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CHAPTER -~ I

e 1 INTRODUCTION

Teachers play a pivotal role in any system
of education. .The responsibility of making education
work lies with the teacher. '"Teacher performance‘ is
the most crucial input in the field of education;
whatever policies may be laid down, in the ultimate
analysis these have to be interpreted and implemented
by teachers as much through their personal example
as through the teaching-learning process.'*  Teacher
performance 1is indeed the most important factor 1in
the field of -education. "Of all the different factors
which influence the quality of education and its con-
tribution to national development, the quality, compe-
tence and character of teachers are undoubtedly the
most significant.'** The quality of education will
depend on the quality of teachers in the system. There
is a great demand on the supply of good teacheré.
The existing machinery is unable to produce sufficient

personnel to meet the demand.''Teacher education programme

must be dynamic rather than static and research must con-

* Ministry of Education : "Challenge of Education 1n-a

Government of India. policy perspective' 1985
page - 55.

** NCERT : "Education and National Deve-

lopment Report of the Educa-
tion Commission 1964-1986
Chapter-II11 Teacher status
Page - 84.
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tribute to improve practice. In a culture that constantly
demands more sophisticated knowledge just to hold a job,
an educational system that 1s not getting better fast
s by definition getting worse".* So there is a great
need to revitalise the teacher education programme accor-
ding to tﬁe changing need of time.

The professional preparation of teachers is more
difficult than other profession;n\rWhile the education
of professionals like medical doctors, engineers and agro-
nomists is to a great extent basically similar all over
the world the nature of teacher education, often limited
to teacher training, 1s strongly dependent on the level
of economic development and is deeply influenced by the
local culture and history. That 1is why one can find in
the contemporary world the/full range of institutionalized
teacher education schemes of programmes that developed

through out the history of human kind from no preparation

at all to sophisticated University education'.**

The recommendation of The Education Commission

1964-66 states 1in this regard, in unequivocal( term) as

e

* Houston W.R. : "Teacher Educatioﬁ‘Prog?ammes"
Newman K.K. : Encyclopedia of Educational
Research 1969 Fifth Edition
Editor Harold E(:ﬁEEEET:]Page - 1891

**% Landsheere G.D. :'"lTeacher Education Concepts"
The International Encyclopedia
Education Research and Studies
Vol.IX 1989 Pergamon Press.



.- "A sound programme of professional education

achers 1is essential for the qualitative improvement
‘&ducation. Investment 1n teacher education can yield
rich dividends because the financial resources requi-
'éfe.small when measured against the resulting improve-

. in the education of millions".* In fact, "the stre-
@iE an éducational system largely depend upon the
67 (of its teachers".** The quality of the teacher
"iamﬂion will determine the quality of education and
ture of the country. The destiny of the country 1,84
shaped inthe classroom under the care and initiative
Steacher. Inspife of its importance ''Teacher education
never had a good image, either with the public or
those in higher education'.***

Teacher Education today 1is an integral part of
-WWiemumtional system. Teaching, being both a skill and
was found, amenable to transmission in the early years
~.ﬁﬂm 19th century. If for ages, teacher education was

caste or family affair, it could not afford to remain

cit Page 1** Page-124

Bl V.K.: "Towards the overhauling Pre-Service
Teacher Education. Indian Year Book
on Teacher Education 1988, Page-97. ﬁﬂyq

I ———— ]
e e

Marcezely B: "Teacher Educatlon : A view from
: the front lines. PHI DELTA Kappan
June 1985 Page - 703.



758 : .
so, after education became a mass movement. Mass literacy

d the very character of teacher training and its philoso-
y. The National Policy on Fducation 1986 reflects preci-

sely this -change in its concept and practice. 'Teacher
.

‘education is a continuous process and its pre-service

and in-service components are inseparable. As the first

step, the system of teacher education will be overhauled."=*
"Democratization of Education 1s both a. social

‘as well as educational concept which has a far reaching
b ¢
‘significance".** As a result the number of teachers has
increased immensely and the horizon of teacher education

is fast expanding. Teacher Education is no longer limited
kL
o primary and secondary levels of teaching but extends

,fhr beyond. The Academic Staff College, under the aegils

of the University Grants Commission is a case in point.
=

%ﬁ:: 2 HISTORICAL DEVELOPMENT OF TEACHER
EDUCATION IN INDIA IN BRIEF.

0

There is little evidence of any system of teacher
o

jéducation during ancient period (2500 B.C. to 500 B.C.)

' In ancient India, the teachers were mostly belonged to

- * Aggarwal J.C. : "National Policy on Education part
Aggarwal S.P. : IX.4: Teacher Page - 63 to 64, 1989.
Concept Publishing Company
New Delhi - 110059.

‘f** Bnand C.L. : "Aspects of Teacher Education. Emer-
ging trends in Education 1:4,1988
Page - 3.

S.Chand & Company (Pvt) Ltd. Ram
Nagar New Delhi.



hmin community. There was a direct and close contact
ween teacher and the pupil. | The teachers were commi-
d to their calling. Thus the way the teacher taught his
;dents determined the teachers'training in the period.

"The method of training teacher began under
astic system of education by training the monks which
latexi- recognised and named as monitoring system.

Tﬁé monitoring system of training teachers conti-
:ed upto 1700. This system was in the nature of an infor-
w{L'approach to the problems of making available an ade-

ate supply of teachers for indigenous 1institutionms.

was based on the principle of 'mutual instruction'
d was worked out in practice by splitting up a school
y" class into a number of homogeneous groups and by placing
h group under the charge of a promising and superior
il called 'monitor'. The nature of duties of the moni-
- was such that he gained some proficiency in teaching
class control which enabled him to teach in indepen-
E situétion, if after completing his education he
sé teaching as the profession of his life. This system
" training remained prevalent for many centuries and
in existence during the period when British rule

. established in the country.

Khan M.S.: "Teacher Education in India and abroad
5 1983 Page - 42. Ashish Publishing House
8/81, Punjab, Bagh New Delhi.
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The first institution of regular teacher training

;as started in 1716 by the Danish Missionary Ziegenbalg

;ét Tanquebar'.*  Since then the teacher training marked

the history of teacher education. Hunter Commission of

882, Government Resolution 1904 and 1912 Calcutta Univer-

ity Commission 1919 and Hartog Committee 1929 gave a

important place to teacher training institutions in the

recommendations and resolutions. "By 1937 there were 15

~ training institutions of training teachers for secondary
;Schools with an enrolment of 1488 schools which increased

\

?to total‘out-put of trained teachers of 2100 men and 1307

~ women.'**
The era of teacher education commenced after

J

~ the independence. "reacher education 1is a more dignified

- term than 'Teacher Training.' In the words of famous educa-
~ tionist 'W. :H.Kilpartrick' one trains circus performers

‘:and animals but one educate teachers."***, The new concept
s:-

(i) improvement of teacher education in different

fields which free India envisages;

(ii) the need to be guided by democratic values

and procedures;

8% [BID Page - 5* Page - 43.
- IBID Page - 5* Page - 47.

 %%x* [Kohli V.K. : Indian Education and its problems
: (Indian Education System, Structure

& Problems) 1989, Page - 223.
Vivek Publishers Ambala.



(1i1i) the changing concept of teacher preparation
through out the world.
‘(iv) The need to incorporate the Indian philoso-

phy and practices in teacher preparation.¥*

RECOMMENDATIONS ON TEACHER EDUCATION BY EDUCATION
COMMISSIONS SINCE INDEPENDENCE/.

(a)— Recommendation of University Education Commission

(1948-49), University Education Commission recommends

the following :-

(i) That the course = be remodelled and more
time given to school practice and more
weight given to practice in assessing the
students' performances.

(i1) That suitable schools be used for practical
training.

(iii)That students be encouraged to fall in

with the current practice of a school and

make the best of it.

(iv) That the bulk of a staff of the training
college be recruited from people who have
firstahand experience of school teaching.

(v) That the courses on the theory of education
be flexible and adoptable to local condi-
tions.

(vi) That students be encouraged to proceed

to the Master's Degree only after some

years of experience of teaching.

* IBID



(vii) That original work by professors and lectu-

rers be planned on an all India basis.*

(b) Recommendations of S econdary Education Commission

(1952-53). Types of Institutions : There should be
only two types of institutions for teacher training:
(1) S.L.C. or Higher Secondary passed, the
period of their training should be two

years.

(i1) For graduates the training period should
continue to be one academic year, for the
present, but extended as a long term progra-
mme to two years.

Besides, it emphasised on the refresher courses

and on research on various aspects of pedagogy, part

time training courses and refresher courses and free
exchange of teacher educators, headmasters and inspec-

ting staff,**

(c) Recommendations of Kothari Commission (1964-66).

The epoch making Kothari Canmission made suggestions
in the following areas for teacher education,

(1) Removing Isolation of Teacher Training

(i1) Improving Professional Education

(i1ii) Duration of Training Courses

(iv) New Professional Courses

&= TBTD
&* IBID



(v) Improving the quality of training

(vi) Expansion of training facilities

(vii) Standard in teacher-education.

The State Boards of Teacher Education are responsible

for the maintenance of standard of teacher eduction.*

(d) Recommendation of International Commission on Educa-

tion 1972, The International Commission on the develop-
ment of Education gave a good thought on teacher educa-
tion and gave recommendatioms on the following areas
of teacher education.

(1) Conditions for teacher training

(1i1) Future Plan

(iii) Training for tomorrow's educations

(iv) Rules for teaching,**

3 NATIONAL POLICY ON EDUCATION 1980

National Policy on Education includes the following
about Teacher. Education :-
(1) The overhauling of both In-service and
Pre-service components
(i1) Continuing Education

(iii) Establishment of DIETg

* Bhatnagar S. : Kothari Commission (Recommendations

and  Evaluation) 1972, 5:Teacher
Education Page - 31. '

. Loyal Book Depot, Meerut - 24.
** Op.cit Page-6**+
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Programme of Action (1986)

Programme of Action, which is a follow up programme
of National Policy on Education (1986) gives the follo-
wing implementations.

(i)Pré-requisites

Professional training of teachers to be employed
in elementary and secondary schools as a pre-requesites
in all parts of the country.

(ii) Establishment of DIET

As a step of overhauling the teacher education,
particular importance is given to the training of eleme-
ntary school teachers; selected institutions are deve-
loped to District Institute of Education and Training
(DIET). This institution will take care both pre-service
and in-service elementary teacher education as well
~as non-formal and adult education progfammes.

(iii)Functions of NCTE

The National Council of Teacher Education will
be given the statutory and status and necessary resour-
g5 Lo play its role which is under consideration of
Ministry of Human Resource Development.

(iv) Reorganisation of Elementary
Teacher Education/.

Elementary teacher education would include :-
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(i3) Pre-service and in-service education of
teachers for the formal school system and

(i1) induction level and continuing education
of non-formal and adult education instruc-
tors and supervisors.

YA

( v) Task Force o

A task force for the assessment of the member
- of institution required in state keeping in view of
the various relevant programme of action 1is formed

~in every State.

(vi)Functions of DIET

The DIET will perform all the function mentioned

under elementary teacher education programme. The Head
h;of a DIET would be of the status of a Principal of
~ degree college/B.Ed college. The faculty should have
the background of elementary education.

(vii) Latest Technology

Facilities of latest technology such as computer
~based learning, VCR, TV etc. will be provided at DIETs.

(viii) Secondary Teacher Education

The responsibility for secondary teacher education
~would continue to rest with college of teacher
education affiliated to universities. The Universities
in co-operation with NCTE Will exercise responsibility

for academic aspects including conduct of examinations,



12

i%ward of degrees and ensuring quality of secondary
jﬁéacher education. Some selected colleges of teacher
3é¢ﬁmtion will be developed as comprehensive institu-
ions, organising programmes for primary teacher educa-

on and possibly also 4 years integrated courses after
higher secondary stage in addition to usual B.Ed and

Ed courses. These institutiorgwilll also conduct resea-
‘ﬁich to supplement the efforts of State Council of Educario-
;mal Research and Training. In order to promote {nnova-
tion good colleges will be given autonomous status.

(ix) Curriculum for Teachers' Training

The curriculum for teachers? training needs to
revised in the light of the new policy thrusts.
‘Emphasis on integration of education and culture, work
perience, physical education and sports and study
E@f Indian culture be given at length. NCERT and UGC
*}hould undertake the task of preparing new learning
terials.

NEW DEMANDS ON THE ROLE OF TEACHERS

"The role of the present day teacher has become

ng in the content areas of all disciplines and various

nogﬁtiqns in the field of teacher education and the
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use of technology in teaching. Besides these-diagnosing
the learners need , motivating them and encouraging
their study and evaluating the knowledge learnt'.*

The traditional concept of a teacher as a transmi-
tter of knowledge and skills and culture is outdated.
Teachers of today are no longer mere disseminators
of knowledge. It has become the teachers' main task
to help young people in coping with wider informations
and putting it into some order. They must know how
to appraise and distinguish that which is useful to
the development of individual and society; telling
not only what is relevant at a given moment, but also
what is likely to be relevant in the future.

Of late, the role of a progressive and work orien-
ted education 1in eradicating poverty, in providing
renumerative employment to the capable and in increasing
national wealth by ensuring economic, soc¢ial and poli-
tical justice has been greatly emphasized. "The pyramid
of educational priorities has been reconstructed in
this\ light. Under these circumstances, the role of
a teacher in serviﬁg as an effective vehicle for propa-
gating the values, social, cultural and moral-relevant
to the establishment of a socialistic and democratic

society becomes all the more important".** It is safe
* Op.cit. Page-I* Page-2

** Gupta A.K. : "Training Teachers for their changing
roles". Teacher Education current
and prospects 1984 Page - 198,
Sterling Publishers Private Ltd.
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hand is considered to be something more tﬁan the aquisi-
tion of practical skills, in the educating process
the individual is enabled to understand and interpret
knowledge, acquire sound reasoning skills and the abi-
.lity to make reasoned judgements and discussions.
The concept of teacher preparation is undergoiﬁg
a rapid change throughout the world in conformity with
the changing needs of the pupils and the society at
large. The broader programme of teacher preparation
1s called teacher education. It is much wider as compa-
5V,fed to teacher tréining which is basically of an appren-
ticeship in nature. The methodology is prescribed and
. examined for the purpose of completion. Thus the teacher
]l;knows that a particular strategy works but he cannot
‘explain the Jjustification of the struggle. "On the
”ilpther teacher education emphasizes a basic understanding
~ of the theoretical aspects underlying their methodology.
Thus teacher education helps the teacher in understan-
J'ding the situation as well as in novel situations where
k;he can use it for creative solution of the problems
fvin contrast to relatively blind trial and error".*
The new approach to the preparation of teachers
fﬁfs mpre comprehensive and creative. '"Itfacilitates g

;facquire that type of knowledge or information, skills

fg* Op.cit. Page-5* Page-34.,
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and abilities which help a teacher to discharge his
professional duties and responsibilities effectively,
reshaping the attitudes habits and personality of the
teacher".* It is like any other pfofession which has

its foundation of theoretical insights confirmed by

practicals. It is a programme of teacher education,

- essentially an enterprise of initiating one to a profe-
ssion and provide for theoretical learning and develop-

ment of professional competence and skills

1 :6 OBJECTIVES OF TEACHER EDUCATION

\ "Contemporary compulsions have led to a review
zilof our educational objectives and priorities. These
; should give shape to the new role teachers would

;;Eliziifft”“_lbe issue of teacher education programme
f{and its objective was considered in a national perspec-
;1tive notably by The  Education Commission (1964-66),
iiThe Indian vAssociation of Teacher Education (IATC)
‘gand the National Council of Teacher Education (NCTE).

j:Ihe NCTE document 'Teacher Education Curriculum - A

framework 1978, provided a set of guidelines for the

- Fe-organisation of teacher education curriculum which

Purkait B.R. : New Education in India 1987 Page-367.
_ I'he Associated Publisher Ambalaja.

National Curriculum for Teacher Educa-
tion. A framework NCTE Bulletin Vol.1
No.I June 1989 Page - 5.

*%  NCERT :
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'cdlled for a drastic change in the traditional approach
to teacher education, to its objective, structure,
contené and methodology. It called for adoption of
task oriented and performance based education relevant
 to the national‘ ideology and problem. The following

were the mpajor objectives suggested on the basis of
"whiéh;the new framework for teacher education curriculum
'for India has been developed.

(1) To develop Gandhian values of education such
as non-violence, truthfulness, self-discipli-
ne, self-reliance, dignity of labour etc.

(ii) Perceive his role as an agent of social change
in the community.

(111) Perceive his role not only as a leader of
the children but also that of a guide to
the community.

(i) Act as» liaison between the school and the
community and employ suitable ways and means
for integrating community life and resources
with school work.

(v) Not only use but also help in the conservation
of environmental resources and preservation
of historical monuments and other cultural

heritage.

(vi) Possess warm and positive attitude towards

growing children and their academic, socio-
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emotional and personal problem and skills

to guide and counsel them.

(vii) Develop an undertanding of the objectives
of school education 1in the Indian context
and awareness of the role of the school 1in

4y - . achieving the goals of building up a democra-
tic, secular and socialistic society.

(viii) Development of understandings, interests,
attitudes and skills which would enable him

to foster all-round growth and development

of the children under his care.
~ (iv)deveopment of competence to teach on the basis

of the accepted principle of learning and

teaching.

(%) Develop communication and psychomotor skills
and abilities conducive to human relations
for interacting with childreq in order tb
pfomote learning inside and outside the class-
room.,

(x1) Keep abreasgutomﬁhe latest knowledge of the
subject matter he is teaching and the techni-b
ques of teaching the same.

(xii) To undertake the action research and investi-

gatory projects.'" *

- NCERT : National Council for Teacher FEducation
Teacher Education Curriculum :- A frame-
work 1978, Page - 13, 14. '
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undergone

ok 1938.
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The New Policy on Education 1986 has pros
oad indicationg for the reconstruction of all sec
Gﬁ education. It has been recognised that without i
ing the quality of teacher education the qualit

cation cannot be improved. The school curri

several changes during recent vy

CERT has brought out the National Curriculum for E
ary and Secondary Education in 1988.

To meet these challenges of school education,
ational Council of Teacher Education has come

th a National Curriculum for Teacher Educatic

It highlights the following :-

' (a)Objectives of Teacher Education Programme

(1)
(ii) .
(111)
(iv)
(v)

(vi)

(vii)

The objectivesof the teacher education pr

e under the new framework 1s to develop compete

To organise learning resources;
To plan effective curriculum transa
strategies;
To conduct interactive classroom te
To evaluate outcome of learning;

To 1mplement compensatory educs
programme;

To cater to special needs of di:

children
To organise and guide a variety c

curricular activities;

(viii)To train students in problem solvir
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(ix) To participate in complementary education

(x) To develop in students qualities of
democratic citizenship and promote enviro-
nmental consclousness

(xi) To organise and participate in prdgrammes

of community service and development.

(b) Pre-Service Teacher Education Curriculum;Designs

aim to develop professional competencies, values
and skills by understanding the tﬁeoretical
insights, and its role in national develop-
ment.
To develop knowledge and wunderstanding
of the process of human development and

learning.

To develop the understanding of education,

social structure and teachers’ role.
To develop and stabilize positive attitudes
towards the profession.

(c) Curriculum Transaction

\,' : Curriculum framework provides guidelines
and methodologies; yet freedom and flexibi-
lity of approach to transaction of curricu-
lum will rest with individual institutions.

The curriculum transaction areas will

5 ~ stress: -
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i) - To generate a climate conducive to the

| development of desired attitudinal make
up of student teachers.

(ii) To develop competencies 1in methods of

teaching and techniques of evaluation;

(1i1) and to train for adoption of self-learning

technologies.'*

(d) In-service Teacher Education Programme

The objectives of the inservice teacher educa-

ion programme is to orient the teachers '"to meet the
;?hrusts envisaged in the National Policy on'Education
y providing continuing education from time to time
y upgrading their knowledge and motivation'%.* and
fﬁ%o play their role as catalysts in our rapidly changing
;%ociety”.***
With this background of the development of
}ghe present objectives of teacher education, "a set
ﬁ@f broad objectives that may be central to any teacher
nd stage or level may be as follows:-
| (1) To develop concepts and acquire undertan-
ding of those areas and‘aspects of knowle-

dge which have professional significance.

Op.cit Page-6 ** Page - 5 to 8.

Ministry of Education Z: National Policy on Education

- Government 'of India. Chapter IX 9:4, 1986.

ff** Chilan M.R. : "Inservice Edcuation and

i \ of ) Training of Teachers. _
Qoﬁx qk ' National Journal of Education

" Vol.IX No.2, 1978 Page-12.
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®h) To develop an understanding of educational
theory which will inform professional judge-
ment and actions.

@9 To develop technical skills necessary for
the achievement of professional competence.

(iv) To develop understanding of the relationship
between 1logical and psychological aspects
of teaching learning process at a given stage
of human development.

(v) To develop skills to organise educational
institution as educational, cultural and
social centre for the community; and

;i?' (vi) to develop faith 1in democratic, socialistic

| and secular values and provide experiences

Bk C and skills in organising community living

based on the valueg"=*

PREVALENT TEACHER EDUCATION PROGRAMMES IN THE COUNTRY

The three bodies that are direcﬁly responsible
;Efor the well being of teachers are University Grants
ikﬁommission (UGC) panel on Teachers Education, National
}}Qounqil of Teachers Education (NTCE) and National Coun-
Bl of Educational Research and Training (NCERT) and
its four Regional Colleges of Education.The University

Grants Commission (UGC) has a Centre of Advance Studies

PRl

~ * Anand C.L. :"Aspects of teachers Education'"Concepts

b and objective of Teachers Education
2,3, 1988 Page - 22. :
S.Chand & Company (Pvt.Ltd.)

Ram Nagar Ltd. New Delhi.
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in Education (CASE) at Baroda.The Kothari Commission
1{6f 1964-66 stated that the existing programmes of tea-
 %cher education was largely traditional, rigid and divor-
:;ced from the realities of schools. With a view to
ﬁmprdve and co-ordinate the standard of teacher educa-
‘éfion in the whole country, it was recommended to form
wa National Council for Teacher Education. The Central
dvisory Board of Education at its meeting held 1in
eptember, 1972 had approved this proposal and accordi-
gly in 1973 NCTE was formed by lhe Government of India.
?Thé National Council on Teacher Education maintains
he standards in teacher education. The function of
TE is to advise the Government of India and the state
ovémmmnts on all the matters pertaining to teacher
ducation and review the schemes to ensure adequate
andards in teacher education, NCTE has moved for
tatu;ory status which is under consideration of Minis-
ry of Human Resource Development.

NCERT is an autonomous body for teacher education

n the country established in 1961 with the objectives,

examine, evaluate and co-ordinate the teacher educa-

stitute of Education (NIE) to provide leadership
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in the field at the National level by investigating
into the problems of teacher education and suggesting

- solution for the same.'" *

(1) Pre-Service Teacher Education Programme

Professional education imparted before one
starts teaching whereby; a would be teacher earns a
~ diploma or degree before joining an institution to
teach 1s known as the pre-service teacher education.

(2) In-Service Teacher Education

5 The concept of inservice teacher education
is;ﬁctmake the teachers upto date with respect to the
Afhknowledge of the subject of teaching, methods and tech-
3;niques, innovative ideas in each sphere of the academic
jflife..It is the continuing education of teachers after

‘initial professional education 1is over which leads

o the improvement of professional competence through

~ out one's career.

Types of Teacher Iraining Inistitution

Various types of institutions which impart

(i)  Training schools for pre-primary teachers.

(ii) Training schools for primary teachers

* Op.cit Page-5* Page - 52
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i) State Institutes of Education

Tét(iv) State Institutes of Science
B () State Institutes of English

?_é(vi) Training schools for Under—graduate teachers.

g(yii) Training colleges for graduate teachers.

- (viii)Regional Colleges of education

i (ix) Training collegeg for integrated course,

o) Training institutions for specialisedteachers.

i) Institutions for Post-Graduate teacher educa-
tion and research.

(xii) Teacher Education Department of NCERT.

b (xiii)Extension Service Department attached to selec-
- ted training colleges.

(xiv) Institutions for Correspondence Courses.

"There are at present about 1200 institutions
\

ﬁfaining elementary school teachers and about 360

lleges for Preparing secondary teachers.'" = Besides

St-graduate training and research

"Before independence no conscious effort to

inservice education wag made, since there was

L€ emphasis on Pre-service teacher Preparation. In

dependent India, beginning from the University Educa-

P.Clt Page-6 #%x
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‘tion Commission 1947, it has been strongly recommended
for continuous inservice education for school teachers
to quality of education in Universities.'"*

Several organisations and agencies are engaged
in the organisation of inservice training courses for
elem?ntary and secondary teachers. At the national
levef‘NCERT organises training courses for key personnel
and resource personnel engaged in training inservice
teacher programmeé in their respecfiveétates; At the
regional level, training courses for the resource perso-
nnel and key personnel at the staﬁe and union territo-
ries levels are also organised at the four Regional
Colleges. The state level training 1is organised by
the SCERT or State Institute of Education and Training
in the recent years. |

"The National Policy on Education 1986 has
envisaged a series of measures for improving the quality
of teachers education at all levels so Ehat teachers
are well equipped to meet the aims and thrusts visuali-
sed in the policy such as the‘programme‘of Mass Orienta-
tion of School Teachers (PMOST) under which 5,00,000
teachers every year till 1990 were oriented, setting
up 400 District Institutes of Education and Training

(DIET), strengthening of 250 Colleges of teacher educa-

* Sujatha K : Distance education for teachers. Journal
of Education Planning and Administration
July to Oct. 1988. Vol.2 : No.3 & 4.
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" tion and development of about 50 of them as Institutes
'?lof Advance Study in Education (IASE), re-organisation
'S\of SCERT and establishment and strengthening of Depart-
'ments of Educational Studies in Universities.'*

(1ii) Academic Staff College

Another exciting development 1s the establish-

- ment of Academic Staff Colleges in many University
ﬁiCampuses funded entirely by the University Grant Commi-
ssion for the Orientation of teachers in higher educa-
- tion in India. The emergence of Academic Staff Colleges
has its historical roots. As far back as 1949 the Uni-
Versify Education Commission noted the idea of educating
‘?‘University teachers in order to improve the quality
i of Education. The Education Commission 1964-66 again
ﬁ_teiterated the idea of starting orientation programmes
ﬁ-for university and college teachers. - .The National
E‘Council for Teacher Education at 1its fourth Annual
};Meeting held‘on 15th November 1977 agreed to constitute
£ a de%ing Group to prepare a comprehensive for training
for college CLeachers.'"** They concluded that at begi-
nning College teachers require an orientation in the
:i pedegogical theory relating to higher education and
H-suggested three levels of programmesy for freshers two
 semesters and for college teachers with less than five

years of experience one semester, and for those who

. * Aggarwal J.S. National Policy on Education Programme
; Aggarwal S.P. in the Implementation of New Policy
in Education 1988 Page-87-88.

& NCTE College Teacher FEducation Programme
NCERT 1980 Page-
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e put in more than five yecars, for four to six weeks.
- "The Teacher Education Curriculum A Framework' 1988
National Council for Teacher Education has given

following list of most important objectives pertai-

' A teacher for the collegiate stage should:

L. Develop competence to teach the subject of
' his specialization on the basis of accepted
principles of learning and teaching and know-
lege of the subject by striving to keep in
touch with the latest developments 1in both
the subject and methodology of teaching.

2. Develop an understanding of the aims and obje-
ctives of education in general, and of higher
education 1in particular in the ¥ndian back-
grouﬁd, to promote awareness of the role of
education and of the teacher in building up
a democratic, secular and socialist society.

.  Develop skills-cognitive and psychomotor for
teaching academic and/or vocational subjécts
by providing appropriate learning experiences.

‘.ﬁ. Develop skills in making use of educational
V technology in teaching academic and/or vocatio-

nal subjects.

- Understand the bio-psycho-social needs
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of the adolescent and the problems arising
out of their (needs) non-fﬁlfilment; develop
skills in guiding and counselling the adoles-
cent insolving his personal and academic pro-
blems.

O, Undertake investigatory projects, action resea-
rch and experimental projects both in education
and specialised subject areas. .

. Understand the role of college and the college

teachers in changing the society.'*

On the basis of these objectives the teacher
education programmes for college teachers have been
» loped. The UGC started Academic Staff Colleges
per the directives of the New Policy of Education.

existing orientation courses include four major
onents; (a) Awareness of linkages amohg soclety;
ronment and education, (b) Philosophy of education;
dian education system and Pedegogy; (c) Subject upgra-

rﬁion; and (d) Management and personality develop-

o MRS
[BID
Passi B.K.: | Relevence of Existing Curriculum of
% Academic Staff College.An Empirical

: | Study, University News Monday
. June 10, 1991 Page - 5.

Association of Indian Universities.
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- TEACHER EDUCATION PROGRAMME THROUGH DISTANCE
- EDUCATION IN _INDIAN UNIVERSITIES.

“"Teacher training through distance education
been introduced as an alternative method to formal
cation as a result of the recommendation given
y University Grants Commission and other expert Commi-
es," * to meet the increasing demand of the trained
chers.
Distance education with its unique character-
Ccs has the potential to meet the challenge, exten-
education to a large number covering wide geogra-
al region without time and space constraints.
correspondence system, the lessons prepared by experts
outstanding teachers can be made available to
y participant, even 1if he 1is 1in a remote corner
he country. Unlike classroom education, the corre-
denpe system does not suffer from the limitations
,h§si;él accommodation and inputs;the largerthe number
mOré economical is the whole system.

Correspondence courses were first started
rance and Germany over a century ago when foreign

uages began to be taught by mail.

gaghenthi S.G.: Teacher Education Programme through
Distance Education in Indian Unive-
rsities. Journal of Educational
Research & Extension Vol.27 Nol

% 1990.

Op.cit. Page-6 **%*
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"Ethopia, Indonesia, Japan, and Malaya among
he Afro-Asian countries using correspondence courses
7r~the inservice training teacher.'*
| "Distance education has been proved successful
imparting knowledge related to health and agricul-
re and for human resources development besides offe-
ng higher education. Many of the third world coun-
ll6s both. in Africa and Asia have found distance
UCafimn as an effective approach to teacher educa-
ion," *%
Teacher education through distance education
as first started in India by NCERT, through its cons-
tuent Régional College of Education located in Ajmer
opal, Bhunaneswhar and Mysore.
"As many as 13 Universities have started
"pher education courses through correspondence with
intention of clearing the backlog of untrained
chers and providing opportunities for their pfofe-

onal enrichment.'" *** Besides B.Ed and M.Ed courses,

p cit Page-6
'Op\Clt Page 30

ok Sujatha K.: Distance Education for Teacher Training
: Journal of Educational Planning and
Administration Vol.?2 No 3 & 4

July - Oct. 1988.
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rallel to formal system other courses such as 'Diploma
Pre-Primary Education, Diploma in Educational Manage-
fnt, Planning and administration, Dipioma in Educatio-
al Technology;Diploma in Testing and Measurement
e also offered.

However, teacher education programme through
espondence system has generated a lot of disagree-
nts énd debate about its relevance and efficiency
mong educationists. ''NTCE General Body resolved 1in
88 to discontinue the pre-service teacher education
inmediate effect."* However distance education

l continues with the programme.

- STATUS OF THE TEACHER

Teachers' status 1is a complex sociological
Fgcept and can mean different things in different
ltural contexts. In some countries, a teacher's
'tus is determined by a teacher's freedom from reli-

2l0ous and political restrictions; in some others he

% L

vises his status from the control of professional
idards. In most countries it is the good salary
léthich confers status.

(uA good practical definition of teachers' status

Fhe one agreed upon at the 1966 Inter Government

ERT National Council for Teacher Education

Annual report January 1987 to March 1988
g e
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ference of UNESCO to which India is a signatory,
Netmed‘teacher status as 'Meaning both the standing
d regard the society accorded them as evidenced
y the level of appreciation of the importance of
-Q;: i ‘l' . . . .

heir function and competence 1in performing 1it, as

well: as working conditions, remuneration and other

‘material benefits accorded them relative to other

Status by reason of a title 1is earned by
he teacher as by other professional workers. It may
g recalled that the Guru in the ancient Indian Educa-
on system never demanded reverence but was volunta-
ly and gracefully offered to the teachers. The

Lloser the teacher is able to link himself and his

The National Policy on Education has rightly
ressed its importance 'that the status of the teacher

flects the socio-cultural ethos of a socliety, it

said that no people can rise above the level of

Ls teachers." **  The Government and the community

nggarwaL J.C. : National Commission on Teacher-I

e : 5:11 Page - 18. Doaba House
A New Delhi.

*Ministry of Ed.: National Policy on Education 1986
, Part IX 9:1 The Teacher.
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hould endeavour to create conditions which will help
otivate and 1inspire teachers on constructive and
reative lines. :

The modern "Indian school teachers do not
njoy a high social status is no secret. Every Commi -
B o0 has bemoaned the fact." * With the increasing
mber on the demand of teacher, talented young menand
jomen are not willing to join the teaching profession.
he teaching profession has not been able to géin
4dblic recognition, Llike the other professions such
Cas medicine,blegal and ministry and so on.
The code of ethics which provides directives
or day to day conduct of the professional members
inevitable for any profession. Unfortunately the
de of conduct for the teacher for the whole country
not in effective operation. It 1is only when the
mbers of any professional organisation maintain
"High etﬁical order that the society recognises
:;e professional role in the society by a particular
oup of people belonging to a vocation, then the
mbers of that particular vocation enjoy satisfactory

ial status." ** To rise up the teaching to the

evel of other professions demands a high degree of

Op.cit Page-33*% Page-17.

fboiee S. Towards a true profession of teaching
B Sociology of the teaching profession
NCERT 1970 Page - 3.
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mitment and dedication on 1its members. After all,
i T aéhing cannot survive as a Pseudo-Profession and
acher preparation programme that foster the notion
ﬁeaching as a pseudo-profession will share 1its
"* There is a relation between the preparation
teachers and the status of teachers in the society,
I underlines the importance of teacher education

e system.

NAGALAND AN OVER VIEW

The State of Nagaland is the sixteenth state
‘the Indian Union. It attained her statehood on
‘1édeecember 1963, ‘It 1is a‘hilly state located in
North-Eastern part of India. It lies between the
tude 93.20 E and 95.15 E and latitude 25-6' and
. The state 1s bound by Assam in the North and
j,‘by Burma in fhe East and Manipur in the South;
topography 1is very severe full of hill ranges
h break into a wide chaos of spurs and ridges.
altitudes vary between 914 metres and 3,048 metres.
- The climate is bracing and healthy. The summer
eratures range for 15.6 ¢ and 37.8 é. In winter
emperatures fall well below the plains but in
inhabited areas snowfall is very rare. The annual

ali occuring mostly between April and October

ages between 177.8 cm and 254 cm.

ieh R, A, ¢ The Teacher Education Programme : An

‘endangered species ? PHI DELTA Kappan
December 1989 Page - 319.
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Nagaland has a total geographical area of
i6,488 sq. kms and a total populationfof 12,15,573.The
density of population is 73 per sq. (km.* The density
gf population is low and varies from region to region
| Nagaland is the home of sixteen major tribes
17;uch as Angamié, Aos, Chakhesangs, Changs, Khiamngans,
{iKonyaks, Kukis, Lothas, Phoms, Rengmas, Sangtams,
‘Semas, Yimchungers, Zeliangs and others. They have
E o distinct 0old culture. Their religion 1is originally
'ﬁnﬁﬂsm, they give equal status to women, they love
gng and dance; base their own form of self-government
‘ ased on customary laws.'**

The literacy rate in the state according
1991" Census is 61.30% male 66.09 female 55.72 which
hmpére favourably with all India average of 52.11%.
fale 63.867 female 39.427%. Though the literacy percen-
ge 1is high for zi developing state the quality of
e education is far from satisfactory.

NEED FOR THE STUDY

"The christian missionaries were the harbingers
- education. E.W.Clark of the American Baptist Mission
the first man to bring modern education among

e @o - Nagas in 1874, followed by Rev.C.D.King in 1878

:Govt.fof Nagaland : Directorate of Economics & Statis-
' tic Kohima 1991.

%% NCAER : Techno-economic Survey of Nagaland
: 1968 Page - 9 (National Council
of applied economic research).

**Source : Census of India 1991 Series - 18
Nagaland. Directorate of Census
Operation Nagaland.
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Angami areas. The first government school was opened
;En'1876-77 in Chumukedima.'* The British Government

time to time helped the missionaries® 1in their

"more of their own schools.

E "Prior to India's .independence, Naga Hills

ad bﬁly 161 Government Primary Schools, 3 Government

dle Schools and one Govt. High School with an Assamese
ddle segtion at Kohima and one Govt. Aided High School
' Mokokchung. The schools were supervised by inspector
of schools Upper Assam Circle, with headquarters at
‘ofhat, he was assisted by one assistant inspector
f Schools posted at Shillong and two inspecting
ndits.'"**

After the independence of the country, Naga
ls could not make much progress in education due
internal political problems, which hindered in full
Ii‘ticipation in developmental activities of the post
ependence period.

The gfowth of education during 1947 to 1962,
that is the period between independence and attainment
statehood had been however quite considerable 1in

erms of quantitative expansion. "It increased from

Bareh H. Gazetteer of India Nagaland Kohima District
' 1970 Page=-190.
ier Y. A brief history of Education in Nagaland

during last 25 vyears from 1947 to 1972.
25 years of education 1in Nagaland 1973
Page-7 Directorate of Education,Kohima Nagaland.
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‘ e high school in 1947 to 17 high schools in 1962
of\yhich 6 were private high schools.'"*

There has been a mushroom growth of the institu-
ns since the statehood." After ten years of statehood
iw 1972-73 the number of high schools increased to
middle schools to 202 and primary schools to 981
the 22 percentage of trained teacher at primary
vel, 15.8 at middle school. level and 29.8 at primary
1 and 25.3 of over all."** In 1991 the state has
total number of 1835 schoois with 13742 teachers,
Sifemale and 3697 male out of which only 40.45%

trained.***

The quality of education 1in the tribal state

L I e

:, Nagaland is very poor due to the factors such as
percentage of trained teachers, service conditions,
uage problems, government policy of' appointment
teachers, lack of physical facilities, irrelevant
‘iculum, pfoblems of first generation learners,
:ence of proper infrastructure to provide inservice

cher education and poor general education of the

SIC 1 Descriptive cum Analytical Study of Nagaland
: Education System Hyderabad 1977 Page-216
(Administrative Staff College of India).

NSCEPA : Educational Administration in Nagaland.

- (a survey report)1978 (National Staff
College of Education Planners and Adminis-
trators).

Source : Directorate of School Education 1991
Kohima, Nagaland.
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achers at different levels of education. Over and
ove, the prolonged 1insurgency that prevailed handica-
ed the growth of education adversely.

Teacher education programme both preservice
énd inservice is very recent in the state. These institu-
ons have many problems both academic and organisational.
There i1is lack of adequate teacher educators and lack
f adequate >infrastructures due to many developmental
coblems.

The percentage of trained teachers has made
steady growth. The over all percentage of the trained
achers in the state 1in 1992 1is 37.84, High School
el 28.56% Middle School level 29.03% and 48.147
Primary level.* The present picture is very dishear-
ning as the large majority of teachers are still
ntrained. Teacher plays a very vital role in the deve-
pment of society. It has been rightly .remarked by

Kothari Commission 1964-66 that 'no people can
e above the level of its teacherzf” Teacher education
gramme needs to be given the most important place
the system of education.

"A sound programme of professional edﬁcation

teachers is essential for the qualitative improvement

oufce,: Directorate of School Education
Kohima Nagaland 1992.
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"x Tt is particularly true for an emerglng

t remendous social

Naga soclety, where

fF cultural changes are raking place within a short

an of time. ]
“"Nothing 1s more important than securing a
fficient supply of high quality recruits to the tear-

1ing professions providing them with the best possible
R :
fessional preparation and creating satisfactioh
———

l;wéffec-

pe—

ondition of work in which they can be ful

ve.'"** It is with this view that the researcher

ascher seducation in Naga-

f the

- undertaken the study of t
and. Knowledge of the history and development ©
understan=

eacher education system is of immense help in

g the present problems and its solutions. No such

idy has been done so far in the state. The only study

' Ph.D level on teacher education conducted was relating

problems and attitude of teachers towards profession

Nagaland. Therefore the researcher desires to investi-

ate the growth and development of teacher education

'Nagaland since independence. It has been felt that

her education in Nagaland has been the weak link.

is no sufficient resources available for the

ining of adequate number of quality teachers. The

ested to know about what had been
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reasons for the slow progress of the teacher educa-
ion in Nagaland and subsequently what efforts can
e made in the present and future for its improvement.
ence, an attempt has been made to study the historical
ckground of teacher education and the efforts made
r the qualitative and quantitative development of

acher education in the state since independence.

STATEMENT OF THE PROBLEM

The problem undertaken for study is stated
"A study of the development of teacher education

Nagaland since independence."

DEFINITION OF THE TERMS USED

Development :- It refers to bringing out the growth
\ ‘
and maturity of teacher education in the State.

' Teacher Education :- It 1is defined as the total

education process which contributes to the prepara-
tion of a person to become a teacher.

Pre-service Training :- This 1is the training given

to a person who 1s aspiring to become a teacher.

‘In-service Training :- This is the training progra-

‘mme given to those teachers who are already teachers

to enhance their professional efficiency.

OBJECTIVES OF THE STUDY

The main objectives of the study were :-
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(1) To study the growth trends in various aspects

of teacher education viz:- curriculum, methods

and materials for instructions, innovation

and research in teacher education.

5;:(ii) To study the programme of Pre-service and

in-service teacher education at school, college

@
and university levels.
- (iii) To explore and make a critical analysis of
| \ the problems of teacher education in the State.
- (iv) To make an attempt on the study of the curricu-
3 lum of the teacher education at various levels.
() To find out méasures to 1mprove the teacher
education in the state and design an effective

teacher education curriculum relevant to the

state.

»ISCOPE AND DELIMITATION OF THE STUDY

In the present study, the trend of the develop-
of teacher education both pre-service and in-service
t?é, state since independence is brought out. The
”diEiqns of the existing teacher education and their
lems are also projected. An attempt 1is alsomade
Study the relevancy of the curriculum of the teacher

ation in the state.

The study anticipated to contribute the State

‘the following ways :-

.
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The findings of the study can be used in making
the future decisions cohcerning the teacher
education programmegin the state.

The findings will also give directives to
‘the educational administrators in regard to
the management of the trained man-power 1in
the most economical and appropriate ways.

The suggestions proposed will contribute in
improving the quality of teacher education
in the staﬁe.

The study is limited to the development of

education in Nagaland after independence of




