.e, 35 and 24 percent respectively. In other words, 

the delinquency rate e.mong Seatle dropouts was 12 times that 

of tlut 11ta.yintJ, whilo in .13ridgeport it waa 8 times aa great. 

Thus , while the maj ori t'.f of the dropouts tends to be law ab­

iding, they are clearly more susceptible to delinquency and 

more often in trouble with law enforcement agencies than the 

average child. · 

1 • Silverstone end Hoyt C .G. ( 1963) : Bridgeport Connecticut 
School Dropout Stud~. A Preliminary Report. Bridgeport 
Board o~ Education, 1963, Page, 53. 
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Los Angeles City School District1 (1965), study 

based on the responses of the Vice Principals round that one 

in five boys and one in ten girls had been 1n custody of law 

enforcement agency during the year prec~eding the dropping 

out. Havighust et al2 (1962), Combs and Cooley3 (1968), Tse­

ng4 (1972) also found that poorer social, personal adjustm­

ent are manifested_by agressive behaviour, early drinking etc. 

i:arylcmd Study5 (1963) reported that only one quarter of the 

dropouts have prevj_ousJ~r been suspended from school and that 

one fif·th had been consi.dered serious behaviour problems by 

school GJ).thorities .. Bachman Grea.n and Wirtanen6 (1971) al~o 

reported that b~he.viou.rc":!. problems in school are associated 

\·lith dropp:tng out include absentism 1 truacy and discipline 

problem. 

Spivak and Cianci? (1987), reporting on a longit­

udinal study of 611 inner city school children round signiti-
1. Los Angeles City School D1strict(1965): Dropout Versus Gr­

aduates. Report NO. 266. The District. 1965. 
2. Havighust et al (1962): Growing up in River City. New Yo­

rk, Weley, 1962. 

3. Combs and Cooley W. (1968): Droiout in High School end af­
ter School. ~nerican Educations Research Journal, 1968, 
page , 3z;y--:- 3 63 • 

4. Tseng M. (1972): ComRarism1s or Selected Familial Perso­
~ality and Vocational Variables of High School Students 
and Dro;outs. Joun1al of Educational Research. Vol. 65, 
page, 4 2 - 466. · 

5. Maryland Study (1963): Our Dro~~ut, What can the School 
do'?. Maryland State Department of Education, 1963, pp-42 • 

. 6. Bachman J .G. Green and :il.Wirta.nen I.D.(1971 ), In Humbar­
ger High School Dropouts. Heview of Ed1:cational Research, 
1987. Volume 57, NO. ?.. Page, 110 -119. 

7. Spivak G. and Scianci N. (1987)s High Risk, Early Behavi­
our pattern and later D£linguency.In J.D. Burchand & S.N. 
Burchand (Eds) Prevention of delinquent behaviour, pp, 44-
74. Beverley Hills, CA Sage Publication. 
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behaviour rating in k indergaten th-cant relationship between . 

rough grade !II and misconduct in classroom at age 14 and 15, 

school disciplinary measures and police contacts by age 17. 

The more significant early readings included, classroom dis­

turbances, imp~tience, disrespect, defiance, irrelevant res­

ponsiveness and inattentiveness withdrawn. The longer diag­

nosis end intervention are delayed, the greater the barrie-

rs to change are likely to become. 

(vi) FamilX back~rolli1d : 

The study conducted by Seymour1 (1941) revealed 
I 

that students dropout from school in order to help and pay 

expenses at homes Johnson2 (1947) also found that there is 

frequent dropout because of lack of money. Hollinghead3(1949) 

in his classic study, Elmtowns Youth, fou~d that in the mid­

dle social class all boys and girls finished their eight gr­

ade and 11 out of 12 of those who eventually dropout had en­

tered high school. But 75 percent of children from the lower 

social class had dropped out before they were 16 years of age. 

1. Seymour (1941): Survey of School Leavers in Rochester. 
New York. 

2. Johnson (1947): ~~~l~yment Problem of out of School Youth. 

3. Hollinghead August B. (1949): Elmtowns Youth. The impact 
of Social Classes on Adolescent, Wiley 1949. Page, 480. 



88 

Young1 (1954-) conducted a study in Tueson, Arizona and repor­

ted that majority of dropouts came from low income families 

who lived ~1.!1 sub-standard housing and belong to racial minori­

ty. Children from such a background find it hard to feel that 

they belong, or that what they learned in school will ever be 

of any use to them. 

Bowman and Mathew2 (1960), found in their River Ci­

ty that 87.7 percent of dropout were in lower class and 1.4 

percent wer~ in upper and miadle classes. In Rochester, New 

Yorlcll Pearl3 (1962) revealed that one out or every three drop-

' outs came frt)m families on we.l:fare. The Maryland State Depa·rt-

m~nt o! Education4 (1963) round that 52 percent or the parents 

of dropctrts were either \mskilled ,,rorkers or unemployed. It 

can he safely assumed that a large proportion ot tha remainder 

''<'"ere lo'.1 sk:t11ed or semi-skilled \'rorkers. These are people who 

generally occupy the lcn·rest rungs cf Bocial and economic lad­

der. Nachma~ end others5 {1953) in their study in Ohio, round 

that 55 perce..'1t of the fathers of dropout .,.,.~re classified as 

1. Young (1954): Lo~~ Straled or Stoleno Clearing House 29; 
82 - 92; 1 954. - - - ~- - ·= • 

2~ Dowma11, Paul.H a~d Matthews, Charles V. (1960) : Motivations 
of Youth for LearnLtg School. USOE Cooperative Research Pro­
ject NO. 200 U Chicago Press,1960. 137 p. 

3. Pearl, Arthur (1962) : The School Dropot't Problem, Rochester, 
Part I .. New York State f5Ivl.sion !or Youth, 1962. 

4o Maryland State Department of Education {1963) : Our School 
~pou~~- What can the School Do'? The Department-;-1963. 48 p. 

~o Nachman Leonard R. and others (1953) : Pilot Studt of Ohio 
Bigh School Dropout~, 1961-1962. Ohio State Depar ment o? 
Education, 1963, 56 p. 
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tmskilled or semi-skilled. However:according to Ohio Census on­

ly only about 3J percent of the employed males over 25 years 

were holding unskilled or semi-skilled jobso It was also found 

that fewer than two percent of the fathers of dropout were cla­

ssified as professionals, whereas, the census data indicated 

that 10e9 percent of the employed males over 25 held professio­

nal positions. The study also indicated that 44 percent of dr­

opouts came from home \'Thich were below the average economic le­

vel of their community and only 2 o 7 percent came from homes wh­

ich they rated as being above averageo Graves 1 (1964), in a st-
1 

udy of dropout done in White Plains found that 52 percent , of 

the chief wage earr1ers in families of dropout were classified 

as unskilled. Alabama State Department of Education2 (1964) fo­

und that 78 percent of the dropouts came from the two lowest 

classes and only 2 pe~cent came from the two highest classes. 

Greathouse3 (1964) found in his study done in 9 Apppalachian 

Counties, 3 in Kentucky, Tenessee and West Virginia and found 

that 30o9 percent of the fathers of dropouts were unskilled 

workers. Koratuden4 (1983) quoted Alvi.study done in D.Bo Khan 
1. Graves, M.F. (1964) : Dropout Study, White Plains. New York 

Public Schools. White Plain Board of Education, 1964. 
;>. J\lnhnmn !Ttntn DApnrtmont of P.dur~nt1on (1CJ(d,) 1 Fnot.:1 nncl 1"1-· 

~l'P.S of Dropou: in Alabama. 'l'he Department o 19t";4. 
3. Greathouse, L.M. ( 19i,h) : The Southern Apnal.ctchian Dropout 

Study, 1962-·1963. Derea College,19G4. 

4~ ~oratuden (1983) : Investigation. into_ the Problem of Primary 
l.'...ducation in r-1ok0kchung District. Unpub.., ished M.A. Diserta­
tion submitted to NEHU, Shillong, 1983. 
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District of Pakistan who reported that, the most important si-

rov.,..1··ty of pnnmtR nnd employment of ohildron ngln fn.ctor WH.'l n 

in agriculture, besides, unfavourable atti·tude to woman educa-

tion. Whitmore .. and Chapman 1 ( 1965) found -that more dropouts 

are coming from broken families, not living with both nat:ural 

parents. The Los Angeles Study2 (1965) found that almost one 

.fourth of the parents of dropouts encouraged their children to 

dropout and another one fourth were indifferent, fewer ·· than 

one half of the parents of dropout encouraged their children 

to stay in school. Co~bs and Cooley3 (1968) revealed that the , 
lower socio-economic status often manifested by lower educati-

onal attainment of parents has usual~y been foundo Havighust 

et a14 (1962), Kelly Veldman and Mcquire5 (1972), Stroup and 

Robin~ 6 (1972), Tseng 7 (1972), Moritz8 (1977), Loyd9 (1978), 

all sunported this finding. 
1. Whitmore,P.M. and Chapmen, P.w. (1965) : Dro out Incidence 

and Si lficance at Hodesto Hiah Schools 9 
California, 9 5. 

2. Los Angeles City School District Study (1965.): Dropouts•ver­
sus Graduateso Re~ort NO. 266. The District, 19b5o 

3. ComEs and 'Cooley <.. 1 968) : Dropout in High School and after 
School.Joumal of American Educational Research 1968, page 

. 343 - 363. 
4. Havighust et al (1962) : Growing up in River Citl• New York. 

\veley, 1962 •. 
5. Kelley Veldman, D.J.and Mcquire (1972) : Multiple Discrimi­

nant Prediction of Delinquency and School Dropout. Journal 
of t'~ducational and Psychoiogical Measurement, 1972. 

6. Stroup and Robins, N.L. (1972) : Elementary School Predic­
tors of School Oro outs arnon Black Males. Journal of Socio-
logy of Educa lon. Vo ume 5, page - 22, 1972. 

7. Tseng, M. (1972) : Co~risons of Selected Farnili~l Persona­
lity and Vocational'J"a.rrables of High ~choo:f""Btudents and 
Dropou~. Journal of Educational H.esearcho Volume 65. pp-462-
466, 1972. 

8. Moritz, D. H. ( 1 977) : Socio-economic and Related Factors as 
Predictors of High School Dropout, Categorised by Hnce and 
.Sex. Unpublished Doctoral Disertation, University of Kansas, 
1977. 

9. Loyd, D • .t-1. ( 1 978) : Prediction of School Failures from III 
grade Data. Journal of Educational and Psychological Measure­
ment. Volwne 38. pp 1193 - 1200, 1978. 
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Rumberger.1 (1983) revealed that the family :r-elated factors as­

sociated with dropping out include low educational and accupa­

ti.onal attainment level of parents, low family income, speaki­

ng a language other than English in the home, single parent fa­

milies and the absence of learning materials and opportilll1ties 

in the home. This is also supported by Steinberg, Blinde and 

Chan2 (1984), Ekstrom et al3 (1986). 

(vii) Parents Education : 

The educational level of parents has been found to 

be the most significant factor in dropping out. This is un-
1 derstandable in the light of parents occupational, economic, and 

social level. Bledsoe4 (1959) found an almos~ ~erfect inverse 

ratio between parents educational level and percentage of drop­

outs. He fotmd that those students whose parents had had some 

collegiate edication did not dropout. Those \ihose parents had 

completed high schnol education dropout t1 the smallest ex­

tendo Next ranked those parents with one to three years of 

high school, than those parents \"lith one to four years of sc­

hool had the largest_E£9portion of dropouts among the children. 

1. Rumberger,R.W. (1983): Droop.tng out of High School: The in­
flunce of Race, Sex and Family Dackground. American Educati­
onal Research Journal. Volume 20 pp 199 - 220. 1983. 

2. Steinberg, Blinde and Chan ( 19R4): Dropping out amonp; Lnng­
uage Hinority Youth. Heview of Educationa:LResearch. Vol.54. 
pp 113 - ·13 2. 1 9BL~. 

3. Ekstrom, R.B. et al (1986): Who Dropout of School and Why? 
Findings from Nati.onal Study. Teachers College Record, Vol­
ume 87, pp 356- 373, 1986. 

4. Bledsoe Joseph C. (1959): An Investigation of Six Correlates 
of Students wi thdravTal from High School. Journal of Educati­
onc: 1 Research, Volume III September 1959. 
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Maryland study1 (1963) found that 78 percent of mothers and 

80 percent of .fathers of dropouts had themselves never fini­

shed high schools. Also, 25 percent of mothers and 30 percent 

of fathers had never gotten beyond sixth grad~. In rural sch­

ools 70 percal"lt of dropouts had quit before grade 10 and that 

90 percent of mothers and. 93 percent of fathers had never fi­

nished high schools and 76 percent of these parents were eith­

er unskilled workers or unemployed. Nachrnar! and others
2 

( 1963) 

found that almost 70 percent of mothers and fathers of dropouts 

\"!ere themselves dropouts and the percentage rose to 80 percent 
l 

in those cases where the pupils dropout in grade 9. Also, ·mo-

re than one third of the mothers ~~d almost two fifth of the 

fathers had completed fewer than 9 years of education. Fi-

field3 (1964) in Pocatello Idaho, found that out of 107 drop-

outs, only one had a parent who was a high school graduate, wh-

ereas, 70 percent of the .stny-·ins had parents who were high 

school graduates. Interestingly enough, 30 percent of the gra­

duates came from homes where the parents had fewer than 12 ye­

ars of education. Gillingham4 (1964) found that among the drop­

_outs in Dade Co~ty, 69 _E£rcent had p~rents who \'rere dropouts, 

1 • Maryland Study (1963): Our School Dropouts, What can the 
School_~£1 Maryland Department of Education, 1963, pp- 48. 

2. Nachman and others ( 1963): Pilot Study of Ohio High School 
Dropouts, 1961-1962. Ohio State Department of Education. 
pp. 53 , 1 9 63 • 

3. Fifield, M~(1964): Pocatello Idaho, Dropouts Study. Pocatello 
Board of Education, 1964.-

4. Gillingham Jo~~ (1964): A Study of Dropout in Dade County. 
Florida Public School. 1960-' 63. Department of Hesearch, Dade 
County 1 Florida, 1964, pp. 124. 
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but thnt R.rnonp; thP. p;rndun.tnn only 37 pnroPnt of tho pnrnntn 

had rev1er tha.."1 12 years of schooling. To put the matter in a 

different way, 31 percent of the parent of dropouts had had 

12 years or more of education. While, 63 percent of the grad­

uates had parents who had graduated. 

In Alabama 1 (1964), 85 percent of the fathers and 

r;L~ percP.nt of tlw motherB of dropoutn wer·e dropout themselves 

Mld even more revealing is the fact that, almost one half of 

the fathers, i.e, 47 percent and two fifth of the mothers had 

never completed the seventh grade. 

(viii) Educational causes: 

Koratuden2 (1983) quoted the study conducted by 

Johnson in 1947 who reported that the main causes of dropouts 

are dissatisfaction of tha students with their school life. 

This dissatisfaction aroses because of lack of different cou-

rses provided to them. They also· fel·t that their teachers were 

not sufficiently interested in them as individuals. Dillon3 

(1949) made a study of 1360 individuals who left school early 

in five large cities. He found that major reasons related to 

school were: frequent grade failures ~1 elementary schools, fre-

£D:!ent tr·~.DB fer from school to s-:~1o~l 1 evidence of feeltng 

1. Alabama State Department of l~ducation (1964): Facts and Fi­
gures of Dropouts in Alabama. The Department. 1964. 

2. Koratuden (1983): An Investigation into the causes of Wast­
age and Stagnation in Primary Schools at Mokokchun~ District. 
UnpuhTisFied M.A fHsertatlon, submitted to NEHU, Sh llong-198.3 
PP• - 72o 

3 ~ Dillon Herold, J o ( 1949): Early School L~="_avers A Ma~or Edu-
cational Problem. Publication NO. 401 (Nationai Chil Labour 
Committee) October 1940. 



insecurity or lack of belongingness in school, lack of inte­

rest in schnol work, could not learn, discourage and dislike 

of teachers or subjects are the symptoms of early leaving. 

Dresher1 (1954) conducted a study in Detroit Schools 

and reveals that the main factor associated with school leav­

ing ns; elementary school failure and low scholastic aptitude. 

Maryland Study2 (1963) also reported that 70 percent of drop­

outs are irregular i11 attendance, had three or more failures, 

lack of interest, lack of scholastic success etc. were some C'lf 

the importa.'1t factors. Hoos and Moos3 (1978) found that stude-

' nts tend to be absent from classes as they percieved the scho-

ol to be high .ill level of competi t.ion and teachers control and 

found that t~chers percieved them as low in their support. Ha­

vighust et a14 ('I 962), Stroup and Robins 5 (1972), Combs and Co­

oley6 (1968), 1'1oritz7 (1977), Loyd8 (1978), found that academic 
1. Dresher, Richard,H. (1954): Factors in Volunta£: Dropouts. 

Personal and Guidance Journal, xxxil, Jan. 195 • pp.287-289. 
2. Maryland State Department of Education (1963): Our Dropouts, 

What can the School Do?. The Department, 1963, pp- 48. 
3. Moos and f'loos, B.s. (1978): Classroom Social Climate and Stu­

dents Absence a~d Grade. Journal of Educational Psychology. 
Volume - 70, pp. 263 - 269. 1978. 

4. Havighust et al (1962): Growing up in River City. New York. 
We ley, 1962. · 

5. Stroup,A.L and Robins,L.N.(1972): Elementary School Predic­
tors of.Scho~l D~orm-!"1! RmOJ1£ ~1~~ MnleA. Soo :tolop;y n f l':ci u­
cati0n;1t)7~, 1).:.;. pp.~2""'-~22'. 

6. Combs and Cooley (1968): Dropout in H~gh School and after 
School. Journal of American Educational Research. 1968. 
PPo 343 - 363. 

7. Moritz, D.r1. (1977): Socio-economic and Related Factors as 
F redictors of H:!-.&h Scho_ol Dropout, Categorised by Hace and 
Sex. Unpublished Doctoral Disertation. Univ. of Kansas, 1977. 

8. Loyd, D.f1. (1978): Pr·ediction of School Failures from III 
grade Data. Journal of Educational and Psychological Measu­
rement. Volume 38. pp. 1193 - 1200, 197f. 
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achievement as reflected in grade point average, courses failed 

and achievement test scores has been uniformly found to be lo­

wer on dropouts. Neill1 (1979), Robins and Ratcliff
2 

(1980), 

Quay and Allen3 (1982) found that dropouts are lower in socio­

economic backgrounds, academ!.c aptitudes and reading skills. 

They have higher rate of absentism and truancy and poorer per-

sonal adjustment. 

Silberberg4 (1971), Stroup and Robins5 (1972), Kal­

pan and Luck6 (1977) established that dropout behaviour is pre­

dictible in the elementary school years with frequent absentism 

and academic failure being the most viable signs. ~liot7 (1978), . 
Gold and Mann8 (1984) also indicated that withdrawal of stude-

nts from school is often a respouse to goal .failure experienced 

primarily in the academic and social context of the school. 

1. Neill, S.B. (1979(: Keeling Students in School: Problems and 
Solutions. AASA Critica Issues Report. Arlington, Va: Ameri­
c~ Association of School Administrators, 1979. 

2. i\Ob1ns, L .N and K. S l~a tcliff ( 1980): '!'he Long term Outcome of 
!ru_?-."1cy. In Out of School: Nodem Perspectives in Truancy and 
School Refusal, edited by L. Hersov and I. Berg. New York : 
John Wiley and Sons, 1980. 

3o Quay, H.C and L.B Allen (1982): Truants and Dropouts. In Ency­
clopedia of Educational Research, Volume 5, 5th ed. edited by 
H.E Mitzel. New York: Free Press, 1982. 

4. Silberberg, N.E and H.C Silberberg (1971 ): School Achievement 
Dilinquency. Review of Educational Research 41(1971 ):17-34. 

5o Stroup, A.L and Robins, L.N (1972): Elementary School Predic-. 
~orn of llie.!.~_2chool IJt·nrou tn .2~mong uTuck rutile~. :Joclulogy ol 
t;ducation. 1972, U. 3 pp. 212-222. 

6. Kaplan,J.L and EoD Luck (1977): The Dropout Phenomenon as a 
Social Problem. Educational Forum, Vol. 47 pp. 41-56, 1977. 

7. Sliot, D.S (1978):pi.linquency and School Dropout. In Crime in 
Society, edited by L. Savitz and N. Johnsono New York. John 
Wiley & Sons, 1978. 

8. Gold, M. and D.W Hann (1984): Expelled to a Friendlier Place. 
A Study of effective alternative schools. Ann Arbor. Univer­
sity of Hichic;an Press, 1984 o 
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NRtt1 i.Pllo1 (19rV) }J.'<!l rpvnnl~tl tltnt tho connortion hnt\'toon un­

r!::~l:lr!frv~tor·y ~1tur1(\nt:rl PXPPT'1Prlf~'"'n wl til U1P f.lf'!Jnnl n•Jtltnr•l tv ~v­

stem which lead inevitably to a failure to attain goals are 

students withdrawal from school. He also stated that when stu­

dents percieved school performance, standards as unattainable, 

they are more lil<ely to become discouraged from school. Evide­

nce of this disagreement lacks the form of apathy, participa-

tion in nagatiye activities and absentism, all precursors of 

dropping out. Neil (1979) notes, 'students who fall behind 

their· clnnnmnlo3 dropout mot'a :r'utHLU.y than those who <.lo not'. 

Peng, Takai, Fetters3 (1983) fou~d ' that poor performance is 

accompanied by expressed reasons to leaving such as. 1 I dislike 

school' or 'school was not- -"or me 1 • J\umberger4 ( 1983) found 

that expulsion and suspensi.on from school are indicators of 

problems that students experience from school that lead to fai­

lure to complete high schools. Pallas 5 (1984) fow1d that poor 

academic performances, truancy and in school dilinquency, all 

are strong predictors of early school leaving. 

1. Natriello, G. (1982): prganisational Evaluation System and 
Student Disengagement in SecondarY Schools. Final Report to 
the National Institute of Education. St. Louis: Washington 
University, 1"982o 

2. Neill, S.B (1979): Keeping Students in School: Problems and 
Solutions. AASA. Critical Issues Report. Arlington, Va: Ame­
rican Association of School Administrators, 1979. 

3. Peng, s.s, Takcit Q.T and Fetters, W.B (1983): High School 
Qropouts: Preliminc.ry Result from High Schools and Beyond. 
Survey Paper presented at 1\nnual meeting of the American Re­
search Association, Montreal, (1983). 

4. Humberger 1 R.W (1983): Dropping out of High School. The in­
fluence of Race and Sex and Family Background. American Edu­
C<-:ttional Hesearcb Journal. Vol. 20. pp. 199-220. 1983. 

5. Pallas, A.1vr (198lf): DIC!ter:nina>-Jts of: Hi~h School Dropoutso 
Ph. D. Dissertation. John Hopkins Univer~ity, Department of 
Sociology. 1984. 
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I3orus and Carp~nter1 (19[!./,) found that school rela­

ted factors associated with dropping out have recieved consi­

derable attention particularly because many of these factors 

are ones that can be manipulated by practice and policy. It is 

fairly well documented that poor academic achievement in sch­

ools as measured by grades, test scores and grade retention is 

associated witll dropping out. This finding is also supported by 

Ekstrom et a12 (1986), Wehlage and Rutter? (1986). Fine4 (1986) 

found that many drorouts attend school wit!t poor facilities and 

inadequate teaching staff condition that could effect their pe-

. rfonnance in school and ultimately their decision to le~ve 

school. Toles, Schultz and H.ice5 (1986) found that school le-

vel dropout rates vary widely even con trolling the differences 

in students populationo This further suggests that school rela-

ted factors exerts a pO\'lerful influence on students decision to 

leave school. 

1. Borus, M.E and Carpenter, S.A (1984): Choices in Education. 
In M.E Borus (Ed.) Youth and the Labour Market. pp. 81-110. 
Kalamazoo, H.I, \'i.E, Upjohn Institute of Employment Reseach. 

. 2. Ekstrom et al ( 1986): \·lho Dropout of School and Wht 7 Findings 
from National Study. Teachers College Recora. Vo ume-87. 
pp. 356 - 373. 

3. Wehlage, G.G· and Rutter, R.J\ (1986): Qroppins out: H_ow much 
do School3 Contrihut~~ to tl'f'! ?r·obl~·m7. 11"eachers Colleg£~ He­
cord, Volume - 87. pp. err - 684. 1986. 

4. Fine (1986): vlhy Urban Adolescent D!'opout of Public High 
School?. Teachers College Record, Volume - 87. pp. 393-409. 

5. Toles, Schultz and Rice ( 1986): A Study of Variatj ons in 
Dropcut .~ates attributable to the effect ::>f High School 
Metropolitan Education. Page 30 - 38. 
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3 : 3 o STUDIES DONS IN INDIA. 

The review of related literature done in India on 

the problem of educational wastage can be broadly grouped un­

der two heads : 

(A) The extent of the incidence of educational was-

tage. 

(B) The causes of educational wastage. 

(A) The extent of the incidence of educational wastage. 

In India, the problem of educational wastage first 
1 

came to light with the Report of Hartog Committee in 1929. 
! 

which remarked that, 11 Throughout the whole educational system 

there.is waste and ineffectiveness". The first five year plan 

(1951-1956) also drew attention to the larce wastage that oc-

curs in various forms at different stages of education. Of the 

total number of stud.ents entering school in (1945-'46) only 40 

percent rcuched class IV ln 1948- 1 49. 'l'he expenditure on the 

remaining 60 percent was largely wasted. Koratuden 2 (1983) quo­

ted the study cf Naik who carried out an investigation on was­

tage and sta.gr.ati.on in primary schools revealed that, 65 per-

cent of the children are withdrawn from school long before com­

pleting the elementary course because they can work at home or 

on the farm, es~ecialy after the age of nine. 

1. Report of Hartog Committee Calcutta, (1929): Superintendant, 
Govenm~~t Printing Press, 1929. page 48. Government of India 
Publication. 

2. Koratuden (1983): InvestigaTion into the causes of Wastage 
and StagnR.tion 1.'1 Pri:nary School_s at Mokokchung Town. M.A 
Dissertation, NEHU, Shillong 4 
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The Primary Sducation Department 
1 

, Bombay ( 1957) 

conducted a study on the incidenc(~ of dropout in Worli (Bombay) • 

The study resulted that the incidence of dropout in class I is 

alarmingly high. Out of ever<J one hundred children on rolls in 

the first grade, 23 percent dropout in the sixth month and ona 

in every twenty four children in the class, either terminates 

his studies or has his studies interrupted within a period va­

rying from one to seven months of the commencement of schooling. 

The percentage of dropout falls sharply from twenty three per-

cent in grade I and fourteen percent in grade II and it goes 

on decreasing upto ,class IV. 

The study conducted by NCEHT2 (1970) revealed that, 

out of one hundred students enrolled in grade I about 39 per­

cent dropped or stagnate in grade I and II, 8 percent each in 

grade III and IV, 7 percent in grade V, 3 percent in grade VI 

and 24 percent passed in grade VIII. The percentage vary from 

region to reeion for example, in 1973-'74 to 1977-'78, there 

was a dropout rate of 65.8 percent at primary stage alone. Bi­

hari3 (1969) in his study revealed that in the Block selected 

for study 55.6 percent of the estimated number of children from 

6 to 11 age groups ,!I ere found enrolled in school against 79.1 

-----
1 • Bombay Municipal Corporation ( 1957): The extent and causes 

of non-attendance of children under compqlsory age group in 
ten different localities in greater Bombay. Primary Educa­
tllln Dnpnr·trnnnt • JJoml>ny. ·1 c;:,?. 

2. NCE!1T ( 1 970): AE_!ion Trogramme for Heducing Wastage and Sta­
gnatlol'! of PrimA.ry Level. NCEH1', New Delhi. 1970. 

3. Tiihari (1969): Wastaee and Stagnation in Primary Schools 
amonr, Tribals i11 Gujarat. In: Buch, H.B ( ed.) Third Survey 
of Research in :=:duca tion. NCERT. pp. 113. 



percent in general population. Valod Block shows the highest 

percentage of enrolment with 78.1/.J. percent and lowest 44.9 pe­

rcent. In all the schools there were many children on the ro­

lls who had never attended schools. In one Block about 46 per­

cent of the village had no school. The exact rate of wastage 

in Dlock were 69.8 percent :in Shabmalaji, 74 percent in Sukhar, 

60.7 percent in Nanihiyal a.'1d 55.4 in Valod. The rate of was­

tage :in tribal l.lock taken together was 68.4 .. In actuality on­

ly 5. 6 of the total enrolment comple·ted grade IV o Only 31 • 6 

children in erade I could move to grade II in the first attept, 
I 

which indicated that the rate cf stagnation in grade I was 

68.4 percent. 'The corresponding figure from grade TI, III and 

IV were 27.9, 21.1 and 12.4 percent respectively. 
1 Masavi (1976) found that the rate of wastage in 

two selected base year of 1967 and 1968 were 40 percent and 

34 percent respectively. Fir3t grade was found to be a stumb­

ling block in the sphere of primary education. The rate of sta­

gnation was high .in the first grade. Ashram schools showed lo­

wer rate of wastage than Panchayat schools. Pratap D.R2 and 

others (1971) a~so revealed that the highest rate of absentism 

was obAerved in ,JanuRry, F'~bruary, Apr•il and OctohPr. Tht~ in 

related to the cycle of agricultural operation, festivnl cele­

brations and marriage seasons. Government School represent the 

highest percentage of wastage. 
1. Hasavi (1976): :..:astage and Stagnation in Primary Education 

amongst Tribals of Gujarat. Page 154. 
2. Pratap, D.R (1971): Absentism, Stagnation and Wastage in 

Primary Schools of Tribal Areas of Andhra Pradesh. Tribal 
Cultural Research & Training Institute, Hyderabad. In: Buch 
M.Bo (ed.). Third Survey of Research in Educationo NCERT, 

q - (., page - ,),). 
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Khan1 (1972) in his study analysed the 

(1963-'64) and (1964-'65) data showed that the output per 1000 

cohort enrolment came to 453. Only 473 for boys and 409 for 

girls. This indicated that· 547 students out of cohort enrolm­

ent of 1000 pupils were dropping out in t~e period 1963-'64 to 

1964-'65. This output varies from 682 to 224 in the states fo­

llowing 5 grade system. Besides this hu~e dropouts, if the phe­

nomenon of stagnation was also cosidered, the input-output ra-

tio came to be in order of 87 percent, 94 percent for girls 

nnd 71 pr:'rc.rm t for boys. Tho stn tewiae wastne;e rate varias from 

one another considerably. Agarwal 1 H.N2 (1972) in his study·
1
in 

I'1ahendragarh ·r .Do Block found that, wastage rate was about 98 

percent'in primary stage that is, from class I to IV in Gover­

nment schools (tribal) and Tribal Welfare Department S~hools. 

The overall percentage of wastage was 91 .31 percent at primary 

stage. The study revealed that, the rate of wastage was highest 

at grade I i.e, 60.Ti percent and lowest in grade V i.e, 17.91 

percent. The indices of stagnation were 34o66 percent in class 

I, 17o34 percent in class II, 3o39 percent in class III · and 

7. 59 percent in. grade IV o 

7. 

Masavi..:> (1974) in his study also found that overall 

enrolrn~nt fiJ~ur·~ .in th~ first fotJr_y_ga.rs Was 65 percent. 
1 • Khan ( 1972): Wastage in Ind:!.a. In: Buch, M.B. ( ed.) Second 

Survey of Research in Education. NCERT. page - 460. 

2. Ae;arwal, H.N. (1972): W~stf'\ge and Stagnation in J'vl,qhendrae;arh, 

T .. DBlock. In: Buch r-t.B (~d). Third Survey in Education 9 
NCERT. Page 102. 

3. Masavi (1976): Wastage_?Dd Stagnation in ~rimary Education 
among Tribals of Gujarat. 154 Tribal Research and Training 
Institute, Gu,jarat Vidhyapith, Ahmedabado 
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However, only 9.1 percent uf the total number enrolled in sta­

ndard I was found to be .the Weakest point in the sphere of tri­

bal education. In fact, the rate of wastage at this stage was 

69.G percent for the cohort of 19f>6.' 67 a.r1d 1969-'70. Kha.nde­

kar1 (1974) also revealed in his study that as many as 69 per­

cent of dropouts stopped their education on their own, while 

31 percent on the suggestion of their parents. Majority of the 

dropouts and their parents reported that they were compelled 

to discontinue their studies. Only 38 percent of dropouts had 

jobs, but as many as 72 percent of the dropouts who had no job 

spent their time aimlessly. Venkata Subramanian2 (1977) rev~a­
led in his study that the variation ir. enrolment WAre .1nfluPn­

ced oy the school fdcilities provided, the literacy level att-

ained by parents, tne number of inhahi te1d villnges e tr:. ThP. 

study shows tha·t the coefficient of primary schools was found 

to be 0.55. The cost of wastage ·in Tamil Nadu was 211 .05 lakhs. 

Chandra Shekaran3 ( 1978) in his study revealed that 

the retention rate was found to be v~ry low for boys na well aa 

girls. Girls being lower than boys. Less than 35 percent comp­

leted the lower _primary stage and less than 22 percent cornple-

1. Khandel<ar (197h): A Study_of Dropout. Journal of Socinl Cha­
nge. Volume 34. page 367 - 385. 

2. Venkata Subramania.'1 (1977): Economic Aspectz of Growth of 
Prima!:Y Education in Tamil Nadu. Ph._D. Economics, MS Univ. 
In: Buch M.B. ( ed.) Third Survey of Research in Education. 
NCERT. page, 297. 

3. Chandra Shekaran ( 1978): b._ study on measures taken by Gove­
mrr ent of Karnata.ka in the field of Primary Education duri­
ng the snecifi.ed periOd 1947-1972. Ph. D. Education. MS Uni­
versity. In: auch t·1.B. ( ed.) Thlrd Survey of /1esearch Edu­
cation. NCE:~T. 
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ted thA higher stage succeasfully. The scholastic achi~vAment 

reflected in th~ rata of promotion, WAS not n~latfl!d to thP. pr13-

sence or absence of th~ incentive scheme. The overall dropout 

rate was more for beneficieries than the non benP.ficieries. The 

study also shows that there is no relation between the presence 

of incentive scheme and the internal efficiency of the educatio-

nal system. 

Sarlcar 1 ( 1 e80) conducted a pilot investigation and 

indicated that domestic work a~counted for 70 percent of the 

female dropout. Inedequate income for living accounted to th~ 

third of female dropout and 80 percent of male dropout. ISE~2 

(1981) in its study in (Karnataka) found that the dropout rate 

is highest in class I. Sim~lar findings were also reported by 

Pillai,G.V., Benjamin, J. and Nair, K.R.3 (1980) who reported 

D1 their study that dropout percentage was highest in class I 

and lowest in class V. Setharamu4 (1983) found that the incirln­

nce of dropout in slum areas in class I, II, III and IV were 

46.20, 24.20 and 9.60 percent respectively. 

1 • Sarka.r ('t 980): A pilot Investigation of School Drobouts, Re­
asons. Demographic Hesearch Unit, IS! Calcutta 198 • In: 
Buch MB Third Survey of Res_earch .in Education. page 948. 

2. ISEC (1981): ·A Stud of Universal Prima Education L~ Kar-
nataka. In: Buch, M.B Third Survey of Research in Edu-
cation. page 899. 

3. Pillai, G.V, Benjamin,J. and Nair (1980): A study of Dropout 
in Primary Education in Kerala. State Planning Board, Govt. 
of Trivanjrwn. 1980. 

4. Setharnmu, A.S. (1983): Educntion in SlumB: Ashish Publiah­
ine; House 8/~~1 • Pun jabl ungh, N ewDelhi ., 1 OO?.(), 1 9133. 

., ., 
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Jandhyala B.G. Tilak1 (1982) found that the dropout 

problem is veD' severe. His study revealed that out of 100 pu­

pils that entered grade I, only 37 pupils reached grade V and 

about 11 percent reached grade X. Out of 100 pupils entering 

grade VI, about 44 percent dropout or stagnate before reachi­

ng grade X. The study also revealed that the rate of wastage 

is at its peak at grade V, when the majority of pupils have 

to normally change from primary school to high school. Once 

the students cross grade V, a large number of pupil do not 

drop or stagnate untill grade VIII, when pupil have to appear 
! 

for public exnmination in their student career• The rate of 

stagnation here is about 56 percent. Hnthur, ,J .S~, Jain ,s.P. 

and Rahirnr C.A2 (1982) in their study revealed that the rate 

of dropout in all the four states under study in primary sch­

ool level was relatively high as compared to that of high sch­

ool level. 

SM!A ZAIDI3 (1991) reported that in primary level 

that is, from class I to V, out of every 1 00 children taking 

admission in class I in 1973- 1 74, 61 students dropout before 

reaching class v_ in the year 1977- 1 78. The figure for schedu­

led caste is about 64 percent and for scheduled tribes it is 

1. Jandhyala., i.3.G. Tilok (1\7H2): Wa.'1tne;e in Education in India. 
A Case Study of Andhra Pradesh. Indian Educational H.eview, 
VoJume 17, NO. 2 April 1982. 

2. Mathur, J.S., Jain, .S.P., Hahim, C.A. (19f32): Hural Youth 
from Pover!·Y Groups, Dropout and Non Students, A Study of 
four States. NIRD. 

3 . !Jl\1IA ZAIDI ( ·1 ()'J'I ) : !.:_! ·q_l!) t'll\.'3 of _•I MJ t1tgr~ in :.>chool 8d uca tion. 
Dropout at Slementary Level. Journal of Educational Planni­
ng and Administration. Volume V, NO. 2 April 1991 • 
page ·1 73 - 1 83 • 
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as high as 76 percent. It is a clear evidence that a high rate 

of dropout contributes to high level of wastage at primary sta­

ee of education. 

Regarding the middle level, that is, from class VI 

to VIII out of 1 00 pupil taking admission in class VI in the 

year 1975-'76, about one fourth dropped beforP. reaching class 

VIIIo The figure of scheduled tribes are even more disappoin­

ting as it is as high as about 31 percent. It is further dis­

heartening to note that over a period of 8 (eight) years the 

dropout for total children has incresed marginally rather than 

decreasing. 

Again in evaluating the- level from class I to VIII, 

the study shows that out of every 100 children who took admis­

sion in class I in 1970- 1 71 , as high as 77 percent dropped out 

without reaching class VIII. Thus, it is clear that d~spite a 

high coverage of enrolment in class I, the target of achieving 

universalization of elema1tarj education does not seemed to be 

possible in the near future because of high dropout rates. The 

dropout rate at elementary level for scheduled caste is 81 per­

cent a~d for scheduled tribes is 88 percent. 

In analysing the classwise dropout ZAIDI revealed 

that; (a) At the elementary level, the highest dropouts takes 

place in class I. For the latest cohort i.e, 1974-'75 to 1981-

182, about 36 percent dropped out in class I which is nearly 

half of the total dropout upto class VIII. (b) As compared to 

rr·im:1ry cln.ss('>s the dropout rnte ot m.iddlc~ cJ..anses is quite le­

ss. Roughly, three fourth of the students taking admission in 
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class VI reached the final grade of middle level ioe, class 

VIII. (c) out of Uw students taking admission in class I only 

about 38 percent reached class V and hardly 28 percent reached 

class VIII. (d) It is very disheartening to note that over a 

period of 1 5 years (i.e, from 1960- 1 61 to 1974-' 75) the ret en­

tion rates have reduced marginally. In 15 years dropout rates 

in class I have reduced from about 40 percent ·to about 35 per-

cent. Thus, the progress in retention is almost negligible. 

(d)Transition from primary level to middle level seems to be 

better. The latest cohort data shows that out of 38.6 percent 
I 

students reaching class V in the year 1978-'79, as high as· 

34~4 percent are enrolled in class VI in 1979-'80, which means 

that dropout from final class of primary stage to the first 

class of middle stage is only 4.4 percent. K.S. Chaulam
1

(1992) 

in his study reveals that the raT.e of enrolment to the corres­

pondine age group of 6 to 11, ye<?.rs 1:1 the state of Andhra Pra­

desh was fou~d to be 57.95 percent in 1956- 1 57 and has reached 

16.5·1 percent in 1965-'66 and later declined to 64.55 percent 

in 1973-'74o It rose to ?2.55 percent by the r.md of fifth plan 

and it is assumed that it would have reached 90 percent by 

1984-'85. 

Regarding the drc)pout rate, 1 t was t·ound to be high­

est at second standard among all communities and ~lso · among 

boys and glrls in the different districts. This is true both 

in rural ru1d urban areas. The dropout rate is found to be dec-

1. K.S. Chaulam (1992): Rural-Urban Contrast in Primary Edu- · 
c~tion. A Study of Selected Mandals in Visakha Patnam Dis~ 
trict of Andhra Pradesh. Journal of Educational Planning & 
Administration. Vol. VI, NO. 2 April 1992. pp. 161-179. 
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lining as one moves on from the second standardo The rate of 

dropout among different caste groups in +-he study is found to 

be highest (100 percent) among scheduled castes in urban area. 

IntE.restingly, dropout rate among scheduled tril:'es in the tri­

bal area is found to be less than ( 17. 61+ pc-:rcent) their rate 

in the urbnn and also in rurnl are11 ~ On thP contrAry, th9 dro­

pout rAte among other communitias is round to be b1gheat(1 00 

percent) in tribal areas. An interesting conclusion can be 

drawn from this observation. The children of tribals in the 

urban areas and the children of other communi ties in the tri-
' bal areas are found to be either frequent wanderers or nomads. 

and as such, they do not allow their children to persua their 

education. As a result of this behaviour the dropout rate of 

their children in the two settings are found to be high. 

Arun, c. Mehta1 (1994) in his study, Efficiency and 

its Correlates,reported that, though, 94 percent of the popul­

ation in rural areas was served by primary school facilities 

within 1 l<.ilometer, yet, 14.08 taillion boys and 9.8h million 

girls who had taken admision in grade I :in the year 1984-1985 

only 7. 99 milli?n boys a..>1d 5o 12 million girls could reach to 

grade V in 1988-'89 which means that 56.75 percent boys and 

52.03 percent girls dropped out from the ed~cational system 

before they reach grade V. At the all India level jn the year 

1986-'89, the repetition rate was 4.40, 2.74, 3.11, 4.50 and. 

1 ~ Arun, C. Mehta (1991_.): Efficiencl and its Correlates: A 
Cross -State Analysis.-perspect ve iri Education, 1994, 
Volurr:e 10, N0.2 pp. 115 -120. 
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5.19 percent. respectively in grade I, II, III, IV, V as again­

nt 4.37, 2.78, 3.22, 4.24 and 4.90 percent for girls. R.L Bhat 

and Effat Yasmeen1 (1994) in their study; Economics of Wastage 

in Primary Education& A Case Study of Kupwara District in Ja­

mu and Kashmir, revealed that the total number of stagnation in 

1987 and 1988 was 310 out of the total enrolment of 4,232 in 

24 sampled schools. This shows a stagnati0n rate of 7.32 per­

cent. The study revealed that the stagnation rate was higher 

in rural areas as compared to urban areas. The respective per­

centdge being 8.16 dnd 4.10. The stagnation rate was also fou­
l 

nd to be higher in middle schools as compared to primary scho-

ols and high schools .. 

. The study also found that stagnation rate was lo­

wer in schools ·wi·th majority of untrained teachers as against 

2.26 percent stagnation rate in schools with less percentage 

of trained tea~hers. The stagnation rate was as high a,r; 12.71 

percent in schools where the majority of teachers were profes­

sionally trained. On deeper consi.deration, it turned out that 

private schools, with majority of untrained teachers had lower 

stagnation rate'· presumably due to greater accountability on 

the part of the teachers in such schools. The stagnation rate 

was 4.g1 percent in private schools as compared to 8.12 percent 

in government schools. 

1. 13hat, R,L. a.l"ld Effat Yasrneen (1991+): _I.fconomics of Wastage in 
Primary Education: A Case Study of Kupwara District In Jamu 
and Kashmir. Journal of EducationAl Planning and Administrn­
tion. Volume viii, NO. 4, October 1994~ pp. 457 - 462. 
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The study also indicated that ir, the period under 

study (i.e, from 1984-'88) 133 students out of the total enro­

lment of 10,461 in the primary stage of 24 sampled schools had 

dropout, which revealed an average anual dropout rate of 1 .27 

percent. 

(B) The causes of educational wastage. 

There is not one single factor that can be made re­

sponsible for the educational wastage. The investigator, after 

careful review of the researches done in India, has grouped the 

causes under the following heads :-

(i) Age : 
1 

The Pri.mary i,:;ducation Department, Bombay (1956), 

conducted a study on the incidence of dropout in primary sch­

ools in w·orli und revealad that children who are older by two 

years than the average a.ge of the class, leaves school in lar­

ge number before completing the lower education. Shanna and 

Sapra2 (1969) also reported that dropout are those, usually ol-

der in age and comes .from families of low income groups. Khan­

deka~ (1974) also reported that comparatively, children of 

illiterate parents started the education of their children at 

a late stage, at the same ·time, they were not helped to conti-

2. 

3 . Journal of Social 
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nue their studies. Most of the children dropped out at the age 

of nine, ten and eleven years. Ramkumar1 (1980) found in his 

study that parental disinterest and economic insolvency, resu-
• lted in numerous children joining school at a very late stage 

ffild students wastage ll1Cr~ased with the increase in age. T.S • 

.Nagamani and Y. Raja fiajeswari2 (1988) in their study found 

that majority of the respondents, that is, 62 percent of girls 

joined school at the age of 8 years. (late school goers). This 

might be the reason, for most parents are illiterate and ·did 

not realise . the need for sending their children to school at 

an early age. 

(ii) Low achievement and lack of motivation. 

Agarwal3 (1972) pointed out ir. his study that low 

intelligence, poor in studies, lack of study habits, lack of 

interest in education were some of the causes o1' dropout. Khan­

dekar4 (1974) also reported that quite a few dropout has higher 

aspirn tion. Kundu and Chakrabor·ty5 ( 1977) re~orted that reading 

interest and reading habits among the dropouts and their parents 

1. Re'11kumar, E.H. (1980): Dro~out Dilemma. The Illustrated Week­
ly of India. C. 112, pp. 2 - 29. 

2. 

3. Agarwal, H.N. (1972): \~asta~e and Sta§nation in r·1ahendragarh 
T.D. Block. In: Buch M.B (e .) Third urvey of Research Edu­
cation, NCERT, 1986. pp. 102. 

4. Khandekar, M. (1974): Study of Dropout. Journal of Social 
Change. Volume 34, pp. 367 - 385. 

5. Kundu and Chakraborty (1977): Wastage in Primary Schhols. A 
Psychologlcal Study. Ind.1.an Educational Review, Volume 12. 
pp. 87 - 93. 
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were almost absent. 'l'he future· .asperation of both the child 

and parents were confused and there is no confonni ty between 
1 

immediate and future expectation. Vathsala (1981) revealed 

that poor achievement in reading and number abilities and fai­

lure were associated with dropouts. He also identified dropout 

as having low slf acceptance and achievement motivation. They 

have neurotic predesposition. S.Nohan2 (1981) also pointed out 

that the stay-ins and the dropouts differed significantly with 

respect to their achievement motivation, personal adjustment, 

school adjustment and educational interest. Singh and Gopal3 

(1984) also found that socio-economic status of the student ~a-

ve s ignificfln t relationship with academic achiAvemen t. Peoplo 

of low economic status did not achieve high in studies. 

(iii) Location. 

Desai and Desail~ (1957) conducted a study and fou-

nd that wastage was more in back"t·ard districts. Wastage .for ad­

vanced Hindus and Jains communi ties were much lower than the 

average figures, whereas, those .for intermediate and backward 

1. Vathsala (1981): Potential Dropouts at Middle School Level. 
Ph .. D. Madras University, In: Buch M.B. ( ed.) Third Survey 
of Research in Education. NCERT, 1981 , PPo 984-

2. Mohan, s. (1981 ): Critic8l Study of factors i{elated to With­
drawal of SecondaT Stage. Ph. D. l~ducation, Kar University. 
In: Buch M.B ( ed. 1'hlrd Survey in Hesearch in Education. 
NCERT, 1981. pp. 914. 

3 .. S.ingh and Gopal (1984): A Socio-psychological Study of High 
School_DroEouts. Ph. D. Kum University 1984. In: Buch M.B 
{ect.) Fourth Survey of Research in Education. pp. 1126. 

4. Desai and Desai (1957): Wasta e in Seconda Education in 
Gujarat. In: Buch M.B. (ed. A survey of Research in Educa­
tion. ilnroda: The Centre of Advanced Study in Sducation, 
1974. 
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Hindus as well as Huslims were much higher than the average. 

1 Raj, NoK. (1978) also revaaled in his Rtudy thRt thA parcent-

age of dropouts of scheduled caste and scheduled tribe was 

higher than that of caste groups. The percentage of dropouts 

and left out differed among differer.t categories of parental 

occupations. He also reported that the numbers of dropouts and 

left c,uts were high among children whose parents were manual 

labours. The study also reported that the rate of dropout was 

more in families which were low in family liter.acy index. The-

re was more dropout rates in nuclear families than in · joint 

families. 

ISEC2 (1991) also reported that dropout rate is hi-

gher in scheduled caste.and scheduled tribe and also in the 

families where there is illiterate parents. Pillai G. V. ,nen·ja­

min Jo and Nair K.R.3 (1980) in their study of dropout in pri-

mary education in Kerela, found that students belonging t~ sc­

heduled castes, scheduled tribes and other backward communities 

constitute the majority of the dropout that is, 69 percent. 

Vathsala4 (1981) also pointed out that potential dropouts are 

1 • 

.., . . 
3. 

their Interre-
Ph.D. Education, 
Survey of Re-

ln '1' um-

4. Vathsala, s. (1981): Eo~ential Dropout at Middle School Le­
vel. 1\1adras University .. :DID, pp. 984. 
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more in rural schools than in urban schools. This finding was 

also supported by A.N. Sinha
1 (1981) that the incidence of 

dropout in rural area is higher than in urban schools. Sharma 

ru1d Sapra2 (1969) also reported that about ~3 percent of drop­

out are from rural areas. Jandhyyala B.G. Tilak3 (1992) also 

revealed in his study that there is significant difference be­

tween rural and urban rates. The rate of wastage in rural areas 

at elementary level is as high as 92 percent, while, the cor­

responding figure is 60 percent in urban areas. 

(iv) s ?X. 
j 

Pratap, D. R. and others 4 (1971) in their investiga-

tion found that there was more absenteism among girl students," 

that is, l+O. 50 percent among girls and 30.50 percent among 

boys. The Fina~ce and Planning Department, Hyderabad 5 (1974) 

also reported that the percentage of girls attending .school 

"' was considerably lower than that of boys in all age groups and 

the disparity tended to becomP. more acute in the higher ar,e 

1. Sinha, A.N. (1981 ): Leurvet of Non-enrolled, Non-attending 
and Dropout Children of 6-1 Age Group iri Hazaribagh Distri­
ct, Patna. IBID. pp.867. 

2. Shanna and Sapra (1969): A Study on Wasta~e and Stagnation 
in Prima£.¥ and I1iddle Schools in India. N ERT, New DelhL 

3. Jandhyala B.G. Tilak (1982) Wastage in Education in India, 
A Case Study. Indian Educational Review. Volume 37, No. 2. 
1992. page 58 -83. 

4. Pratap D.R. and others (1971): Absenteism, Stagnation and 
Wastage in Primaru Schools of Tribnl Areas of Andhrn Pra­
desh. '!lrlbal Culural Hesearch Institute {Hyderabad). In: 
Buch t1.B. Third Survey of H.esearch in Education. NCERT, 
1986. page 936. 

5. The Finance and Planning Department, Hyrlerabad (1974): Sur­
ve of PrL~a Education in Telangana Region, Hyderabad:-fn: 
Buch M .13. ed. • A Survey of Research Education. Baroda: The 
Centre of Adva."1ce Study i.1 Education, 1974. -
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group. The percentage of dropout and stagnation was generally 

lower among boys than among girls. The incidence of stagnation 

Mlong primary school was higher as compareG to rnultipled tea­

cher schools in urban as well as rural areas. 

Khandekar1 (1974) also reported in his study that 

more girls than boys stopped education due to non economic re­

asons. Similar study has been reported by Masavi2 (1976) that 

the percentage of wastage is found to be more among girls than 

boys. rtaj N.K.3 (1978) in his study, 1 Socio Economic Factors 

and theil' Interrelationship among the Out of School Children 1 
, 

I 
found that the percentage of girls was more than the percent-

Ago of boy~1 in thn onurnnrtltnd out of nchool childron. 

Srivastava4 (1980) found that one of the major re-

asons for female dropout i."l school was lack of separate school 

for girls, distance from horne and domestic work. ISEC5, Kama­

taka ( 1 931 ) al.s o reported that dropout rate among girls "'was 

1. Khandekar, M (1974): A Study of Dropout. Journal of Soc~al 
Change. Volume 34. page 367-385. 

2. Masavi (1976): Wastage and Stagnation in Primary Education 
in Tribal Areas in Gujara t. In: Buch M .B. Third Survey of 
Research in Education. NCERT, 1976. page 154. 

3. Haj, .N .K. (1978): Socio Economic Factor and their Interre­
lationship among the Out of ~chool Children. IBID. pp. 179. 

4. Srivastava (1980): Survey of Ncn enrolled, Non attending 
and Dropout Children of the Age Group 6 - ·14 In Fe-rozpur 
District. 

5. ISEC (1981): A Study of Universal Primary Education in Tum­
kur District.Karnataka, l3ane;olore. Il3ID. page f399. 
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higher than among boys. Jar.dhyala, B.G. Tilak
1 

(1982) also re­

ported in his study in Andhra Pradesh found that the dropout 

rates are higher in all grades amone girls thnn boys. The rnt~ 

is as high as 93 percent for girls as against 87 percent for 

boys. At the primary level the difference is about 10 percent. 

Khanna2 (1983) found that girls dropout belongs to nuclear fa-

milies of seven members on an average and with Rs. 300/- as 

an average anual income. His study also reported that the most 

common reason for girls dropping out wa~ that their 

want them as the girl had entered puberty. 

(v) Social. 

parents 

Naik3 (1991 revealAd thnt mRrri.ng~ or hathrothRl, 

unwiJ.lingness of parents to send their grown up daughters to a 

mixed school, lack of appreciation for girls education are so­

me of the important social- .causes. Masavi 4 (1976) also revea­

led that the main causes of \vastage and stagnation were by' and 

large social and economic causes, early marriage among tribals 

1 •. Jandhyala, B.G. Tilal<: (1982): Wastage in Education in India. 
A Case Study. Indian Educ~tional Review. Volume 37. NO. 2. 
1 982 •. pp. 58 - 83 • 

2. Khanna, K. (1983): Pregaration of Headin~ Ma!erials for gi­
rl. Dropouts in Delhi ..... 1ums. Ph. D. Educa ion, Delhi Oniver­
si ty. In: .Ouch f1.B. ThirclSurvey of Research in Education, 
NCERT, 1983. page 5T1 • 

3. Naik, J.P. (1941): Investi~ation on Stagnation and Wasta~e 
in Primary Schools. Nevi De hi, Allied Publishers Pvt. Lt • 
1975. 

4. Hasavi (1976): Wastage and Stagnation in Primary Education 
in Tri.bal Areas of Gu,jarat. Tribal Hesearch and Training 
Institute, Gu~jarat Vidhyapith, Ahmedabad. In: Buch M.B. 
Thi;'Ci Survey of Research Education. NCERT, 1986o pp. 154. 
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1 is also an important fa.ctor. Kundu and Chakraborti ( 1977) re-

vealed that social and cultural status of the dropout is inv­

arably low, better cultural environment was not available wi­

thin the community and within tr.e family. The study also rev­

ealed that tradition played a significant roleo They were al­

so found to be aware of the financial a~d various limitations, 

of their environment .. Mani2 (1980) also reported that families 

are caste based occupation. These people wan~ed their children 

to worl{ along 11lith then1, so they might have stopped their chi­

ldren from attending school. r-1ost of the respondonts, thnt ia, 

89 percent belong to lower socio-economic status. A.N. Sinh~3 

• -(1981) in his study found that social values and expectations 

emergL~g from widespread illiteracy in the society were respo­

nsible for poor female participation in educational system. 

(vi) Teacher Training. 

Bihari 4 (1969) on wastage and stagnation on prim­

ary education among tribals pointed out that inedequacy, inef-

1. Kundu and Chakraborty (1977): Wastage in Primary School . a 
Psychological Study. Indian Educational Review. Volume 1z. 
pp. 22 - 23. 

2. Mani (1980) : School Dropout in Slums. Spotlight on Madras 
Social Welfare. JoulTlal of Social change. September 1980. 
p;). 22-23 .. 

3. Slnha A.N. ("1901) : Survey of Non-enrolled, Non-attending 
and D.ro~out children-oro=l!;'agegroC:p Dfl1lizarioai;ft. Inr 
Buch M. • Third Survey of Research iri Education. NCERT 1986. 
Page-867. 

4. Bihari. (1969): Wastage and Stagnation in frima:r;:y: schoQJA 
amon~ Trihals in Guja~ In: Buch M.B. Third Survey of Re­
search in Educationo NCERT, 1986, page 113o 
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fic.iency and insincerity on the part of the teachers along 

with ineffective curriculwn and i!'lefficient teaching methods 

were some of the major causes responsible for educational wa­

.stag~ and stacnation. The study also n~vealed that, the ,high-. 

er the percentage of sinGle teacher schools, the lower the pe-
1 

rcentage of school going children.Sharma and Sapra (1969) fo-

und that the rate of dropout is neeatively related to the qua­

lification and per capital income of the teachers. Das2 (1970) 

in his study pointed out that untrained Teachers is one of the 

1naj or factor of dropping out of children from school. Masav.i3 
I 

( 197 i ) also brought out similiar results in his findine;s tha·t 

untrained and inefficient teachers along with tmsuitable curr-

iculum ar.d medium of instruction are responsible for students 

dropping out. The Government College of Education4 Jab~lpur 
(1973) also revealed that lack of interest on the part of te-

achers, students, irregularity of teachers an.d teachers not 

using local dialect for teaching are responsible for dropout. 

1. Sharma and Sapra (1969): A Stdy of Wastage and St~gnation in 
Primary and Middle Schools in India. NCERT, New Delhi. 

2. Das, R.C. (1970): The ~roblem of wastage and Stagnation in 
Primary Level in Sibsaiar District.(Assam). In: Buch M.B(~d) 
A Survey of Research in Educatlon. Bnrodn. The Centre of 
Advanced Study in Education. 1974. 

3. Mas a vi 11976): Wasta e and St:a nation in rima education 
in Tribal areas of Gujarat. In: Buch, M.d. Th. ~urv~y o 

4. Govt. College of Education (1973) : A Study of the Incidence 
and ..£_fl'..lSes of Wastage and Stagnation in PrimaH Schools. 
r"lndbya Praaesh Educational Investigation, Jii'6apll1' 11 197'3. 
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1 Finance and Planning Department (1980) Hyderabad also revealed 

u1 its study that, significant proportion of teachers were non­

matriculate. Untrained teachers constitute 15.6 percent of all 

teachers in urban areas and 11 .9 percent in rural areas. In ru­

ral arens matriculate teachers constitute 70.6 percent of all 

teachers, while, non matriculate are found to be 26.1 percent 

and graduP.te 3 .3 percent. Kasimath2 ( 1980) revealed in his st­

udy that the ra·te of wastage was positively related to ~ .pupil 

teacher relationship. - Drop.out cases as stagnation cases, per­

ceived their teachers as strict. There is marked differences 

between the perception of wastage and stagnation cases on th~ 

part of parents, teachers and instructional variables. J 1 A. N. 

Sinha3 ( 1981) also foud that the dropout rate \,as significant­

ly correlated with the number of teachers in schoolo It also 

shows that stagnation among primary school was high among si­

ngle teachers schools as compared to multiple teacher schools 

in urban as well as in rural areas. Pillay4 (1982) found that 

teachers favours graded unlts which minimised the dropoutso 

1. Finance and Planning Department ( 1980) : Survey of Primary 
~ducation in Hyderabad .. In Bu.ch: ( ed) o A Survey of Research 
in Education. ·Baroda, A Centre of Advanced Study in Educa­
tion. 1974. 

2. Kasimath (1980): A Critical Study of the Problem of Wastage 
and Stagnation in Primary Education in Karnataka State. Ins 
Buch, M B. Third Survey of Research in Education. NCERT, 
1 986. pp 901 • 

3o Slnha A .. N.(1981) : A Survey of non-enroilled, Non-attending, 
, and Droryout Children of 6-14 age grouE iri Hazaribagh.IBID. 

PPo 867 o -

4o Pillay, G.S,1982) : Impact of Non graded Units upon Primary 
Sch<;>ol Dro)outs. Department of Education, MKU (1982, NCERT 
- F1..ranced • In: Buch: Third Sur·vey of Research in Education. 
NCE~T. 1986. Page 934. 
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But additional work was not given to the gifted nor were the 

slow learners attended to. The lack of orientation of teach­

ers and increased in stagnation at grade III, reduce the ef­

ficacy of the elementary school system. Singh and Gopal
1

(1984) 

reported that female teachers had a great impact in the crea­

tion of motivating classroom lean1ing • .Naik2 (1941) in. his 

study revealed that, lack of women teacher in the schools is 

an important factor of dropout. 

(vii) E~ucational Cause~. 

J.P. Naik? (19h1) found that 30 percent of wasta~e 
' is due to the existance of poor schools which do not complete 

full course. Other factors are; absence of ancilliary. services, 

school meal and school health serv:Lces. Choudhory4 (1965) fo­

und that in West Beng,::t.l, high dropout and repetition is ascri­

be to the inefficiency and ineffectiveness of the school sys­

tem. Agarwal, H.N.5 (1972) pointed out that, some of the imp-

ortant causes of dropout as viewed by the teachers were ; 

1. Singh and Gopal (1984): A Socio-psycholofical Study of High 
School Dropouts. Ph.D. Kum. University,9Bh. Ins Buch M.B. 
Fourth Survey of i\esearch in Education. NCERT. page 1126. 

2. Naik, J.P. (1_941 ): Investigation on StAenation and Wasta~e 
in Primaq Schools. New Delhi, Allied Publishers, Private 
Limited. 975. 

) • N n i I< , J • P • ( 1 91,1 ) s I 13 I D . 

4. Chodhory( 1965): Problem of Failure 111 the District of \'lest 
5. Agarwal, H.N. (1972): ~lastage _and Stagnation in MahendrS:_­

garh, T.D. Block. A Survey ~9port, Tribal Research and De­
velopment Institute, Bhopal. In: Buch M.B ( ed.) Third Sur­
v~y of i\esearch in Educ•:ltion. paBe 102. 
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high teacher pupil ratio, lack of text books, curriculum not 

ad.justed to the needs of the students, reading materials as 

well as teaching materials were n-:>t available and teachers re­

main busy in the office duty. Khandekar1. ( 1972) found that fa­

ilure in examination and dislike for schools were the reason 

for students dropouts. 

Ramunath Kundu and Chakraborti2 (1977) revealed 

that, the habit of preparing lessons regularly was not so str­

ong among the dropouts. Again, punishment as a system of main­

taining discipline was found to be a regular feature in most 

of the schools. The study also revealed that in schools most , 

of the dropouts are being punished. Aikoraj3 (1979) found that 

the out of school children had a relatively poorer educational, 

occupational and economic backgrounds as compared to their co­

unterparts in schools. Pocr educational backgrounds and poverty 

stood ~~c to be the main reason for dropout a~d failure in sch­

ool. A.N. Sinha4 
(1981) foU.!"ld that, dropout rate was signifies-

ntly correlated with the number of teachers in schools. Besides, 

1. Khandekar f1. (1974): A Study of Dropout. Journal of Social 
Change. Volume .34, page 367 - 3S5. 

2. Ramunath Kundu and Chakraborti ( 1 977): \oiasta~e in Primary 
Schools, A rsychological Study. Indian Eauca ional Review, 
Volume 12. page 87 - 93. 

3. Aikoraj (1979): Educating Out of School Children. A Survey 
of Dharavi Slums. In: Buch M.B. (ed}. Third Survey of Re­
search in Education. Page 106. 

4. Sinha, A.N. (1?81): Sur~Gy of Non-enrolled, Non-attending 
and Dropout Ch~ldren bf t-o 14 Age Group in Hazaribagh. 
IBID: Page,: 932. 
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shortage of teaching aids, nwnber of science kits, building 

condition of the school, number of rooms, qualification of 

headmaster etc. correlated significantly with the rate of non­

attendance. 1'1athur J.S., Jain S.P, r\ahim C.A
1 

(1982) in their 

study reported that, most of the parents felt that the school 

timing vtere unsuitable and did not provide adequate opportuni-

ty to the children to be helpful in their family occupation. 

The reasons mentioned by dropouts for not attending ···.school 

when asked were, lack of interes·t in studies, failure in exa­

mination. T.S. Nagamani andY. Rageswari2 (1988) also reported 

' that 30 percent of students dropped due to fear of examination. 

National Institute of Educational Planning and 

Administration3 ( 1991 ) conducted a survey and revealed that 

the important factors thht account for dropout were poor faci­

lities in schools, unatractive school atmosphere, irrelevant 

curriculla, medium of instruction i.e, language constraints 

etc. Othr r important factors thL t has been mentioned in the 

study are inconvinient location of the school, inconvinient sc­

hool timing and dislike for education. 

1 • 

~ ;>~.:.ntes. 

tion. 

--·---
C.A. (1982): Rural Youth 
Non-students. A Study of 
Planning and Administra-

2. Nac;amani, '1' .s. and Hageswari, Y. (1988): f.actors Responsible 
for Droppj~g out. Journal of Educational Research and Exten­
sion. Volume 24. NO. 3. pp. 173 - 183. 

3. NISPA (1991): Problems of ltiastage in School Educntion, DrQ£­
out at Elementary Level. Journal of Sducational Planning and 
Administration. Volume 5, N0.2. April 1991. pp. 173 - 183. 
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(viii) Family backgrounds and Aconomic prol,lem_!!_. 

The Primary Education Department of Bornbay1 (1956) 

conducted a study on the extent Md causes of non-attendance 

or gt·t•nttn· lJombt,y within the populntton of Ml,OB6. Th~ study 

l'eVN\lecl thut, on accour't of factors like domestlc work, look­

ing after younger children at home, extreme poverty, doing odd 

jobs to supplement family income, truancy and migration were 

reasons for non-attendance of children of compulsory age gru•~ :' 

ops. The incidence of non-attendance was very high in economi­

cally depressed areas. Out of every 1 00 children of compulsory 
I 

age groups on an average, 24 percent were not attending schGol 

due to various reasons such as, lack of accomod g,tion :facilities 

in school and negli.gance of panm ts. 

Another study was carried out by the same Departme­

nt in 1958, which revealed that, domestic work, unwillingness 

of parents to send their children unaccompanied to school are 

:found to be the major causes of non-attendance. The fanner 

effect mostly the girls ~•d the later is true in case of youn­

ger children between the dge of 6 to 8 years. Bihari 2 (1969) 

also pointed out that lack of proper and adequate conciousness 

for the needs of :formal education, parents apathy for education 

1. Prima~ Education Department, Bombay (1956): The Extent and 
Causes or Non-attendance of Children under Compulsory Age­
Group i~ 10 different Localities in Greater Bombay. Depart­
ment of Primary Educat.ion Bombay, 1956. 

2. 13ihari (1969): \.Yastage and Stagnation in Primary Schools 
among Tribals in Gujarat. In: Buch M.B. (edo). Third Survey 
of Hesearch in Education. NCEHT, 1986. pp. 113. 
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poor economic condition, household works engaged by children 
1 

were some of the major causes of dropout. Sharma and Sapra 

(1969) reported in their study that more dropout comes from 

nuclear families, who suffered death of both natural parents. 

An evaluation of wastage and stagnation in Andhra Pradesh ca­

rried out by Bureau of Gconrnics and S t.atis tics2 ( 1970) found 

thnt the largest percentaee of dr·opout as noticed in class V 

is due to household work, while li1 class I is due to financial 

difficulties. It bas been observed that dropout are numerous 

in lower ~ .. ncome groups. 
?. J 

Das.J ( 1970) in his study in Sibsagar district re-

ported that, poverty and economic backwardness claimed first 

rank among fourty causes that were found to be responsible for 

wastage at primary s·t:age. Backwardness of the society and non-

stimulating social environment, illiterate parents and guardi-

ans were also important factors. This study was also supported 

hy l'ln.sn.vi'• (1976), PrRt.8p D.n. Anr\ othr~rs5 (1t)7'1 ). Thoy all 

1 • Sharma and Sapra ( 1969): A Study_ of vlasta~e and StaBnation 
in Primary and Middle Schools in India. ~LERT, New elhi, 
1959. 

2. Bureau of Economics and Statistics (1970): Evaluation Study 
of ;Jastage at .Primar] School Level in A.P. Hyderabad, 1970. 
Department of Planning, Andhra Pradesh. 

3. Das l\.C. ( 1970): An Investigation into the Problem of Wast­
age and Stagnation at Primary Level o.f Education in the Di­
strict of Sibs·agar. Ph.D. Gauhati University. In: Buch M.B. 
\. ed.) 'A -Survey of Research in Education. Baroda: The Centre 
of Advanced Study, 1974. 

4. Mas a vi (1976): vJastage and s·tagnation in Prima?' Education 
in Tri~~l Areas of Gujarat. In: Buch M.B. (ed. Survey of 
Hesearch in Education. NCEH.'£ 1986. pp .1 54. 

5. Prn.tflp 'l.n. and otll(H'S (1971 ~: Absgntr_!sm, StAgnation a.ncl 
~hlS tac;e in Primary Schools in Trtbal Areas in A.P. Tribar­
Cultura]. Ins·tit:ute, HydE=;rabad. In; .Such I1.B (ed.) Third Su­
vey of Heseerch in Education, 1986. pp.936. 
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pointed out that, tbe most important factors contributing to 

wastage was found in child labour, both paid and domestic and 

also the indifferent attitude of both parent ru,d student tow­

ards education. Agarwal1 
(1. 972) revealed that, 70 percent of 

the respondents, teachers, parents and community members beli­

ved that students dropout from school because parents do not 

feel the necessity of education. Their children do not get en­

out;h time to s·tudy because of household v1orks, poor social en­

vironment, early marriage, paremts were drunkards, illiterate 

and superti tious. All these fact.ors contribute to the child 1 s 

dropo1.1t. Khandekar2 (1974) also revealed that, the most imp~r­

tru1t and single factor for children's dropout was lack of fina­

ncial resource. They belong to poor and ill-educated families. 

He foW1d that about 57 percent o:f parents want their children 

to h~lp them in domestic work. Ha5avi3 ( 1976) al'>o identified 

soc i..o-economic condition of the family, ienorance among tribal 

parents and physical illness to be the main causes of wastage 

and stagnation. Hamunath Kundu and Chakrabhorti 4 (1977) found 

that financial difficulties, engagement in domestic work, inte-

1 • Agarwal H.N. (1972): Wasta e and Sta nation in Mahendra arh 
T.D. Bloc~. In: Buch M.B. ed. Third Survey of Research in 
EctucRtion. NCEftT, 1986. pp. 102. 

:.:. l~h:mdclu\r M. (1971•): A .~tucJy of Dr·opout. Journal of .Social 
Change. Volum~ 34. pp. 367 - 385. -

3. Masavi (1976): Wastage and Stagnation in Primary Education 
in Tribal Areas rn Gujarat. In: auch M.B. 1!'hirct Survey of 
Hesearcfi in Education. NCEHT, 1986. pp. 15h. 

4. i\amunath Kundu and Chakrabhorti (1977): ~vastRt;;e in Prj_mary 
Schools. A Psychological Study. India.'1 EducatJ.onal Heview. 
Volume 12. pp. 87 - 93o 



125 

rested in handiwork rather than schooling, low cultural status, 

confused expectation and aspiration, brother dominated and si-

ster dominated were some of the important causes of dropouts. 

Dropout parents were also careless lll assessing the abilities 

and achievement of their children. 

Raj N.K. 1(1978) identified the factors as, family 

factor,_· economic factor, educational factor, labour situati-

on fn.ctor ns rP.sponslblP. for dropout. 'rhA sturiy also reveAled 

that the percentage of dropouts and leftouts differed among 

different categories of parental accupation. The number of dr-
1 

opouts and leftouts were high among children whose parents ~e-

re manual labours. Also, the rate of dropout were more in fami­

lies which were low in family literacy index. Ramayana2 (1978) 

also revealed that socio-economic factor that turn the child 

on econorr.lc asset and braad wL1ner which in many cases was due 

to poverty. i\1ani G.3 (1980) revealed that larger.ess of the fa­

mily has a significant impact on children and Rubsequently acts 

as a cauRe of dropout. Illiteracy of parents also served as a 

contributory factor. 

1. Haj N.K. (1978): Socio-economic Factors anct their Interrela­
tionship among the Out of School Children. Pb.D. Education, 
l\1adras University, 1979. In: 13uch M.B. Third Survey of Re­
search in Education. pp. 179. 

2. Ramayana (1978): Sociological I~ication of School Dronouts 
in Maharastra. Journal of Scial ChMe;e, 1978. 

3. r·1ani G. ( 1 980): School Dropout in Slums. Spotlight or. Madras 
Social Welfare. Journal of Social Change. September, 1980. 
pp. 22 - 23. 
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Shah M.R.1 (1983) also revealed in his study that 

40 percer!t parents had not attended school at all, while 54 

percent had education upto e;rade IV. Domestic problems like, 

ill heaith of parents, loss of parents,engagement of children 

in the home, looking after younger brothers and sisters are 

also important family factors. Pillai G. V, Benjamin J. and 

Nair2 (1980) revealed similar findings which reported that, 

ill-health, household works,poverty, were the important caus­

eso Besides, large size of the family, lack of parents educa­

tion also influenced the child to drop out from schoolo The 
I 

study also revealed that, majority of the dropouts were chil• 

dren of casual labourers. Vathsala3 (1981) found that paten-

tial dropouts hailed from poor illiterate wage earner families. 

Mathur J.S., Jain S.P. and Rahim C.A. 4 (1982) found that the 

main reason for children not attending schools were; poor fi-

1. Shah M~R. (1983): A Study of the Incidence and Factors Re­
sponsible for d,ropout of children from Municipal and Local 
Authori sy Schools in Greater Bombay and Thana District. In: 
Buch M.B (ed) Third Survey of Research In Education, NCERT. 
page - 955. 

2. Pillai G.'l., Be!1jamin J. and Nair (198Ch A Stud_y of Drop ... 
out in Primary Education in Kerala. State Planning Board 
Government of Kerala, Trivandrurn, 1980. 

3. Vathsala (1981); Potential dropout at Middle school level. 
Ph.r. Madras University. In: Buch M.B (ed) Tfiird Survey of 
Research in Education.NCERT, 1986. page984. 

4. tvlathur J.S. (1980) Rural Youth from Poverty Gro'-!P~· Dropout 
and Non-student, a Study of four States NIRD. Jounal of Ed­
ucational Planning and Administration. 
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nancial position, parents ignorance, need to suplement family 

jncome, frequent migration of parents in search of employment. 

Khanna K •1 ( 1983) in his study revealed that all mothers and 
' 

56 percent of fathers undP.r study were illiterate. The remain­

ing 18 percent fathers have primary education, 13 percent each 

studied upto High school and Secondary education. He also rep­

orted that, most of the girl dropouts belongs to nuclear fami-

lies of 7 members on an average. 

Arun Kumar Sharma 2 (1988) in his study revealed 

that 15.8 husbands and 15.4 wives desired to give education t9 

their sons only upto High school. For daughters, very few p~r­

cmt:J ctnnirod to giv,, gr•nrltU\l:(l) aduct'ltion. 7r; paroent hunbBndtt 

and 80 percent wives desired to give education to their child­

ren to High school lev~l only. Among them, 3l~o5 percent husba-

nds and 50 percent wives restricted even primary educntion. Th­

is is note worthy here that, the low aspiration of girls educ­

ation can partly be explained. The study revealed four factors 

responsible; (a) Poverty of parentso (b)Lack of awareness among 

parents. (c) Lack of .infrastructure. Lack of interest on the 
? 

part of the students. ISSC~ (1981) also found that the main ca-

1. Khanna K. (1983): Preparation of Reading Materials for girls 
p~o~o~t in Delhi Slums.Ph.D. Education, Delhi University. In& 
Buch: ~Third Survey of rresearch in Education. NCERT, page 571. 

2. Arun Kumar Shanna (1983): Educational Goals and Dropou·t Fac­
tors in Rural Populativno Indian Educational Review. July 1983. 
Page 1 -7. 

3. ISEC. (1981 ) : A Stud of Universal Prima. Education in Tum­
kur District (Karnataka Bengalore, 98 • In: Buch M.B ed • 
Third Survey of Research in Education, NCEHT. Page 891 • 
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uses of drorouts were assisting the household works, tending 

cattles, louking after younger brothers and sisters, and work­

ing on daily wages. 

National Institute of Educational Planning and Adm-

inistration 1 ( 1991 ) conducted a study and identifies that max­

imum number of students have dropped out due to household work 

or domestic work. The study shows that 50 percent of the stu -

dents in some states or even two third or more students disco-

ntinued their studies because or household works. 

3 4. PRESENT STATUS OF RESEARCH STUDIES: 
I 

The investigator reviewed as many as 102 studies 

that has been conducted in India and abroad. This has lead the 

investigator to draw the followlng observations :-

( i.). ·Many studies has been conducted to find out the inci-

dence of educational Hastage at different levels of education 

such as ; Primary, Middle, Secondary, and even a·t gra~uate and 

post graduatw level. These studies revealed that the highest in­

cidence of educational wastage occurs at pri.mary level. Moreov-·· 

er, the highest dropout rate was foLmd in grade I. 

(ii) The reyiew of related literature also revealed that 

both in India and abroad, more dropouts are found to be in rural 

schools as compared ·to urban schools. 

(iii) The review also revealed. ·that the rate of dropout 

1o NIEPA (1991) :Problems of Wastage in Education, Dropouts 
at elementary Level. Journal of Educational Planning and Ad­
min.i...,~r·ation. Page 173-183o 
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was higher for males as compared to femaleso 

(iv) Studies lll India revealed that, the highest absente­

ism was o:,served in January, April and October. This is rela­

ten to the cycle of Ap;ricul turr-tl OfH~rAti.on, fP.At lvAl celebra­

tion, marriage seasons etc. 

(v) The studies conducted both in India and abroad to find 

out the causes of educational wastage also confirmed that po­

verty of pare'1 ts, illiteracy and low educational background of 

parents had a great influence over their children 1 s dropping 

out. Besides, other major causes are, indifferent attitude to­

wards girls education, deffective curricullum etc. 

3 : 5 JUSTIFICATION OF THE STUDY. 

The review of the past researches revealed that the 

study of educational wastage has become a vital area of educa­

tional research all over the world, as it is of direct concern 

for all. ·.lith regard to the proper utilisation of resources, 

wastage in educatlon raises many quest.ions regarding the fun­

ding of education. Though, many researche~ have been done in 

India and abroad, but no full-fledged study could be trace out 

with respect to Nagaland. 'Therefore, the present study has be­

Pn undertnkr->n on the following grounds :-

(i) The status of research studies c:...s discussed in 

preceeding pages shows that rne..ny studies have been conducted 

both in India and abroad, to determine the extent of educatio­

nal wastage at different levels of'education, such as, primary, 

middle, secondary and even at graduate and post-graduate levels. 
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However, no such study was conducted in the state of Nagaland. 

(ii) The investigator also found that, only one or 

two studies have been conducted to find out the causes of ed­

ucational wastage in Nagaiand and that too confined to a Blo­

ck or Town level only by post graduate students, which are not 

sufficient to draw any final conclus.ions. So, there is a need 

to probe further into the causes of educational wastage at 

state level in depth. 

(iii) Further, it is unfortunate that the investi-

gator could not trace out any study on internal efficiency of 
I 

primaru educatlon sys~em, though there might be studies cond-

ucted abroad and at .1ational level. Coming to Nagaland state, 

this area of study is still barren. 

(iv) Though, many different methods for determin-

in8 educational wastage have been used by different reseachers 

in India and abroad, but only few studies have used the UNESCO 

mr:thod of pupil 1 s flow FH1A.lysis hy cohort rP.construction me-

thod. So far in Naealand ,no one has used this method. 

Keeping in view of the above mentioned reasons, the 

investigator de~eloped a keen interest to unde~take an indepth 

study of the problem of educational wastage and internal effi­

ciency of the primary edu~ation in Nagaland. 

, 
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CHAPTER- IV. 

DESIGN OF THE STUDY. 

4 1 INTllODUC'~ I ON. 

The design of the study is a part of blue print 

which describes/explains about the population, sample, tools 

used, method adopted, procedure of data collection and stati­

stical techniques used. This chapter is devoted to this task. 

4 : 2 PO.PULA1'IO!'{. 

At present, Nagaland has about 121 6 Government 

primary schools. This constitute the population. The private . 
primary schools are not the part of the population in this st­

udy. Th~ table below shows the districtwise population. 

Table NO. l~. 1 

Showiru:L the districtwi.se population of schools •. 

Sl.NO. District 
~opulat~on or~ 
NO. of schools 

1 Kohirna 337 
·----' 

2 Hokokchung 176 

3 Zunheboto 130 

4 Tuensang 250 
-

5 Phek 92 

6 Wokha. 104 
-----

7 

I 
Hon 

I 
127 

I Totc:1l 1216 
- ----
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4 3 SAHPLE. 

The sample was drawn for the following three pur-

poses :-

( i) Sample to determine the incidence of educational was-

tage. 

(ii) Sample to find out the causes of educational wastage. 

(iii) Sample to seek opinions for reducing educational wa-

stage. 

(i) Sample to determine the incidence of educational wastage :­

The sample of' 120 Government Primary Schools were 

drawn from the popu1 ation by random sampling method. The det'ail 

of the sample is given in Table NO. 1~.2 dj_s~rictwise. 

Table NO. 4.2 

Sl.NO. District Rural Urban Total 

1 Kohima 18 18 36 

2 r~okol<chung 9 9 18 
--·-

3 Zunheboto 7 7 14 
-

4 'I'uensang 10 10 20 

5 Phek 5 5 10 
--- --

6 't/ol{ha 5 5 10 
~--~ ·~- --· 

7 Mon 

I 
6 

I 
6 

I 
12 

~ Total 60 60 120 

Thus, the data for determinine educational wastage 

was collectqd from thPSG 1 ?0 Sl·hool!l ef Nngnlnnd. (Appendix-A) 
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(ii) Sample to find out the causes of educational wastage :-

In order to ~ind out the causes of educational wa­

stage, data was collected from primary school teachers, sub­

inspector of schools, headmasters and teacher educators from, 

State Council of Educational Research and Training, District 

Institute of Education and •rraining and also from Nagaland Co­

ller;e of Bducation, Kohima. The sample for this purpose is gi­

ven in the table below. 

Table NO. 4.3 

ShoWDtg the sample of related persons for finding out the c~­

~ of educational wastage. 

---
Sl.NO. Related persons NO.of persons 

1 Primary school 
teachers 122 

2 Sub-Inspector 
of schools 20 

3 Headmasters 20 

4 •reacher educa-
tors fr·om Ncr~, 
SCEHT & DIET 8 -
Total 170 

(iii) Snmpla to seek suge;estions for reducing educational wa-

To seek suggestions for reducing educational was­

tage, data was collected from primary school teachers, sub-in­

spector of schools, heAdmasters and also from teacher educat-

ors from SCEitT, DIET and NaealRnd College of' Education, Kohi­

ma. The sample for this purpose is given in tte table below. 
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Table NO. 4,ll 

Showing the sample of related persons for seeking suggestions 

for Y'educing educat~.onal wastage. 

. 
Sl.NO. Related persons NO. of persons 

1 Primary school te-
174 achers 

2 Sub-Inspector of 
Schools 20 

Teacher educators 
3 from , SCERT, NCE 8 and DIET. 

4 Headmasters 20 

'rotal 222 

4 : 4 TOOLS USED. 

The fullowing tools were used to collect the data:­

(a) ;:>cnool information blank :-

This school information blank was prepared by the 

investigator herself to collect the data on school enrolment 

f1·om grade I to IV for two consecutive years. (Anpendix - B). 

It contains items to know about the school, its location (i.e, 

District/Block), the total number of enrolment for thP. year 

1991 and 1992, number of repeaters for 1992. The total number 

of enrolment includes promote~s, newly admitted pupils (for 

grade I) and repeaters from the last year,:tn thr=? SA.me grnrlP.. 

(b) :;reachers _inventory on t\1e causes of educational wastage:­

This was also prepared by the investigator herself 

to collect data with regard to the causes of educational was-

tage. (Appendix -C). 
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The L~ventory is divided into five parts according 

to different areas. The'area along with the number of items 

are given in the table below. 

Table NO. 4.2 
Showing the areas on the causes of educational wastage and 

the number o:f_ i te~. 

I Sl .. NO. Area NO.of items 
. 

1 Causes related to 
economic factors. 3 

Causes related to 
2 educational prac- 12 

tice. -
CauRfl5 rffl1ltnd to 

3 educational manage- 12 
ment. 
Causes related to 
poor & unatractive 8 4 holding power of 
the school. 

5 Causes related to 6 social factors. 

T 0 TAL l~1 

Responses are sought on three point scale that is, 
. 

'Not at all', 'To some extent' And 1 To R grPRt 9XtPnt 1 , w1th 

the score value of 0, 1 and 2 respecti.vely. 

Analysis of teache: inventory: 

The analysis will be done in the following manner. 

(i) Percentage value : It is calculated as follows :-

NO.of ticks in the column 
Percentage value = ------------- X 100 

Total NO. of respondents 
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(ii) Score value: It is calculated as follows :-

Score value = (Number of responses under 'Not at all' X 0) 

+(Nt~ber of responses under 'To some extent' 

X 1 )+(Number of responses under 'To a great 

extent' X 2 ) • 

(iii) :.aenificnnce valw~: It J.s cnlculated ns follows :-

Significant value = 

Total score VAlUP of 
a causal factor 
NO.of res-pondents x 2 

X 100 

(c) Op.1 y1ionaire for seeking sur,gestions for reducing educati o-

nal wastage. 

This opinionaire was also prepared by the investi­

gator herself to collect the data regarding seeking suggesti­

ons from headmasters, sub-inspector of schools, teacher educa-

tors(from NCE, SCERT, DIET) and primary school teachers. (Ap­

pendix- D). The opinionaire is divided into ; areas with 39 

items seel<ing suggestion for reducing educational wastage as 

showr. in the table below. 

Table NO. L~.6 

Showing the areas and items for seeking suggestions to reduce 
educational wastage. 

_?_1 • ii9 ~-· Area .JiQ.of itAmn 
1 ~i>TiiTomil-;arutmrco-oou:.-

cational practice. 11 

2 
Opinions related to edu- 12 cational management. 
Opinions related to incre-

3 asing attractive and hold- 6 
ing power of schools. 

4 Opinions related to tea-
3 cher training. 

5 
Opinions re::.ated to social 7 factors. 

T 0 TAL 39 
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The responses are sought on three point scale i.e, 'Not 

at all', 'To some extent' and 'To a great extent' with 

the 'score value' of 0, 1 and 2 respectively. Further, 

the analysis of the opinionaire was done by calculati-

nG the 'percentage value' ,'score value' and 'significa-

nee value' by using the same formula applied in.the ana­

lysis of Teacher's Inventory. 

4 : 5 METHOD OF THE STUDY. 

As the problem is concerned with the pre- 1 

sent situation, survey method of research has been used 

in the present study. Survey mathod is the techniflUI'i of 

investigation by direet observation of a phP-nomena or 

systematic gathering of data from the population throu-

gh personal contact and interviews. 

·For determining educational wastage and 

internal efficiency of the system of pri11ary education, 

UNESCO's Nethod of pupil 1 s Flow Analysis by Cohort H.e­

construction1 (1991) was followed. In this method, the 

position of pupils enrolment under the given educatio­

nal cycle for two consecutive years i.e, 1991 and 1992 

and repeaters for 1992 only were taken. Repeaters for 

1991 ar·e not taken for tlle present study. 

1. UNESCO (1991): ;·,Iicro Level Educational Planning and 
r·1anaP·ement - Handbook, UNESCO Principal Regional 
Office for Asia and the Pacific Bangkok, 1 991 • 
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The enrolmen·t at any grade consist of promotees from 

a lower grade of previous year or new entrance if this is the 

n.rst grndP. plus repP.ntArS from the ]ant YAAr in thfl Rf\ffifl r,rn-

de. 

Promoters 

New entra."1ts 
(First grade) --~ 

Reoeaters 
. t 

PUPILS 
ENROLLED 

l 
Repeaters 

Dropouts 

Graduate 
(Final grade) 

~ Promoters 

Dlt1grnm NO. 1 J Pupil! flt'lW. 

At the end of the school year, a number of them 

will be promoted to the next higher grade, while some will re­

peat the ~arne grade; a few may have dropped out in the mean 

time due to various reasons. If this grade happens to be the 

final grade, the promotees are actually the graduates. The 

method further follows the following steps :-

(a) Determination of flow rates such as, promotion, repetition 

and dropout rates. 

With tha help of the data of pupil's enrolment 

for two consecutive years that is, 1991 and 1992 and the rep-

eaters for 1992, the flow rates such as, prQmotion rate, re­

petition rate anJ dropout rate are calculated by applying 

the formulas as given below :-

( i) rromoti.on 
for grade 
the year 

r·n te 
1 cr 1 

u 
1 t I 

(p) 
in = 

NO. of pupils promoted to 
grade ( g+1 ) ~ year ( t+1 ) 
Total number of pupils in 
grade 'g' in year 't' 

X 100 



(ii) Repetition rate (r) 
for grade 1 g 1 in 
year 't' "" 

(iii) Dropout rate (d) for 
grade'e 1 in the year= 
't' 

Examole : 
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Number of pupils repeating 
srade I g 1 in year_( t + 1) X 100 
Total number of pupils i~ 
grade 1 g 1 in the year 't' 

Number of pupils dropping 
out from grade'g' in ye~r't'x 100 Total number of pupils in 
grade 'g' in the year 1 t' 

The data of government primary schools GiG.~,Kohima di­

strict of Nagaland is used here as ru1 example. It explains how 

the pupils flO\-t model may be constructed based on only basic da­

ta on the enrolment and repetition by grade for two consecutfve 

years 
·-·-r-· 

Yanr- E 

I 

1991 E 950 
P+D+R 

--
1992 ...... 874 .l!o 

1992 152 
Repeaters (R) 

E = Enrolment.· 

P "" Nwnber of promotees. 

D = Number of dropouts. 

R = Number of repeaters. 

' 

--
N R 0 L M E N T I 

II III :..v Total 

916 970 799 3635 

I~ soz-
r--·-

836 760 3272 P+R 

131 174 113 570 
(R) 

U:.J ing tlt•t fo nnultt gi Vt!tl ullove, .:me can olJ Lliin !"low 

rates like, promotion, repetition and dropout rates for grade I 

as fo~~ 1 ows :-



(i) Promotion rate (p) = 

= 

(ii) Repetition rate(r) = 

= 

(iii) Dropout rate (d) = 

= 

= 
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NO. Of pupils promoted to 
grade II in the year 1992 
------------- X 100 

Total number of pupils in 
grade I in the year 1991 

802 - 131 
950 

X 100 = 70.63 

Nwnber of pupils repeating 
grade I in the year 1992 

Total number of pupils in 
grade I in the year 1991 

1 52 X 100 = 16.00 
950 

X 100 

NO. o! pupils dropping out 
from grade I in the year 1 991 

Total number of pupils in 
grade I in the year 1991 

J.P + D) - p X 100 
E 

X 100 

- L(P+D+R) - ~ ~P+R) - R] X 100 
E 

(950- 152)- (802 -131) 
95D 

7BB - G71 
950 X 100 

X 100 

- 13 .37 

These flm·; rates were calct'lated for each grade. The same are 

given in table NO. 4.7. 
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Table NG. 4.7 

§hewing flow rates in percentage. 

,---~- ~- .. --.... --. 
G R A D E 

Year Rate 
I II III IV 

1991 Promotion 70.85 71.50 66.59 84.83 

Repetition 16.76 14.78 18.55 15.17 

Dropout 12.39 13.72 14.BG o.o 
: 

In the above example, it has been assumed that 

there are no dropouts from the rinal grade. The non repeate­

rs are thus, the graduates. It may be men~ioned qere-.that, 

these rates usually add up to 100 percent. In the case of fi­

nal grade, the. promotion rate becomes the graduate rates. 

(b) Construction of pupils flow chart : 

Further, on the basis of promotion rates, repe­

tition rates and dropout rates so calculated, the pupils flow 

chart is constructed to show what will happen to a cohort of 

1000 pupils entering grade I in 1991. This is explained in 

diagram NO. 2. 
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These type of pupils flow charts were prepared 

seperately for each district sexwise, locationwi~e and for 

Nagnland as a whole (i.e, wlth respect to sex, location and 

for total Nagaland). 

(c) Determination of educational wastage' statistics. 

With the help of the flow chart so constructed, 

the following educational wastage statistics were determined. 

The same example has been taken to show the statistics. 

( i) Total output of graduate cr 585 

( .ii) Total number of dropout = 415 

(iii) Total number of repeaters :: 620 

(iv) Total pupil years actually spent = 3774 

( v) Total pupil years wasted due to repetition. 

This was calculated with the following formula :-

(X., X 1) + (X2 X 2) + (X3 X 3) + (X4 x 4) 

where, ~ = Number of pupil3 who repeated once. 

x2 = Number of pupils who repeated twice. 

x3 = Number of pupils who repeated thrice. 

x4 ... Number of pupils who repeated for the fourth time. 

= ( 186 X 1 ) + (76 x :n +(12xl~)a ,_. 614 • 

(vi) Total pupil years wasted due to dropout. 

This was calculated with the following formula :-

(Y1 X 1) + (Y2 X 2) + (Y
3 

X 3) + (Y4 X 4) + (Y
5 

X 5) + (Y 6 X 6) 

+ (Y7 X 7). 

where, Y1 = Number of pupils who dropped O'lt in the first year 

of their schooline. 

·-· --, 
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Y2 = Number of pupils who dropped out in the second 

year of their schooling. 

Similarly, Y
3

, Y4 , Y
5

, Y6 , Y7 , =Number of pupils who dropped 

out in the 31~, 4th, 5th, 6th and 7th year of their 

uchoo.ll.ng. 

= (124x1)+(116x2)+(113x3)+(45x4)+(14x5)+(4x6)+(1x7) 

= 970. 

(vii) Total pupil years wasted= 464 + 970 = 1434. 

(d) Calculatlon of' lndices for educational wastage. 

With the help of' eC.uca:tional wastage statistics so 
I calculated, the following indices of educational wastage w.ere 

also calculated. The same example is taken here also. 

(i) Total pupil years which should have been spent 

= Total output x 4 (length of schooling) 

= 585 X 4 = 2340. 

(ii) Totnl pupil years wastaed 

= (Total pupil years actually spent - Total pupil 

years which should have been spent). 

M 3774 - 2340 a 1434. 

(iii) Percentage of pupil years spent in excess. 

Total pupil years spent in excess 
X 100 

'l'ctnl pupil yeRrs actually npent 

1434 X 100 = 37.99 96 3774 = 

(e) Calculation of indices for internal ef!'iciency. 

With the help of educational wastage statistics, the 

follo•N"ing indices f."or internal efficiency of the system of pri-

mary education were calculated. 
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(i) Coefficient of efficiency s 

NO. of pupils who successfully 
completed the full educational Normal length of 

CE = cycle X schooling X 1 00 

= 

Pupil yer\rs actually span t by achC'ol cornpleters 

585 X 4 
3774 

X 100 = 62.00 % 

(ii) Input-Output ratio : 

= 

Pupil input years 
Pupil output years 
have been spent) 

3774 
2340 ::: 1 • 61 • 

upil years actually spent) 
pupil year<> which should 

(iii) Average number of pup:l.l years spent per successfull gra-

= 

(iv) 

= 

duate : 

Total pupil years actually spent 
Total number of successful graguates 

3774 
585 = 6.45 

Retention rate (RR) 

Total number of 1'upils oromoted to grade ( g+1 ) 
000 

RR for grade II = 

.. 

RR for grade III = 

= 

(708 + 120 + 21 + 4 + 1) X 100 1000 

n5~· Y 1 . ··u--

85.4 1b 

(506 + 159 + 38 + 9 + 2) X 100 
1000 

714 X 1 
1o 

71 "l}o ~6 
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RR for grade IV = ~337 + 167 + 57 + 17 + 7l X 100 ., 1000 

585 X 1 = 10 

= 58.5 % 

4 : 6 DATA COLLECTION: 

The data was collected in three stages. 

( i) Collection of data for school enrolment and repeaters. 

( ii) Collection of data to find out the causes of educa-

tional wastage. 

(iii) Collection of data to find out the opinion ~br see­

king suggestions to reduce educational wastage. 

( i) Data collection for school enrolment and repeaters. 

In order to collect data on school enrolment and re-

peaters of government primary schools for two consecutive years 

i.e, 199·1 a."1d 1992, the inves·tigator herself prepared a school 

information blanko This information blank aims to collect the 

infonnati.on about the schools, its location ( io e, rural/urban), 

sex, (i.e, male/female) and total number of pupil in different 

grades, (i.e, grade I - IV)o 

After the preparntion of this 1nfonn~t1on hlnnk, thA 

investigator herself approached the different Deputy Inspector 

of Schooln (D. I. S )" of the dil'.feren t districts personally and re­

quested them to help her in obtaining the required in formation 

from the sampled schools which are under their jurisdiction. 

About 250 copies of school information bl~nks were distributed 

for data collection to the schools. The respective Deputy Ins-



146 

pector of Schools were kind enough to instruct the schools to 

furnish the necessary information in time. The investigator 

also pr·ovi<.le to them self addreaaec.l stamped envelope to raci­

li tate the return of the school information blank to the inv­

estigator. 

Besides, the investigator herself approached the 

teacher trainees in the District Institute of Education and 

Training, (DIET) who were representing the different distri­

cts of Nagaland. The investigator, by giving the school info­

rmation blank to these selected primary school teachers, 1re­

que3ted them to collect the necessary information provided in 

the school information blank from the respective schools as 

they go home to their respective villages/towns during vaca­

tion and return the same to the investigator. This was prom­

ptly returned to the investigator in time. 

For collecting data on school enrolment and repea­

ters in Kohima district, the investigator herself visited the 

different Goven1ment Primary Schools of both rural and urban 

location and collected the required information herself. 

The distribution of the infonnation blank for the 

other districts in Nagaland was done in the month of Mey 1993. 

By the end of August 1993, the investigator caul received on­

ly 58 filled information blank from all over Nagaland.There­

fore, the investigator again sent reminders to all the Dep­

uty Inspectoes of Schools in ~he different districts to kind­

ly remind the schools to expediate the work. 
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Thus, by the end of May 1994, the investigator cou­

ld recieved 'J 73 school information blank, some schools have 

never returned the same. Out of the school information blank 

recieved, 45 were to be rejected as they were incomplete or 

invalid. In all there were 128 school information blank retai­

ned. Out of which, 65 were from rural schools and 63 were from 

urban schools. Finally, only 60 school information blank were 

retained for the present study by randomly deleting 5 and 3 

schools information blank respectively. (Appendix- E). 

( ii) Da.ta collect.ton on Teacher's Inventory on the pueil 1 s 1 

~ducation~l Wastage. 

For thrt purpose of collecting data on Uw causes of 

educational wastage, the investigator herself prepared teache­

r's inventory of pupil's ~ducational wastage. This inventory 

aims to collect infonnation on causes of educational wastage 

from primary school teachers, sub-inspector of schools, head­

mnnters und teacher Hducators from :3CEH'l' t DII!:T and NCE, Kohima. 

Altogether, 250 copies of inventory were distribu­

ted in the month of July 1993 through the respective Deputy 

Inspector o~ Schools with self addr-essed and stamped envelope 

provided to.the respondents to facilitate the return of the in­

ventory to the investigator. However, after a lapse of almost 

three months, the inve.stigator could hardly recieved fmo~ fill-­

ed-in Teachers Inventory from the respondents. Therefore, the 

investigator sent reminders to the respective Deputy Inspector 

of Schools to kindly instruct the sampled Pri:nary School Tea-
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chers and school Inspectors to expediate the work of filling 

up the inventory. This' was done accordingly and by the end of 

April 199h, the investigator could recieved 198 copies of in­

ventol~. Far collectine data from teacher educators from SCERT, 

Dir~T and NCr~, Kohimn, thP. i.nVf~st1r:ntor h~rnP.lf nppronr.hr-rl thP 

concerned persons. After scrutiny, the investigator found that 

28 copies of inventory were incomplete and so they were rejec­

ted. Finally, 170 copies of inventory were made available as 

follows, !or the purpose of this study. 

1 • Government Primary School Teachers - 122 

2. Sub-Inspector of Schools 20 

3. Headmasters 20 

4. Teacher Educators 8 

Total 170 

(iii) Data collection to find out the opinion for seeking su­

ggestions to reduce educational wastage. 

For the purpose of collecting data to fL11d out the 

opinions of primary school teachers, headmasters, sub-inspec-· 

tor of schools a11d teacher educators, the investigator herself 

prepal~ect an opinionaira. This opinionaire aims to seek sugge­

stions to reduce educational wastage. The opinionairc was pre­

pared on three point sc&le where the respondents were asked to 

give their opinions by putting a tick mark in the column Which 

they felt most appropriate, against each item. 

"l'he distribution of these opinionaires to the pri­

mary school teachers, headmasters and sub-inspector of schools 
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was done through the Deputy Inspector of Schools, while the 

investigator herself approach the teacher educators (!rom SCERT, 

DIF.T nmi NCI~, Koh1 mA). Altog~th~ r ;'50 ~opie1n of t:hn opin I onn:l rn 

were sent out with self addressed and stamped envelope to fa­

c~itate the return of the opinionaire to the investigator. This 

·was done in the month of July 1994. After repeated reminders 

sent to the Deputy Inspectors of schools of the different dis-

tricts to instruct the primal y school teachers artd Sub- Inspe­

ctor of .schools , and olso the Headmasters to expelliate the 

work, the investigator could received 237 copies of the opi-
r 

nionaire from all the districts. After scrutiny, 1 5 cop~es of· · .. 

the opinionaire were rejected as they were in~omplete and in­

valid. Finally, 222 copies of the opinionaire were made avai­

lable. for the. purpose of this study as follows. 

1 • Primary school teachers - 1 '74 

2. Sub- Inspector of schools- 20 

3. Teacher Educators · 8 

4. Headmasters 20 

Total - 222 

4. 7 STATISTIC.I\i. TECHNIQUES USED. 

To analyse the data, simple statistical techniques 

lil-<.e percentage wns used. Besides, the study involved some nri th­

matical formulas and procedures to calculate ·the different flow 

rates, indices of educational wastage and internal efficiency. 
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C HAP T E R- V. 

ANALYSIS AND INTERPRETATION OF DATA. 

5o0 INTRODUCTION ' 

The present chapter deals with the analysis and int-

erpretation of the data which are presented under the fol­

lowing sections :-

5.1 Section I : Analysis and interpretation of flow rates su­

ch as, promotion rate, repetition rate and 

dropout rate with respect to grade, sex, sch­

ool location, for the different districts and 

for the whole Nagaland. 

5.2 Section II Analysis and interpretation of educational Wa-

stage data due to dropout, repetition and ov­

erall in terms of pupil years wasted with re­

spect to sex, location, for the different di­

stricts and for whole Nagaland. 

5.3 Section III: Analysis and interpretation of the extent of 

educational wastage in terms of percentage of 

the pupil years spent in excess with respect 

to sex, location, for the different districts 

and for wholo Nagaland. 

5.4 Section IV : Analysis and interpretation of dnta of inter­

nal efficiency of the system of primary educ­

ation with respect to sex, school location for 

the different districts and for the whole Na­

galando 
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5.5 Section V : Analysis and interpretation of the data of 

the causes of educational wastage. 

5.6 Section VI Analysis and interpretation of the data , of 

the opinion for reducing educational wastage. 

5o1 SECTION I. 

ANALYSIS AND INTERPRETATION OF FLOW RATES SUCH AS PROMOTION 

RATE, REPETITION RATE AND DROPOUT RATE WITH RESPECT TO GR­

ADE, SEX, SCHOOL LOCATION FOR THE DIFFERENT DISTRICTS AND 

FOR THE WHOLE NAGALAND. 

The analysis and interpretation of this section 

is presented in two parts 

(i) The first part presents the analysis and interpretation 

of flow rates such as promotion rate, repetition rate 

and dropout rate for the different districts with resp­

ect to grade, sex and school location. 

(ii) The second part presents the interpretation of flow ra­

tes such as promotion rate, repetition rate and dropout 

rate for whole Nagaland with respect to sex, grade, sc­

hool location and total Nagala~do 
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Part - I 

ANALYSIS AND INTERPRETATION OF FLOW RATES SUCH AS PROMOTION 

RATE, REPETITION RATE AND DROPOUT RATE FOR THE DIFFERENT DI­

STHICTS WITH HESPECT TO SEX, GHADE AND SCHOOL LOCATION. 

(A) With respect to sex :-

Table No.5.1 shows the pupils enrolment in differ-

ent grades (i,e, grade I, II, III, IV) for two consecutive 

years (i,e, 1991 and 1992) and number of repeaters from 1992 

for the government primary schools of Nagaland with respect 

to grade and sex. 

Table No. 5.1 

Showing pupils enrolment for two consecutive years (i,e, 1991 

and 1992) and repeater 1992, with respect to sex and grade 

and for the different districts. 

DISTRICTS Y E A R M A L E FEMALE 
I II III IV I II III IV 

1991 
520 470 507 396 430 446 463 403 Enrolment 

Kohima 1992 
Enrolment 438 416 438 376 409 386 398 384 

199~ Repea er 67 62 88 54 85 69 86 59 

1991 163 169 152 174 157 173 175 186 Enrolment 
1992 153 1 51 159 146 144 142 160 166 Mokokchung Enrolment 
1992 20 28 27 30 22 23 33 33 Repeater 

-
1991 

Enrolment 273 263 270 233 304 282 265 265 

Tuensang 1992 259 246 232 229 293 250 ?.36 ?.?.9 Enrolment 
1992 31 36 33 21 42 38 28 24 Repeater 
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MALE F E M A L E 
Districts YEAR 

I II III IV I II III IV 
1991 178 152 129 154 163 143 132 147 Enrolment 

--~ 

1992 
169 163 136 11l~ 157 1/~0 125 119 1 Zenheboto Enrolment 

1992 
Repeater 21 1 5 19 15 28 22 21 18 

1991 204 172 170 134 191 179 192 97 Enrolment 

Mon 1992 188 184 156 138 194 164 1 5ll 158 Enrolment 

1992 I-tO 39 '9 16 39 31 18 Rapeate.r 29 

1911 
Enro ment 68 70 75 69 96 106 114 94 

Wokha 1992 64 54 64 65 90 90 Enrolment 82 94 
1992 1 5 1 5 15 I Repeater 1 5 23 22 1 5 1 6 

1911 Enro rnent 154 146 136 121 126 112 131 95 
Phek 1992 145 146 120 Enrolment 11 5 11 5 119 100 109 

1992 18 18 19 21 21 Repeater 22 17 14 

1991 
1560 1442 1439 1281 1467 I Enrolment 1441 1472 1287 

Whole 1992 1416 Enrolment 1360 1305 1183 1183 1402 1255 1259 
NAg a land 

1992 220 213 240 172 260 227 229 Repeater 182 
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With the help of the data shown in Table No.5.1, flow rnte 

such as, promotion rate, repetition rate and dropout rate 

are calculated with respect to grade and sex for the differ­

ent districts which are given below in Table No. 5.2 A, 5.2 

B, 5.2 C. 

Table No. 5.2 A. 

Showing promotion rate in percentage with respect to grade 

and sex for the different districts. 

-- -- -· ......... ..., ...... ~ ..... --·-
Promotion rate for s-

Districts 
Grade -I Grade- II Grade- III Grade -IV 

-
M F M F M F M F 

68.08 73.72 74.47 69.96 63.51 70.19 86.36 85~36 
Kohima ( 6) (3) (4) (6) (7) ( 6) (4) (3) 

75.46 75.80 78.10 73 .42, 76.32 76.00 82.76 82.26 
Mokokchung (4) ( 1 ) ( 1 ) (3) (3) (3) (6) ( 6) 

76.92 69.73 75.66 73.76 77.04 77.36 90.99 90.94 
Tuensang (3) (6) (3) (2) ( 1 ) ( 1 ) ( 1 ) ( 1 ) 

76.92 72.73 76o97 72o73 76.74 76.52 90.26 87.75 
Zunheboto 

(2) (4) (2) (4) (2) (2) (2) ( 1 ) 

71 .08 69.83 68.02 69.83 71.76 72.92 88.06 81 .ll4 
Mon 

( 5) (5) (7) (4) (4) (4) ( 3) (2) 
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---
Promotion rate for 

. -

Districts Grade - I Grade - II Grade- III Grade- IV 

M F M F M F· M r 

57.35 6.3 .,21 70o00 63.21 66.67 68.43 78.26 52.98 

Wokha 
(7) (7) (5) (7) ( 6) (7) (7) (7) 

·-· -

83.12 74~11 69.18 74.11 69.12 72.52 82.64 85.26 

Phsk ( 1 ) (2) (6) (1 ) (5) (5) (5) (4) 
-

Whole 
78.60 72"73 73.20 71 .oo 71 .59 73.42 88.62 85.14 

Nagaland --- .. 

Note : Figure in the brackets indicate ranking. 



Iable NCo ~.2 B. 

Showing the repet1.tion rate . .tn percentag.e with r.u­

pect ~o g~de .Jnd sex fot the different districts • 
.. ___ 

R E P E T I T I 0 N R A T E for : 

Districts Grade - I Grade - II Grade - III Grade - IV 

M F M F M F M F 

Kohima 12.88 19.77 13.19 15.47 17.36 18.57 13.64 14.64 
(3) (3) (5) (4) (4) (2) (4) (5) 

12.27 14.01 16o57 13.29 17.76 18.85 17.24 17.74 
Makokcht:ng (4) (6) (3) (7) (3) ( 1 ) (3) (2) 

11.36 13.82 13.69 13.47 12.22 10.57 9. 01 9.06 
Tuensang ( 7) (7) (4) (6) (7) (7) (7) (7) 

Zunheboto 11 • 80 17.18 9.87 15 •. 38 14~73 15.91 9.74 12.25 
( 6) (4) (7) (5) (5) (5) (6) (6) . 

Mon 23.53 20.42 22.68 17.32 22.94 15.10 11.94 18.56 
( 1 ) (2) ( 1 ) (3) ( 1 ) (4) (5) ( 1 ) 

Wokha 22.06 23.96 21.43 20.75 20 .. 00 13.15 21.74 17.02 
(2) ( 1 ) (2) ( 1 ) (2) (5) ( 1 ) (3) 

-.. 

Phek 11.69 16.67 12.33 19.64 13.97 12.98 17.36 14.74 
(5) (5) (6) (2) (6) (6) (2) (4) 

Whole 
Nagaland 15o00 17.97 1~o60 16.47 17 .. 00 1~.00 14.38 14 .. 86 

--·-··- ----

Note Figure in bracket~ indicate ranking. 
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!~ble No. 5.2 c. 
. . . 

Showing the,dropout ra~a_in paroentaK• with respect 
' . . . 
grade and sex for d1!fe£ent distr1cta. 

~ 
' 

Dropout rate !or 
Districts 

Grade - I Grade - II Grade - III 

M F M F M F 
.:.. 

.1.9.04 6.51 12.34 14.57 18.13 11 o23 
Kohima -(2) (5) (3) (2) (1) ( 5) 

12.27 10.19 5.33 13.29 5.92 5.15 
Mokokohung. (3) (~) (7) (3) (6) (7) 

-··-

. . .. 11.76 16.45 10.65 12.77 10.74 12.07 

Tuensang (4) ('1 ) (4) (5) (4) (3) . ' ... . . 

5.05 10.43 13 016 11.89 8.53 7.57 
zunheboto 

(7} (2) (2) (6) (5) (6) 

5.39 9.95 9 • .30 12.85 5.30 11.98 
Mon 

(5) (4) (5) (;) (7) (4) 
-

20o59 5.21 8.~7 16.04 13.33 18.42 

Wokha (1 ) (7) ( 6) (1 ) (3) (1) 

5.19 6.35 18.49 6.25 16.91 14.50 
Phek 

{ 6) ( 6) {1 ) (7) {2) (2) 
-

\\T£lole 
11 .12 11 .56 

j_Nagaland 
11 .. 32 9.30 12.85 11 .41 

.. 

Note : Figure in the brackets indicates ranking. 
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I N T E R P R E T A T I 0 N. 

Promotion rate : 

Table NO. 5.2 A. n~vaals the position of promot-

ion rate for the d1f£erent districts with respect to grade 

and sex as follows :-

(a) For grade IJ the analysis of the data reveals that prom­

otion rata ia mora for male as compared to that or female 

fur all the districts except Kohima, Mokokchung and Wokha, 

1rlhile; the same is more for female as compared to that of ma·­

le~ The promotion rate when. arranged in decending order, we 

f.tnd the follo\~ing ranking for both male and .rem ale. 

M A L E F E M A L E 

Promotion Promotion Districts rate Rank Districts rate Rank 

Phek 83.2 1 Mokokchung 75.80 1 

Zunheboto 76.92 2 Phek 74.11 2 

Tuensang 76.94 2 Kohima 73.72 3 

Mokokchung 75.46 3 Zunheboto 72.73 4 

Mon 71 • 08 4 Mon 69.83 5 

I<ohima 68.08 5 Tuensang 69.73 6 

Wokha 57 .. 35 6 Wokha 63.21 7 
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Grade - II. 

~I A L E F E M A L E 

Districts Promotion Rank Distri.cts Promotion Rank rate rate 

Mokokchung 78.10 1 Phek 74.11 1 

Zunheboto 76.97 2 Tuensang 73.76 2 

Tuensang 75.66 3 Mokokchung 73.42 3 

Kohima 74.47 4 Zunheboto 72.73 4 

Wokha 70.00 ~ Kohima 69.96 ~ 

Phek 69.18 6 Mon 69.83 6 

Mon 68o02 7 Wokha 63.21 7 

The above ranking reveals that the incidence o~ pr-

omotion rate !or ~ale in grade II is highest !or Mokokchung 

distriot .t'ollowed by Zunheboto, Tuensang, Kohima, Wokha and· 

Phek while the least is found ~, Man district. 

With respect to male, the incidence o! .promotion 

rate is highest for Phek district followed by Tuensang, Mokok­

chung, Zunheboto, Kohima &ld Man district while the least is 

found in Wokha district. 
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This indicates that male in Mokokchung district and 

female in Phek district are comparatively doing better while 

male in ~on district and female in Wokha district are contrib-

uting more to educational wastage as compared to male and !em-

ale of other districts. 

(c) for grade III, the promoti.on rate is more for female as 

compared to male !or all the districts except Mokokchung. For 

this district, promotion rate is more for male as compared to 

female. Arranged in dec ending order we find the following ran­

king of promotion rate for both male and femaleo 

Grade - III 

M A L E F E M A, L E 

Dis tric t.a Promotion Rank Districts Promotion Rank rate rate 

TuQneAng 77.04 1 Tuenaang 77.36 1 

Zunheboto 76.74 2 Zunheboto 76.52 2 

Mokokchung 76.32 3 Mokokchu~g 76.00 3 

Mon 71.76 4 Mon 72.92 4 

Phek 69.12 5 Phek 72.52 ~ 

Wokha 66.67 6 Kohima 70.19 6 

Kohima 63.51 7 Wokha 68.43 7 
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The above ranking shows that the incidence of 

promotion rate for grade III in the case of male is highest 

for Tuensang district followed by Zunheboto, Mokokchung,Mon, 

Phek, Wokhn And J~A~t for Koh1ma d1Rtrict, while, the inci­

dence of promotion rate for female is highest for Tuensang 

district followed by Zunheboto, Mokokchung, Mon,Phek,Kohima 

~nd least for Wokha district. 

It indicate that promotion rate for grade III 

is found highest for Tuensang district in the case of both 

male and female while the same is found least for Kohima di­

strict in the case of male and Wokha district in the cae of 

female. Hence, it can be interpreted that Tuensang district 

is doing better in the case of both male and female as com­

pared to other districts while, male in Kohima district and 

female in Wokha district are contributing more to educatio­

nal wastage. 

(d) For grade IV, the promotion rate is more for male 

as compared to female for all the districts except 

Wokha and Phek. For these two districts, promotion rate is 

more for male as compared to female. When·the promotion 

rate are arranged in decending order, we find the fol­

l~ing ranking for both male and female. 
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gr e t;jp - .,u(. 

MALE F E M A L E 
-- '• 

'. . 
Promotion Promotion 

Districts rate Rank Districts rate Rank 

Tuensang 90.99 1 Tuensnng 90.94 1 

Zunheboto 90.26 2 Zunheboto 87.75 2 

Mon 88.06 3 Kohima 85.36 3 

Kohima 86.36 4 Phok A~.?.6 4 

Mokukr:IIUIIY H~ • 16 5 Wukha a~.CJ6 5 

Phek 82.64 6 Mokokchung 82.26 6 

Wokha 78.26 7 Mon 81.44 7 

The above ranking shows that promotion rate in 

grade IV in the case of male is highest for Tuensang dist­

rict followed by Zunheboto, Mon, Kohimo, Mokokchunq, Phek 

and the least being Wokha district. 

With regard to female, the ranking shows that 

promotion rate is hi9hast for Tuenaanq district followed by 

Zunheboto, Kohima, Phek, Wokha, Mokokchung and the least in 

Mon district. 
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This indicate that Tuensang district is doing be-

tter in the case of both mAla nnd femAle aB oomparod to mAle 

and female of other districts while, male in Wokha district 

and .female in Mon district are contributing more to educati-

onal wastage as compared to other districts. 

(ii) Rep~tition rate J 

Table N0.5.2 B reveals the position of repetition 

rate for the different districts With respect to grade and 

sex as follows :-

(a) For grade I, the repetition rate is more ~or remale as 

compared to male for all the districts except Mon. Arranged 

in dec ending order we find the following ranking o! repeti ti­

on rate !or both male and female. 

Grade - I. 

M A L E F E M A L E 

Districts Repeti t:l.on nank Districts Repetition Rank rate rate 

Mon 23.53 1 Wokha 23.96 1 

Wokha 22.06 2 Mon 20.42 2 

Kohima 12.88 3 Kohima 19.77 3 

Mokokchung 12.27 4 Zunheboto 17.18 4 

Zunheboto 11 • 80 5 Phek 1~.67 ~ 

Phek 11 • 69 6 Mokokchung 14.01 6 

Tuensang 11o36 7 Tuensang 13.82 7 
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The above ranking reveals that repetition rate 

for grade I in the case of male is highest for Mon distr­

ict followed by Wokha, Kohima, Mokokchung, Zunheboto,Phek 

and least for Tuensnnq di~trict. With r~•n~ct to feJnftl@, 

the incidence of repetition rate is highest for Wokha dis-

trict followed by Mon, Kohima, Zunheboto, Phek, Mokokchung 

and the least being Tuensang district. 

This indicate that the highest repetition rate 

for ;nale is found in Mon district and female in Wokha dis­

trict while, the lowest repetition rate for both male and 

female is found in Tuensang district. 

This sho~s that male in Mon district and female 

in Wokha district are contributing more to educational was­

tage while, both male and female in Tuensang district are 

doing better as compared to male and female of other dis­

tricts. 

(b) For grade II. the repetition rate is more for female 

as compared to male for all the districts except Mokokch­

ung, Tuensang, Mon and Wokha. For these districts repeti­

tion rate is more for male as compared to female. When 

the repetition rates are arranged in decending order we 

find the following ranking for both male and female. 
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Grade - II. 

M A L E F E M A L E 

Rorotition Repetition 
Districts rate Rank Districts rate Rank 

Mon 33,68 1 Wokha 20o75 1 

Wokha 21,43 2 Phek 19.64 2 

Mokokchung 16,57 3 Mon 17.32 3 

Tuensang 13.69 4 Kohima 15.47 4 

Kohima 13.19 5 Zunheboto 15.38 5 

Phek 12,33 I 6 Tuensang 13,47 6 

Zt..mheboto 9.87 7 Mokokchung 13,29 7 

The above ranking shows that repetition rate 

in case of males is highest for Mon district followed by 

Wokha, Mokokchung, Tuensang, Kohima, Phek and the least 

being Zunheboto districts, With respect to female, repeti-

tion rnte ie higheet for Wokho district followed by Phek, 

Mon, Kohima, Zunheboto, Tuensang and lowest being Mokokch­

ung district. 
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'l'his indica tea that the highest repet1 t1on rate 

!or male is found in Mon district and !emale in Wokha distri-

ct while the same is least !or mules in Zunheboto district 

and female in Mokokchung district. This further indicate that 

males in Mon district and females in Wokha district are cont-

rlhut:\ n p; morG to ~?d ucntlon nl Wr:lR t~~fita, while, male in Zunhebo-

to district and female in Mokokchung district are comparativ­

ely doing better than male and female of other districts. 

(o) For gr·o.de I.!_~, repetition rate is moro tor male as compa­

red to that of female for all the districts except Kohima Mo­

kokchung and Zunheboto. For these districts repetition rate 

is more for females uS compared to males. When the repetition 

rate are arranged in decending order we !ind the ranking of 

both male and female as follows : 

Grade - III. 

M A L E F E M A L E 

Di.stricts Repetition qank Distr1cts Repetition Rank rate rate 
-

Mon 22.94 1 Mokokchung 18.85 1 

Wokha 20.00 2 Kohima 18.57 2 
Mokokchung 17.76 3 Zunheboto 15.,91 3 

Kohima 17.36 4 Mon 15.1 0 4 

Zunheboto 14.93 5 Wokha 13.15 5 
' 

Phek 13.97 6 Phek 12.98 6 

Tuer,sang 12.22 7 Tuensang 1 o. 57 7 
-
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The above ranking shows that repetition rate in 

the case of male is highest for Mon district followed by 

Wokha, Mokokchung, Kohima, Zunhehoto, Phek and least for 

Tuensang district. With respect to female, the repetition 

rate is highest for Mokokchung district followed by Kohima, 

Zunheboto, Mon, Wokha, Phek and the least being 

district. 

Tuensang 

This indicate that the highest repetition rate 

for male is found in Mon district and female in Mokokchung 

district while, the same is least for both males and fema­

les in Tuensang district. This further indicate that male 

in Mon district and female in Mokokchung district are con­

tributing more to educational wastage, while, both male 

and female in Tuensang districts are comparatively doing 

better than males and females of other districts. 

(d) for grade IV, repetition rate is more 

as compared td that of male for all the 

Wokha and Phek. For these two districts, 

for female 

district except 

repetition rate 

is more for male as 

rate are arranged 

king of both male 

compared to female. When repetition 

in decending order, we find the ran­

and female as follows : 
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------ -
M A L E F E M A L E 

Diotricts Repetition Rank Districts Repetition Rank rate rate 
--r----·-

Wokha 21.74 1 Mon 18.56 1 

Phek 17.36 2 Mokokchung 17.74 2 

Mokokchung 17,24 3 Wokha 17.02 3 

Kohima 13.64 4 Phek 14.74 4 

Mon 11 • 94 5 Kohima 14.64 5 

Zunheboto 9.74 6 Zunheboto 12.75 6 

Tuensang 9. 01 7 Tuensang 9.06 7 

. 
The above ranking shows that repetit~on rate tor 

male is highest for Wo~a district rollowed by Phek, Mokokchung, 

Kohima, Man, Zunheboto, while, the lowest repetition rate is 

found in Tuensang districto With respect to !emale, the highest 

repetition 'ate is ~ound in Mon district followed by Mokokchung, 

Wokha, Phek, Kohima, Zunheboto and the least is found in Tuens-

ang district. 

This shows that, repetition rate is more £or fe­

male as compared to thut of mala !or all the districts with so-

me exception. The highest repetition rate for both male 
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and female are found in Wokha and Mon districts respect~vely, 

while, the same is least for Tuensang district in the case ot 

both male and !emaleo Further, it indicates that males in Wo­

kha district and female in Mon district are contributing more 

to educe.tlonal wastt;\ge as compared to male and .remale o:r oth-

er d~.atricts, while, Tuensang district is doing hatter in the 

case of both male and female. 

(iii) ~Eout rate : 

Table NO. 5.2 c. reveals the districtwise an­

alysis of dropout rate with respect to grade and sex as !oll-

ows : 

(a) For grade I, dropout rate is more for male as compared _to 

female !or all the districts except Koh~a, Mokokohung and 

Wokha. For these districts, dropout rate is more for tamale aa 

compared t? male. When the dropout rate is arranged in decen­

ding order, we find the following ranking for both mala and 

female : 
Grade - I. 

M A L E F E M A L E 

Districts 
I Dropout Dropout 

rate Rank Districts rate Rank 

Wokha 20.59 1 Tuensang 16.45 1 

Kohima 19.04 2 Zunheboto 10.43 2 

Mokokchung 12.27 3 Mokokchung 1 0.19 3 

Tuensang 11 • 76 4 Mon 9.95 4 

Mon 5.39 5 Koh inla 6.51 5 

Phek 5. 19 6 fhek 6.35 6 

Zunheboto 5.01:) 7 Wokha 5o21 7 

---· 
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ThP. abovA rnnking shows thnt dropout rnto in y·pn­

pect of male is highest for Wokha followed by Kohima, Mokokch­

ung, Tuensang, Mon, Phek while the least being Zunheboto dist­

rict. With respect to female, the highest dropout rate is fou­

nd in Tuensang district followed by Zunheboto, Mokokchung, Mon, 

Kohima, Phek and the lea~t is found in Wokha district. 

The analysis indicates that dropout rate is more 

for male as compared to female for all the districts with some 

exceptions. Further, males in Wokha district and females in Tu­

ensang district are having the highest dropout rate, while mal­

es in Zunheboto district and females in Wokha district has the 

least dropout rate. This indicates that male in Wokha district 

and female in Tuensang district are contributing more to educ­

ational wastage in the form of dropout, while, male in Zunheb­

oto and female in Wokha district are doing better as compared 

to male and female of other districtso 

(b) For grade II, dropout rate is more for female as compared 

Lo l!ltdt! rot' ull Llll'! (t1HLt'l(~L6 ~XI~epL ZunheboLo BIH1 L'llel<.o Wilen 

the dropout rate is arranged in decending order, we find the 

ranking for both male and female as follows : 
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Grade - Il• ___ ............. 
M A L E F E M A L E 

Dropout Dropout 
DISTRICTS rate Rank Districts rate Rank 

Phek 18.49 1 Wokha 16.04 1 

Zunhebo~o 1 3.16 2 Kohima 14.57 2 

Kohima 12.34 3 Mokokchung 13.29 3 

Tuensang 10.65 4 Mon 12.85 4 

Mon 9.30 5 Tuensang 12.77 5 

Wokha 8.57 6 Zunheboto 11.89 6 

Mokokchung 5o33 7 Phek 6.25 7 

The above ranking shows that the incidence of 

dropout for grade II in the case of male is highest for Ph­

ek district followed by Zunheboto, Kohima, Tuensang, Mon, 

Wokha and the least being Mokokchung district. With respect 

to female, the highest incidence of dropout is found in 

Wokha followed by Kohima, Mokokchung, Mon, Tuensang, Zunhe~ 

boto and the least being Phek district• 

This indicates that the incidence of dropout 

is mor~ for female as compared to that of male for all the 

districts with some exception. Further, dropout rate for 

melle ls found hiqhes t in Phck district and female in Wokhn 

district, while, the same is least for male in Mokokchung 

district and female in Phek district. 
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Hence, it can be interpreted that, male in Phek district and 

female in Wokha district contribute more to educational was-

tage in the form of dropout, while, male in Mokokchung dist­

rict and female in Wolcha district are doing better as compa­

red to male and female of other districtso 

(c) ~or grade III, dropout rate is more !or fGm~le as compa­

red to male for all the districts except Kohima, Mokokchung, 

Zunheb<='to and Pheko For these districts the dropout rate is 

more for male as compared to female. The dropout rate when 

arranged in dec ending order 1 we find the ranking '£or both 

male and female as follows : 

~e - Ill. 

-
M A L E F E M A L E 

Districts Dropout Rank Districts Dropout Rank rate rate 

Kohima 19.13 1 Wokha 18.42 1 

Phek 15.91 2 Phek 14.50 2 

Wokhe 13.33 3 Tuensang 12.07 3 

Tuensang 1 0. 74 4 Mon 11.98 4 

Zunheboto 8.53 5 Kohima 11 .23 5 

Mokokchung 5.92 6 Zunheboto 7.57 6 

Mon 5.30 7 Mokokchung 5.15 7 
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The above ranking shows that dropout rate for 

male is highest for Kohima district followed by Phek,Wokha, 

Tuensang, Zunheboto, Mokokchttng and the least being Mon dis­

trict. With respect to female, the highest dropout is found 

in Wokha district followed by Phek, Tuensang, Mon, 

Zunheboto and the least being Mokokchung district. 

Kohima, 

The analysis shows that dropout rate is more 

for female as compared to male for all the districts with 

some exception. Further, dropout rate is highest for male 

in Koh~ma district and female in Wokha district. While the 

least for male is found in Mon district and female in Moko-

kchung district. Hence, it is interpreted that male in 

Kohima district and female in Wokha district are contrib-

uti~g more to educational wastage in the form of dropout. 

While, mAle in Mon district and female in Mokokchung dist­

rict are doing better as compared to male and female of 

other districts. 

(B) ~ith respect to location : 

Table NO. 5.3 shows the pupil's enrolment in 

different grades that is, (I, II, III & IV) for two con­

secutive years (i.e, 1991 and 1992) and the number of rep-

eaters for 1992 for th~ Government primary schools of 
Nagaland with respe~t to grade and school location. 
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Table No. 5.3 

Showing pupil's Anrolment for two consecutive yaRrA (i.e, 1991 

and 1992) and number of repeaters (i.e, 1992) for the differe­

nt districts with respect to grade and school location. 

RURAL U R B AN 
Districts YEAR -

I II III IV I II III IV 

1991 

E 328 361 361 288 622 555 609 511 

1992 
Kohima E 308 305 316 302 539 497 520 458 

4. 

1992 
69 71 86 68 83 60 88 45 

R 

1991 

E 168 166 150 156 152 176 177 20~ 

Mokokchung 1992 144 152 158 139 153 141 1 61 173 E 

1992 

R 22 29 32 30 20 22 28 33 

--
1991 

E 
277 256 233 209 300 289 302 289 

Tuensang 
1992 

271 236 216 E 214 281 260 252 244 

1992 

R 24 24 24 21 49 50 37 24 
--- -----·- ·--- ---··-

1991 

E 145 126 103 130 196 169 158 171 

1992 
Zunheboto 

E 149 126 103 95 177 177 158 138 

1992 

R 28 23 20 16 21 14 20 17 
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---

RURAL URBAN 

Districts YEAR II III IV I II III IV 
I --

1991 
165 171 98 202 186 191 133 

193 
E 

1992 
196 174 150 148 186 174 160 148 

Mon E 

1992 
34 20 36 28 34 14 51 42 

R 

1991 
86 81 78 88 94 82 88 95 E 

1992 
72 82 76 72 74. 77 Wokha 78 72 E -

1992 
17 16 17 16 13 15 

R 21 21 

1991 
127 130 124 94 153 128 143 122 

E 

1992 
Phek 127 122 116 94 133 143 104 130 

E 

1992 

R 12 13 14 08 27 27 22 27 

1991 

E 1324 1292 1237 1056 1703 1 591 1674 1 512 

Total 1992 

E 1273 1187 1131 1074 1 5l•5 1461~ 1429 1368 
Nagaland .... ~-- ------ ----·-····-

1992 

R 227 223 227 279 253 217 242 175 

With the help of the data shown in tAble No.5. 3, 

the flow rates such as, promotion rate, repetition 

rate and dropout rates were calculated locationwi-

se which nre given below in Table No. 5.'•.A, 5.4.13, 

and 5.4 c. 
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Table No._5.4 ~ 

· ~howing the promotion rate in percentage with res­
Beet to grade and school location for the differ­

ent district~..t. 

Promotion rate for:- .. .. 
DISTRICTS Grade - I Grade - II prade - III Grade - IV 

R u R u R u R u 
71 .34 70.26 63.71 77.84 64.82 67.87 76.39 91 .19 

Kohima 
( 4) (6) (6) (2) (7) (6) (7) (2J 

73.21 78.29 75.90 75.57 72.67 79.09 80.77 83.82 
Mcko·kchung 

(3) (2) (2) -- (3) (4) ( 1 ) (4) (5) 

Tuensc.ng 
76.53 70.0() 75o00 74o39 82.83 72.85 89.95 91.69 

.\ ' . (2) _(7J (3) (4) ( 1 ) (3) (2) (1 J ... _ __.._........__ 

Zunheboto 
71.03 83,16 65.87 81.66 76o70 76,58 87.69 90.06 

(5) ( 1 ) (5) ( 1 ) (2) (2) (3) (3) 

·MolJ 
68.39 72.28 70.30 67.'74 74.85 70.16 71.59 89.47 

(6) ( 4) (4) (6) (3) (5) (6) (4) ··-
Wokha ~9.30 71.50 62.50 69.32 69.47 65,95 80.25 91.71 

(7) (5) (7) (5) (5) (1) (5) (6) 

Phek 85.33 75.82 78.46 64.06 69.35 72.03 91.49 77.87 
( 1 ) (3) ( 1 ) (7) (6) (4) ( 1 ) (7) 

Total 
Nnq.1lnnd 72.23 74.52 70.2~ 72.94 72.96 72.07 83.73 86.54 

Note J Figure in the bracketoindicate ranking. 
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Table NO. 5, 4 B, 

Showing the repetition rate in percentage with respect to gra­

de and school location for the different districts. 

Repetition rate for :-

Districts Grade - I Grade - II Grade - III Grade- IV 

I R u R u R u R u 

Kohima 21.04 13.34 19.67 10.81 23·.82 14.45 23o61 8.81 

(3) (5) ( 1 ) (5) ( 1 ) (4) ( 1 ) {6) 

13.1 0 13.16 17,47 12.~0 21.33 15.82 19.23 16.18 
.Mokokchung (5) (6) (5) (6) (2) (2) (4) (3) 

8.66 16.33 9.37 17.30 10.30 17.25 1 0.05 8o31 
Tuensang (7) ( 4) (7) (3) (7) (7) (6) (7) 

19.31 1 o. 71 18.26 8,28 19.42 12.66 12o31 9.94 
Zunheboto (4) (7) _( 4) (7) (4) (6) (5) (5) 

--

Mon 26.43 17.82 25.45 15.05 19.88 17.80 20.41 10.53 
( 1 ) (2) ( 1 ) (4) (3) ( 1 ) (2) (~ 

24.42 21o79 23.86 18o '18 17.89 13.83 19.75 18.29 
Wokh.a (2) ( 1 ) (2) (2) (5) (5) (3) (2) 

Phek 9.43 17.65 1 o.oo 21 ,09 11.29 15.38 8.51 22.13 
_( 6) (3) _( 6) ( 1 ) (6) (3J (7) _(1) 

Total 
N n <;p1 1 ;w d 17.49 15.83 17 .. 72 14.74 17.70 14.60 16.27 13.'16 

Note I Figure in the bracketeindicate ranking. 

U - Urban 

R - Rural 



179 

Table No. 5,4 C, 

phowing the dropout rate in percentage with resp­
ect to grade and school location for the differ-

ent district,a, 

Dropout r<~tc:> for : -

Districts 
Grade - I Grade - II Grade - III 

-
R u R u R u 

Kohima 7.62 16.40 7.62 16.40 11.36 17.73 
(6) ("1) (6) (2) (3) (2) 

Mokokchung 13.69 8.55 13.69 11.93 6.00 5o09 
(3) j4~ (3) - (5) (5) (7) 

Tuensang 14 0 81 13.67 14.81 8o31 6.87 14.90 
(2) (2) (2) (7) (4) (3) 

Zunheboto 9.66 6(t 12 15o87 10.06 3.88 10.76 
j5) (7) ( 1 ) (6) (7) {6) 

Mon 9o95 9.90 4.25 17.21 ~.27 12.04 

(4} _( 3) (7) ( 1 ) (6) (5) 

16.28 6.41 13.64 12.50 12.63 20.22 
Wokha ( 1 ) (6) (4) { 4) (2) ( 1 ) . 

4.72 6.53 111154 14.84 19.36 12o54 
Phek 

(7) (5) (5) (31 _11) (4) 

Total 
Nagaland 10.28 9.65 12.03 12.32 9.34 13.33 

Note : Figure in the bracket indicate ranking. 

R - rural 

U - urban 
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Jnteroretation : 

(A) ~J~h_respect to grade ~d school location. 

(i) _f'romotiop rat!! r 

The analysis of Table NO. 5.4 A, reveals the 

position of promotion rate for the different districts w1-

with respect to grade and school location as follows 

(a) for grade I, the promotion rate is more for urban sch-

ools as compared to rural schools for all the districts . 

except Kohima, Tuensang and Phek districts. For these three 

districts the promotion rate is more for rural schools as 

compared to urban schools. When the promotion rate are arr-

anged in decending order, we find the ranking of both rural 

and urban school as follows 

Grade -:...L. 

R U R A L URBAN 

Promotion Promotion 
Distri~ts rate Rank Districts rate Rank 

Phf' i< 85.,83 1 Zunheboto 83.16 1 

Tuensang 76.53 2 Mokokchung 7~_.82 2 

Mokokchung 73.21 3 Phek 7~.82 3 

Kohima 71.34 4 Mon 72.28 4 

Zunheboto 71 (• 03 5 Wokha 71.80 5 

Men 68.39 6 Kohima 70.26 6 

Wokha 59o30 7 Tuensang ·ro. oo 7 
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The above ranking shows that promotion rate for 

rural school is highest for Phek district followed by Tuen_ 

sang, Mokokchung, Kohirna, Zunheboto, Mon and least for Wok­

ha district. With respect to urban schools, the highest .pro­

motion rate is found in Zunheboto district followed by 

Mokokchung, Phek, Mon, Wokha and Kohima, while, the least 

being Tuensang district. 

The analysis shows that promotion rate in class 

I is more for urban schools as compared to rural schools 

with some exceptions. Further, promotion rate is highest for 

rural· school in Phek and urban school in Zunheboto district. 

While, the least promotion rate for rural school is found in 

Wokha and urban school in Phek district. 

Hence, it can be interpreted that rural schools 

in Phek district and urban schools in Zunhehoto district are 

doing better as compared to rural and urban schools of other 

districts. While, rural schools in Wokha and urban schools 

in Tuensang are contributing more to educational wastage. 

(b) For grade II, the promotion rate is more for urban ~ch­

ool for all the districts except Kohima, Tuensang and Phek 

dist£ict For these districts promotion rate is more for ru­

ral schools as compared to urban schools. When the promotion 

rates are arranged in decending order, we find the 

for both rural and urban schools as follows : 

ranking 
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Grade - II. 

-
R u R A L URBAN 

Promotion Rank Districts Promotion Rank Districts rate rate 
- - f----· -

Phek 7U.t16 1 lunheboto 81 .66 1 

Mokokchu:1g 7:) 0 9 0 2 Kohima 77.84 2 

Tuensang 75.00 3 Mokokr.:hung 75()57 3 

Mon 70.30 4 Tuensang 74.39 4 

Zunhcboto 65.87 5 Wokha 69.32 5 

l<ohima 63.71 6 Mon 67.74 6 

Wokha 62.05 7 Phek 64.06 7 

The above ranktng shows that promotion rate !or 

rural school is highest for Phek district followed. by Mokokc-

hung, Tuensang, Mon, Zunheboto, Kohima and least !or Wokha 

districto With respect to urban schools the same is highest 

for Zunheboto district followed by Kohima, Mokokchung, Tuens­

ang, Wokhe., Mon and the least being Phek district. 

The analys.is further shows that promotion rate 

for rural school is highest for Phek district and urban scho­

ol in Zunheboto, while, the least promotion rate !or rural sc-

hool is found .in Wokha and urban school in Phek District. 
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It indicate that rural school in Phek distr-

ict and urban school in Zunheboto are comparatively better 

as compared to other districts whilP., rural school in Wok­

ha and urban school in Phek are contributing more to educ-

ational wastage. 

(c) For grade III, the promotion rate is more for rural sch­

ool as compared to urban school for all the district except 

for Kohima, Mokokchung and Phek districts. For these three 

districts promotion rate is more for urban school as compared 

to rural school. The promotion rate when arranged in decend-

ing or~ert we find the ranking for both rural and urban sch-

ool as follows : 

Grade - III. 

---
R U R A L U R 8 AN 

Promotion Promotion 
Districts rate Rank Districts r1te Rank 

Tuensang 82.83 1 Mokokchung 79.09 1 

Zunheboto 76.70 2 Zunheboto 76.58 2 

Mon 74.85 3 Tuensang 72.85 3 

Mokokchunq 72.67 4 I Phek 72.03 4 

Wokha 69.47 5 Mon 70.16 5 

Phek 69.35 6 Kohima 67o82 6 

Kohima 64.82 7 Wokha 65.95 7 
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The above ranking shows that promotion rate 

for rural school is highest for Tuensang district followed 

by Zunheboto, Mon, Mokokchung, Wokha, Phek and least for 

Kohima district. 

With respect to urban schools, the highest· 

promotion rate is found in Mokokchung district followed by 

Zunheboto, Tuensang, Phek, Mon and Kohima, while the least is 

found in Wokha district. 

The analysis further shows that promotion for 

rural school is highest in Tuensang district and urban sch­

ool for Mokokchung district while, the least for rural sch­

ool is found in Kohima district and urban school in Wokha 

district. 

It indicate that rural school in Tuensang and 

urban school in Mokokchung are doing better as compared to 

other districts while, rural school in Kohima and urban sch-

ool in Wokha are contributing more to educational wastage. 

(d) For grade IV, promotion rate is more for urban schools as 

compared to rural schools for all the districts except Phek. 

When the promotion rates are 

we find the ranking of both 

follows : 

arranged in decending order, 

rural and urban schools as 
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Q!ade - IV. 

RURAL lJ.RBAN 
-

Promotion Promotion 
Districts rate Rank Districts rate Rank 

Phek 91.49 1 Tuensang 91.69 1 

Tuensnng 89 .. 95 2 Kohima 91' .19 2 

Zunheboto 87o69 3 Zunheboto 90.06 3 

Mokokchung 80o77 4 Mon 89.47 4 

Wokha 80.25 5 Mokokchung 83.82 5 

Mon 79o59 6 Wokha 81.71 6 

Kohima 76o39 7 Phek 77.87 7 

The above ranking shows that the incidence of 

promotion rate for rural school is higheet for Phek district 

followed by Tuensang, Zunheboto, Mokokchung, Wokha, Mon and · 

least for Kohima district. With respect to urban school, pro­

motion rate is highest for Tuensang district followed by 

Kohima, Zunheboto, Mon, Mokokchung, Wokha and the least bei­

ng P~ek district. 

The analysis further shows that the highest 

promotion rate for rural school is found in Phek district 

and for urban schcol in Tuensang district while, the least 

promotion rate for rural school is found in Kohima and 



urbnn 11chool tn Phok diotrlct. Thle indicate that rural ech-

ools in Phek district and urban schools in Tuensang are doi­

ng better as compared to other districts. While, rural sch­

ools in Kohima and urban school in Phek are contributing 

more to educational wastage. 

(ii) Repetition rat~ : 

Table NO. 5.4 B. reveals the districtwise ana-

lysis of repetition rate with respect to grade and sex as 

follows 

(a) For grade I repetition rate is more for rural schools as 

compared to that of urban schools for all the districts ~xc~ 

ept Mokokchung, Tuensang and Phek. When the repetition rates 

are arranged in decending ordert we find the ranking for bo­

th rural and urban schools as follows : 

Grade- I. 

RURAL URBAN 
J Ropetition 1'\tptt:it~on ' 

!Districts rate Rank Districts rate Rank 

Mon 26.43 1 Wokha 21,79 1 

Wokhu 24.42 2 Mon 17.82 2 

:<ohima 21.04 3 Phek 17 .6~ 3 

Zunheboto 19.31 4 Tuensang 16.33 4 

Mokokchung 13.10 5 Kohima 13.34 ~ 

Phek 9.45 6 Mokokchung 13.16 6 

Tuensang I 8.66 7 Zunheboto 1 o. 71 7 
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The above ranking shows that repetition rate 

for rural school is highest for Mon district followed by Wo­

kha, Kohima, Zunheboto, Mokokchung, Phel< and least for Tuen­

sang (istrict. With respect to urban school, the repetiti?n 

rate is highest for Wokha district followed by Mon, Phek , 

Tuensang, Kohima, Mokokchung and least for Zunheboto distri­

ct. 

The analysis further shows that repetition 

rate for rural school is highest for Mon district and urban 

school in Wokha. While, the least repetition rate for rural 

schools is found in Tuensang and urban schools in Zunheb­

oto. This indicate that rural school in Mon district and 

urban schools in Wokha district are contributing more to edu­

cational wastage while, rural school in Tuensang and urban 

school in Zunheboto are comparatively better as compared to 

other districts. 

(b~ for grade II, repetition rate 

ools as compared to that of urban 

dist~icts except Tuensang and Phek 

is more for rural sch­

schools for all the 

district. For these two 

districts repetition rate is more for urban schools as 

compared to rural schools. The repetition rate when arra­

nged in decending order, we find the ranking of both rural 

and urban school HS follows : 
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firade - II, 

R URAL U R BAN 

Repetition Repetition 
Districts rate Rank Districts rate Rank 

Mon 25.45 1 Phek 21.09 1 

Wokha 23.86 2 Wokha 18.18 2 

Kohima 19.67 3 Tuensang 17.30 3 

Zunheboto 18.26 4 Mon 15.05 4 

Mokokchung 17 .. 4? 5 Kohima 1 0.81 5 

Phek 1 o. 00 6 Mokokchung 12.50 6 

Tuensanq Qo37 1 Zunheboto 8.28 7 

The above ranking shows that for rural school 

repetition rate is highest for Mon district followed by Wo­

kha, Kohima, Zunheboto, Mokokchung, Phek and least for Tuen­

sang district. With resp9ct to urban school repetition rate. 

is highest for Phek district followed by Wokha, Tuensang, 

Mon, Kohima, Mokokchung the least is found in Zunheboto dis-

trict. 

The analysis further shows that repetition 

rate for rural school is highest for Mon district and ur­

ban sd:ool .tn Ph1?k dlstr1ct, while the least repetition ra-

t~ for rural school is found i~ Tuensang distiict and urban 
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school in Zunheboto district. This indicate rural schools 

in Mon and urban schools in Phek district contribute more 

to educational wastage, while rural schools in Tuensang 

and urban schools in Zunheboto are doing better as compa-

red to other districts. 

(c) For grade I~ repetition rate is more for rural scho­

ols as compared to urban schools for all the districts ex­

cept Tuensang and Phek districts. For these districts rep-

etition rate for urban school is more as compared to rural 

school. The repetition rate when arranged in decending or­

der, we find the ranking for both rural and urban schools 

as follows : 

Grade - III. 

RURAL U R BAN 

Repetition Repetition 
Districts rate Rank Districts rate Rank 

Kohima 23.82 1 Mon 17.80 1 

Mokokchung 21.33 2 Mokokchung 15.82 2 

Mon 19o88 3 Phek 15.38 3 

Zunheboto 19.42 4 Kohima 14.45 4 

Wokha 17.89 5 Wokha 13.83 5 

Phek 11.29 6 Zunheboto 12.66 6 

Tuensang 1 Oo 30 7 Tuensang 12.25 7 
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The above ranking shows that for rural sch­

ools the incidence of repetition is highest for Kohima dis­

trict followed by Mokokchung, Mon, Zunheboto, Wokha, Phek 

and while, the least is founf in Tuensang district. With 

respect to urban schools the incidence of repetition is hig­

hest from Mon followed by Mokokchung, Phek, Kohima, Wokha, 

Zunheboto and the least being Tuensang district. 

The analysis shows that, the highest repetit­

ion rate for rural school is found in Kohima and urban 

schocls in Mon while, the least for both rural and urban 

school is found in Tuensang district. The analysis further 

shows that rural schools in Kohima district and urban schools 

in Mon are contributing 

ile Tuensang district is 

and urban schools. 

more to educational 

doing bet~er for 

wastage, wh­

both rural 

(d) For garde IV, the incidence of repetition is more 

for rural schools as compared to urban schools for all 

the districts except Phek. 

nged in decending order, we 

rural and urban schools as 

The repetition rate when arra­

find· the ranking for both 

follows : 
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Grcde - IV. -

RURAL URBAN 

Repetition Repetition 
Districts rate Rank Districts rate Rank 

Kohima 23.61 1 Phek 22.13 1 

Mon 20.41 2 Wokha 18.29 2 

Wokha 19.75 3 Mokokchung 16o 18 3 

Mokokchung 19.23 4 Mon 10.53 4 

Zunheboto 12 o31 5 Zunheboto 9.94 5 

Tuensang 1 Oo05 6 Kohima 8.81 6 

Phek 8.51 7 Tuensang 8.31 7 

The above ranking reveals that the incidence 

of repetition rate for rural school is highest for Kohima 

district followed by Mon, Wokha, Mokokchung, Zunheboto, 

Tuensang and the least being Phek district. With respect 

to urban school repetj_tion rate is highest for Phek dis­

trict followed by Wokha, Mokokchung, Mon, Zunheboto, Koh­

ima and least being Tuensang district. 

This indicato that rural schools in Kohirna 

and urban schools in Phek district are contributing more 

to educational wastage, while, rural schoo~ in Phek and 

urban schools in Tuensnnq nro r!oing better. 
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(iii) propout. rate 

Tabl~ NO. 5.4 c, reveals the districtwise ana-

lysis of dropout rate with respect to grade and school 

location as follows : 

(a) For grade I, the dropout rate is more for rural scho-

ols as compared to urban schools for all the districts ex­

cept Kohima and Phek. For these two districts dropout rate 

is more for urban schools as compared to rural schools.The 

dropout rates when arranged in decending order, we find the 

ran~ing for both rural and urban school as follows 1 

Grade - I. 

RURAL URBAN 

Dropout Dropout 
Districts rate Rank Districts rate Rank . 
Wokha 16.28 1 Kohima 16.40 1 

Tuensang 14.81 2 Tuensang 13.67 2 

Mokokchung 13o69 3 Mon 9.90 3 

Mon 9.95 4 Mokokch.ung 8o55 4 

Zunheboto 9.66 5 Phek 6g53 5 

Kohima 7.62 6 Wokha 6.41 6 

Phek 4.72 7 Zunhoboto 6.12 7 
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The above ranking shows that for rural sch­

ool, the incidence of repetition is highest for Wokha 

district followed by Tuensang, Mokokchung, Mon, Zunheboto, 

Kohima and the least being Phek district. With respect to 

urban location, the highest dropout rate is found in Koh­

ima district followed by Tuensang, Mon, Mokokchung, Phek, 

Wokha and the least being Zunheboto districto 

The analysis further shows that repetition ra­

te is highest for rural schools in Wokha and urban schools 

in :(ohima district, while, the least dropout rate for rural 

schools is found in Phek district and urban schools in Zun­

heboto district. This indicate that rural schools in Wo~ha 

and urban school in Kohima contributes more to educationaL 

wastage, while rural schools in Phek and urban schools in 

Zunheboto are doing better as compared to rural and urban 

schools of other districts. 

(b) For grade II, the dropout rate is more for urban scho­

ols as compared to rural schools for all the districts exc~ 

ept Mokokchung, Zunheboto, Tuensan_g and Wokha districts.For 

these districts dropout rate is more for rural school as 

compared to that of urban school. The repetition rate when 

arranged in decending order, we find the following ran­

king for both rural and urban schools. 
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Grado - II. 

ll u H A L u It U A N 

Dropout Dropout 
Districts rate Rank Districts rate Rank 

Zunheboto 15.87 1 Mon 17.21 1 

Tuensang 14.81 2 Kohima 16.40 2 

Mokokchung 13.69 3 Phek 14.84 3 

Wokha 13.64 4 Wokha 12.50 4 

Phek 11 • 54 5 Mokokchung 11 .93 ~ 

Kohima 7.62 6 Zunheboto 10.06 6 

1Mon 4o25 7 Tuensang 8.31 7 

The above ranking shows that for ~ural scho­

ols the incidence of dropout is highest for Zunheboto dist-

rict followed by Tuensang, Mon, Wokha, Phek, Kohima and the 

least being Mon district. With respect to urban school the 

highest dropout rate is found in Mon district followed by 

Kohimav Phek, Wokha, Mokokchung, Zunheboto and the least is 

found in Tucnsang district. 

The analysis further shows that the dropout 

rate for rural schools, is highest for Zunheboto and urban 

schools in Mon district, while the same is least for rural 

, .. 
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schools in Mon district and urban schools in Tuensang dis­

trict. This indicate that rural schools in Zunheboto and 

urban schools in Mon district are contributing more to edu­

cational wastage, while, rural school in Mon and urban sc­

hool in Tuen~ang are doing better as compared to rural and 

urban schools of other districts. 

(c) For qarde III, dropout rate is more for urban school as 

compared to rural school for all the districts except Mokok­

chung and Phek districts. For these two districts, dropout 

rate is more for rural schools as compared to urban school. 

The dropout rate when arranged in decending order, we find 

the ranking for both rural and urban schools as follows : 

Grade - III. 

R U R A L URBAN 

Dropout I Dropout 
Districts rate Rank Districts rate Rank 

Phek 19.36 1 Wokha 20.22 1 

Wokha 12.63 2 Kohima. 17.73 2 

Kohima 11.36 3 Tuensang 14.90 3 

Tuensang 6.87 4 Ftlek 12.54 4 

Mokokchung 6.00 5 Mon 12.04 ~ 

Mon 5o27 6 Zunheboto 10.76 6 

Zunheboto 3o88 j 
7 lMokokchung 5.09 7 
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The above ranking shows that the incidence of 

dropout in rural schools is highest for Phek district follo­

wed by Wokha, Kohima, Tuensang, Mokokchung, Mon and Zunheb­

oto being the least. With respect to urban schools, the dro­

pout rate is highest for Wokha district followed by Kohima, 

Tuensang, Phek, Mon, Zunheboto and Mokokchung being the 

least. 

The analysis further shows that rural schools 

in Phek district and urban schools in Wokha district has the 

highest rate of dropout. hence, contribute more to educatio­

nal wastageo While rural school in Zunheboto and urban sch-

ool in Mokokchung has the least dropout rate, and hence, it 

can be interpreted that they are doing better as compared to 

other districts. 

.SECTJON l. PART - ll· 

6D~Jysis and in_ierpretation of the flow rates, such as prom-
motion rate, re£e~ition rate and dropout rate for whole 
~2qaland with resoect to grade. sex. school location and 
total Nagaland. 

(A) With respect to grade and sex :-. 

Table NO. 5,5 shows the pupils enrolment in 

different grades for two consecutive years (i.e, 1991 and 

1992) and number of re~eaters for 1992 for the government 

primary schools in Nagaland with respect to sex :-
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Table NO. ~.5, 

Showing pupil's enrolment in different grades for two cons-

ecutive years and number of repeaters for Nagaland with 

respect to sex. 

MALE F E M A L E 
YEAR 

Gr.I Gr.II Gr.III Gr.IV Gr.I Gr.II Gr.III Gr. I\J 

1991 I 
Enrolment 1 ~~)0 1442 1 ~~39 1201 1467 1441 1472 1207 

1992 
Enrolment 1416 1360 1305 1183 1402 1291 1255 1259 

1992 

Repeaters 220 213 240 172 260 227 229 182 

With the help of the data shown in Table Noo 

5.~ flow rates such as promotion, repetition and dropout 

rates for Nagaland were determined sexwise which are 

given below in Table NO. 5.6. A, 5o6 B and 5.6 c. 

I 
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Table NO. 5,6 A. -
ShQ~J~~_Qr~~otioQ~rate in percenta~e with respect to grade 

and sex for whoJ.u: NH&nlnnd. 

Grade Male Female 

I 73.60 72.73 

II 73.20 71o00 

III 71.~9 73.42 

IV 85.52 85.15 

Table NO. 5,6 B, 

Showing the repetition rate in percentage with respect to 

grade and sex fo~~hOl£L.flM;,iLmd. 

Grade Male Female 

I 15.08 17.97 

II 15.68 16o47 

III 17.00 1 ~.02 

IV 14.38 14.86 
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~e NO. 5. 6 C. 

Showing dropout rate in percentage with respect to grade 

c_1nd sex for wllole Nnr;n l;!!.!Q.. 

Grade Male Female 

I 11o32 9.30 

II 11 .12 12.53 

III 11 1141 117.56 

IV o. 0 o.o 

Interpr~tation. 

1. Promotion rate :- Table NO. 5.6 A reveals the position 

of promotion rate for whole Nagaland with respect to 

grade and sex as follows :-

(a) For grade I, promotion rate is more for male as compared 

to female. 

(b) For grade II, the same is more for male as compared to 
female. 

(c) For grade III, promotion rate is moro for femal9 an com­

pared to that of m?le. 

(d) For qrade IV, promotion rate is more for male as 

ared to that of female. 

comp-



(e) The highest promotion rate for male is found in grade 

IV and lowest in grade III. 

(f) The highest promotion rate for female is found in grade 

IV and lowest in grade II. 

The obovc ar1alysio indicate that promotion rate 

is more for male as compared to female in all grades except 

in grade III, where promotion rate is more for female as 

compared to that of male. Hence, it can be interpreted that 

females contribute more to educational wastage as compared 

to that of male in all the grades except grade IIIo 

IIo ~epetition rate :- Table NoQ 5.6 B reveals the posit­

ion of repetition rate for the whole Nagaland with respect 

to grade and sex as follows :-

(a) For grade I, repetition rate is more for female as com­

pared to that of male. 

(b) For grade II, repetition rate is more for female as com­

pared to that of male. 

(c) For orndn III, rnpntit1on rntc 1a moro for malo an comp­

ared to that of female. 

(d) For grade IV, the same is more for female as compared to 

that of male. 

(e) The highest repetition rate for male is found in 

III and lowest in grade IIo 

grade 
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(f) The highest repetition rate for female is found in 

grade II and lowest in grade I. 

The above analysis indicate that repetition 

rate is more for female in all the grades except in grade 

III where it is more for male as compared to female.it is, 

therefore, interpreted that females contribute more to edu­

cational wastage in all the grades as compared to that of 

males except in grade III. 

III. Dropout rat~ :- Table NO. 5.6 C r~vAale the position 

of dropout rate for the different grades with respect to sex 

as follows :-

(a) For grade I, dropout rate is more for male as compared 

to that of female. 

(b) For grade II, dropout rate is more for female as comp­

ared to that of male. 

(c) For grade III, dropout rate is more for female as comp­

ared to that of male. 

(d) The highest dropout rate for mal~ is found in grade III, 

and lowest in grade II. 

(e) The highest dropout rate for female is found in grade II, 

and lowest in grade I. 

The analysis of dropout rate indicate that 

the same is more for female as compared to that of male for 
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all the grades except grade I, where it is more for male 

as compnrod to female. Therefore, it is interpreted that 

females contribute more to educational wastage in the form 

of dropout as compared to that of male. 

The above analysis draws the following factsa­

(1) Promotion rate is more for males as compared to females 

for all the grades except grade IIIo 

(2) Repetition rate is more for female as compared to that 

of male in all the grades except in grade III. 

(3) Dropout rate is more for female as compared to that of 

male for all the grades except grade I. 

Thnr.-,foro, tho l'lnnlynle nhowe t.hl'lt femftloo con­

tribute more to educational wastage as compared to that of 

male for all the cases. 

(B) With respect to location :- Table NO. 5.7 shows the 

pupils enrolment in different grades for two consecutive ye­

nrs, that is, 1991 and 1992 and the number of repeaters for 

1992 for the Government primary schools of Nagaland with re-

spect to its locationo 

Table NO. 5.7. 

Showing pupils enrolment in different grades for two con­

secutive years and number of reoeaters for Nagaland as ~ 
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whole with respect to its location. 

R U R A L URBAN 

Year I II III IV I II III IV 

Enrolment 
1991 1324 1292 1237 1056 1703 1591 1674 1512 

Enrolment 
1992 1273 1187 1131 1074 1545 1464 1429 1368 

Repeater 
1992 227 223 227 179 253 217 242 175 

With the help of data shown in Table Noo5o 7 

the flow rates in percentage such as, promotion rate repeti­

tion .rate and drppout rate were calculated for whole Nagaland 

with respoct to school location which are given below in 

~able N0.5. 8 A,. 5.8 B, 5.8 C. 

Table NO. 5.8 A. 

Showing promotion rate in percentage with respect to grade 
and school location for whole Nagaland. 

Grade Rural Urban 

I 72.23 74.52 

II 70.25 72.94 

III 72o96 72.07 

IV 83.73 86.54 
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Table NO. 5.8 B. 

Showing repetition rate in percentage with respect to 

grade and school location for whole N~galand. 

- -
Grade Rural Urban 

I 17.89 15,83 

II 17.72 14o74 

III 17o70 16.69 

IV 16.27 13,46 

Table NO. 5,8 C. 

§howing dropout rate in percentage with respect to grade 

and school locati.on for wbole Nagaland. 

Grade Rural Urban 

I 10,28 9.65 

II 12.03 12o32 

III 9.34 13.33 
-

IV X X 
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Interpretation. 

I. Promotion rate : Table N0.5.8 A reveals the position of pr-

emotion rate for all Nagaland with respect to grade and scho­

ol location as follows :-

(a) For grade I, promotion rate is more for urban school as 

compared to that of rural school. 

(b) For grade II, the same is more for urban school as compa­

red to rural school. 

(c) For grade III, promotion rate is more for rural school as 

compared to urban school. 

(d) For grade IV, promotion rate is more for urban school as 

compared to that o! rural school. 

(e) The analysis further reveals that the highest promotion 

rate for both rural and urban school is found in grade IV 

and lowest for rural schools in grade III and urban scho­

ol in grade II. 

This analysis indicate that promotion rate is 

more for urban schools in all the grndP.s except in grnde 

III where promotion rate for rural school is more as com­

pnrod to thnt of urbnn achoola. 

II. Repetition rate : Table NO. 5o8 B reveals the position 

of repetition rate for the whole Nagaland with respect 

to grade and school location as follows :-

(a) For grade I, the repetition rate for rural school is more 

as compared to that of urban schools. 
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(b) For grade II, the same is more for rural school ae com­

pared to that of urban schoolo 

(c) For grade III, promotion rate is more for rural schools 

as compared to that of urban schools. 

(d) For grade IV, the same is more for rural schools as com­

pared to that of urban schools. 

(e) The analysis further reveals that the highest repetition 

rate for rural school is found in grade I while the low-

est is found in grade IVo 

The above analysis indicate that repetition 

rate is more for rural schools in all the grades as compared 

to that of urban schools • 

IIIo prvpout rate :- Table NO. 5.8 C reveals the position 

of dropout rate for all Nagaland with respect to grade and 

school location as follows :-

(a) For grade I, dropout rate is more for rural schools as 

compared to that of urban schools. 

(b) For grade II, dropout rate is more for urban schools as 

compared to that of rural schools. 

(c) For grade III, dropout rate is more for urban schools 

as compared to that of rural schoolso 

(d) The analysis further reveals that the highest dropout 

for rural school is found in grade II, and lowest in 
grade IIIo 



207 

(e) With respect to urban schools, the highest rate of dro­

pout is fo~nd in grade III and lowest in grade I. 

(f) Trd analysis indicate that dropout rate is morP. for ur­

ban schools in all the grades except grade I, whereas, 

dropout rate in grade I is more in rural schools as com­

pared to that of urban schools. 

The above analysis draws the following facts:­

(i) Promotion rate is more for urban schools as compared 

to rural schools in all the grades except in grade 

III. 

(ii) Repetition rate is more for rural schools for all 

the grades as compared to urban schools. 

(iii)Dropout rate is more for urban schools in all the 

grades except grade I. 

(C) With respect to total Nagaland :- Table No. 5o9 

shows the total pupil enrolment in different grades 

of Government primary schools of Nagaland for two 

consecutive years, that is, 1991 and 1992 and the 

number of repeaters for 1992 with respect to 

Nagaland as a wholeo 
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Table NO. 5.9, 

Showing the total pupil enrolment in different grades for 

~wo consecutive years and repeaters for Nagaland as a 

whole. 

YEAR Grade- I Grade - II Grade -III Grade - IV 

1991 

Enrolment 3027 2883 2911 2568 

1992 

Enrolment 2818 2651 2~60 2442 

1992 

Repeaters 480 440 469 354 

With the help of the data shown in Table 

NO. 5o 9 flow rates in percentage such as, promotion, 

repetition, and dropout rates for whole Nagaland(1.e, 

Grand Total Nagaland) "Here determined which are given 

below in Table No. 5. 1 0 0 

Table NO. 5,10! 

Showing promotion rate, repetition rate, and dropout 

rate in percentage for total IJsB~laod. 
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Flow rates Grade - I Grade - II Grade -III Grade-IV 

Promotion 73o27 71.85 72.51 85.26 

Repetition 16.59 16.16 16.08 14o74 

Dropout 1 0.14 11 .99 11 .41 o.o 

Interpretation s- Table NO. 5. 10 reveals the position 

of promotion rate, repetition rate, and dropout rate for 

the. diffe:r:-ent grades for w}lole Nagaland as follows :-

1. Promotion rate. 

(a) For grade I, the promotion rate in percentage is 

73.27, grade II, 71.85, grade III, 72.51 and for 

grade IV, promotion rat~ is 85.26. 

The analysis further reveals that pro-

motion rate in Nagaland is highest for grade IV 

followed by grade I, III and grade II being the 

least. 

II. Repetition rate. 

Table NO. 5. 10 reveals the position of repetit-

ion rate for total as follows :-
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For grade I, repetition rate in perc­

entage is 16.59, grade II, is 16o16, for grade III 

it is 16.08 and for grade IV it is 14.74o 

The analysis further reveals that rep-

etition rate is highest for grade I, followed by 

grade II, III and grade IV being the least. 

III.Dropout rate. 

Table NO. 5.10 reveals the position of dropout rate 

for total Nagaland as follows :-

The dropout rate in percentage for 

grade I, is 10.14, for grade II, it is 11 .99, grade 

III' is 11.41. It is assumed that there is no drop­

out in the final grade (i.e, grade IV.) 

The analysis reveals that the highest rate 

of dropout is found in grade II, followed by grade III, 

and lowest in grade I. 
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S E C T I 0 N - II. 

ANALYSIJ ~~ INTERPRETATION OF EDUCATIONAL WASTAGE DATA DUE TO 

DROPOUT, REPETITION AND OVERALL ( 1. e , DUE TO BOTH DROPOUT AND 

REPETITION) IN TERMS OF PUPIL YEARS \'lASTED FOR THE DIFFERENT 

DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL · 

LOCATI0N AND FOR TOTAL NAGALAND. 

'I'he analysis and interpretation of this section is 

presented in two parts : 

Part I: Analysis and interpretation of.educational wastage data 

due to dropout, repetition and ove!'all (i.e, due to both 

dropout and repetition) in terms of pupil years wa~~ed 

for the different districts with respect to sex and sc­

hool location. 

Part II: Analysis and interpretation of the educational wastage 

data due to dropout, repet.ition and overall (i.e, due to 

both dropout and repetition) in terms of pupil years wa­

.3ted for whole Nagaland with respect to sex, school lo­

cation and for total Nagaland. 

PPuqT -- I 

Ju'JALYSIS AND INTERPflCTATIO!~ OF EDUCATIONAL ~lASTAGE DATA DUE TO 

DROPOUT, REP~'riTION AND OVEHALL (i.e, DUE TO BOTH DROPOUT AND 

l~i~PETITION) IN TERNS OF PUPIL Y 8AHS WASTED FOR THE DIFFEHENT 

DISTRICTS WITn RESPECT TO SEX AND SCHOOL LOCATION. 

(i) With respect to sex: 

On the basis of promotion ratP., rE"peti tion rAte And 

dropout rate the pupil's flo·-t~ charts were constructed to show 

what will happen to a cohort of 1000 pupils entering grade I in 

1991 for male and female seperately for each district which are 

shown in d 1.::1e;ram r-so.. 1 - 1l •• 
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\ 1993 
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1996 

1997 
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212 ...... 
Diagram N0.5.1 
(Kohima Male) 

Theoretical Pupil's Flow and Cohort Reconstruction. 
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Year 

pj._!!g_ram NO. 5.2 

(Mokokchung Male) 
Theoretical Pupil's Flow and Cohort Reconstruction. 

Gr. I Gr. II Gr. III Gr. IV 
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Year 

1991 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Diagram NO. 5.3 

(Tuensang Male) 
Theoretical PupH's Flow and Cohort Reconstructivn. 

Gr. I Gr. II Gr. III Gr. IV 

214 

Total 

[;] 
177 

114 

118 

B 
A6 

98 
27 

B 
72 

27 

Gl 
6 



piagram NO. 5.4 

(Zunheboto Male) 
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Theor~tical Pupil's Flow and Cohort Reconstructjon. 
---·--. ------------------ ----------------------·---·----
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Dia_g_Eam NO. 5.5 

(Mon Male) 
Theor .. ti.c~l Pur11 1 R Fl("IW And r.ohnrt. RPeon<~truc:t1nn. 
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Dlag.;·am NO. 5.6 

(Wokha Male) 
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·"" ····-·------n~!!_or~tical Pupil's Flow and Cohort Reconstruction ----------··-- ------· ------·-----
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Diagram NO. 5.7_ 
tPhelc Male) 

Theoretical Pupil's Flow and Cohort Reconstruction. 
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Year 

Diagram NO. 5.8 
(Kohima Female) 

Theoretical Pupil's Flow and Cohox-t Reconslrt1ct.ion 
-- ---------------- ·-------------

Gr. I Gr. II Gr. III Gr. IV 
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1991 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

D 1 ag_r.:.<!!!!Ji0--!-2..~ 
(Mokokchung Female) 

Theoretical Pupil's Flow and Cohort Reconstruction 

Gr. I Gr. II Gr. III Gr. IV 
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Survival 
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Diagram Nu. 5.10 

(Tuensang Female) 
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Year 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Diagram NO. 5.11 
(Zunheboto Female) 

Theoretical Pupil's Flow and Cohort Reconstruction • 
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D :t <1_9_re1m_ J'l_()_. ~. I ~ 
(Mon Female) 

Theoretical Pupil's Flow and Cohort Reconstruction. 
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Pillram NO. 5.13 

(Wokha Female) 
Theoretical Pupil's Flow and Cohort Reconstruction. 
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(Phek Female) 
Theoretical Pupil's Flow Anrl Cohort R~conatructlon. 
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On the basis of the flow chart, educational wasta-

ge was determined in terms of pupil years wastaed due to dro­

pout, repetition and overall which are shown in table NO. 5.11 • 

Tab 1 e NO. ~ • 11 

Showing educational wastage in terms of pupil years with 

respect to sex (districtwise). 

Pupil 'ears wasted due to : 

Districts ·oro pout Repetition OVerall 
due to both 

... Male Female Male Female Male Female 

Kohima 1050 866 342 l=i44 139? 1410 
(2) (3) (7) (2) (3) (3) 

Mokokchung 490 623 569 529 1059 1152 
(7) (7) (3) (4) (6) ( 6 )' 

Tuensang 714 813 349 319 1062 1132 
(4) (4) (6) (7) (5) (7) 

Zunheboto 650 694 379 485 1026 1179 
(5) (6) (5) (6) (7) (5) 
646 878 745 546 1391 1426 

Mon ( 6) (2) ( 1 ) ( 1 ) (4) (2) 

Wokha 982 117~ 571 52~ 1553 1706 
(3) ( 1 12J _(5 ( 1 ) ( 1 ) 

Phek 1 051 78~ 381 53~ 1400 1 318 
( 1 J.. (5 (4 (3 (2) _{4_) 

Nag a land 793 823 478 ~01 1271 13?4 

Note : Figure in the brackets indicate ranking. 

Interpretation. 

. 

(i) Educational wastage due to dropout :- Table Nn. 5.11 re­

veals the position of educational wastage in termA of pupil 

years wasted due to dropout for the different districts with 
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respect to sex as follows %-

Educational wastage in terms of pupil years wasted 

due to dropout is more for female as compared to that of male 

for all the districts except for Kohima and Phek, where educ­

ational wastage is more for male as compared to female in th­

ese two districtso When the educational wastage in terms of 

pupil years wasted due to dropout is arranged in decending or­

der, we find the following ranking for both male and female. 

I M A L E F E M A L E 

Pupil years Pupil years 
Districts wasted due to Rank Districts wasted due to Rank 

dropout dropout 

Phek 1051 1 Wokha 1178 1 

Kohima 1050 2 Mon 878 2 

Wokha 982 3 Kohima 866 3 

Tuensang 714 4 Tuensang 813 4 

Zunheboto 650 5 Phek 782 5 

Mon 646 6 Zunheboto 694 6 

Mokokchung 490 7 Mokokchung 623 7 

The above ranking shows that the educational wastage 

in terms of pupil years wasted due to dropout is highest for 

male in Phek district followed by Kohima, Wokha, Tuensang, Zu­

nheboto, Mon and the least is found in Mokokchung district. 

With respect to female, the same is found highest in Wokha di­

strict followed by Mon, Kohima, Tuensang, Phek, Zunheboto and 

least for Mokokchung district. 

This indicate that male in Phek district and female 
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in Wokha district are contributing mor• to •ducat1onal waata­

ge, while, Mokokchung is doing better for both male and fema­

le as compared to oth~r districts~ 

(i~) Education~~~stage due to repetition :- Tabl.e NO~ 5.11 

reveals the position of educational wastage in terms of pupil. 

years_wasted due to repetition for the different districts wi­

th respect to sex as follows :-

The educational wastage in terms of pupil years 

wasted due to repetition is more for female for all the dist­

ricts except Mokokchung, Tuensang, Mon and Wokha. For theee 

districts, repetition.rate is more for male as compared tq fe­

male. 

Arranged in d~cending order, we find the ranking 

for bot~ male and female as follows :-

M A L E .. FEMALE' 

Pupil years Pupil years 

: 

Districts wasted due to Rank Districts wasted due to Rank 
repetition repetition 

Mon 745 1 Mon 546 1 

Wokha 571 2 Kohima 544 2 .. 

Mokokchung 569 3 Phek 536 3 . 
Phek 385 4 Mokokchung 529 4 

Zunheboto 379 5 Wokha ~28 ~ 

Tuensang 349 6 Zunheboto 485 6 

Kohima 342 7 Tuensang 319 7 
··-

The above ranking shows that educational wastage in 

terms of pupil years wasted for male is highest for Mon district 
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followed by Wokha, Mokokchung, Phek, Zunheboto, Tuensang and 

the least be~ng Kohima district with respect to female. The 

same iF highest for Mon followed by Kohima, Phek, _Mokokchung, 

Wokha, Zunheboto and the least being Tuensang district. 

This indicate that Wokha district has ~he highest 

rate of repetition for both male and female while, the least 

for male is found in Kohima district and female in Tuensang 

district. This further indicates that,.Mon district contrib­

ute more for educational wastage while, male in Kohima dist­

rict and female in_Tuensang district are comparatively be~ter 

as compared to male and female of other districts. 

(iii) Educational wast~e due to dropout and repetition :-

Table NO. 5.i1 reveals the position Qf educatiQ­

nal wastage in terms of pupil years wasted due to both drop­

out and repetition for the different districts with respect 

to sex as follows :-

The educational ~astage due to both dropout and 

repetition in terms of pupil years wasted is more for female 

as compared to that of male for all the districts except Phek. · 

When the pupil years wasted due to both dropout 

and ~epetition are arranged in decending order, we find the 

following ranking for both male and female. 
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MAL E FEMALE 

Pupil years Pupil years 
Districts wasted due to Rank Districts wasted due to Rank 

Drop. & Repe. Drop. & Repe. 

Wokha 1553 1 Wokha 1706 1 

Phek 1400 2 Mon 1426 2 

Kohima 1392 3 Kohima 1410 3 

Men 1391 4 Phek 1318 4 

Tuensang 1062 5 Zunheboto 1179 5 

Mokokchu1g 1059 6 Mokokchung 1152 6 

Zunheboto 1926 7 Tuensang , , 32 .'7 . 

The above ranking shows that, the pupil years.wasted 

due to both dropout and repetition for male is highest for Wo­

kha district follow~d by Phek, Kohima,, Mon, Tuensang, Mokokchu­

ng and least for Zunheboto. 

With respect to female, the highest pupil years wa­

ted due to both dropout and.repetition ia fo~nd in Wokha distr­

ict followed by Mon, Kohima, Phek, Zunheboto, Mokokchung and 

least for Tuensang district. This indicate that Wokha.district 
'. 

contribute more to educational wastage in terms of pupil years 

wasted for both male and female as compared to other districts. 

The analysis shows that pupil years wasted due to 

both dropout and repetition is_found highest in Wokha district 

for both male and female while, the least.for male is found in 

Zunheboto and female in Tuensang district. This further indica­

tes that Wokha district contribute more to educational wastage 
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terms of pupil years wasted due to dropout and repetition 

while males in Zunheboto rlistrict and fAmales in Tuensanq 

district are much better as compared to males and fP.males of 

other rlistricts. 

1 (B) . With respect to location (Districtwise) 

On the basis of the promotion rate,repetition 

rate, and dropout rate, the pupils flow charts were con­

structed to show what will happen to a cohort of 1000 

pupils entering'grade I in 1991 for rural and urhan lo­

cation separately for each district which are shown in 

diagram NO. 1~-28. 
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Theoritical Pupil's flow and.Cohort Rdconstruction 

xear Gr.I 

1991 

1692 

1993 

··1994 

1995 

1997 

1998 

SurviEJ1 90 
val b 1000 

-~ grade 

1 ~3 

Gr. II Gr. III 

--.147 

~~ 
120 

Gr. IV Total 

·--164 
1000 I 

133 : 
:102 

EJ 
94 

~19 

Er 
67 

11 s 
24 

I ~~:0 1 
441 



Diagram N0.5. 16 

( i.\lokokchung Urban ) 233 

Theoritical Pupil's flow And Cohort Reconstruction 

-~-~----------------~~--~~1711~----~G~r~.~I~V----~G:r~.V~ Grade I Gr-. II Gr-. 
--...:.. 

1991 

1991 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Su~;ivat1000 I-9U~ 
grad~ 

. 152 

'902 r-2-3~ 
129 

779J_7 
_ _,. 

146 

--.104 

1915 

'116 

f_ 755118 

120 

G;]4 
56 

R 
1 

18 

732 1~732 1398~ 
260 

141 568 



D!agram N0.5. 17 

( Tuensang Urban ) 234 

Theoritical Pupil's flow and Cohort Reeonstruction. 

Year Gr.I Gr. II Gr. III Gr. IV 

1991 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

s~ 
~1~3 22 7T:r 

27 ~ 121 ~ 
4 11 }--!--- 1 9 521 78 

1235 Q 
~ 41 ~ ~~~ 

L ·19 t s 175t;J6 379 

~ I~ 239 r;;I~34U 
~ 10 ·~ ~ 3?J 

A 3 -t ~ 4~11 17rl-, 

L:_j G L2:J ~--188 
~ 2 ~ 9 ~ 17 

1 ~1 1 0~ 3 54 .J, 

LJ~ L;-1~ I:;J ->65 

2 r--l-1 1 4 J., 

u . G~}18 
~2 

3 J, 

r-1-75 
16:; 1--->624 

Total 

Er7 

163 

--,80 

EJ 
148 

EJ1¢1 

109 

~r 
c;r 

28 

8 

GJ1 
. ) 
t.:.. 

[] 
8376 

529 



Diagram N0.5. 18 

( ZLmheboto VrbM ) 235 

Theori tical Pupil's flow and Cohort H.econstruction 

Year Gr.I Gr.II Gr. III GriV Total -

. f1 
1 ooo I 

1 o7 
----91 

1992 939 

BO 

.1993 1~')0 
100 

199'1 
325 

1995 '-~ 

1997 ,-:-
1998 

Survi_C G') 
val bl <1)000 _ _.;, 

grade--· 

__ 102 102 

_9_3_1_ ----4) 1 829 _1_, [27 - -)727 

119 120 FJ1 



piagram NO. 5. 19 

(Mon Urban) 
Theoretical Pupil's Flow and Cohort Reconstruction • 
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• ·~-· ••• ·--- ---; •• --. ------------------------· ----··-·--------·-· _ _..+ ·--------·--·---- ---- ------·---·--·-·-·---·-... -- ----·-· 

ur. 1 Ur. ll Gr. Ill Gr. IV 
--------··· --------·----··----------------------

1991 

i992 

1993 

1994 

1995 

1996 

1997 

1998 

Survival 

by gr'lde 

Total 

f9 
1000 J 

178 

~141 

141 

G103 
129 

[37~ 401 
593 



Diagram NO. 5. 20 
(Wok!"~ a Urbe.n) 

TheorEtical Pupil's Flow and Cohort Reconstructi>n. 

237 

-----------------·. ------------------- ------------------- -----------------· 
Year 

1 991 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Survival 
by grade 

Gr. I Gr. II Gr. III Gr. IV 
-----------

13 -~13 

-~-1-~~o_-_-_,8~ r 9_1_8_-1 H2 I 183 ~-~ 
- . L - --~ I 77~- --------7! __ ~93 __ ~ 593 

277 201 123 1 30 

Total 

r~64 

LJ 
218 

[;] 
104 

17'7 

[;] 140 

131 

66 

EJ 
114 

23 

J 358 1 
60 

c;~r 
24 

7 
0 

-:-l 
·--- 407 

t~~l 
731 



Year 

Diaq~am NO. 5.21 

(Phek Urban) 
Theoretical Pupil's Flow and Cohort Reconstruction. 

-- -----------
Gr. I Gr. II Gr. III Gr. IV 

2 ll\ 

Total 
·----------------------

1991 

1992 

1993 

1994 

1995 

1996 

6 

B 
32 

1997 

1998 

79 174 
Survival~ ,------J -~ --l 
by grade '-~~~~_j ·------7 L~! --------7 

365 

R 
214 245 769 



Year 

1991 

1992 

1993 

1994 

i 995 

1996 

1997 

1998 

Survival 

by grode 

niaoram NO.~ 
(l<'ohima Rural) 

TheoreticAl Pupil's Flow and Cohort Reconstruction. 

Gr. I Gr. II Gr. III Gr. IV 

[;]76 
210 ~ 

616 71r-::-:---t9 

D LJ 
44 """~ 140 ~ 

O
J 4 1581 48 455[;152 

290 455 
I 

9 ~ 57 -~ 108 ~ 
1 1 31 t 1 5 185 l 33 295 

I 9 1 G [;] . w~225 
2 ~ 17 ~ 70 ~ 9 
t 6 J 4 56 l 14 19~1 

, 1 11 n ~ I 23 ! ~ 260 -'>199 

""' 4 ~ 30 . '~ 61 

"r~2 , L , ·82 ,j, u B a~109 
"""~ 111 ~ 34 

4GJ 21~~48 
~)I I 

10 .J.. 

EJ~25 
.~9'7 r::-1188 '-----"1109 EJ 
1. ll~()OI~__,.~ b -~>I 71~ ~---.);). 606 -+606 

265 218 219 180 

239 

Total 

[;] 
76 

210 

EJ135 
184 

[;]104 
174 

c:r 
45 

[;] 
0 

B 
394 

882 



Yeal' 

1991 

1992 

1993 

1994 

1995 

1996 

1997 

Survival 
by 

grade 

QJ_narnm NO. ~.~3 

(Mokokchung Rural) 
Theoretical Pupil's Flow and Cohort Reconstruction. 

Gr. I Gr. II Gr. III Gr. IV 

·---·]157 __ 168 60 
~~~-~~- -, L:~- -- . c~7~J 

150 178 209 

Total 

1_285 

L~037 
704 



Year 

1991 

1992 

1993 

1994 

1995 

1996 

1997 

1990 

Survival 
by 

grade 

.Qlagram NO. 5.24 
(Tuensang Rural) 

Theoretical Pupil's Flow and Cohort Reconstruction. 

Gr. I Gr. II Gr. III Gr. IV 

I 

148 

1000 
·--a,~ 

1

- A~-]13 76~t(•> l20 
·--7-· ~ 71 . ~ 

t 1 ____ J, 67[-~22 57t---r0 
7 130 574 

-T-- ~ ·17 ~ ~fJ- ~ 

l 5 1 3 1 03 l 11 475 

[
1 l EJ EJ I 4~_.427 

0 ~-2 ~-1'7~~~ 
-- _+_ 1 l 1 13 1 2 1-34 l 
1 o J [~ G -~~;t164 
---- " 0 ~ 3 ~ ,;_J 

162 

~ t . 2 l 0 25 t 

8 "! w~39 
~ L~_j~ L;_J 

J 4~ 

D~ l_;J-- 7 

1 __ j __ _ 

2 

--- ·- 53 
' 

--------,1 4 6 

_:3_~}639 
I 

l. 1 000 

t~-~--· L _____ -~ 838 I ·---C; 

--95 86 80 71 

241 

Total 

j48 

B 
87 

r-=-·1133 
~ 

78 

3 .a 
0 

~ 
CI~f 

1 

-;l2 
,---r1 3501 
L __ 

332 



Diag!am NO. !).2!) 

(Zunheboto Rural) 
Theoretical Pupil's Flow and Cohort Reconstruction. 

-------·-------------· 
Year Gr. I Gr. II Gr. III Gr. IV 

··--··---··---

1991 

1992 

1993 

1994 

1995 

1996 

1998 

-- .. -·- ·- -- 121 171 ~---i35 Survival 

~Ia?: -673l7673 by grade 1000 ~ cosJ -~ 
··-·-----

238 196 170 93 

Total 

B 
97 

193 

Cl13~. 

~ 
167 

64 

s 
23 

[;l 
111 J 

...... __ .. _____ 7 

370 

54 

_."__1 
5 

GJ" 
[;;]327 

697 



Year 

199'1 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Diagram NO. 5.26 

(Mon Rural) 

Theoretical Pupil's Flow and Cohort Reconsturction. 

Gr. I Gr. II Gr. III Gr. IV 

?t11 

Total 

[;12 
264 

8 

G;_l 
G 

18 

8 
[;~ 190 

1077 



Diagrnm NO. 5. 27 

(WokhR 1\unl) 

Tlloor:{~llcul Pupil'n !"low llllll t.:ohort Heconatruction. 
···----··----

Year Gr. I Gr. II Gr. III Gr. IV Total 
----- ·--·-·----------·--···-----------

1991 
[;~163 

244 

121 

1992 ~ 
190 

1';)93 

1994 

1995 

1996 

1997 

1998 

216 142 1 01 
-~459 Survival --1 I 

->1~4__1 '---~-~~_!~541 by grade 1000 642 [_~::_9~ - . 

321 242 136 130 829 



Year 

1991 

1992 

1993 

1994 

; 995 

1996 

1997 

1998 

Survival/ 
by grade\ 

i 

D~am NO. 5.28 

(Phek Rural) 

245 

Theoretical Pupil's Flow and Cohort Reconstruction. 

Gr. I Gr. II Gr. III Gr. IV Total 
·---·---------- --··------

F 
47 

95 

Cl103 

L::J 
94 [;_]149 
94 

51 1 22 179 352 

~~:9 [82;-1 [6~~0648 ~~a~ 1 000 

-·To5- 105 106 61 377 
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On the basis o.f these flow charts, the educational 

'wastaee was determ~1ed D1 to.rms of pupil y0~rs wasted due to 

dropout, ,'erAti t:Lon and overall with respe<:~t to school locatlon 

for the different districts which is shown in ·table NOo 5.12. 

Table I·JO. 5.12 

Showing the eg_ldcat.iohal wastag~ in terms of pupil years wasted 

due to dropout, repetition ru1d overall with respect to school 

location. 

Pupil years wasted due to • • 
-

DISTHICTS Dropout 1\epeti tion 0VArall 
---- --- ----·- --

R u H u R u 

Kohima 1021 967 661 297 168 1264 

1'1okokchung 56'~ 559 G13 494 1177 1053 

Tuensang G7l~ B55 ;:71 3g2 9'.J5 1297 

Zunheboto 708 6f.t.l4 559 339 1267 983 

r1on 5~0 945 927 433 1 &47 1378 

Phek 923 943 283 589 1206 1532 

Naga:...and 774 856 547 493 1321 1295 Total 

Interpretation : 

Table NO. 5.12 reveals the educational. wastage in 

terms of pupil years wasted for the different districts with 

respect to school location as follows :-

(i) Educational wastage due to dropout. The data reveals that 

educational wastage due to dropout is more for urban schools ( 

as compared to that of rural schools for all the districts ex­

cept Kohlm<1, I·lokokr.hunc; <1.nd 7.unheboto, when~ educational wast­

age is more for rural schools as compared to urban schools in 

these districts. 
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\vhen the educational wa.stRge in terms of pupil years 

was ted due to drorout ar~e arranged in decend:Lne order, we find 

the follow:ine; nmkinc; for both ru l'a 1 nnd urhm1 schools. 

- -
H URAL URB AN 

-
Pupil years Pupil years 

Districts Wnsted due Hank DJstricts \"lrlS t0d due Rank 
to dropout to dropout 

- ----- ··---
l~okha 1057 1 Woktw 1133 1 

1\.ohimn 1 0!.1 ') Koh\.ma 9C7 2 ,_ 

Phek 923 3 f1on 945 3 

Zunheboto 708 4 Phek 943 4 

Tuensang 674 5 Tuensang 855 5 

Hokokchung 564 6 Zunheboto 644 6 

I\1on 520 7 Mokokchung 559 7 

The above ranking reveals that, the educational wa­

stage in t~nns of pupil years wasted due to dropout for rural 

schools is found highest for ·viokha follO't'led by Kohima, Phelc, 

Zunhehoto, Tuensang, Mokokchung and least for Mon district. 

With respect to urban schools, the same is found 

highest fur Wokha district followed by·Kohima, Mon, Phek, Tue­

nsang and least for Zunheboto district. 

The above analysis incticates that, Wokha district 

has the highest pupil years wasted due to dropout for both ru-

ral and urban schools, hence, contribute more to educational 

wastage as compared to other districtso while, rural schools 

i.-1 Hon and urban schools in Hokokchtmg are comparatively doing 
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much better as compHred to rural and urban schools of other 

districtso 

(ii) Educational wastage due to repetition. 

Table NO. ) .12 reveals the educational wastage in 

terms of pupil years wasted for the different districts with 

respect to school location as follows :-

The districtwise analysis of the data reveals that 

educational wastage in terms of pupil years wasted due to re­

petition is more for rural schools as compared to that of ur­

ban schools for all the districts except Tuensang and Phek di-

stricts. f·or these two districts, educatlonal wastage due to 

repetition is found more for urban schools as compared to that 

of rural schools. 

When the educational wastage in terms of pupil ye­

ars wasted due to repetition are arranged in decending order, 

we find the following ranking for both rural and urban schools. 

RURAL URBAN 

Pupil years I Pup1I years 
Districts wasted dua to Hank Districts wasted due tc Rank 

repetition repetition - -
Non 927 1 Phek 589 1 

Kohima 661 2 Wokha 513 2 
Mokokchung 613 3 Hokol-cchung 494 3 
Wokha 575 4 Mon h33 4 
Zunheboto 559 5 Tuensar1g 392 5 
Phek 283 6 Zunheboto 339 6 
'Iuensang 271 7 Kohima 297 7 

-
The above ranking shows tlw t· the educational wastage 
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in terms of pupil years wasted due to repetition for rural 

school is highest for Mon district followed by Kohima, Mokok­

chunr;, Wokha and the least bP.lnr; Phr>l< rUs1.:rict. 

,·lith respect to urban schools, the same is found 

highest for rural schools in Phek district followed by Wok.ha, 

lVlokokchung, l\1on, Tuensang, L.unheboto and the least being Kohi­

ma district., 

This indicates that, Mon district for rural school 

and Phek district for urban school contributes more to educa­

tional wastage as compared to other districts o \'lhile, rural 

schools in 'l.'uensang and urban schools in Kohima districts are 

comparatively doing better as compared to rural and urban sc­

hools of other districts. 

(iii) Educational wastage due to overall (ioe, due to both 

dropout and repetition). 

The districtwise analysis of the data reveals that 

educational wastage due to both dropout and repetition with 

respect to school location is more for rural schools as com­

pared to urban schools for all the districts except Tuensar.g, 

l~okha ruHl Phek. For these three distri~ ts, the same is more 

for urban schools as compared to that of rural schools. When 

the educational wastage in terms of pupil years wasted due 

to both dropout and repetition is arranged in dec ending order 

we fll1d th~ following ranking for both rural and urban schools~ 
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H. URAL URBAN 

Pupil years Pupil years 
Districts •.vasted due Rank Districts wasted due Rank 

to dropout to dropout 

Kobl111a 1602 1 ·~·lokhu 1646 1 

Wolcha 1632 2 Phek 1532 2 

Mon 14h7 3 !VI on 1378 3 
Zunheboto 1267 4 Tuensang 1292 4 
Phek 1206 5 Kohima 1264 5 
r1okokchune; 1177 6 Hokokchung 1053 6 
Tuensang 945 7 Zunheboto 983 7 

--
'fhc~ above nnalysia indicate that \'lokha and Kohima 

districts contribute more to educational wastage in terms of 

pupil years wasted due to both dropout and repetition, while, 

rural schools in Tuensang district and urban school in Zunhe-

boto are doing better than rural and urban schools in other 

districts. 

The above analysis shows that the educational wast-

age in terms of pupil years wasted due to dropout is more for 

urban schools as compared to rural schools. vlliile, educational 

wastace due to repetition is more for rural schools as compa­

red to urban schools. But, vJhen dropout and repetition are 

taken together, the educatLmal wastage finally seems to be 

more for rural schools as cornpar·ed to urban schools. It shows 

that rural schools are contributing mor·e to educational wast-

age as compared to urban schools. 



S E C T I 0 N - II 

P A R T - II. 

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL 

~J\STAGE DATA DUE TO DROPOUT, REPETITION AND 

OVERALL (i.e, DUE TO BOTH DROPOUT AND REPETI­

TION) FOR 'tlHOLE NAG ALAND \'liTH RESPECT TO SEX, 

LOCATION AND TOTAL NAGALAND. 

(A) With respect to sex : 

On the bnsis of promotion rntn, J'PJwt 1·­

tion rate ond dropout rate, the pupil's flow charts 

ure constructed to show whnt will hnppen to n cohort 

of 1000 pupils en ter:\.ng grnde I in 1991 for wholr! Nn­

~:-r,nlnnd wl th ronpP.c t to sox, nchool locntj on nnri tot­

al Nngaland, which are shown in diagram NO. 29 - 33. 
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Dbgrnm HO. 5.32 

( 'J'o Lnl lil'lJ;,!I, Ih:_:al>md) 

Theore·tical Pupil's Flow and Cohort Reconstruction • 
. ··-- ·---------------------· 

Year Gr. I Gr. II Gr. III Gr. IV Total 

97 

B 
158 

1992 

rl07 

~ 
135 

1993 

103 

GJ 
117 

1994 
[;19 

97 

11 

1995 ,c;J 
44 

G 
3 

1997 

1998 

11l~ 129 118 [;]361 .:iurvival 1,-~:~] ____, 1836 ~---, i 639 __ ]--->639 by grade 757 I 
.~- ·-·-- .._ _____ , ____ 

188 1 5 t~ 129 98 569 



Year 

1992 

1993 

1994 

1995 

1996 

1997 

1998 

Survival 

by grade 

piagram NO. ~ 

(Total Male, NagalAnd) 

Theoretlcnl Pupil's flow and Cohort Heconstruction. 

Gr. I 

, __ ,113 

11000 

Gr.II 

151 ~ 
~ 17 736 82 

L1:J R 

Gr. III 

23 ~ 1"15 ~ 
_L 3 111 l 25 539 61 

GJ [;] [;] 
3 ~ 3 6 ""' 92 ""' 

Gr. IV 

L ~ t ~ t ~ 

[---l 1, __ 5 165~--r9 386[_J 

3 L:_j l:_57 386 

1 ~ 8 ~ ,-;r;-~ 55" 
L e l 1 ~ ,~ • 1 •

1 
~ 

[]~ I;J~ L;.-~ ~ 
1 ~ 1 . 7 t 2 60 i 

330 

205 

253 

Total 

~9 
138 

[;19 
131 

035 
L;;J 

.G 
10 

51 

3 

B 
18 D~ 8~ G 81 

2 1 1 15 t 1 

~ G 25 EJ 
~5 ll 

GJ 
4 

9 
[Do 

11000 l-33-~1867 [-1-~~-~ [;]1-0-2-~~---650 
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On the basis of the flow charts so constructed, the 

educational wastage is determined in terms of pupil years wa­

sted due to dropout, repetition and overall (i.e, dropout and 

repetition for whole Nagaland with respect to sex, school loc­

ation and total Nagaland as shown in table NOo 5.13. 

Table NO. 5.13 

Showing educational wastage for whole Nagaland in terms of pu-

pil years wasted due to dropout, repetition and overall with 

respect to sex, school location and for whole Nagaland. 

Sex/Location Pupil years wasted due to 

Dropout Repetition Overall 

Male 793 478 1271 

Female 823 501 1324 

Rural 774 547 1321 

Urban 856 493 1 ?.95 

Total 823 481 1304 Nagaland 

Interpretation: 

(A) With respect to sex : Table NO. 5.13 reveals the position 

of educational wastage in terms of pupil years wasted due to 

dropout, repetition and overall (i.e, both dropout and repeti­

tion) with respect to sex as follows :-

(i) Educational wastage due to dropout: The data reveals that 

the educational wastage in terms of pupil years wasted due 

to dropout for whole Nagaland is more for female, (823 pu­

pil years wasted) as compared to the male (793 pupil years 

wnsted). 
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(11) Educational wastage due to repetition: The educational 

wastage 1n terms of pupil years wasted due to repetition 

for whole Nagaland is more for female (501 pupil years 

wasted as compared to that of male (478 pupil yP.ars wasted). 

(iii) Educational wastage due to overall: The overall educatio-

nal wastage in terms of pupil years wasted i.e, due to 

both dropout and repetition for whole Nagaland is more for 

female (1324 pupil years wasted) as compared to that of 

male (1271 pupil years wasted). 

This shows that females are contrlhuting more to 

educational wastage as compared to males in terms of pup­

il years wasted due to dropout and repetitiono 

(B) With respect to location : Table NO. 5.13 rP.v~n1s thP. pos­

ition of educational wastage in terms of pupil years wasted due 

to dropout, repetition and overall i.e, (dropout and repetition) 

for Nagaland with respect to location as follows :-

(i) Educational wastage due to dropout: The educational wastage 

in terms of pupil years wasted due to dropout for whole Na-

~alnnd is more for urban schools (056 pupil yP.nrn wnntNl) 

as compared to the rural schools, (774 pupil years wasted). 

(ii) Educational wastage due to repetition: With reeard to edu­

cational wastage in terms of pupil years wasted due to re­

petition for the whole Nagaland is more for rural schools, 

(547 pupil years wasted) as compared to that of urban sch­

ools (439 pupil years wasted). 

(iii) Educational wastage due to overall: The overall education-

al wnstnge in terms of pupi.l yenrs wnsted duP. to hoth <lro-

pout and repetition for whole Nagaland is more for rural 

schools (1321 pupil years wasted) as compared to urban sc­

hools (1295 pupil years wasted). 
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This indicate that, pupil years wasted due to drop-

out is more for urban schools as compared to rural schools. 

While, pupil years wasted due to repetition is more for 

schools as compared to urban schools. 

(C) With respect to whole Nagaland (i.e, irrespective of 

and location): 

Interpretation : 

rurnl 

sex 

Table NO. 5.13 reveals the position of educational 

wastage in terms of pupil years wasted due to dropout and rep­

etition for total Nagaland as follows :-

(i) Educational wastage due to dropout: The educational wast­

age in terms of pupil years wasted due to dropout for to­

tal Nagaland is 823 pupil years. 

(ii) Educational wastage due to repetition: The educational WA­

stage in terms of pupil years wasted due to repetition for 

total Nagaland is 481 pupil years. 

(iii) Educational wastage due to both: The educational wastage 

in terms of pupil years wasted due to both dropout and 

repetition for total Nagaland is 1304 pupil years. 

The study shows that the educational wastAge in terms 

of pupil years wasted due to dropout, repetition and both taken 

together is more for female as compared to mAle~ It shows thAt 

females are contributing more to educntionRl wastage. The nnnl-

ysis further shows that educational wastage is more for urban 

schools in the case of dropout. While, the same is more for ru­

ral schools in the case of repetition. But when dropout rund re-

petition are taken together, the educational wastage finally 

seems to be more for rural schools as compared to urban 
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schools. It indicate that rural schools are contributing more 

to educational wastage than the urb8n schools. The analysis 

also points out that educational wastage for total Nagaland 

is more due to dropout as compared to repetition, which shows 

that dropouts are contributing more to educational wastage 

than the repeaters. 
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5. 3 SECTION - III 

ANALYSIS AND INTERPRETATION OF THE EXTENT OF EDUCATIONAL WAS­

TAGE IN TEHMS OF THE PEilCENTAGE OF PUPIL YEAHS SPENT IN EXC-

ESS. 

The analysis and interpretation of this section is 

done in two parts : 

Part I : Analysis and interpretation of the extent of educ­

ational wastage in terms of the percentage of pupil 

years spent in excess for the different districts 

with respect to sex and school location. 

Part II : Analysis and interpretation of the extent of educ­

ational wastage in terms of pupil years spent in 

excess for whole Nagaland with respect to sex, 

school location and total Nagaland. 

Part - I 

ANALYSIS AND INTERPRETATION OF THE EXTENT OF EDUCATIONAL WAST­

AGE IN TERMS OF THE PERCENTAGE OF PUPIL YEARS SPENT IN EXCESS 

FOR THE DIFFERENT DISTRICTS WITij RESPECT TO SEX, AND SCHOOL 

LOCATION. 

(A) With respect to sex ' 

On the basis of the flow chart so, constructed as 

already described in section II, the extent of educAtional wa­

stage in terms of the pupil years spent in excess with respect 

to sex is calculated for each district as explained in chapter 

IV. 
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The same is shown below in Table NOo 5.14. 

!_able NO. 5,14.!. 

!?howing the percentage of pupil year.J~~.cess for 

the different districts with respect to sex. 

Total Total pupil pupil Percentage o£ pupil 
Districts years wasted years :tnvested ·years spent in excess 

B f X 100 

SEX M F M F M F 

I ' Kohima 1392 1410 I 1356 4038 .,~2~8 '1~~1 
Mokokchung 1059 1152 4051 3944- 26.14 '2(1~0 . (7) . 
Tuensang 106,--h"-132 .3731 --'520 '28.49 32.15 

(5) (4) 
Ztmheboto 1026 1179 3922 3911 26 0 16 3?614 ( 6) -Mon 1391 1424 4407 3960 31.56 35o95 

I (4) (2) 
Wok..l}a 1553 1706 372.5 4034 41.69 42.29 

(1 ) ~1 ~ 
Phek 1400 1318 3788 /.f1 54 36.95 31.72 

(3) (5) 

Nag a land 1271 1324 3871 3932 32.83 33.67 

Note : Figures in the bracket indicate ranking. 

!_nterr_retation :-

-

Table NO. 5.14 reveals that percentage of pupil 

years spent in excess is more ror ~emale as compared to male 

£or all the districts except Kohima and Phek. For these two 

districts the same is more for male as compared to .female .. 
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When the data for the percentage of pupil years 

spent in excess 1:s arranged in decending order, we find the 

ranking of both aale and female as follows :-

MALE FEMALE 

Per~entage Percentage 
of pupil o! pupil 

Districts year.s spent Rank Districts 'years spent Rank 
in excess in excess 

---
Wokha 41.69 1 Wokha 42.29 1 

Kohima 36~07 2 Mon 35,95 2 

Phek 36,95 3 Kohima 34.91 3 

Mon 31.56. 4 Tuense.ng 32.15 4 

Tuensang 28.49 5 Phek 31,72 5 

Ztmheboto 26.16 6 Zunheboto 30.14 6 

MokokchW'lg 26.14 7 Mokokchung 29.20 7 
. -

The above ranking shows that the percentage of 

pupil years spent in excess in the case. of male is highest for 

Wokha district followed by Kohima, Phek, Mon, Tuensang, Zunhe­

boto and Mokokchung being the least. 

With respect to female, the percentage o~ pupil 

years ~pent in. excess is.highe~t !or Woltha district followed 

by Me , Kohima, Tuensang, Phek, Zunheboto and the least being 

Moko~· -.:hung., 
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The ranking shows that, the extent of education­

al wastage in terms of the percentage of pupil years spent in 

excess is highest for both male and female in Wokha district, 

while, the same is lowest !or Mokokchung district in the case 

of both male and female. 

This indicate that, Wokha district contribute 

more to educational wastage in 

years spent in excess for both 

terms of the extent of pupil 

male and female, while, Mo­

better as comp-kokchung 

ared to 

district is comparatively 

males and females of other 

(B) With respect to school location. 

doing 

districtso 

On the basis of the flow chart so construc'ted, 

as already described in section II, the percentage of 

pupil years spent in excess with respect to school loc­

ation is calculated for each district separately as expl­

ained in chapter IV. The same is shown below in Table 

NO. 5.1 5. 
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Showing the percentage of pupil years spent in excess for 

the different districts with respect to school location. 

Total pupil Total pupil Percentage ot pupil 
Districts years wasted years invested !Years spent in excess 

X . y f X 100 

R u R u R u 

1682 1264 4106 
I 

40.9~ 36.11" Kohima 3500 
(2) (4) 

MokokchWlg 1177 1053 4038 3981 29.147' 26.457' 
(61 ' _(61 

:Tuensang 945 1247 3501 3740 26.9976 ''·'4" 
{7} (5) 

.Zunheboto 1267 983 3958 3891 32.0~ 25.26J' 
{3) {7) 

Mon 1447 1378 4687 3774 30.8~ 36.51" 
{-;) (3) 

Wokba 1632 1646 3796 4018 42.9~ 40.9~ 
{1) _{1} 

Phek 1206 1532 3798 4072 31 • 7'7JI, I 
31.6~ 

,{4) (2) 

Whole 1321 1295 3969 3851 33.2~ 33.6~ 
Nagaland 

( Figure in the bracket indicate ranking ) 
Interpretatioq : 

Table NO. 5.15 reveals that the percentage of 

pupil Y ~ars spent in excess is more urban schools as compared 

to that ~t rural schools tor all the districts except Tuen­
sang, Mon and Phek o 
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For these districts, the percentage of pupil years spent in 

excess is more for urban schools than the rural schools. 

R U R A L U R BAN 

--
Percentage of Percentage of 

Districts pupil years Rank Districts pupil years 
spent in excess spent in excess 

Wokha 41.99 1 Wokha 40.96 

Kohima 40.96 2 Phek 37.62 

Zunheboto 32.00 3 Mon 36.51 

Phek 31.75 4 Kohirna 36.11 

Mon 30.87 5 Tuensang 33.;34 

Mokokchung 29.14 6 Mokokchung 26o95 

Tu-ensang 26o99 7 Zunheboto 25.26 
' 

Rank 

1 

2 

3 

4 

5 

6 

7 

The a~ove ranking shows that, the percentage o! pupil 

years spent in excess in the case.o! rural schools is highest !or 

Wokha dis"tr.ict followed by Kohima, Zunheboto, Phek, Mon, Mokokc­

hung and least !or Tuensang district. 

With respect to urban school, tha same is h~ghest !or 

Wokha district followed by Phek, Mon, Kohima, Tuensang, Mokokchu­

ng and least !or Zunheboto district. 

It indicate that Wokha district contribute more to 

educational wa~tage 1n tenn~ o~ the peroentage.o'£ pupil years ap­

en t in exc.~:~HJ !or both rural . and urban ~chools , While . rural scho-,. 

ols in Tuensang and urban schools in Zunheboto are comparatively 

b2tter as compared to rural and urban schools o~ other districts. 
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Part II 

ANALYSI~ AND INTERPRETATION OF THE EXTENT Of EDOCATIONAL ---
WASTAG~ IN TERMS OF PUPIL YEARS SPENT IN EXCESS FOR WHO• 

LE NAG ALAND WtTH R.ESP~ TO SEX 0 SCHOOL_LOCATI_ON AND 

TOTAL NAG.ALAND, 

en the basis of the flow chart so constru­

cted, as described in section II, the percentage or pupil 

years spent in excess tor the whole Nagaland is calculated 

with respect to sex, school location and total Nagaland 

as explained in chapter IV. The same is also shown below 

in Table NO, 5.16, 

Table N01 ,, 16.£. 

§howing the percentage or J2.UE11 years spent in excess for 
the whole Nagaland with respect to sex, school location 
fil''1d !or total Nggaland..!. 

· ~agaland 
Total pupil Total pupil Percentage o:t 
years wasted years inves ~pupil years 

ted spent in excess 
Male 1271 3871 32,83 

Sex 
Female 1324 3932 33.67 

Locatitm 
Rural 1321 3969 33.28 

Urban 1295 3851 33o62 

Whole 
Nagaland 1301~ 3900 33.43 
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Interpretation : 

(i) With respect to sex : 

The percentage of pupil years spent in excess 

for whole Nagaland is more for female ( 33.67% ) as 

compared to male (32.83%). 

(ii) With respect to location s 

The percentage of pupil years spent in excess 

for the whole Nagaland with respect to school location 

is more for urban school (33.63%) as compared to rural 

schools (33.28%)o 

(iii) With respect to total Nagaland : (irrespective of sex 

& location) 

The percentage of pupil years spent in excess for 

whole Nagaland is 33.43%. The above analysis indicate 

that, the percentage of pupil years spent in excess is 

more for female with respect to sex and urban schools 

with respect to school locationo Hence, they are contr­

ibuting more to educational wastage. 



Section IV 

5.4.0 ANALYSIS AND INTERPRETATION OF DATA FOR INTERNAL 

EFFICIENCY OF THE SYSTEM OF PRIMARY EDUCATION FOR 

THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND WI­

TH RESPECT TO SEX, LOCATION AND TOTAL NAG ALAND 

The internal efficiency of the system of 

primary education is determined in terms of the foll-

mving indices. 

(1) Coeficient of efficiency 

(ii) Educational wastage Ratio (input,output 
ratio) 

{iii) Average number of pupil years spent of 
per successful graduate 

(iv) Retention/survival rate. 

5.4.1 £pef£!cicnt 0~ erriciency I Coefficient of e!!iciency 

is one or tha crucial indicators of internal e!tici­

ncy of the system of primary education, which has alr­

eady been described in chapter I and IV. 

CE • 

The coefficient. of efficiency of the sys­

tem ot primary education is determined by the follo­

wing formula. 

Nooof pupils Who successfully 
completed the fUll educational X 
cycle 

Normal 
lenght of 
schooling 

--------------------------------~--~X 100 Pupil years actually 
spent by school cornplet.ers 

P X 4 
• q .x100 
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By applying this formula, coefficient of effic­

iency of the primary educati.on was determined. 

Further, the analysis and interpretn.ti.on of co-

efficient of efficiency is done in two parts. 

Part I : 

Part II : 

The analysis and interpretation of the coe!fic-

ient of efficiency of the different districts 

with respect to sex and school location. 

The analysis and interpretation of coefficient 

of efficiency for the whole Nagaland with resp­

ect to sex, school location and total Nagaland. 

Part I 

eJ:!.f\h:{SIS AND INTERPRETATION OF THE COEFFICIENT OF EFFICIENCY 

FOR THE DIFFERENT DISTRICTS WITH RESPECT TO SEX AND SCHOOL 

LOCATION 

(A) With res2ect to sex : 

On the basis of the data obtained from the flow 

chart, the coefficient of efficiency of the primary educati­

Q~al system is calculated for each district with respect to 

sexo Which is shown in table NO. 5.17; 



271 

I~~e NO, 5,17. 

Showing the coefficient of efficienQY for tbe different 41a­
tricts with respect to se~o 

No.ot pupil Pupil years Coett1o1ent ot 
who success- actually ertieieney 

Districts tully compl- spent 
eted the tull 
educational 
cysle Px4 

p Q a 
M F M , M F 

Kohima 516 657 3456 4038 59.72 65o08 
(6) (5) 

Mokokchung 748 698 4051 3944 73.86 70.79 
(1) (1) 

'l'uensang 667 597 3731 3520 71.51 67.84 
(3) (4) 

Zunheboto 724 683 3922 3911 .,.84 69.85 
(2) (2} 

Mon 754 634 4407 3960 68.45 64.04 
(4) (61 

Wokha 543 582 3725 4034 58.31 57.71 
(7) (7) 

Phek 597 709 3788 4154 63.04 68.27 
(15} (~) 

Whole 
~Na«aland· 650 648 3871 3932 67.17 65.92 

Note J Figures .tn the brecketeindicate rankingo 
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Interpretation s 

Table NO. 5.17 reveals the districtwise analysis 

of the data of coefficient of efficiency with respect to sex 

as follows 

The coefficient of efficiency of the system of pr-

imary education for the different districts is more for male 

as compared to female for all the districts except Kohirna and 

Phek. For these two districts, the coefficient of efficiency 

is more for female as compared to male. 

When the data of coefficient of efficiency is ar­

ranged in decending order, we find the following ranking for 

both male and female • 

• -
M A L E F E M A L E 

Di•tricte 
Coefficient Rank Districte Coefficient Rank of efficiency of efficiency 

-· 

Mokokchung 73.86 1 Mokokchung 70.79 1 

Zunheboto 73.84 2 Zunheboto 69o85 2 

Tuensang 71 .51 3 Phek 68.27 3 

Mon 68.45 4 Tuenaang 67.84 4 

Phek 63.04 5 Kohima 65.08 5 

Kohima ~9.72 6 Mon 64.04 6 

Wokha 58.31 7 Wokha 57.71 7 

The above ranking ahowa that the coefficient of 

effiency of the eystem of primary education in the case of 
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male is highest tor Mokokchung district followed by Zunheb­

o·to, Tuensang, Mon, Phek, Kohima and Wokha district being 

the least e!ficiento 

The ranking further shows that, the coefficient 

or efficiency of the system of primary education 1n the case 

of female is highest !or Mokokchung tollowed by Zunheboto, 

Phek, Tuensang, Kohima, Mon and Wokha being the least effic-

ient. 

The ranking further shows that coefficient of 

efficiency for both male and female is highest in case of 

Mokokchung district and lowest in case o! Wokha district. 

The analysis of the data fUrther indicate that 

the coefficient of efficiency of the system of primary edu­

cati~t for the different districts is more !or male as comp­

ared to :t"emale with some exceptions of Kohima and Phek dis t­

rio~. Further, the analysis indicates that the coefficient 

ot efficiency of the system of primary education is more 

efficient for Mokokchung district in the case or both male 

and female as compared to other districts, while Wokha dist­

rict is found least efficient for both male and female. 

(B) With respect to location t 

On the basis of the data obtained !rom the !low 

chart so constructed, the coefficient ot efficiency of the 

system of primary education is also calculated .tor each 

district with respect to location. This is shown in Table 

NO. 5.1 e. 
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1-'able N01 5,1~ 

~bowing the coe!!icieot 2t efficiency for the di!!erent 

district with respect to looat~on. 

No.of' pupil Pupil years Coefficient of' 
who success- actually e!!iciency 
tully compe- spent 
ted the :f'ull 

Districts educational 
cycle Px4 

p Q Q 
R u R u R u 

Kohima 606 559 4106 3500 59.03 63.88 
(6) (4} 

Mokokchung 715 732 4037 3981 70.83 73.55 
(2) (2) 

Tuensang 639 642 3501 3139 73.00 66.63 
(1) (3} 

Zunheboto 673 727 3959 3891 68.00 74.74 
(5) (1) 

Mon 810 599 4687 3774 69.13 6,.49 
(3) (5) 

Wokha 541 593 3796 4018 ,7.00 59.03 
(7) (7) 

Phek 648 635 3798 4.C172 68.24 62.38 
(4) (6) 

Whole 
Nagaland 662 639 3969 3851 66.72 66.37 

Note s Figure in the bracket indicates ranking. 
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Interpretation s-Table NO. 5.18 reveals the districtwise 

analysis or the data or coefficient or efficiency with res­

pect to school location as follows 1-

The coefficient o! efficiency is more for rural 

school as compared to urban school for all the districts 

except Kohima, Mokokchung, Zunheboto and Wokha. For these 

districts ooef£1eient of e!£ic1ency is more for urban sch-

ool as compared to rural school. 

When the date or coefficient of efficiency is 
• 

arranged in descending order, we .find the following ranking 

!or both rural and urban schools. 

Rural Urban 

Districts Coe!!icient ICoerf'icient 
of efficiency Rank ~District ot ef!icie- Rank 

CY. 

Tuensang 73.00 1 Zunheboto 74.74 1 

Mokokchung 70.83 2 Mokokchtmg 73.55 2 

Mon 69.13 3 Tuansang 66.63 3 

Phek 68.24 4 Kohima 63.88 4 

Zunheboto 68.oo 5 Moo 63o49 5 

Kohima 59.03 6 Phek 62.38 6 

Wokha 57.00 7 Wokha 59.03 7 

The above rankins shows that the ooe~~1o~ent or 
efficiency of the system of primary eduoation of rural scho­

ols is highest for Tuensang district followed by Mokokchung, 
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Mon, Phek, Zunheboto, Kohima and Wokha district being 

the least efficient. 

The ranking further shows that, the coeffi­

cient ot etficiency of the system of primary education 

in the case of urban school is highest !or Zunheboto, 

Mokokchung, Tuensang, Kohima, Mon , Phek and least arr­

icient !or Wokha district. 

The ranking further shows that, the coeffi­

cient of efficiency !or rural schools is highest for 

Tuensang district and for urban schools in Zunheboto 

districto While the least efficient for both rural and 

urban school is found is Wokha district. 

The analyaia ot the data further shows that, 

the coefficient of efficiency ot the system ot primary 

education !or the different districts is more for rural 

schools as compared to urban schools with some exception 

of Kohima, Mokokchung, Zunheboto and Phek districts.The 

analysis also indicates that the coefficient of effici­

ency ot the system ot primary education is ~ore effici­

ent for rural schools in Tuensang and urban schools in 

Zunheboto districts as compared to rural and urban sch­

ool of other districts, While the same is least effici­

ent for Wokha districto 
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Part II 

ANALYSIS AND INTERPRETATION OF THE COEFFICIENT OF EFFICIENCY 

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND 

TOTAL NAGALAND 

On the basis of the data obtained from the flow 

chart so constructed, the coefficient of ettieiency is cal­

culated for whole Nagaland wi·th respect to sex, location 

and for total Nagaland, which shown in table No. 5.19. 

Table N0,5,19 

Showing the Coefticien t of efficiency for whole Nyaland 

~ith respect to sex, location and total Nagaland 

No. or pupils Pupil years Coeff'ieient of' 
who auceesrully actually efficiency 

NAG ALAND 
completed the spent 
.full educatio-
nal cycle. - Px 4 X100 

{P) (q) q 

Male 650 3871 67.17 

Female 648 3932 65.92 

Rural 662 3969 66.72 

Urban 6,9 3851 66.37 -
Total 649 3900 66.56 
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Mtterpretation a 
(A) With respect to se~ 1 Table NO. 5.19 reveals that the 

coefficient of efficiency or the system or primary edu­

cation in Nagaland is more for male {67.17 percent) as 

compared to that female (65.92 percent). 

(B) With respect to location : Table No.5.19 shows that the 

ooe££~o~ent o£ e!!~oienoy £or the system o~ primary edu­

oatlon is more tor rural (66.72 percent) as compared to 

that of urban schools 66.37 percent. 

(C) With respect to total NMalnn<!, 1 Table No\. 5.19 revea­

ls that the coefficient or efficiency of the system of 

primary education !or total Nagaland is 66.56 percent. 

The analysis or the data also indicates that, 

the coefficient of efficiency of the system of primary 

education is lagging far behind 100 percent efficiency 

!or both male and female and tor both rural and urban 

schools. Even !or the whole Nagaland coefficient of eff­

icient of efficiency is quite low. 

The analysis or the data indicate that males 

are more efficient than females. 

The same is also true o£ rural schools as 

compared to urban schools. 

Hence, it 1s interpreted that males 1n Nags­
land are more efricient as compared to females and rural 

schools are more efficient as compared to urban schools. 
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5.4.2 ~ASTAGE RAT10 {INPUT - OUTOUT RATIO~ 

Wastage ratio (I.O Ratio) is one of the measu­

res of the extent of educational wastage. When the educati­

onal wastage is zero (0), this ratio is 1 (one) and when 

the value of this ratio becomes more than 1 , it shows more 

wastage. As already explained in chapter I and chapter IV 

the educational wastage ratio or the input ratio is deter­

mined by the following formula :-

Pupil input years (total pupil years 
actually spent ) 

Wastage -Ratio Pupil output years (total pupil years 
which should have been spent) 

Total pupil years actually spent - School completers X normal lenghth or 
schooling. 

By applying this formula, Educational Wastage 

Ratio or the primary system of education is determined, 

tor the different districts and for whole Nagaland with 

respect to sex, school location and total Nagaland. 

· The analysis and interpretation of educat­

ional wastage ratio is presented in tWo parts. 



280 

Part I 1 The first part presents the analysis and inte­

rpretation of the educational wastage ratio(!/ 

o ratio) for the different districts with 

respect to sex and school location. 

Part II : The second part presents the analysis and 

interpretation ot the educational wastage 

ratio for whole Nagaland with respect to sex, 

school location and total Nagaland. 

Part I 

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL WASTAGE 

RATIO {i/o Ratio) FOR THE DIFFERENT DISTRICTS WITH RESP• 

ECT TO SEX AND SCHOOL LOCATION, 

(A) With respect to sex s 

On the basis or the data obtained from the 

flow chart Educational wastage ratio or input output 

rntio is calculated !or each district_ wit~ respect to 

sex as shown table No. 5.20. 
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Table No. 5.20 

Showing the educational wastage Rat;lo {in;eut r output ratio) 

for the different district~ with res~ot to sexL 

Pupil output Pupil output Wastage ratio(in-
years years put output ratio) 

District (M) (N) <+> 
M F M F M F 

Kohima 3456 4038 2064 2628 1.67 1.53 
(1) (3) 

Mokokchung 4051 3944 2992 2792 1.33 1.41 
(6) (6) 

Tuensang 3731 3520 2668 2388 1.40 1.47 
(4) (4) 

Zunheboto 3922 3911 2896 2732 1.35 1.06 
(5) (7) 

Mon 4407 3960 3016 2536 1.46 1.56 
(3) (2) 

Wokha 3725 4034 2172 2378 1.67 1.70 
(1) .(11 

Phek 3788 4154 2388 2836, 1 o59 1.46 
(2) (5) 

Whole . 
Nagaland 3871 3932 2600 2532 1.49 1.51 

Int!tP[ttttiO!) J Tebltt NO. 5,.20 revct"lll thAt th• po,.ition 

or the dlstrlctwise analysis or the data ot educational was­

tage ratio o! the primary education system is more for f.emale 

as compared to . mtale for . .all the distr·ic.ts ~.x~ept Kohima, 
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For . these three districts, retention rate Zunheboto end Phek • 

. for male is more as compared to female. 

The data for educational wastage ratio when arr-

anp:~d in decending order we !ind the following ranking 

both male and female. 

--·-------*------·---· ....... -' -----~----·-"··---- ........ -...... -... -- -·-·· .. 
MALE FEMALE 

Educational Educational 
Districts wastage Rank Districts wastage 

ratio ratio 

Kohima 1 .67 1 Wokha 1.70 

Wokha 1 .67 2 Mon 1.56 

Phek 1. 59 3 Kohirna 1. 53 -
Mon ·1.46 4 Tuensang 1 ·' .. 7 

Tuensang 1.40 5 Phek 1.46 

Zunheboto 1 .35 6 Mokokchung 1 .41 

Mokokchung 1 .33 7 Zunheboto 1.06 

for 

Rank 

1 

2 

3 

4 

5 

6 

7 

. 

The above ranking shows that the educational wast­

age ratio u1 the case of male is highest for Kohima and Wokha 

followed by Phek, Mon, Tuensang, Zunheboto and Mokokchung ha­

ving the least educational wastage ratio. 

With respect to female the educational wastage ra­

tio is highest for Wokha district followed by Mon, Kohima, Tu­

ensang, Phek and Mokokchung while the least is from Zunheboto 

district. 
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The ranking shows that the educational wastage 

ratio is highest !or male in Kohima district and female 

1n Wokha district, whlle the same is lowest !or male in 

Mokokchung and female in Zunheboto district. 

This indicate that males in Kohima and females 

1n Wokha districts has the highest educational wastage 

ratio While the least for male is founf 1n Mokokchung di­

strict and female in Zunheboto district. 

Hence, it can be interpreted that males in 

Kohima and female in Wokha district contribute more to 

educational wastage as compared to males and females 

of other districts, while the least educational wastage 

for male is found in Mokokchung district and female in 

Zunheboto district. 

(B) With respect to location : 

On the basis of the data obtained from the 

flow chart the educational wastage ratio or (input output 

ratio) is calculated for each district with respect to 

school location as shown in Table NO. 5.21. 

\ 
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Showing educational wastage ratio (input output ratio) 

for the different districts with respect to school lo~ 

gtion. 

Pupil input Pupil output Wastage ratio 
years years 

<+> D1Atr1ota (M) tN 
R u R u R u 

Kohima 4106 3500 2421 .. 2236 1.69 1.56 
(2) (4) 

Mokokch\.111@ 4037 3981 2860 2928 1 .41 1.36 
I ( 5) ( 6) 

Tuensang 3501 3740 2556 2492 11 .37 1 .50 
(7) (5) 

Zunheboto 3959 3891 2692 2908 1 .47 1 .34 
(3) (7) 

Mon 1~687 377lJ 3?1cO ?.~96 1 • '• '5 1 .. ';7 
l!.;) (3) 

Wokha 3796 4016 2164 2372 1.75 1 .69 

~-
(1) (1 ) 

Phek 3798 4072 2592 2540 1.46 1 .60 
. 

(4) (2) 

Nagaland 3969 3851 2648 2556 1.49 1. 51 

Note : Figure in the bracket indicate ranking. 
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The educational wastage ratio of primary education 

system is more for urban schools as compared to that of rural schools 

schools for all the districts except Kohima, Moltokchung, Zunhe-

boto and Wokha. For these districts, the same is more for ru-

ral schools as compared to urban schools. 

When the data !or educational wastage ratio is arr­

anged in dec ending order, we find. the following ranking for 

both rural and urban schools. 

RURAl. URBAN 
--·Educational Educational 

Dlstricts wastage Rank Districts wastage 
ratio ratio Rank 

Wokha 1.75 
"' 

Wokha 1 .69 1 

Kohima 1 • fi9 2 Phek 1 .60 2 

Zunheboto 1 .47 3 Mon 1 .57 3 

PhP.k 1 .Lf6 '• Kohlmn 1. 56 '• 
Mon 1.45 5 Tuenae.ng 1 .50 5 

Mokokchung 1 .41 6 Mokokchung 1 .36 6 

Tuensang 1.3'7 7 Zunheboto 1 .34 7 

The above ranking shows that, the educational was­

tage ratio in the case of rural schools is highest for 

Wokha followed by Kohima, Zunh b t P} k M e o o 1e , on , 
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Mokokchung and least for Tuensang district. 

With respect to urban schools the ranking fur­

ther shows that the highest educational wastage ratio is 

found in Wokha district followed by Phek, Mon, Kohima Tue­

nsang, Mokokchung and +east for Zunheboto district. 

This indicate that Wokha district has the hig-

hest educational wastage ratio for both rural and urban 

schools while the least for rural schools is found in Tue­

nsang district and for urban school in Zunheboto district. 

Hence, it can be interpreted that Wokha distr­

ict contribute more to educational wastage for both rural 
and urban schools as compared to other districts, while 

the rural school in Tuensang and urban school in Zunheb­

oto contribute least to educational wastage. 

Part - II 

ANALYSIS AND INTERPRETATION OF THE EDUCATIONAL WASTAGE RAT-

IO (i/o Ratio) FOR WHOLE NAGALAND WITH RESPECT TO SEX, 

LOCATION AND TOTAL NAGALAND. 

On the basis of the data obtained from the flow 

chart, the educational wnstage ratio or 1/o ratio is calc­

ulated for whole Nagaland, wi tli respect to sex which is sh­

own in Table No. 5.22. 
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Showing educational wastage ratio (i/o ratio) tor Whole 

Nagaland with respect to sex, location and total 

Nagaland. -
Pupil input Pupil output Wastage ratio 

Nagaland years years (1/o ratio) 

<+> M N 

Male 3871 2600 1.49 

Female 3932 2532 1.51 

Rural 3969 2648 1.49 

JJrban 3851 2556 1.51 

Total 3900 2596 1.50 

Interpretation t Table NO. 5.22 reveals the position ot 

educati~~al wastage ratio tor Whole Nagaland with respect 

to a ex, school location and total Nagaland as tollows :-

(A) With respect to sex ' 

With respect to sex the educational wast­

age ratio in Nagaland is more tor female ( 1 • 51 ) as 

compared to male (1.49). 
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(B) With respect to looatiqn 1 

With respect to location the educational wastage 

ratio is more for urban schools (1. ;1 ) ·as compared to rural 

school (1.49). 

(B) With respect to total Nagaland s 

Table N0.5.22 reveals that the educational wasta­

ge rAtio (i/o ratio) for totAl N.a~tnlnnd 1,. 1.50. 

The above analysis indicates the following factsa-

(i) Educational wastage ratio (i/o ratio) is more for female 

as compared to mala. 

(ii)Educational wastage ratio is more for urban schools ae 

compared to rural. 

Thus,we find that females are contributing more to 

educational wastage with respect to location, urban school 

are contributing more to educational wastage. The educational 

wastago for all Nagaland (1/e 1.50) is also quite high Which 

indicates that there are huge educational wastage on the wh­

ole in NRgalMd. 

H~wever, analysis ot the data u1dicates that there 

is no much difference in the educational wastage ratio betw­

een male and female and rural and urbano Therefore, it can 

be taken as negligible educational wastage ratio is almost 

equal for both male and urban , rural and urban locatim o 
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5.4.3. 
AVERAGE NUMBER OF PUPIL YEARS SPENT PER SUCCESSFUL GRA-

DUATES. 

The average number or pupil years spent per suc­

cessful graduate provide a clear indication as to how much ti­

me on an average pupil takes to complete 4 years schooling. 

The average number of pupil years spent by per 

succeasful graduate is calculated by deviding the total num­

ber or pupil years actually spent (V) by the total number or 

successful graduates. 

Average • 

This is calculated for the different districts 

as well as !or whole Nagaland with respect to sex, school lo­
cation and for total Nagaland. 

Further, the analysis and interpretation ot the 

data ot the average number ot pupil years spent per succe­

ssful graduate is presented in two parts. 

Part I :- Analysis and interpretatJ.on of the data the 

average number or pupil ye~rs spent by per 

succeaa!ul graduates !or the dif~erent dist-

ricts with respect to sex and school locat-

ion. 
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Part II :- Analysis and interpretation of the data for 

the average number of pupil years spent in 

by per successful graduates for whole Nagaland 

with respect to sex, school location and total 

Nagaland. 

Part I 

ANALYSIS AND INTERPRE1.'ATION OF THE DATA FOR THE AVER-

AGE NUMBER OF PUPIL YEARS SPENT BY PER SUCCE$FUL GR­

ADUATE FOR THE DIFFERENT DISTRICTS WITH RESPECT TO SEX 

AND SCHOOL LOCATION. 

(A) !ith resRact to sex s 

on the basis o! the data obtained !rom the 

flow chart that is, total pupil years actually spent and 

total number of successful graduates, the average number 

of pupil years spent by per successful graduate is calc­

ulated for the different districts with respect to sex . 

which is shown in table NO. 5.23o 

Table NO. 5123 

Showing the average num~er or pupil years spent by per 

successful graduate for the different districts with res­

,Rect to sex, 
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Average No or Total pupil Total number 
!Years actually or sucees stul pupil year sp-

graduate ent by per sue-spent 
o~a.rul srad.uate 

Dtstricts 
(V) (U) Avg. -~ ! 

M F M F M F 

Kohima 3456 4038 516 657 f2JO 6{~1 
Mokokchung 4051 39~4 748 698 5(~~ 5(~~ 
Tuensang 3731 3520 667 597 5(§~ ~4~0 
Zunheboto 3922 3911 723 683 5.~~ 5(~~ (7_ 

Mon 44(]7 3966 754 634 5c~t 6(~~ 
Wokha 3"/25 4034 543 582 6(~~ 6ci1 r--
Phek 3788 4154 597 709 6di 5{~~ 
NRgahmd 3871 39,2 650 61tA 5.95 ,...,,.07 

Note s Figure in the bracket indicate ranking. 

Interpretation : Table NO. 5.23 reveals the position the 

average number of pupil years spent by per successful gradu­

ate !or the different district with respect to sex as fol­

lows s-

The average number of pupil years spent by per su­

ccessful graduate is more !or female as compared to male for 

all the districts except Kohima and Phek. 
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Where the same is more !or these two districts for male as 

compared to that or female. 

When the data for the average number o! pupil 

years spent by per succesful graduate is arranged is decendi­

ng order we finding the following ranking for both male and 

female. 

- -·--·-
MALE FEMALE 

Average number 'Average nu-
o£ pupil years mber of pu-

Districts spent per succ- Rank Districts pil' years Rank 
es!ul graduate spent per 

succesful 
graduate 

Wokha 6.86 1 Wokha 6.93 1 

Kohima 6.70 2 Mon 6.25 2 

Phek 6.34 3 Kohima 6.14 3 
Mon 5.84 4 Tuensang 5.90 4 

Tuensang 5.59 5 Phek 5.86 5 
Mokokchung 5.45 6 Zunheboto 5.72 6 
Zunheboto 5.42 [ 7 Mokokchung 5.65 7 

-··--~--~----------····-·- .. ···-

The above ranking shows that the average number or 

pupil years spent by per successful graduate is highest for male 

in Wokha district followed by Kohima, Phek, Mon, Tuensang, Mok­

okchung and least for Zunheboto district. 
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With respect to female the average pupil year sp­

ent by per successful graduate is highest for Wokha district 

followed by Mon, Kohima, Tuensang, Phek, Zunheboto and least 

for Mokokohung district. 

The nnalysiA ahown that the AVArngtt numbttr of pu­

pil year spent by per successful graduate is highest !or Wok­

ha district for both male and female while the least !or male 

is found in Zunheboto and female in Mokokchung districts. 

Hence, it can be interpreted that Wokha district 

contribute more to educational wastage in term of the aver­

age number of pupil years spent for both male and female,whi­

le male in Zunheboto and female in Mokokchung district contr­

ibute least to educational wastage as compared to male and 

female ot other districts. 

(B) With respect to school location 1 

On the basis of the data obtained from the 

flow chart i.e. total pupil years actually spent and 

total number of 

of pupil years 

lculated for the 

successful graduate, the average number 

spent by per suceesful graduate is cu­

different districts with respect to 

location which is shown in table NO. 5.24o 
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'fable NO, 5.24 

Showing the average number ot pupil years spent by per suc­

cessful graduates for the differ~~~ districts with resp­

ect to location. 

Total pupil years Total number Average number 
actually spent. of succes sf\Jl of pupil years 

graduate spent by per 
Districts succesa1'ul. gra-

duate 
v 

(V (U -u-
R u R u R u 

Kohima 4160 3500 606 559 6<~1 6(~~ 
Mokokc.hung 4038 3981 71' 732 'c~5 '<~j 
Tuensang 3501 3739 639 623 '(•8 6(00 

5) - 7) 

Zunheboto 3959 3891 673 '727 5<r5 'c?5 
Mon 4687 3774 810 599 5c~5 6(~~ 
Wokha 3796 4018 541 593 7(~~ 6cTI 
Phek 3798 4072 648 635 5l2~ 6,41 

(2) 

Nagaland 3969 3851 662 639 5.99 6.03 

Note I Figures in the bracket indicate ranking. 
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Interpretation : Table NO. 5.24 reveals the position of the 

average number of pupil years spent by per successful graduat­

es for the different districts with respect to school location 

as follows :-

The average number of pupil year spent by per 

successful graduate is more for urban schools as compared to 

rural schools for all the districts except Kohima, Mokokchung, 

Zunheboto and Wokhao 

When the data for the average number of pupil 

years spent by per successful graduate are arranged in decen-

ding order, wa find the toll owing ranking for both rural and 

urban schools. 

RURAL u R B AN 

Average number Average num-
of pupil year ber of pupil 

Districts spent per succ- Rank Districts year spent Rank 
essful graduate per success-

ful graduate 
-·---

Wokha 7o02 1 Wokha 6.77 1 

Kohima 6.77 2 Phek 6 ·'-*1 2 

Zunheboto 5.88 3 Mon 6.30 3 

Phek 5.f36 '• Kohirnn G.2G '~ 
Man 5.79 5 Tuensang 6.00 5 
Mokokchung 5o65 6 Mokokchung 5 ·'·4 6 

Tuensang 5.48 7 Zunheboto 5.35 7 



The above ranking shows that the average number of 

pupil years spent by per successful graduate is highest for 

rural schools in Wokha district followed by Kohima,Zunheboto, 

Pehk, Man, Mokokchung and least !or Tuensang district. 

With respect to urban schools the same is highest 

for Wokha districts followed by Phek, Mon, Kohima, Tuensang, 

Mokokchung and least to Zunheboto district. 

The analysis shows that Wokha district has the hig­

hest average number of pupil year spent by per successful gr­

aduate for both rural and urban schools as compqred to other 

districts, while, the least for rural schools is round in Tue­

nsang district and urban schools in Zunheboto district. 

Hence, it can be interpreted that rural schools in 

Tuensang district and urban school in Zunheboto are doing bet­

ter as compared to rural and urban schools o~ other districts. 

While, Wokha district contribute more to educational wastage 

!or both rural and urban schools, 

Part II 

ANALYSIS AND INTERPRETATION OF THE DATA FOR THE AVERAGE NUM­

BER OF PUPIL YEARS SPENT BY PER SUCCESSFUL GRADUA1'ES FOR WH­

OLE NAGALAND WITH RESPECT_!O SEX LOCATION, AND TOTAL NAGALAND 

On the basis of the data obtained from the flow ch­

art i.e total pupil years actually sp~1t, and total number of 

successful graduates, the average number of pupil years spent 
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by por suooea,!ul grndunte ;to onloulated for the whole Naga­

land with respect to sex, location and total Nagaland, which 

is shown in Table NOn 5.25. 

Table NO. 5,25 

Showing the average number of pupil years spent by per succe­

ssful graduates !'or whole Nagaland with respec·t to sex, loca­

tion and total. . .Nagaland. 

Total pupil Total number or Average number of 
years actually successful pupil years spent 

Nagaland spent. graduates. per successful 
graduates 

(V) (U) <-tr-> 

Male 3871 650 5.95 

Female 3932 640 6.07 

Rural 3969 662 5.99 

Urban 3851 639 6.03 

Total 
Nag a land 3900 649 6.00 

Interpretation : 

Table NO. 5,25 reveals the position of the average 

number or pupil years spent by per successful graduates with 

respect to sex, location and as a ~lole as follows : 
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(A) With respect to sex : The above table reveals that the 

average number o! pupil years spent by per successful 

graduate is more for Female (6.07 years) as compared to 

that of Male (5.95 years). 

(B) With respect to location : Table NO. 5o25 also reveals 

the position of the average number or pupil years spent 

by per successful graduate is more for Urban schools( 6. 

03 years) as compared to that of Rural schools ( 5. 99 

years). 

(C) With respect to total Nagaland 1 The study of Table 

NO. 5.25 reveals that the average number or pupil years 

spent by per successful graduate for total Nagaland is 

!ound to be 6 years. 

The above analysis indicates the following 

!acts :-

(1) Average number of pupil years spent by per successful 

graduate is more for female as compared to male. 

(2) The same is also more for urban as compared to rural 

schools. 

Thus, we found that females are spending 

more time to graduate as compared to males Which also 

indicate that they are contributing more to educatio-

al wastage. With respect to location, urban schools 

·lire contributing more to educational wastage 1n the 

form of spending more years to gradunt@ than tho 

rural schools. 
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R•tent1on/Surv1val rat• 

The retention rate or survival rate indicates the 

holding power of the system of primary education. With the 

help of the flow chart, retention rate was determined for gr­

ade II, III and IV for the different districts and for whole 

Nagaland with respect to sex, location. 

Further, the analysis and interpretation of the 

data ror this section is present 1n two parts. 

Part I • • Analysis and interpretation of the data of Reten­

tion/Survival rata £or the different districts 

with respect to sex and school location. 

Part II : Analysis and interpretation of the data of reten­

tion/survival rate for whole Nagaland with resp­

ect to sex, school location and total Nagaland. 

Part I 

ANALYSIS AND INTERPRETATION OF THE DATA FOR RETENTION/SUR­

VIVAL RATE FOR THE DIFFERENT DISTRICTS WITH RESPECT TO SEX, 

AND SCHOOL LOCATION. 

(A) With respect to sex : 

On the basis of the flow charts so constructed, 

the retention rate for grade II, III and IV are determined 

ror the different districts with respect to sex and school 

location as shown in table NO. 5.26 
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Table NO. 5,26 

snowing the reten tioo rate for grade II, III and IV, tor the 

different districts with respect to sex~ 

Retention rate in percenta_ge "or 

District Grade II Grade III Grade IV 

M - F M F M F 

Kohima 78.2 92o0 67.1 76,2 51.6 65o1 (6) (3) (6) (2) (7) (4 

MokokohWlg 86.0 88.2 80o8 74.6 74.8 69.8 
(5) (4) (2) (4) (2) (2) 

Tuensang e6.e ao.a 76.0 68.5 66,8 5~61 (4) (6) (4) (7 (4) 

Zunheboto 93.~ 87.5 80,4 7,.1 72.4 68,, 
(2 (5 (3) (3) (3) (3) 

Mon 92.8 87.5 81 •5 73.5 75.4 63 olt 
(3) (5 (1 (6 (1) (5) 

Wokha 73.6 93.0 65.4 74.0 54.3 58.~ 
(7) (1) (7) (5) (6) (7) 

Phek 94.1 92.3 74.2 85,1 59o6 70.~ (1) (2) (5) (1) (5) (1 

NagRlond. 66.7 ee.6 75.2 75.4 65.0 65.~ 

Interpretation : Table NO. 5.26 reveals the position or ret­

ention rate for grade II, III and IV !or the different dist­

ricts with respect to sex as !ollows ,_ 
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(a) For grade II , the analysis of the data reveal that 

the retention rate is more for ,female as compared~ to male 

in all the districts except .Tuensang, 1'Zuhh~bo'to, Mon and Phek. 

For these .four districts the retention rate is more for 

. .male as eompared to female. 

The data:· of retention rate when arrange in dece-

nding order, we find the following ranking for both male 

and feMale. 

Male Female 

Districts Retention Retention 
rate Rank Districts rate Rank 

Phek 94.1 1 Wokha I 93.0 1 

Zunheboto 93.5 2 Phek 92.3 2 

Mon 92.8 3 Kohima 92.0 3 

Xuensang 86.8 L+ Mokokchung 88.2 4 

Mokokchung 86.0 5 Zunheboto 87o5 5 

Kohin1a 78.2 6 Mon 87.5 6 

Wokha 73.6 7 Tuensang ao.a 7 

The above ranking shows that the retention rate 

for male is highest for Phek district followed by Zunheboto, 

Mon, Tuensang, Mokokchung, Kohima and the least retention ra­

te being Wokha. 



The ranking further shows that retention rate tor 

female it hiOhfttt for WQkha distrlct followttc:l hy Phe!tk, Kohim~~t, 

Mokokchung, Zunheboto, Mon and Tuensang being the least. 

The analysis of the data shows that retention rate 

is more for female as-:compared to male in all the districts ex­

cept in Tuensang·,z~nheboto, Mon and Phek districts. For these 

districts retention rate is more for male as compared to female. 

Further, the highest retention rate for male is found in Phek 

district and female ~n Wokha district, While,.the least retent­

ion rate .for male is found in Wokha and female in Tuensang dis-

trict. 

Thus, it can be interpreted that males in Wokha • 

and females in Tuensang district contribute more to educational 
._ 

wastage in the state as compared to males and females of other 

districts. Hence special attention should be given to these two 

districts. Further males in Phek district and females in Wokha 

district are doing better as compared to male and female of ot­

her districts. 

(b) For grade III , tbe analysla of the data reveals that ret­

ention rate is more for female for all the districts except 

Mokokchvng, Tuensang,and Mon. For these districts retention ra­

te is more for mal•• 

The retention rate when arranged in decending ord­

er we find the following ranking for both male. and female. 
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Grade III 

Male Female 

Districts Retention Retention 
rate Rank Districts rate Rank 

Mon 81 .5 1 Phok 8,.1 1 

Mokokchung ao.a 2 Kohima 76.2 2 

ZunhebC~to 80.4 3 Zl.Ulheboto 75.1 3 

Tuensang 76.0 4 Mokokchung 74.6 4 

Phek 74.2 5 Wokha 74.0 5 

Kohima 67.1 6 Mon 73.9 6 

Wokha 65.4 7 Tuensang 68.9 7 

The above ranking shows that the retention rate 

for male is highest in Man district !ol~owed Mokokchung,Zu­

nheboto, Tuensang, Phek, Kohima and ths least retention rate 

found in Wokha district. 

With respect to female the ranking .further shows 

that the highest retention rate is !'ound 1n Phctk dis·trict ro­

llowed by Kohim'i, Zunheboto, Kokokchung, Wokha, Mon and the 

least by Tuensang district. 

The analysis indlcate that males in Mon district 

and females 1n Phek district has the highest rate of reten­

tion. While males in Wokha district and female in Tunnsnng 

district has the lowest retention x~te. 
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Thus, it can be interpreted that males in Wokha 

district and females in Tuensang district contribute more 

to educational wastage9 While males in Mon district and 

females in Phek distr.ict. nro doing better as compared to ma­

les and females of other districts. 

(c) For grade IV , the analysis of the data reveals that 

retention rate is more for female as compa'red to male for 

all the districts except ·Mokokchung, Tuensang, Zunheboto 

and Mon distric~s. For the~e dist~icts, -the retention rate 

is more for male as compared to male. 

The retention rate when arranged in decending or­

der we £ind the following rank £or both male and femaleo 

---- ---
Male Female 

Retention Retention 
Districts rate Rank Dis'tricts rate Rank 

Mon 75.4 1 Phek 70.9 1 

Mokokchung 74.8 2 Mokokchtmg 69.8 2 

Zunheboto 72.4 3 Zunheboto 68.3 3 

Tuensang 66.8 4 Kohima 65.7 4 

Phek 59.6 5 Mon 63.4 5 

Wokha 59.3 6 Tuensang 59~7 6 

Kohima 51 .6 7 Wokha 58.2 7 
- ·--~ 
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The above ranking shows that the highest retent­

ion rate for male is found in Mon district followed by 

Mokokchung, Zunheboto, Tuensang, Phek, Wokha while the least 

is from Kohima district. 

With respect to female the highest retention ra­

te is found in Phek district followed by Mokokchung, Zunheb­

oto, Kohima, Mon, Tuensang and the least being Wokha district. 

The analysis indicate that the retention rate for 

male is highest in Mon district, and female in Phek district 

while1 the least retention rate for male is found in Kohima 

district and female in Wokha district. 

Thus, it can be interpreted that males in Kohima 

district and !~male in Wokha district are contributing more 

to educational wastage. While male in Mon district and fem­

ales in Phek district are doing much better as compared to 

other districts. 

(B) With respect to school location ; 

en the basis of the flow chart constructed, tha 

retention rate or survival rate is calculated for grade II, 

III and IV for different district with respect to school loc­

ation which is ShO~l in table NO. 5.27o 

!!ble NO. 5.21 

Showing the retention rate for arade II, III and IV for diff­

erent district with resEect to school location~ 
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Retention rate in percentage tor 

Districts Grade IL Grade III Grade IV 
R u n u R u 

Kohima 90 •. 3 81 .o 71.5 70.6 60.6 56.6 
(3) (7) (6) (7) 

Mokokchung 84o3 90.2 77.5 77.9 71.5 73.2 
( 5) (4) (2 (1) 

Tuensang 83.8 83.1 69.2 75.3 63.~ 62.4 
(6) (6 (5 (4) 

-
Zunheboto 87.5 93.1 73.2 82.9 67.4 72.1 

(4 (1) (') (2 

Mon 92.8 ae.o 87.2 70.2 81.0 58o~ 
(2) (5) (1 ) {6 

Wokha 78.4 91 .a 64.2 77.6 54.1 59.3 
(7) (3) (7) (5) 

Phek 94.} 92)1 82.6 74.7 64.} 63.~ 
(1 (2 (4 (3 

Nagaland 87.5 88.,6 71~.6 75.7 66.2 64.3 -
InterPretation : Table NO. 5.27 reveals the position of ret­

ention/ survival rate for grAd• II, III rmd IV with ronpGot 

to school location as follows :-

(a) For grade II, the analysis o! table NO. 5o27 reveals 

that the retention rate for urban schools is mor~ for all the 

districts as compared to rural schools except Kohima, Tuensang 

Mon and Phek. For these four : districts the retention rate 

for rural school is more as compared to that of urban schools. 
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The retention rate when arranged in decending 

order, we finding the following ranking for both rural and 

urban schools as follows s-

Grade II 

-
Rural Urban 

- -
Districts Retention Retention 

rate Rank Districts rate Rank 

Phek 94.9 1 Zunheboto 93.1 1 

Mon 92.8 2 Phek 92o 1 2 

Kohima 90.3 3 Wokha 91.8 3 

Zunheboto 87.0 4 Mokokchung 90.2 4 

Mokokchung 8l ... 3 5 Mon aa.o 5 

Tuensang 83.8 6 Tuensang 83.7 6 

I 
l!okha 78.4 7 Kohima 81 .o 7 

The above ranking shows that retention rate for 

rura.l school is highest for Phek district, followed by Mon, 

Kohima, ~unheboto, Mokoltchung, Tuensang while the least ret­

ention rate is found in Wokha district. 

With respect to urban schools the highest rete­

ntion rate is found in Zunheboto district followed by Phek, 

v!okha, Mokolcchung, Mon, Tuensang while the least retention, 

rate is found in Kohima districto 
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The analysis fUrther shows that retention rate 

for rural school is _highest for Phek district and urban 

school in Zunheboto district, while the least retBntion 

rate for rural school ls found in Woltha and urban school 

in Kohimao 

This indicate that rural school in Phek and 

urban gchool in Zunheboto are doing better as compared 

to rural and urban schools of other districts. While rur-

al schools in Wokha and urban in Kohima are contributing 

more to educational wastage. 

{b) For grade III, table N0.5.27 reveals that the ret-

ention rate for tUrban schools is more for all the dist-

ricts except Kohima, Mon and Pf)ek aistficts •· 

For districts retention rate for rurAl schools 

is more as compared to ·urban school. When ·the retention 

rate are arranged in <.lecend.1ng order, we find the follo­

wing ranking for both rural and urban schools. 

Grade III 

Rural Urban 

Districts Retention Retention 
rate !!~nk Districts rate Rank 

Mon 81 .. 5 1 Phek 85 .. 1 1 

Mokokchung 80.8 2 Kohima 76~2 2 
Zunheboto 80o4 3 Zunheboto 75.1 3 
Tuensang 76,.0 4 Mokokchung 74.6 4 
Phek 7L•.2 5 Wolma 74.0 5 
Kohima 67.1 6 Mon 73o9 6 
Wol-<".ha 65.4 7 ·ruensnng 68.9 7 
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The above ranking shows that the retent~on·rate 
tor rural schools 1a round h1sheat tor Man district ~ollowed 

by Mokokchung 1 Zunheboto 1 Tuensang, Phek 1 Kohima and the least 

being Wokha district. 

With respect to urban location the highest ret­

ention rate is found in Phek district followed by Kohima, Zun­

heboto, Mokokch111g, Wokha, Mon and the least being Tuensang. 

The analysis indicate that the highest renten­

tion rate tor rural •ohool ia tound in Mon dia~riot and tor 

rural aohool ia found in Mon district and tor Urban school in 

Phek diatr1ot. While the lowest retention rate tor rural sch­

ool is round in Wokha district and tor urban school in Tuensang 

district. 

Hen~e, it can be interpreted that rural school 

in Mon and urban school in Phek are more efficient as compared 

to rural and urban schools or other distrie·t, while rural sch-

ool in Wokha and urban schools in Tuensang district are contri­

buting more to educational wastage. 

(d) For grade IV , the table No.5.27 .reveals that the retent­

ion rate ~ grade I'V is more for ll'ural ,qchools as compared to 

that of u-rban·. schools for all the districts except Mokokchung, 

zu.nhe-boto anH \Yokha. _.For these three districts retention rate 

is more for urban schools as compared to thft or rural schools. 
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The data or retention rate ror grade IV when 

arranged in dec ending order 1 we tind the following ranking 

for both rural nnd urban schools. 

Grade IV 

Rural Urban 

Districts Retention Retention 
rate Rank Districts rate Rank 

Mon 81.0 1 Mokokchtmg 73.2 1 

Mokokehung 71.5 2 Zunheboto 72.7 2 

Zunheboto 67.4 3 Phek 63.5 ., 
Phek 64.7 4 Tuensang 62.4 4 

Tuensang 63.9 ' Wokha 59.3 5 

Kohima 60.6 6 Mon 58.9 6 

Wokha 54.1 7 Kohima 56oi6 7 

The above ranking shows that the retention rate 

for grade IV for rural school is highest for Mon district toll­

owed by Mokokchung, Zunheboto, Phek, Tuensang, Kohima and le­

ast tor Wokha distriet. 

With reapect to urban achoole retention rate is 

highest tor Mokokchung district followed by Zunheboto, Phek, 

Tuensang, Wokha, Mon and the least being Kohima district. 
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The above analysis indicate that the highest 

retention rate in grade IV ror rural schools is round in Mon 

district and urban school in Mokokchung district, while the 

least tor rural school is found in Wokha district and for ur­

ban school in Kohirna district. 

Thus, it can be mterpreted . that rural sch­

ools in Mon district and urban schoolsin Mokokchung district 

are more efficient as compared to rural and urban schools or 

other districts, While rural schools in Wokha and urban scho­

ols 1n Kohima are contributing more to educational wastage. 

Part II 

ANALYSIS AtiD INTERPRETATION OF THE DATA OF RETENTIC!f/SURV­

r£AL RATE FOR WHOLE NAGALAN[l WITH RESPECT TO SEX, SCHOOL 

LOCATictl AND FOR TOTAL NAGALAND, 

On the basis or the flow chart so construc­

ted the retention rate for grade II, III and IV are calcu­

lated for Whole Nagal~ld with respect to sex, school locat­

ion and total Nagaland, Which is shown in table No. 5,28. 

Table NO, 5,28 

Showing the retention rate !or grade II, III and IV ror who­

le Naealand with respect to sex, school location and total 

Nagalandt-
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Table NO, 5,28 

Retention rate Retention rate Retention rate 
Nagaland tor grade II tor grade III tor grade IV 

in percentage in percentage in percentage 

Male e6.7 75.2 65.0 

Female 88.6 75.4 65.2 

Rural r 87.5 74.6 66.2 

Urban 88.6 75.7 64.3 

Nagaland 87.0 75.3 64.9 as a whole 

Interpre·cation s 

Table NO. 5o28 reveals the position or retention 

rate or survival rate !or grade II, III and IV, with respect 

to sex, location and total Nagaland. 

(A) With respect to sex 1 Table NO. 5.28 reveals the posit­

ion or the retention rate for grade II,III and ~V with resp­

ect to sex in Nagaland as follows : 

(a) The Table reveals that the retention rate for grade II is 

round more tor female (88.6 percent). as compared to male (86 •. 

7 percent). 

(b) With respect to grade Ill, the retention rate is found more 

in the case or female (75.4 percent) as compared to that of 

male (75.2 percent) o 
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(c) Further, the retention rate for grade IV is found more 

for female (65.2· percent) as compared to that of male (65.0 

percent). 

The analysis indicate that, the retention rate for 

all the grade ( 1. e, grade II, III, and IV ) is foWld . · more 

in the case of female. Therefore, it can be interpreted that 

retention rate for female is more as compared to that of male. 

However, it is also found that, the differences of 

retention rate among the grades .for ma.le: and female is not 

much and are almost negligible, hence, they can also be treated 

as equal. 

(B). With respect to locatiou : 

Table NO. 5.28 shows the position of retention rate 

!or grade II, III and IV with respect to school loeation as 

follows :-

(a) The table revealed that, the retention rate for grade II 

is found more for urban schools (88.6 percent) as compared to 

rural schools ( 87·. 5 percen:t ). 

(b) With respect to grade III, the retention rate is found 

more in urban schools (75.7 p~rcent~ as compared to that or 
rural schools (74,6 percent). 
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(c) Further, the retention rate !or grade IV is round 

more for rural schools (66.2 percent) as compared to 

that or urban schools, ( 6l~o3 percent)~ 

The analysis indicate that the retention 

rate or all the grades are round more !or urban schools 

except in grade IV where retention rate for rural scho­

ol is more. 

Therefore, it can be interpreted that rete­

ntion rate !or urban schools is more as. compared to that 

of rural schools with some exceptions. 

(C) Utb respect to total Nagaland I 

Table NO.5. 28 revealed the position or rete-

ntion rate for grade II, III and IV for tlagaland as a 

whole as £ollows s-

(a) The retention rate £or total Nagaland in grade II is 

found to be 87 percent. 

(b) The retention rate for grade III for total Nagaland is 

found to be 75.3 percent. 

(c) The retention rate for grade IV for total Nagaland is 

found to be 64.9 percent. 

The study reveals that the holding power of 

primary school system decreases as they proceeds to hig-

hor grnd•a. 
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5. 5 5 E C T I 0 N- V. 

ANALYSIS AND INTERPRETATION OF DATA WITH REGARD TO THE 

CAUSES 0;::' EDUCATIOtJAL WAST~Q..fi. 

To find out the causes of educational wastage (i.e, 

dropout and failure) data was collected through ' Teacher's In­

ventory' from primary school teachers, headmasters, sub-insp­

ector of schools and teacher educators. The data was collec­

ted from 170 respondents. The responses were obtained on three 

point scale with the following score values. 

(i) Not at all - 0 

(ii) To some extent - 1 

(iii) To a great extent - 2 

The number of responses for each scale and · their 

percentage value were calculated. Further, score value, sign-

ificance value in percentage and rank value for each 

was computed. 

cause 

For the sake of convinience, the 'teacher invento-

ry' was divided into five parts and so, the interpretation wa~ 

also done in five partso 

Part I : Causes related to economic factorso 

Part II : Causes related to educational practice. 

Part III : Causes related to educational management •. 

Part IV : Causes related to poor and unattractive holding 

power of the school. 

Part V : Causes related to social factors. 

Part VI Comparative study of the causal factors. 
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Part I t ~AUSES RELATED TO ECONOMIC FACTORS. 

This part contains three items. Table NO. 5.29 

shows the number of responses, their percentage value, score 

value, significance value and ranking of the responses with 

r~gard to the causes related to economic factors. 

Table NO. 5. 29 

Showing t~espons~s, their percentage value, score value, si­

gnificance value and ranking of the responses with regard tq 

the causes rel~ted to economic factors. 

Responses and their 

Causes related to percentage value Score Signi- Rank 
economic factors value fieance value 

Not at To some To a value 
all extent great 

extent 
1. Inability of the 

16 100 54 parents to meet the 
expenditure on the 208 61 .17 2 
education of their ( 9.41 ) (58.82) (31.76)' 
children. 

2. Parents wants 
their children to 43 66 61 
supplement the fami- 188 55.29 3 
ly income through (25.30) (38.82) (35.88~ 
seeking jobs. 

3. Pltrenl d rHHtd til~ 
help of their chil- 24 '79 67 
dren in their fami- 213 62.64 1 
ly and in their oc- (14.11) {46.47) (39.41: 
cupation. -

1,. 182 83 245 609 179.61 
T o t a 1 (48.87) ( 144. 09) 1J 07 .65) 

Average percentage 16.29 48.03 35o68 - 59.89 value 
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Int~rpretation: 

1. Table NO. 5.29 reveals that the cause which is most res­

ponsible for dropout and failure with regard to economic fac­

tor is, 'parents need the help of their children in their fa­

mily and in their occupation'. This has a significance value 

of 62.64 percent. 

It indicates that parents keep their children bu­

sy in their family and in their occupation and that they do­

not get time for their study at home due to engagement in 

such ac~ivities. 

2. The next important cause in order of sinificance was 'in­

ability of parents to meet the expenditure of the education 

of their children'. The significance value for this is 61.17 

percent. 

It appears that most of the parents are poor and 

cannot afford to meet the expenditures on the education of 

their children like, buying text books, school uniforms etc. 

When these basic needs are not provided, the child failed or 

tend to dropout from school. 

3. The third important economic cause for educational wast­

age in order of significance was that, 'parents wants their 

children to supplement the family's income through seeking 

jobs'. The significance value for this factor being 55.29 pe­

rcent. 

It indicates that due to poverty of the parents, 

they want their children to help them in meeting the expend­

iture of the family. It can also be interpreted here that, 
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parents do not realised the need of education for their chi­

ldren and so, instead,ot sending them to school, they are 

held back to assist the family when they reached a workable 

age. 

All the causes enumerated under economic factor 

is highly responsible for educational wastage in Nagaland. 

The average percentage value for this being 59.89 percent. 

Part II : CAUSES RELATED TO EDUCATIONAL PRACTICE. 

This part contains 12 items. Table NO. 5.30 shows 

the number. of responses given by the respondents, their per­

centage value, score value, significance value and the rank 

value with regard to the causes related to educational prac­

tice. 

Table NO. 5o30 

Showing responses, their percentage value, score value, signi­
ficance value and ranking or the responses with regard to the 
causes related to educational practice. 

Responses and their 

Causes related to percentage value .;Score Signi- Rank 

educational practice To a 
.;value ficance value 

Not at To some value great 
. all extent. extent 

1 • Irregularity in 17 90 63 216 63.52 
school atten~ance. ( 1 0. 00 (52.94) (37.06) 

1 

2o Pupils inability 40 77 53 183 53.82 4 
to understand the (23.53) (45.29) (31.18) 
subject .. 

--
3. Lack of interest/ 52 68 70 
enthusiasm on the 208 61 . 17 2 
part of the students ( 18. 82) (40.00) (41.17) 
_,___ 



Responses and their 

percentage value. 
: Causes related to 

educationai prac­
tice. · 

~----~-------.---~-;Score 
value 

4. Lack of individ­
ual attention by the 
teachers because of 
high enrolment. 

5. Heavy workload 
for children in 
school. 

6, Difficulty in 
following the tea­
chers language and 
pronunciation. 

7. Fear from school 

B. Lack of suitable 
curricullum as per 
the pupils needs •. 

9o Ineffective tea­
ching methods. 

Not at To some To a 
all extent great 

extent 

62 53 55 

(36.47)(31.18) (32.35) 

105 42 23 

( 61 .76) ( 24. 71 ) ( 1 3. 53) 

84 66 20 

(49.41) (38.82) (11.76) 

120 40 1 0 
~0.58) (23.53) (5.88) 

41 85 44 

(24o12)(50.00) ~5.88) 

44 71 55 

(25.88) (41.76) (32 .. '35) 

10. Wrong system 
examination. 

of 84 48 38 
(49.35) (28.24) (~.36) 

163 

88 

106 

60 

173 

1 81 

124 

t
11.-hinriompjetetnciehsi ~ 47 _ ae 3~ 1 ~ 8 eac ers .n P.ac ng ;:~ 
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Signi-· Tlank 
ficance value 
value 

47.94 7 

25.38 11 

31 .17 10 

17.67 12 

6 

53.23 5 

10 

46.47 
' the Contento (27.65) (51.76) (20.59) 
' -----~~-~----~----~----~ ' 12, Poor economic 

achievement. 
35 I 79 56 

(2 0 • 59 ) ( 4 6 0 4 7 ) ( 3 2 • 9 4) 
56.17 191 3 

i 
I 

1 13. T o t a 1 711 807 522 
~18.4 6) (474.47) (307.05) 1851" 544.36 

Average value in 
percentage. 34.87 39.55 25.58 154.25 45.36 
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~ 

Jnterpretation: 

1~ Table NO. 5.3.0 reveals that the causes related to educa-

.. tiona! practice is significantly responsible for the child's 

dropping out and failure in school. Its significance value 

being 45.36 percent. 
2. The table above also reveals that, the most important ca-

use related to educational practice is 'irregularity in sc­

hool attend~nce', which has a significance value of 63.52 pe­

rcent securing 52.94 percent 'to some extent' and 37.06 to a 

great extent. 

It is due to the fact that economically poor pa-

rents need the help of their children, e~pecially looking 

after their younger brothers and sisters, while, their pare­

nts go to work. Sometimes, they are also engaged in the occ­

upation of their parents and so, they become irregular in the 

school, which lat~r on leads the child to dropout from scho­

ol or fail in the class. 

3a The second important cause revealed in the Table above is 

'lack of interest, enthusiasm on the part of the students'. 

The significance value for this cause being 61.17 percent, 

with 40 percent responses 'to some extent' and 41.17 percent 

responses 'to a great ~xtent•.· 

It seems that due to irregularity of the stude-
\ 

nt in the class the child's arrear of works go on accumulat~ 

ing until! he finds himself unable to cl~ar this.backlog of 

work. H~nce, he lost his interest and enthusiasm, as he cou­

ld not cope with the lesson. Later on, this lead him to dro-
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or fail in his classo 

4o The nekt important cause related to educational practice 

is 'poor academic achievement'o The significance value being 

56.17 with 46o47 percent responses 'to.some extent' and 32.94 

percent 'to a great extent'. 

It may be due to lack of interest and enthusiasm 

for study on the part of the child as well as, lack of study 

habits and guidance at home the child becomes •cademically 

pooro 

5. The next important cause related to educational ·practice 

revealed in the Table above is 'inability to understand the 

subject'o The significance value being 53.82 percent with a 

score ~f 45.29 percent' 'to some extent' and 31.18 percent 

'to a great extent'. 

It may be due to defective currlcullum that is, 
. 

curricullum not according to the needs and interests of the 

child. Most of the children could not understand the subject 

as it was not relevant with their life situation. It can also 

be interpreted here that ineffective mett1od of teaching the 

subject may also result in the inability to understand the 

subject which later on leads to educational wastageo 

~. ~e next important cause for educational wastage is 'Inef­

fective teaching methods'o The significance value for this is 

· 53o23 percent 9 with 41o76 percent r~sponses 'to some extent' 

and 32o35 percent 'to a great extent'. 

It may be due to the fact that most of the Prima-

ry·school teacher~ are unqualified and untrained, and so, th-
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~ix method of teaching the subject is ineffective, unmotivat­

ing and dull which is significantly contributing to student's 

failure and dropouts. 

7. Anotl1er important cause for educational wastage related to 

educational practice were 'lack -of suitable curriculum as per 

the pupils' needs, lack of indlv1du6l attention by the teach­

ers because of high envolment, incompetency of teachers in 

teaching the contento Their significance value being 50. 88 

percent, 47o94 percent and 46.47 percent respectively. 

It seems that due to lack of suitable curricul-

lum, that is, curricullum not according to the needs, intere-

st and relevancy with the life situation of the children. Mo-

st of the student dropout from school as they lose interest in 

studi~s. Moreover, individual attention is not given- to the 

chi:ldrun who need opecial attention due to high enrolment. Th­

is may also be an important cause of failure or dropping out 

from school. 

So The other causes for dropout and failure related to educa­

tional ~ractice were 'wrong system of examination', 'difficu­

lty in following tho teochore l.Dngun.qe and pronuncit~tlon', 'llo­

avy workload for children in school', and fear from school'o 

Their significance value being 36o47 percent 31.17 

25.38 percent and 17o64 percent respectively. 

percent 

Thus, the causes related to educational practice 
( 

are found to be highly responsible for educational wastage in 

primary· schools of Nagalando 
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Part III. CAUSES RELATED TO EDUCATIONAL MANAGEMENT : 

This part contains 12 items. Table N0.5.31 shows 

the number of responses qlven by the respondent, their perce-

ntage value, score value, significance value and rank value 

of the responses with regard to educational managemento 

Showing the responses, their percentage value, score 

significance value and ranking of the responses with 

value, 

reaard 

to the causes related to educati~~al managemento 

,-------------------~---------------------------~~---------~ Responses and their 

Causess related to 
educational manag-

··· 

percentage value Si 
r------,,.----~~---1 Score gn- Rank 
Not at To some To a value ific- vAlue 

11 xt t grea't ance ement. a e en extent 'ta1ue 
~. Admitting student 
~hroughout the year. 1 51 44.41 9 

2. Lack of adequate 
teaching aids 

13 68 91 
(6.47) (40.00) (53.53) 250 73.52 

~. t,ack of teachers 
instructional hand 
!book 

36 69 65 
(21.18) (40.59) (38.24) 199 58.52 

4o Lack of edl. facil- 38 ities for further stu- ( 22 •35 ) 
~ies 

5.3 79 
(31.18) (46.47) 211 62.05 

5. Rigidity in school 95 44 31 
timings (55.88) (25.88) (18.24) 106 [31 .17 

1 

4 

2 

11 

-----------------------+------·--~-- ----T--~---;-----~----~--~ 6. Lack of qualified 55 50 1>5 
teachers (32.35) (29.41) (38.23) 180 52.94 7 
~--------------~~~~--~--~~--~----+-----~~--~----~------
7. Absence of variety 68 48 54 , 
of teaching (39.95) (28.24) (32.37) 45.88 8 
t----:-------~-.,.----t------~---- .. __ . ··--4-----l----
8. Inef.fective method 40 66 r-64 -----· 
of supervision and in- (23.53) (38.82) (37.65). 194 
spection in school 

57.05 6 

--------'-----·--•------L----!..__ ___ j __ ___: ____ , 
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Respons~R and their 
' Ct\UI1ol.!'lc rnlotnd ·to pet~entage value Score Sign- Rank 

educational manag- 1--·---..-- value ific-
Not at T To a value 

ement. all 
o some great ance 

extent extent value 
9. Age heterogeneity 65 71 34 
of pupils in the cla- {38. 21~) (41.76) (20.00) 139 40.88 10 
ss. 

~ o. Lack o! school at 102 41 27 
twalkabla distance (60.00) ( 24.12) (15.88) 95 27.94 12 

11. Lack of orentati- 38 . 62 70 
on and refresher cou- ( 22 .36) (36.47) ( 41 .18) 202 59.41 3 
rses for teachers -
12. Lack of faciliti-
es for undergoing in- 40 63 67 
service teacher trai- (23. 53) (37 .06) (39.41) 197 57.94 4 
ning course ---

T o t a 1 659 686' 697 2080 ~11. 71 

Average value in per- 54.92 57 016 58.08 ~73~8 50.97 
centage 

Interpretation : 

1 • The study of table NO. 5.31 • reveals that the causes releted 

to educational management was very much responsible for educa­

tional wastage in primary school. This-has a significance value 

of 50.97 percent to its credit with 57.16 percent responses •to 

some ·extent' and 58.68 percent 'to a grea-:t extont'. 

2. The most important cause among the causes related to educa-

tional· mrinagement wns 'lnok adequate taAohing aids. It hos a 

signifant value of 73.52 with a score of 40 percent ito some ex­

tent' and 53.53 percent 'to a great extent'. 



It seems that Govt~ does not provide sufficient 

teaching aids, to the primary schools, and the limited teach­

ing al.ds available, are not effectively used. Hence teaching 

becomes monotonous and tmattractive to the student which. may 
' ' 

also result in dropout and failure. 

3. The next important cause was lack of educational facilities 

for further studies of the students. This has a significant va­

lue of 62.05 percent. 

It appears that in most of the villages, middle 

schools and High school are not attached·. Therefore, poor par­

ents cannot afford to send their children to outside their vi-

llage for further studies of their children which may also re­

sults in educational wastage. 

4o The next important causes related to educational manageme­

nt was 'lack of orientation and refresher courses for teacher-

s' , le.ck of instructional handbo~k for teachers, lack of faci­

lities for undergoing inservice teacher training. Their signi­

ficance value being 59.41 percent, 58.52 percent, 57.94 perce­

nt respectivelyo 

It indicates that most of the teachers do not get 

the facilities or avail the chance to attend the orientation 

and refresher ~ourses as well as inservice teacher training, as 
.~ 

a result.o! which they are not exposed to the latest techniques 

ot teaching which may adversely effect the childs learnin~ as 

the teaching becomes m1attractive and unmotivating. Hence, it 

losses the holding power the child and lead to failure or dro-

pping out from school. 
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It may also be due to lack of instructional handb­

ook t mots·t or 'tl1~ tetiOhtH'iS do not know how. to go about w1 th th­

eit lessons, which leads to uninteresting dull teaching. This 

may also be an important cause of dropout and failure. 

5.. The other important ca.usea related to educational managem-

ent accordj~g to the order of significance were 'ineffective 

method of supervision and illspection in schools', 'lack of qu­

alified teachers', 'absence of variety of teacring', 'admitti-

ng students throughout the year', 'Rigidity in school, timing' 

and 'lack of school at 'ffalkable distance. Their . · signi!icance 

value being 57.05 percent, 52.94 percent, 45.88 percent, 44.41 

percent, 31 .17 percent and 27. 94· percent respectively. 

It appears that timely supervision and inspection 

on the part of ·the administration are neglected, as a result 

of which te~chers become less sincere in their work, which also 
. . 

contribute much to educational wastage. In short all the above 

c·auses mentioned have ·more or less contributed to the students 

dropout and failure ir1 schools. 

Part IV CAUSES RELATED TO POOR AND UNATTRACTIVE HOLDING POWER. 

OF THE SCHOOLS. 

This part contains 8 (eight) items. Table NO. 5.32 

shows the nwnber ot responses giv~n by the respondents, their 

percentage value, significance value, and the rank of the res-

related to and unattractive holding 
./' 

of ponses poor power the 

school. Table NO. 5232 

Showing the res2onses 1 their Q_ercentage value 1 score value, 

.. · ·' 
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significance value, and the rank of the responses with the 

cause related to ... unattractive holding power of the school. 

Causes related to po- Responses and·their 

or .and unattracti.ve percentage. Score Sign- Rank 
- -- value 

holding power of the Not at To some 1'o a value i!ie-
school · all extent ~kt~t anie va ue 
1. Lack of physical 
facilities like comf-. -ortable rurnitures, 26 51 I 93 
distinct blackboard, 
playground, spacious-
classroom, . drinking 

( 15.03) (30.00) (54.72) 237 69.70 1 

water, and toilet 
facilities. 

2. Lack of monetary 36 77 57 
assistance like stip-

(21.17) (45.29) (33.53) 191 56o1? 4 
end 

' 

3. Lack of incentive 33 72 65 
like free text books, (19.41) (42o35) (38~24) 202 59.41 2 unifonns etc. 

4. Lack of enough co. 35 83' 52 
curricular activities 

(20.59) (48.42) (30.59) 187 55.00 5 

5. Lack of recreatio- 37 74 59 
nal activities (21.76) (43.53) (34.04) 192 56.47 3 

6. Lack of games and 40 65 65 
sports f:.cilities ( ?3. 05) (35.?.4) (38.?.4) 173 50.88 6 

-
7. Absence of mid-day 87 43 40 
meals. ( 31 0 76) (25 .• 29) (23.53) 123 36o 17 ? ·-8. Non attractive sc- 50 57 . 43 
hool environment. 

( 2g 0 tl1 ) (33.53) (37.06) , 87 55o00 5 

1---· -
T b t a 1. 

344 522. 494 

( 1 87. 09) (307.05) (289.95) 1492 438.8 -

Average value in pe- 43 65.25 61 • 75 

rcentage. (2.2.86) (38.44) (36.24) 
186.5 54.85 -
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Interpretation : 

1. Table N0.5.,2.thnt the causes r8lntod to poor 

and unattractive holding power of the school is highly signi­

ficant. The score being 38.38 percent •to some extent' and 

3h.?.l• pRrcont to R p;ront oxt~mt. The!l td.p;ntflcnnt vnlun for· th­

is is 54.85 percent. Thus it can be interpreted that the causal 

factor related to poor and unattractive holding power of the 

school is effectively contributing to educational wastage. 

2. All the causes enumerated under this head had significant 

effect upon the problem of childs dropping out and failure. The 

least significant out of them securing a value of 36.17 perce-

nt. 

3o The most significant cause among the causes was 'lack of ph­

ysical facilities like comfortable fumitures, distinct black-

board, playground, spacious classrooms, drinking water, and to­

ilet facilities securD1g 30 percent responses 'to some extent 

and 54 0 74 percent to a great extent, the significance value be­

ing 69.70 percent. 

It is found thAt mRjori·ty o:f the Government prima-

ry schools do not have physical facilities. Due to lack of th­

ese basic facilities which are very much needed, children are 

not motivated or attracted. Hence, they ctfopped out from scho­

ol or felled in their studies. 

4. The second most important cause revealed by the table above 

WQS I laCk Of incentive like free text boOJCS and unifonns I , . it 

score being 42.35 percent 'to some extent', ru1d 38.24 percent 

1 to d great extent, having a significant value of 59.47 perc-
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ent • 

It is interpreted that parents being poor cannot 

afford their children's education. Therefore, in order to he­

lp the poor parents Government should provide incentives like 

free textbooks, unifonns etc. However due to lack of this pr­

ovision in ti1e state most of the children are not retained in 

schools. 

5. The other important causes were 'lack of recreational act­

ivities 1, 1 lack of monetary assistance 1 1 like stipends 1 , 'lack 

of enough cocurricular activities', 'unattractive school env-

ironment' and 'absence of mid-day meals'. Their significance 

value were 56.47 percent, .56.17 percent, 55 percent, 55 perc­

ent and 50.88 percent resp~ctively. 

Thus, poor and unattractive holding power of ·the 

school was to a great extent responsible for dropping out and 

failure in primary schools of Nagaland. 
·! 

Part V CAUSES RELATED TO SOCIAL FACTORS. ' 

This part contains 6 (six) items. Tal;>le N0.5.33 

shows the number of responses given by the respondent, their 

percentage value, score value, signi-ficance value and the rank 

of the responses with regard to the causes related to social fa-

ctors •. 

Table NO. 5.3 ~ 

Showing the responses, their percentage value, score value and 

ranking of the responses with regard to the causes related to 

social factors. 
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Responses and their 

CRIJSP.H rP.l&\tP.d to percentage. 
Do or~o :J tgn or- Hank social factors Not at '!o some To a value ific-

all extent great ani a extent va ue 
1. Very little or no 42 75 53 relationship between 

( 24.71 ) ( 44" 12) (31.18) 1 81 53.23 4 school and community 

2. Bad company of the 34 58 78 
child (20.00). ( 24. 12) (45.88) 214 62.94 3 

3. No seperate school 109 39 32 
for girls ( 64 a 11 ) (22.94). ( 1 2. 94) 103 30o29 6 

4. The child's inabi- 63 65 42 
lity to adjust with {37o06) (38.24) (24.07) 149 43.82 5 friends and teachers. 

-
5. Lack o~ awareness 
among parents in pa- 20 36 114 
rticular and the co-

(21.18) (67.06) 77.64 mmunity in general ( 11 ·• 77) 264 2 
about the importance 
of education 

6. Inability of pare-
nts to help their 5 39 126 
children education 

(22.94) (74.12) because of their (2.94) 291 85.58 1 . 

illiteracy 
273 312 446 

T o t a 1 (160.59) ( 17 3. 54) (2S5offi) 1202 .353.5 

Average value in 26o76 28o92 42.65 200.33 58.92 pP.rcen tage 
·-------- ·------· ------· ----· 

Interpretation : 

Table NO. 5J3. reveals the following :-

1 • The causes related to social factor are also the significant 

causes which are responsible for the child's failure and dropping 

out of schc..ol. The significant va~ue for this factor being 58.92 
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percent with the response of 28.92 percent to some extent and 

42.65 percent to a great extent. 

2. The most important cause under this.head was 'inability of 

parents to help their children's education because of their 11-

11 teracy 1 • The significant. value for this was 85.58 percent. 

It indicates that most of the parents are illi ter­

ate, hence' they could not help their children in their lesson, 

as a result o:r which their children leave the school early. 

3. Another highly significant cause was lack of awareness among 

parents in particular and the community in general about the 

j~portance of education. This has a significant value of 74.64 

percent with the response of 21.18 .. percent 'to some extent', and 

67.06 percent 'to a great extent'. 

It seems that uneducated parents and the community 

has not still fully realised the need and importance of educa­

tion for the.tr children, they are not fully supported or enco­

uraged by their parents for their education, hence most of th­

ese children dropped out from school. 

4. The next importAnt cause w~s 'bad company of the.child' ha­

ving a significance value of 62o94 percent, and a response of 

. 24.12 percent 'to some extent' and 62.94 percent 'to a great 

extent'. 

It indicates that most o:f the dropouts and failure 

were due to 1 Bad company of the child. 

5. The c cher important causes of dropout and failure related to 

social factors according to the order of significance were 'Ve­

ry little or no relationship between the school and the commun-
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ity' and the child's inability to adjust with friends and tea­

chers. Their significance value being 53.23 percent and 43.82 

percent respectively. 

It seems that there is poor relationship between 

the school and the community which may also be a responsible 

cause of for educational wastage. 

Thus, the causes relA.ted to social factor is ·an 

important factor which is responsible for dropout and st~gna-

tion in primary education in Nagaland. 

COMPARATIVE STUDY OF THE CAUSAL FACTORS 

The Table N0.5.34 shows the comparative analysis 

of the different causal factors in te1~s of their average val~ 

ues in percentage, significance value D1 percentage, and rank 

value with regard to the causes of educational wastage. 

Table NO. 5.34_ 

Showing the causal factors in terms of their average value in 

percentage, significance value ln percentage and rank value. 

-- -

Causal Factors 

1 0 Economic factors. 

2o Educational practice. 

3. Educational management. 

4. Poor and unattractive hold-
ing ~ower of the school. 

5. Social factors. 

1\vo.rllgo VFJ.lUH 

in 

Not at 
all 

16.29 

34.87 

54.92 

22.86 

26.76 

percert tage 

To some 
extent 

48.03 

39.55 

57 •. 16 

38.38 

28.92 

' '· 

To a 
great 
extent 
35.68 

25.58 

58.08 

36.24 

42.65 

Signi- Rank 
fica- value 
nee 
value 
59.89 1 

45.36 5 

50.97 4 

54.85 3 

58 .• 92 2 
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Jn tArpr(ltotlon: 

Table No. 5.34.reveals the followings : 

1. All the causal factors enumerated above are highly res­

ponsible for brin~ing educational wastage into the primary 

system of education in Nagaland. The table reveals that all 

the causal factors are having a significance value of not 

less than 50.97 percent except that of causal factors rela­

ted to educational practice. 

2. Among the causal factors, the highly responsible factor 

in order of significance is economic factor, which is secu­

ring an average value of 16.29 percent 'to some extent' and 

48.03 percent 'to a great extent' with a significance value 

of 59.89 percent. 

It shows that among all the causal factors, econo­

mic factor is mostly responsible £or educational wastage in 

the state. 

3. The next important causal factor responsible for educa­

tional wastage is social factor, securing a significance va-· 

lue of 58.92 percent with 26.76 percent to 1 to some extent' 

and 28.92 percent 'to a great extent'. 

4. The other important causal factors in the order of their 

sign1£1cance value were 'Poor and una·ttrnctive holding power 

o:f the school' and 'Educational management' having a signifi­

cance value of 54.85 percent and 50.97 percent respectively. 
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S E C T I 0 N VI 

6 A~JALY.SIS AND INTC:RPHETATION OF DATA WITH REGARD TO THE 5. 

OPINION FOR REDUCING EDUCATIONAL WASTAGE. 

To seek the opinion for reducing educational wast -

age, data was collected through the opinionaire from primary 

school teachers, headmasters, sub-inspectors of schools and 

teacher educators from Nagaland College of Education (NCE) 

and State Council of Educational Research and Training ( SCERT). 

and District Institute of Education Kohima. The data was col~ 

lected from 222 respondents. These responses were obtained on 

three point scale with the following score values. 

(i) To some extent - 0 

(ii) To a great extent - 1 

(iii) Very much - 2 

The number of responses for·each scale and !heir 

percentage value were calculated. Further, score value, sig­

nificance value in percentage and rank value for each opinion 

were computed. This opinionaire was divided into 5 parts and 

so, the interpretation was also done in 5 parts. 

Pert I 

Part II 

Part III 

Part IV 

Part V 

Opinions related 

Opinions related 

Opini~ns related 

holding power of 

Opinions related 

Opinions related 

to educational practice. 

to educational management. 

to increasing the attractive and 

the school 

to teacher training. 

to social fnctors. 
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Part I : OPINIONS nSLATED TO EDUCATIONAL PRACTICB. 

This p~rt of the opinion contains 12 items~ Table NO. 

5. 35 shows the number of responses, their percentage value, 

score value, significance value and ranking of the responses re­

lated to educational 'practice. 

Table NO. 5.2.5 

Showing the response~~ their percentBge value, score vglue, sig-

nificance value and ranking of the responses with regard to the 

opinions related to educational practi~. 

' Responses and their 

Opinions related 
percentag~ value Score Signi. 

ficance 
to educational 

Not at To some To a value value Rank 

Practice 
all great 

extent 
1---

1. Persuading the 
parents and ~uardi-
ans to send heir 74 66 82 
children regularly (33.33 (29.73 ( 3 6. 9l!) 230 51 .80 9 
to school. 
2. Requesting the 
teachers to devote 
more time with the 44 77 97 
students in dif!ic- ( 21 • 62 (34.68) ( 43.69) 271 61 .03 4 
ult s~~~ct. r-r.--1-ra. g tne subj-
ect more interestine 

33 78 111 and mot:ivating by 300 67.56 1 
using effective tea~ ( 14.86 (35.14) (50.00) 
chin~ methods. -
4. Giving special 78 75 79 classes to slow lea- (35.14 (33.78) (3 5. 59) 233 52.47 8 
ners 
· 5. Giving individu-

' al attention to stu- 117 59 46 
dents by reducing (52. 70 (26.58) (20.72) 1 51 34.00 10 
the class size 
6. Requesting the 

It 68 75 teachers to be slow 79 233 52.47 
and clear in their 1\30.63; (33.78) (3 5. 79) 8 

speeeh. 
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--
Opinions related to Responses and their 

percentage value Signi educational Practice To a Score fica-
Not at To some great · value Rank nee 
all extent extent value 

-
7o Creating fearless 68 70 84 

and cong~nial atmosph- (30. 63) (31 • 53) (37 .81-f.) 238 53.60 7 ere in schools. 
-
8. Adopting suitable 47 82 93 teaching methods (18. 02) (36.03 (45.95) 268 ~0.36 5 

9. Adopting suitable 40 80 102 
curricullum as per the 
needs and interest of ~ 21 .17) (36.94) ~41 .89) 284 ~3.96 2 
the children, 

1 0. Training the tea-
chers for content te- 43 76 103 

aching. r'19.37) (34.23) r-46.40) 282 63.51 3 

11 • Introducing the 
56 68 98 system of internal as-

· ·sesmen t in schools I' 2 5 e 23) (30. 63) 44.14) 264 59.45 6 
--

Total 672 806 974 
302~70 3 63.05 438.95 2754 620.21 

Average value in ' 
percentage 27.5 33.00 39.90 56.38 

Interpretation. 

1 • Table NO. 5.3 5 shows that the opinion for red­

ucing educational wastage related to educational practice is 

highest for the item NO 3 Which state that educational wastage 

can be reduced by 'Making the subject more interesting and mo­

tivating by using effective method of teaching'. This has a 

significance value of 67.56 percen·t. 

' 
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This indicate that by making the subject more 

interesting and motivating by using effective method, the ed­

ucational wastage in primary schools CAn be reduced. · 

2. The next important opinions were 'Adapting su­

itable curriculum as per .the needs and interest of. the child­

ren' and 'Training the teachers for content teaching'. These 

has significance values of 63.96 percent and 63.51 percent re­

spectively. 

It indicates that by adapting suitable curriculum 

accordi11g to the needs and interest of the children and also by 

training the teachers in teaching the content, educational wa­

stRge can be reduced to a great extent. 

3. Another opinion for reducing educational wast­

age is 1 Requwating -the teachers to devote more time with the 

students in difficult subject'. The significance value for this 

opinion is 61.03 percent. 

4. The next important opinions in the order of 

significance are 'Adapting suitable teaching methods' and 'In­

troducing the system of internal assesment in schools' which 

has a significance value of 60.36 percent and 59.45 

respectively. 

percent 

Majority of the respondent were of the opinion th­

at by adapting suitable teaching methods and by_ introducing the 

system of internal assesment in primary schools, educational 

wastagf'. in the form of dropout and stagnation can bt:! reduc.ed. 

5. The other important opinions in order of their 

significance are 1 Creatlng fearless and congenial atmosphere in 
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schools 1 1 Giving spe~ial classes to slow learners 1 
, 

1 Requesti- . 

ng the teachers to be slow and clear in their speech' and 'Pe­

rsuading the parents and guardians to send their· children to 

school'. The significance value for these opinions being 53.60 

percent, 52.47 percent, 52.h7 percent and 51.80 percent respe­

ctively. 

Thus, all the opinions enumerated above for reduc­

ing educational wastage wi~h regard to educational practice are 

important as none of the opinion scores less than 51 .so percent. 

The total significance value for this factor is 56. 

38 percent which indicates that there is a need to improve edu­

cational practice in order to reduce educational wastage. 

Part II ~·~IONS RELATED TO EDUCATIONAL MANAGEMENT. 

This part of the opinion contains 12 items. Table 

NO.5 .36 shows the number of responses, their percentage value, 

score value·, significance value and ranking of the · responses 

with regard to the opinions related to educational management. 

Table NO. 5.~6 

Showing the responses, their percentage value, score value, si­

r~ificance valu~ and ranking of the responses with regard to 

the opinions related to educational management. 
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r""- -----··- -------·-------·-----···-- . - ·-- ·---·----·------·-- ··---- -·-· ··-~·-·--··--··-- ·----· --··-----

Opinions rel~ted to 
educatlonal. rnanttge­

ment. 

Responses and their. 

JH1 r·o on tug o. 

To To e. 
some great Very 

--------------------~e~x~t~ent extent much 
1 o Adopting uniform 
system of admission 
in the school, 

2. Providing teaching 
aids to schoolo · 

3. Providing teachers 
hand book for teacher 
guidance. 

4. Providing facilit­
ies for further stud­
ies of the teachers. 

77 59 86 
(34.68) (26.58) (38.74) 

53 78 91 . 
(23.87) (35.14) (40.59) 

64 69 89 
(28o23) (31 .08) (40.09) 

50 71 101 
(22.52) (31.98) (45.50) 

Sten-
Score ific- Rank 
value ance .value 

value 

231 52.02 7 

260 58.55 

247 55.63 6 

2.73 61 .48 3 

r--------------------4-----------·-------~-----+-----+----~----~ 
5o Having flexible 
school ho~rs of worth 
to suit the children 
who has to assist th­
eir parents at home. 

139 52 31 

( 62 • 61 ) ( 23 • 42) ( 1 3 • 9 6) 114 25.67 11 

--------------------+----------~----·---4------~----4------r-----

6. Appointing qualif- 38 63 121 
ied teachers. (17.12) (28.38) (54.04) 305 68.69 1 

---- ---,:--- ·---:::-=----l-----+----1---
7. Providing effecti- 40 87 95 
ve supervision and (18.02) (39.19) (42.79) 277 62.38 2 
insp·ection of schools. 

8. Providing variety 
of teaching in the 
school by appointing 
the required number of 
teachers in the scho­
ol. 

60 66 96 

( 27. 03 ) ( 29.73 ) ( 43. 24) 258 58.1·0 5 

l--------------------4---------r-----r-------+----~----~----~ 
9o Making suitable gr­
ouping o£ children to 
have older children 
1n a seperate section 
so as to avoid them 
from feeling of awkw­
ardness in the class 

'-C?f yoW1ger children. 

132 69 21 

(59.4~)~1.08)1_(_9_._4-5)~--11-1~-2-5_._00~-1-2~ 
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Responses and their 

Opinions related to percentage. 
Score 

Sign- Rank ific-educational manage- To Toa K value ance value 
mant. --~~~~n t ___ --~i¥~~~ _ m~ch __ value ---- r-·-··-·------·· -~---------------- .. --... ----------· 

1 o. Providing school 100 58 64 a·t. walkable distance. (45.05) (26.13) (28.83) 186 41 .89 8 

11 • Making provision--
for double promotion 120 64 38 for talented and ext-
raordinary intellige- (54,05 (28,83) (17,12) 140 31 .53 10 nt students. 

--~-
12. Appointing lady 105 65 52 teachers. 

(47.30) (29.28) (23.42) 169 1,38. 06 9 

T o t a 1 978 801 885 
(439. 94) 360.82 397.77 2571 579 

Average value 
enta_g_e. 

in perc ... · 
36.66 30.06 33.14 48.25 

-

Interprete.tion. : 

1 o Table No. 5.36 reveals that the opinions for 

reducing educational wastage related to educational management 

is found to be highest for 1 Appointing qual1.f1ed' teachers' , wh­

ich hu.'3 a signif.tcance value of 60.69 _percent with a score of 

28.38 percent 'to a great extent' and 58.04 percent 'very much'. 

This indicates that the appointment _of qualified-

teachers is of prime importance in order to reduce educational 

wastage in primary stage. 

2. The second important opinion is 'Providing supervlsion and 

inspection of schools'. The significance value being 62.38 per-
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cent with 39o19 responses 1 to a great extent' and 42.79 perc-

ent 1 very much 1 
• 

It seems that most of the respondent viewed effe-

ctive supervision and inspection of schools would reduce the 

child droppil1g out and failure in school. 

3. 61.48 percent·or the respondent were also of the opinion 

that in order to reduce educational wastAge, racilities !or 

further studies of the teachers should be given. 31.98 percent 

of the responses were 1 toa great extent' and 45.50 ··.percent 

responded 1 Ve)-:y much 1 • 

4. The next two important opinions are 1 ProvidD1g teaching ai­

ds to schools' which has a sign.ificance value of 58.55 percent 

with 35.14 percent 'to a great extent' and 40.59 percent 'very 

much' 1 
1:1hile the other opinion is 1 Providing variety of teAch­

ing in schools by appoihting the required number of teachers' 

having a significance value of 58.10 percent with 29.73 perc­

ent 'to a great extent' and 43.24 percent 'very much'. 

It appears that majority of the respondent were 

of the opinion that educational wastage can be reduced by pr­

oviding teaching aids to schools and providing variety of te­

aching in the school by appointing the required number of te-

achers. 

Other important opinions in order of their signi-· 

ficance are, 'Providing school at walkable distance', 'Appoi­

nting lady teachers 1 , 1 !"'aking provision for double promotion 

for talented and extraordinary intelligent students 1 , 1 Having 
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flexible school hours of ·w·ork to sult the children who assist 

th~ir parents at home' and 'f-laking sui table grouping of chil­

dren to hav.e older children in a seperate section so as to 

· avoid them from feeling of awkwardness in the class of younger 

children 1 • Their significance value being 41 .89 percent, 38.06 

percent, 31.53 percent, 25.67 percent and 25 percent respecti­

vely. 

3. The next important opinion is 'Providing incentive like fr­

ee textbooks nnd tmifonns'. Th:i.s hns a significance value of 

45.49 percent with a score of 32.43 percent 1 to a great extent' 

and 29.28 percent 'very m'Jch'. Majority of the respondent feels 

that du~ to poverty of the parents, children are withdrawm fr­

om school. Therefore, in order to ~educe educational wastage , 

. textbooks unifonn etc, should· be provided.· 

4. The other opinion to reduce educational wastage in order of 

their significance were, 'Providing enough opportunities of 

co-curricular activities' ~1d 'providing mid-day meal'. Their 

significance value being, ·43.L~6 percent, 42.56 percent and 26.12 

percent respectively. 

5, Majority of the respondent also fe.els that educational was-

tage in primary school crii1 be reduced by· 1 Providing teachers 

handbook for teacher,guidance' (55.63 percent) and 'Adapting 

uniform system of admission in the school (52.02 percent). 

Part III : OPINION RELATED TO INCREASING THE ATTRACTIVE AND 

HOLDING POWER OF THE SCHOOL. 

This part of the opinion contains 6 i terns. Table NO. 

5.37 sho"'S the number of responses, their percentage value, sc-
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ore valur-:, significance value and ranl<ing of the responses wi­

the regard to the opiriion related to increasing the attractive 

and holding power of tl1e. school. 

f'abl~No. ~I· 

Showing the responses~ their percentage value, significance 

value and ranking of the responses ~ith regard to the opini­

ons related to increasing the attractive m1d holding power of 

the schools. 

Opinions related to nesponses and their 
increasing the attra- percentage value Sign-

ifi-
ctive and holding To a · 

score cance Rank Not. At To som~ valu~ 
pow~r of tho nchool. Hll gt'ent volun 

-· 

extent e.}5:_!:en t 
----·---·~ . ·• ·--

h. Providing environm-
ent congenial for effe 
!Ctive study such as, .. 
~pacious classrooms, 46 72 104 

i 

comfortable furnitures (20.72) (32.43) (46.85) 280 63.06' 1' 
distinct blackboard, . ' 

drinking water ·and to-
let facilities. 

2. Providing incenti-
65 ve lil<e, fr·ee text- 85 72 

books and uniforms (38.29) 32.43) (29.28) 202 45.49 3 

3. Providing monetary 72 85 65 
assistance like sti-

(3?..L•3) (30.29) (29.28) 215 l.-8.lt2 2 
pends. 

4. Providing mid-day 137 ·, 54 31 . 

meal. (61.711 (24.32) ( 14 .oo) 116 26.12 6 

5. Provi.ding enough 65 121 36 
opportunities of co. 

(29.28) (54. 50) {16.22) 193 43 .ll6 4 curricular activities 
! 

6. Providing enough re- 79 97 46 189 42.56 creationr-\l activiti.es ( 3 5 •. 59) (/-l3.69) (?.0.7?.) 5 

Total 484 501 347 
(21882) (225.66) [( 1 5q_._3_ 5) 11g') 1~6g.11 

Average value in 
36.33 37.61 26.05 percentage 44.85 

. -. --
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Interpretation s 

1 n Tho study of. Table No.5 ~37 ~hows thnt optn ion 

ror r·educlng educn tlonul wns tnge related to increasing the 

attractive and holding power of the school is found highest 

for 'Providing environment congenial for effective study such 

as., 'spdcious classroom, comfortable fumi ture, distinct bla­

ckboard, drinking water and toilet.facilities'. This has a 

significant value of 63.06 percent. 

It appears that, majority of the respondents felt 

the need to provide environment congenial for effective study, 

which will reduce educational wastage i.n primary schools. 

2. The second important opinion is 'Provi.ding monetary assis­

tance like stipendso The significance value being 48.42. 

This indicates that by providing monetary assist­

ance like, stipends will reduce educational wastage in primary 

schools is a great extent. 

3. The next important opinion is 'Providing incentive like fr­

ee textbooks and uniforms'. This has a significance value of 

45.49 percent with a score of 32.43 percent 'to a great extent' 

and 29.28 percent 1 very much 1 • Majority of the respondent fee­

ls that due to poverty of the pn rents, children are wi thdrawm 

from school. Therefore, in order to reduce educational wastage, 

textbooks uniform etc, should be provided. 

4. The other opinion to reduce educational was·tage in order of 

their sip;nific;:mce were, 1 Providing enough opportuni tiP.S of 

co-curriGular activities' and 'providjng mid-day meal'. Their 

significance value being, 43.46 percent, 42.56 percent and 
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26.12 percent respectively. 

Part IV OPINIONS RELATED TO TEACilBR TRAINING. 

This part of the opinion contains 3 items. Table 

NO.5 .38. shows the number of reponses, their percentage value, 

score value, significance value aYld nmking of the ret'lponsen 

related to Teacher Training. 

Table NO, 5,3J! 

Showing the responses, their percentage value, score value, 

significance value and ranking of responses with regard to 

the opinion related to teacher training. 

Opinions related 
Responses and their Signi to 
percentage fie an Teache·r Training 

To Score .. Rank some To a Very 
ce 

extent great much Value Value value 
extent -

1 0 Providing regular 
refresher and orient- 38 89 95 
ation courses for (17.12) (40.45) (42o79) 279 62.83 3 teachers. 

2. Providing facilitG 
ies for u:tdergoing 25 95 102 
junior teacher train-

( 11 • 26) (42.79) ing courses for untra (45o95) 299 67.34 1 
tned teachers. 

3.Giving demonstrati-
on classes for teach- 40 74 1 OB 
ers usina more effec- • I 

tive 
J • 

(18.,02) (33.33) (48.65) techniques of te 290 65 .. 31 2 
aching by Pxrf'rts. 

- .,__ ______ 
1 03 258 305 

Total . 868 195 • .1(3 (46.04)_ w 6.57} if137. 39) 

Average value in 
percentage 15o46 3e.ss 45.79 - 65.16 
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lntor·pt·«ttntion s Tlln utiHiy of 'l'nbln N0.5.31.1. t·nvonlll thn fo.llo..: 

wing : 

1. The opinions for reducing educational wastage with r~gard 

to teacher training is most significant for 'providing fBcil­

i ti.es for undergoing jW11or teacher training courses for unt­

rained teachers'. This has a significance value of 67e34 per­

cent where 42.79 percent respondent viewed this opinion nece­

ssary 'to a great extent' while, 45.95 percent responded 'very 

much'o Majority of the respondent were of the view that 

if the primary school teachers were trained, that would help 

in reducing educational wastage. 

2. The second significant opinion given by the respondent in 

reducing educntional wa!ltage is that of 'giving demonstration 

classes for teachers using more effective method of te~ching 

by experts. The significance value being 65.31 percent. 

lt indicates that demonstration classes with eff­

ective techniques of teaching by experts be given to primary 

school teachers, retain students from dropout and also motiv­

ate the students for learningo 

3o The next important opinion is that of 'providing regular 

refresher and orientntion courses for teachers' • Its score 

being 40.45 percent 'to a greRt extent' and 42.79 percent 've­

ry much' having a significance value of 62.83 percent. 

Thus, Rll the opinions enumerated under this fac­

tor seems to be all si.gnificant as non of the i terns score less 

than 62.83 percent as its significance value. 
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Part V OPINIONS RELATED TO SOCIAL FACTORS. 

This part contains 7 items. Table NO. 5.3-9 shows that 

number of responses, their percentage value, score value, sign-

ificance value and the ranking of the responses with regard to 

the opinions related to social factor. 

Table NO. 5.39 

Showing the number of responses, their percentage· value, score 

yalue, significance value and the ranking of the responses. 

Responses and their Signi-
percentage value. Score fican- Rank 

~T~o--s_o_m_e~~T~o--a----~V-e_r_y--~value ce value 
extent great much value 

0 P I N I 0 N S 

extent 
~----------·---------~--------~-------4-----------4-------+--------4---~ 

1 • Organising parent 
teacher meet for bet­
ter understanding am­
onq th~m and their 
needs. 

2. Helping the child 
to avoid bad company. 

3. Educating the par­
ents about the impor­
tance of education,so 
that they develop a 
positive attitude to­
wards educatlon 

4. Helping the child 
through parents and 
teachers in his adju­
stment problem. 

65 61 96 

56.98 

36 82 104 

(16.22) (36.94) ·(46.85) 290 65.31 3 

50 111 61 

(?.2.52) (50.00) (27.48) 233 52.47 6 

I ... 

40 70 112 

( 1 8. 02) ( 31 • 53 ) (50.45) 294 66.21 2 
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Responses and their 
percentage value. Score Signi-

value fie an- Rank 
0 P I N I 0 N S To some To a Very ce value 

extent great much value 
extent 

5. Introducing adult 
90 70 education programmes 62 

for parents, so that 
in turn, they can he- (27.93) (40.54) (31 .53) 230 51 • 80 7 lp their children in 
their studies. 

6, Helping the child 3::? 69 121 to develop proper st-
(14.41) ( 31 • 08) (54.50) 311 70.04 1 udy habit at home. 

7. Educating the par-
ents on how to help 

58 66 98 their children in the-
ir studies like provi-
dingspace, fixing ti- (26.13) (29.73) ( 44o 14) 262 59.00 4 me for th(·m to study, 
making the study mat-
erials available. 

T o t ~ 1 3t13 549 662 
( 1 54 . 51 ) (247.30) ( :298. 1 9) 

1 07 3 422~41 -
Average value in 

percentage. 22.07 35.32 42.59 - 60.34 -

Interpretation : 

1. The opinion related to social factor is fou­

nd to be highly significant, in reducing educational wastage. 

This has a s1gn1.ficance value of 60.36 percent wi·th a score of 

35.32 percent 'to some extent' and 42.59_percent 'very much'. 

2. The most significant_ opinion in order of significance is 

1 Helping the child to develope proper study habit at home' , , .. -

securing 31.08 percent 'to a great extent' and 54.50 percent 
! 

'very much 1 with a significance value of 70.64 percent. 
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It indicates that by helping the child to develo­

pe proper study habits at home, educational wastage can be re-

duced. 

3. The next significtU1t opinions is 1 helping the .child through 

parent and teachers in his adjustment problems'. This has a 

score of 31 o 53 percent 'to a great extent', and 50.45 percent 

'very much'. The significant value being 66.21 percent, 

It appears that dropping out and failure (educat­

ional wastage) can be reduced by helping the child in his adj-

ustment problems. 

4. The next important opinion is 'helping the child to avoid 

bad company'. 36.94 perc~nt respondent reported this 'to a gr­

eat extent' and 46.85 percent respondent responded 'very much'. 

The significance value being 65o31 percent. 

5. The next two opinions were more or less equally significant. 

These are 1 educating the parents on how to help their children 

in their study like providing space for their study, fixing 

their time for study, making the study materials available'etc, 

and also 'organising parent teacher meet for better understan­

ding among them and their needs'o Their significace value being 

59o00 percent and 56.98 percent respectively. 

6. The next significant opinion in order· of their significance 

are 'Educating the parents about the importance of education 

so that, they develop a positive attitude towarJ education' and 

1 Introducing adult education programmes for parents so that in 

tu!Tls they can help their children in their study 1 • These has a 

~ignificRilca value of 52.'•7 par"CP.nt and 51 .80 percont reopect-
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Table NO. 5 .L.~o. shows the position of the compara-

t.JvR .oturly or ·t:hn op.1.rdrmA for· r·nduo:tng RcliAnot.t.onul wuntoga, 

Table NO. 5.40 

Showing the position of the opinions for reducing educational 

wastage in tenns of the average val·ue in percentage, their si­

gnificance value and ranking of their responseso 

Average value in 
percentage. Signifi- Rank 

0 P I N I 0 N S - cance value 
I To To a 

some· great Very value 
extent extent much 

1 • Opinions relat-
ed to educational 27o05 33.00 39.90 56.38 3 

practice. . .. 

2. Opinions relat-
ed to educational 36.66 30.06 33.14 48o25 4 
management. 

3. Opinions related 
to increasing the 
attractive and hol- 36o33 37o61 26.05 44 .. 85 5 
ding power of the 
school. 

4. Opinions related 15 .. 46 38.85 45.79 65 .. 16 1 
to tea chAr training 

5. Opinions related 
to social factors. 22.07 35o32 42.59 60.34,: 2 

-
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Interpretation 

An analysis of Table NO. 5.40 reveals the fol-

lowing :-

1 • The most significant opinion for reducing educational was­

tage as revealed in the Table above is that of the opinion re­

lated to Teacher Training, wh:lch has a significance value o! 

65.16. 

2. The s9cond important opinion for reducing educational was­

tage in order of significance is found to be 'o?inions related 

to social factor'o Having a significance value of 60.34 perce­

nt. 

3o The other important opinions for reducing educational was­

tage in the order of significance are; opinion related to 'ed­

ucational practice', opinion related to 1 educational mMagem­

ent' and op.inion related to 1 increasing the attractive and 

holding power of the school'. Their significance value being, 

56.38 percent, 48.25 percent and 44.85 percent respectively. 

Thus, all the opinions enumerated above are 

found to be responsible for reducing educational wastage in 

the state as non of the opinions score less than 44.85 perce­

nt. 
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CHAPTER IV :,_·:. 

. . . . 

FINDINGS, ACTION PROGRAMMES, CONCLUSIONS ANDSUGGESTiONS. 

6. A FINDINGS.· OF· THE STUDY\ ·: . 

·.·The findings o'f· the study are presented under the· fo­

llowing. sections s-

6.1 Section :t : Findings of the flow r.ates s.uch as promotion rate, 

' •.. repetition·. rate .. and ·dropout rate for the differ­

ent districts and .for whole Nagaland with ,respect 

, . to sex,: grade.and school loca~ion. 
. '. 

· · ·6~2 Section · II ' . Findings o-r·· the ducational wastage. data due to 

·,· .·. 

. . ~ ... : ; '• 

?r?potit, repetition and overall (i.e, due t·o both 

. dropout and repetition) in tenns of the . ·. pupil . 

years wasted for the ·different districts and.· for 
.I' 

.whole Nagaland with respect to .sex,. school loca·-

tion and for. total Nagaland. 

6.3 Seqtion III ' Findings· of the extent of educational wastage. in 

terms of the perc.entage of pupil years spent ·~ ·. 

excess for .. the diffe:r:-ent distric.ts and for whole 

.. Nagalanc:i w.i th respe.ct to sex, school location and . 

for total· Nagaland. 

6·. 4 Sec.tion .rv· ····i . 
: . FinO.ings of' ·-the internal efffc'i:ency of the sys-

:~ . 

·.".. 

. . ~ . 

.. 
. , '·· 

-.;, ·. 

. . 

tern' or primary_ education for' the different .dis-. 

tricts and for whole Nagaland with respect to 

sex~ scho_Ol· ioc'ation and for total Nagaland •. 
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6 5 S ti V •• Findings ·of the causes of educational wastage. • ec on 

. 6. 6 section VI Findings.ot the opinions for reducing educa­

.tiona! wastage. 

Each of the above section is presented in t· ·o parts. 

·The first part presen~s the findings of the different distri-

cts and the second part· presents the findings of the whole Na­

galand. 

6·. t SECT! ON I 

FINDINGS OF THE FLOW RATES SUCH AS PROMOTION RATE, REPETITION 

. RATE AND DROPOUT RATE FOR THE DIFFERENT DISTRICTS AND .. F.OR 

WHOLE NAGALAND WITH RESPECT.TO ·SEX, SCHOOL LOCATION AND FOR 

TOTAL NAGALAND. · 

·The findin~s of this section is presented in· two 

parts :-

.Part I : . Findir]gs of .the flow rates such as promotion rate, 

repetition rate and dropout rate for the different 

<ii.CJtricts with respect to sex nr.ct school location • 

Part II : · Fi~dings of the flow rate!! !luch n.~l promotion r:ate, 
. : r ... 

repetition r.ate. and dropout rate for the Whole 

Nagaland with respect to sex, school location and 

for total Nagaland. 

Part I 

FINDINGS OF THE FLOW:-RATES ·SUCH AS PROMOTION RATE,. REPETITION 

RATE AND DROPOUT RATE -FOR.THE DIFFERENT DISTRICTS WITH RESPE­

CT TO GRADE, SEX AND SCHOOL LOCAT.ION. 

(A) With. respect to grade and sex : 

(i) Promotion ra.te 
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(a) For grade !,promotion rate is more for male as·compared to 

female.for all the districts except Kohima, Mokokchung and Wo­

kha. For these three districts, promotion rate is more for fe­

male as compared to male. 

The promotion rate for grade I is found highest in 

Phek district and lowest in Wokha district. With respect to fe-

male, the promotion rate is highest for Mokokchung 

while,_ the lowest is found in Wokha district • 

district, 

. It indicate that, the promotion rate for grade I 

is more for male as compared to female for all the districts 

with some exceptions. Further, it indicate that maleS in Phek 

district and femalesin Mokokchung district are doing better th­

an maleS and female3 of other districts, while, Wokha district is 

contributing more to educational wastage, in the case of both 

male ·and female o 

(b) For grade II, the promotion rate is more for male as comp­

. ared to· female for all the district~ except Mon and Pheko 

The highest promotion rate in the case of male, is 

found in Mokokchung district and lowest in t1on district. With 

respect to female, the highest promotion rate is found in Phek 

district and lowest in Wokha district. · 

It shows that male in Mokokchung and femA).e in Phek 

district are comp!tratively doing better than males and females 

of other di·stricts 1 While.~ male in Mon district and female. in 

Phek district are cont~ibuting more to educ~tional w~sl~ge. 

(c) Fo~ grade III, promotion rate is more for female, as comp­

ared to male, for all the districts except Mokokchungo The hi­

ghest promotion rate for grade III, is found in Tuensang dist-

------------------~----------'-_____ ___,._ __ ---------
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rict for both male and female, while, the least for male is fo­

und in Kohima district· and female in Wokha district. 

This indicate that for grade III, Tuensan.g district 

is found more efficient for both male and female as compared to 

male. and female of other districts, while, male. in Kohima 

district and female in Wokha district are having the least pr-

omotion rate. 

(d) For grade IV, the promotion rate is more for male as compa­

red to female for all the districts except Wokha and Phek. The 

promotion rate is found highest for " male and female in Tue-

nsang district and lowest for Wokha district, in case of 

and Tuensang district in the case of femaleo 

male 

The study indicates that male·· and female 1n Tuen-

sang district are doing better as compared to mal~· and female 

of other districts, while , .. male .. ,in Wokha district and female 

in .Mon district are contributing more to educational wastage. 

(i~·) Repetition rate : 

(a) For grade I, .repetition rate is more for female as compared 

to male for all the districts except Mon. The highest repetiti..:.. 

on rate for male is found in Mon district and female in 

district, while, -the lowest for both male and female is 

in Tuensang district. 

Wokha· 

found 

It shows that males in Mon district and females in 

Wokha district are contribUtirig more to edtlcational wastage , . 

while, both male and female in Tuensang district are compara­

tively better than male.s and females o.f other districts. 
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(b) For grade II, repetition rate is mo~e for female as co­

mpared to male for all the districts except Mokokchung, Tue­

nsang, Mon and Wokha. The highest repetition rate foF male 

is found in Mon district and female in Wokha district, while, 

the least repetition rate for male is found in Zunheboto and 

female in Mokokchung district. 

' 
' . This shows that male·· in Mon district and female 

in Wokha district contribute more to educational wastage, wh-

ile, male. in Zunheboto and female in Mokokchung district 

are better as compared to other districts. 

(c) For grade III, repetition rate is more for male as com­

pared to female for all the districts except Kohima, Mokokc­

hung and Zunheboto. Repetition rate is highest for male in 

Mon district and lowest in Tuensang district, while, .· .. fqr 

female, it is found.highest in Mokokchung district and lowest 

in Tuensang district. 

This indicate that male: in Mon district and fern-

ale. in Mokokchung district are contributing more to e·ctucat­

ional wastage, while, both male. and female in Tuensang dis­

trict are doing better as compared to male~ and female. r. ;~·of 

other districtso 

(d) For grade. IV,· repetition rate is more for female. as com­

pared to that of male. for all the districts except Wokha and " 

Phek,.districts. 
I· 

The highest repetition rate for both male and fe-

male iare found .in Wokha and Mon di8tricts respectively, while 

the least ·is found in Tuensang district in the case of · .both 
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male and female. This indicate that males in Wokha district 

and females in Mon district are contributing more to educa-

tional wastage. 

0i~~0~Dropout rate 
: ·: ·1. 

(a) For grade I, dropout rate is more for female as compared 

to male for all the districts except Kohima, Mokokchung and 

Wokha. The highest dropout· rate for male is found in Wokha 

and female in Tuensang district. While, the same .is found ·;le­

ast. · .~.for. male·· in Zunheboto district and female in Wokha dis-

trict. 

.This indicate that male in Wokha district and fe-

male in Tuensang district are contributing more to educatio­

nal wastage, while, ~ale in Zunheboto district and rwmale 

in Wokha distric·t are doing better as compared to male and 

femal~ of other districts. 

(b) ~or grade II, dropout rate is found more for female as 

compared to mal~. for all the districts except Zunheboto and 

Phek. The highest promotion rate for male is found in Phek 

district and female in Wokha district, while,the least for 

male is found in Mokokchung district and female in Phek dis­

trict. 

This·shows that male in Phek district and f~niA.l~ 

in Wokha district contribute more to educational wastage in 

the form of dropout. While, male. in Mokokchung district and 

female in Wokha district are better. as compared to male. <md 

female of other districts. 

(c) For grade III, dropout rate is more for female as compared 
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to- male for all the districts except Kohima, Moko1rchung, Zun­

heboto and Phek. Dropout rate is found highest for male ·-·!in 

Kohima district and female in Wokha district, while the least 

for male is found in Mon district and female in Mokokchung 

district. This indicate that male in Kohima district and 

female in Wokha district contribute more to educational wa­

tage in the form of dropout. 

(B) With respect to school location ' 

(i) Promotion ~ate : 

.(a) For grade I, the promotion rate is more for urban schools 

for all the districts except Kohima, Tuensang and Phek. Pro­

motion rate for rural school is found highest in Phek district 

and urban school in Zunheboto district. Further, the least pr­

omotion rate for rural school is found in Wokha and urban sc­

hool in Tuensang district.It indicate that rural schools in 

Phek.and urban schools in Zunheboto district are doing better 

as compared to rural and urban schools of otherdistricts, wh­

ile rural school 'in Wokha and urban school in Phek contribute· 

more to educational wastage. 

(b). For grade II, promotion rate is more for urban school as 

compared to rural school for all the districts except Kohima, 

Tuens·ang and Phek. The highest promotion rnte for rurnl scho­

ol is ·found in· Phek district and urban school in Zunheboto 

district. While, the least promotion rate for rural school is 

·found in Wokha district and urban school in Phek district. The 

study.· shows that rural schools ·in Phek and urban schools in 

Zunheboto are comparatively better than rural and urban 

( 
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schools of other districts, while, rural schools in Wokha and 

urban· schools in Phek district are contributing more to educa-

tional wastage. 

(c) For grade III, ~romotion rate is more for rural schools for 

all the districts except Kohima, Mokokchung and Phek districts. 

The promotion rate for grade III is found highest for rural 

schools in Tuensang district and urban school in Mokokchung di­

strict, while the least for rural school is found in Kohima di-, 

strict and urban school in Wokha district. 

The study indicate that rural school in Tuensang di­

stric~ and urban school in Mokokchung district are comparative­

ly better than rural and urban schools of other districts, whi-

le rural schools in Kohima district and urban schools in Wokha 

district contribute more to education~l wastage as compnred to 

other districts. 

(d) For grade VI, promotion rate is more for urban schools for 

all the districts as compared to rural schools except Phek di­

~trict.The highest promotion rate for rural schools in grade 

IV is found in Phek district, while, the lowest promotion rate 

is found in Kohima district. With respect to urban schools, the 

same is found highest in Tuensang district and lowest in Phek 

district. 

This indicate that rural school in Phek district 

and urban schools in Tuensang district are doing better ... as 

compared to rural and urban schools of other districts, while 

rural schools in Kohima district and urban schools in Phek 
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(ii) Repetition rate : 
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(a) For grade I, repetition rate is more for rural schools as 

compa1~ed to urban schools for all the districts except Mokok- . 

chung, Tuensang and Phek districts. Repetition rate is highest 

for rural schools in Mon district and urban schools in Wokha 

district. While, the lowest repetition rate for rural schools 

is found in Tuensang district and ~rban shoals in . Zunheboto 

district. 

This indicate that rural schools in Mon and urban 

schools in Wokha are contributing more to educational wastage 

as compared to rural and urban schools of other districts.Whi­

le, rural schools in Tuensang and urban schools in Zunheboto 

are doing better as compared to rur€11 and urban schools · L of 

other districts. 

(b) For grade II, repetition rate is more for rural ·schools 

as compared to urban schools for all the districts except Tu­

ensang and Phek. The highest repetition rate for rural schools 

in grade II, is found in Man district and urban schools in Phek 

district. While, the same is found lowest for rural scho~ls in 

Tuensang district and urban schools in Zunh.eboto district. 

The. study indicate that rural schools in Mon and 

urban schools in Phek district are contributing more to educa­

tional wastage, while, rural schools in Tuensang and urban sc­

hools in Zunheboto are doing better as compared to rural and 

urban schools of other districts. 
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(c) For grade III, repetition rate is more for rural schools as 

compared to urban schools for all the districts except Tuensang 

and Phek districts. For rural schools, the incidence of repeti­

tion rate is highest in Kohima district Rnd urban schools fn 

Mon district. While, the lowest repetition rate for rural scho-

ools is found in Tuensang district for both rural and urban 

schools. 

This shows that rural schools in Kohima district and 

urban schools in Mon district are contributing more to educati-

onal wastage, while Tuensang district is doing better for both 

rural and urban schools as compared to other districts. 

(d) For grade IV, repetition rate is more for rural schools as 

compared to urban schools for all the districts except Phek. 

The incidence of repetition rate is highest for rural schools 
. ' 

in Kohima district and urban schools in Phek district. While, 

the lowest repetition rate for rural schools is found in Phek 

district and urban schools in Tuensang district. 

The study shows that, rural schools in Kohima dis­

trict and urban schools.· in Phek district are contributing more 

to educational wastage, while, rural schools in Phek and urban 

schools in Tuensang are doing better, as compared to 

and urban schools of other districts. 

(iii) Dropout rate : 

··rural 

·(a) For grade I, dropout rate is more for rural schools as com­

pared to urban schools for a~l the districts except Kohima and 

Phek districts. The. incidellce of dropout rate for grade I is 

found highest . for rural schools in Wokha district and urban 
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schools in Kohima district. While, the same is found lowest for 

rural schools in Phek district and urban schools in Zunheboto 

district. 

The study indicate that rural schools in Wokha and 

urban schools in Kohima contribute more to educational wastage 

in the form of dropout. While, rural schools in Phek distrir.t 

and urban schools in Zunheboto are doing better as compared to 

rural and urban schools .. of other districts. · 

(b) For grade II, dropout rate is more for urban schools as 

compared to rural schools for all the districts except Mokok­

chung, Zunheboto, Tuensang and Wokha. The incidence of dropout 

rate is highest for rural schools in Zunheboto district and 

urban schools in Man district. While, the same is found least 

for rural schools in Mon district and urban schools in Tu~n­

sang district. 

This indicate that, rural schools in Zunheboto dis­

trict and urban· schools in Mon district contribute more to ed­

ucational wastage, while rural schools in Mon district and ur­

ban schools in Tuensang district are doing better as compared 

to rural and urban schools of other districts. 

(c) For grade III, dropout rate is more for urban schools as 

compared to rural schools for all the districts except Mokok­

chung and Phek districts. The higryest dropout rate ~- grade 

III for rural schools is found in Phek district and urban 

schools in Wokha district. While, the same is least for rural 

schools in Zunheboto district and urban schools in Mokokchung 

district. 
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This indicate that rural schools in Phek district and 

urban schools in Wokha district are contributing more to educa­

tional wastage in the form of dropout. While, rural schools in 

Zunheboto district and urban schools in Mokokchung district are 

comparatively doing better than rural and urban schools of oth­

er districts. 

Part II 

FINDINGS OF THE FLOW RATES SUCH AS PROMOTION RATE,.REPETITION 

RATE AND DROPOUT RATE FOR THE WHOLE.NAGALAND WITH RESPECT TO 

GRADE,SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

(A) With respect to grade and sex ' 

(i) Promotion rate. 

(a) For grade I, promotion rate is more for male· as compared 

to female • 

(b) For grade.: II, the same is more for male as compared to 

female • 

(c) For grade III, promotion rate is more tor female as com­

pared to male o 

(d) For grade IV, promotion rate is more for male as compa­

red to female • 

(e) The highest promotion rate for male is found in grade IV 

and lowest in grade III. 

(f) The highest promotion rate for female is found in grade IV 

and lowest in grade II. 

The above findings indicate that, promotion rntn 

is more for male as compared to female for all the · grades 
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except in grade III. This indicate that female contribute more 

to educational wastage as compared to male. 

(ii) Repetition rate : 

(a) For grade I, repetition rate is more for female as compared 

to r.1ale. 

(b) For grade II, repetition rate is more for female as compar-

ed to male. 

(c) For grade III, repetition rate is more for male as co~pa­

red to female. 

(d) For grade IV, the same is more for female as compared to 

male 

(e) The highest repetition rate for male is found in grade III 

and lowest in grade IV. 

(f) The highest repetition rate for.female is found in grade ·I 

and lowest in grade IV. 

This indicate that repetition rate is more for fe­

male in all the grades ~xcept in grade III~ This furth~r , 
shows that females are cotributing more to educational 

wastage in the form of drop.out. as compared to mal'e. 

(iii) Dropout rate s 

(a) For grade I, dropout rate is more for male as ~ompared to 

female. 

(b) For grade II, dropout rate is more for female as compared 

to male. 

(c) For grade III, dropout rate is more fo~ female as compared 

to maleo 

(d) The highest dropout rate for male is found in grade III 

and lowest in grade II. 
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(e) The highest dropout rate for female is found in grade II 

and lowest in grade I. 

This indicate that, dropout rat2 is more for fe­

male as compared to male for all the grades except in grade I. 

This further indicate that" females are contributing more to 

educational wastage in the form of 

that of male. 

(B) With respect to school location : 

(i) Promation rate : 

dropout as compared to 

(a) For grade I, promotion rate is more for urban schools as 

compared to that of rural- schools • -·. ·: .... 

(b) For grade II, the same is more for urban schools as com-

pared to rural schools. 

.. For grade III, promotion rate is more for rural schools 

as compared to urban schools. 

(d) For grade IV, Promotion rate is more for urban schools as 

compared to rural schools. 

(e) The hiGhest promotion rate for rural school is found in 

grade IV and lowest in grade II. 

(f) The hishest promotion rate for urban school in found in 

grade IV and lowest in grade III. 

This indicate that, promotion rate is more for 

urban schools for all the grades except in grada III, 

which further indicate that, urban schools corntribute 

more to educational wastage as compared to rural.schools. 

(ii) Repetition rate : 

(a) For grade ·I, repetition rate is more for rural schools ~s 

compared to urban schoolso 
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(b~ For grade II, the same is more for rural schools as compared 

to urban schools. 

(c) For grade III, repetition rate is more for rural schools as 

compared to urban schools. 

(d) For grade IV, the same is more for rural schools as compared 

to urban schools. 

(e) The highest repetition rate for rural schools is found in 

grade I, while, the ·same is . ~ound _least in grade IV. 

(f) The highest repetition rate for urban schools in found in 

grade III, and lowest in grade Io 
' ' 

This indicate that, repetition'rate is more for ru-

ral schools in all the grades as compared to urban schools, 

which further shows that, tural schools contribute more to 

educational wastage in the form of repetition. 

(iii).-Dropout rate : 

(a) f.or.:.grade I·, ·dropout rate is more for rural schools as com­

pared to urban schools. 

(b) For grade II, dropout rate is more for urban schools as com-

pared to rural schools. 

(c) For grade III, dropout rate is more for urban schools as com-

pared to rural schools. 

(d) The highest dropout rate for rural schools is found in grade· 

II ahd lowest in grade III. 

(e) The highest dropout rate for urban schools is found in grade 

III and lowest in grade I 

This indicnte that, dropout rat~ is more for urban 

schools in all the grades except grade III. Hence: urban 
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schools contribute more to educational wa·stage in the form of 

· dropout. 

(C) With respect to total Nagaland : (irrespective of sex and 

location) 

(i) Promotion rate : 

The promotion rate for total Nagaland with respect 

to.different grades are as follows :-

(a.) For grade I, the promotion rate is 73.27%, for grade I I, 71 • 85'>;b, 

;(or grade III,72.51% and for grad~ IV, promotion rate is 85.26%. 

(b) The promotion rate for Nagaland is highest for grade IV, fo­

llowed by grade I, III and least for grade II. 

(ii) Repetition rate : 

The repetition rate for total Nagala.'1d ,.:i th respect 

to different grades are as follows s-

(a) For grade I, repetition rate is 16.59%, for grade II, 16.16%, 

for grade III, 10.08% and for grade IV, 14.74%. 

·Repetition rate is found highest for grade 1, follo­

wed by grade II, III and least for grade IV. 

(iii) Dropout rate : 

The dropout rate for total Nagaland with respect to 

grade is as follows :-

(a) The dropout r~te for grade I is 10.4%, forCgrade II, 11.99% 

and grade III, 11.41%. 

(b) The dropout rate is 8ighest for grade II, followed by grade 
~· 

III, and least dropout rate is found in grade I 

• ! 
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6.2 SECTION II 

FINDINGS OF THE EDUCATIONAL WASTAGE DATA DUE TO DROPOUT, REPE­

TITION AND OVERALL '(i.e, DUE TO BOTH DROPOUT AND REPETITION ) 

IN TEl1MS OF PUPIL YEARS WASTED FOR THE DIFFERENT DISTRICTS AND 

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND FOR 

TOTAL NAGALAND. 

' Part I 

The findings of this section is presented in two parts:-

Findings of educational wastage data due to dropout, 

repetition and overall_in terms of pupil years was­

ted for the different districts with respect to sex, 

grade and school location. 

Part II : Findings of educational wastage data : due to dropout, 

repetition and overall (i.e, due to both dropout and 

repetition ) in terms of pupil years wasted for whole 

Nagaland with respect to sex, school location B.nd !'or 

total Nagaland. 

Part I 

FINDINGS OF EDUCATIONAL WASTAGE DATA DUE 70 DHO:-'OUT,REPETITION 

AND OVERALL IN TEHMS OF PUPIL YEARS WASTED FOH THE DIFFEHEN'l' DI~ 

STRIC'fS WITH RESPECT TO SEX AND SCHOOL LOCATION. 

(A) With respect to sex : 

The following are the findings in this regard :­

(i) Educational wastage du~ to dropout : 

The educational wastage in terms of pupil years wasted 

due to dropout is more for female as compared'to male for all the 

districts except Kohima and Phek districts. 

The educational was t(1ge in terms of pupil ye;:.n·s w 11 s1:ecl 

due to· dropout 1;5 highest for males in Phek di'strict and females 



in Wokha' district, -·wh'il~ ," ·the ·same ··is least fcir both male and 

female in· Mokokch·ung.distriet~ 

Thi~· ·indicate that male' in Phek district and ferri~ 

. ale in Wokha distrlct ·are·.;con:tributing mor,e'. to. educational 
-, ·. · .. ·. 

' ·, 

. :wastage in te~s of. P.l1Pii-~. years wasted due! to dropout. while; 
:· . . . ' . .. . - . 

male ·an·d fenial~. of ·Moko,kc~tinir district. ·are comparatively hett­

er a~. 6ompEi:red to· male ~nd female of other districts·. · 
. . . . ' . 

(if) Educational wastage ·'due to repeti tioh : 
. . . 

Educational wastage in terms of_ pupil years wast-
' . 

ed due to n~peti tion is. more for female as compared to 
... i .. : 

male 

for all .the districts ·except Mokokchung, Tuensang; ·. Zilii_~~b~to 

And Wokha. 

·· ... 

for Mon.' distr.ict in th_e:.-case of both mal'e and femab~l. wi1il~·, -

.. the lowest for. male is .fotmd in Kohima district and ~~m·ale in 

' ·, .Tue_nsang dlstr'fct.· . ·, 

. This indicate-s :_that· Mon · ciistrfbt contriq~tes rr;6f:e . 
. to educational WRS~ap;e i~: terma. o"f. 'pupil ye·~rs Wnated dUf~ to ,, . 

. ·· r·epet.i.t~on"., whil~., ·. rnaie iri. Koh~~~a. dlstrlct · and . female iri. Tue-
- ! .. 

le\of other districts. . .. 
• .·I 

( fi_i) ·Educational· wastage. due to both dropout and. re!J?eti tioh: 
. { The edt.ica:tional. wastage due to both dropout 

4 • • • ' ' • ~ 

·rep~tition ( 6v~~al~). fu· term~· or.' pupil years wasted i's more 

for female ·as.· compared· to male for all' .the distri6ts • except 

Phek .. district~· .· . . . . 

... 
' 

: ,,· 

.·· ... 

' . ., 

.. 
~ ; 

-: :'· . 
. . .... _. ... -~ 

· .. ·'-

.... ·. -~.:-
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due to both dropout and The ed~catiohai-wastage 

·· ·in te·. rms 0·_·f' pupil years wasted is -found highest · repetl tion 

. ·to~ Wokha dlstrict ·1n 'the ca:se · o.f both inale and female,. wh-
~. . ' 

.· -: ile, the same is fo~d low'e.st for Zunheboto district in the 

case ·0 r male. and Tuen~ang district in. the case of female. 

This· shows that, Wokha district contribute morP. 
. ' 

to educ_ational wastag·e in terms of pupil y~ars_ wasted due to 
•j' . . 

bo.th. cir-o·pou·t ·and repetition in .. the case of .. ~oth male and fe-

male, while, male in Zunheboto · di·strict and female in Tuensang 
. F 

district are comparatively better as compared to male and fe­

male of other districts • 

. :~B)· With. respect to school location s 

(·i) Educational .wastage due to dropout : 

. Educational wa,sta$e in ~erma of pupil years wasted. 
. . . . 

·due- to dropout is more for urban schools as compared to rural 

··schools for all the districts except Kohima, Mokokchung, and 

:: Zunheboto. 

Educational wastage _in terms o·r pupil years wasted 

· '.:~ue to dropout .is highest for W6kha district in the case of. 
i 

·:: 
urban schools, while, the least for rural scho ... ~ .·both rural and 

l 

schdols in Zunheboto .: :.ols.'is found in Mon district. and urban 

· · dist'rict. 

. This indicate that, Wokha district is contributing 

more to educational wastage in the. case or' both ru~al and ur-
.. 

·ban schools, while, rural schools in Mon district .. and urban. 

· ·. schools in 7.unheboto are doing better as compared to ri.u:ral and 

urban schools of other districts. 
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(ii) Educational wastage due to repetition ' 

Educational wastage.(in terms-of pupil years wasted 

d.ue to repetition is more for rural schools as compared to urban 

schools {or all the districts except Tuensang and Phek districts • 

. Educational wastage in. terms of pupil years wasted 

due to repetition is found high~st for rural schools 1ri Mon di­

strict and urban schools in Phek district, while, the least for 

rural school is found·in Tuensang district and urban schools in 

Kohima district. 

(lii) Educational wastage due to both dropout and repetition ' 

(Overall). 

Education-al. wastage in tenns of pupil years wasted 

due. to both dropout and repeti ti·on is more for 'rural s·chools as 

·compared to that of urban. schools for all the districts except 

Tuensang, Wokha and Phek. 

The educational wastage in terms of pupil years was­

ted due to both dropout and repetition is found highest for ru­

_ral schools in Kohima district and urban schools in Wokha distr­

ict, while, the same is lowest for rural schools in Tuensang di­

strict and urban schools in Zunheboto district. 

This shows that, rur:al schools in Kohima district and 

urban schools in Wokha district are contributing more to educati­

onal wastage in terms of pupil years wasted, while rural schools 

in· Tuensang ·district and urban schools in Zunheboto are doing be­

tter as compared to rural and urb·an schools 'elf ·other districts. 

Part II. 

FINDINGS OF SDUCATIGNAL v{ASTAGE DATA DUE TO Di\OPOUT 1 REPETITION 

AND OVERALL IN TEl?.MS OF PUPIL YEAHS WASTED FOR WHOLE NAGALAND 
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WITH RESPECT TO SEX,. SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

(A) With iespect to sex : 

The following are the findings in ·this regard : 

(L) Edu6ational wastage due to dropout : 

Educational wastage in terms of. pupil years w~sted 

due to dropout for whole Nagaland is more for female as ·com-

pared to that of male. 

(ii) Edu~~tion~l wastage due to repetition : 

The educational wastage in terms of pupil years war 

sted due to repetition for whole Nagaland is more for female 

as compared to that of male •. 

(iii) Educational wastage due to both dropout.and repetition·: 

The· overall educational wastage (i.e., educational 

·wastage due· to both dropout and. repetition) in ·tenns of pupil 

years wasted for whole Nagaland is more for' female as com-

pared to that of m~le. 

(B) With respect to school location : 

The following are the findings in this regard :-

(i) Educ~tlonal wastage due to dropout : 

Educational wastage in terms of pupil years wasted 

due to dropout for whole Nagaland is more for urban :· .. sohool. 

as compared to that of rural school. 

'·. 

(ii) Educational wastage due to repetition : 

· , Educational wastage in terms of pupil years wasted 

due to repetition for whole Nagaland is more for rural schools 
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as ·compared to that of urban .schools • 

(ii1) Educational wastage due to both dropout and repetition : 

· · . ( Qverall) 

The educational wastage due to both dropout .and re-

petition for whole Nagaland is more for rural schools as com-

pared to urban school. 

(C) With respect to Total Nagaland : (irrespective of sex and 

location ). 

The following are the findings in this regard : 

(~) Educational wastage due to dropout : 

The educational ~astage in terms of pupil years wa-

sted·due to dropout for total Nagaland is 823 pupil years· wasted. 
; . ... 

(ii) Educa-tional wastage due to repetition : 

The educational wastage in terms .of pupil years wa­

sted due to· repetition for total Nagaland is 481 pupil years 

wasted. 

(iii): Educational wastage due to both dropout and repetition : 

The educational wastage in terms of pupil ~ears was .. ·' 

·ted .due to both dropout and repetition (overall) for total Na-
.· '·· 

·:· .. 
galand i~ 1304 pupil years wasted. 

6. 3 SECTION III 

FINDINGS OF THE EXTENT OF EDUCATIONAL WASTAGE IN TERMS OF THE. 

PEHCENTAGE OF PUPIL YEAHS SPENT IN EXCESS FOH THE DIFFERENT 

DISTRICT AND FOR. WHOLE NAGALAND WITH RESPECT TO SEXi SCHOOL 

LOCATION AND FOH TOTAL NAGALAND. 
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The findings of this section is presented )p . .. ~:two 

: Findings of the extent of educational wastage . in 

terms of the percentage of pupil years spent in 

excess for the different districts with respect to 

sex and school location. 

Part II s Findings of the· extent of educational wastage in 

terms of the percen~age of pupil years spent in 

excess for whole Nagaland with respect to sex, sc­

hool location and for total Nagaland. 

Part I 

FINDINGS OF THE EXTENT OF EDUCATIONAL WASTAGE IN TERMS OF THE 

PERCENTAGE OF PUPIL YEARS SPENT IN EXCESS FOR THE DIFFERENT 

DISTRICTS WITH RESPECT TO SEX. AND SCHOOL LOCATION. 

'(A) With respect to sex: 

The extent of educational wastage in terms of the 

percentage of pupil years spent in excess is more for female 

as compared to male for all the districts except Kohima and 

Phek districts. 

The highest percentage of pupil years apent in ex­

cess for both male and female is found in Wokha district·, wh­

ile, the same is found least for both male and female in Mok­

ok~hung district. 

This indicate that Wokha district contribute more 

to educational wastage in the form of pupff:-years spent in ex­

Bess in the case of both male and female, while,· both male and 

female in Tuensang district are comparatively better than mnle 

and [~mAle Of other districtR. 
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(B) With respect to school location : 

' The extent of educational wastage in terms of the 

percentage of pupil years spent in excess is more for urban 

schools as' ::: opared to, rural schools except Kohima, t1okokchung, 

Zunheboto ahd Wokha ·. districts 

T~e percentage of pupil years spent in excess is 

highest for both rural and urban schools in Wokha district, 

while, the same is found least for rural schools in Tuenaang 

district and urban schools in Zunheboto district. 

This indicate that Wokha district contribute more 

to educational wastage in the form of the percent8ge of pupil 

years spent in excess for both rural and urban schools, while., : 

rural schools: 'in Tuensang, .: district and urban schools in Zun-

heboto are comparatively better as compared to urban and rural 

schpols of other districts. 

Part II 

FINDINGS OF THE EXTENT OF EDUCATIONAL WASTAGE IN TERMS OF PUPIL 

YEARS SPENT IN EXCESS FOR WHOLE NAGALAND WITH RESPECT TO SEX, 

SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

(A) With respect to sex : 

. •· 

. The percentage of pupil years spent in excess for 

whole Nagaland with respect to sex is more for female aa 

compared to male. 

(B) With respect to school location : 

The percentage of pupil years' :'spent in excess for 
'J, 

· whole Nagaland with respect to school location is mo,re for ur­

ban schools as compared to that of rural school. 
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·.(c) With respect to total Nagaland : (irrespective of sex and 

school location ). 

The percentage of pupil years spent in excess for 

total Nagaland is 33.43%. 

6.4 SECTION IV 

FINDINGS OF THE. INTERNAL EFFICIENCY OF THE SYSTEM OF PRIMARY 

EDUCATION FOR THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND 

WITH RESPECT TO SEX, SCHOOL LOCATION, AND FOR TOTAL NAGALAND. 

The internal efficiency of the system of primary ed­

ucation is determined by the.· f~»llowing four indices. The find-

ings of these indices are presented as follows s-

6.4.1 Findings of the coefficient of efficiency for the system 

of primary education for the different districts and for 

whole Nagala.nd with re·spect to sex, school location and 

for 'total Nagaland •. 

6.4.2 Findings of the educational wastage ratio (i/o ratio) 

for the different districts and for whole Nagaland with 

respect to sex, school location and for total Nagaland. 

6.4.3 Findings of the average number of pupil years spent by 

per succesful graduate for the different_districts and . 

for whole Nagaland with respect to sex, school location 

and for·total Nagaland. 

6.4.4 Findings of retention rate for the tlifferent districts 

and for whole Nagaland with respect·l 'to sex, school lo­

cation and for total Nagaland. 
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6.- 4o 1 FINDINGS OF THE COEFFICIENT OF EFFICIENCY FOR THE 

SYSTEM OF PRIMARY EDUCATION FOR THE DIFFERENT DISTRICTS AND 

FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCHOOL LOCATION AND 

FOR TOTAL NAGALAND. 

The findings of this section is presnted in two parts 

Part I : Findings of the coefficient of efficiency for the sy­

stem of .primary education for the different districts 

with respect· to sex and school location. 

Part II : Findings of the coefficient of efficiency for the sy­

stem of primary education for whole NagalAnd with re­

spect to sex, school location and for total Nagaland. 

Part I 

FINDINGS OF THE COEFFICIENT OF EFFICIENCY FOR THE DIFFERENT DIS­

TRICT WITH RESPECT TO SEX AND SCHOOL LOCATION. 

(A) With respect to sex : 

The coefficient of efficiency of the system of prim­

ary education for the different districts is more for male as 

compared to femaie for all the districts except Kohima and Phek 

districts. 

The coefficient of efficiency is highest for both 

male and female in Mokokchung district, while, the same . is 

least efficient for Wokha district in the case of both· m~le 

and female. 

This indicate that, coefficient of efficiency of 

the system of primary education for the different districts is 

found most eff.icient in Mokokchung district in the case of both 

male and female, while, Wokha district is comparatively least 



efficient as compared to other districts. 

(B) With respect to school location a 
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The coefficient of efficiency of the system . of 

primary education for the different districts is more for ru­

ral schools as compared to urban schools for all the districts 

except Kohima, Mokokchung, Zunheboto and Wokha districts. 

The coefficient of efficiency for the system of 

primary education for rural schools : .. is· highest for Tuet1sang 

district, while, the same is least efficient for Wokha dist-

rict. 

The coefficient of efficiency for the system of 

primary education for urban schools is highest in Zunheboto 

district,while, the same is least for Wokha district. 

This indicate that, th~ coeffieient of efficiency 

for the system of primary educationis found more efficient 

for Tuensang district in the case of rural schools and Zunhe­

. boto district in the case of urban schools', while, Wokha di-
i 

strict is found least efficient for both r\:iral and .urban 

schoolso 

Part II 

FINDINGS OF THE COEFFICIENT OF EFFICIENCY FOR THE SYSTEM OF 

PRIMARY EDUCATION FOR WHOLE NAGALAND WITH RESPECT TO SEX, 

SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

(A) With respect to sex : 

The coefficient of efficiency for the system of 

primary education for whole Nagaland with respect to sex 

is more. for male as compared to female. 
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(B) With respect to school location : 

The coefficient of efficiency for the system of 

primary education for the whole Nagaland with respect to sch-

ool location is more for rural school as .. compared to 

uf\ban schooJJ 

(C) With respect to total Nagaland : ' 

(irrespective of sex and location) 

The coefficient of efficiency for the system of 

primary education for total Nagaland is 66.56%. 

6.4.2. FINDINGS OF THE EDUCATIONAL WASTAGE RATIO (i/o ratio) FOR 

THE DIFFERENT DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO 

SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

The findings of this section is presented in two 

parts :-

Part I: Findings of educational wastage ratio ( 1/o ratio) for 

the different districts with respect to sex and school 

location. 

Part II: Findings of educational wastage ratio (i/o rratio) !or 

the whole Nag a land with respect to sex, school loca •· 

tion and total Nagaland. 

Part I 

FINDINGS OF EDUCATIONAL WASTAGE. RATIO (i/o ratio)·FOR· THE DIFFE­

RENT DISTRICTS WITH RESPECT TO SEX AND SCHOOL LOCATION. 

The following are the findings in this regard :­

(A) With respect to sex : 

The educational wastage ratio of the primary edu-
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cation system for the different distric~with respect to sex 

i~ more for female as compared to male for ~11 the districts 

with some exception~ 

The educational wastage ratio for male is highest 

in Kohima distric~while, the lowest is found in 

district. 

Mokokchung 

With respect to female1 educational wastage ratio 

(i/o ratio) is highest for Wokha and lowest for Zunheboto di­

strict. 

This indicate that educational wastage ratio. is 

more for female as compared· to male. Further, the wastage ra-

tio for male is highest in Kohima district and female in Wok­

ha district, while, the least for male is found in Mokokchung 

district and female in Zunheboto district. This shows 'that 

male in Kohima and female in Wokha contribute more to educat­

ional wastage as compared to male and female of other distri­

cts. While, male in Mokokchung district and female in Zunheb­

oto district are doing better. 

(B) With respect to location : 

The educational wastage ratio (i/o ratio) ~0 the 

primary education system is more for urpan schools as compar­

ed to rural schools with some exception. 

The highest educational wastage ratio (i/o ratio) 

for rural school is found in Wokha and lowest in Tuensang di­

stricto With respect to urban school is highest for Wokha di­

strict and lowest for Zunheboto district. 
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This indicate that, urban schools contribute more to 

educational wastage as compared to rural schools. Further Wokha 

district has the highest edu~ational wastage ratio for both ru-
,. 

ral and urban schools, while,the least for rural school is fo-

found in Tuensang district and urban schools in Zunheboto dist-

trict. 

This shows that rural and urban schools in Wokha di~ 

trict contribute more to educational wastage as compared to ru­

ral and urban schools of other districts. 

Part II 

FINDINGS OF EDUCATIONAL WASTAGE RATIO (i/o ratio) FOR WHOLE 

NAGALAND WITH RESPECT TO. SEX, SCHOOL LOCATION AND FOR TOTAL 

NAGALAND. 

(A) With respect to sex ' 

The educational wastage rat~o for whole Nagaland wi-

th respect to sex is more for female . as compared to male . 

(B) With respect to school location ' 

Educational wastage ratio ( i/o . ratio) for whole 

Nagaland is more for urban school ms· compared to rural 

schooL 

(C) With respect to total Nagaland s (i~respective of sex) 

The educational wastage ratio for total Nagaland 

is 1. 50. 
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6.4.3 FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY 

PER SUCCESFUL GRADUATE FOR THE DIFFERENT DISTRICTS AND FOR WH• 

PLE .. NAGALAND WITH RBSPECT TO SEX, SCHOOL LOCATION . AND FOR TO-
·' 

TAL NAGALAND. 

The findings of this section is presented in two 

parts :-

Part I : Findings of the average nUmber of pupil years spent 

by per succesful graduate !or the different distri­

cts with respect to sex, school location. 

Part II : Findings of the average number of pupil years spent 

by per succesful graduate for whole Nagaland with 

respect to sex, school location and for total Naga­

land. 

Part I 

FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY PER SU­

CCESFUL GRADUATE FOR THE DIFFERENT DISTRICTS WITH RESPECT TO 

· SEX AND SCHOOL LOCATION • 

(A) With respect to sex ; 

The average number or pupil years spent by per su-

ccesful graduate is more for female as compared to that of male 

for all the districts except Kohima and Phek districts. 

The average number of pupil years spent by per sue-. 

cesful graduate is highest for Wokha district in the case of 

both male and female, while, the least !or male is found in 

Zunheboto district and female in Mokokchung district. 

This indicate that, Wokha district contribute more 
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to educational wastage in terms.of the_percentage of pupil years 

spent by per succesful graduate, while, ,zunheboto district for 

male and Mokokchung district for female are doing better than 

the rest of the districts. 

(B) With respect to school location s 

The average number of pupil years spent by per su-

ccesful graduate is more for rural school as compared to urban 

school for all the districts except Tuensang,Mon and Phek di-

stricts. 

The average number o! pupil years spent by per su­

ccesful graduate is highest !or Wokha district in the case of 

both rural and urban schools, while, the same is least for 

rural school in Tuensang district and urban school in Zunhebo­

to.district. 

This shows·· that Wokha district is contributing mo­

re to educational wastage in terms of the percentage of pupil 

years spent by per succesful graduate in the case of both ru­

ral and urban schools, while, rural school in Tuensang diatrict 

and urban school in Zunheboto district are comparatively better 

as compared to rural and urban schools of other districts. 

Part II 

FINDINGS OF THE AVERAGE NUMBER OF PUPIL YEARS SPENT BY PER SUo 

CCESFUL GRADUATE FOR WHOLE NAGALAND WITH RESPECT TO SEX, SCH• 

OOL LOCATION AND FOR TOTAL NAGALAND. 

(A) With respect to sex s 

The average number of pupil years spent by per su~ 
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ccesful graduate with respect to sex is more for female as 

compared to male. 

(B) With respect to location s 

The average number of pupil years spent by per su-

ccesful graduate with respect to school location is more for 

urban school as compared to that of rural school. 

(C) With respect to total Nagaland s (irrespective of sex and 

school location~. 

The average number of pupil years spent by per 

succesful graduate for total Nagaland is 6 yearso 

6. 4. 4. FINDINGS OF RETENTION/ SURVIVAL RATE FOR THE DIFFER:.. .. 

ENT DISTRICTS AND FOR WHOLE NAGALAND WITH RESPECT TO SEX, SC­

HOOL LOCATION AND FOR TOTAL NAGALAND. 

The findings of this section is presented in two 

parts :-

Part I :'Findings of retention I survival rate for the diff-

erent districts with respect to grade, sex and sc­

hool location. 

Part II : .Findings of retention/survival rate for whole Naga­

land with respect to grade, sex, sohaol location 

and for total Nagaland. 

Part I 

F~NDINGS OF THE RETENTION/SURVIVAL RATE FOR THE DIFFERENT DI• 

FFERENT DISTRICTS WITH RESPECT TO GRADE, SEX, AND SCHOOL LOCA­

TION. 
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(A) With respect to GRAPE AND SEX : 

(a.) For grade II.~ the retention rate is more for fem-

ale as compared to male for all ~he districts except Zunheboto, 

Mon, Tuensang and Phek districts. 

The retention rate for male in grade II is highest 

in Phek district and lowest in Wokha district. While,the same 
I 

is found highest for female in Wokha district and lowest in 

Tuensang district. 

This indicate that retention/survival rate in grade 

II is more for female aa compared to male for all the districts 

with some·exception. Further, it shows that male in Wokha dis­

.trict and female in Tuensang district are contributing more to 

educational wastage as compared to male and female of other di­

stricts, ~hila , male in Phek district and female in Wokha.dis 

trict are comparatively better as compared to male and female of 

other districts. 

(b) For grade III, retention rate is more for female for 

all the-districts except Mokokchung, Tuensang, Zunheboto and 

Mon districtso 

The highest retention rate for male·is found in Mon 

district and female in Phek district, while the same is lowest 

for male in Wokha district and female in Tuensang district • 

. This indio ate that. male in' Mon district .. and .. t'emale 

in Phek district are comparatively better, while, male in Wokha 

district and female in Tuensang district are contributing more 

to educational wastage as compared to male end female of other 

districts. 
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retention ~ate is more for female as com­(c) For grade IV, 

pared to male for all the districts except Mokokchung, Tuensa-

ng, Zunheboto and Mon. 

The retention rate· for male is found highest in Mon 

district and female in Phek district. While, the same .is lo­

west for male in Kohima district an~ female in Wokha district. 

This indicate that male in Mon district and female in 

Phek district are comparatively better,.while, Male in Kohima 

district and female in Wokha district are contributing more 

to educational wastage. 

(B) With respect to school location • • 

(a) For grade II, the retention/ survival rate for urban school 

is more for all the districts as compared to rural school ex­

cept · Kohima, Tuensang, Mon and Phek. 

flhe retention rate for grade II in the case of ru­

ral school is highest for Phek district and urban school in 

Zunheboto district,· J while, the least retention rate for rural 

school is found in Wokha district and urban school in Kohima 

district. 

This indicate that rural school ·in Phek district 

and urban school in Zunheboto 'district are comparatively bet­

ter, while rural school in Wokha district and urban school in 

Kohima district are having the least retention rate, thereby 

contributing more to educational wastage. 

(b) For grade III, the retention rate for urban school is more 

for all the districts as compared to rural school except Kohi­

ma, · Mon and Phek districts. 
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The highest retention rate for rural school is found in 

Mon district and urban school in Phek district.While, the same 
J 

is found least for rural school in Wokha district and urban sc-

hool in Tuensang district.· 

This shows that rural school in Mon district and urban 

school in Phek district are comparatively better, while rural 

school in Wokha and urban school in Tuensang district are co­

ntr1Q.~t1ng ,more to educational wastage, as compared to rural 

and urban school of other districts. 

(c) For grade IV, t~e retention rate for rural school is more 

as compared to urban school for all the districts except Mo­

kokchung, Zunheboto and Wokha districts. 

The retention rate for grade IV is found highest 

for. rural. school in Mon dietrict ·and·· urban school in Mokokch-. 

ung district, While, the least retention rate !Br rural school 

is found in Wokha district and urban school in Kohirna 

.trict 

dis-

The study indicate that rural school in mon district 

and urban school in Mokokchung district are comparatively bet­

ter , while, rural school in Wokna district and urban school 

in Kohima district are having the least retention rate as com­

pared to rural and urban school of other districts. 

Part II 

fiNDINGS OF RETENTION,1/.:SURVIVAL RATE FOR WHOLE T\IAGALAND WITH 
v1 . 

RESPECT TO GRADE, SEX, SCHOOL LOCATION AND FOR TOTAL NAGALAND. 

·(A) With respect to grade and sex ~ 

The retention rate for grade II is found more for 
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female as compared to male. 

(b) The retention rate for grade III is more for female 

as compared to male. 

(c) The. retention rate for grade IV is found more for 

female as compared to that of male. 

The study indicate that retention rate for all . the 

grades (i.e, II, III, IV) is found more for female as compared 

to male. Hence, male contribute more to educational wastage. 

(B) With respect to school location : 

(a) The retention rate for grade II is found more !or 

urban school as compared to rural school. 

(b) The retention rate for grade III is more for urban 

school as compared to rural school. 

(c) Further, the retention rate for grade IV is more for 
~ 

rural school as compared to urban school. 

The study indicate that, retention rate is more 

for urban school for all the grades except in grade IV. This 

indicate that urban school are comparatively better as compared 

to rural schoolo 

(C) With respect to total Nagaland: (irrespective of sex and 

location,.). 

(a) The retention rate for total Nagaland .;:.'\.n grade II 
~(,'' 

is 87.9% 

(b) The retention .rate for grade III for total Nagaland is 75.3% 

(c) The retention rate for grade IV !or total Nagaland is 64.9% 

The study found that, the holding power of primary 

school system decreases as they proceed to higher grades. 

'I 
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5. 5 SECTION V 

FINDINGS REGARDING THE CAUSES OF EDUCATIONAL WASTAGE. 

The findings with regard to the causes of educat­

ional wastage has been presented under the following parts:­

Part I Causes related to economic factors. 

Part II Causes related to educational practice. 

Part III Causes related to educational management. 

Part IV : Causes related to poor and unattractive holding 

power of the schools. 

Part V 

Part VI 

Causes .related to social factorso 

Findings regarding the comparative study of the ca-

usal factors. 

Part : I. CAUSES RELATED TO ECONOMIC FACTORS. 

The following are the findings in this regard:-

1. Majority of the respondents reported that the cause whi­

ch is most responsible for dropout and failure with reg­

ard to economic factor is that 'Parents need the help of 

their children in the family and in their 6ccupation'. 

2o Majority of the respondents expressed that 'inability o( 

the parents to meet the expenditure on the education of 

their children' is a responsible cause for educational 

wastage. 

3o The next important cause of educational wastage as view­

ed by the respondents is that 'parents want their child­

ren to supplement the family's income through seeking 

jobs ' • 
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Part : II. CAUSES RELATED TO EDUCATIONAL PRACTICE • .. 
' .~ ~. . · ... :.~.· . ..,. ..... C' 

The following are the findings in this regard :-

1. Majority of the respondents reported that, the most imp­

ortant cause related to educational practice is 'irregu­

larity in school attendance'. 

2. Majority of the respondents expressed that 'lack of int­

erest and enthusiasm on the part of the students to study 

as an important cause of educational wastage. 

3. Poor academic achievement on the part of the student is 

also found as an important cause of educational wastage. 

4. Most of the repondents felt that 'inability of the stud­

ents to understand the subject is responsible for pupil's 

dropping out and failure in schools. 

5o Ineffective teaching methods is also found to be the mo-

st important cause of educational wastage. 

6. Majority of the respondents felt that 'lack of suitable 

curricullum as per the pupil's needs,· and lack of indiv­

idual attention on the part of the teachers' are import­

ant causes of educational wastage. 

7. It appears that the other important causes related to ed-

ucational practice are 'wrong system of _ exam~nation', 

'difficulty in·following the teachers language.', 'heavy 

workload in schools', and 'fear from schools'o 
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Part : III. CAUSES RELATED TO EDUCATIONAL MANAGEMENT. 

1. Majority of the respondents expressed that 'lack of ade­

quate teaching aid is an important factor of educational 

wastage. 

2. It is also found that 'lack of educational facilities for 

further studies of the students' is an important cause of 

educational wastage. 

3. Majority of the respondents are of the view that 'lack of 

orientation and refresher courses for teachers 'lack of 

instructional handbooks' and 'lack of facilities for un­

dergoing inservice teacher training cqurses' are also im­

portant ~auses of educational wastage. 

4. The other important causes re~~ted to educational pract­

ice viewed by the respondent are_ 'ineffective method of 

supervision and inspection in schools', 'lack of quali­

fied teachers', 'absence of variety of teaching', 'admi­

tting students throughout the year', 'rigidity in school 

timing' and 'lack of school at walkable distance'. 

Part IV. CAUSES RELATED TO POOR AND UNATTRACTIVE HOLDING 

POWER OF THE SCHOOLS. 

The following are the findings in this regard :-

1. The study revealed that the most significant cause rela-

ted to poor and unattractive holding power of the schoo­

ls are 'lack of physical facilities like comfortable fu-
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rnitures, distinct bla~kboard, playground, spacious cla­

ssroom, drinking water, and toilet facilities'. 

2o Majority of the responde~ts viewed that 'lack of incent­

ives like free textb6oks, uniforms, are responsible for 

the childs dropping out and failure in schools. 

3. Majority of t~e respondents felt that lack of recreatin­

al activities, lack of monetary assistance like fttipends, 

lack of enough C?CUrricular activities, unattractive SC­

hool environment, and absence of midday meals are the 

important causes of educational wastage. 

Part : V. CAUSES RELATED TO SOCIAL FACTORS. 
,· ... ,I .. ,,,....... ' 

The following are ... t~e. fi·~-dings in this regard:-

1 o Majority of the. respon9ent.s fe.l,~ .. ·.that the most important 

cause of e?ucational wastage related to social factor is 

'Inability of the parents to help the1r children's educ­

ation because of their illiteracy. 

2. Another highly .significant cause as viewed by the respo­

ndents is 'lack of awareness among parents in particular, 

and the community in general about the importance of ed­

ucation. 

3. For majority of the respondents 'bad company of the chi-
. ' 

ld' is also a responsible factor of dropping out and 

failure. 

4. Lack of proper co-ordination that is 'little or no rela-

tionship between the school and community' is also found 
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to be a responsible cause of educational wastage. 

Part VI. ; FINDINGS REGARDING THE'COMPARATIVE STUDY OF· THE 
.. , .. 

·;.CAUSAL FACTORS· •. 0 

0 

00 

1 • The comparative study of the· causal factors reveals that, 

the most highly significant factor contributing to educ-

ational wastage is 'the economic factor'. 

2. The next important causal factor in order of significance 

which is responsible for educational wastage is the 'soc-

ial· factor'. 

3. The other important factor in order of significance are 

'poor and unattractive holding power 6f the school' and 

'educational management' •... 

4. The least important factor among the. causal factors .' is 

found to be factor related to .,educational practice'. 

6. 6 SECTION VI 

FINDINGS REGARDING THE OPINIONSFOR REDUCING EDUCATIONAL WAST­

AGE. 

The findings with regard to the opinion for redu-

cing wastage has been presented under the following heads :­

Part I l Opinions related to educotional practice. 

Part II Opinions related to educational management. 

Part III 

Part IV 

Part V 

Opinions related to increasing the attractive and 

holding power of the school. 

Opinions related to teacher training programmes. 

Opinions related to social factor. 



Part VI Findings ·regarding the comparative study of the op­

inions for reducing educational wastage. 

Part : I. OPINIONS. RELATED TO EDUCATIONAL PRACTICE. 

The following are the major ~indings regarding the 

opinions related to educational practice, for reducing educa­

tional wastage. 

1. Majority of the respondents are of the opinion that edu­

cational wastage can be_reduced by making the . s~bject 

more_interesting and motivating by using effective meth­

od of teaching. 

2. Majori~y of the responde~ts are also of the opinion ~hat 

by adapting suitable curr~cullum as per the needs and 

interest of the children and also by training the teach­

ers for content teaching, educational wastage can be re­

duced. 

3. Another important opinion viewed by the majority of the 

respondent for reducing educational wastage is requesting 

the teachers to devote more time with the students in di­

fficult subject. 

4. Majority of the respondent are of the opinion that 

adapting suitable teaching methods, and by introducing 

the system of internal assesment in primary schools, ed­

ucational wastage can be reduced. 

5. The other important opinions viewed by majority of the 

. ' 



395 

respondents, in order of their significance are creating 

fearless and congenial atmosphere in schools, giving sp­

ecial classes to slow learners, requesting the_ teachers 

to be slow end cleat in their speech, and persuading the 

parents and guardians to send their children 

to schools. 

regularly 

Th~ study found that, all the opinions enumerated 

above for reducing educational was~age with regard to 

educational pr~ctice are importaDt, as non of the opini­

on score less than 51 .ao percent • 

. Part : II. OPINIONS RELATED TO EDUCATIONAL MANAGEMENT. 

The following are the major findings of .the study:-

1 o Majority of the respondents are of-the opinion that edu­

cational wastage can be reduced by appointirig qualified 

teachers. 

2. Majority of the respondents also viewed that effective 

supervision and inspection of schools at regular interv­

als would reduce educational wastageo 

3. Majority of the respondents are also of the opinion that 

educational wastage can be reduce by giving facilitieA 

for further·studies of the teachers, so that they become 

more efficient in their teachi~g. 

4. For majority of the respondent, it is felt that educati­

onal wastage can be reduced oy providing teaching aids 

to schools, and also by providing variety of teaching in 
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2. Majority of the respondents are of the opinion that pr­

ovision of monetary assistance like stipends will help 

3. 

4. 

in reducing educational wastage. 

It is_ also observed by the respondents that providing 

free textbooks and uniforms_to poor children would help 

in r~ducing educa~iona} wastage in the state. 

Other important opinions vie~ed_by the respondents in 

.order of their significance_~re __ providing opportunities 

for co.curricular activities, providing mid-day meals. 

Part : IV. OPINIONS RELATED TO TEACHER TRAINING PROGRAMMES. 

The following are the major findings of the etudyz-

1. Majority of the respondent felt that educational wastage 

can be reduced by giving training facilities to primary 

school teachers. 

2. Majority of the respondents also viewed that giving de­

monstration classes for teachers, using more effective 

methods of teaching by experts will help the students 

learn better and thus will reduce educational wastage. 

3. It is also seen that majority of the respondents expre­

ssed that providing regular and refresher courses and 

orientation courses for teachers, ~ill help in reducing 

educational wastage to some extento 

All the opinions enu~erated under this factor 

seems to be all significant, as _non of the items score 

less than 62.83 percent as its significant value. 

'I 
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The following are the major findings under 

heads :-
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this , 

1 o Majority of the respondent are of the opinion that educ­

ational wastage can be reduced by helping the child to 

develope proper study habits at homeo 

2. Majority of the respondents are also of the opinion that 

educational wastage can be reduced by helping the child 

in his adjustment problema 

3. Majority of the respondent also felt that helping the 

child to avoid bad company may lead to less educational 

wastage. 

4o Most of the respondents felt that educational wastage 

can be reduced by educating the parents on, how to help 

their children in their studies.like providing space, 

fixing the time for their study, making the study mater­

ials available, amd also organising parent teachers meet 

will reduce educational wastage. 

5o Majority of the respondent are also ?f the opinion that 

educational wastage can be reduced by educating the par­

ents on the importance of education so that, they may 

develope a positive attitude towards education. Also, to 

introduce adult education programme for parents so that 

in turn, they can help their children in their study. 

6. All th~ opinions enumerated above, seems to be very sig-

nificant as non of the opinion score less than 51 • 80 
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percent as its· s.ignific·ant value • 

.. Part :· VI. FINDINGS. REGARDING THE COMPARATIVE STUDY OF THE 

. 1 • 

2. 

.OPINIONS FOR REDUCING EDUCATIONAL WASTAGE. 

• . 

. The following are the findings of the comparative 

~tudy oi the ~pinions-for reduciAg educ~tional· wastage. 

!he study found that the most significant oplnion for 

ieducing edu~ational wastage· i• that of the opinions re­

lated to teacher training~ 
~ 

The next.imp6rt~nt opinion as revealed by the st~dy is 

that 'of the opinion rel~ted to social factor. 

3. The o'ther importan·t opinions for reduclng edu9ational WF.l-

stage in order of significance are :-· 

Opinions related to education~! pra6tice, Opinions tela­

. te~_to ed?cational_mana~ement, and_opinions related to 

increasing the attractiv~ and -~olding power of the scho~ 

ols.>· 
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VI. B ACTION PROGRAMMES FOR REDUCING EDUCATIONAL WASTAGE. 

The findings of the study reveals that, the rate 

. of educational wastage in th.e state is alarmingly high. Unless 

some drastic measures. are taken to check thes.e growin_g problems, 
. ' 

.• 11 

"its dream of universalisation 
. ·' 

of ·the state qan never- achieve· 

primary education in the s-tate. The investigator felt that unless 

arid untill -we device specific mearis o_f obsorbing children into 

the schools and stimulating healthy conditions with a view to re 

. tain them in. the school the problem remain .unsolved. . · · 

The reasons an'd causes of educational wastage in 

the state vary from school to •'school, place ·to place (location) 

and even from individual to individualy(sex). Therefore·, it is 

very difficult to suggest a single remedial measure or action· 

programme for reducing educational programme. 

However, keeping in view of the opinions given by 

the teach~rs, teacher educators, Inspector or schools, the inves·­

tigator has suggested some .remedial measures or action progra­

mmes with a· hope that, they can be used for reducing educational 

wastage in the state. 
• I· 

The following are the action programmes suggested for 

reducing educational wastage :-

· 1. PROGRAMMES RELATED TO TEACHER TRAINING. 

According to one or the-latest study on .teacher ed­

ucation, it is found that, in -our stat~ (Nagaland) still·62.12 

percent of our teachers are not trained. This may be one 



probable reason why there is more educatibnal wastage in the 

stateo 

The following are some of the suggestions given:­

(1) Teach~r tra~ning facilities should be provided to all the 

primary school teachers, so that they will equipt themselves 
/ 

with the latest t~chniques of teaching and become.· efficient 

in their profession •. 

(2) It is alsd suggested that regular refresher and orienta­

tion courses ahould be given to all the primary school teach­

ers, and also ensure that every teacher attend these courses 

at regular intervals, so as to keep themself aware of the la­

test development taking place in the field of education. 

( 3) Another suggestion is that seminars, sympos i·ums, and co­

nfferences for primary schools teachers be held once in every 

year where the problems of primary education in the state and 

the probable solutions can be discussed and remedial step can 

be taken up through the co-operation of all the teachers. 

(4). It is 'also'suggested that demonstrations classes ·given 

by experts would help ~he primary school teachers in teaching 

the contento 

II o PROGRAMMES RELATED! TO S0_9IAL PROBLEMS : · 

I~literacy, Ignorance, Superstitions, indifferent 

attitude towards education etc, are some of the major ·social 

problems. The following suggestions are made by the investig­

ator in this regardo 

(1). Social Education/Adult Education : 
., . .. , ... , 

A strong public opinion has to be created through 

'I 
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adult education programme for overcoming social superstitions 

as well as realisation of the good in Education. 

Educated parents are the best ~nsurance for educ­

ation of their children. If we could make the adult apprecia­

te the value of education, and awaken them to their sense of 

duty and responsibility to the rising generation, the problem 

of educational wastage could be solved. There~ore, adult edu­

cation programme should be carried out sincerly in the villa­

ges. This is important particu~arly in the case of women, wh­

ere programmes like child care, home management, preparation 

·of food, without loss of nutrients, knitting tailoring, embr~ 

oidery, sanitation and health, folk songs and folk dances, 

cottage industries and reading of religious books, this will 

enable parents to know many things -literacy, family planning 

and welfare, health and sanitation, vocational and economic 

development, freedom from superstitions an~~ social taboos etc. 

Thus adult and social education would not only make them more 

enlightened citizens, but help them to understand and ~pprec­

iate the value of education for which they would not only en­

rol their children, but retain them longer in schools. 

(2) Exhibitions ot charts/Pictures in the village : 

It is also suggested that in order to create awa­

reness about the importance of .education to the par~nt~ and 

the people in gerieral, picture~ dipicting the advantages of 

schooling can also be shown in the villages. Charts about va­

rious vocations can be exhibited and people can be explained 

how education can benifit the youngsters. 

(' 

' l' :c.,t 
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(3) Better parent - teachers contact s 

Better parent teachers contact should be organis-

ed, where the problem of educational wastage, their grave co­

nsequences, and their probable solution may be discussed. Ta­

lks may be given to the parents about the value of education 

and its utility as a long term investment. Ways and means of 

involving the parents in the progr~mme for reducing educatio­

nal wastage can be in sought. Thus, in order to facilitate the 

parents, teachers and community to have better understanding 

among themselves, programmes ~ike -

1. Parent -Teacher Association should be established. 

2. Parent day should be celebrated by inviting the parents in­

to the school. 

(4) Adjusting the school hours, holidays and vacations. to 

meet the economic needs of the community. 

To minimize the incidence of educational wastage 

amon~ primary school children in Nagaland, it is very·essent­

ial that school hours, and vacations are adjusted in such away 

that they can assist their parents when they are needed most, 

and also study in schools. For ~xample, as ·mos~ of the Nag a 

parents are cultivators, the school hours may be adjusted ac­

cording to the convenience of the community, and school vaca­

tion may be synchronised with the sowing and harvesting period 

of the major crops. Similar suitable patterns may also be th­

ought for other communities. 

(5) Developing proper study habits 



It is observed that mo§t of the Naga children in 

primary schools, donnot have a regular study habit. They stu­

dy only one week or some days before the examination. During 

this time they study very hard, but as they cbuld not cover 

all the lessons within a short span of tim~, they fail in the 

examinationo These failures do not like to study again in the 

same institution. Every parent and guardian disire that their 
t9 . 

children pass, but they fail to encourage and see that their 

children study their lessons regularlyo 

It is therefore, suggestion that parents and gua-

rdians be taught to help their children to develope regular 

study habits by providing space for their study, fixing the 

time for their study, and also, by making the study materials 

available. 

III. PROGRAMMES RELATED TO EDUCATlONAL.PRACTICE : 

Following are the suggestion given in this regard: 

( 1 ) Irregularity in school attendance l 
' 

':i I 

Irregularity in school is one 6f the major cause 

for low achievement of pupil and their failure. In order to 

check this problem the following suggestion are given :-

(i) It.is suggested that the school may keep a day record of 

the attendance of the pupil. If a school finds that any part-

icular student is not coming to school regularly, the class 

teacher may contact the childs parents and also persuade them· 

to send their child regularly to school. It is possible that 

a sympathetic and understanding of the problem of the child to 

meet their problems by the teacher would make the child attend 
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the school regularlyo 

(ii) Attendance scholarship may also be given to the childr-

en to motivate them to come to school regularlyo 

(2) Teaching methods : 

It is suggested that the different subject taught 

in the school should be made more interesting and · motivating 

by using effective teaching methods. Children becomes academ­

ically poor when they are not interested and motivated in th­

eir lesson which later lead them to failure and dropout from 

school. Therefore, the subject teacher by knowing the 

and interest of the students, should select/adapt the 

needs 

most 

suitable method which he feels most suited for his subject. 

For primary schools students in general, story telling method 

play way method activity based teaching method, that is le~r­

ning by doing, may be most suitable for children of this age 

(3) Curricullum s 

It is also suggested that the curricullum should 

be framed according to the local needs and interest 0f the 

Naga children. It is very 6ften found that·the textbook pres­

cribed for primary school children that, it has no relevance 

with the life situation of the local children, therefore, th­

ey feel difficulty in learning the subject because the theor­

itical part which they study in their textbook has no releva­

nce with their practi~al life. 
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( 4) Evaluation 

Due to the many defects that exist in our examin­

ation system, many children fail in the promotion examination. 

Therefore, in order to make evaluation more realistic, the 

system of internal assesment should be introduced where the 

teacher will make a continous and regular assesment of the ch­

ild in their day to day performance. In th~s the teacher will 

evaluate not only the scholastic achievement, but also their 

performance in co-curricular activities, personality qualities, 

health information, attendance etc. 

This will help in evaluating the achievement of 

t~e child in a more systematic and scientific manner and will 

also remove some of the defects of our present examination sy­

stemo 

(5) Creation of congenial atmosphere : 

Creation of fre~ and congenial atmosphere ori the 

part of the teachers in the schools ie also very much recomm­

anded this will facilitate - the childs free expressions of 

needs and difficulties 0 Also this will en~burage shy and tim­

id students to participate in the school a~tivities. 

(6) Arrangement of special class : 

It is found that all the children are not having· 

the same calibre. Some students are fast, wh.ile, some are sl­

ow in learningo If children of both extremes sit in the same 

class they may not be benifitedo Therefore, it is suggested 

that a special coaching class be arrange for the slow learne­

rs, so that they may be helped to cope with the everage chil-
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dreno While provision ·for double promotion for talented and 

extra-ordinary intelligent student should be given. 

This will help both the grotip_and also relax them 

from the boredom of learning their lesson, ·which is too diff­

icult or too easy, and will also act as a source of motivati­

on for their studies. 

(7) Home assignment: 

The purpose of giving home assignment is to enco­

urage the student in developing regular study habito Therefore. 

home assignment should be given from the portion of the cour­

se already done in the class, so that the assignment given to 

the student does not pose a burden to the childo This is ass­

entia! because most of the parent are illiterate and unable 

to guide their children at home. Hence, assignment often bec­

om_e a burden on the part of the students and they develop a 

fear psychosis to attend school. This may be because suffici­

ent explanation are not done for the purpose. 

If the ~urpose of giving:home assignment is real­

ised and sifficient guidlines are given in this regard learn­

ing on the part of the student becomes more interesting and 

hence, can minimised the rate of dropout to a great extend. 

(8) Age homogeinity : 

If the children sitting in the same class has a 

wide difference in age, it is suggested that suitable gropin­

gs are to be arrangedo That is to have older children in a se­

parate section, so as to avoid them from feeling awkwardness 

in the class of younger childreno 
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IV o PRcx::;RAMMES RELATED TO EDUCATIONAL _MANAGEMENT : . 

The following suggestions are given in this rega-

rd. 

(1) Appointm~nt of qualified teachers z 

Primary schools are the workshop in which the fu­

ture generation is built. Therefore, primary classes must get 

the cream pf the community. In other words, primary_school te-

achers should be most qualified, .and most efficient. Unless 

qualified teachers are appointed, they will not be able to kn­

ow the psychological need of the child, and meet them. Also, 

they will not be able to arouse interest in the student and 

make learning a pleasure. Therefore, it is suggested that app-

.ointment of qualified teachers in primary schools should be 

considered top priority. 

(2) Supervision/Inspection : ) 
Regular and effective supervision of the primary 

school by the S.I.S.(Sub-Inspector of Schools) Authority shou­

ld be given at regular intervals. They should supervise the 

effectiveness of the method of teaching, the Audio ·visual aids 

employed to make teaching, effective and interesting, the time 

table to carry out the insttuctional work di~tribution of work 

among members of the s~aff, distribution of the prescribe cur-

riculum. Not only that, the co-curricular activities carried 

out in the schools, physical facilities, its environmental at­

tendance register of the students and teachers and also the 

developmental aspects of the schoolso Regular and effective 

supervision of all these activities will keep the teachers, the 
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community, as well as tre students alert and aware of their 

duties. Not~only that it will set right the anomalies and make 

the school efficient and effective in achieving its goal. 

Therefore, it 1s suggested that the "upervis.ion 

and inspection of primary school sh~uld be carried out strict­

ly, sincerly and effectively at regular intervals by the admi-

nistrative authority. 

(3) Provision for teaching aids c 

The children will evince more interest and will 

be able to learn and understand the lesson quickly when teach­

ing aids are frequently used. However it is found that in most 

of the primary schools, even the essentially required teaching 

aids are not adequately provided to schools. 

Hence it is suggested that the Government sheuld 

provide the primary schools with at least the most essential 

teaching aids. The teaching aids will be usefull whenever the 

teacher wants to explain by giving examples from the unknown 

to known from the difficult to easy and from complex to simple 

things relevant to his subjects and thus make teaching learni­

ng effective. 

(4) Provision of text-books.: 

The supply of proper text-books,for schools is ex-
··:. 

tremely important. Text-books should be written on standardie-
r /_ 

ed patterno They should be translated and pr1tnted in all the 

dialects of the stateo Books should be subsidised and made av-

ailable to all the schoolso 
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V. PROORAMMES RELATED TO POOR AND UNATTRACTIVE HOLDING POWEB.. 

OF THE SCHOOL·~''; 

Following are the suggestions in this regard. 

(1) Providing adeguate facilities : 

It is found that most of the primary schools in 

Nagaland are not equipt with the adequate.physical facilities. 

The school building itself are ricket~ unattractive and are 

rarely repairedo There is no proper partitfon of the rooms, 

further, inadequate equiptments like desk, blackboard and Bi­

tting provisions add to their monotomy and discomfort. It is 

found that such condition of the school does not encourage the 

children feel wanting to be in school for which reason the ra­

te of educational wastage i~ increasing. 

It is therefore, felt that adequate physical .faci­

lities should be provided to the schools, such as proper sch~ 

ool buildings spacious classrooms, confortable furniture, di­

stinct blackboard drinking water, and toilet f~cilities. So 

that these may attract the students in the schools. 

(2) School Campus : 

Most of the primary schools are found not suitably 
., 

locatedo Moreover, the schools once constructed are left una-

ttended as a result of which they are not found congenial and 

attractive for effective study. It is therefore, suggested th­

at the school campus is properly attended to and the surround-

ings of the schools be neat, clean, tidy and beautiful. So 

that-the Children may come to school and feel wanting to be in 
'• 

the school for a longer p~riod of timeo 
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(3) Co-curricular activities : 

The attracting power of the school also depend up-

on the useful co-curricular activities which are organised in 

the school. The children of primary schools are in the age 

group where play is the fondest thing in their life. Therefore, 

it is suggested that different kinds of games and sports fac­

ilities should be given in the schools, so that they are att­

racted to come to school to learn and playo Also other kinds 

of co-curricular activities relevant to the local situations 

can be organised. 

(4) Mid-day meal : 

As most of the parents live on hand to mouth, the 

provision of mid-day meal will also strenghthen the holding 

power of the schools. Therefore it is suggested that mid-day 

meals be provided to the primary schools. 

VI. PROGRAMMES.RELATED TO ECONOMIC PROBLEMS : 

The study on the causes of educational wastage 

pointed out that economic factor is_the most important factor 

of educational wastage in the state. Unless the general econ­

omic condition of the masses is improved, the problem of edu­

cational wastage cannot be overcome. However, it is very dif­

ficult and almost quite impossible on our part to raise the 

general economy of our people. As a result this factor was 

not included in the opinionaire. However, it is also found 

that, as the factor is too grave and cannot be neglected, the 
~ . 

investigator has made the following few suggestions in this 

regard:-



(1) Really needy students should be identified, and they sh­

ould be provided not only with free education but.~lso free 

school uniforms, text books, and writing materials. 

(2) Monthly stipend should be given to the disadvantaged gr-

oup of children. 

(3) The state should also take the responsibility of giving 

special care in meeting the needs of the unwanted and neglec­

ted children of the society. 

(4) The students who comes from large families that is, hav­

ing large number.of children should be given generous aids so - ',, 

as to encourage them to continue their studies. 

-~ -

: . 

') 

,, 
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VI. C · CONCLUSIONS OF THE STUDY •. 

The following are the conclusions derived from the 

!~dings of the study :-

1. The comparative study of promotion rate for the different 

districts and for whole Nagaland with respect to sex and grade 

is found more for amle for all the grades except grade III. 

This shows that, female in Nagaland contribute more to ed.ucat­

ional wastage as compared to male. 

2. The comparative study of repetition rate for the different 

districts and for whole Nagaland with respect to sex is found 

more for female as compared to male for all the grades except 

grade III. This further, shows that female contribute more to 

educational wastage in the form of repetition. 

3. The comparative study of dropout rate for the different 

districts and for whole Nagaland with respect to sex is found 

more for male as compared to female for all the grades except 

grade I. Hence, male contribute more to educational wastage in 

the form of dropout. 

4. The comparative study of Promotion rate for the different 

districts and for whole Nagaland with respect to school locat­

ion is found more for urban school as compared to rural school 

for all the grades except grade III. This indicate that rural 

schools are contributing more to educational wastage as compa­

red to urban schools. 

5. The comparative study of repetition r&te for the different 

districts and for wholeNagaland with respe~t to school locat­

ion is found more for rural school as compared to urban school 
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for all ·the grades. This indicate that, rural school contrib­

ute more to educational wastage in the form of repetition. 

6. The comparative study of dropout rate for the different 

districts and for whole Nagaland with respect to grade and sc­

hool location is found more for urban school as compared to 

rural ·school except in grade I. This shows that, urban school 

contribute more to educational wastage in the form of dropout. 

7. The promotion rate for total Nagaland in grade I is 73.2 

7% grade II is 71 .85%, grade· III is 72.51% and grade IV is 85. 

26%. 

8. The repetition rate for total Nagaland in grade I is 16. 

59% for grade II 16.16%, for grade III 10.08% and for grade IV 

14.74%. 

9. The dropout rate for total Nagaland in grade I is 1'0.4%, 

for grade II, 11o99% and for grade III, 1'V.41%. 

10. The comparative study of the educational wastage in terms 

of pupil years wasted due to dropout for the different distri­

cts and for whole Nagaland is more for female as compared to 

male. This shows that, female contribute more to educational 

wastage in the form of spending more pupil years due to dropout. 

11. The educational wastage in terms of pupil years wasted due 

to repetition is more for female as compared to male. Hence, 

female contribute more to educational wastage in terms -of pup­

il years wasted due to repetition • 

. 12. The educational wastage due to both dropout. and repetition 

for the different districts and for whole Nagaland is more for 

female as compared to male. Hence, female· ·in Nagaland contrib-
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ute more to educational wastage in terms of pupil years wnstP-d 

due to both dropout and repetition. 

13. The educational wastage in terms of p~pil years wasted due 

to dropout for the different districts and for whole Nagaland 

with respect to school location is found more for urban school 

as compared to rural school. This indicate.that urban 

contribute more to educational wastage. 

school 

14. The educational wastage in terms of pupil years wasted due 

-to' repetition for the different districts and for whole Nagal-

and with respect to school location is found more for 

school as compared to urban school. 

rural 

15. The educational wastage in terms of pupil years wasted due 

to overall (i.e, due to both dropout and repetition) for the 

different districts and for whole Nagaland is found more for 

rural school as compared to urban school. Hence, rural school 

contribute more to educational wastage in terins of pupil years 

wasted due to both dropout and repetition. 

1 6. , The educational· wastage in terms of pupil years wasted 

due to dropout for whole Nagaland is 823 pupil years wasted. 

17. The educational wastage in terms of pupil years wasted 

due to repetition for whole Nagaland is 481 pupil years wasted. 

18. The educational wastage in terms of pupil years wasted due 

to overall (i.e, due to both dropout and repetition is 

pupil years wasted. 

130/~ 

19. The percentage of pupil years spent in excess for the dif-

ferent districts and for whole Nagaland with respect to sex is 

more for :f1~male as compAred to male. lienee., female contributE~ 
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28. The average number of pupil years spent by per 'succesful 

graduate with respect to sex for the different districts and 

for whole Nagaland is more for female as compared to male. 

29. The average number of pupil·years spent by per succesful 

graduate with respect to school location for the different di­

stricts and for total Nagaland is more for urban school as co­

mpared to rural school. 

30. The average number of pupil years spent by per succesful 

graduate for total Nagaland is 6 years. 

31 • The retention rate for different districts and for whole 

Nagaland with respect .to sex is found more for female in all 

the grade except grade II. 

32. The retention rate for Nagaland with respect to school 

location is found more for urban school except in grade IV. 

33. The retention rate for total Nagaland in grade II is 87.9% 

for grade III 75.3% and grade IV is 64.9%. 

34. The study revealed that the holding power of primary sch~ 

ool system in Nagaland decreases as they proceed to higher gr­

ades. 

35. The comparative study of the causal factors of educational 

wastage reveals that the most responsible cause of educational 

wastage is economic factor Which has a significance value of 

59.89% followed by social factor 58.92?6, poor and unattractive 

holding power of the school 54.85%, educational management 56. 

97% and the least being educational practice 45.36%. 

36. The comparati~e study of the opinions for reducing educa­

tional wastage reveals that, the most importRnt opinion for 
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reducing educational wastage is "Teacher Training" which has a 

significance value of 65.16% followed by opinions related to 

social factor 60.34% opinions related to educational practice, 

56.38% educational management 48.25% and opinions related to 

"Poor and unattractive holding power of the school", 41.•.35%. 



6.D SUGGESTIONS FOR FURTHER RESEARCH STUDIES. 

The following are the suggestions made by the inve-

stigator for further research work. 

( 1 ) A study on the incidence of educational wastage in middle 

schools and High schools can be taken up. 

(2) A comparative study on the causes of educational wastage 

for the different districts in Nagaland. 

(3) An exploratory study into the factors effecting the effi-· 

ciency of primary education system in the state. 

(4) A critical study into the factors·effecting teachers eff­

iciency in Primary schools. 

(5) An investigation into the· causes of poor attendance in 

prima~y schools of Nagaland. 

(6) Comparative study of the incidence of educational wast~ge 

among tribal and non-tribal communi ties in Nagaland. 

(7) A comparative study on the causes of educational wastnge 

of student belonging to afluent and economically backward 

families. 

(8) The present study is limited to Government Primary schools 

only. Hence;similar study can be taken up for private sch­

ools in Nagaland as well. 

(9) Comparative study on government and private primnry nchonl 

with regard to educational wastage can be taken up. 

(10) A study on the effect of the physical facilities in prim-

ary schools for retaining the students. ' 



. ·.·• 

(11) A critical study· of the working conditions of. primary 

schools of Nagaland. 

(12) Investigation into the extent of educational wn~tnge and 

(13) 

the efficiency of Middle schools and High schools can 

be taken up. 

A critical study of the community participation for re­

ducing educational wastage. 

(14) A study into the physical and academic facilities avail-

able in primary schools of Nagaland. 
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Angami Naga 

Nagaland 

Kohima 

Indian 

Lecturer, Nagaland Colle~e 

of Education, Kohima 

i) M.A (Education) 

ii) Bo Ed. 

iii) Post Graduate Diploma in 

Educational & Vocational 
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i) 4 years teaching in private 

school. 

ii) 7 years teaching in Govto 

High School. 

iii) Lecturing in Nagaland 

College of Education since 

1985 till dateo 
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APPENDIX - A 

PUPIL'S ENROLMENT DATA FOR TWO CONSECtrriVE YEARS i.e, 1991 & 1992 AND REPEATERS OF 1992 FOR 

KOHIMA RURAL 1 991 

... '. 

Names or sampled Grade I - ··· · Grade II Grade III Grade IV 
Rural GPS in Kohi-
ma district Male Female Total Male Female Total Male Female Total Male Female Total 

1. Zani 3 3 6 3 4 7 4 3 7 1 6 7 

2o Sarbura 18 20 38 20 11 31 19 18 37 12 15 27 

3 o Khonoma 20 10 30 19 16 35 15 11 26 10 12 22 

4. Seithekie 10 2 12 10 4 ., 4 10 4 14 2 4 6 

5. Pudam Pukhuri 12 7 19 11 15 26 19 10 29 11 13 24 .. 
9 9 16 6. Kacharigaon -· 8 17 7 17 4 21 9 13 24 -

7. Benreu 6 q 15 12 9 -·· 
21 9 14 23 5 10 15 

8. Punglwa 16 10 26 23 25 48 18 14 32 10 10 20 

9. Dtmgki 2 5 7 3 7 10 6 4 10 8 2 10 ---, 
1 o. Pfuchama 3 9 12 5 '9 14 3 12 15 3 16 . 19 

11. Visvema 7 7 14 .9 6 1 5 3 6 9 4 14 18 

12. Jakh::una 6 8 14 10 9 10 10 9 19 6 7 13 -"---

9 9 19 I 13 
-

13o Phesama 14 23 10 8 21 6 7 13 

14. Tesophenyu 1 9 10 4 6 1"1 0 4 10 14 4 4 8 

15. Kontstmvu . 15 15 . 30 9 21 I 3o 7 12 1_9_ 4 4 8 

1 6. Tsemenvu 3 14 17 5 13 18 I 7 10 17 8 12 20 ---
17. Kohima Village 10 11 21 8 10 18 1Q 18 28 11 11 22 

i I 
__ ..:_ 

18. Chedema { 7 10 17 2 8 10 6 14 20 4 10 14 

Total 156 172 328 170 191 361 180 181 361 118 170 288 



KOHIMA RURAL 1992 

Names of sampled Grade I Grade II Grade III Grade IV 
Rural GPS in Kohi-
ma district Mqle Female Total· Male Female Total Male Female Total Male Female Total 

1. Zani 8 4 12 4 5 9 2 6 8 4 2 6 

2o Sarbura 17 13 30 15 12 27 10 7 17 10 8 18 

3 o Khonoma 20 10 30 15 13 28 12 8 20 17 12 29 

4o Seithekie 11 3 14 4 - 4 4 - 4 4 2 6 

5o Pudam Pukhuri 10 10 20 10 14 24 13 14 27 9 11 20 

6. Kacharie:aon 7 11 18 5 6 11 11 7 18 13 10 23 

1. Benreu 7 8 15 9 11 20 12 6 18 5 15 20 

8. Ptme:lwa 11 7 . 18 16 11 . 27 19 11 30 11 10 21 

9o 0\me:ki 2 11 13 4 4 8 5 8 13 7 5 13 

1 0 o Ptuchama 5 6 11 5 9 14 3 11 14 7 10 17 

11 o Viswema 3 5 8 7 _9 16 5 3 8 2 16 18 

12. Jakhama 3 9 12 6 6 12 6 7 13 8 7 15 

13 o Phesama. 11 1.0 21 8 10 18 9 17 26 4 5 9 

14. Tesonhenvu 4 14 18 5 7 12 5 9 . 14 4 6 10 

15. Kontstmvu 3 7 10 5 10 15 2 10 12 7 6 12 

1 6. Tsemenvu 3 15 18 6 9 15 7 10 17 15 13 28 

17o Kohima Village 7 12 19 11 14 25 21 17 38 I 14 16 30 

18. Chedema 6 15 21 3 17 20 4 15 19 I 1 . 6 7 

Total 138 170 308 138 n67 305 150 166 316 I 142 . 160 302 
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KOHIMA URBAN. 1 991 

Names of sampled Grade I Grade II Grade III Grade IV 

Urban GPS in Kohi- ' 

ma district Male Female Total Male Female Total Male Female Total Male Female Total 

1 o Dimapur 32 18 50 30 19 49 20 24 44 22 20 42 

2 o Burma Camp 
15_ 19 5 5 

I Dim a pur 4 2 3 2 7 4 4 8 

3. Purana Bazar 
49 45 94 57 Dimanur 30 27 29 37 66 40 30 70 

4. Chandmari Kma 12 8 20 14 6 20 11 8 19 10 5 15 

5. PWD Colonv Kma 36 19 25 36 26 62 63 30 93 17 19 36 

6. Kohima Town 25 20 45 50 35 85 .44 22 66 43 32 75 
,_ 

7. Zubza 14 16 30 7 6 13 11 15 26 5 9 14 :· 

8. Aradhura Kma 14 16 30 6 4 10 10 8 18 6 ,. ,, 6 12 

9. Daklane Kma 2 2 4 2 5 7 7 6 13 5 2 7 

1 0. Na~ta Bazar Kma 7 7 14 6 6 12 14 4 18 3 3 6 
.. 

11o Choto Bosti Kma 6 4 10 7 7 14 10 8 18 g: 2 I 11 

12. Kezo 45 25 70 32 35 67 32 35 74 45 26 71 

13. Peren 5 7 12 9 13 22 5 12 17 11 3 14 

14. Jalukie 26 28 54 23 25 48 21 30 51 20 24 44 

15. Nsong 19_ 12 31 21 14 35 15 4 23 18 22 40 

1 6o Heningkunglwa 20 4 24 12 13 25 1_5_ 18 33 6 - 9 15 

17 o Bayava Kma 23 19 42 12 8 20 9 11 20 10 16 26 

18o Nottm Bosti Dmn 14 4 18 1 3 4 1 3 4 2 3 5 
I 
I 

Total 364 258 622 300 255 555 327 282 609 278 .233 511 l l 



KOHIMA URBAN 1 992 

~-! .. 

1N 

Names of sampled Grade I Grade II Grade III Grade IV 

Urban GPS in Kohi-
ma district Male Female Total Male Female Total Male Female Total Male Female Total 

1 o Dimapur 20 10 30 10 15 25 2_5 20 45 20 10 30 
I 2. Burma Camp Dmp 3 10 13 5 4 q - 5 5 2 6 . -- _8 . -·-·· •or -

3. Purana Bazar 
Dim a pur 44 28 72 36 26 62 36 32 68 30 29 59 

4. Chandmari Kma. 23 7 30 10 10 20 13 11. 24 10 5 1 5 

5. PWD Colony Kma. 32 27 59 36 13 4g 31 21 52 34 23 57 

6. Kohima Town 26 19 45 36 16 52 4.3 20 63 17 19 36 

1. Zubza 12 9 21 12 9 21 4 9 13 5 8 13 

B. Aradhura Kma. 11 16 27 9 7 16 8 7 15 7 6 13 

9. Daklane Kma. 9 6 15 10 3 13 _5 7 12 5 9 14 

10. Naga Bazar Kma. 8 7' 15 9 7 16 '9 4 13 12 3 1 5 

11o Chota Bosti Kma 5 6 11 10 5 15 11 9 20 6 4 10 

12. Kezo 28 27 55 23 28 51 44 28 72 28 36 64 

13. Peren 8 6 14 9 9 18 4 11 15 5 9 14 

14. Jalukie 30 26 56 28 31 59 20 •1 6 36 23 27 50 

15. Nsong 17 16 33 19 8 27 14 13 27 15 14 29 

1 6. Heningktmglwa 8 5 13 7 12 19 11 7 18 8 7 1 5 

17. Bavav~ Kina. . 14 10 24 7 14 21 8 10 18 5 7 12 

18. Notun Bosti Dmn · 2 4 6 2 2 4 2 2 4 2 2 4 

Total 300 239 539 278 219 497 288 232 520 234 224 458 



r)v-' 
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KOHIMA RURAL REPEATERS 1 992 

Names of sampled Grade I Grade II Grade III Grade IV 
Rural GPS in Kohi-
rna district Male Female Total Male Female Total Male IFemal·e Total Male Female Total 

1 • Zani 3 - 3 1 1 2 - 1 1 1 1 2 
' 

4 ~ .. 6. 4 2. Sarbura 2 ... 2 6 2 1 3 1 2 3 

l 3. Khonoma 5 2 7 7 3 10 - 1 1 3 2 5 

f 4. Sei thekie - - - - - - - - - - - -
5. Pudam Pukhuri 2 3 5 3 4 f 7 3 4 7 1 1, 2 

6. Kacharigaon 2 4 6 1 2 3 5 - 5 3 3 6 

7. Benreu - 2 2 3 3 6 3 3 6 2 1 3 

B. Ptmglwa - 1 1 - - - 2 1 ·3 2 1 3 

9. Dl.mgki 1 3 4 2 1 3 3 3 6 1 - 1 

10. Pfuchama - 1 1 1 2 3 2 2 4 4 7 11 

11. Viswema 1 1 2 2 2 4 - "1 1 1 6 7 

12. Jakhama - - - - 1 1 3 4 7 4 4 8 

13. Phesama 3 5 8 2 4 6 3 5 8 2 1 3 

14. Tesoohenvu - 5 5 - 2 2 1 3 4 1 3 4 

1 5. Kontsunvu - 2 2 1 4 5 3 4 7 1 1 2 

1 6. Tsemenyu 1 2 3 - - - 1 2 3 -- - -
17. Kohima Village 4 4 8 4 3 7 6 9 15 ~ 4 7 

18. Chedema 3 7 10 - 4 4 1 4 5. 1 1 -
Total 27 42 69 31 40 71 38 48 86 31 37 68 



--, 
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KOHIMA URBAN REPEATERS 1 992 

Names of sampled Grade I Grade II Grade III Grade IV 

Urban GPS in Kohi-
ma district · Male Female Total Male Female Total Male Female Total Male Female Total 

1 .. Dimapur 1 - 1 1 2 3 3 2 5 - - -
2· .. · Burma CamP Iknp. 1 2 3 ~ - - - - - 1 :' .. 2.- 3 

3 • Purana Bazar 
7 17 6 5 11 Dim a pur 10 12 7 19 4 8 18 

4~ Chandmari K.ma .. 3 - 3 1 1 ' 2 3 2 5 2 - 2 

5. FWD Colony K.ma .. 2 3 5 3 - 3 1 2 3 2 2 4 

6. Kohima Town 1 2 3 2 1 3 4 2 6 - - -
1 .. Zubza 1 2 3 2 - 2 1 2 3 - 1 1 

8. Aradhura Kma·. 3 2 5 1 1 2 2 2 4 1 1 2 

9 .. Dakl.ane Kma. - - - - - - - 1 1 2 1 3 

· 1 o. Naga Bazar K.ma 1 3 4 2 3 5 2 2 4 - - -
11 .. Choto Bosti K.ma - 1 1 4 2 6 2 1 3 7 3 10 

12. Kezo 4' 12 16 3 5 8 12 8 20 1 1 2 

13. Peren 2 2 4 1 3 4 1 1 2 - - -
14. Jalukie - - - - - - - - - A 1 2 I 

15. Nsong 5 1 6 - - - - - - 2 2 4 

1 6. Henin12:kunglwa 2 2 4 3 6 9 6 6 12 - -
17 .. Bayava Kma. 5 2 7 2 - 2 1 - 1 - - -
18. Notl.m Bosti IAnp - 2 2 - - - - - - - - -

Total 40 43 83 31 29 60 50 38 88 '·23 22 45 l 



MOKOKCHUNG RURAL 1 991 
,J:!f' 

vnl 

Names of sampled 
Rural GPS in Moko-

Grade I Grade II Grade III Grade IV 
;kchung district Male Female Total Male Female Total Male Female Total Male Female 'To-cal 
I 11 o Longsa 20 5 25 12 18 30 8 10 18 7 5 1? 

2. Kumlong 6 7 13 11 9_ 20 7 8 15 10 12 22 
3. Alichen 7 7 14 5 7 12 _5 5 10 7 7 14 

4o Kubza 6 7 13 5 4 .9 9 11 20 15 12 27 
5. Mongta 10 5 15 6 4 10 5 4 9 7 4 11 

6. Longmend on 14 19 33. 12 10 22 11 17 28 9 6 15 
7. Kangtseng 15 13 28 14 17 ' 31 16 18 34 16 20 36 
8. Khtmsa Old _5_ 7 12 9 6 15 _ 3 7 10 5 5 10 

! 

I 

9. Ahaki 6 9 1_5 9 8 17 3 3 6 5 4 9 I 

I 

Total 89 79 168 83 83 166 67 83 15_0 __ . 81 75 156 I -- --

MOKOKCHUNG RURAL 1992 

Names of sampled Grade I .. Grade II Grade III Grade IV 
' Rural GPS in Moko-
lkchun~ district · Male Female Total Male Female Total Male Female Total Male Female Total 
1 o Longsa 9 11 20 16 7 23 10 7 17 7 8 15 
2. Kumlong 6 8 14 8 7 15 10 10 20 8 7 15 j 

3 o Alichen 9. 5 14 7 5_ 12 7 8 15 6 5. 11 I 

4. Kubza _.2_ 4 13 7 6 13 6 10 16 10 11 21 
l 

5. Mongta 11 6• 17 7 6 13 4 9 13 5 5 10 
6. Longmendon 12 10 22 12 14 26 13 13 26 7 11 18 
7. Kangtseng · 12 13 25 13 10 23 9 14 23 13 1_2. 28 
8. Khunsa Old - 7 7 5 6 11 5 8 13 4 6 10 
9. Ahaki 7 5 12 8 8 16 9 6 15 4 7 11 

· rrnt~l • - _____:]_5_ 69 144 . 83 69" , 52J 73 85 158 64 75 139 
-'---=--·-~-~ 





~rxrt·: 
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MOKOKCHUNG RURAL REPEATER 1992 

Name of sampled Grade I I Grade II I Grade III I Grade IV 
Rural GPS in Moko-

Male Female Total 'I Male Female Totall Male Total I kchtm~ district Male Female Total Female 

h • Lon.e:sa - - - 4 3 7 I 2 2 4 I 1 - 1 

2. Kumlong 1 2 3 3 2 5 I 2 4 6 I 3 3 6 

3 o Alichen 2 3 5 I 3 2 5 I 2 3 5 I 2 - 2 

4o .Kubza 3 1 4 I 1 - 1 I 2 2 4 I 4 2 6 
.... 

I ! 
. .... 

!5o Mongta 2 1 3 3 1 4 1 2 3 1 2 3 

6 0 Longmen don - 2 2 - 1 1 1 1 2 I 1 2 3 

7 o Kan.e:tseng 2 1 3 1 2 3 I 1 2 3 I 2 3 5 

8. Khtmsa Old - 2 2 2 1 3 I - 3 3 I - - -
19. Ahaki - - - - - I 2 - 2 I - 4 4 - ! 

Total 10 12 22 17 12 29 I 13 19 32 I 14 16 30 I 

r 

MOKOKCHUNG URBAN REPEATER 1 992 
.' 

Names of sampled Grade I Grade II I Grade III Grade IV l Urban GPS in Moko-
kchtmg district Male Female Total Male Female Total Male Female Total Male Female Total 

1 • Mon.e:olemba 2 1 3 4 - 4 I 3 3 6 I 4 3 7 

2 o Changtonya 1 2 3 - 2 2 1 1 2 I 1 3 4 

3_. Sabangya 2 - 2 2 1 3 - - - 1 4 5 

4. Tuli 1 - 1· - 2 2 4 2 6 I 4 4 I -
5. Chuchuvimlang - 1 1 1 4 5 2 2 4 I - 3 3 

6. H.S. Colony 1 - 1 2 1 3 - 2 2 I 3 3 -
7. Kobulong 2 - 2 1 1 2 3 1 4 I - 2 2. 

So Chtmtia 1 2 3 1 - 1 I 1 3 4 I 2 2 4 I 

i9. A & B Sector - 4 4 - - - I - .. - - I 1 - 1 
10 10 20 11 1.1 I 22 14" 

l 

Total 14 28 I 16 17 ~2_ ~ 
---- _ _____:.:.: .:.fl "" . ~ 



TUENSANG RURAL ·1991 

·-· .. ······--

JNames of sampled Grad~:> I Grade II Grade III Grade rv. 
Rural GPS in Tuen- ' 

sang district _ Male Female Total Male Female Total :t-1ale Female Total Male Female Total· 
... 

h o Ahamator 11 ·13· . 24 11 7 18 8 10 18 5 7 12 
. 

2. Rosetheri 13 11 '24' 14 12 26 10 8 18 7 9 16. 

t3o Tsaseur 8 8 16. 7 6 13 .· s- 9 14 6 4 1b- . 

4o Yakur 12 1.8 .30 2 8 10 . 1'6 7 '23 11 . 12 23 
. 

15. Noklak 14 19 33 15 24 39 14 17 31 . 8 12 20 

6o Holongba 20 16 36 18 12' 30 16 17 33 12 16 28 I 

' 21 16 37 17 18 35 
.. 

17 11 16 7. Alesophur 28 14 30 

8o Khudai 25 15 40 1"9 21 40 16 22 . 38 18 20 38 
J 

19. Wonsuwong 9 14 23 _. 16 10 26 6 8 14 8 8 16 
.. . .. 

1 O~Rurur 6 8 .14 5 14 19 8 8 16· ·7 .. 9 1 6 

Total 139. .. · 138 277 124 1_3_2 256 116 117' 233 98 111 209 
-
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TUENSANG · RURAL 1992 ·(ENROLMENT) 

1 

I FsameS of sampled Grade I Grade II I Grade III Grade IV 
ural GPS in Tuen-

!Female n.'otal Male !Female 
I L 

MaleiFemaleiTotal ane: district Male Total 1 Male !Female Total 
.. I 

16 I I i I 
9 9 '7 I 

1 o Ahamator 11 20 7- 16 1 23 7 ! 5 I 12 ! ( 

! 
j I ' I 

~ 

15 a I 
I 

2. Rosetheri 11 13 24 5 '20 6 14 8.! 8 16 

5 9 I j·· 

:I 3. Tsaseur 11 16 4 13 12 ! 5 I 17 7.: 3 10 
I I 

-I I 
I 

16 20 36 9 18 27 -I· 12 6 
I 

4o Yakur I I 18 16 ! . 12 28" 
I 

I 9 I 5. Noklak 17 19 36 15 20 35 14 I 19 33 10 19 
i 

39 16 I 12 I I 6 •. Holone:ba 21 18 17 15 32 9 27 19 31 
1 19 15 I 16 I I 7. Alesoohur 23 18 41 34 19 ! 15 34 22 38 
I ·. I 

19 I I I 
I 8o Khudai .. . ' 16 .. 18 34 16 20 36 15 I 15 30 18 37 ·r 

i 17. 7 1-- 9 .·I 16 I 5 I ' 

6 I 
., 

l 9. Wonsuwonrz: 7 10 7 12 5 11 j I 

·I I I l i 
4 4 8 3 4 7- 5 i 

5 10 6 1 o. Rurur I 6 I 12 

Total· 137 134· 171 117 1119 236 122 \ 94 ., 218 . 106 ' 108 
i 
! 214 . 
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TUENSANG URBAN 1 991 (ENROLMENT) 

Names of sampled Grade I. Grade II Grade III Grade IV. 
Urban GPS in Tuen- . ' : 

san.e: district Male Female Total Male Female Total Male Female Total Male Female i 'I'ota-r:-

10 11 21 8 8 16 21 8 29 6 I I 

1 o Chare 12 18 J 
-· .. 

,. 53 . ' 

i 2o Chesser 16 16 32 17 23 40 21 17 38 21 32 

I 
I 

3 o Noklak 20 14 34 22 10 32 16 1 5_ 31 12 10 22 I 

I 
: 

4-o Kiphire · . 20 38 58 25 24 49 18 2_2 43 15 14 29 

5. Longlene: 10 18 28 15 14 29 16 17 33 19 16 35 
I 

6 10 9 6 15 11 4 15 10 I I 

6. Tobu 4 8 18. I 

12 18 30 9 15 24 8 10 18 14 12 
I 

26 
I 

7 o Tuensane: 
-

8. D.C. Garrage 18 22 30 12 23 35 .15 29 44 23 26 49 

9o Kiphire Station 
B 12 18 30 15 18 33 18 11 29 10 15 25 

~ 0 o Post Office I · Sector Tuensang 12 5 17 7 9 16 10 12 22 5 9 14 

_T_otal 134: 166 300 139 150 289 154 . 148 302 135 _154 1 ,289 
1, 



o{l:rr 

TUENSANG URBAN 1 992 ( ENROL"vlENT) 

Nam·es of sampled Grade I Grade II Grade III Grade_ IV 
Urban GPS in Tuen-
sang district Male. Female Total Male Female Total Male Female Total Male. Female Total 

1. Chare 4 7 11 3 9 12 '7 '9 '16 12 6 18 

2. Chessor 12 17 29 13 18 31 18 22 40 22. 14 36 

3o Noklak 22 20 42 18. 10 28 11 .6 17 9 10 19 

4o Kiphire 20 38 58 25 24 49 13 25 38 15 14 29 

5. Longleng 9 21 30 10 11 21 11 12 23 8 12 20 

6. Tobu 1 5 12 6 4 10 6 4 10 6 2 8 I 

7. Tuensang 10 14 24 10 13 23 8 11 1_9_ 14 . 18 32 I 

8. D.C. Garrage 16 17 33 26 29 55 20 35 55 . 25 . 30 55 
9o Kiphire Station 

12 25 10 6 B 13 . 16 .8 10 .. 18 5 7 12 . 

1 o. Post Office 
Sector Tuensan.e: '1 0 7 17 8 7 15 8 8 16 7 8 1 5 

Total 1.22 159 281 129 131 260 110 142 252 123 121 244 --
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.. 
TUENSANG RURAL 1992 REPEATERS 

.. 

Name• ot sampled Grade I Grade II I Grade III Grade IV 
Rural GPS in Tuen-

FemaletTotal san9: district Male Female Total Male Female Total Male Female Total Male 
·-

1 o Ahamator 1 2 3- 2' 1 3 2 - 2 - - I - I 

I 

I I 

2o Rosetheri 1 - 1 - 1 1 - - - - - -
1 1 

.. I 3. Tsaseur - - - - 2 - 2 - - -
- I 

4. Yakur - - - 3 - 3 - - - 3 5 8 I 

5. Noklak 6 7 13 2 3 5 5 7 12 2 2 lJ. I 
I 

6. Holon.e::ba 1 2 3 2 - 2 3 - 3 3 1 lJ. 

7. Alesot>hur 2 2 1 2 3 1 2 3 3 3 
i - - I 

I 
8. Khudai - - - - - - - - - - - - ! 

I 

· 9. Wonsuwong 2 1 3 - - - - - - 1 - 1 I 
I 

I 

~ o. Rurur - 1 1 2 2 4 2 - 2 - 1 1 

Total 10 14 24 14 10 24 1 5 ·9. '24 9 12 21 
' --



TUENSANG URBAN . 1 992 REPEATERS 

~ames of sampled Grade I Grade II Grade III 
Urban GPS in Tuen- • 

sang district Male Female Total Hale Female . Total Nale Female 

1. Chare 1 - 1 - - - 2 2 
I 

2. Chesser 4 10 14 4 8 12 8 4 

3. Noklak 2 6 8 '2 - 2 - -
4o Kiphire 3 1 4 5 7 12 2 3 

5. Lont;leng 2 3 5 - 2 2 1 1 

6. Tobu 1 2 3 2 - 2 1 1 
,• 

7. Tuensang 2 1 3 - 3 3 - 2 

8. D.C. Garra.e:e 5 2 7 7 7 14 3 5 

9. Kiphire Station 
2 2 B - - - - - -

~ o. Post Office ... 

Sector Tuensana: 1 1 2 1 1 2 1 1 

Total 21 28 49 22 28 50 18 19 

Grade IV 

Total Hale Female 

4 - -
12 4 5 

.. - - -
5 2 -
2 - 1 

2 - 1 

2 - 2 

8 5 2 

- - . -

2 1 1 

37 12 12 

XN•-1: 
.1,,__/ 

Total 

-

9 

-
2 

1 

1 

2 

7 

-
' 

2 

24 
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ZUNHEBOTO RURAL 1991 

Names of sampled Grade I Grade II Grade III Grade IV 
Rural GPS in Zunh-. -· 

eboto district Maie Female Total Male Female Total Male Female Total Male Female Total 

1. Lizu A 14 10 24 16 11 27 10 1.2 22 8 10 18. 

2. Baimo 10 14 24 7 4 11 7 5 12 4 7 11 
.. 

3. Naghuto 4 7 . 11 5 6 11 . 4 3 7 3 5 8 
- .. 

4. Aotsakili 6 3 9 5- 4 9 3 2 5 6 · .. · 8 14 

5. Sutemi ·4 6 10 5 . 4 9 3 
,. 

9 5 7 12 0 

6. Shotemi 18 14 32 14 11 25 13 21 34 14 16 30 

7. Asulato 20 13 33 20 14 . 34 6 8 14 17 20 37 

Total 78 - 67 143 72 54 126 46 57 103 57 73 130 

ZUNHEBOTO RURAL 1992 

Names of sampled Grade I Grade II Grade III Grade IV 
Rural GPS in Zunh-

Femaie ·Total Male Female Total. Male Female Total Male Total ·eboto district Male Female 
1 o Lizu A 18 12 30 15 11 26 10 10 20 8 12 20 .. 
2. Baimo 7 9 16 9 6 15 6 5 11 6 3 9 
3. Naghuto 5 4 9 5 7 12 .. 4 1. 8 4 3 ·7 
4. Aotsakili 5 6 11 5 4 9 4 3 7 4 2 6 
5o Sutemi 6 4. 10 4 4 8 4 5 9 4 6 10 
6o Shotemi 20 23 43 1_5 11 26 10 10 20 10 17 27 
7. Asulato 17 13 30 17 13 30 18 10 28 7 9 1 6 

Tota_l___ _ 78 71 149 70 56 126 56. 47 103 43 52 qc:; 



ZUNHEBOTO URBAN. 1991 

Name of sampled Grade I Grade II 
Urban GPS in Zunh-
eboto district Hale Female Total Male- Female Total 

-· 
1 o Atoizu 11 10 21 6 7 13 

2o Zunheboto 7 11 18 4 6 10· 

:3-. ·Aizuto 12 10 22 9 .. 11 20 
............ ~· 

4. A.e;htmato 2 4 6 3 3 6 

5. Zunheboto N.Pt. 21 20 41 22 23 45 

6. Suruhoto 31 28 59 20 23 43 

7. Pughuboto 16 13 29 16 16 32 

Total 100 I 96 196. 80 89 169 

ZUNHEBOTO URBAN 1 992 

Names of sampled Grade I Grade II 
Urban GPS in Zunh-
eboto district Male Female Total Male Female Total 

1.; Atoizu 6 8 14 6 8 14 

2o Zunheboto 7 8 15 8 8 16 

3. Aizuto 7 11 18 10 9 19 

4o Aghtmato 5 3 8 5 3 8 

5. Zunheboto N.Pt. 22 13 . 35 20 14 34 

6. Suruhoto 29 26 55 28 24 52 

7. Pue:huboto 1 5 17 32 16 18 34 

Total 91 86 177 93 84 . 177 

Male 

6 

6 

9 
2 

21 

22 

17 

83 

Male 

7. 

6 

7 

2 
. 1 5 

25 
18 

80 
:tft 
It[ 

Grade III 
Female Total 

5 11 

5 11 

8 17 

5 7 
18 39 
20 42 

14 31 

75 158 

Grade III 
Female Total 

5 12 .. 
9 15 

8 1 5 

2. 4 

13' 28 

24 49 

17 35 
78 158 

XVI'! 
"---'--' 

Grade IV 
Ma~e !Female! Total 

6 I -·· 
5- 11 

12 I 6 18 
11 ! . 7 ,I 18 . I I .. ............ 

'% 3 6 I 
/ 

i I 21 I 18 39 I 

26 I 19 45 
18 1 6 34 

97 .74 171 

-

Grade IV 
-

Maie!Female Total 

1 I 3 10 I 

7 5 12 

8 7 1 5 

3 4 7 
.. 

17 10 27 
14 13 27 

15 25 40 

71 67 138 



. ZUNHEBOTO RURAL REPEATER 1992 

Names of sampled Grade I Grade II Grade III 
Rural GPS in Zunh- .. 

eboto district Male Female Total Male Female. Total Male Female Total 

1. Lizu A 3 1 4 4 2 6 2 2 Ll 
.. 

2. Baimo 2 3 5 1 - 1 :2 2 L:. 
-~ ·--- ... ~ 

3. Nae:huto - 1 1 1 2 3 - - -
4. Aotsakili 1 - 1 1 1 2 - - -
.5. Sutemi - 1 1 1 - 1 - 1 1 

6o Shotemi 5 6 11 3 3 6 4 3 7 

7 o Asulato 2 3 5 - 4 4 2 2 Ll 

Total 13 1_5 - .__ 28 11 12 23 10 10 20 
--- ---

.; . 

. ZUNHEBOTO URBAN REPEATER 1992 

Names of sampled Grade I Grade II Grade III 
Urban GPS in Zunh-
eboto district Male Female Total Male Female Total Male Female Total 

1. Atoizu 1 1 2 1 2 3 1 - 1 

2o Zunheboto 1 2 3 - 2 2 1 1 ·2 

3o Aizuto 1 2 3 2 1 3 - 2 2 

4. · Aghunato - - - . - - - - - -
5. Zunheboto N.Pt. 1 2 3 - 1 1 2 3 5 
6. Suruhoto 4 3 7• 1 4 5 1 4 5 
7. Pue:huboto - 3 3 - - - 4 1 5 

Total 8 13 21 4 10 14 9 11 20 

Grade IV 

Male Female 
1 1 

- -
- 1 

1 -
1 1 

1 3 
2 4 

6 10 

Grade IV 

Male Female 
1 -
2 1 

2 -
1 -
2 4 

- 1 

1 2 

9 8 

r ----... . \ 

XV--III 

Total 

2 

- ~~· ::.· .N:...:.:::. 

1 

1 

2 

4 

6 

1 6 

I 

Total 

1 

3 
2 

1 

6 

1 

3 

17 
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MON RURAL 1 991 ( ENROU.IENT) • 

Names of' sampled Grade· I Grade II Grade III Grade IV 
Rural GPS in Mon 

Total I district Male Female Total Male Female Total Male Female Total Male Female. .. 

1 • Ching_lang 14 5 19 14 10 24 13 10 23 12 5 17 

2o Langmien 18 19 37 18 14 32 12 . 19 31 5 8 13 

3. TotokchtmYi 10 9 ·····' t9 .· 8 1 o. 18 10 11 ' 21 10 . 2 12 
. ~-· 

4o Shangsha 26 36 62 25 23 48 25 22 47 14 2 16 

5. Wa...'l<ching 20 12 32. 12 . 5· 17 9 10 19 12 _9_ 21 

6. Leangha 10 14 24 9 17- 26' 16 14 30 .6 13 19 
Total 9B _95 __ '-193 ___c 

L_86 _ L__ .7!l____ 1 q5 85 86 171 59 39 q8 

MON RURAL · 1992 ( ENROL."'iENT) 

I 

Names of sampled Grade I Grade II- Grade III Grade IV 
Rural GPS in Mon 
district Male Female Total Male Female Total Male Female Total .Male Female Total 

1 • Chin.e:lan.e: 13 5 18 13 5 18 14 10 24 13 16 29 
2. La'1.e:mien 20 16 36 15 13 28 15 14 29 11 13 24 
3. Totokcht.mYi 9 4 13 10 8 18 13 9 22 10 10 20 
4o Shan.e:sha 29 28 57 25 25 50 15 21 36 14 19 33 
5. Wakchin.e: 16 22 38 16 20 36 7 5 12 9 8 17 
6o Leangha 11 23 34 13 11 24 14 13 27 12 13 25 

Total _9~ 98 ' .. __19_§. 92. 82 
-

174 78 72 150 69 ?q 148 



x(~ 
MON URBAN 1 991 ( ENROU1ENT) 

... 

Names o:f sampled Grade I Grade II Grade II:I Grade IV 
Urban GPS in Mon 

Fem-ale district Male Female Total.· Male Total Male Female Total Male' Female Total 

1. Wakching 26 22 48 19 24 43 ·23 22 .45 11 10 21 
. . .. . . 

2. N.aginimora 7 7 14 .8 -·: 1.0 .. 18 9 10 19 15 4 .. .. 19 
·-· --- .. .-,. 

-"''"""~ .. 
3. Tizit 27 20 47 19 20 39 16 33 49 15 18 33 

4. Sonari 22 16 38 17 20 37 15 17 32 12 10 22 

5. Aboi 7 12 19 5. 6 11 7 2_ 16 8 4 12 

6. Mon 17 19 36 18 20 38 15 15 30 14 12 26 

Total 106 96 202 86 100 186 85 106 191 75 58 133 

MON URBAN 1992 (ENROLMENT) 

Names o:f sampl·ed ·Grade I Grade II Grade III Grade IV. 
Urban GPS in Mon 
district Male Female Total Male Female Total Male Female Total Male Female Total 

1 o Wakching 19 23 42 19 20 39 17 19 36 13 10 23 

2. Naginimora 9 11 20 2 8 10 8 10 18 10 14 24 ' 

3o Tizit 22 17 39 20 19 39 16 17 33 11 25 36 

4o Sonari 21 18 39 27 14 41 18 10 28 13 12 . 25 

5. Aboi 8 11 19 5 6 11 6 9 15 ~a 4 12 

6o Mon 11 . 16 27 19 15 34 13 17 30 14 14 28 

Total_ __ go 96 186 92 82 174 78 82 160 69 79 148 
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MON RURAL 1 992 REPEATERS 

Names or sampled Grade I Grade II Grade III Grade IV 
Ru.ra:. GPS in Man · 
dist~ct Male Female Total Male Female Total Male Female Total Male Female Total 

1 • C"!'"i nglang 2 1 3 1 2 3 2 2 -4 2 2 4 

2. Lalgmien 5 3 8 4 5 9 6 3 9 ... 1 1 

3 • 'Tctokchunvi 
-. 1 .. , 

3 --:4 2 2 4 - 3' '..- ~ '3' . 4 2 6 

4. S"r"angsha 7 7 14 '3 4 7 5 3' 8 2· 1 3 

5. W a.~ching 6 7 13- 5 3 8 1 - 1 - 1 1 
' 

6. Learlgha 6 13 19 5 6 11 6 3 9 3 2 5 

Tatal 29 22 - _51 20 22 42 20 I 14 34 11 9 20 
-

MON URBAN 1992 REPEATERS 

Names or samples Grade I Grade II Grade III Grade IV 
Urban GPS in Man 
distr'ct Male Female Total Male Female Total Male Female Total Male Female Total 

1 o lic:kching 7 3 10 _5 5 10 7 3 - 10 4 2 6 
2. NaginiiDora 5 4 9 - 2 2 4 3 7 1 4 5 
3 • ".r"'...Zi t 3 ' 1 4 2 1 3 2 4 6 - - -
4. Scnari 1 7 8 11 - 11 6 2 8 - - -
5. Aboi - 1 1 - - - - - - - - -
6. Men 3 •1 4 1 2 3 - 3 3 - 3 3 

Total 19 - _17 36 19 9 28 12___ L_'- 15_ '---3_4 5 9 14 -- -- -
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WOKHA RURAL 1991 (ENROLMENT) 

Names of sampled Grade I Grade II Grade-III Grade IV 
Rural GPS in Wokha 
district Male Female Total Male Female Total Male Female Total Male Female Total 

1 • Pan~idong 3 10 13 3 10 13 3 14 17 4 14 18 

2. Humtso 4 7 11 6 9 15 7 13 20 6 8 14 

3. Lakhuti ·9 11 20 10 10 20 7 10 17 6 7 13 

4. Chan~su 10 13 23 9 10 19 9 10 19 8 8 16 

5o Eliemv 11 8 19 7 1.4 21 7 15 22 8 12 20 

Total 37 49 86 35 53' 88 33 62 96 32 49 81 

WOKHA RURAL 1992 (ENROLMENT) 

Names· of sampled Grade I 1· Grade II Grade III Grade IV 
Rural GPS in Wokha 
district Male Female Total Male Female Total Male Female Total, Male Female Total 

1 o Pon~idong 5 7 12 2 11 13 3 7 10 5 10 15 

2. Humtso 6 10 16 4 7 11 7 6 13 5 5 10 

3. Lakhuti 5 7 12 5 11 16 8 5 13 9 9 18 

4. Cbangsu 11 9 20 4 13 17 8 10 18 10 12 22 

5. Eliemy 7 .1.1• 18 7 8 15 6 12 18 8 9 17 

Total 34 44 78 22 50 72 -32 40 72 37 45 82 J 
-
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WOKHA URBAN 1991 (ENROLMENT) 

Names of sampled Gracie I Grade II Grade III ·Grade IV 
Urban GPS L~ Wokha 
district Male Female Total Male Female Tot.al Male Female Total Male Female Total 

1., Wokha A 8 18 26 10 20 30 12 24 36 9 ?3 32 I I 

2., Baghty 6 11 17 8 7 15 8 7 15 7 /..;. 11 I 

3. Sanis 6• 5 11 5 8 13 7 8 15 6 6 12 

4., Wokha B 6 7 13 5 8 13 7 7 14 8 6 14 

5. Bhandari 5 6 11 7 10 17 8 r 14 7 6 0 13 

Total 31 47 78 35 53 88 42 52 94 37 i.J.5 82 
- -

WOKHA URBAN 1 992 ( E.~OLMENT) 

Names of sampled Grade I Grade II Grade III Grade IV 
Urbari GPS in Wokha 

Total district Male Female Male Female Total Male Female Total Male Female Total 

1., Wokha A 7 15 22 13 1 5 28 6 1 6 22 9 20 29 

2. Baghty 3 10 13 5 9 14 7 6 13 3 8 11 

3. Sanis 5 8 13 8 6 14 6 7 13 5 6 11 

4., Wokha B 7 7 14 6 7 13 6 9 1 5 5 6 11 

5_., Bhandari 8 r 
0 14 5 8 13 7 4 11 6 9 1 5 

Total 30 46 76 32 40 72 32 42 74 28 49 77 



Names o:f sampled Grade I 
Rural GPS in Wokha 
dist:-ict Male Female 

1 • ?ongidong 1 1 

2. :Iumtso 2 - 3 
'·--· 

3. Lakhuti .3 2 

4. Chan.e:su 1 2 

5. Eliemv 2 4 

Total 9 12 
-

Names of sampled Grade I 
Urban GPS in Wokha 
district Male Female 

1. Wokha A 2 3 

2. Baghtv 2 4 

3. Sanis 1 1 

4. · "viokha B 1 1 

5. Bhandari - 2 

Tot§.l_~ 6 11 

WOKHA RURAL 1992 REPEATERS 

Grade II Grade III 

Total Male Female Total Male Female Total, 

2 1 2 3 1 - 1 

5 1 3 4 4 1 5 

5 4 1 5 4 1 5 

3 2 3 5 2 1 3 
6 3 1 4 - 3 3 

21 11 10 21 11 6 17 

WOKHA URBAN 1992 REPEATERS 

Grade II Grade III 

Total Male Female Total :Male Female Total 

5 1 3 4 1 1 2 
6 - 2 2 1 1 2 
2 1 1 2 2 - 2 

2 - 3 3 - 3 3 
2 2 2 4 1 3 4 

17 4 11 15 5 8 13 

Grade IV 

Male Female 

1 3 

2 1 

2 2 

~2 -
1 2 

8 8 

Grade IV 

Male Female 

3 3 

- 2 

1 

1 1 

2 2 

7 8 

r-" 
:XXJIV 

Total 

4 

3 
4 

2 

3 
16 

Total 

6 

2 

1 

2 

4 

15 

' 
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PHEK RURAL 1991 (ENROLMENT) 

Names of sampled Grade I Grade II Grade III Grade IV i 
Rural GPS in Phek 
district · 1-Iale Female Total Male Female Total Male Female Total Hale Female Total 

1. Kizari 6 6 12 25 13 38 25 10 35 18 6 ?4 
\ 

19 7 26 7 6 13 5 6 11 ' 
2. Lozophehu 7 3 10 

-- ., 

3. Sakraba 14 17 31 15 16 31 15 14 29 12 11 23 

4. Ketsapo 16 12 28 8 10" 18 15 7 22 8 6 14 

5. Thipuzou 15 15 30 20 10' 30 15 12 27 10 13 23 

-Total 70 57 127 75 55 130 75 49 124 55 39 94 

PHEK RURAL 1 992 (ENROLMENT) 

Names of sampled Grade I Grade II Grade III Grade IV I 

Rural GPS in Phek 
Female Female district Male Female Total Male Total Male Total Male Female Total 

1 o Kizari 28 15 43 22 ' 15 ' 37 17 10 27 17 12 29 I 

2. Lozophehu 6 4 10 7 5 12 11 7 18 4 3 7 

3. Sakraba 8 14 22 10 20 30 13 13 26 10 12 22 

4. Ketsapo 10 6 16 8 7 15 10 7 17 10 5 . 1 5 

5. Thipuzou 18 18 36 20 8 28 19 9 28 14 7 21 

Total 70 57 '127 67 '55 122 - 70 46 116 - 55 39 94 



PHEK URBAN 1 991 (ENROLMENT) 

Names -of sampled Grade I Grade II Grade III 
, -Urban GPS in Phek 

Femaie district Male Female Total Male Total Male Female Total 

1 o Chizami 9 11 20 6 6 . 12 6 16 22 

2. Chozouba 23 12 35 20 7 27 17 18 35 

3 o 1-ieluri 20 20 40 14 17 31 1 6 14 30 

4. Phek 14 15 - . 1 9 16 12 28 13 16 29 

5. Pfutsero 18 11 29 15 15 30 9 18 27 

Total 84 
-

69 153 71 57 128 61 82 143 

PHEK URBAN 1992 (ENROLMENT) 

Names of sampled i Grade I Grade II .. Grade III 
Urban GPS in Phek 

. I 

district · Male Female Total Male Female Total Male Female Total 

1. Chizami 6 11 17 7 9- 16 4 9 13 

2. Chozouba 26 6 32 26 10 36 10 10 20 

3. r~eluri 19 18 37 14 17 31 1 6 17 33 
4. Phek 17 14 31 12 13 -25 14 11 25 

5. Pfutsero 7 9 16 20 15 35 6 7 13 

Total 75 58 133 79 64 143 50 54 104 
--- -

Grade IV 

Male Female 
4 11 

18 6 

17 16 

12 15 

15 8 

66 56 

Grade IV 

Male Female 

5 9 
15 13 
18 16 
12 1 6 
10 16 
60 70 

8"\ 
XXV-I 

Total 

15 
24 

33 
27 

23 

122 

Total 

14 

28 

34 
28 
26 

1:2_Q_ 

I 

I 



P.HEK RURAL 1992 RZPEATERS 

Names of sampled Grade I Grade II Grade III 
Rural GPS in Phek 
district Male Female Total Male Female Total Mal.e Female 

1 o Kizari 3 - 3 - 2 2 2 -
2. Lozonhehu 1 - 1 2 :1 3 1 2 

3. Sakraba 1 1 2 1 3 4 1 -
4. Ketsapo 2 2 4 -·- 2 1 3 2 1 

5. Thiuuzou 2 - 2 1 - 1 3 2 

Total -
9 3 12 6 7 13 9 5 

PHEK URBAN 1992 REPEATERS 

Names of sampled Grade I Grade II Grade III 
Urban GPS in Phek 
district Male Female Total Male Female Total Male Female 

1o Chizami 2 9 11 4 1 5 1 6 

2. Chozouba - - - 2 - 2 3 -
3. Meluri 4 5 9 2 3 5 4 3 

4. Phek - 2 2 7 2 9 2 2 

5o Pfutsero 3 2 5 4 2. 6 - 1 

Total i 9 18 27 19 8 27 10 12 

Total 

2 

3 
1 

3 

5 
14 

Total 

7 

3 
7 
4 

1 

22 

XXVIIl 
I_:_._} 

Grade IV 

Male Female Total 

- 2 2 

- - -
2 2 4 

1 - 1 

1 - 1 

4 4 8 

Grade IV 

Male Female Total 

4 4 8 

1 - 1 

4 3 7 
2 1 3 
6 2 .8 

17 10 27 

I 

I 
J 



APPENDIX • B I 

B. SCHOOL INFORMATION :CLANK FOrt THE STUDY OF EDUCATIONAL WASTAGE IN Prtil'1ARY SCHOOLS IN NAGAL.ll.ND. 

Name of the Supervisor. 

Dr. P.K. Gupta, 

Reader,·. Department of. 

Education, NEHU, 

Mizoram Campus, Aizawl. 

Pupil's 

School 
Grade 

-

Information Sex 

Repeaters. ,, 

' . 
Promoters 

Newly.admitted pupils· 

Tota:i No. of pupils in the 
beginning of .the year· 

M 

Name of.the school :­

Village/Town/Block :-

Year of academic session :- · 

Districts :-

. ~- . ( ... 

Grad.e r Grade II 

.F T M: F T 

.. . .. 

.. 

i . . i 

: 

,. 
., 

.. 

Name of the Investigator. 

Mrs.· Rukhono Khate 
f· 

Res~arch scholar. 

~ 

. Grade III Grade I'J 

M F T M F 

·, 

; 

.. 
.. 

. \ 

. 

~. 
J.' i 

I 

I 
I 

I 



APPENDIX .;. B 
II 

B. SCHOOL INFORMATION Bi..ANK FO~ TI-IE STUDY OF EDUCATIONAL WASTAGE IN PRIMARY SCHOOLS· IN NA:}ALAND-~ . 

. Name of the Supervisor. 

Dr •. P.K. Gupta, 

Reader, Department.of. 

Education , NEH'U, 

Mizoram Campus, Aizawl. 

Pupil's 

School. 
Grade 

-

Information Sex 

Repeaters 

Promoters 

Newly admitted pupilS • · 
' 

.. 

Total No. of pupils in the 
beginning of the year~ 

.M 

Name of the school :­

Village/Town/B~ock :-

,. 

Year· of academic ·session. :- -

Districts :-

. Grad.e .I .. Grade II 

F T M· F T 

.. 

- .. 

... 

M 
' 

\ 

Name of the Investigator. 

!Iii'S. Rukhono Khate 

Research scholar. 

'- .. 

Grade III . Grade • IV 
.. 

F T M. F 

' 

' 

.,. 

- -

T 

·. 

I 

' 



TEACHER'S INVENTORY ON PUPIL'S EDUCATIONAL WASTAGE. 

Name of the Supervisor 

D~. P.~.Gupta, 

Reader, Department of Education, 

NEHU, 

Name of the Investigator 

Mrs. Rukhono Khate 

Research Scholar. 

Name of the teacher =---------------------------------------------­
His/ Her educational qualification 

Name and address of the school '----------------------------------­

Village/Town/Block =------------------------------------------­
Rural / Urban : 

--~------------------------------------------------

Date =-------------------

INSTRUCTIONS. 

In the present inventory, some items are given which 

points out the causes of pupil's educational wastage (dropout and 

failure ) in primary schools in Nagaland. You are requested kind­

ly to tick mark in the column which you feel most appropriate aga­

inst each of the item. 



PART I: CAUSES RELATED TO ECONOMIC FACTORS. 

Not at 'ro some To a 
C AU S E S all extent great 

extent. 

1 • Inability of the parents :to meet 

the expenditure on the education 

of their children. 

2. Parents want their children to 

. supplement the family income th-

rough seeking jobs. 

3. Parents need the help of their 
.! 

children in the family . and . in 
: 

their occupation. 

PART II: CAUSES RELATED TO EDUCATIONAL PRACTICE. 

Not at 1'o some To a 
c A u s E S all extent great . 

extent. 

1 • Irregularity in school attenda-

nee. : ~-.. '. 

2 •. Pupil's inability to understand 
the subject. 

3. Lack of interest and enthusiasm· 
on· the part of the student. 

4. Lack of inQividual attention by 
teachers because of overcrowded 
classes. ' 

: 

5.·Heavy workload for childr~n in 
the school. 

6. Difficulty in following the tea-
chers · language and pronunciation 

7. Fear from school 

8. Lack of suitable curriculum as 

per the .pupil's needs. 



Not at To some To a 

c A U S E S all extent great 
extent 

9. Ineffective teaching methods. 

1 0. Wrong Rystem of P.xnm:tnn·t:ton 

11 • Incompetency of teachers in teac-

hing the content. 

1 2. Poor academic achievement 

PART III: CAUSES RELATED TO EDUCATIONAL MANAGEMENT. 

Not ·at To some To a 
C A U S E S all· extent great 

extent 

' 1 • Admitting the students through out 

the year. 

2. Lack of adequate teaching aids 
' 

3. Lack of teachers instructional 

handbook. 

4. Lack ·of educational facilities for 

further studies •. 

5. Rigidity in school timing 

6. Lack of qualified teachers 

7. Absence of variety of teaching due 

to single teacher in schools. 

8. Ineffective methods of_supervision 

and inspection in schools. 
; ' 

9. Age heterogenity of pupils in the 
class. 

1 o. Lack of school at walkable distan-
ce 

11 0 Lack of orientation and refresher 
courses for teachers. 

12 0 Lack of facilities for undergoing 
iriservice teacher training courses 



1 . • 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

1 0 

2. 

3 0 

4. 

5. 

5. 

PAH'f IV l CAUSI!:S IU~LATI~D TO POOR AND UNAT'l'HACTIVE AND HOLDING 

POWER OF THE SCHOOL. 

Not at To some To a 
CAUSES all extent great 

extent 

Lack of physical facilities like com-

fortable fumitures, distinct blackbo-

ard, drinking water, toilet facilities 

Lack of monetary assistance like sti-

pends. 

Lack of incentives like free text 

books, uniforms etc. 

Lack of recreational activities 

Lack of enough cocurricular activities 

Lack of games and sports facilities 

Absence of mid- day meal 

Non attractive school environment 

PART V: CAUSES RELATED TO SOCIAL FACTORS. 

Not at To some To a 
c A U S E S all extent great 

extent 
Very little or no relationship betwe-
en school and community. 

Bad company of the child 

No seperate school for girls 

Lack of awareness among parents in 

·particular and the community ~ 
. 

gene-
ral about the importance of education 

The chi lei inability to adjust with 
frtr.nd ~ nnd t~ncher!l. 

Inability of parents to help their 
children 1 s education because of their 
illiteracy. 



APPENDIX - D. 

OPINIONAIRE FOR SEEKING SUGGESTIONS TO REDUCE EDUCATIONAL WASTAGE o 

(For teachers/ teacher educators/" Headmasters/ Inspectors ) • 

Name of the Supervisor 

Dr. P.K. Gupta, 

Reade~, Department of Education, 

NC:HU,Mizoram Campus, Aizawl. 

Name of the Investigator 

Mrs. Rukhono Khate. 

Hesearr-h Scholaro 

Name of the T.eacher/Headmastei'/Teacher. educator/ Inspector : ____ .. _· _ 

His/ Her Educational qualification : _________________ _ 

·Name of the institution in which he/she is working ______ ~----

Villag~'/t~n/Block :----~-~----~---------~--­

Rural/ Urban :--------------~~~---------
Date 

INSTHUCTIONS 

In the opinionaire, some items are given seeking your sug­

,gestions to reduce educational wastage in primary schools in Nagaland. 

You are ,·.requested kindly to tick mark in the most appropriate column 
; 

against e~6h.of the ite~~ 



II 

PART 'I' OPINIONS RELATED TO EDUCATIONAL PRACTICE. 

To To a Very 
OPINION s some great much 

nx l:l~n t P.X tent -
1 • Persuading the parents and guardians 

to send their children regularly·to 

school. 

2. Requesting the teachers to devote more 

time with the students on different 

subjects. 

3 • Making the subject more interesting a 

and motivating by using effective tea-

ching methods. 

4. Giving special classes to slow learners 

5. Giving individual attention to studen-
ts by reducing the class size. 

6. Requesting the teachers to be slow and 

clear in their speech. 

7. Creating fearless and congenial atmo- : 

sphere in the school. 

8. Adopting suitable curriculum as per 

the needs and interest of the children. 

9. Adopting suitable teaching methods. 

1 o. Training the teachers for content 

teaching. 

11 • Introducing the system of internal 
assesment. 



PART 'II' OPINIONSRELATED TO EDUCATIONAL MANAGEMENT. 

To To a Very 

0 P I N I 0 N S some great much 
extent extent 

1 • Adopting uniform system of admission 

in the school. 

2. Providing teaching Aids to schools. 

3. Providing teachers handbook for tea-

chers. 

4. Providing facilities for further stu-

dies of the teachers. 

5. Having flexible school hours of work 

to suit the children who has to assi-

st their parents at home. 

6.· Appointing qualified teachers 

7. Providing effective supervision and 

inspection of schools. 

8. Providing variety of teaching in the· 

school by appointing the required nu-
mber of teachers in the schools. 

. 
9• Making sui table grouping of children, 

' . 
to have older children ina seperate 

1 o. Providing school at walkable dis tan-
ce. 

11 • Making prov~sion for double promo-

tion for talented/ extraordinary in-
telligent students. . 

12. Appointing lady teachers in primary 

schools. 



1 • 

2. 

3o 

4. 

5. 

6. 

1 • 

2. 

3. 

PART 'III' OPINIONS RELATED TO INCREASING THE ATTRACTIVE 
AND HOLDING POWER OF THE SCHOOLS. 

To To a Very 
0 P I N I 0 N S some great much 

extent extent 
Providing environment congenial for effec- ' 

tive study such as, spacious class room, 
comfortable furnitures, distinct blackboard, 

drinking water and toilet facilities. 

Providing incentives like free textbooks 

and uniforms. 

Providing monetary assistance like stipends 

Providing mid- day meals 

Pr'oviding the opportunities of enough cocu-
rricular activities. 

Providing enough recreational activities 

PART 'IV' OPINIONS RELATED TO TEACHER TRAINING PROGRAM 

To To a · Very 
0 P I N I 0 N S some great much 

extent extent 
Providing regular refresher and orientation 
courses for the teachers. 

Providing facilities for undergoing Junior 
Teacher Training courses for untrained tea-
chers. 

Giving demonstration classes for teachers 
using more effective techniques of teaching 
by experts. 



PART 1V1 OPINIO~RBLATED TO SOCIAL FACTORS. 

To. To a Very 
0 P I N I 0 N S some great much extent extent 

1 0 Organising parent teachers meet for bet 

ter understanding among them and their 

needs. 

2. Helping the child to avoid bad company 

3 • Educating the parents about the impor-· 
tance of education, so that, they deve.-
lop po~itive attitude towards education 

4. Helping the child through parent and 

teachers in his adjustment problemso 
,. 
-'• Introducing adult education programmt?s 

for parents so that in tum, they can 
help their children in study. 

6. Helping the child to develope proper 
study habit at home. 

7 .. Educating the parents on how to help 
their children in thei.r study like, 
providing space • for their s·tucly, fix-

making the study materials available 
and so on o 




