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CHAPTER I 

INTRODUCTION I 

Parents greatly influence the attitudes , 

behaviour and character of their children through the types 

of stimulation they provide and the examples of behaviour 

they display o Further more , the parents must be able to 

supply not only the material requirements but also the 

psychological needs of the child o Out of the biological 

needs , the most important aspect of child rearing is the 

psychological needs like , affection , security , recognition , 

responsibility and others which requires parent's competency 

in providing the psychological wants o But regarding this 

psychological aspect , the needs of providing them vary from 

society to society , or from one culture to another , it 

depends on the social system which they have inherited whether , 

Patriarchal , Matriarchal , Bilateral family etc o Because the 

cultural influences and the traditional child rearing methods 

play a dominant role in the relationship of parents with 

their children~· Ralph Linton (1973) states , the individual's 

personality is shaped by culture ,.what he actually means is 

that it is shaped by the experiences which he derives from his 

interaction with parents , siblings and the environment o 

Hence , the parent-child relationship is so important that it 

shapes and moulds the character and personality of a child o 
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The home is thus responsible for the development of human 

beings of a superior quality • If the home fails or mis­

manages this aspect , we ~o not know what type of products 
' ·-

will it create , perhaps it may be harmful to the society • 

So a family philosophy is so vital and significant as it 

gives meaning to the lives , thoughts and experiences 

acquired by the members • It conditions the quality of a 

child through a daily interaction with all the members o! 

the .family.t.. o 

Psychologists have been engaged in multifarious 

problems of parent-child relationship for the past half a 

century but soon recognised the complexities of such problems 

and were led to development of theories , sophistication of 

research strategies and refinement of measuring instruments o 

However , these efforts were not satisfactorily .fruitful • 

The past several years witnessed a rather 

sharp decline in number of studies on parent-child relationship • 

The situation in India re~ined still worse • Parmeswaran 

(1972) surveyed 120 studies on developmental psychology in 

ICSSR publication and found that only three of them related 

to parent-child relations • He aptly remarks that "parent-

child relationship which has been extensively investigated in 

the USA , has received little attention from Indian research 

workers" (Tiwari 1979 ) o 

\ 
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The cultural anthropologists' view of child 

development places greater emphasis on environmental influ­

ences • They believe that the child i~ a function of the 

specific socio-cultural forces • They assert that the values 

and institutions of each cul ture·f produce a distinct persona -
'~· 

lity type • A member of the specific society is forced to act 

in certain ways • Thus , needs are related to specific 

cultures • Each need is modified to some extent by the culture o 

The cultural prescriptions for child rearing , 

with regard to achievement vary from culture to culture , 

from social class to social class and from family to family o 

The cultural prescription for child rearing in some cultures 
with. 

call for gentle handling of an infant together1prompt and 

complete atten~ion to all his needs , where as other cultures 

advocate rather severely frustrating treatment of infant and 

young child 4 ( Naik 1978 ) • 

The culture of any society is a changing stream 

in which cultural continuities and discontinuities are 

occuring constantly o The point of emphasis here is that 

the child is the focal point of this recurring relationship 

between the cultures_ of the success! ve generations o Turning 

to cultural continuity , we see that the child is the.•carrier 

and connecting link between the cultures of the succeeding 

generations • Kirkpatrick (1963) has already emphasised this 
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point in these words " There has always been some awareness 

that important social continuities depend upon the parent­

child relationship n • 

The work of the cultural anthropologists in the 

past several decades has shown that many forms of behaviour do 

in fact differ considerably from one culture or society to 

another • Margaret Mead (1935) a leading anthropologist , 

has shown quite convincingly that many male-female differences 
( 

in behaviour wich we tend to think of as Universa] and an 

inherent part of male and female nature are act~lly deter­

mined through the social learning process and differ widely 

from one culture to another o Mead examined the role beha-

viours associated with ( and expected from ) males and 

females in three primitive societieso The Arapesh, the 

Tehambuli and the Mundugumor • In the former she found 

that both males and females are expected to behave in a 

relatively passive manner similar to our expectations for 

the female role o Among the Mundugumor , both males and 

females act in a dominant , aggressive manner we expect of 

males in our society • Among the Tehambuli , our male -

female role differentiation is reversed , th~t is • the 

female is expected to act in a dominant aggressive manner 

while the male is relatively passive and compassionate • 

• 
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The patterned ways of behaving , of thinking 

and feeling which we call culture , also influence a child's 

development by the time he can talk o The influence of 

culture on child development is seen most clearly in studies 

of primitive societies that have different child-care 

practices • In some societies , affection for children 

pre-dominates ; in other , children experience indifference 

and in yet others " anxiety provoking " treatment • In one 

tribe , for example , the baby is a playthiqg , passed 

around from one person to another • This sort of teasing 

tends to develop withdrawn and detached personalities • 

In another tribe , children are treated affectionately by the 

adults , who fee! responsible for all children and 

exercise a certain affectionate control over them • 

(Strang 1959) 

ADLER according to Verman (1982) emphasized 

that man is motivated primarily by social urges o This is 

due to the fact that every culture emphasises its specific 

values which act as a motivating force and determine the , 

behaviour of an individual o Culture influences the basic 

personality patterns , feelings towards parents , peer 

groups and opposite sex e Studies here show that some 

persons are broader in outlook because social environment 

is powerful , pervasive and dominating force which changes 
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the character of their biological drives , basic needs and 

emotions • { Verman 1982) • 

In every human being , drives are clearly 

manifested right from birth as it is an inherited biological 

product • There are primary and secondary drives o 

Primary drives are hunger , thirst , rest and sleep , 

elimination , breathing activity and sensory stimulation o 

Sex becomes a drive later on o While the primary drives are 

not learned the s~condary drives are learned • Various 

learning factors are assumed to explain the effects of 

secondary drives o In contrast to physiological needs theYe 

are social needs or psychological needs o 

Maslow (1954) proposed a hierarchical set of 

five basic needs (1) Physiological (2) safety (3) love and 

belongingness (4) self-esteem and (5) self-actualisation o 

The physiological needs are hur~er , thirst etc o The 

safety needs are centered around the requirements of 

predictable and orderly world o If the safety needs are 

not satisfied , the individual feels mistrust and experien­

ces a sense of insecurity o When the child has this sense 

of security and trust in people and the world , he develops 

affectionate relationship with other people and tries to 

belong to a wider group than the family o He desires warm 

and friendly relationships • 
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He is now able to function well in interpersonal situations • 

The fourth level in the hierarchy constitutes the esteem 

needs , the desire for achievement and competence , for 

independence and freedom , for reputation and preetige • 

Finally , appears the need for self-actualisation e According 

to Maslow , this is the highest level of motivational 

organisation o It refers to a man's desire for self 

fulfilment , to realise his potentialities • One of the 

characteristics of such a person is acceptance of himself , 

another is spontaneity in both behaviour and his inner life , 

he is problem centered and not egocentric like the insecure 

person nor is he after seeking credit and social approval 

from others • (Kuppuswamy 1976) • 

~The family is the most nearly universal insti­

tution in human society o Its universality arises out of a 

capacity to serve the fundamental human n~eds of reproduc-,, 

tion , child-protection , socialisation of the young and 

economic functions • The family is a human product , in 

no sense is it a product of nature • (Weinberg and Dhabat 

1965) Jo. 
Families exist everywhere and have existed 

throughout human existence on this planet • Everyone belongs 

to at least one family , and virtually everyone lives in one 

or more family grqups o 
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i The family is tbe very cradle of human groups • Family 

experience is necessary to turn a newborn infant - a less 

than human puking , bawling brat with visceral urges - into 

a full human being with values and standards and the ability 

to live harmoniously with other people f~L~ )961}. 

Psychologists , educators and sociologists all 

agree that the family is the most significant single influence 

on the development of the child • The family is the major 

environmental influence and remains throughout life the most 

pervasive of all influences • It is in the family that the 

child learns the basic norms of the society , he either 

learns to trust people or to be fearful and uncertain of 

others o It is in the home that the child first experiences 

the meaning of love o It is here that he comes to experience 

the give and take of family life • It is within the family 

that he imbibes the sentiment of loyalty tothe group. 

Thus , through the relationship with the mother , brother , 

and sister etc , the child learns of the affective aspects 

of life • 

According to Erikson (1960) , these earliest 

interaction between a mother and her infant lay the ground 

work for the child's development of a sense of trust or 

distrust in the world o Rewarding and gratifying experien­

ces with his mother lead the infant to trust her and others • 
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In contrast , a mother who is not dependabl·e , does not 

minister to the child's needs satisfactorily , produces a 

sense of distrust of her which later b·ecomes a generalisa-

tion of the world • 

~he family through the parents , serves the 

child and society best when it provides an atmosphere of 

acceptance , when the child receives love and encouragement • 

The child should have an opportunity to take on responsibili­

ties and make choices at an early stage in life o 

"" 
(Naik 1978 ) o 

The basic needs of th.e child are affection , a 

feeling of security and recognition o 'l'he baby ordinarily 

received considerable attention and affection from his mother 

or a person incharge of his care o The importance of this 

has. been stress-ed recently in connection with change 

concerning child care during early infancy o The child needs 

to see the same face often so that he may not frustrate by 

having to adjust to many different people • The home provides 

for his needs and a child become attached to a person 

responsible for providing for his needs o There is evidence 

that the younger a child is when deprived of the sense of 

security and affection , the more serious will be the 

effect on his personality • Affection during the first two 

or three years of life is most important • 



10 

The development of a well adjusted personality 

is not a result of accidents but rather of forces and con­

science that are favourable for personality development •. If a 

child is encouraged to participate in social activities 

where mutual interests are respected , if he is fortunate in 

being reared in a home where the parents are well adjusted , 

if he is given a reasonable amount guided liberty 1 rather 

than authoritarian control , he will probably develop 

des~rable personality traits • But if his life is circum­

scribed with limited acti'vities and superficial satisfaction 1 

he will be able to respond to a well balance programme of 

living when he reached maturity o The roots of most inferiority 

feelings are laid in the insecurities of childhood o The growth 

of personality begins in the cradling practices of the home o 

The child may be truthfully said to be a part of everything 

that he has experienced • The attitudes of the parents , the 

values and pattern of the home , his class mGmbership , com­

position of his playmates , the nature of community , the 

quality of the school he attends and his own constitutional 

make-up are factors that operate in an interrelated manner in 

affeoting the growing personalilty o {Garrison 1960) o 
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Personality adjustment refers to a harmonious 

relationship between the person and the environment • Gates 

(1963) say that the term adjustment refers both to a 'process• 

and a •state• • A person feels adjusted when his needs , 

physical , psychological-and social , are satisfied'. These 

needs may be in the field of home , school and society to 

which an individual belongs • 

Adjustment is an important personality factor 

which influences the relationship to others • The adjusted 

individual is said to be mentally sound , who seems to be 

happy in every walk of life • On the other hand , a mal­

adjusted individual is disturbed with marked failures in life 

and unsatisfactory relations with others • (Singh, Sinha and 

Mookerjee 1982) • 

Way and Adler (1956) report that the variation 

in adjustment in different aspects of life shown by a child 

will contribute much by the type of family • These studies show 

the importance of family in affecting the adjustment of individuals 

Better adjustment in all levels of life is possible , if the 

child's family climate is satisfactory • 

1 Parents are assured to function as a model for 

the child's adjustment to 'life , particularly in home • 
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If the parents a~e not well adjusted they will give the child 

a poor model to immitate and this is likely to lead to 

mal-adjustment similar te that of his parents • (Phillips 1951) • 

A mother who possesses the personality 

characteristic of emotional security in herself would produce 

an emotionally secure child (Cederquist 1-948) • The well 

adjustment family relations and normal attitude of parents 

give the child dn assurance of stability , security , emotional 

maturity and ability to adjust to new or unforeseen circumstances 

(Robertse 1958) • 

According to Beena shah and Lakhera (1986) , 

the insufficient fulfilment or unfulfilment of the psychological 

needs e.g. security , affection , protection etc from the side 

of the par-ents , create behavioral problems among children 

which ultimately en-hance their level of mal-adjustment in 

the area of home , school , society and emotion etc • The 

authoritarian , dominant and aggressive parents also arose 

conflict in the minds of their children o Therefore , the 

parental attitudes and type of infant care determine child's 

level of home adjustm~t because'psychological and psycho­

emotional development of children depends upon their child 

rearing practices o 
I 

q_ 
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Bansal (1973) studied the adolescents of high 

caste Hindu and scheduled caste and found that the high caste 

Hindu boys were better adjusted in the areas of home , school , 

social and emotional as compared to the scheduled caste Hindu 

students • In a study of adjustment processes of teen age girls 

of tribal and non-tribal cultures , Srivastava , Saxena and 

Kapoor (1978) reported that in the area of home adjustment , 

tribal girls were found to be significantly well adjusted 

than their non-tribal counterparts • The high score of tribal 

girls in the area of home'adjustment may be attributed to 

their well-adjusted family relations • Hence , child~earing 

attitudes of parents are important in influencing the home 

adjustment of children • Studies of Schaefer and Bell (1977) , 

Saxena , Agrawal and Singh (1977) appeared that the type of 

infant care determines one's level of home adjustment and the 

psycho-physical development o Better child rearing practices 

will lead to better home adjustment as well as psycho-physical 

development of children o In other ward , it may be said that 

the parent-child relationship is the paramount indicator of 

the different aspects of adjustment • 

The studies by Me Clelland (1964) in his 

book "Achieving society" give revealing findings • He predicted 

that the future development of any country will depend upon 
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the present level of achievement motivation of the youths 

at the given moment • This is so , because if the youths of 

a country are highly motivated , they , after fifteen years , 

will occupy high positions as decision makers in the country 

and lead the country to progress • 

The need for achievement (n Ach) , commonly 

known as achievement motivation , has been defined as "the 

striving to increase or keep as high as possible one's own 

capability in all the activities in which a standard of 

excellence is thought to apply and where the execution of 

such activities can either succeed or fail" • (Heckhansen 

1967) • Mukherjee (1965) states tha~ the need achievement is 

characterised by a desire to attain a high standard of 

excellence and objective accomplishment , to increase self 

regard by successful exercise of talent and to select tasks 

which are difficult and complicated o Me Clelland (1953) 

defined Achievement motivation as a concern for exellence 

in performance as retlected in competition with the standard 

set by others or oneself , unique accomplishment or long 

term involvement • It is a compe~itive spirit which forces 

the individual to· attain higher and desired goals o 
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The family variables and their relevance to 

motivation development in children is reported among others 

by Rosen (1955 , 1956 , 1961 ) Norman (1968) and Sewell and 

Shah (1968) • Parental values like emphasis upon standards 

of excellence in achievements of children and actual parental 

involvement in children's performance are reported as determining 

focus in achievement training of children (Losen 1955) • 

Winterbottom (1953) found that the early training 

in independance and mastery contributes ~o the development of 

strong achievement motivation o Garza (1969) after interviewing 

Negro and white mothers of boys studying in V gradefound that 

the training for achievement is related to the child's level 

of n Ach • 

Again according to Winterbottom's results , 

the mothers of the children who are high in achievement motiva­

tion differs from the mothers of those who are low in it • 

It is of course a known fact that there are many differences 

among different cultures respecting the age , methods and 

severity of independence training ( Lyngdoh 1975 ) • 

It is generally recognised that Japanese 

parents give their children less sufficient independence 

.training at home , especially in their early years than the 
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American parents o Then again , parents of children who showed 

.high n Achievement scores are anxious to let their children 

get a good occupation and a position in fwture • It was 

therefore assumed that these parental attitudes would be 

strongly reflected in their children's high n Achievement 

scores o 

If we are concerned about children's 

feeling of adequacy , self worth and esteem if we are 
' 

solicitious of their needs for security and affection , 

if we treat them with dignity and respect , we will 

have provided them with the basis for healthy physical 

and psychological development • (Brunk 1975) • 

The preception of homelife by Khasi boys and 

girls as identified in the study of Warjri (1978) showed 

significant results o The Khasi girls usually possess a 

strong sense of belongingness with the family as compared 

to boys o In otherwords , girls showed a positive tendency 
~ 

towards belongingness with the family while boys on the 

otherhand are negatively thinking about it o 
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~The family occupies the first and the 

most significant place for the development of the child o 

In fine it may be said that for the child , home is the 

most safest and· secure place • In home situation , he 

needs security and love from parents • He needs harmonious 

relationship and a well balanced attitude on the part of 

the parents • (Verman 1982) • 

Parents must have the feeling that their 

children are valuable , that they are good , that they can 

do things • Without such feelings of self worth and self 

adequacy their development will suffer o When we treat 

children as second class citizens who should be seen and 

not heard , who can be interrupted but who cannot interrupt , 

who are given chores but not responsibility , whose contri­

bution we accept condescendingly , we do not foster positive 

self images • If we want youngsters to grow up being capable , 

independ~nt and dignified people , we must treat them as such 

while they are learning who they are • (Brunk 1975) ; 

Time and attention alone will not be enough 

unless we give a child our love , our respect and our faith • 
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The slum children ha~~~suffered rejection, we must let him 

experience acceptance • He has low expectations , we must 

help him to set high ones • He has concluded he cannot 

learn in fact does not want to learn and finds learning 

distasteful , we must show him that he can excel , that 

learning is fun , so that he will want to learn • Today 

he trusts no one o We must be the kind of teachers he will 

trust and through trusting us , he will come to trust 

others o He will then no longer be separated , he will 

belong • It is this sense of belonging that is vital to 

national solidarity , to national strength , both at home 

and abroad • (Brunk 1975) o 

Parents who have high and often unrealistic 

ambitions for their children , which is often found among 

m+ddle class parents , are likely to make their children 

feel insecure and unaccepted when they fail to live up to 

parental expectations • 

Parental attitudes toward their parental 

responsibilities and of methods of child-training are 

likewise important factors in determining parents rela­

tionships with their children • Parents who cling to the 

traditional concept of the parental role '·which includes 
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exercising considerable restraint ~ver the child to guarantee 

that he will be successful and avoiding too much love and 

affection for fear of n spoiling the child " , produce an 

unfavourable home climate for good parent-child relation­

ship o 

Children of dominating parents are likely to 

be shy , anxious , fearful and submissive or rebellious and 

antagonistic toward anyone in authority • The child who is 

overprotected at home will develop into a dependant individual , 

who feels insecure and unable to cope with the independence 

which other,children handle successfully o 

Children approve parents who are companionable , 

loving , affectionate , understanding , good natured , sympa -

thetic , interested in them and their affairs , concerned 

about doing all they can to make the home a cheerful place o 

Family is regarded as the primary group of 

social interaction and hence , is important in understanding 

child development • Therefore , if the family ties are one 

sided , it may affect the growth and development of that 

particular child o 

Symonds reported th~t the accepted children· 

engaged themselves predominantly in socially accepted 
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behaviour whereas , the rejecte~ children manifested a num-

ber of unaccepted behaviours • A child who is rejected develops 

feelings of insecurity and inferiority , he has a low 

perception of himself , as a result , a low view the parents 

have about him {Kuppuswamy 1979) • 

According to Emerson , affection is probably 

the most important human emotion o We all want to be loved 

and respected by others • Children too , want to be loved 

and respected by others especially by their parents and 

teachers • Affection develops in a child a feeling of being 

wanted • Children who are not loved and respected by their 

parents and teachers suffer from a sense of insecurity • 

(Brar 1981) Raj Guru's (1971) study reveals n that the 

delinquents possess a higher index of insecurity than the 

non-delinquents n • The study of Saran (1970) also found 

that expressed love from parents has a positive effect on 

a child's social adjustment • 

The youth derives status in his own eyes from 

the recognition that his mother and father are pleased to 

give him • It implies that through dress , speech , interest 

and spending behaviour , the adolescent tries to create an 

image of himself as a member of the family environment 

(Roger 1972) • Status is closely associated with affection 
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which has a great influence to mould the charaoter and 

development of the adolescents • 

In the study of Warjiri (1978) it was found 

that Khasi boys did not experience a sense of belongingness 

in the family to the same degree as did their sisters • It 

was also found that buy3 did not poosess and enjoy the sam~ 

status at home as girls did • Parents prefered to delegate 

family responsibilities to daughters than to sons • 

One of the greatest assets of home is the 

affection which children experience , when a child is loved 

for what he is , he is developing a confidence that he is 

significant and worthy and that he can trust friendly world • 

If on the other hand , he is without this affection , he is 

likely to develop hostile and pessimistic view of the 

world and even towards himself • Child development litera­

ture stresses affection as being of prime importance 

(Garrison 1975) o 
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IMPORTANCE OF THE STUDY : 

Parents who have high and often Unrealistic 

ambitions for their chiidren , which is often found among the 

middle class parents , are likely to make their children feel 

insecure and unaccepted when they fail to live up to paTental 

expectations o 

Parental attitudes toward their parental respon­

sibilities and ~~ methods of child-training are likewise important 
./(, 

factors in determining parents relationships with their children • 

Parents who cling to the traditional concept of the parental role , 

which includes exercising considerable restraint over the child 

to guarantee that he will be successful and avoiding too much 

love and fear of • spoiling the child.' , produce an unfavourable 

home climate for good parents child relationship o (Lazarus 1961) 

Children of dominating parents are likely to be 

shy , anxious , fearful and submissive or rebellions and antago­

nistic toward anyone in authority • The child who is overprotected 

at home will develop into a dependent individual who feels insecure 

and unable to cope with life o In other group , children approve 

parents who are companionable , loving , affectionate , under­

standing , good natured , sympathetic , interested in them and 

their affairs , concerned about doing all they can to make the home 

a cheerful place • (Hurlock 1959) • 



23 . 

Therefore , after observing the facts mentioned 

above , one co.uld see the vi tal role play by the parents in 

relationship with their children • It is undoubtedly that the 

parent-child re~ationship is so significant in a today's world • 

THE STATEMENT OF PROBLEM : 
' I 

The Khasi society following the matrilineal system 
' 

has evolved certain unique features of culture and tradition of 

its own which is quite different from other tribal and non-tribal 

societies in India_o Their'social system with its emphasis on 

matrilineal family structure has built in mechanism to favqur girls 

with property rights and family responsibility o Under such 

conditions , there can be differences between sons and daughters 

in relation to their perceptions of family as a primary group of 

interaction • It is also likely that parents will handle the daily 

requirements of sons and daughters differently because of the 

- built in bias in the Khasi social system in favour of daughters o 
'\. 

On the contrary , the parent-child relationship amongst the Mizos 

who follow the patrilineal system may show differences in the 

pattern of upbringing of children o 

This cross cultural study aims at comparing the 

two social systems (i.e. the Khasi and the Mizo) and how these 

two systems affect the upbringing of boys and girls , education 

and their adjustment • The purpose of the study is to compare the 
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perception of Khasi and Mizo children towards their parent­

child relationship , education and their adjustment • 

THE KHASIS:THEIR FAMILY LIFE : 

The· Khasis and Jaintias , share a common matri-

lineal tradition under which descent is reckoned in the female 

line and the children belong to the clan of the mother • The 

women not only have a right to property but also have a right 

to choose their own life partners and to remarry after widowhood o 

The birth of a baby girl is a happy occasion in a Meghalaya 

household o There is no discrimination against girls in terms of 

education and employment • (SAARC , booklet 1986) • 

According to Bareh (1967) , woman and not man 

inherits the property and even sons receive nothing except 

certain gifts which should be returned back to the mother's 

house on their death • 

"The social , cultural , political and economic 

set up of the race is based on a matrilineal system" o According to 

this system , the children belong to the mother and the mother 

belongs to her mother and her family , through mothers to the 

mothers to the common ancestress • Hence , no Khasi child can be 

illegitimate child , whether the mother bore the child from the 

husband with whom she has been formally married or not o The child 

by right of birth has claim on the family to which his mother 

belongs • This being the Khasi idea of relationship ( Lyngdoh 1972), 
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The most remarkable feature of the Khasi 

mar~iage is that it is usual for the husband to live with his 

wife in his mother-in-law's house and not for him to take his 

bride to his house , as in case of other communities • 

(Gordon 1975) Divorce is very common in Khasi society • Men 

are usually blamed and condemned by the society if divorce takes 

place , while women are justified and sympathised o 

THE MIZOS :: THEIR FAMILY LIFE : 

The Mizos practice the patriarchal system in 

which men are reg~rded as economic assets and women as liabilities • 

The birth of a son is therefore warmly welcomed and that of girl 

is disappointing • At the time of marriage the parents of the 

groom will have to pay the price for the bride which varries from 
I 

time to time and from place to place • In traditional Mizo home , 

the brides were expected to do all the household chores o This 

high expectation the parents of the groom had on the bride , and 

her inability to live up to it , would sometimes cause a tense 

atmosphere in the family , even to divorce in some cases • 

Divorce is very common among the Mizos • 

The Mizo family is generally nuclear now a days 

although small joint families with one or two generations are still 

found in some places • 
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Heirship goes to the youngest son in the 

family who shoulders the responsibility of looking after his 

parents and sisters • Other sons in the family , on getting 

married are expected to start new homes of their own , but 

only after a certain period of stay with their parents • A 

large joint family is regarded as respectable • This idea leads 

the sons to stay with the parents even after three or four 

years of marriage • 

In traditional Mizo society , the status of 

women was very low and they had little or no say in the family 

and society • There is a wellknown saying which reveals the 

low opinion men had of women o"Women and crabs have no 

religion" • Another saying 11 The wisdom of a woman does not go 

beyond a well" which means that women folk are only concerned 

with domestic work and they cannot think beyond their 

immediate needs • 

Among the Mizos the condemnation and in case of 

adultery had gone to female side only o Adulterous women were · 

looked down as extreme offender and sinner while her patner was 

justified and not p~ished o 

SCOPE OF THE STUDY : 

Rearing children is an age old behaviour in all 

societies in the world • Hovever , the manner in which they are 

brought up differ from culture to culture , society to 
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society within the same culture , family to family , and even 

person to person in the same family • Psychologically , child 

rearing practices are not only the procedures of supplying 

the materials and basic needs of the child but it is a 

continuous flow of interaction between the growing child and 

the caring adult o The child rearing practices which are very 

important in bringing up children are mainly determined by 

the traditions existing in the particular society • 

(Patnak 1979) o 

In various studies in the past no distinction 

was made between training of boys and girls in the various 

cultures studied • Ho~ever , one large scale investigation 

(Barry , Bacon and child , 1957) using the Yale cross­

cultural survey files to compare the child rearing practices 

in several societies , found that boys received more 

achievement training in most of these cultures while eirls 

were given more obedience and responsibility training o This 

finding is congruent with those of several investigations of 
\ 

child rearing within the u.s. such as that by Sears , 

Maccoby and Levin (1957) o 

In another study by Goswami (1976) among the 

Jaintias of Meghalaya it was revealed that most parents were 
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following the outdated methods of child rearing which are 

based on superstitious beliefs and customs 'Girls among the 

Jaintias were considered assets in the family while boys were 

considered as a liability • Girls were trained more to shoulder 

responsibilities • Boys were neglected and felt inferior .• 

Majority of parents in Jaintia Hills have 

reported that obedience to mother seems to be learnt earlier 

by children than obedience to father o The child usually 

complies with the mother's commands quickly • This is 

associated with the fact that the mother is backing up 

command or request with love , affection and sympathy • 

Because of the matriarchal set up of the family which is 

prevailing in their society , the woman or girl receives high 

status and position in the family and the community • Conse­

quently , parents emphasis more on girls' education and 

training compared to that of boys o Mothers expect obedience 

from children , but more so , in respect of daughters , for 

t~ey would remain at home and inherit the property o Hence , 
~ 

the most important factor that contributes to the oft reported 

differential treatment of boys and girls i~ a cultural one 

(Goswami 1976) o 

In three communities in the South Western u.s. 
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differences in authority patterns have been shown to have an 

interesting effect o In one group of Mormon origin the father 
/ 

is clearly in authority • In a second group of immigrants from 

Texas , matters of importance are discussed between father and 

mother , and thus authority can be said to be shared • In the 

third group , the Zuni Indians , the authority in the household 

is vested in the grandmother • When pre-adolescent children in 

these groups were asked , " If a magic man could change you into 

a mother , father , a brother or a sister ·, which would you 

choose to be ? " Most children chose to be a relative of the 

same sex as themselves • Several Mormon girls , however , 

choose to be a brother and several zuni boys chose to be a 

sister o No cross-sex choices were made by the Texan children o 

Thus the authority structure of the household seems to influence 

sex preference • (Whiting & Whiting 1970) o 

Studies of three primitive cultures in New 

Guinea show striking personality contrasts • The mountain 

dwelling Arapesh tend to emphasize quite gentle , submissive ·~ 

cooperative personalities • Among members of another New Guinea 

tribe , one finds almost the direct opposite • The ideal of 

the Mundugumor , a river dwelling people , is violent aggressive­

ness • "Both men and women approximated to a personality type that 

we in our culture would find only in an undisciplined and very 
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violent male" o Both sexes are expected to be violent , 

competetive ,4ggressively sexed , jealous and ready to see and 

avenge insult , delighting in display , in action , in fighting • 

And still a third culture , that of the Tchambuli tribe , the 

sex roles are reversed as compared to those found in America • 

Women of this tribe are the dominant personalities • Men play a 

less responsible role and are the emotionally dependent partners • 

Such seal property as men actually own is received from women 

in return for languishing looks and soft words • 
• 

According to Lyngdoh (1979) , states that by 

nature , males are more violent and aggressive whereas females 

are endowed with virtues of sympathy ,love and tolerance o But 

contrary to this , the females of the Khasi-Pnar community have 
I 

become more aggressive and violent and the males have become 

progressively more tolerant and have consequently been reduced 

to a secondary position in the society o 

Hence , societies differ tremendously in the 

structure of the family and the characteristic orientations of 

parents towards their children , and such variations have direct 

consequences for the shaping of the individual • Family organisa­

tion in different societies show a wide range of variation • For 

example , in some societies families are patrilineal , the male 

line of descent determining the clan membership and often the 
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residence , wealth , and social status of the family·. In 

other societies families are matrilineal , the family 

'position' being related to the female line of descent • 

In still others , families are bilateral , the lines of descent 

of both parents contributing to the family's clan membership 

and status • (McGrath 1964) • 

Home factor studies in some of the past 

researches on the personal and social development of 

adolescents have revealed considerable evidences that satis­

faction related of the basic needs for belongingness , security , 

affection and status met during the early life is important • 

(Garrison 1975) o 

Therefore , the present study was an attempt to 

investigate the parent child relationship amongst the Khasi and 

Mizo representative communities and the factors examined were 

affection 0 aggression , security , status and education as percei• 

ved by both the Khasi and Mizo children o The adjustment of Khasi 

and Mizo children was studied and the variables examined were 

social , emotional , finance , home and school and this part formed 

the section 'A' of chapter V • The level of achievement motivation 

of Khasi and Mizo children was incorporated in chapter V as 

section 'B' • 



Definition of the terms : 

Matrilineal 

Patrilineal -

Pertaining to , based upon or tracing ancestral 

descent through the maternal line (mother) • 

Relating to , based on or tracing descent 

through the male line (father) o 

Limitation of the Study : 

~ 

The study was confined to a sample of 100 

christian families of which 50 households belonged to the Khasi 

matrilineal tribe and 50 households were Mlzos (patrilineal 

community) • The sample of the study was generated from 8 villages 

of greater Shillong • Villages with high concentration of the 

Khasi and villages with high concentration of the Mizo population 

were included in the study as it was felt necessary that 

representative living style of the Khasis as well as that of 

the Mlzos would be reflected clearly in such places • The 

questionnaires used in the study were administered only to 

those selected families with both sons and daught~in the age 

group of 10-17 years • From each selected household , a boy and 

a girl were approached to record their perceptions towards their 

parent-child relation~hip , education and their adjustme~ • 
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Objective of the present study 

To study the quality of Parent-child relation­

ship as related to affection , aggression , 

security , status , educational facilities and 

encouragement in Khasi (a matrilineal society) 

and Mizo (a Patrilineal society) Societies 

as perceived by children • ~ 

To find out the level of adjustment in the 

social , emotional , financial , home and 

school areas of children from Khasi and 

Mizo societies 9 

To find out the-relevance of parent-child 

relationship in the Khasi and Mizo societies 

to the different aspects of adjustment of 

their children • 

To find out the relevance of Parent-child 

relationship to Achievement Motivation in 

Khasi and Mizo children o 
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CHAPTER II 

nevi evl of ro:!lated literature : 

It is commonly accepted no~ that the teacher 

cannot understund the children without some kno\vledge of 

their homes • Yet a te~-tcher may h<:tve no knowledee of the 

tomes of most students • What are the essentials of 

psychologically good homes ? Two are outstanding : Fir~t , 

the home should give the child affection and security o 

Second , it should help , not hamper the child in achieving 

belongingness and status in child society • \'/hat ever , 1 ts 

other shortcomings , if a home does these two things it is 

almost c~rtain to be G psychologic1lly good home o 

~Home influence on personality and adjustma~t of 

children o/ 
The influence of tho horne i.s perv:-:~sive and often 

shows it~elf in ways that h8ve no apparent relationship to the 

home situation o Thus , a study compared children whose p:;,.rents 

were decidedly fond of the~ (with children) and whose parents 

showed l~ck of affection or rejection o Children in the first 

group more often slept sour:.dly , kept their clothes neAtly , 

worked well with others , were attentive and popular , liked 

school , the 'rejected' chj_ ldren smoked , sought attention , 
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boasted , v1ere classroom nuisan~es , h:1d younr;er compnnions 1 

were emotionally unstable and antagonistic • Children of 

dominating parents were neat , courteous , docile , children 

of over indulgent parents had food fads and poor table 

manners ~ were aggressive and disobedient , lacked interest 

in school , but were self-confident and expressed themselves 

well o 

Personalities are not born , they are formed and 

developed in the socialising process , through the Child's 

interactions with both parents and with siblings • This 

process does not suddenly cease when the child becomes an 

adult , it continues throughout life • It is the family's 

behaviour that specifies what the child shall do , or may 

do to achieve acceptance and happines~ o Sin~e the child's' 

early social experiences are mainly with his parents , it is 

they who play the dominant role in moulding his personality 

pattern o (Kharkongor 1978 ) 
;·-

There is some evidence that children tend to see 

themselves as their p~rents see them , their view of themselves 

is influenced by what they believe to be their parents' view o 

When they perceive that their parents• view are not in accord , 

iQeo when they perceive that their father sees them in one way 
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and their mother !~ another , their ndjubtment bUffers 

(Wylie 1961). 

Studies have revealed thRt children <:~nd young 

adole~cents acquire patterns of behaviour similar to those 

of femily members • Living witq parents \·1ho are nervous , 

anxious and lacking in a sense of humourA..makes {f) children 
I 

hichly nervous and subjects to frequent ou:t-uursts of 

temper • By contrast , children with warm , affectionate 

interested p~rents usually become social and gregarious 

people , showing an interest in , and an affection for 

persons outside the home as well as for tho~e within 

it ( Hurlock 1974) o 

~he importance of the horne to the child's 

feeling of security has been emphasized by Bossard and 

Boll ( 1956) • "Home is the place where the child comes 

back to with his experience o The stage to which he 

returns to parade the glory of his achievements , the 

refuee he finds , in wtdch to brood over his 111-tre~t­

ment , real or fancied • Home in other words , is the 

place to which one brings the everyday run of social 

/ 

experience to sift , to evaluate , to appraise , to 

understand or to be twisted , to foster , to be magnified , 

or ignored as the case may be ~ 
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Investieations (Brar 1973 , Singh 1975) , carried 

out to see the level of adjustment in tribals , other than 

Santals , however , revealed that the tribals , in comparison 

to non-tribals have acute problems in adjust~ent • (Kumar! 1977) 

has shown that in comparison to the non-Santals , the Suntal 

students are educationally less adjusted • Similarly in another 

study of Kurnari (1979) Santal students have been reported to 

have significantly more adjustment problems in the areas of 

"home" and "education" • 

In another study by Singh , Sinha and Mookerjee 

(1982) it was found that the Santal students are less adjusted 

at 'home' as compared to the non-Se.ntal students • Noreover , 

the study indico.ted that in comparison to non-Santal students , 

the Santal students are superior in social adjustment·o The 

Santals are significantly inferior to their educational adjust­

ment as compared to the non-Santal students • 

Tn a study of adjustment processes of teen age 

girls of trib3.l and non-tribal cultures , Srivastava , Saxena 

and Kapoor (1978) reported that in the area of home adjustment , 

the tribal girls were found to be significantly well adjusted 

than their non-tribal counterparts • The high score of tribal 
..... _ 

girls in the ::~.rea of home adjustment may be attributed to their 
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well adjusted family relations • 

Bakwin and B:J.'kv-'in ( 1940) , revealed that the normal 

attitudes of affection and the abnormal attitudes of over 

affection , under affection ~tc play important rolPs in the 

development of adjustment quality in the Rreas of home , 

health and emotion • Similarly Watson (1957) and Robertson (19'72) 

found that permissiveness helps in better home adjustment • 

~mery (1954) , Watson (1957) and Robertson (1972) 

reported the effect of permissiveness and restrictiveness 

controls of mother upon the adjustment of child • They found 

that permissiveness helps in better adjustment in home , h·ealth , 

emotional and school areas • Marfatia (1973) found that lack 

of parent8.1 love , over strictnes3 or over disciplinRrian 

attitude specially that of father are some of the causes 

responsible for mal-adjustment among the adolescents in various 

areas of home , school , and emotion o 

~ehta , (1969) conducted a study on problem 
j 

children and found that mal-adjustment of children in-school 

was due to harsh , do~inating and indulGent attitude of 

parents • He again , revealed that lack of punctuality , 

carelessness and slackness of parents Appeared to influence 

children by making them irregular , defective and dishonest 
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in school work o 

~-study regarding parental treatment and child's 

adjustment in school Was conducted by Lavoie ( 1978) o They 

reported that children who feel free to confide with their 

p~rents , showed better adjustment than their counlerparts who 

do not feel free to confide with their parents • Seth (1956) , 

Bandura and \/alters (1970) , Dubey (1971) and Gary (1978) 

studies the school adjustment of children in relation to 

their fa~ily climate and found th~t the parents of unadjusted 

students had given them insecurity , rejection and monotony 

due to v:hich these students failed to do satisfactory work 

and adopted the criminal tendencies)o 

Home influence on achievement Rnd achievement 

correlates • 

Parental attitudes influence the way parents treat 

their child and their treatment of hiD1 , in turn influences his 

attitudes tov,ards them • Fundamentally therefore , the parent­

child relationship is dependable upon parents' attitudes o 

P;1r:mts do influence hi::; 3tti tude~ toH tr~.:::, ::>chool in gen0.r<..1l , 

but they have a profound influence on his attitudes to\tJr~s 

education , towards studying , towards different subjects , 

towards his t2achers and towards his achievement activities 0 
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This is borne out from several case studies (Naik 1978) 

Data of the case study - ABCD reports that 

v1hen the parents show an interest and f3vourable attitudes 

in the child's schooling and pride in his achievement , he 

usually tries to do "best" to his capacities o 

In contrast , data of the ca~e study EFGH 

indicates that v1hen parents are indifferent towards their 

child's study , he is indifferent too o 

Regarding the specific area of academic 

achievemant development , case study-data reports that 

parents• attitudes towards child's education may influence 

their behaviours \·Ji th their child in every day achievement 

experiences • In other v;ords , the value the parents hold for 

education was expressed in their behaviour with their child , 

chiefly in acJ.demic achievement area o For example , the 

hiE,her the value placed on educe.tion and on academic achj eve:ncnt , 

the more the parents participRted with their child ~n 

academic pursuits e1nd promoted their child towards ::~.cademic 

achievement activities and accomplisrunent o 

Some of the parent~l negative feelings about 

education unfortunately foster , often uncon~ciously , 

unfavourable attitudes in their child • Such parents reject 

school , show little or no interest in their child's studies 
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or home work o They pass unfavourable 'comments' , 'remarks' 

on the role of te8chers and critieise severely their teaching 

techiniques and interaction with pupils o The parental 

unfavourable attitudes , in turn , influence the child's 

attitude and ultimately making it difficult for him to 

approach scholastic achievement with enthusiasm o Here parents 

put little value on education ,·the children know that 

academic success will bring little a9proval and affection o 

They slip into the habit of under-achievement because they 

have no real motivation to do otherwise • (Naik 1978) 

In past researches (Gilmore 1977) the high 

achiever's home has been found to be characterised by a 

strong , warm and empathic relationship between parents 

and children as well as by good communication among family 

members o High achievers have also described their parents as 

affectionate , approving and trusting and encouraging without 

being pressurising • Both hostility nnd extreme d9pendence 

have been gGnerally absent , the children have usu~lly 

accepted their parents , standards but within a democratic 

atmosphere • Most important in these homes has been the role 

of the father as a respected , effective and 'instrumental' 

laader • 
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The under-achiever's fnmily environment 

(Morrow and 'viibon 1977) has been found to be quite different 

from that of high achiever • It is typically characterised 

by rejection , physical punishment , varying degree of 

indifference , ambiguity , parental conflict , sterility 

in affection and meager com.munic.~1tion • The father is often 

verbally unrewarding and indifferent o Conversely , the 

rejected insecure child who is the product of indifferent , 

uncaring , permissive ·1nd unfeeling parents is h::mdicapped in 

the modern world • (Osuala 1981) • 

According to Tiwari (1979) parents accept their 

children , both dropout and non-droi?out more when family size 

is large than wh~l it is medium , but reject them when it is 

small • Parents accept their dropout childrem more \\'hen 

family size is small than when it is medium • Moreover , 

parents having large families rev13rd their dropout children 

significantly more than those having small families do o 

No such significant difference is found for non-dropout 

children .Parents having large families encourage their 

dropout children significantly more th~n those having 

sm~ll families do • No such significant difference is 

found in their relu.t.ion with non-dropout children • 
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In R study o~ child in Home and School , 

Aphole ( 1962) reveals the following results (1) there \vas no 

uniformity in child re2ring practices in the sampled families • 

(ii) Highly educated advanced caste families belonging to 

rich and middle class brought up their children in ,.,ays 

different from the practices prevailing in uneducated or - ~ 

sliehtly educated poor scheduled caste families • (iii) In 

the advanced families (a) parents were keen to give the 

children so~e elementary education at home after which 

they v1ere admitted to the pre-primary or primary schools 

at the proper aga • (b) Attention was paid tu the extra 

curricular activities of the children and various recrea­

tional facilitie:.3 \·Jere made available to them (iv) Children 

in lov1er strata families \Jere brought up in all sorts of 

difficulties arising out of poor ecamomic condition and 

cultural back•.·mrdnoss and in these families , (a) there was 

hnrdly any arrane;ement for education of the children at 

pre-school stage , and the proereaa of school going children 

V.'as not pro;-erly \·'atched , (b). mostly the children did not 

have any help from their parents in their studies , while 

slir;htly better famllies appointed teachers to coach their 

children and (c) parents did not appreciate the value of 

play activity in the ~Aysical ~nd mental development of 

children o 
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Rath {1972) in his study on the cognitive and 

classroom learning of the primnry school children in Orissa , 

revealed that the Brahmin children were younger by 9-10 

months and were the most intelligent , closely followed by 

the scheduled tribe children • The tribal children \vere 

ambitious and vigilant o The Brahmin children v1ere consis­

tently better in verb~l abilities and concept formation o 

N.Vo Tirtha (1967) finds that accessibility to 

'apex' institution is correlated to educntion , occupation 

and income of parents • The eight field studies in the 

~ociology of education reported in the work offer some data 

qn the extent to which the financial status of the fanuly 

affects a student's chances for education o These studies 

also indicate that educational background of father is 

related to accessibility to higher education - more profess­

ional college students have college educr~ted father.::; as co:npared 

to students from non-professional colleges • Similarly , a very 

high percentage of college girl3 have colleGe educated fathers 

indicating that ~t is mainly the girls from educationally 

advantaged homes that have access to higher education o 

Child rearing -,is the attitude of the parents , 

tov<ards the child that determine how well and how poorly he 

will adjust at home and outside the ho~e • There are marked 
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variations in the child-training methods used by different 

social classes and by different parents within the same 

social classes • Parents who are better educated tend to be 

more permissive in child-training than are those whose 

education has been limited • (Shah and Kulshrestha 1979) • 

In India parents• reluctance to send daughters 

to school may be an important factor in wastage and stagnation 

in the education of women • Parental reluctance , in turn , may 

be correlated to social factors • The accepted role and role 

expectations about women are likely to affect women's education 

in many ways o For instance , the expectation that grown up 

girls should help their mothers in household chores legitimizes 

the situation in which school going girls are made to stay at 

home when there is a need for household help in the family o 

The feeling that women will never be the major earners for the 

home , and that they may-not support aged and needy parents , 

is another factor that makes for indifference towards::~ 

a girl's regularity and performance at school o It may also 

make for a situation in which the boys in the family are 

likely to get a preference over girls in the matter of 

~ education if the financial resources of the family are limited o 

Parents in India are reluctant to send girls to co-educational 

schools (Chitnis 1974) • TQese sex differences 
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exist inspite of the general global trend expressed by Freda 

Bro'im ( 1875) ln her article 'Our duty to the children' that 

"all parents aspire for a happy and secure future for their 

children • They want to give them a good education and 

protect them from the unexpected hazards of life" o 

Home influence on dev~~ment of Gchievemcnt 

motivation o 

In recent years , much attention has been devoted 

to the study of Achievement Hotiv::ttion and its probable 

correlates especialiy in the United States and Germany • As 

a subject matter of importance in pP.rson'.lli ty dynamics , it 

finds a place in the vtorks of Adler ( 1 ~72) • ~dler • s co.ncept 

of 'Inferiority Complex' , 'Hasculine Protest' , and 'Striving 

for Superiority' all point to the gratification of achievement 

needs as an important goal of human behaviour • 1~win (1935) 

also emphasis-ed the importance of h~~an eA~erience o He was 

among the first to study the 'upward striving' nature of 

human achievement aspirations and behaviours • Murray's 

conception of personality is the ide3 of a hierarchy or 

configuration of basic psych0genetic neeJs or motive o It 

\:as he \lho first used the term Achievement to refer to 

Achievement needs • (Go .swami 1986) 
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Singha (1967) in his study of Post-craduate 

students found boys sho\·1ing higher n achievement than girls • 

Desai and Trivedi (1972) conducted research on Achievement 

motivation and came out with the same results • Chokshi (1973) 

too reported that boys have higher n achievement than girls o 

Hov:ever , the above findings pave been contradicted 
\ 

by some rese~rchers • Lyngdoh (1975) using a sample of college 

students from Meghalaya ~lso found that girls showing signifi­

cantly higher n achievement scor2s than boys o Goku~anathan 

(1979) also finds support to the findlngs of Lyngdoh • 

Gokulanathan (1972) found tribal high school 

children showing high n achievement than the non-tribal 

children • The study also reven.led a similar trend of difference 

between rural and urb~n chidren • However , the rural based 

boys showed no difference in their level of n achievement 

v1hereas the urbans did • The tribal boys who had rnie:rated 

from village to urban area and was studying in so~e urban 

based school showed sienificantly greater n achievement than 

his non-tribal counterpart o An earlier study at NCERT (1970) 

obtained similar trends in favour of tribals o 

Sinha (1967) in his study of Po~t-Graduate 

students in psychology found that boys \·:ere high in n Achievement 

than girls • 
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Minigione (1965) found in one of his studies of 

Negro popul~tion th3t Negro girls scored significantly high 

n ~chievement than Ne~ro boys o 

In studies like those of Bruckman (1966) ?nd 

Desai (1970) no sex differcmccs were fol!nd in n .!i.chieve!llent o 

In Bruckman's study , boys 3.nd girl::> were .found to be eyually 
\ 

achievement oriented , and in Desai's study , boys and ~irls 

both shov1cd , verbalisation of greater number of TI stories 

than UI stories o Patel (1971) took up the case studies of 

highly motivated and lov1ly moti V3.ted pupils from one grade 

and found that highly motivated pupils generally fix up the 

moderate gcs.ls , while the low rnoti vated pupils generally 

fix up the lower level goals o 

Rosen and D1 Andr:1de (1959) found that parents 

of high n achievers selected more difficult ta~ks for boys 

to do , tbese boys performed best on the ta.::;ks and made 

fewa. requests for aid o The fathers , set high ztandards but 

gave warm , non-directive help • The mothers also Ret h!gh 

st3.ndo.rds but were \::::r"Tily demanding ancl urging without being 

specific in their demands • (aosen 1962) conducted a similr-lr 

study in Brazil , and he found the predominant family structure 

of male authoritarianism and maternal indulgence produces very 

little achievement motivation in young boys o 
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Parent-chi1d-Yelationsh1p in the ~trilineal 

families 1 

The Tonga ~~Elizabeth Colson \1974) gives a 

aescription o£ the life in fam1lies o! the Tonga of Northern 

Rhodesia • In these fa~lies if children live with their 

!ather there is usually a warm affectionate relation between 

them wh~le the children are still young • As they grow older , 

this relation alters • The daughters are drawn in the activi­

ties of their mother and older sisters almost as soon as they 

can wa~k • They eat with the women and begin to be tra~ned 

!or their future worK • Discipline is usually left to the 

mother , who is in direct charge o! their worK , but despite 

this she becomes their confident and mentor and a more formal 

relatienship develops with the father • Small boys remain 

longer ~n close associat~on with their father , since , by 

the age of four or !ive they are dravn into the eating group 

o! the men o But th~ affection between father and son is 
' 
' soon subject to a sev~e test which begins when the boy 

starts work as a herdsboy • 
~ 

Women gave only a single shrill at the birth ot 

a boy but shrilled mightily ~hen a girl was born , for it was 

daughters that a women tound security tor her old age • Women 
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get a certain grim satisfaction trom the thought that their 

children are more attached to them and their matrilineal group 

than they are to their father • 

The Navaho/tribe occupies the north eastern part 

of Ar.izona and part of New Mexico • A Navaho matrilineal cian 

consists of a category of persons who regard themseives as 

member of a named , matrilineal , exogamic unit , membership 

being ascribed by birth • 

A mother in this group may discipline her immatur~ 

children , has author! ty over a resident married daughter , 

and expects her non~esident , as well as her resident sons , 

to respond to request for their services .The mother has a go'od 

deal to say about her daughter's day to day work • The relation­

ship is conceived of , and seems to be both strong and intense 

ror sons and daughters • Respect seems to be taken for granted , 

rather than enforced , and mild joking ~s permitted • The 

mother is the focal point for the children--'. 

There is no conception that father cannot discipline 

his children because they belong to an•ther matrilineal unit o 

He may use wife's father or wife's brother for supplementary 

serious discipline , and both of these ~n have independent 

rights to re~trict and verbaily cha•tise a child on their own 
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initiative • The father is commonly mentioned by sons as the 

pr~mary source ot their instruction in technology and values , 

mother's brother is almost never mentioned in these connections • 

Probably a father's author1ty over his sons ~s more weakened 

by his son's marriage than 1s the case for the mother • If the 

!ather and mother remain married , the mother's requests for 

assistance !rom her married sons also serve the rather • The 

married daughters are more d~rectly under her mother's control 

than her father's • At present , th~·e are conflicting patte~ns 

ot inheritance , formally the bulk of property went to 

matrilineal kin , but it is likely that own children will be 

more and more favoured as t1me goes on • \Aberle 1974) o 

The Truk : Just east ot· the center of tne 

~aroline Island • 

\lo'ather and. mother are primarily responsible !or 

the socialization and care of their children • Authority and 

the right to discipline lie ~n tne hands of 1a~her and. 
I 

mother primarily • But when the ch1ld reacnes puberty ,. the 

father's authority ceases , as does hi~ r~gh~ to discipline 
I • 

tne child • A women • s bro ~he1· may interfere with his si~~er 

and her husoand 1n the matter of dl.scipline •' 
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The rela'tJ.On betweell fa"thei· and daughter becomes 

con~train~u when tne daughter reached puberty , so that the 

!ather is , as the Trukese put it ntaboo from setting himsel! 

above" his daughter • He must not use "fight talk" in her 

presence, must not speak harashly to her ,_may not refuse 
~ 

a request she makes and should avoid her presence • He also 

must not stand in her presence or more precisely , he must 

not be physically higher than she , so that if she is seated ·, 

he must crawl or crouch in passing • Crawling behaviour is no 

longer practised , but the other forms of avoidance are • 

Although a man not "fight talkn , speak harshly 

with his sons or consistently refuse his request , there is 

no avoidance nor are any ot the more extreme forms of respect 

behaviour required .!Relations between mother and son are 

marked by none of these restraints except that she must not 

use !ight talk with him • A woman is under no restraint with 

her own daughteri • (Schneider 1974) o 

The Trobriand islands are located north of the 

eastern tip of New Guines • 

I Ac9ording to native theory , a child is 

conceived to be solely the product .of the mother , since , 

the role of the genitor is not recognised • The child •s clan 

and sub-clan affiliation is determined by the relationship to 
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the mother • There is close contact between mother and child 

and a warm , affectionate relationship seems to be established • 

Discipline is very moderate , according to Malinowski , the 

mother does not deliberately punish the child in order to improve 

its character • 

A daughter will inherit any titles or positions 

which her mother may hold • While the daughter is living at 

home she helps her mother in the various duties of the 

household • At marriage the daughter leaves her parents' home 

and village • A daughter may always return to her mother's 

' house if she leaves her husband o 

Since , the Trobrianders do not r~cognise the 

~unction of a genitor , he is regarded as an uoutsider" 

since the children belong to the lineage and sub-clan of his 

wife , their mother • There is no mention of a father in 

Trobriand mythology • The father however , does play an 

important role with reference to his children • He shares 

fully in their care-feeding them , playing with them , washing 

them and looking after them around the house • A father shows 

deep and genuine affection for his children and he appears to 

them as a loving and protecting figure • The father has some 

disciplinary functions toward the children , but his 

exercise of discipline is kept to a minimum • 
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The father acts as a representativ~ of the mother 

but with considerable independence of judgement in deliberations 

about his daughter's marriage • He grants approval or rejects 

the daughter's suitor • The father may take the initiative by 

asking a boy to marry his daughter • He cannot object , however , 

if his wife's brother asks for the daughter on behalf of his 

son o 

The father-son relationship is characterized by 

strong affective bonds • A father tries to give his son as 

many advantages as he can • Almost all fathers will do as much 

as they can for their sons and will desire to keep them in their 

villages , but it is men of rank-chiefs and headmen who are 

usually most successful in this respect • A son has a number 

of personal duties to his father , a son has an important role 
. 

to play in the funeral ceremonies attendant upon his father's 

death • (Fathauer 1974) • 

Ashanti : The Ashanti of Ghana • 

The crucial relationship in Ashanti kinship was 

that between mother and child • The bond was one of the great 

strength and intensity for both son and daughter • Moral rather 

than legal sanctions buttress~d the mother's authority • She 
~ 

was seldom a punishing agent , rather , she stood for •unques­

tioning protection and support against the world at large• 

(Fortes 1950) • 
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Mother daughter became closely identified through years of 
/ 

intimacy • There was not such constant contact with the son 
I 

but she was his "trusted confidant" • 

A father had no legal authority over his children , 

but it was his "duty and pride" to care for them and provide 

them with a start in life • A father might make his children 

gifts of money or other property , including land to which 

he had right as an individual , while alive or on his death 

bed • A son or daughter "ought" to support an aged father , 

th-ough the~were no le&al santions to compel this action • 

A father's relationship with his son was·more intimate than 

with his daughter • If the father was a craftsman , he would 

be likely to transmit his specialised knowledge to his son • 

In traditional Ashanti the maternal uncle's are 

ot control over sister 1 s children was extensive he could pawn 

his nephews and nieces , his approval was crucial for marriage , 

and he could demand that divorce be instituted • A brother 

would entrust important matters to his sister rather than hia 

wife , while his sister was expected to support her brother 

against the husband • {Basehart 1974) • 
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Nayar : The Nayar of Central Kerala (India) 

believed themselves descended from a common ancestress , 

but her name was not normally remembered and the exact 

genealogical relationships between a clan's subordinate 

segments were often unknown • The Nayar are following a 

martilineal system • 

The relation of mother and son was the strongest 

in the system in the sense of mutual,obligation and the 

- expectation of mutual love • A woman should show equal 

concern for her children of both sexes , but it was expected 

that her primary attachment would be to her sons • 

A woman's obligations to both daughters and sons 

in their early childhood included , breast feeding , care , 

especially in sickness , instruction in cleanliness and in 

the manners and morals of their caste • She might discipline 

them with slaps and scolding but was usually indulgent • She 

taught her children to look to her brother as their authority , 

and might either report their conduct to him or (more commonly) 
1 

try to shield them from his correction/. 

A woman was her daughter's immediate mentor and 

moral authority throughout her life • Whereas , a son entered 

the company of men and bo~s after about the age of seven , a 
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daughter returned to her mother's intimate care atter the 

tali rite • It is said that formalty mothers and other 

matrilineally related woman instructed girls in the art of 

love • A woman's constant care for her daughter's welfare 

became particularly prominent during the latter's pregnancy 

and partuai tion , when the mother must be at hand to offer 
~ 

counsel , good food , and medici~nes • 

An individual man had no legal rights in a 

particular wife and her children • He did not reside with 

them , did not eat regularly with them , did not produce 

with or for them , and he did not customarily distribute 

goods to his children • A woman had no legal rights in a 

particular man only the right that one or more men admit 

paternity for her children • 

A man is said to have been especially fond of 

a child whom he knew with reasonable certainty to be his 

own o He would make small gifts to h11t'\. , play with him on 

visits , and offer him friendly counsel as he grew older • 

However , a man had no right to interfere in any way in 

his child's training , and the child had no customary 

obligations to him • If he ended his relationship with the 

mother he had no further contact with the child • 

Both boys and girls stood up in the father's 
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presence and accorded him respect , but without the extreme 

submissiveness due to an older matrilineal kinsman • In spite 

of the Malayali adage "no Nayar knows his father" , it seems 

probable that almost every Nayar regarded some particular man 

as his genitor , but his relationship with this man might be 

anything from a permanent , warm attachment to almost total 

lack of recognition • (Gough 1974r • Children must respect 

him and a daughter must not touch him after her puberty • 

But having no legal authority , the father wa~ not feared o 

His role was sharply contrasted with that of the mother's 

brother o Uncles were said to teach by scolding and punishment , 

fathers , by persuasion and laughter • (Gough 1979, p 401) 

The Garo : The Garo society is a matrilineal one • 

Descent is traced through the mother only • All property 

belongs to the woman , and is passed on from mother to 

daughter • Male children cannot receive or even claim any 

part of the property which they themselves may have acquired 

by their own labour • After the marriage , the right of the 

possession in the family which belonged to the mother passes 

o~to the wife , she will be the woman of the new home and its 

future mother • On the day of his marriage the man leaves his 

mother's house and goes with his wife to form a new family • 

His children will take their mother's surname , and her 
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mahari (clan) will exercise a degree of control over the new 

family~. 

The man , of course , is bound to bestow all his 

affection on the new family , to devote all his energy to 

its welfare and maintenance , to give all his earnings to his 
Cl.nd 

wife • He no doubt retains his name/'surname of his mahari 

( Sangma 1981) • 

Since , boys do not inherit any family or 

ancesstral property the Garo customary laws permit parents 

who do not have female offspring to adopt female children 

to continue their lineage and inherits the property • But 

usually , the choice !alls on the daughter of her sister • 

When the adopting mother fails to get one from her own 

matrilineal group , abe will be free to adopt a girl from 

outside her own matrilineal group , with the consent of her 

mahari • It is also customary to adopt an infant female o:t 

unknown par,entage from the orphanage or hospital without 

consideration of caste or creed • (Sangma 1973) o 

Jaintia : In the Jaintia Hindu family , a man 

never earns for his wife and children , but works throughout 

life_and supports his own mother and her family. Under these 

situations , it has been observed that emotional attachment 

of the father to his children and their mother , seems to be 
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very little • Briffault (1931) , mentions that in a Synteng 

household you will find an old crone who is the grand-mother 

or even perhaps the great grand-mother of the family together 

with their grand children and great grand children , but the 

husbands of the daughters are nat there • They only visit at 

night and are known as "Ushongkha" that is "begetters• • 

It has been reported that father , however hard~y 

interfere in the policy of any matter adopted by the mother o 

On the other hand., fathers have been found, in majority 

cases , to abide by the policy or decision taken by the mother • 

At times , however the opinionsof the husband are taken into 

account by the wife o But in so far as rearing , training and 

educating the child are concerned , it is the mother and next 

to her , her brother who plays the most vital role in solving 

the problems arising in the family o 

Interviews have shown that the above situation 

sometimes leads to differences of opinion between the husband 

and the wife so much so that it ultimately creates uahappiness 

between the two and consequently the husband is compelled to 

be more docile and silent and in extreme cases , it may lead 

to divorce between the two (Goswami 1976) • 
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Female children are more desired because 

they have a permanent stake in the welfare of the family • 

Mothers are generally found to have stated thus • UThey 

(daughters) will inherit us , our property , they will 

be the real guardi .. a after we die" • It is through her 
. 

daughters that woman achieves an honoured status in the 

family • Women traditionally want girls to perpetuate the 

lineage and defend matrimony • Unlike this practice , the 

Nyansongo , an African Gus!! Community in Kenya welcomes 

both male·and female children because both of them are 

considered valuable since male children contribute to the 

welfare of the homestead and female children are desired 

because their marriages could bring cattle to enrich the 

family • 

In another study on the child rearing practic~s 

in Jaintia Hills by Goswami ( 1976) ,- it is reported that in 

villages parents do not exert presst~e on their children 

for study • Mbthera' responses have indicated that they want 
J 

to take more care for education , training,character building 

and modesty of their daughters than their sons , since they 

say in general "boys would one day leave our home and they 

might not think at all for their mothers" • However , a few 

literate and strict mother insist children to sit and study 
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and do not hesitate to coach their children at home • In 

school , boys behave more freely and without restraint 

whereas girls appear to be more obedient , sincere , 

hard working and are inni tia ti ve taking compared to boys • 

This may be due to the reason that girls are trained at home 

to shoulder responsibility earlier and better than boys • It 

also clearly reveals that girls are trained in obedience and 

"' in shouldering responsibility and they· are given more 
' opportunities for learning and education • So , they can 

take initiative , have independent thinking o They feel 

free in social activities compared to the boys o The boys , 

on the other hand , feel themselves neglected and inferior • 

They can hardly take decisions independently (Goswami 1976) • 

Khasi : Family Organisation : 

Reverence of the ancient female progenitors 

constitutes an important feature in the family organisation 

where the mother 1 s clan is adopted by hor children • Among 

the Khasis , owing to the matrilineal custom , the mother is 

a person entrusted with the important duties of performing 
. 

family rites and ceremonies occupying the position of a 

family priestess , th-ough in actual practice , males who are 

brothers perform the actual task of sacrifice and other 
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religious celebrations of the house • 

Family organisation centres round the mother 

in which capacity she acts as a keeper of the hearth and 

kitchen and of a Khasi home possessing an authority over 

perperty • She is in charge of jewels , ornaments , vessels , 

implements and lands • In all acts of family celebration and 

the issue of inheritance , the mother exercises her duties , 

obligations and authority in consultation with her brothers 

who act as Kniis {uncles) in the capacity o! counsellors to 

her children • 

It should be noted that the maternal uncles 

i.e. the mother's brothers have a great role in promoting 

the welfare of her children • In fact , the former act as 

counsellors and guardians to their nephews • Khasi children , 

therefore , receive guidance both from fathers and maternal 

uncles o The father has his part to play in bringing up his 

childreJ'! o It is 'firong to think that he is a nobody (stranger) 
.:.. 

but has an exalted position by maintaining the children • 
r 

(Barch 1967) • 

Gurdon rightly observes : "Father is the 

executive hea~ of the new home • It is he who faces the danger 

of the jungles and risks his life for his wife and children • 
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' He occupies a very high place and is second to none but 

U Knii (maternal uncle) and again he bears the heat and 

burden of the day • The maternal uncle only come when it is 

a question of lite and death • 

Family organisation of the Matrilineal System • 

According to Gurdon (1975) , many of the 

·Khasi clans trace their descent from the ancestresses or 

kiaw (grandmothers) who are styled ki 1 Iaw bei tymmen' , 

lit, grandmothers of the root i.e. , (the root of the tree 

ot the clan) • The descendants of one ancestress of the clan , 

'Ka Iawbei Tynrai' are called shi kur or one clan • Then came 

the division of the kpoh or sub-clan , all the descendants of 

one great grandmother being styled shi kpoh • The next division 

is the family o 

Reverence of the ancient female progenitors 

constitutes an important feature in the family organisation 

where the mother's clan is adopted by her children • Owing to 

matrilineal system family organisation centres round the 

mother in which he acts as a keeper of the hearth and kitchen 

and of a khasi home possessing an authority over property • 

But in all acts of family celebrations and the issue of · 

inheritance the mother exercises her duties , obligations and 
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authority in consulation witb her brothers who act as 

'kniis' (maternal uncles) • (Bareh 1967 p332) • 

The house where the mother lives is known as 

"ka ingseng• (a foundation hou~e) or the house which belongs 

to the whole family o~ clan , which , on her death passes 

on to her youngest daughter and this is one of the foundations 

of the matrilineal system among the Khasis • Apart from being 

a place for family celebrations and religions sacrifices , 

important affairs relating to the family and clan are discussed 

in this house • (Lyngdoh 1972) • 

Amongst the Khasis , women are the founder of 

the clan and religion • They form an integral part in the 

clan and religion o Therefore the khasi women are the rulers 

and the priests in their own homes • The administrative and 

religious functions at home are handled by them • The uncle 

of the family is performing the religious rites and ceremonies 

pertaining to matter outside the home • In other word , he is 

the performer of religious rites outside the home .(Lyngdoh 1941 

p150) 0 

Apart from the family and clan sacrifices , 

there are the sacrifices for the good of the state or community 
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at large , it is these sacrifices that is the duty of Lyngdoh 

to perform • But the Lyngdoh (priest) must be assisted at the 

time of performing sacrifices by a female priestess called ka . ~ 

soh blei , ka soh .sla or simply ka Lyngdoh • These famale collects 

all the puja's articles and place them ready to the Lyngdoh's 

hand at the time of sacrifices • He merely acts as her deputy 

when sacrificing • {Gurdon 1975) • 

The youngest daughter according to strict 

usage is merely the custodian of property and the sole management 

o! family affairs lies to the maternal uncle • Mr Emlyn M.Roy 

(1970) says -•the youngest daughter is not the sole heiress to 

ancest-ral property" o Mr E.H.Pakyntein (Census 1961) stated 

that •the clan or Jait and not the individual is the unit of 

the khasi society in which the eldest maternal uncle 1~ the 

head• e Therefore , the uncle in a Khasi house-hold is regarded 

more in the light of a father than of an uncle • The father in 

the lOlasi society is considered as an out:sfder having no right .__, 

at all to interfere the domestic affairs of the clan • Woman 

and not man inherits the property and even receive nothiug 

except certain gifts which should be returned back to the 

mother's house on their death • (Bareh 1967) o 

According to R.s. Lyngdoh (1972) the social , 

cultura1
1
political and economic set up of the race is based on 
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a matrilineal system • According to the Khasi matrilineal 

system , the children belong to the mother and the mother 

belongs to her mother and her family , through mothers to 

the mothers to the common ancestress • Hence , no Khasi child 

can be illegi. timate child , whether the mother have the 

child from the husband with whom she has been formally 

married or not • The child by right of birth has claims 

on the family to which its mother belongs o This being the 

Kbasi idea of relationship (R.S.Lyngdoh 1972) • 

The most remarkable feature of the Khasi 

marriage is that it is usual for the husband to live with 

his wife in his mother in-law's house and not for him to take 

his bride to his house , as in case of other communities o 

Amongst the Khasis after one or two children are born and 

the married couple get on well together , the husband 

frequently removes his wife and family to a house of his 

own and from that time the wife leaves her mother's house • 

She and her husband pool their earnings which are expended 

for the support of the family • (Gurdon 1975) • 

Patrilineal : 

"The family is the most universal of cultural 

institutions • In a real sense , it is the core of culture • 
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From it radiate other institutions of widening scope " • 

{Brameld 1959) o In all cultures the family has aefinite 

functions to perform o The reproductive , ecoaomic , and 

educational functions can be considered as universal • 

The classic form of the family in India is that 

of the joint-family • T.N. Madan , while defining joint family , 

differentiates it from extended family • He says that it is 

erroneous to think of joint family as being made up of smaller 

nuclear families which are joined together into a larger group , 

for such a larger grouping he uses the name , extended family • 

"The joint family should be used with the ownership of joint 

property rights (and obligations) as the sole referent" • 

Families of the Classic type consist of a number of married 

couples and their children living together in the same household • 

All property is held in common • There is a common purse into 

which all members of the family contribute their gains and 

earnings and from which are paid to the expenses of a 11 

members , earners and non-earners alike o The senior member , 

usually the father , is manager of the funds and such is the 

respect commonly paid to the parent that his decisions ar• 

seldom countermanded by his sons o 
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The relationship between various members of 

the joint family follow a traditional pattern • The father­

son relationship occupies the c.entral place in the family • 

A son is essential to perform certain rites , especially 

after the death of the father • Still , the father exerts 

authority over the son • As for the father daughter 

relationship , it follows an expressionless affection • The 

bond between the mother and children is based on love and 

affection and is very informal • A wife is always expected 

to submit to the good judgement of her husband and is not 

supposed to contradict him • The father-in-law has to maintain 

reserve and.;!· reveal little feeling or sentiment of his approval 

or affection !or the daughter-in-law • She is expected to 

be respectful and obedient (Devanandan , Thomas 1960) o 

The selection of a spouse for the son or 

daughter is the responsibility of the joint family and 

involves the decision of one family to enter into alliance 

with another o A decision is reached only after much 

deliberation by several members of the family • Us~lly family 

ot same social status come together !or a marriage • Divorce 

is very difficult , especially because of social pressures • 

The main purpose of marriage is to beget children , especially 

males , and no limit is placed on the number o! children one 

can have • 
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In ancient times in all Patrilineal societies 

the birth of a girl was generally an unwelcome event • Almost 

everywhere the son was valued more than the daughter • He was 

a permanent economic asset of the family • He lives with his 

aged parents and did not migrate like the daughters to 

another family after marriage • He perpetuated the name of 

his father's family • As he grew into adolescence and youth , 

he could offer valuable co-operation to his family , when it 

had either to defend itself or to attack an enemy • The 

Atharvaveda contains charms and rituals to ensure the birth 

of a son on preference to that of a daughter o As a natural 

consequence of the above circumstances , in the literature 

belonging to the later periods of Hindu civilisation passages 

about the undesirability of the birth of daughters become more 

numerous • In the Brahmana literature there is one passage 

observing that while the son is the hope of the family , the 

daughter is a source of trouble to it • A similar idea occurs 

in the Mahabharata also • The Ramayana tells us that when Sita 

came of age and her marriage had to be arranged her father's 

anxiety became as intense as that of a poor man , who suddenly 

loses all his little money • (Altekar 1973) • 



71 

Traditional Hindu Family : 

One of the most conspicious elements of 

c~ildrearing in India is the close bond and the distinctive 

form of intimacy between the mother and son during the first 

three to four years of his life • During this period of 

prolonged infancy , an Indian mother is in-clined to provide 

total indulgence of her infant's wishes and demands , whether 

these be related to feeling , elimination , sleeping or 

companionship • But above all , this quality of deference and 

indulgence in Indian motherhood has psychological origins in 

the identity development of Indian women • For in daughterhood 

an Indian girl is but a sojourner in her own family with 

marriage she becomes less a wife than a daughter-in-law • It 

is only with motherhood that she comes into her own as a 

woman and can make a place for herself in the family , in the 

community and in the life cycle o This accounts for her unique 

sense of maternal obli~ation and her readiness for practically 

unlimited emotional investment in her children u (Dube 1967 • 

Narian 1964 , Elder 1959 ) o 

By inversion of emotional roles we mean this 

an Indian mother preconscious~y experiences her new born 

infant-especially son as the means by which her "motherly" 
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identity is crystal. !sed , her role and status in family and 

society established • She tends to perceive her son as a kind 

of saviour bud to nurture him with gratitude and even reverence 

as well as with affection and care • 

We have so far~concentrated on the mother-son 

relationship in Indian society , its influences on identity 

formation and on the prevailing cultural patterns • "How do 

daughters fare in mother India ?" The frank answer is that it 

is difficult to know at least as exhaustively and 'in depth' 

as we would like to • The reason is that of all kinds , are 

uneven or unavoidable • Anthropological accounts refer , 

implicity or explicity , to the development of boys , and 

skip the subject of female childhood or skip it altogether • 

Myths , too , are sparing of their bounty daughters , for 

in "Patriarchaln culture myths are inevitably man made man 

cathected • Addressing as they do the unconscious wishes and 

fears of men , it is the parent-son rather that of parent­

daughter relationship which becomes charge with symbolic 

significance • 

There are examples , in anthropological 

accounts , both a consistent indication of the marked pre­

ference for sons all over Indian and at the same time -

somewhat paradoxically - abundant allusion to the warmth , 



intimacy and relaxed affection of the mother-daughter bond • 

In the realm of literature , although the mainstream 

mythology and classical texts of Hinduism have been the 

preserve of men , there are parts of oral tradition-ballads , 

folk songs and couplets sung by women in different parts of 

the country , a few folk tales -which give us clues to the 

psychological constellation of daughterhood in India o 

As in other patriarchal societies , one would 

expect the preference for sons over daughters - the cultural 

devaluation of girls to be somehow reflected in the psychology 

of Indian women • Theoretically one possible consequence of 

this kind of inequity would be a heightened female hostility 

and envy toward males , together with a general pronounced 

antagonism between the sexes • The other possibility is that 

girls and women in a mani-festly patriarchal society will turn 

their aggression against themselves and transform the cultural 

devaluation into feeling of worthlessness and inferiority • 

Some of the traits connected with low self esteem-depressive 

moodiness , extreme touchiness and morbid sensitivity in 

interpersonal relations come through in the testimony of 

modern , educated Indian girls in the non-clinical interviews 

reported by Margaret Cormack (1961) • And their less educated 
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rural sisters give vent to similar feelings through the 

medium of folk songs , "God Rams , I fall at your feet and 

fold my hands and pray to you , never again give me the 

birth of a woman" • (Karve 1968 p.210) • 

In Indian society , a daughter is considered 

as a 11guest" in her natal family-treated with the solicitous 

concern often accorded a welcome outsider who , all too soon , 

will marry and leave her mother "for good" • Mindful of her 

daughter's development fate, the mother anticipatorily.re­

experien~es the emotional conflicts her own separation had 

once aroused , and this in turn tends to increase her indul­

gence and solicitude toward her daughter • 

Statistical documentation reminds us of the 

higher rate of female infant mortality and calls attention to 

the fact that whatever health care and schooling are available 

in India , daughters are the last to receive it (See relevant 

statistical tables in ICSSR , 1975 pp. 140-175) • 

Chinese traditional families • 

The traditional Chinese family was patriarchal , 

patrilineal , patrilocal and monogamous • 
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Parent-child interaction : 

Paradoxically , although the Chinese held old 

age in.great deference, they are kind and affectionate toward 

small children • Children were highly valued in the family , 

particularly sons • Sons were the means to continuation of the 

family life and provided for continued worship of the 

ancestors • A marriage which does not produce sons was 

unfortunate indeed o 

Girls , too , were valued and were welcomed 

into the family when the birth did not present grave financial 

problems and when daughters were not born to the exclusion of 

sons • If the resources were scare , it was true that the 

son , as the most important children , had first priority on 

the material goods and upon the care of their parents • The 

child's first year was easy , pleasant ones • Both boys and 

girls receives affection and attention from parents , while 

discipline was held to a very minimum • Weaving and toilet 

training were accomplished during this period • During the 

latter part of the period , training in filial piety was 

begun • This training often took the form of stories that 

were read or told to the children in which the implicit message 

was that the child was the property of his parents and ancestors • 
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Children learned to be obedient to their parents and even 

to older brothers and sisters • 

' 
During childhood p.eriod , ~ex differentiation 

became marked o Boys normally moved to the father's section 

the house where they came under his direct supervision • 

Schoeling began for the boys and the schoolmaster or tutor 

wielded an authority over boys that closely paralleled to 

that of the father • The mother remained as a source of 

refuge for the boy against unduly harsh treatment by the 

father but her position was essentially without power , 

enabling her only to comfort him emotionally • Girls remained 

under their mother's care and began preparation for their 

future roles as wives and mothers • The relationship between 

father and son generally ceased to be one of warmth and 

acceptance and became based instead , upon awe - a mixture 

of fear and respect • The lives of girls-were very different 

from those of boys • The girls were increasingly segregated 

from the outside world and even from the males of their own 

household • It was during this period that girls became 

aware of their roles as temporary members of the family , for 

at marriage they would cease to be mem~er of their father's 

families and become members of their husband's families • 

(Leslie 1967 ) o 



77 

L. Minturn and I.T. Hitchcock (1966) conducted 

a study on "the Rajputs of Khalapurn • The study was based on 

data from families in Khalapur {U.P.) • Mothers were interviewed 

and children observed in the Rajput Courtyards • The major 

findings are as follows : 

I. 

II. 

III. 

IV. 

v. 

VI. 

The findings highlighte4 the pervasive value 

of differential sex ·status • 

The community rejoiced when the beating of drum . 
announced the birth of a son , whereas there 

was no public ceremony if the new born baby 

was a girl • 

Differential medical treatment was also a symptom 

of the neglect of girls o 

There·was no feeding or elimination problems 

for the Rajput baby due to the relaxed attitude 

of the mother • 

The child's like was not only bland and free 

of stress , but also free of deliberate cognitive 

stimulation o 

Adult interaction with infants was generally 

aimed at the cessation of response rather than 

a stimulation of it • 



VII. 

VIII. 
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The interaction of mothers ~!th their children 

was negligible • the baby receiving attention 

only when he cried • 

Disciplining of children was usually done by 

the eldest person present not too strictly by 

women , whereas the fathers remained stern , 

remote figures • 

It was concluded·that the Rajput child was 

seldom praised or rewarded for good behaviour o Physical 

punishment was threatened rather than administered with the 

most common forms of punishment being scolding and ridicule o 

The practices are similar to a model Indian pattern that 

emerges from a review or a large number of studies o 

Child and his place in Mizo Society : 

One century ago in·every village there was 

Zawlbuk or dormi~ory where young men slept together • There 

was fire place in the middle of the Zawbuk around which men , 

young and old , sat chatting and doing cane and bamboo workS • 

They learned in this way how to make household crafts • The 

old men narrated historical tales and legends of brave men • 

The young men learned bravery from such a stories • 
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Thus Zawbuk was the main source of boys' education • Before 

the period of adolescence , the Mizo boys were also disciplined 

and educated by the inmates of the Zawbuk • The girls on the 

other hand got knowledge of household jobs like cooking , 

cleaning of the house , weaving and taking care of little 

babies from their mothers and were more attached to them than 

their mothers • (Lalneikkim1 1983) • 

Generally , children in a Mizo society were 

neglected • They had no say in the family • Their needs and 

welfare were not given importance • There are popular saying 

in Mizo to reveal the attitude of the adults towards children : 

1o 

2o 

4. 

"Naupang leh hai te chu ren tur a ni lo , an 

piang leh zel alawm " which means "Do not 

spare children and Haite , for new ones 

can be born" • 

"Naupangho , vite rim in nam" which means 

0You children , you smell like puppies" • 

"Naupa:ngho ai te fun sual in a:ng a , in che 

neuh neuh mai" which means 11 you children , 

you fidget like small crabs badly packed" • 

"Hlamzuih tah chu nep ten which means , "one 

would shed more tears near the smoky fire 

place than one would do on the death of an infant 

soon after birth" • 
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"Naupangin upa ti-ti an ngaithla ngai lo" 

which means "Children should not listen 

to the coversation of adults" • 

"Naupangin a-ia upa tirh an hnial ngai loa 

which means 0 Children should always obey the 

orders of their elders" • 

Though great changes have been brought about 

by education , the attitude of the Mizo people has not changed 

much o Even today such attitudes can be found in the Mizo 

community , especially in rural areas • Children were expected 

to obey and fear their parents who act with authority over 

them .·Children's psychological needs were not realised G 

Birth of the baby : 

• 
The birth of a boy was welcomed while that of 

a girl as dissapointing o They wished that a son would be a 

brave warrior and hunter , and a girl would be beautiful to 

acquire a 'sial' (mithun) , the highest bride's price among 

the Mizos o 

Mizo families customarily slept together in 

one big bed {Khumpui) o The unmarried girls and small children 

of a Lushai family all sleep together with their parents on 
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the khUlDPui or big bed • If there are so many that they cannot 

find room on the khumpui some of the elder girls sleep on the 

floor close to the Khumpui and the place they sleep on is 

treated as part of the khumpui • (Parry 1976) o But in the 

case of boys , they had to sleep in the men's dormitory • 

Position of Women in Mizo Society : 

The position of the women is no less important 

in a Mizo family than that of the man o 

While the woman occupies a place of honour within 

the family , in the socio-political life of the Mizos , the 

epithet •weaker sex• can almost be said to have been applied­

literally to the woman o There are a number of sayings 

reflecting how a woman is looked upon o The popular ones are : 

1. 

2. 

3. 

1. 

Hmeichhe thu thu ni sub , chakai sa sa n1 suh • 

Hmeichhe finin tuikhur ral a ka1 lo • 

Hmeichheia leh u1 pu1 chu lo rum longawi mai 

rawh se o 

They mean : 

As the meat of a crab is no meat , so the word' 

of woman is no word • 
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2. The wisdom of a woman does not extend beyond . 
the limit of the village water source • 

Let a woman and a dog bark , it pleases them • 

From childhood , there is a clear-cut division 

of labour between a man and a woman • What is considered to 

be the job of a girl would not be touched , even in jest , 

by a boy • A daughter has no share in the property of her 

father • Her responsibility is to become a true housewife • 

On the contrary a boy is taught his duties and responsibilities 

towards his village and his community from childhood • His 

boyhood and youth are regulated by the discipline of the 

Zawbuk where he has his lodging even after marriage • The 

youngest son is left behind to look after the parents • He is 

thus the inheritor of his father's property including the 

ancestral home o Clan name also descends in the male line 

{ Thanga 1978) o 

Only male children can inherit property • 

Should a man have daughters only and no sons , the property 

passes to the nearest male relative of the deceased , the 

daughters receiving nothing except small portion of any 

jewellery belonging to the mother , but that is all • {Soppitt 1976). 
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Before Christianity,Mizo women were under ine 

bondage of their males severe and critical control , 

traditional beliefs and prejudices as well as superstitions • 

The society in which they lived was male domination • Women 

has no freedom to contribute their ideas and views for family 

and marriage matters because their men did not like to obey 

the words of women o Their pity saying said , •As the'meat 

of crab is no meat , so the word of women is no word " • 

Though they might have better ideas their voices were rejected o 

Among the Mizos the condemnation and blame in case of adultery 

had gone to female side only o Adulterous women were looked 

down as extreme offender and sinner while her partner was 

justified and not punished • (Vanlaltlani 1983) o 

Therefore , the parent-child relationship has 

its own importance on the personality development of children o 

The variations in personality patterns may be attributed to 

the differences in child rearing practices of the parents • 

Also , the achievement motivation and the academic achievement 

of children.depend much on the types of family the children 

belong • Whether a particular household be a matriarchy , 

patriarchy , oligarchy or a state of anarchy , the chances are 

that it will importantly affect the growing child • Home is a 



reserviour of strength upon which the child draws to meet 

his physical and emotional needs , if warmly intimate 

contacts contributing to his feelings of security and 
. ' 

belongingness (Rogers 1972) • It is within the family that 

a child's psychological needs for affection , security , 

belongingness 1 status , praise are satisfied o 
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CHAPTER III 

METHOD AND DESIGN 

The study aimed at comparing the Parent­

Child relationship and levels of ~djustment of the Khasi and 

Mizo children • The relevance , if any , of the Parent-child 

relationship to Adjustment of children was also being tested • 

The achievement motivation test was employed to find out the 

levels of achievement motivation of these children • 

3.01 Population : The Survey was conducted in Shillong , 

the capital of Meghalaya • Shillong is a renowned hill 

Station in India and a cosmopolitan city , comprising 

of different people from different cultural backgroundso 

The Khasis are concentrating and spreading in almost 

all the areas in Shillong and the Mlzos , the tribal 

from the adjoining state of Mlzoram , can be found in 

large number in Shillong and their areas of concentra­

tion are Happy Valley , Madanryting , Band Stand , 

Nongrim Hill , Law Jynriew and other nearby villages • 

The Khasi and Mizo population of greater Shillong 

formed the universe of this study o The sample for the 

study was generated from qifferent villages of greater 

Shillong , with the concentration of these two com­

munities • The study was a family level survey of 
I 

these two tribal groups (t~e Kbasis represent the 
I 

Matrilineal and the Mlzos the Patrilineal group) o 
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3.02 SAMPLE : Family was used as the unit of study • From 

each selected family a son and a daughter were approached 

to record their perceptions in respect of different aspects 

of their parent-child relationship • Measures were also 

obtained of the levels of adjustment and achievement 

motivation • The selection of the localities to be included 

in the sample survey was made only after considering the 

following factors :-

(I) Localities of Greater Shillong with concentration of 

Kh.asi families alone 1t1ere selected to identify the sample 

of Khasi families as it was felt that representative life 

style of the liliasi society would be reflected in such 

places • 

(II) Localities of Greater Shillong with concentration of 

Mizo families were chosen to represent the patrilineal 

group of respondents • 

(III) From each selected family , a son and a daughter 

in the age group of 10-17 years were included • 

(IV) Only those families which have both male and female 

children alone were included for research • 

(V) Only those families in which both husband and wife 

were born and brought up as Christian were included in 

the Sample • 

(VI) All le~els of Socio-Economic Status were represented 

in the Sample • 
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(VII) A random sampling method was used for the 

selection of the different families by using 

Electoral rolls of 1980 • 

3.03 ACTUAL SAMPLE :-

The actual sample consisted of 100 households of 

Greater Shillong of which 50 families were Khasis 

and 50 families were Mizos • Two respondents , 

a boy and a girl were taken from each family and 

hence the tota1 number of children in the sample 

was 200 (100 Khasi and 100 Mlzo children) o The 

localities selected were the following s-

For the Khasi families : 

Io Shillong municipal area - 12 households 

IIo Mawlai village - 12 .. 
IIIo Saw Lad - 12 • 
IV. Nongthymmai village - 14 II 

Total - 50 households o 

For the Mizo .families • • 

Io Happy Valley - 15 households 

II. Nongrim Hill - 11 II 

III. Band Stand - 8 II 

IV. Madanryting - 1b II 

Total - 50 households o 
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Instruments : 

In order to obtain relevant data , 

three standardised tools were employed in this 

study , namely (I) The Parent-child Relation 

Questionnaire (Indian adaptation) (II) The 

Adjustment Inventory (adaptation) (III) The 

Achievement Motivation Test and (IV) The 

Kuppuswamy (1981) Socio-Economic Status Scale 

(urban) • All the tools were finally used after 

trying them out in few localities and after 

making necessary modifications o 

(I) The Parent-child Relation Questionnaire (PCRQ) • 

The perceptions of children were tested by a 

modified version (adaptation) of the Clark's Parent-child 

Relation Questionnaire {Tiwari 1980) o The original 

Questionnaire consisted of 131 Questions on 10 variables 

and was intended to elicit information from father, mother 

and children separately , in respect of each one's reaction 

towards the other • It was felt that such a pro,c.e dure would 

be too cumbersome to use in the present study o Hence , it 

was decided to depend for information regarding Parent-child 

relationship on the perceptions of two children (a boy and 
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a girl) from each family , Modifications were also made in the 

number of variables to be studied to know the quality of the 

parent-c~ild relationship • In order to know the validity 
* 

of the Tool , the questionnaire wds, sent to four judges to 

know their opinions regarding the suitability and appro­

priateness of the items under each dimension • Their 

comments and suggestions were considered and the Questionnaire 

was modified • After the preparation , there were altoge*her 

70 items for the children o The investigate~ then conducted 

a pilot study to probe the appropriateness and adequacy of 

the Questionnaire and on the basis of the results and readings 

on the subject , 20 questions were recast and only 10 questions 

on each dimension were retained • Hence , the five major 

dimensions of the Parent-child Relation Questionnaire were 

affection , aggression , security , status and education o 

as 
The final look of the Questionnaire wastshown below a-

Tool 

. 
Parent...Child 
Relation 
Questionnaire 

Dimensions 
variables 

1. Affection -
2. Aggression. -
3. Security -
4. Status -
5. Education -

Total -

No. of Items Total Scores 

10 
10 
10 
10 
10 

50 

20 
20 
20 
20 
20 

* Dr. M.N. Karna , Dro S.I. Ahmed , Dr. K.S:o Lyngdah and 
Mr. J.D. Stone Lyngdoh o 
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Scoring : 

The replies to the specific questions (PCRQ) on 

the perception of boys and girls pertaining to parent-child 

relationship and education fell into three categories , 

namely , always , sometimes , and never o In scoring the 

responses , the replies furnished were carefully examined 

and scaled them as two points for 'always' , one point for 

'Sometimes' and zero point !or 'never' for positive items 

and it was in the reverse order in respect of certain.· 

negative questions for which two points were given to 

'Never' one point to 'Sometimes' and zero point to 

'Always• • This scheme resulted in a dimensionwise total 

score for each respondent o 

(II) The Adjustment Inventory : 

. 
For studying children • s adjustment in the areas 

of social , emotional , finance and home , the adaptation of 

the Bell's Adjustment Inventory (1935) was used (Ahmed 1984) • 

The author who made the adapted scale for use with Indian 

children was consulted regarding the modifications needed in 

the Inventory and it was decided that the aspe~t of school 

adjustment should be included in the Inventory • So , ten (10) 

questions on school adjustment were included with the help 

of similar items reported in Adjustment Inventory (Pasricha , 

Prem , Pagedar 1964 ) o 
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The original Inventory consisted of 90 items on 
I 

5 areas of adjustment , namely , the Social , Emotional , 

Finance , Health and Home • As mentioned in the prece,P'ding 

paragraph the area of Health adjustment was dropped and in 

its place the area of school adjustment was incorporated • 

In the final draft of the instrument , 50 items of adjustment 

in the dimension of Social , Emotional , Finance , Home and 

School were used having ten items in each o 

The Adjustment Variables No. of Items Total Scores 
Inventory 

1o Social 10 10 

2. Emotional 10 10 

3o Finance 10 10 

4o Home 10 10 

5. School 10 10 

Scoring ' 

The responses to the specific questions on 

adjustment fell into three categories viz Yes , No and 

undecided o In this case one point was given to 'Yes' and 

zero point to both 'No' and 'Undecided' as per the scoring 

system suggested in the original Inventory • In the case of 

negative questions , one point was given to 'No' and zero 

point to 'Yes' and undecided categories of responses • 
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III. The Achievement Motivation Test : 

' The test was developed by using items found in 

a larger scale by Rao (1974) , The original test has reported 

a test re-test reliability of .79 and the validity co-effi­

cients varied between .71 and o73 o The test was used to assess 

the levels of achievement motivation of boys and girls • 
/ 

The mai~eatures of this test is that there are 

5 sentences , each of which is followed by two possible 

alternatives 'A' and 'B' • The respondent has to indicate 

the alternative he generally prefers o 

Out of the two statements given , one statement 

was scored for achievement motivation and the other was 

not • If the respondents selected the Achievement Motiva­

tion one he was given one point and if otherwise , he got 

zero • 

IV. The Socio-Economic Status Scale : 

The educational attainments , occupation and 

income of the parent guardian who was the main supporter of 

the child were recorded at the time of data collection o The 

different educational attainments ,, occupational status and 

income status were scored as per the scoring system followed 

in the Kuppuswamy revised scale (1981) , Socio-Eccn·omic 
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Status Scale (Urban) • The ftve original SES groups indicated 
+ in the scale were reduced to three by taking Mean :; Standard 

Deviation as the basis of grouping • These were taken as 'High' 

'Middle' and 'Low' SES groups for the purpose of the present 

study • 

In the present study following the above method 

of grouping those who scored 17 and above were grouped under 

High SES group and those who scored below 7 were grouped as 

Low Social group and the rest (8-16) formed the Middle Social 

Status group • So out of 50 Khasi families , 12 families were 

in the high group , 35 families in the middle group and only 

3 families in the low group o In the case of Mizos , 17 

families were in higher group , 28 families in middle group 

and only 5 families in low social status group • 

Procedure : After the selection of the localities 

and the finalisation of. the tools , data collection 

was started • The Headmen of the selected local!-

ties were first approached and their help was 

sought in co:r!tacting the families • In some cases , 

the Headman could privide a man to accompany the 

investigator to visit the different Khasi families o 

In the Mizo dominated areas the Mlzo research 

students in the University were able to extend 
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their co-operation for the completion of the 

collection of data • The help and co-operation 

extended enabled the investigator to start the 

work • To start with , full explanation had to 

be given to the families about the purpose of 

the study • It took sometimes two weeks to 

work in one locality , 

The investigator approached every 

house with the Questionaire in hand • First the 

investigator introduced himself and then explained 

the purpose of the study arid appealed to them for 

help through their responses to the ~uestions • 

The next step W3S the distributions o£ the 

Questionnaire to one boy and one girl in the 

family • The children had to read the instruction 

in the front page before the answers were given • 

Parents were requested to allow their children 

to express their responses freely and the 

children were directed not to seek parent's help 

in anyway • As soon as the answers were furnished , 

the investigator collected the Questionnaire o 
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Method of Analysis : 

The responses to the different 

items in all the tools were given a score and 

total score under a dimension was found out • 

Responses were tabulated and the mean and 

standard Deviation were computed o In ord~r to 

pin point the e~ct differences between the 

two groups wherever compared , the 't' test 

was used by applying the formula : 

-t :::: X I - X 2. 

51 _l_ + j_ 

-7- -~ 
~ S= z_(x,- x2)+£(~ _ xJ 

v '1, n.2 

!0.11d_ x 
1 

= mean o/ 1st group 
Xz = mer/fl. cj ;&uL grovj 

11, + rz2. - 2. 

fl I =~fA 1 00S€YVa1ions Vn the /5t 8toup · 
72z = ~ o/ ohservauons in the 2nd gt:oup. 

Inter group comparisons involving 

the two tribes , the two sex groups and the 

three SES groups were also made on the diffe-

rent variables o 
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Three Questionnaires that is the Parent-child 

Relation Questionnaires and the Bell's Adjust­

ment Inventory and the Ach motivation test 

were analysed in the following ways :-

1. Comparing the perceptions of both the 

Khasi and Mizo Children towards their parental 

treatment , attitude and behaviour , education 

and their adjustment • 

2o Sexwise comparisons : Comparing the difference , 

if any , between the Khasi boys , Khasi girls , 

Mizo boys and Mlzo girls in respect to their 

relationship with parents and adjustment o 

3. Sexwise comparison between the different 

Social groups (that is high , middle and low) 

were analysed by using •t• test in order to 

see the differe~ces if any , between the Khasi 

boys , Khasi girls , Mizo boys and Mizo girls 

belonging to different SES groups in respect 

to their parent-child relationship , Education 

and Adjustment o 

4o A check was also made of the probable link 

between the perceived parent-child relationship 

and adjustment , on the one hand and between the 
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parent-child relationship and the levels of 

achievement motivation of the Khasi and Mizo 

children , on the other • In order to group the 

respondents on the different Parent-child Rela­

tion variables and on the adjustment and achieve­

ment motivation into High and Low , Median was 

used as cut off point • 



----
. CHAPTER IV 
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CHAPTER IV 

Parent-child Relationship among Khasi and Mizo 

Children • 

This section deals with the parent-child relation­

ship as perceived by the children from the two communities 

i.e. the Khasis and the Mizos • Under this caption of 

parent-child relationship , five variables were included , 

namely , 1. Affection 2. Aggression 3. Security 4. Status 

and 5. Education • On each of these aspects the perceptions 

of children towards their parental attitude , behaviour and 

treatment towards them were recorded , analysed and 

compared • 

4.01 Perceived parental affection by Mizo and Khasi 

Children • 

Both Khasi and M1zo children were asked to 

state their perceptions regarding parental affection toward 

them • The responses have been compared and shown in the tabl' 

below :-



) 

Table 4.01 .99 

Mean scores of parental affection perceived by Khasi 
and Mizo children • 

Parental affection scores 

Groups N Mean s.n.·l t p 

Khasi 

Mizo 

children 100 15.05 2.&2 
3.70 .001 

children 100 16.39 2.51 

Table 4.01 , showed tbat Khasi and 

Mlzo children differed significantly on their 

perceptions of parental affection • The mean 

value was higher for the M1zo children (16.39) 

than for the Khasi children (15.05) o This 

showed that the Mizo children as a group per­

ceived greater affection from parents as com­

pared to their Khasi counterparts • 

Perceived parental affection of Khasi and Mizo children grouped 
sexwise • 

The Khasi boys , Khasi girls , Mlzo boys and Mizo 

girls were asked to state their perceptions regarding parental 
I 

affection towards them • The responses have been compared and 
I 

shown in the table below : 
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1. 

2o 

3o 

4o 

lUO 
Table 4o02 

Mean scores of parental affection perceived by Khasi boys , 

Khasi girls , Mizo boys and Mizo girls • 

Parental affection scores 

Groups N Mean s.o. Mean diff t 
erence 

Khasi boys 50 14o3 2o56 
1&2 2.96 

Ialasi girls 50 

I 
15o8 2o45 

Mizo boys 50 16o02 2o71 

I 3&4 1.47 
tfizo girls 50 16.76 2o26 

1&3 3.23 

2&4 2o02 

1&4 5o04 

I 
2&3 Oo42 

p 

o01 

ns 

.01 

o05 

o001 

ns 

The results in table 4.02 above , showej th.:tt the 

Khasi boys and girls differed significantly on the aspect of 

affection. The mean score of Khasi girls (15.8) was.signifi-

cantly higher than that obtained by the Khasi boys (14o3) which 

indicated that the Khasi girls perceived to have received greater 
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warmth and affection from parents than the Khasi boys • 

The comparison between the Khasi boys and Mizo 

boys as per result in tRble 4.02 , showed signficant differen­

ces in which the mean score of Mizo boys (16o02} was greater 

than that of the Khasi boys (14.3} o The results thus indica -

ted that , the Mizo boys expressed that their parental behaviours 

were more affectionate as compared to the Khasi boys o 

The table 4.02 also indicated significant results 

in whtch the Mizo girls are perceiving of great affection 

from parents than the Khasi boys • 

In regard to the comparison of Mizo boys and girls , 

the result revealed no statislical~ sighificant differences o 

The Mizo girls secured more love and affection from 

their parents compared to the Khasi girls , as shown in table 

4.02 above o The mean score of Mizo girls (16.76) was higher 

than that of the Khasi girls (15.8} • 

The above table 4o02 , indicated no significant 

results existing between the Mizo boys and Khasi girls o 

Perceived parental affection by high SES groups • 

The Khasi boys , Khasi girls , Mlzo boys and Mlzo 

gi.rls of the high SES group , were asked to state their percep-

tion regarding parental affection towards them • The responses 

have been compared and shown in table below • 
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Table 4o03 

l\lean scores of parental affection perceived by Khasi 

boys , Khasi girls , Mizo boys and Mizo girls ~igh SES group) 

Parental affection scores 

Groups N Mean S.D. Mean diff t p 
erence 

(1) Boys 12 14.92 3.20 
Khasi 1&2 1.09 ns 

(2) Girls 12 16.17 2.33 

(3) Boys 17 16.06 3.31 
Mizo 3&4 0.73 ns 

(4) Girls 17 16.82 2.74 

1&3 0.93 ns 

2&4 Oo67 ns 

1&4 1o72 ns 

2&3 Oo10 ns 

The table 4o03 , indicated no statisticar;significant 

differences between the different groups i.e. (the Khasi boys , 

Khasi girls , Mizo boys and Mlzo girls) belonging to the high 

SES group • The results , therefore showed that both the Khasi 

and Mizo children who were grouped in the high SES group , per­

ceived to have received equal love and affection from their paren· 
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This is due to the fact , that the high SES group consisting 

mostly of high educated parents and as a result , the 

parent-child relationship seem to be a well balanced one o 

4o04 Perceived parental affection by middle SES groups , 

The Khasi bGys , Khasi girls , Mizo boys and 

Mizo girls of the middle SES groups were asked to state their 

perceptionsregarding parental affection towards them • The 

responses have been compared and shown in table below : 

Table 4.04 

Mean scores of parental affection perceived by 

Khasi boys , Khasi girls , Mizo boys and Mizo girls o (middle SES 

group) 

Parental affection scores 

Groups N Mean s.o Mean diff t p 
erence 

(1) Boys 35 14.23 2.34 1&2 2o61 o02 
asi 35 15o71 2o42 (2) Girls 

(3)' Boys 28 15o71 2o45 3&4 1o59 zo na 
(4) Girls 28 16o68 2o07 

1&3 2o45 o02 

2&4 1.67 ns 

1&4 4o34 .001 

2&3 0 ns 
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According to the table 4o04 , the result showed 

statistical significant differences existing between the 

Middle SES groups of the Khasi boys and Khasi girls , Y.hasi 

boys and Mizo boys , Khasi boys and Mizo girls on affection • 

The result revealed that the Khasi boys perceived to have 

received less parental love and affection as compared to the 

Khasi girls , Mizo boys and Mizo girls who perceived of more 

affection from parents • 

As regard the comparative study of the groups of 

Mizo boys and Mizo girls , Khasi girls and Mizo boys , Khasi 

girls and Mizo girls , the result in table 4.04 , showed no 

significant results • The rGsults showed that these middle 

SES groups of Khasi girls , Mizo boys and Mlzo girls were 

perceived to have received equal love and affection from 

their respective parents • 

4~5 Perceived parental aggression by Khasi and Mizo 
children o 

The Khasi and Mizo children were asked to specify 

what they perceived regarding parental aggression towards them o 

The responses have been compared and shown in the table below : 
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Table 4.05 

Mean scores of parental aggression perceived by 

Khasi and Mlzo children o 

Perceived aggression scores 

roups N Mean S. D I t p 

Khasi children 100 8.19 2o78 5o86 o001 
Mizo children 100 6.13 2.15 

From the table 4.05 above , the result showed that 

significant differences existed between the group of Khasi 

children and Mizo children on the variable points of 

aggression • The mean value was significant~ higher for the 

Khasi children (8~19) than that of the Mizo children (6o13) • 

Therefore , the Khasi children's perception on parental 

aggression was higher than the perception of the Mlzo children o 

Perceived parental aggression by sex of children • 

The Khasi boys , Khasi girls , Mizo boys and Mizo 

girls were asked to state their perceptions towards the parental 

aggression • The responses have been compared and shown in 

table below : 
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Iable 4.06 

o} 
The mean scores;parental aggression perceived by 

Khasi boys , Khasi girls , Mizo boys and Mizo girls • 

I { Parental aggression scores 

Groups I N Mean S.D. I Mean diff t p 
erence 

(1) Boys 50 a.oo 
Olasi I 2.671 1&2 Oo54 ns 

"lizo 

(2) Girls 50 8o34 2.99 

(3) Boys 50 6.46 3o42 3&4 3o72 .001 
(4) Girls 50 5o80 2.06 

1&3 3o39 o01 

2&4 4o80 o001 

1&4 4o68 o001 

2&3 3.72 o001 

In the Khasi boys and Khasi girls comparison , the 

results did not reveal significant findings as both the groups 

perceived equally about their parental aggression • This is 

shown in table 4.06 above • 

From the same table , the findings revealed signi­

ficant results where the mean score of Mlzo boys (6.46) was 

higher than that of Mizo girls (5.80) o This indicated that 



1()7 

Mizo boys perceived that their parents were more aggressive 

toward them as comp~red to the perceptions of their sisters • 

The other results in this sexwise comparison also 

shO\<Jed signif.icant findings • The mean scores of Khasi boys 

(8 .oo) and Khasi girls (8.34) were greater than the mean 

scores obtained by both groups of M~zo boys (6.46) and 

Mizo gir~s (5.80) • This showed that the Khasi boys and 

girls perceived their parental attitudes as aggressive 

while the Mizo boys and girls perceived their parents a~ 

less aggressive • There are also sex differences in both 

the tribal groups • 

4.07 Perceived parental aggression by SES •. 

The Khasi boys , Khasi girls , Mizo boys and 

Mizo girls of the high SES groups were asked to state their 

perceptions regarding parental aggression towards them • 

Their responses were compared and shown in the table 

below : 
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Table 4.07 108 
The me~n score~ of narental aggression perceived by 

Khasi boys , Khasi gir~s , Mizo boys and Mizo girls • (high SES 
group) 

Parental aggression scores 

Groups N Mean s.o. Mean diff t p 
erence 

(1) Boys 12 6.58 2.68 
asi I 1&2 o.45 ns 

(2) Girls 12 7.08 2.78 

(3) Boys 17 7.00 ' 2.12 
zo 3&4 1o63 ns 

(4) Girls 17 5o71 2.49 

1&3 0.47 ns 

2&4 0.48 ns 

1&4 0.91 ns 

2&3 o.og ns 

The findings revealed that no significant differences 

existed between the high SES groups of the Khasi boys , Khasi 

girls , Mlzo boys and Mizo girls in respect of their perception 

toward parental aggression • This is shown in table 4o07 above o 

The high SES groups , no doubt consisted mainly of educated 

parents and probably with this group the parental aggressiveness 

tends to become reasonable o 

Perceived parental aggression by SES • 

The Khasi boys , Khasi girls , Mizo boys and Mizo 

girls of the middle SES groups , were asked to state their per-
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captions regarding the parental asgression towards them • The 

responses have been compared and shown in table below : 

Table 4,08 

The mean scores11Parental aggression perceived by 

Khasi boys , Khasi girls , Mlzo boys and Mizo girls •(middle SES 

group) 

Parental aggression scores 

Groups N Mean S.D. I Mean diff t p 
erence 

(1) Boys 35 8o26 2o33 
si 1&2 0.85 ns 

(2) Girls '5 8,ao 2o95 

(3) Boys 28 6.50 2.08 
0 3&4 1.05 ns 

(4) Girls 28 5.93 2.00 

1&3 3o12 .01 

2&4 4,40 .001 

1&4 4.19 .001 

2&3 3.49 .001 

The findings according to the table 4o08 , showed 

that no statistica~~significant differences existed between the 

Khasi boys and Khasi girls ; Mlzo boys and Mlzo girls of the 

middle SES group on perceived aggression • The same table 4o08 
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further indicates significant findings where the mean values 

of Khasi boys (8.26) and Khasi girls (8.80) were higher than 

that of the Mizo boys and Mizo girls • Therefore , from the 

results above , it may be said that the Khasi boys and girls 

from middle SES background perceived their parents as signifi­

cantly more aggressive than their Mizo coqaterparts • 

4.09 Security perceived by Khasi and Mizo children • 

The Khasi and Mizo children were asked to state 

their perceptions regarding security felt at home • The res­

ponses have been analysed , compared and shown in table 

below : 

Table 4o09 

Mean scores on Security as perceived by Khasi 

and Mizo children • 

Perceived security scores 

Groups N Mean S.D. t 

Khasi children 

p 

100 

100 

15.02 

15.68 

2.92 

2o92 
1o59 ns 

Mizo children 

The table 4.09 revealed that the differences bet­

ween the Khasi children and Mizo children on perceived security 
" 

are not significant o 
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Security perceived by the children grouped sexwise , 

The Khasi bo~s , Khasi girls , Mlzo boys and Mizo 

girls were asked to state their perceptions regarding security 

felt at home • The responses have been analysed , compared and 

shown in table below : 

Table 4,10 

Mean scores on Security as perceived by Khasi boys , 

Khasi girls , Mizo boys and Mizo girls • 

Perceived security scores 

Groups N Mean s.o Mean diff t p 
erence 

( 1) Boys 50 14.4 2.94 
Kha si 1&2 2.13 

(2) Girls 50 15.62 2o82 

Miz 
(3) Boys 50 15o88 2o80 

0 3&4 Oo68 
{4) Girls 50 15.48 3o06 

1&3 2.55 

2&4 0,24 

1&4 1.77 

2&3 0.46 

The result in table 4,10 , showed that the Khasi 

girls perceived significantly more secure at home than the 

,05 

ns 

o02 

ns 

ns 

DS 
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Khasi boys since the mean score of Khasi girls (15.62) 

was higher than that of KhBsi boys (14.4) • The Mizo 

boys also expressed the same feeling as those of Khasl 

giris • The mean score of Mizo boys was significantly 

higher than the mean value of Khasi boys (14.4) , which 

indicated that Khasi girls and Mlzo boys feel more secure 

at home a~ compared to Khasi boys • 

4.11 Security perceived by Khasi and Mizo children 

grouped by SES • 

The Khasi boys ,Khasi girls , Mizo boys and 

Mi zo girlb of the high SES group v1ere asked to state their 

perceptions regarding security felt at home • The responses 

have been analysed and shown in table below : 
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Mean scores on Security as pe~ceived by Khasi boys , 

Khasi girls , Mizo boys and ~tizo girls .(high SES group) 

I Perceived security scores 

Groups N Mean S.D. Mean diff t p 

Khas 

Mizo 

erence 

(1) Boys 12 14.67 4.05 1&2 1.11 ns 
i 

16.42 3.68 (2) Girls 12 

(3) Boys 17 15.59 3.34 3&4 Oo20 ns 

(4) Girls 17 15.82 3.36 

1&3 0.67 ns 

2&4 0.45 ns 

1&4 o.84 ns 

2&3 Oo63 ns 

The findings according to table 4o11 showed that 

no statistical significant differences existed between the 

groups compared , i.e. the Khasi boys , Khasi girls , Mizo 

boys and Mizo girls of the high SES groups on the area of 

security • It may be said that the children of the high 

SES group feel more secure at home and also.showed a 

strong attachment and affinity with the family o 

4.12 Security perceived by Khasi and Mizo children 

grouped SES wise : 

The Khasi boys , Khasi girls , Mlzo boys and Mizo 

girls of the middle SES group were asked to state their 
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perceptions regarding security at home • The responses have 

been compared and shown in table below • 

Table 4.12 

Mean scores on Security as perceived by Y~asi boys , 

Khasi girls , Mizo boys and Mlzo girls • (middle SES group) 

I Perc~ived security scores 

Groups .N Mean S.D. Mean diff t p 
erence 

(1) Boys 35 14.4 2.65 1&2 1.67 ns 1 Khas 
{2) Girls 35 15.43 2.49 

(3) Boys 28 15.75 2.49 
Mizo 3&4 Oo74 ns 

(4) Girls 28 15o21 2.90 

1&3 2.06 .05 

2&4 0.32 ns 

1&4 1.16 ns 

2&3 0.51 ns 

In the table 4.12 above it is revealed that no 

significant differences exist between the groups namely the 

Khasi boys and Khasi girls , Mizo boys and Mizo girls , Khasi 

girls and Mizo girls , Khasi boys and Mizo girls , Khasi 

girls and Mizo boys of the middle SES group on security • But 

significant differences existed only between the Khasi boys 
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and Mizo boys where the mean score of the Mizo boys (15.75) 

was greater than that of the Khasi boys (14.4) • Therefore , 

from the result it appeared that the Mizo boys feel more 

secure at home aa compared to the Khasi boys who felt less 

secure in their family • 

Status perceived by Khasi and Mizo children o 

The ~asi and Mizo children were asked to state 

their perceptions regarding status at home • The responses have 

been analysed , compared and shown in table below : 

Table 4,13 

Mean scores on status perceived by Khasi and Mizo 

children • 

Perceived status scores 

Groups N Mean SoD• t p 

Kh 

Mi 

asi Children 100 12.76 2o63 
.95 ns 

zo Children 100 12.38 2.91 

The table 4o13 above, showed no significant 

differences between the perceptions of Khasi children and 

Mizo children regarding status and responsibility accorded at 

home o 



116 

Status perceived by Khasi and Mlzo children by sex • 

The Khasi boys , Khasi girls , Mizo _boys and Mizo 

girls were asked to state their perceptions regarding status 

at home • The responses have been analysed and shown in table 

below : 

Table 4,14 

Mean scores an status perceived by Khasi boys , 

Khasi girls , Mizo boys and Mizo girls • 

Perceived status scores 

Groups N Mean S.Do Mean diff t 
erence 

{1) Boys 50 12o14 3o12 1&2 0.81 i Khas 
(2) Girls 50 12.62 2.81 

{3) Boys 50 12o68 2o10 3&4 Oo30 
Mizo (4) Girls 50 12o84 2o09 . 

1&3 Oo87 

2&4 0.44 

1&4 1o32 
I 

2&3 Oo10 
-

p 

ns 

ns 

ns 

ns 

ns 

ns 

In regard to status responsibility , the result 

indicated no statistica~significant differences between the 
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six,compared groups, as shown in table 4.14 above. Therefore, 

boys and girls differences on their perception towards status 

in the family were not revealed o 

4.15 Status perceived by Khasi and Mizo children grouped 

by SES • 

The Khasi boys , Khasi girls , Mlzo boys and Mlzo 

girls of the high SES group were asked to state their percep­

tions regarding status at home • The responses have been 

analysed and shown in table below : 

Table 4,15 

Mean scores en status perceived by Khasi boys , 

Khasi girls , Mizo boys and Mlzo girls .(high SES group) 

Perceived status scores 
I 

Groups N Mean s.o. t Mean diff t 
erence 

(1) Boys 12 10.92 4o21 
Kha si 1&2 1o28 

(2) Girls 12 12o75 2o63 

lila {3) Boys 17 12o24 3o38 3&4 0.95 
(4) Girls 17 13o18 2o32 

1&3 Oo93 
2&4 Oo46 
1&4 1o86 
2&3 0.44 

p 

ns 

ns 

ns 
ns 
ns 
ns 

. 
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The above table 4,15 , showed that no significant 

differences existed between the six compared groups of the 

Khasi boys , Khasi girls , Mizo boys and Mizo girls belonging 

to the high SES group on the aspect of status e 

4.16 Status perceived by Khasi and Mizo children grouped 

by SES. , 

The Khasi boys , Khasi girls , Mizo boys and Mizo 

girls of the middle SES group were asked to state their percep­

tions regarding status at home o The responses have been analysed 

and shown in table below : 

Table 4s16 

Mean scores on status perceived by Khasi boys , 

Khasi girls , Mizo boys and Mlzo girls o 

Perceived status scores 

Groups N Mean s.n. ~ean diff t 
erence 

Khas 1 
(1) Boys 35 12o29 2o22 1&2 Oo19 
(2) Girls 35 12.40 2o89 

Mizo (3) Boy.s 28 12.64 2.84 3&4 0,16 
(4) Girls 28 12.54 2o12 

1&3 Oo56 
2&4 Oo21 
1&4 Oo45 
2&3 0.33 

p 

ns 

ns 

ns 
ns 
ns 
ns 
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The table 4.16 indicated that no significant 

differences existed between the groups of the middle SES 

group , i.e. the Khasi boys and Khasi girls , Mlzo boys and 

Mizo girls , Khasi boys and Mizo girls , Khasi boys and Mizo 

boys , Khasi girls and Mizo girls , Khasi girls and Mizo boys , 

on the area of status • Therefore , there were no significant 

differences , between boys and girls on their perceptions 

regarding status at home • 

Educational facilities and encouragement from parents 

~s perceived by Khasi and Mlzo children o 

The Khasi and Mlzo children were asked to state 

lheir educational facilities and encouragement as provided 

by parents • The responses have been analysed and shown in 

table below : 

Groups 

Kha 

Miz 

si Children 

o Children 

Table 4.17 

Mean scores oa education as percieved by Khasi and 

Mlzo children • 

Perceived education scores 

N Mean SoD. t p 

100 15o58 3o12 .59 DS 

100 15.84 3o05 
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The table 4.17 , indicated that no statistically 

significant results existed between the Khasi children and 

Mlzo children regarding educational facilities and encoura­

gement as provided by parents • 

4.18 Educational fac~lities and encouragement from parents 

as perceived by Khasi and Mizo children group by sex • 

The Khasi boys , Khasi girls , Mlzo boys and Mizo 

girls were asked to state their perceptions regarding the 

educational facilities and encouragement as provided by parents o 

The responses have been analysed and shown in table below : 

Groups 

Kha si (1) Boys 
(2) Girls 

Miz 0 (3) Boys 
(4) Girls 

Table 4o18 

Mean scores on education as perceived by Khasi boys , 

Kbasi girla , Mizo boys and Mizo girls • 

H Perceived education scares 

N Mean S.D. ) Mean diff t p 
erence 

50 15.60 2o76 1&2 o13 ns 
50 15o68 3o43 

50 16o10 2.97 3&4 o85 ns 
50 15o58 3o15 

1&3 o87 ns 
2&4 o15 ns 
1&4 o03 ns 

I 2&3 o65 ns 
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The results in table 4.18 , showed that no 

significant differences were there between the six groups 

compared i.e. the Khasi boys , Khasi girls , Mizo boys and 

Mizo girls with regard to provision of educational 

facilities • It seems therefore , that both the Khasi 

and Mizo parents were extending equal treatment by 

providing equal education to both sons and daughters • 

4.19 The educational facilities and encouragement 

from parents as perceived by Khasi and Mizo 

children grouped by SES • 

The Khasi boys , Khasi girls , Mizo boys and 

Mizo girls of the high SES group were asked to state their 

perceptions regarding the educational facilities and 

encouragement as provided by parents • The responses have 

been analysed and shown in table below : 



Kha 

Miz 

Groups 

(1) 
si 

(2) 

0 
(3) 

(4) 

Table 4.19 l C)r' ,;,,:,. 

Mean scores on education as perceived by Khasi boys , 
Khasi girls , Mizo boys and Mizo girls • 

I Perceived education scores 

N Mean S.D. I Mean diff t p 
G'"e&ce 

Boys 12 16.00 2.66 1&2 1.25 ns 
Girls 12 17.33 2.57 

Boys J17 16.29 3o42 
3&4 Oo30 ns 

Girls 117 16o65 3.52 

1&3 0.25 ns 
2&4 o.~a ns 
1&4 Oo54 ns 
2&3. 0.89 ns 

The table 4.19 , revealed that no statistically 

significant differences existed between the six compared groups 

of the Khasi boys , Khasi girls , Mizo boys and Mizo girls of 

the high SES group with regard to providing educational facili­

ties • It may be said that parents were providing equal educa­

tional facilities to their children belonging to the high SES 

group irrespective of their sexes o 

4o20 The educational facilities and encouragement from 

parents as perceived by Khasi and Mizo children ; 

SES wise o (Middle group) 

The Khasi boys , Khasi cir1s , Mizo boys and Mizo 

girls of the middle SES group were asked to state th·eir percep­

tions regarding the educational facilities and encouragement 



as provided by parents • The responses have been analysed and 

shown in table below : 

Groups 

Table 4.20 

Mean scores on education as perceived by Khasi boys , 

Khasi girls , Mizo boys and Mizo girls • 

Perceived education scores 

N ~ 
Mean S.D. Mean diff t p 

erence 

hasi ( 1 

(2 

) 

) 

Boys 35 

Girls 35 

15.4 2.92 1&2 0.25 ns 
15.2 3.63 

Lzo ) Boys 28 ~ 15.86 2.79 3&4 0.66 ns 
' 

(3 

(4 ) Gir.ls 2~ 

' 
15.36 2.88 

1&3 0.63 ns 
2&4 0.19 ns 
1&4 0.06 ns 
2&3 0.79 ns 

The findings according to table 4.20 , revealed that 
there were no significant results between the groups compared of 

the middle SES group on the aspect of educationa.l facilities pro-

vided by parents • This may be due to the fact that the middle 

class parents like their high SES counterparts consider education 

as a valuable asset in the modern society • So equal education 

facilities were extended and provided to all children • 



124 
~. 

CHAPTER V 

Adjustment pattern and Achievement motivation among 

Khasi and Mizo Children o 

Section 'A'; . Adjustment of Khasi and Mlzo children o 

It is some-what well established that adjustment 

patterns in children are influenced by the quality of home 

life and particularly the human interactions in the family • 

In this study the adjustment pattern. of children was 

included as a variable for studying children's adjustment 

in the areas of social , emotional , finance , home and 

school • The adaptation of the Bell's Adjustment Inventory 

(Ahmed 1984) was used o The responses of the children to 

the Inventory items were given a score as described in the 

method section and a total score under each dimension found _ 

out o The responses were tabulated and the mean and S*andard 

Deviation were computed • The •t• test was used to find out 

the significant differences between the groups compared • 

1'1 
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Social adjustment of Khasi and Mizo children , 

The responses of the Khasi and Mizo children on 

social adjustment were analysed , and compared as shown in 

table below : 

Table 5o01 

Mean scores on social adjustment of the Khasi and 

Mizo children • 

Social adjustment scores 

Groups N Mean So Do t p 

Khasi children 100 4,00 1.98 .52 ns 
Mizo children 100 4o15 2o11 

The result in table 5o01 above , showed no statis­

tically significant differences between the Khasi children and 

Mizo children on the variable of social adjustment o But the 

mean scores of both the groups on social adjustment appeared 

somewhat lower as compared to the mean values of those 

children on other aspects of adjustment as shown in the 

fOllowing sections o 
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Social adjustment of Khasi and Mizo children 

by sex • 

The responses of Kbasi boys ,Khasi girls , Mlzo 

boys and Mizo girls on social adjustment were analysed and 

compared as shown in table below : 

Table 5,02 

Mean scores on social adjustment of the Khasi boys , 

Khasi girls , Mizo bG,ys and Mizo girls o 

Social adjustment scores 

Groups N Mean S.Do Mean diff t p 
erence 

(1) Boys 50 3.80 1.85 1&2 1o01 1 ns Khas 
(2) Girls 50 4o20 2o06 

Miz& 
(3) Boys 50 4o54 2o22 

(4) 
3&. 1.88 na 

Girls 50 3.76 1o88 

1&3 1.79 ns 

2&4 1.10 ns 

1&4 Oo11 ns 

2&3 0.79 ns 
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The table 5.02 indicated no significant 

differences between the groups of Khasi boys , Khasi girls , 

Mizo boys and Mizo girls on sociaL adjustment • Again , the 

results showed that the mean values obtained by all the 
I 

compared groups were low as compared to the maximum possible 

score in this area • 

Social adjustment of Khasi and Mizo 

children by high SES groups • 

0 

The Khasi boys , Khasi girls , Mizo boys and 

Mlzo girls responses on social adjustment were analysed and 

compared as shown in table below : 



Groups 

{1) Boys 

Table 5.03 

Mean scores on social adjustment of the Khasi boys , 
Khasi girls , Mizo boys and Mizo girls • 

Social adjustment scores 
-

N Mean So Do Mean diff t p 
erence 

12 4o33 2.39 ns 
.Kb.as 1 

1&2 Oo18 

Miz 

{2) Girls 12 4o50 2.15 

{3) Boys 17 4o88 2.23 I 0 
\ 3&4 1.85 ns 

{4) Girls I 17 3o53 2.03 
l 

1&3 0.63 ns 

2&4 1.24 ns 

1&4 Oo88 n.s 

2&3 Oo46 ns 

The results revealed no significant findings on 

the compared groups belonging to high SES group , on the area 

of social adjustment • The Khasi boys , Khasi girls , Mizo 

boys and Mizo girls did not show any differences on their 

adjustment as shown in table 5o03 aoove o 

5o04 Social adjustment of Khasi and Mizo children 

by middle SES groups , 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls on social adjustment were analysed , compared 
·~ 



and shown in table below J 

Table 5o04 

Mean scores on social adjustment of the Khasi 

boys , Khasi girls , Mizo boys and Mizo girls o 

Social adjustment scores 

Groups N Mean s.o. Mean diff t 
erence 

(1) Boys 35 3o69 1o73 

p 

ns 
Khasi 1&2 1.18 

Mizo 

(2) Girls 35 4o23 ·2o12 

(3) Boys 

I 
28 4o36 2o18 3&4 o.65 ns 

(4) Girls 28 4o00 1o94 
I 

1&3 1o36 ns 

2&4 Oo44 ns 

1&4 Oo68 ns 

2&3 Oo24 ns 

In the area of social adjustment , the results in 

table 5o04 revealed no statistically significant differences 

existed between the groups of the middle SES group o 
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Emotional adjustment of Khasi and Mizo children • 

The responses of Khasi and M1zo children were 

analysed , compared and shown in table below : 

Table 5o05 

Mean scores on emotional adjustment of the 

Iqlasi and Mizo children o 

Emotional adjustment scores 

Groups N Mean S.Do t 

Khasi children 100 5o08 2o31 1o72 
Mizo children 100 5.61 2o01 

~ p 

DS 

Comparison between the Khasi children and Mizo 

children on the variable of emotional adjustment revealed no 

significant differences , that is according to table 5.05 

above o 

5o06 Emotional adjustment of Khasi and Mlzo children 

by sex • 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls on emotional adjustment were analysed , 
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compared and shown in table below : 

Table 5906 

Mean scores on emotional adjustment of the Khasi 

boys , Khasi girls • Mlzo bqys and Mlzo girls o 

Em ti al adjustment scores 0 on 

Groups I N Mean S.Do Mean diff t p 
erence 

Khas 
(1) Boys 50 5o30 2o21 1&2 Oo95 ns 

i 
(2) Girls 50 4o86 2~35 

(3) BOys 50 5o88 1.89 3&4 1.25 ns 
Mizo (4) Girls 50 5o38 2o08 

1&3 1o40 ns 

2&4 1o16 ns 

- 1&4 Oo18 ns 

2&3 2.37 o02 

The table 5o06 showed that no significant differences 

existed between the groups of Khasi boys and Khasi girls • M!zo 

boys and Mizo girls , Khasi boys and Mizo boys , Khasi girls 

and Mizo girls , Khasi boys and Mizo girls o The only significant 

differences were found out between the Khasi girls and Mizo boys 
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where the mean score of Mizo boys (5.88) was higher than the 

Khasi girls (4.86) which indicated that Mlzo boys were 

significantly better adjusted emotionally than the Kbasi girls o 

5.07 .Emotional adjustment of Khasi and Mizo children 

by high SES group o 

The responses of Khasi boys , Khasi girls , Mizo 

boys and l~zo girls were analysed , compared and shown in 

table below : 

Groups 

(1) Boys 

Table 5o07 

Mean scores on emotional adjustment of the Khasi 

boys , Khasi girls , Mizo boys and Mlzo girls o 

Emotional adjustment scores 

N Mean So Do Mean diff t p 
erence 

12 6.17 2o48 
Khas i 1&2 Oo87 ns 

(2) Girls 12 5o33 2o18 

(3) Boys 17 5o76 2.60 

(4) Girls 17 5o47 
3&4 Oo38 ns 

1o92 
Mizo 

1&3 Oo49 l'lS 

2&4 0.15 ns 
1&4 Oo72 . ns 
2&3 0.56 ns 

..... 
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The table 5,07 above , indicated no statistically 

significant differences between the groups belonging to the 

high SES on this variable of emotional adjustment o 

5.08 Emotional adjustment of Khasi and Mizo children 

by middle SES groups o 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mize awls were analysed • compared and shown in table 

below s 

Groups 

Khas 1 (1) 
(2) 

Mizo (3) 

(4) 

Boys 
Girls 
Boys 

Table 5o08 

Mean scores on emotional adjustment of the Kbasi boys , 

Khasi girls , Mizo boys and M!zo girls o 

Emotional adjustment scores 

N Mean S.D. Mean diff t p 
erence 

35 5o20 2.10 1&2 o.62 ns 
35 4.86 2o49 
28 5o86 1o90 3&4 1o09 ns 

Girls 28 5.32 1.76 

1&3 1o29 ns 
2&4 0.83 ns 
1&4 0,24 t.la 

2&3 1o76 ns 
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The comparison of Khasi boys , Khasi girls 1 

Mlzo boys and Mizo girls of the middle SES groups on the 

vari~ble of emotional adjustment , did not show any signifi­

cant results that is according to table 5o08 above • 

5.09 Financial adjustment of Khasi and Mlzo children e 

The responses of Khasi and Mizo children were 

analysed compared and shown in table below : 

Table 5o09 

Mean scores on financial adjustment of Khasi and 

Mizo children o 

Financial adjustment scores 

Groups N Mean s.n. t p 

Khasi children 100 5.28 2o49 3o28 o01 
Mizo children 100 6.36 2o13 

Statistically significant differences were found 

between the Khasi children and Mizo children on the variable 

of financial adjustment as shown in table 5.09 • The mean score 

of Mlzo children was significantly greater (6o36) than that o£ 

the Khasi counterparts (5o28) • Hence , regarding this financial 
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Mlz 
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adjustment;it was found that the Mizo children were signifi­

cantly better adjusted than the Khasi children • 

5.10 Financial adjustment of Khasi and Mizo children 

by sex • 

The responses of Khasi boys , Khasi girls , Mlzo 

boys and Mizo girls were analysed and compared and shown in 

table below : 

Groups 

(1) Boys 
si 

(2) Girls 

{3) Boys 
0 

(4) Girls 

Table 5o10 

Mean scores on financial adjustment of Khasi boys , 

Khasi girls , Mizo boys and Mlzo girls o 

Financial adjustment scores 

N Mean S.D. Mean diff t p 
erence 

50 5o18 2.53 1&2 Oo40 ns 
50 5.38 2.40 

50 6.28 1 o96 3&4 Oo37 ns 
50 6.44 2.26 

1&3 2.41 .02 
2&4 2.25 .os 
1&4 2.60 .02 
2&3 2.03 .05 
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The above table 5.10 showed significant findings 

between the groups of Khasi boys and Mizo boys , Khasi girls 

and Mizo girls , Khasi boys and Mizo girls , Khasi girls and 

Mlzo boys on the financial adjustment aspect which show that 

the mean scores of Kha~i boys and Khasi girls were 5o10 + 5o38 

respectively were lower than that of Mizo boys and Mizo girls 

who obtained significantly higher mean values of 6o28 + 6.44 • 

This findings revealed that Mizo boys and Mizo girls were 

better adjusted than the Khasi boys and Khasi girls in this 

area of financial adjustment o 

But the same table shows that no significant differ­

ences between Khasi boys and Khasi girls as well as Mizo boys 

and Mizo girls on this field of financial adjustment" • 

Financial adjustment of Khasi and Mizo children 

by high SES groups o 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls were analysed , compared and shown in table 

below : 



Groups 

Khas i (1) Boys 

(2) Girls 

(3) Boys 

137 

Table 5.11 

Mean scores on financial adjustment of Khasi boys , 

Khasi girls , M1zo boys and Mizo girls o 

Financial adjustment scores 

N He an S.D. f.1ean diff t p 
erence 

12 6.58 2.71 1&2 Oo23 ns 

12 6.83 2.55 

17 6o18 1.70 
Mizo 3&4 1.60 ns 

(4) Girls 17 7.29 2o31 

1&3 o.so ns 
2&4 Oo51' ns 
1&4 Oo76 ns 
2&3 Oo83 ns 

The six compared groups of the high SES , did not 

show any significant differences on this area of financial 

adjustment that is according to table 5o11 above o This may be 

due to the fact that all the respondents compared here belonged 

to the high SES class • 

5o12 Financial adjustment of Khasi and Mizo children 

by middle SES groups o 



The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls were analysed and shown in table below : 

Table 5.12 

Mean scores on financial adjustment of Khasi boys , 

Khasi girls , Mlzo boys and M1zo girls o 

i 
~na c a a u F. n i 1 dj stment scores 

Groups N Mean S.D. .f.tean diff t 

Khas 

Mizo 

erence 

(1) Boys 35 4.74 2o23 i 1&2 0.16 
(2) Girls 4o83 2o22 
(3) Boys 28 6o21 2.11 3&4 Oo 00 
(4) Girls 6o21 2.28 

1&3 2o66 
2&4 . 2.43 
1&4 2o50 
2&3 2.52 

The significant results on this aspect includes 

the groups of Khasi boys and Mlzo boys , Khasi girls and 

Mizo girls , Khasi boys and Mizo girls , Khasi girls and 

p 

ns 

ns 

.01 

.02 
o02 
.02 

Mlzo boys in which the mean values of Mizo boys and Mizo girls 

were significantly greater than that of Khas! boys and Khasi 

girls o This finding showed that Mizo boys and Mizo girls of 
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the middle SES groups were significantly better adjusted in 

financial matters as compared to the Khasi boys and Khasi 

girls o 

5.13 Home adjustment of Khasi and Mizo children • 

The responses of Khasi and Mlzo children were 

analysed , compared and shown in table below : 

Table 5o13 

Mean scores on home adjustment of Khasi and 

Mizo children o 

Home adjustment scores 

Groups N Mean So Do t 

Khasi children 100 6o63 2o25 
2o01 

Mizo children 100 7o25 2o09 

p 

o05 

According to table 5o13 above , it showed that 

significant differences existed between the two co~pared 

groups that is1 the Khasi children and Mlzo children on the 

variable of home adjustment o The mean score of Mizo children 

which indicated that Mizo children were significantly better 
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adjusted to their homes as compared to the Khasi children • 

5.14 Home adjustment of Khasi and Mizo children by sex , 

The responses of the Khasi boys , Khasi girls , 

Mlzo boys and Mizo girls were analysed , compared and shown 

in table below : 

Table 5o14 

Mean scores on home adjustment of Khasi boys , 

Khasi girls , Mizo boys and Mizo girls o 

Home adjustment scores 
-

Groups N Mean S.D. Mean diff t p 

Khas 

Mizo 

erence 

i (1) Boys 50 6.34 2o15 1&2 1o73 ns 
{2) Girls 50 7o10 2o19 

{3) Boys 50 7o62 1o98 3&4 1o79 ns -

{4) Girls 50 6,88 2o10 

1&3 3o07 .01 
2&4 0.51 ns 
1&4 1o26 ns 
2&3 1o23 ns 

From the table 5o14 , the finding appearea. to be 

not significant as there was no differences betweed the groups 
/ 
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of Khasi boys and Khasi girls , Mizo boys and·Mizo girls , 

Khasi girls and Mizo boys , Khasi boys and Mizo girls , 

Khasi girls and Mizo girls on this variable of family 

adjustment • But significant findings appeared only between 

the group of Khasi boys and Mizo boys where the mean score 

Mizo boys was higher than that of Khasi boys • This iad!cated 

that in regard to family adjustment Mizo boys were better 

adjusted at home than the Khasi boys • 

5.15 Home adjustment o1.· Khasi and Mizo children 

by high SES groups • 

The responses of Khasi boys , Khasi girls , 

Mizo boys and Mizo girls were analysed , compared and 

shown in table below : 



Khas 

MiZO 

Table 5.15 

Mean scores on home adjustment of Khasi boys , 
Khasi girls , ~~zo boys and Mizo girls • 

l Home adjustment scores 

Groups' N Mean So Do Mean diff t 

1 

erence 

(1) Boys 12 6.oo 2.04 1&2 1o83 
(2) Girls 12 7.50 1.98 I 

(3) Boys i 17 I 7.47 2.27 3&4 Oo89 
(4) Girls 17 1 6.76 2o33 

1&3 1o79 
2&4 Oo89 
1&4 0.91. 
2&3 o.o4 

In the area of home adjustment , the resulta 

revealed no statistica~significant differences between the 

groups belonging to high SES as shown in table 5.15 above • 

5o16 Home adjustment of Khasi and Mizo children by 

middle SES groups o 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls were analysed , compared and shown in 

table below : 

p 

ns 

ns 

ns 
ns 
ns 
ns 
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Table 5.16 

Mean scores on home adjustment of Khasi boys , 

Khasi girls , Mizo boys and Mizo girls • 

l I Home adjustment scores 

Groups I N Mean S.D. Mean diff t p 

Khasi 

Mizo 

erence 

(1) Boys 35 6.31 2.08 
1&2 0.97 ns 

(2) Girls 35 6o83 2o33 

(3) Boys 28 7.61 1o97 3&4 1o58 ns 
(4) Girls 28 6o75 2o08 

1&3 2o51 o02 
2&4 0.14 ns 
1&4 0.82 ns 
2&3 1o41 ns 

The table 5o16 , showed that no significant findings 

were found out between the five compared groups of the middle 

SES , on this area of home adjustment , significant result 

existed only with the Khasi boys and Mizo boys , where the mean 

value of Mizo boys (7.61) was higher than that of the Khasi boys 

(6.31) which revealed that the Mizo boys were significantly 

better adjusted at home as compared to Khasi boys o 

_, 
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5.17 School adjustment of Khasi and Mizo children • 

The r~sponses of Khasi and Mizo children were 

analysed , compared and shown in table below : 

Table 5o17 

Mean scores on school adjustment of Khasi and 

Mizo children • 

I School adjustment scores 

Groups N Mean S.Do t 

Khasi children 100 5o'92 2o29 
1o88 

Mizo children 100, 6o51 2.12 

p 

ns 

From the above table 5o17 , it appeared that no 

significant differences between the children of the two 

communities that is the Khasis and Mizos on the variable of 

school adjustment o It seems that both the groups did not 

differ in their adjustment toward. school o 



5.18 School adjustment of Khasi and Mizo children 

by sex • 

The responses of Khasi boys , Khasi girls , Mizc 

boys and Mizo girls were analysed , compared and shown in table 

below : 

Groups 

Khas i (1) Boys 

{2) Girls 

Mizo (3) Boys 

(4) Girls 

Table 5,18 

Mean scores on school adjustment of Khasi boys , 

Khasi girls , Mizo boys and_Mizo girls • 

I ~ s h 1 dj t c 00 a us men t scores 

N r Mean S.D. Mean diff t 
I erence 

50 5.64 2.44 1&2 1.24 
50 6.20 2o00 

50 6.08 2.37 A 3&4 2.06 
50 6o94 1o71 

1&3 Oo91 
2&4 1.97 . 1&4 3o05 
2&3 0.27 

The table 5.18 on the area of school adjustment 

showed significant and not significant findings as well • The 

p 

ns 

.05 

ns 
0,10 

.01 
ns 

·• "· 
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significant findings comprising the groups of Mizo boys 

and Mlzo girls , Khasi girls and Mizo girls , Khasi 

boys and Mizo girls which showed that the mean value of 

the Mizo girls was higher than that of Mizo boys , Khasi 

girls and Khasi boys • Hence , it may be said that the 

Mizo girls were significantly better adjusted at school 

as compared to the Mizo boys , Khasi girls and Khasi boys • 

( The not significant results included the 

groups of Khasi boys and Khasi girls , Khasi boys and 

Mizo boys , Khasi girls and Mizo boys .) 

School ~djustment of Y~asi and Mizo 

children by high SES groups • 

The responses of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls were analysed , compared and shown in 

table below : 



Kha 

Miz 

Groups 

si (1) 

(2) 

0 
(3) 

(4) 

-
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Table 5.19 

Mean scores on school adjustment of Khasi boys , 
Khasi girls , Mizo boys and Mizo girls • 

School adjustment scores 

N Mean S.D. Mean diff t 
erence 

Boys 12 6.83 1.64 
1&2 Oo60 

Girls 12 6.42 1.78 

Boys 17 6.06 2.73. 
3&4 1.38 

Girls 17 7.12 1.62 

1&3 0.88 

2&4 1o10 
1&4 Oo46 
2&3 0.40 

In rtgard tot he school adjustment • the result 

p 

ns 

ns 

ns 
ns 
ns 
ns 

in table 5o19 appeared to be not significant • There was no 

differences between the compared groups of the high SES groups o 

5.20 School adjustment of the Khasi and Mizo children 

by the middle SES groups • 

The responses of the Khasi boys , Khasi girls • 

Mizo boys and Mlzo girls were analysed • compared and shown 

in table below :-

" 



Groups 

I 

Kha si (1) 

(2) 

(3) 
Mizo 

(4) 

14S 

Table 5.20 

Mean scores on school adjustment of Khasi boys , 

Khasi girls , Mizo boys and Mizo girls o 

School adjustment scores 

! 
N Mean S.D. }Mean diff t 

erence 

Boys 35 5o31 2.49 1&2 1o51 
Girls 35 6e14 2o09 

Boys 28 6o11 2.15 3&4 1.19 
Girls 28 6o75 1.90 

1&3 1o33 
2&4 1o19 
1&4 2o52 
2&3 Oe07 

p 

ns 

ns 

ns 
ns 
o02 
ns 

Regarding the school adjustment of the middle SES 

groups , the result showed not significant findings on the five 

compared groups except the group of Khasi boys and Mizo girls 

which indicated significant findings according to table 5o20 

above • The Mizo girls's mean value (6o75) was greater than 

that of the Khasi boys (5.31) which indicated that the Mizo 

girls adjustment behaviour towards school was better than 

the Khasi boys adjustment o 
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Section 'B' : 

The achievement motivation among Khasi and I~zo 

children • 

The achievement motivation indicates a tendency 

in people to seek excellence , to do better in one's life 

or work and to persist in a line of challenging task o 

It is aa acquired personality disposition and as such , 

is influenced by environmental factors , one of the chief 

among which is the influence exerted by the family on the 

growing child • Studies conducted in different countries 

(Winterbotom , Rosen , Smith) indicate that there is some 

link between independence tr~ining and mastery training 

given to children by the parents on their acquisition of 

achievement motivation o In this particular study parent­

child relationship among Khasi and Mizo students was 

studied and compared o Since differences in the parent­

child relationship practices in the two communities might 

show some link to the development of achievement motivation 

in their children o Hence it was thought proper to assess 

the level of achievement motivation in children from the two 

tribal communities o ·This section deals with the findings in 

this regard • 
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A comparison of level of achievement motivation 

of the Khasi and Mizo children • 

The responses of the Khasi and Mizo children on 

achievement motivation were analysed , and compared as shown 

in table below : 

Table 5.21 

Mean scores on achievement motivation of Khasi 

and Mizo children • 

Achievement motivation scores 

Groups N Mean S.D. t I p 

Khasi children 100 2o94 1o16 
2.11 .05 

Mizo children 100 2.62 0.96 

-
The findings revealed significant differences 

between the Khasi children and Mizo children • The mean score 

of Khasi children (2.94) was higher than that of the Mlzo 

children (2o62) on the variable of achievement motivation • 

Hence , it may be said that the Khasi children are more 

achievement oriented as compared to their Mizo counterpart o 
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5.22 Achievement motivation of Khasi and Mizo children 

by sex • 

The responses of Khasi boys , Khasi ctrls , Mizo 

boys and Mizo girls on achievement motivation were analysed 

and compared as shown in table below : 

Table 5.22 

Mean scores on achievement motivation of the Khasi 

boys , Khasi girls , Mizo boys and Mizo girls • 

I Achievement motivation scores 

Groups N Mean S.D. Mean diff t I p 
erence 

Khas i (1) Boys 50 2.44 1.18 1&2 4.64 .001 

(2) Girls 50 3o42 0.89 

Mizo (3) Boys 50 2.64 Oo99 3&4 0.43 ns 
(4) Girls 50 2o56 Oo85 l 

1&3 0.91 ns 
2&4 4o89 .oo 1 

2&3 
0.58 
4.10 

ns 
.001 I 1&4 

--
The findings on the sexwise comparison , showed 

both significant and not significant results • Significant 

results comprised of groups like the Khasi boys and Khasi 

girls , Khasi girls and Mizo boys , Khasi girls and Mlzo girls, 
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in which the mean score of Khasi girls (3.42) was higher 

than that of the Khasi boys , Mizo girls and Mizo boys 

whose mean values were 2.44 , 2.56 and 2.64 respectively • 

This showed that the Khasi girls were more achievement 

motivated and oriented than the other groups • 

The other not significant results included the 

groups like the Khasi boys and Mizo boys , Mizo boys and 

Mizo girls , Khasi boys and Mizo girls as shown in table 

5.22 above • 

5.23 Achievement motivation of Khasi and Mizo 

children by high SES group • 

The Khasi boys , Khasi girls , Mizo boys and 

Mizo girls responses on achievement motivation were analysed 

and compared as shown in table below : 



Khas 

Mizo 

-

Table 5.23 153 
Mean scores on achi~vement motivation of Khasi boys , 
Khasi girls , Mizo boys and Mizo girls • 

Achievement motivation scores . 
Groups N Mean S.D. i Mean diff t p 

1 

erence 

(1) Boys 12 3.00 1.21 1&2 1.82 ns 
(2) Girls 12 3.83 1.03 

(3) Boys 17 ·2.47 1o23 2&3 Oo60 ns 
(4) Girls 17 2.71 1o05 

1&3 1.15 ns 
2&4 2.88 .. 01 
1&4 Oo70 ns 
2&3 3o13 .01 

The above table 4o23 , showed that both significant 

and not significant findings o 

But the significant results included the groups of 

Khasi girls and Mizo girls , Khasi girls and.Mizo boys of the 

high SES where the mean value of the Khasi girls (3.83) was 

higher than that of the Mizo girls and Mizo boys whose mean 

value were 2.71 and 2o47 respectively • This result again 

revealed that Khasi girls were more achievement motivated • 

5.24 Achievement motivation of Khasi and Mizo children 

by middle SES groups • 

~he Khasi boys , Khasi girls , Mizo boys and 

Mizo girls responses on achievement motivation were analysed 
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and compared as shown in table below : 

Khasi 

-Mizo 

Table 5.24 

Mean scores on achievement motivation of the Khasi 

boys , Khasi girls , Mizo boys and Mizo girls o 

Achievement motivation scores 

Groups H Mean S.D. Mean diff t p 
~ erence 

(1) Boys 35 2.23 1o19 1&2 4o59 .oo 
(2) Girls 35 3o34 Oo80 

(3) Boys 28 2o75 Oo97 3&4 1o08 ns 
(4) Girls 28 2o50 Oo75 

/ 1&3 1o87 ns 
2&4 4.27 ·.oo 
1&4 1o05 ns 

. 2&3 2.66 .01 

The above table 5o24, shows both significant and 

not significant results o Significant findings included groups 

like Khasi boys and Khasi girls , Khasi girls and Mizo girls , 

Khasi girls and Mizo boys where the mean value of Khasi girls 

was higher • This results showed that the i~asi girls again 

1 

1 
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were more motivated in achieving higher education • 

Not significant findings included the groups of 

Mizo boys and Mizo girls , Khasi boys and Mizo boys , Khasi 

boys and Mizo girls of the middle SES group • 



--
CHAPTER VI 
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CHAPTER VI 

Parent-child relationship , Adjustment and 

Achievement motivation among Khasi and Mizo 

children • 

The analysis and interpretation of data on Parent 

Child relationship , the adjustment and on achievement motiva­

tion of Khasi and Mizo children , have been separately shown 

in the preceding chapters • 'It was also decided to check the 

probable link , if any , between the different perceived 

parent-child relationship variables and the adjustment varia­

bles on the one hand and between the parent-child relation~hip 

variables· and achievement motivation on the other • Fort his 

analyses? the respondents on the different(< parent-cnild 

relation variables were grouped into high and low , by using 

Median as cut off point • The. comparisons were made between 

the 'high' and 'low• group of respondents on each parent-child 

relationship variable and each of the adjustment variable as 

well as on achievement motivation in that sequence • 

The mean differences between the groups were tested for 

statistical significance using the 't' test • These result~ 

appear in the following sections • 
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Perceived parental affection and social adjustment 

of Khasi and M!zo children o 

The Khasi and Mlzo children were grouped into boys 

and girls and also as 'high' or 'low• on perceived parental 

affection and their social adjustment levels were compared • 

The results appear in the following table • 

G roups 

Table 6o1o01 

Social adjustment of Khasi and Mizo boys and girls 

grouped high and low on perceived affection • 

Social adjustment scores 

N Mean S.D. fuean diff t p 
erence 

Khasis High (1) Boys 25 3.72 1.93 
' (2) Girls 28 3.82 1.98 1&2 0.19 ns 

Low (3) Bejs 25 3e88 1.85 3&4 1o37 ns 
(4) Girls 22 4.68 2o17 

(5) Boys 26 4o46 2.56 5&6 1o56 High (6) 
ns 

Girls 33 3o55 1 o95 Mizos 

(7) Boys 24 4.62 1o88 7&8 0.77 Low (8) 
ns 

Girls 17 4.18 1.78 

I 
1&5 1o16 ns 
2&6 0.55 ns 
1&6 0.34 ns 
2&5 1.03 ns 
3&7 1 o39 ns 
4&8 Oo77 ns 
3&8 Oo51 ns 
bit? ()_()Q 1'\C::, 
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The above table 6.1.01 shows that no statisticall) 

significant differences between the two groups with different 

levels of perceived parental affection on their social 

adjustment • Therefore , it aopears that perceived pareatal 

affection has negligible influence on social adjustment 

in the groups of children compared 0 

Perceived parental affection and Emotional 

adjustment of Khasi and Mizo children • 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

parental affection and their emotional adjustment levels 

were compared • The results a?pear in the following 

table • 



Groups 

(1) 
hasis High 

(2) 

(3) 
Low 

(4) 

(5) 
High 

(6) 
izos 

(7) 
Low 

(8) 

Table 6.1.02 

Emotional adjustment of Khasi and Mizo boys and 

girls grouped high and low on perceived affection • 

t Emotional adjustment scores 

A 
N Mean· S.D. ~ Mean diff t p 

~ erence 

Boys 25 5o44 2.35 
1&2 0.87 ns 

Girls 28 

I 
4.86 2.491 

Boys 25 

I 
5o12 2o11 

2'.291 
3&4 0.40 ns 

Girls 22 4.86 

Boys 26 6.31 1o76 
5&6 1o15 ns 

Girls 33 5e70 2o21 

Boys 24 5o33 1 o97 
7&8 0.95 ns 

Girls 17 4.76 1 o97 

1&5 1.47 ns 
2&6 1.37 ns 
1&6 Oo43 ns 
2&5 2o41 .02 
3&7 Oo37 ns 

~ 4&8 0.15 ns 

I 3&8 Oo57 ~s 

4&7 0.75 ns 
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The findings reveal that there is no significant 

differences between the two groups cldSsified as high and low 

perceived on affection • on the variable of emotional adjust­

ment • But in one comparison involving Khasi girls and Mizo 

boys who perceived to have received high affection,the mean 

difference of scores on emotional adjustment is statistically 

significant • In this case the mean score of Mizo boys (6.31) 

is greater than that of Khasi girls (4o86) • This indicated 

that Mizo boys who perceived to have received greater affection 

from parents show high emotional adjustment than the Khasi 

girls o 

Perceived parental affection and financial 

adjustment of Khasi and Mizo children o 

The Khasi and r~zo children were grouped into boys 

and girls and also as 'high' and 'low' on perceived parental 

affection and their financial adjustment levels were compared • 

The results appear in the following table o 



Groups 

(1) 
Khasis High 

(2) 

(3) 
Low 

(4) 

(5) 
Mizos High( 6) 

(7) 
Low 

(8) 

161 

Table 6.1.03 

Financial adjustment of Khasi and Mizo boys and 

girls grouped high and low on perceived affection • 

Financial adjustment scores 

N Mean S.Do Mean diff t p 
erence 

Boys 25 6.24 2o17 1&2 2o84 .01 
Girls 28 7o79 1.79 

Boys 25 4o44 2.47 3&4 1-.04 ns 
Girls 22 5o18 2o40 . 

Boys 26 6.38 1 o90 
5&6 Oo59 ns 

Girls 33 6o73 2o451 
Boys 24 6o17 2o10 

7&8 0.45 ns 
Girls 17 5o88 1o87 

1&5 0.24 ns 
2&6 1o87 ns 
1&6 0.79 ns 
2&2 2o76 .01 
3&7 2o65 .02 
4&8 Oo99 ns 
3&8 2.06 .05 
4&7 1o48 ns 
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In the 'high' on perception on affection , the 

results showed significant differences existm[ only in two 

groups of Khasi boys and Khasi girls , Khasi girls and Mizo 

boys where the mean values of Khasi girls was higher than 

the Khasi boys and Mizo beys , which indicated that Khasi 

girls who perceived to have received high affection showed 

significantly high adjustment (coula adjust welJ) in financial 

area as compared to the Khasi boys and Mizo boys • 

With regard to the 'low' group on perception on 

affection , the results indicated that only two groups did 

show significant find1ngs , that is the group of Khasi boys 

and Mizo boys , Khasi boys and Mizo girls o Here the mean 

values of ~1izo boys and girls were greater than that of 

Khasi boys which showed that Mizo boys and girls were 

significantly better adjusted than the Khasi boys in the 

financial aspect o 

6.1o04 Perceived parental affection and home adJustment 

of Khasi and Mizo children • 

The Khasi and Mizo children were grouped into boys 

and girls and also as high and low on perceived parental affec-

tion and their home adjustment levels were compared • The 

results appear in the following table o 



Groups 

(1) 
High 

(2) 
Khasis 

(3) 
Low 

(4) 

(5) 
High 

(6) 
Mizos 

Low (7) 

(8) 
-
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Table 6o1o04 

Home adjustment of Khasi and Mizo boys and girls 

grouped high and low on perceived affection • 

1 Home adjustment scores 

N Mean S.Do 
, 

Mean diff t 
erence 

Boys 25 6.24 2.17 1&2 2.84 
Girls 28 7.79 1.79 

Boys 25 5o88 2.17 
3&4 Oo52 

Girls 22 6.23 2o43 

Boys 26 I 8o38 1o20 
5&6 3o19 

Girls 

I 
33 6.79 2o32 

Boys 24 6.79 2o38 
7&8 Oo22 

Girls 17 6.94 1.68 

1&5 4.29 
2&6 1o86 

I 1&6 0.90 

~ 2&5 1.39 
3&7 1.40 
4&8 1o04 
3&8 1o70 
4&7 Oo80 

p 

o01 

ns 

o01 

ns 

oOO 1 
ns 
ns 
ns 
ns 
ns 
ns 
ns 



The results in table 6.1.04 , showed significant 

findings on the groups of Khasi boys , Khasi girls , Mizo 

boys and Mizo girls belonging to the high group on perception 

on affection • Here the mean scores of Khasi girls and Mizo 

boys were 7o79 and 8.38 respectively were greater than that 

of Khasi boys (6o24) and Mizo girls (6.79) which showed that 

the level of perceived parental affection worked in different 

ways in boys and girls from the two communities in respect 

of their home adjustment o 

Perceived parental affection and school adjustmen~ 

of Khasi and Mizo children o 

The liliasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

parental affection and their schoot adjustment levels were 
./ 

compared • The·results appear in the following table o 



G roups 

-
(1) 

High 
{2) 

I<hasis 

{3) 
Low 

(4) 

(5) 
High 

(6) 
Mizos 

(7) 
Low 

(8) 
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Table 6o1.05 

School adjustment of Khasi and Mizo boys and girls 

grouped high and low on perceived affection • 

-
School adjustment scores 

N Mean S.D. ~Mean diff t 
erence 

Boys 25 6.28 2o25 1&2 0.69 
Girls 28. 6.68 1 o98 

Boys 25 4o92 2o47 3&4 1o02 
Girls 22 5o 59 1.97 

Boys 26 5o96 2o60 5&6 2o20 
Girls 33 7.18 1.63 

Boys 24 6o21 2o21 
7&8 Oo40 

Girls 17 6.47 1 o87• 

3&7 1.92 
4&8 1.41 
3&8 2o19 
4&Z 1.00 

1&5 0.46 
2&6 1.09 
1&6 1.74 
2&5 1o13 

p 

ns 

ns 

.os 

ns 

ns 
ns 
.os 
ns 
ns 
ns 
ns 
ns 
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The results appeare~ to be significant only in 

the group of Mizo girls and Mizo boys belonging to high 

on perception on affection where the mean value on school 

adjustment of Mizo girls (7.18) was higher than that of 

~uzo boys (5.96) which showed that s~ch groups of Mizo 

girls were well adjusted in school than the Mizo boys • 

ww 
Among the group with~perception on affection , 

the result showed that the mean score of Mizo girls was 

higher than that of Khasi boys which showed that the 

Mizo girls were well adjusted ~n school than the Khasi 

boys who were less adjusted o 

6o1.06 Perceived parental affection and achievement 

motivation of ID1asi and Mizo children o 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and ulow• on perceived 

parental affection and their level of achievement motivation 

were compared o The results appear in the following tables • 
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Table 6.1.06 

Achievement motivation of Khasi and Mizo boys and 

girls grouped high and low on perceived affection • 

I I Achievement motivation scores 

B 
Groups N Mean S.D. } Mean diff t p 

~ erence 

(1) Boys 25 2.68 1.22 
Khasis High 1&2 2.76 .01 

(2) Girls 28 3o46 0.84 

(3) Boys 25 2o20 1.15 
Low 3&4 3.87 .001 

(4) Girls 22 
I 

3.41 0.96 

(5) Boys I 26 2o77 1.03 5&6 0.85 ns 
Mizos High (6) Girls 33 2o55 0.97 

(7) Boys 24 2.58 1o10 "" 
Low 7&8 Oo02 ns 

(8) Girls 17 2o59 o.62 

1&5 0.28 ns 
2&6 3o92 .001 
1&6 0.44 ns 
2&,2 2t66 101 
3&7 1.19 ns 

I 4&8 3.07 .01 
~ 3&8- 1.27 ns 

I 4&7 2o70 o01 
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The above table 6.1.06 , showed statistically 

signific~nt results between the group of high perceived 

parental affection on their levels of achievement motivation • 

Here the mean score of Khasi girls (3.46) was higher than 

that of the Khasi boys (2o68) , Mizo boys (2o77) and Mizo 

girls (2.55) which clearly indicated that Khasi girls were 

more motivated to achieve than the others o Among the 

low perceived on affection , the same results wer~ found 

that the Khasi girls were better motivated to achieve than 

the ·Khasi boys , Mizo boys and Mizo girls • 

P~ceived parental aggression and social 

adjustment of Khasi and Mizo children • 

The Khasi and Mizo children were grouped into boys 

and girls and also as high and low on perceived parental 

aggression and their social adjustment levels were compared o 

The results appeared in table below : 



Groups 

(1) Boys 
gh 

(2) Girls 
Khasis Hi 

(3) Boys 
l.o 'W 

(4) Girls 

(5) Boys 
gh 

(6) Girls 
Mizos Hi 

(7) Boys 
Lo w 

(8) Girls 

16-9 

Table 6.2.01 

The social adjustment of Khasi and Mizo boys and 

girls grouped as high and low on perceived 

aggression • 

f Social adjustment scores 

N Mean S.D. Mean diff t 
erence 

28 3o46 1o88 1&2 1.21 
33 4.09 2o13 

p 

ns 

22 4o23 1o82 3&4 Oo30 · ns 
' 

17 4o41 2.06 

25 4o56 2~10 5&6 1o29 na 
27 3o81 2.08 

25 4.52 2.42' 7&8 1o35 ns 
23 3.70 1o72 

1&5 2o01 ns 
2&6 Oo50 ns 
1&6 0.64 ns 
2&5 Oo82 ns 

3&7 Oo46 ns 
4&8 1.16 ns 
3&8 0.98 ns 
4&7 Oo15 ns 

. 
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The table 6o2o01 above , showed that no 

statistica~significant differences betwe~n the two groups 

\·ri th different levels of perceived parental aggression on 

their social adjustment • It appeared that perceived 

parental aggression had negligible impact on social adjustment 

in the groups of children compared o 

Perceived parental aggression and emotional 

adjustment of Khasi and Mizo children t 

The Khasi anu Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

parental aggression and their levels of emotional adjust­

ment levels were compared o The results were shown in 

table below • 



Groups 

(1) 
igh 

(2) 
Khasis H 

(3) 
Lo w 

(4) 

(5) 
igh 

(6) 
Mizos H 

(7) 
Lo w 

(8) 
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Table 6.2.02 

Emotional adjustment of Khasi and Mizo boys and 

girls grouped high and low on perceived 

aggression • 

Emotional adjustment scores 

N r1ean S.D. Mean diff t 
§ erence 

Boys 

I 
28 4.75 2o08 1&2 0.49 

Girls 33 4o45 2o51 

Boys ~ 22 6o00 2o27 I 
I 

3&4 Oo51 
Girls 17 5o65 1.93 

Boys 25 5.52 1o87 5&6 0.55 
Girls 27 5.22 2.03 

Boys 25 6.16 1 o93 
7&8 Oo94 

' Girls 23 5.61 2o15 
' 1&5 1.38 

2&6 1.26 
1&6 0.85 
2&5 1o76 
3&7 0.26 
4&8 o.o6 
3&8 0.58 
4&7 Oo82 

p 

ns 

ns 

ns 

ns 

ns 
ns 
ns 
ns 
ns 
ns 
ns 
ns 
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Again , both the high and low perceived groups 

on parental aggression , the table 6o2.02 above , indicated 

no statistica~significant differences existed between the 

compared groups on tte variable points of emotional adjust-

ment • 

Perceived parental aggression and financial 

adjustment of Khasi and Mizo children o 

The Khusi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

parental aggression and their fj_nancial adjustment levels 

were compared • The results appear in table below : 
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Table 6.2.03 

Financial adjustment of I~asi and Mizo boys and 

girls grouped high and low on perceived 

aggression • 

Groups 

Khasis High 

Low 

( 1) Boys 

(2) Girls 

(3) Boys 

(4) Girls 

(5) Boys 

Mizos High ( 6) Girls 

(7) Boys 
Low 

(8) Girls 

l 

N 

28 

33 

22 

17 

25 

27 

25 

23 

I 

Mean 

4.75 

5o09 

5o73 

5o94 

5o80 

6.11 

6.76 

6.83 

Financial adjustment scores 

s.o. 

2.21 I 

2o 161 
2.85 

2.88 l 
1.89 

2o53 

1.98 

1.97 

Mean diff 
erence 

1&2 

3&4 

5&6 

7&8 

t 

0.59 

0.23 

Oo50 

0.12 

p 

ns 

ns 

ns 

ns 

1&5 1.78 ns 
2&6 1.66 ns 
1&6 2o10 ·os 
2&5 1o28 ns 
3&7 1 o46 · ns 
4&8 1o30 ns 
3&8 1.48 ns 
4&7 1.09 ns 
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The significant finding was found out only 

in one group of Khasi boys and Mizo girls of the high 

perceived group on parental aggression where the mean 

score of Mizo girls (6.11) was higher than that of 

Khasi boys (4.75) • This finding indicated that Mizo 

girls were significantly better adjusted than Khasi 

boys in finance • The other co,nparisons did not show 

significant results according to table 6o2.03 above o 

Perceived parental aggression 3nd home 

adjustment of Khasi and Mizo children o 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

parental aggression and their home adjustment levels were 

compared o The results were shown in table below : 



Groups 

(1) 
High 

(2) 
Khasis 

(3) 
Lo\'1 

{4) 

(5) 
l-iizos High 

(6) 

(7) 
Low 

{8) 
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Table 6o2o04 

Home adjustment of ~1asi and Mizo boys and girls 

grouped high and low on perceived aggression • 

i 
/ 

Home adjustment scores 

I Mean diff I N Mean S.D. t 
erence 

Boys 28 5o75 2o27 
1&2 1o68 

Girls 33 

I 
6.73 2o27 

-
Boys 22 6.68 2o08 3&4 1.74 
Girls 17. 7.82 1 o98 

Boys 25 6.76 2o33 5&6 0.21 
Girls 27 6o89 2.01 

Boys 25 8.48 1o12 7&8 3o35 
Girls 23 6.74 2o32 

1 
1&5 1o57 
2&6 Oo28 
1&6 1.97 
2&2 Oo02 
3&7 3.75 
4&8 1o51 
3&8 o.o9 
4&7 1.34 

p 

ns 

ns 

ns 

.01 

ns 
ns 
ns 
ns 
.001 
ns 
ns 
ns 
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In the low perceived group on parental aggression 

the results in table 6o2o04 above , showed significant 

differences between the groups of Mizo boy and Mizo girls , 

Khasi boys snd Mizo boys where the mean value of Mizo 

boys (8.48) was higher than the Mizo girls (6.74) and 

Khasi boys (6o68)- • This showed that I"'lizo boys were 

signific~ntly better adjusted toward their homes as 

compared to the Khasi boys and Mizo girls o The other 

compBrisons did not reveal any significaut differences • 

Perceived parental aggression and school 

adjustment of Khasi and ~tizo children • 

The· Khasi and Mizo children were group into boys 

and girls and also as 'high' and 'low' on perceived parental 

aggression and their school adjustment levels were compared • 

The results v;ere shown in table below : 
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Table 6.2.05 

School adjustment of Khasi and Mizo boys and 

girls grouped high and low on perceived 

aggression • 

Groups N 

~ School adjustment scores 

Mean S.D. Mead diff t p 

Khasis High 

Low 

Mizos High 

Low 

(1) Boys 

(2) Girls 

(3) 

(4) 

(5) 

(6) 

Boys 

Girls 

Boys 

Girls 

(7) Boys 

(8) Girls 

I 
I 

28 

33 

22 

17 

25 

27 

25 

23 

5o11 

5.64 

6.32 

7o29 

5o92 

6.70 

6o24 

7o13 

2o62 

2.04 

2.15 

1o53 

2o10 

erence 

0.09 ns 

1.59 ns 

5&6 1.52 ns 

7&8 1o32 ns 

1&5 1o21 ns 
2&6 2.16 o05 
1&6 2o71 o01 

2&5 1.21 ns 
3&7 0.11 ns 
4&8 Oo28 ns 

I 
3&8 

4&7 
1o32 ns 
1.46 ns 
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The signi.ficant findings were found out only 

in two groups belonging to the high perceived group on 

aggression where the mean value of ~lizo girls (6.70) 

was greater than that of the Khasi boys (5o11) and 

Khasi girls (5.64) on the school adjustment • The 

findings revealed that Mizo girls were significantly 

better adjusted in school than the Khasi counterparts • 

Perceived parent~ aggression and achievement 

motivation of Khasi and t1izo children • 

The Khasi and Mizo children were· grouped into 

boys and girls and also as high and low on perceived 

parental aggression and their levels of achievement 

motivation were compared • The results appear 

following table • 

in the 
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Table 6.2.06 

The level achievement motivation of Khasi and 

Mizo boys and girls grouped high and low on 

perceived aggression • 

e mo ore Achievem nt tivation sc s 

I ·~ 
Groups N Mean S.D. Mean diff t p 

erence 

' 

(1) Boys 28 2o39 1o07 
igh 1&2 3o50 .001 

(2) Girls 

I 
33 3o24 Oo83 

(3) Boys 22 2o50 1o37 

Khasis H 

"VI 3&4 3.46 .01 
(4) Girls 17 3o82 o.aa 

Lo 

(5) Boys 25 2.52 1o23 
igh 

(6) 
5&6 Oo51 ns 

Girls 27 2.67 Oo83 
Mizos H 

(7) Boys 25 2.84 o.85 
Lo w 7&8 1o48 ns 

(8) Girls ~ 23 2o48 Oo85 

1&5 0.40 ns 
2&6 2.60 o02 
18<6 1.06 ns 
2&5 2o61 .02 
3&7 1.01 ns 
4&8 4.73 .001 
3&8 o.o6 ns 
4&7 3.62 o001 
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According to table 6.2.06 above , the results 

appeared to be significant ~ In both the groups of high 

and low perceived parental aggression , the Khasi girls 

appeared to be significantly better motivated to achieve 

than the Khasi boys , Mizo boys and Mizo girls o 

Security perceived and social adjustment of 

Khasi and Mizo children • 

The Khasi and Mizo children v1ere grouped into 

boys and girls and also as 'high' and 'low' on perceived 

security and their social adjustment levels were compared • 

The results appeared in the following table : 



Groups 

(1) 
igh 

(2) 
Khasis H 

(3) 
Lo 'W 

(4) 

(5) 
igh 

(6) 
Mizos H 

{7) 
Lo 'W 

{8) 

181 
.. 

Table 6.3.01 

Social adjustment of Khasi and Mizo boys and 

girls grouped high and 10\v on perceived security • 

r l Social adjustment scores 

N Mean S.D. Mean diff t p 
erence 

-
Boys I 34 3o38 1.54 1&2 0.87 ns 

Girls 26 3.80 2.15 
I 

Boys 16 4,69 2o24 3&4 0.03 4S 

Gix;-ls 24 4.67 1.95 

Boys 31 4.32 2.18 5&6 0.98 as 
Girls 32 3.81 1,94 

Boys 

I 
19 5.16 2,41 

7&8 2o09 o05 
Girls 18 3.67 1.88 

1&5 2o02 o05 
2&6 0.89 ns 

I 
1&6 0.98 ns 
2&5 0.89 ns 
3&7 0.59 ns 
4&8 1.63 ns 
3&8 1.40 ns 
4&7 0.72 ns 



The results according to table 6.3.01 • appeared 

to be significant onlY in the group of Khasi boys and Mizo 

boys of the high perceived group on security where the me~n 

value of Mizo boys (4o32) was greater than that of the 

Khasi boys (3.38) on the social adjustment score • 

In the low perceived group on security the Mizo boys 

obtain a high mean value of 5o16 than the Mizo girls {3.67) ~ 

Perceived security an9- emotional adjustment 

of Khasi and Mizo children o 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low• on perceived 

security and their emotional adjustment levels were 

compared • The results appear~d in the following table : 



Groups 

( 1) 
Khasis High 

(2) 

(3) 
Low 

(4) 

(5) 
Mizos High 

(6) 

ww (7) 

(8) 
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' 

Emotional adjustment of Khasi and Mizo boys 

and girls grouped high and low on perceived 

security • 

I Emotional adj'ustment scores 

I N Mean S.D. Mean diff t p 

I erence 

Boys 34 5.03 2o19 
1&2 Oo20 ns 

Girls 26 5.15 2o56 

Boys 16 ! 5o88 2o28 
3&4 1o86 ns 

Girls 24 

I 
5.54 2o19 

Boys 31 5.90 1.85 
5&6 Oo81 ns 

Girls 32 s.so 2o '11 

:aoys 31 I 5.89 2o08 
7&8 1o05 ns 

Girls 18 5o17 2o15 

1&5 1.69 ns 

l 2&6 Oo57 ns 
1&6 Oo87 ns 
2&7 1.26 ns 

I 3&7 0.01 ns 
4&8 Oo91 ns 
3&8 0.93 ns 
4&7 2.00 ns 
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In both the groups of high and low on perceived 

security , the results in table 6.3.02 did not reveal any 

statistica~significant differences • 

Perceived security and financial adjustment 

of Khasi and Mizo children o 

The Kh~si and Mizo children were grouped into 

boyz and girls and also as 'high' and 'low' on perceived 

security and their financial adjustment levels were 

compared • The results appeared in the table below : 



Groups 

(1) 
High 

(2) 
Khasis 

Low (3) 

(4) 

(5) 
Mizos High 

(6) 

Low {7) 

(8) 

' 

Table 6o3o03 

Financial adjustment of Khasi and Mizo boys and 

girls grouped high and low on perceived security • 

N 

Boys 34 

Girls 26 

Boys 16 

Girls 24 

Boys 31 

Girls 32 

Boys 19 

Girls 18 

I Financial adjustment scores 

Mean 

5o38 

5.50 

I 4.75 
· 5o25 

6.32 

6.91 

6.26 . 

5o61 

g 
S.D. l Mean diff t p 

2o46 

2o57 

2.79 

2o33 

1 o97 

2o19 

2.05 

2o28 

erence 

1&2 

3&4 

5&6 

7&8 

1&5 
2&6 
1&6 
2&5 

~ 3&7 
4&8 

0.18 ns 

0.61 ns 

1o11 ns 

Oo92 ns 

1o66 ns 
2o25 .05 
2.62 .02 
1.34 ns 
1.79 ns 
0.49 ns 

3&8 0.99 ns 
4&7 1.45 ns 
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The results in table 6.3.03 , indicated signifi­

cant differences only in two groups of Khasi boys and Mizo 

girls , Khasi girls and Mizo girls of the high perceived on 

security • Here the mean value of Mizo girls (6.91) was 

greater than that of Khasi boys and Khasi girls who obtained 

5o38 and 5o50 respectively on the variable of financial 

adjustment o This results indicated that ,r1izo girls were 

significantly better adjusted financially than the Khasi 

counterparts o The other results were not statistically 

significant o 

Perceived security and home adjustment of 

Khasi and Mizo children • 

The Khasi and ~lizo children were grouped into 

boys and girls and also as 'high' and 'low• on perceived 

security and their home adjustm~nt levels were compared • 

r.be resultB appeared in the table below : 



Groups 

(1) 
igh 

(2) 
Khasis H 

(3) 
Lo w 

(4) 

(5) 
igh 

(6) 
Mizos H 

(7) 
Lo w 

(8) 
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Table 6.3.04 

Home adjustment of liliasi and Mizo boys and girls 

grouped high and low on perceived security • 

Home adjustment scores 

N Mean s.o. Mean diff t 
erence 

Boys 34 6.47 2o23 
1&2 2.17 

Girls 26 7o62 1.72 

Boys 16 5.50 2o10 
3&4 1o17 

Girls 24 6.42 2o62 

Boys 31 8o03 1.66 
5&6 1o55 

Girls 32 7.31 1.99 

Boys 19 6.89 2o33 ' 

I 7&8 1o05 
Girls 18 6.11 2o19 I 

I 

I 

I 3&7 
I 

1.79 
' 4&8 0.40 
I 

I 3&8 Oo83 
' 4&7 0.60 
I 145 3o 13 
I 
I 2&6 Oo61 I 

1&6 1o59 
2&5 0.90 

p 

.05 

ns 

ns 

ns 

ns 
ns 
ns 
ns 
o01 
ns 
ns 
ns 



188 

The result in table 6.3.04 , revealed signifi­

cant findings where the mean scores of Khasi girls (7.62) 

and Mizo boys (8.03) were greater than that of Khasi boys (6.47) 

on the variable of home adjustment • This showed that Khasi 

girls and Mizo boys who perceived to have received high 

security were sigrlificantly well adjusted toward their 

homez o 

Perceived security and school adjustment of 

Khasi and 1'1izo children • 

The Khasi and Mizo children were grouped into 

boys and girls and also as high and low on perceived 

security and their school adjustment levels were compared • 

The results appeared in the table below : 



Groups 

( 1) 
Khasis High 

(2) 

(3) 
Low 

' (4) 

(5) 
Mizos H igh 

(6) 

(7) 
Low 

(8) 

-
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Table 6.3.05 

School adjustment of Khasi and Mizo boys and girls 

grouped into high and low on perceived security • 

N 

Boys 34 I Girls 26 

Boys 16 

Girls 24 

Boys 31 

Girls 22 

Boys 19 

Girls . 18 
0 

School adjustmen~ scores 

file an 

5o94 

6.96 

s.oo 
5.38 

6o42 

7o09 

6o00 

6.67 

-

~ 
S.D. ~ Mean diff t p 

2o21 

1.95 

2.92 

1.81 

2o42 

1.87 

2o26 

1.46 

erence 

1&2· 1o86 ns 

3&4 o.so ns 

5&6 1o24 ns 

7&8 1o06 ns 
0 

1&5 0.82 ns 
2&6 Oo26 ns 
1&6 2o24 .os 
2&2 0.90 ns 
3&7 ns 1 o11 

~ 4&8 2o42 o02 

~~--3~&-87 _______ 2_.1_4 ___ .0_5 __ 0.98 ns 
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The results in table 6e3o05 revealed significant 

findings where the mean value of Mizo girls (7o09) was 

higher than that of Khaai boys (5o94) of the high perceived 

on security , which indicated that Mizo girls were signifi­

cantly better adjusted in school than the Khasi boys • 

Among the low perceived on security , the findings showed 

that the Mizo girls were significantly well adjusted 

toward their schools than in the case of Khasi boys 

and Khasi girls • 

Perceived security and achievement motivation 

of Khasi and Mizo children o 

The Khasi and.Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on perceived 

security and their achievement motivation levels were 

compared • The results appeared in table below : 
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Table 6.3.06 

Levels of achievement motivation of Khasi and 

Mizo boys and girls grouped into high and low 

on perceived security • 

0 Achievement motivation scores 

Groups N Mean S.D. Mean diff t p 
erence 

Khasis 
(1) Boys 34 2o44 0.99 

High 1&2 4o83 o001 
(2) Girls 26 3.62 0.85 

Mizos 

Low (3) Boys 16 2o44 1o59 

I 
3&4 2o07 o05 

(4) Girls 24 I 3o25 Oo90 

High (5) Boys 31 2o84 Oo93 
5&6 Oo87 ns 

(6) Girls 32 2.63 1.01 

(7) Boys 19 2o53 1o17 
Low 7&8 0.24 ns 

(8) Girls 18 2.61 0.98 
j 

1&5 1o65 ns 

\ 2&6 3o98 .001 
1&6 Oo76 ns 
2&5 3o22 .01 

' 3&7 Oo19 ns 
4&8 2.14 .05 
3&8 0.39 ns 
4&7 2o23 .05 
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According to table 6.J.06 above,, the results 

showed that significant findings were found out in both 

the groups of 'high' and 'low' on perceived security • The 

mean val\lea of Khasi girls in the high and low group were 

hi[;.her than that of Khasi boys , Mizo boys and Mizo girls , 

which indicated that the iiliasi girls were significantly 

better motivated to achieve than the other groups • 

Percieved status and social adjustment of 

Khasi and Mizo children o 

The Khasi and Mizo children were grouped into 

boys and girls and also as·'high' and 'low' on perceived 

status and their social adjustment levels were compared o 

The results appeared in table below : 



:.KhaS!S 

Mizos 
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~e 6.4.01 

.Social adjustment of 1\hasi and Mizo bey::> and girls 

grouped high and low on perc~~ved status • 

Social adjustment sco~es 

Groups N Mean S.D. Mean diff 
erence 

t p 

High 

Low 

High 

Low 

(1) Boys 

(2) Girls 

(3) Boys 

(4) Girls 

(5) Boys 

(6) Girls 

(7) Boys 

(8) Girls 

30 

31 

20 

19 

29 

29 

21 

21 

3.~ 

3oCJ7 

3o65 

4o58 

4.55 

3.97 

4o52 

3o57 

1.99 

1o96 

1o73 

2o29 

1.99 

2o06 . 
1o72 

1&2 

!&4 

I 5&6 

I 7&8 

0.13 ns 

1.43 ns 

1o01 ns 

1 o62 ns 

1&5 1.11 ns 
2&6 OoOO ns 
1&6 0.13 ns 
2&5 
·3&7 
4&8 

1.01 ns 
1o42 ns 
1o55 ns 

3&8 1o15 ns 
4&7 o.o9 ns 
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In regard to status , one of the aspectsof the 

parent-child relation~hip the result~ revealed that in both 

the groups of the high and low perceived on status , no 

significant differences were found out , that is on the 

variable points of social adjustment , according to table 

6o4o01 above o 

Perceived status and emotional adjustment 

of Khasi and Mizo children o 

The Khasi and Mizo children ~1ere grouped into 

boys and girls and also as high and low on perceived status 

and their emotional adjustment levels were compared o The 

results appeared in the table below : 



' 

Groups 
' 
' 
' I 

Khasis \High (1) 

{2) 

Low (3) 

(4) 

(5) 
Mizos High 

(6) 

Low (7) 

(8) 
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Table 6.4.02 

Emotional adjustment of Khasi and Mizo uoys and 

girls grouped into high and low on perceived 

status o 

I Emotional adjus~ment scores 

N Mean S.D. Mean diff t p 
erence 

Boys 30 5o33 2.29 
1&2 0.41 

Girls 31 5o06 2 0 80 
• 
Bejs 20 5o25 2.20 

3&4 1.20 
Girls 19 4.52 1o47 

Boys 29 4o90 2o47 
5&6 _Oo23 

Girls 29 5o03 2o06 

Boys 21 5o14 1o68 7&8 1o30 
Girls 21 5.90 2o10 

1&5 Oo68 
2&6 Oo05 

I 

1&6 0.53 
2&5 0.23 
I 

'3&7 Oo18 
I 

14&8 2.32 
13&8 0.98 
14&7 
I 

1o21 
' 

ns 

ns 

ns 

ns 

ns 
ns 
ns 
ns 
ns 
.05 
ns 
ns 
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The table 6.4.02 above showed that no sibnificant 

differences were found out in both the groups of 'high' and 

'low' on perceived status , on the area of emotional 

adjustment • Statistica~significant differences appeared 

only in the case of Khasi girls and Mizo girls of the 'low• 

on perceived status • Here the mean score of Mizo girls 

" was higher than that of Khasi girls which indicated thdt 

Mizo girls were better adjusted emotionally than the Iiliasi 

girls o 

Perceived status and financ:Lal adjustment 

of Khasi and Mizo children • 

The Khasi and l"lizo children v1ere grouped into 

boys and girls and also as high and low on perceived status 
' and their financial adjustment levels \'/ere compared o The 

results appeared in the table below : 
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Financial adjustment of I<hasi and Mizo boys 

and girls grouped into high and low on perceived 

status • 

I 
Financial adjustment scores 

Groups N Mean S.D. lMean diff t p 
erence 

Lo 

(1) Boys 30 5o37 2o33 
igh 

I 
1~,2 o.o7 ns 

(2) Girls 31 5o32 2.63 

w (3) Boys 20 4.90 2.92 

(4) 
3&4 Oo70 ns 

Girls 19 5o47 2o14 

Khasis H 

(5) Boys 29 6o76 1o70 
igh 

(6) 
5&6 1o52 ns 

Girls 29 5.97 2o23 
Mizos H 

l..o\'1 
{7) Boys 21 5o62 2o18 

7&8 2o43 .02 
(8) Girls 21 7.24 2o14 

1&5 2.57 .02 
2&6 1.01 ns 
1&6 1o01 ns 
2&5 2o46 .02 
3&7 Oo88 ns 
4&8 2o55 o02 
3&8 2o93 .01 
4&7 0.21 ns 

.. 
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The results revealed statistic~ significant 

differences between th~ r,roups of Mizo boys and Khasi 

girls , Mizo boys and Khasi girls of the high on 
I 

perceived status • The mean score of Mizo boys on 

financial adjustment \'t'ilS higher than th.J.t of Khasi boys 

and Mizo girls which indicated that Mizo boys were better 

adjusted in finance than the Khasi boys and Khasi girls o 

Among the 'low' on perceived status the Mizo girls (7o24) 

were significantly better adjusted in finance than the 

Khasi boys (4o90) , Khasi girls (5.47) and Mizo boys (5o62) • 

Perceived status and home adjustment 

of Khasi and Mizo children • 

The Khasi and Mizo children were grouped into 

boys and girls and also as hi~h and low on perceived status 

and their home adjubtment levels were c0mpared o The 

results appeared in the table below : 



. . 

Groups 

(1) 
Khasis High 

(2) 

(3) 
Low 

(4) 

(5) 
Mizos High 

(6) 

(7) 
Lo~ 

(8) 
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Table · 6o4o04 

Home adjustment of Khasi and Mizo boys and 

girls grouped into high and low on perceived-

status • 

t Mean 

Home adjustment scores 
§ 

N S.D. !Mean diff t 

I I erence 
---

Boys 30 I 7.00 2.08 ~ 
' I 1&2 1.39 

Girls 31 

I 
7.68 1o72 

Boys. 20 5o15 2.01 
3&4 1o35 

Girls 19 6.16 2.63 

Boys 29 8o14 1o55 
5&6 2o99 

Girls 29 6.72 2.02 

:Boys 21 6.90 2o36 
7&8 o.oo 

Girls 21 6o90 2.21 

165 2.34 
2&6 1.95 
1&6 Oo52 

I 2&2 1.oz 
3&7 2o49 
4&8 0.94 
3&8 2o66 
4&7 Oo91 

p 

ns 

r~s 

o01 

ns 

o05 
ns 
ns 
ns 
.02 
ns 
.02 
ns 
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The findings on the high on percieved status , 

revealed significant results which indicated th~t Mizo boys 

were ~ignificantly better and well adjusted towards their 

homes than the Mizo girls and Khasi boys , that is 

according to table 6.4.04 • Among the low on percelved status , 

the Mizo boys and Mizo girls mean scores were significantly 

higher than the mean score of Khasi boys on the variable of 

home adjustment • This showed that Mlzo boys and Mizo girls 

were well adjusted at horne than the Khasi boys o 

Perceived status and school adjustment 

of Khasi antl Mizo children o 

The Khasi and Mizo children \·Jere grouped into 

boys and girls and also as high and low on perceived status 

and tteir school adjustment levels were compared • The 

result appeared in the table below : 



Groups 

(1) 
Khasis High 

(2) 

Low (3) 

(4) 

(5) 
Mizos High 

(6) 

Low (7) 

(8) 
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Table 6.4.05 

School adjustment of Khasi and Mizo boys and 

girls grouped into high and low on perceived 

status • 

T School adjustment scores 

N Mean S.D. IMean diff t 
Ierence 

1 
Boys 30 6.43 2.01 l 1&2 Oo1b 
Girls 31 6.35 1o85 I Boys 20 4o4!:> 2.67 

I 3&4 1.87 
Girls 19 I 5o95 2o32 

Boys 29 6.38 2o18 

i 5&6 0.19 
Girls 29 bo488 1 o90 

21 5.67 2.67 
~ 

Boys 
l 7&8 3.04 

Girls 21 7.62 1o24 

1&5 0.09 
2&6 0.26 
1&6 0.10 
2&5 o.o6 
3&7 1.43 
4&8 2.80 
3&8 4.92 
4&7 0.34 

p 

ns 

ns 

ns 

o01 

ns 
ns 
ns 
ns 
ns 

.01 
o001 
ns 
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The table 6o4.05 showed that no Significant 

differences were found out among the groups of children 
J 

belonging to the high on perceived status , on the variable 

of school adjustment • The significant results appeared 

only in the low on perceived status where the mean value 

of ftizo girls (7.62) was greater than that of Khasi boys 

(4o45) , Khasi girls (5.95) and Mizo boys (5.67) vJhich 

indicated that Mizo girls were adjusting well toward 

their schools • 

Perceived status and achievement motivation 

adjustment of KAasi and Mizo children o 

The Khasi and Mizo children were grouped into 

boys and girls and also as high and low on perceived status 

and their school adjustment levels were compared • The result 

appeared in the table below : 
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Table 6.4.06 

Level of achievement motivation of Khasi and 

Mizo boys and girls grouped into high and low 

on perceived status • 

I 1- Achievement motivation scores 

~Mean diff Groups l N Mean S.D. t p 
l ~ erence 

(1) Boys 30 I 2o57 1 o14 
Khasis High ~ 1&2 4o03 o001 

(2) Girls t 31 3o61 Oo88 1 
(3) Boys ! 20 2.25 1 o29 1 

Low t 
{4) Girls f I 

3&4 2o59 o02 
19 3o16 0.83 

, (5) Boys 29 2.69 1.04 I Mizos High 5&6 1o21 ns 
(6) Girls 29 2o39 Oo90 I 
(7) Boys 21 2o67 1o11 I -

Low ~ 
7&8 OoOO ns 

(8) Girls 21 2o67 Oo80 

1&5 Oo41 ns 
2&6 5o26 .001 
1&6 Oo70 ns 

I 
2&5 3o64 o001 
3&7 1o09 ns 

I 4&8 1.85 ns 
3&8 1'o25 ns 
4&7 1o53 ns 
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The results ·of the high on perceived status 

showed significant findings where the mean difference of 

scores was higher for the Khasi girls (3.61) on the 

achievement motivation than the mean values of Khasi boys , 

Mlzo boys and Mizo girls who scored 2.57 , 2.69 and 2.38 

respectively • The findings indicated that Khasi girls 

ware significant_.J..y better motivated to achieve than the 

other groups • Among the low on perceived status , the 

significant differences existed only in the group of 

Khasi boys and Khasi girls where the mean score of Khasi 

girls was greater than that of Khasi boys o Again , on 

this group , the Khasi gir.J..s were more achieve~ent 

oriented than the Khasi boys • 

Education and social adjustment of Khasi amd 

Mizo children o 

The Khasi and Mizo c.hildren were grouped into boys 

and girls and also as 'high' and 'lo,~• on education and their 

social adjustment levels were compared o The results appeared 

in the following table : 



Groups 

Khasis Hi gh (1) 

{2) 

Lo w (3) 

(4) 

Mizos Hi gh (5) 

(6) 

Lo w (7) 

(8) 
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Table 6.5.01 

Social adjustment of Khasi and Mizo boys and girls 

grouped high and low on education • 

' 

g Social adjustment scores 

N 
! 

Mean diff t Mean S.D. ~ p 
erence 

Boys 30 3o57 1.65 1&2 0.34 ns 

I Girls 30 3.73 2o13 ~ 

20 4.05 2.16 
} 

Boys 
3&4 1o33 ns 

Girls I 20 4.90 1.86 

Boys 26 4o73 2.29 l 5&6 1.34 ns 
Girls 29 -3.93 2.12 

Boys 24 4o33 2o22 
7&8 1.39 ns 

Girls 21 3o52 1o57 

1&5 2.15 .05 
2&6 0.36 ns 

I 
1&6 0.72 ns 
2&5 1o66 ns 
3&7 0.41 ns 
4&8 2o56 o02 

I 
3&8 Oo88 ns 
4&7 0.89 ns 
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The high perceived education , the re~ults 

showed significant f:indings where the mean score of Mizo 

boys (1+o73) was hi8her than that of the Kha.si boys (3~57) 

which indicated that the Mizo boys were better adjusted 

in the society than the Khasi boys • The low perceived 

group on education , the mean score of }~asi girls 

{4.90) was higher than that of the Mlzo girls which showed 

that the Khasi girls were adjusted well than the Mizo girls 

in the society • Other comparisons were not significant • 

Education and emotional adjustment of Kh8si 

and Mizo children • 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low• on education and 

their emotional adjustment levels were compared ~ The results 

appeared in the following table : 
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Table 6o5e02 . 

Emotional adjustment of Khasi and Mizo boys and 

girls grouped high and low on education • 

I I Emotional adjustment scores 

Groups I N I Mean S.D. Mean di.ff t p 

I erence 

(1) Boys I 30 I_ 5.67 2o28 I Khasis High i 
1&2 1.21 ns 

(2) Girls 30 4o5() 2o62 I 
(3) Boys 20 4o75 2o10 

l 3&4 Oo22 ns Low 
{4) Girls 20 4o60 2o30 

(5) Boys I 26 6.04 2o40 
Mizos High 5&6 Oo42 ns 

(6) Girls 29 5o79 2o26 

(7) Boys 24 5.62 1.69 
l.oVJ 

7&8 1o58 ns 
(8) Girls 21 4.81 1o78 

1&5 0.58 ns 

2&6 ' 1,40 ns 
1&6 Oo20 ns 
2&5 1o66 ns 

I 3&7 1o49 ns 
4&8 Oo33 ns 

I 3&8 0.10 ns 
4&7 1.65 ns 
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The table 6.5.02 , showed no statistica~ signifi­

cant differences existed on both the groups of high and low 

perceived education on the variable points of emoti0nal 

adjustment o 

Educat~on and financial adJustment of Kh~si 

and Mizo children • 

The Khasi and Mlzo children were grouped into 

boys and girls and also as 'high' and 'low' on education 

and their financial adjustment levels were compnred • 

The results appeared in the following table : 
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Table 6o5o03 

Financial adjustment of Khasi and Mizo boys 

and girls grouped high and lov1 on education o 

I I Financial adjustment scores 

~ 
Groups ! N I Mean S.D. § Me?.n diff t 

I erence 
I I I 

(1) Boys l 30 5o60 2o54 ~ 1&2 OoOO Khasis High I I 
(2) Girls 

t 
30 5o60 2o50 l 

(3) Boys 20 4.55 2.52 l Low ~ l 3&4 Oo31 
(4) Girl-s l 20 4.80 2o50 ~ 

(5) Boys I 26 6.73 1. 97 l 
Mizos High 

l 2.561 5&6 Oo32 
(6) Girls 2~ 6.93 

(7)-Boys I 24 5.79 1.91 I Low 7&8 0.06 
(8) Girls 21 5o76 1 ob7 

1&5 1o81 
2&6 2o02 
1&b 1o9'7 
2&5 1o82 
3&7 1o81 
4&8 1o45 
3&8 1.78 
4&7 1o45 

p 

ns 

ns 

ns 

ns 

ns 
.05 
ns 
ns 
ns 
ns 
ns 
ns 
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The significant findings were found out only 

in one group of the high perceived group on education • 

Here the mean score of Mizo girls (6.~3) was greater 

than that of the Khasi girls (5o60) which showed 
I 

that the Mizo girls were adjusted ,,,ell financially 

than the Khasi girls • Other results dj_d not show any 

differences that is according to table 6o5o03 above o 

Education and home adjustment of Khasi 

and Mizo children • 

The Khasi and Mizo children were grouped into 

boys and girls and also as 'high' and 'low' on education 

and their home adjustment levels were compared • The 

results appeared in the following table : 



Groups 

( 1) Boys 
h 

(2) Girls 
Khasis Hig 

Low (3) Boys 

(4) Girls 

(5) Boys 
h 

(6) Girls 
Mizos Hig 

I 
(7) Boys 

(8) Girls 
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Table 6.5.04 

Home adjustment of Khasi and Hizo boys and 

girl3 grouped high and low on education o 

Home adjustment scores 

N Mean S.D. Mean diff t 
erence 

30 6.83 2.21 
1t'J(2 1.3a 

30 7o57 1.89 

20 5.35 2.03 3&4 1w27 
20 6o25 2.45 

26 8o12 1.61 
5&6 2.24 

29 6o93 2o22 

24 

I 
7.08 2.28 

7&8 Oo42 

I 21 6.81 2.04 

1&5 2o42 
2&6 1.19 
1&6 Oo17 
2&5 1.14 
3&7 2o57 
4&8 0.80 
3&8 2.24 
4&7 1.14 

. 

p 

ns 

ns 

.os 

ns 

o02 
ns 
ns 
ns 
.02 
ns 
.os 
ns 
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Among the high perceived education , the 

results showed significant findings where the mean value 

of Mizo boys (8.12) \•Jas higher than that of Khasi boys (6.83) 

and Mizo girls (6.93) which showed that the Mizo boys were 

adjusted well than the Khasi boys and Mlzo girls in the 

home adjustment • In the low perceived education , the 

results showed significant findings as the Mizo girls were 

well adjusted at home than the Khasi boys as the mean 

score of Mizo girls (6o81) was greater than the Kh.1si boys 

(5.35) • Also , the mean score of ~tizo boys (7.08) w~s 

higher than the Mizo eirls of Khasi boys (5.35) which 

indic~ted that the Mizo boys were well adjust at home 

than the Khasi boys • Other compairism did not show any 

significant • 

Education and school adjustm~nt of Khasi and 

Mlzo children • 

The Khasi and Mizo children \'rere grouped into 

boys and girls and also as )high' and 'l~w• on education and 

their school adjustment levels were compared o The results 

appeared in the following table : 



Groups 

Khasis Hi gh (1) Boys· 

(2) Girls 

Lc w (3) Boys 

(4) Girls 

(5) Boys 
Mizos H~ ·gh 

(6) Girls 

Lo w (7) Boys 

(8) Girls 

' 

213' 

Table 6o5.02 

School adjustment of .Khasi and Mizo boys and 

girls grouped high and low on education o 

School adjustment scores 

N Mean S.D. Mean diff t 
erence 

-
30 6.27 2.24 

1&2 1.41 
30 6o7b 1 o90 

20 4o75 2o61 
3&4 o.oa 

20 4.80 1o82 

26 6o62 2o02 
5&6 Oo27 

2~ 'loOO 1o76 

24 5o 50 2o67 7&8 2.58 
21 1 1 o19 1.47 

' 
1&5 0.60 
2&6 0.51 
1&6 1.37 
2&5 Oo26 
3&7 0.92 

~ 

4&8 4o63 
3&8 3.62 
4&7 0.97 

p 

ns 

ns 

ns 

o02 

ns 
ns 
ns 
ns 
ns 
.001 
.001 
ns 
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The results revealed no significant differences 

among the groups belonging to the high p~rceived education 

group on the variable parts of school adjustment • Among the 

lo~i perceived groups on education , the results indicated 

significant findings where the mean value of Mizo girls 

(7.19) was higher than that of the r~zo boys (5.50) , 

Khasi girls (4.80) and Khasi boys (4o75) which showed that 

the I~zo boys who perceived to have received low education 

facilities could well adjustad in school better than the 

Mizo boys , Khasi girls and Khasi boys • Other comparison 

indicated no significant results o 

Education and achievement motivation of Kh2si 

and Mizo children o 

The Kh~si and Mizo children were ~rouped into boys 

and girls and also as high and low on perceived educ~tion and 

their levels of achievement motivation "ere compared • The 

results appeared in the following table o 



Groups 

(1) Boys 
Khasis High 

•' (2) Girls 
0 • 

Low (3) Boys 

(4) Girl~ 

(5) Boys 
Mizos High 

(6) Girls 

Low (7) Boys 

(8) Girls 
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Table 6.5.06 

Achievement motivation of Khasi and Mizo boys 

and girls grouped into high and low on perceived 

education • 

I Achievement motivation scores 

N Mc:=tn S.D. ~Mean cUff 
ference 

t p 

30 I 2o40 1o16 I A 1&2 4o61 .001 

I 30 Jo63 Oo89 
} 

~ 20 

I 
2o55 1o32 ! x 3&4 1..00 ns 

20 3.1Q 0.79 I 
26 

! 
2o58 1o06 5&6 0.09 ns 

29 

I 
2o55 Oo91 

24 2o79 1o06 7&8 Oo77 ns 

l 21 2o57 0.81 l I i 1&, Oo59 ns 

I 
2&6 4.62 o001 
1&6 Oo54 ns 
2&5 3o96 o001 

I 3&7 Oo65 ns 
4&8 2o12 o05 
3&8 Oo06 ns 
4&7 1o06 ns 



216 

The results showed that statistically significant 

differences were found out in th8 high on perceived education 

group • The mean score of Khasi girls (3o63) was higher than 

that of the Khasi boys , Mizo boys and Mlzo girls which 

indicated that Khasi girls were significantly better 

motivated to achieve than the other groups • Again , the 

Illiasi eirls belonging to the low on perceived education 

group were significantly well motivated than the Mizo 

girls • 



CHAPTER VII 

Discussion of findings of research • 

The present study was ,undertaken to compare th~ 

patterns of parent-child relationship , adjustment and the 

level of achievement motivation in adolescence age boys and 

girls from two major tribal communities , namely the Khasis 

and the Mizos living in greater Shillong • The parent-child 

relationship was studied by obtaining the perceptions of 

the children in respect of parental affection , aggression , 

security , status accorded and the encouragement given for 

their education o The adjustment pattern was studied in 

respect of five areas , namely , social , emotional , financial , 
io 

home and the school o Efforts were also made/link the pattern 

of adjustment and levels of achievement motivation to the 

quality of parent-child relationship o In the following sec­

tions an attempt is made to weave together the findings of 

the research reported in the preceding\S' chapters , lteeping 

in view the major thrust of the study as out lined in the 

opening chapter • 

Parent-child relationship as perceived by Khasi 

and Mlzo children • 

The findings on perceived affection revealed that 

the Mizo children were perceiving greater parental love and 
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affection than the Khasi children • In other words the parental 

love and affection was higher amongst the I•ti zo children and 

probably the existence of this parental· affection could help 
' to create a healthy and strong parent-child bond at home o 

In a sexwise comparison , the findings showed 

that the Khasi girls , Mizo boys and M!zo girls were perceiving 

greater affection than the Khasi boys who perceived to have 

received significantly less love and affection from parents • 

The findings indicated that parental affection was much 1 

higher for the Khasi girls than for the Khasi boys and this 

may be due to the matrilineal characteristics of the Khasi 

Society o The result supports the findings of Dr. Goswami 

(1976) that among the Jaintia parents who are also a 

matrilineal group eirls are considered assets in the family 

while boys are considered as liabilities o Girls were trained 

more to shoulder responsibilities • Boys feel neglected and 

inferior and they can hardly take any decision independently o 

In the Mizo society, on the other hw.nd~the 

difference in the perceptions of boys and girl5 on the parental 

love and affection was negligible • The parents though they 

follow the patrilineal system did not show any favouritism 

to children no matter whether boys and girls • Hence , the 

parent-child relatL.mship among the Mizos appeared to be 
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based on a faith of equal oppartunities to boys and girls 

and this appears a healthy trend • 

The SES analysis showed that the differences in 

the perception of Khasi boys , Khasi girls , Mizo boys and 

Mizo girls from high SES backgrounds towards parental 

affection was negligible • It is no surprise , that the 

desirable parent-child relationship prevails in the High 

SES families no matter what form of lineage they followed • 

But the results of the middle.SES group indicated 

that the Khasi boys were receiving less love and affection 

frum par en tb as compared to whut the Khasi girls , .Mizo boys 

and Mizo girls perceived • The Khasi girls , Mizo boys and 

Mizo girls perceived to have received greater love , warmth 

and affection from parents o Khasis in the middle SES group 

appear to be still clinging to the old practice of favouring 

girls in matters of affection because it is the girls who 

would remain at home even after marriage and run the home • 

Boys , on the other hand , leave their parental home after 

marriage and settle down in the families of their wives o 

The number of respondents available in the low SES group 

was too small and so the analysis was not carried out with 

this group • 
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From the whole findings , the results indicated 

that the Khasi boys are receiving le~st love from parents 

and this might result in a loose ti~ of affectionate relation­

ship with the parents • These unhealthy slurs in the society 

can affect the normal growth of the boys and at the same time 

build a feeling of being not wanted and neglected at home • 

This prejudicial conception towards Y.hasi boys probably is 

deep rooted in the psychology_ of the Khasi parents • It is 

said that "the birth of a daughter in the Khasi society is 

greeted with great jubilation and parents ~ould feel disappoin-· 

ted if no daughter is born in the family to carry on the 

clan" (E.PoGee ~957) • This belief which is based on matrilineal 

structure can be a cause for discontentment am~ng Khasi boys 

in general o 

Evidence shows thnt rejected children tend to 

show more aggression than the accepted children , also tend 

as a group to show more abasement (Symonds 1939 , Wolborg 

1944 , Sheldon and Eleanor chock 1950 , Bossard and Ball 1956 

and Arkof 1968) • By contrast , children with warm , affec­

tionate parents usually become social and gregarious people , 

showing an interest in , and an affection for persons outside 

the horne as well as for those within it • {Hurlock 1974) 
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Affection develops in a child a feeling of being 

wanted • Children who are not loved and respected by their 

parents suffer from a senee of insecurity (Brar 1981) 

The findings rP.vealed that the Khasi children's 

perc~ption of parental aggression was higher than that of 

the Mizo children • The findings also r~vealed the relationship 

between the two variables of affection and asgression • The 

Khasi children who perceived to have received lower score on 

the variable of affection than the Mizo chlldren , perceived 

higher parental aggressiveness than the Mizo children who 

perceived that the aggressive behaviour of their parents was 

less • The Mizo children who reported to have received greater 

parental affection than the Khasi counterpart , perceived less 

parental aggression o 

The sexwise comparison showed that Khasi boys 

and girls were perceiving higher parental aggressiveness than 

the Mizo boys and girls • Again , the result supported the 

above findings that the Khssi boys and girls whose mean score 

values were lower than the Mizo boys and girls on the variable 

of parental affection , obtained high mean values on parental 

aggression o The results also indic~ted no significant differences 

bet'Vte~n the Khasi boys n.nd girls on the parental agcressiveness o 

., 
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Again , the Mizo boys perceived of greater 

parental aggression than the r.'li.zo girls which showed that 
with. 

the Mizo parents generally treated girls/traditional affection 

and hence , aggressive attitude towards them was some.what 

lo·wer as compared to Mizo boys • 
,· 

The findings revedled no significant results 

between the compared groups of the high SES on the area of 

parental aggression • This may be attributed to the high 

status i-ind better socio-ecomomic conditions of the parents 

and their attaining of bett~r education that parental 

aggressiveness tov1ard their children do not reflect biases o 

The middle SES group indicated that on the whole 

the Khasi boys and Khasi girls were perceiving of greater 

amount of parental aggressiveness than the Mizo boys and girls • 

On the whole , it may be pointed out that 

children who v1ere receiving greater amount of love and 
' affection were also receiving smaller amount of aggression 

from parents • Similarly children \·Jho were consented to have 

received aggressive behaviours from parents also accepted 

lesser affection • 

The results indicated that there was no signifi­

cant differences between the Khasi children and Mizo children • 
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It seems both the groups are perceiving equal feeling of 

security within the family • Or in other word , the parental 

attitudes of both the Y.hasi and Mizo parents to•::ards providing 

security to children do not indicate any differences • 

In the sexwise comparison , the findings 

revealed that the Khasi girls feel more secure at home than 

the Iiliasi boys • Also the Mizo boys perceiV'ed a feeling of 

more security at home than the Khasi boys whereas there was 
. 

no differences between the Khasi boys and Mizo girls in this 

respect o This showe~ that the Khasi girls and Mizo boyz were 

posses~ing a strong feeling of security wi~h the family and 

as a result felt more secure at home o Symond reported that 

the accepted children engaged themselves predominantly in 

socially accepted behaviour whereas , the rejected children 

manifested a number of unaccepted behaviours o A child v1ho 

is rejected develops feelings of insecurity and inferiority , 

he has a low perception of himself as a result , a low view 

the parents have about him ( Kuppuswamy 1979) o In fact , 

the inheritance of property thr0ugh the male line in the 

Mizo society and the cultural values that have been created , 

made the Mizo parents to rely in their old age and for 

future security on their sons and probably the Mizo boys are 
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made to feel more secure and are helped to develop a closer 

tie with the family • Similarly the Khasi parents who are 

by custom have to depend wholeheartedly for their future 

security on their daughters , and the inheritance of property 

through the female line , and hence the Khasi girls are made 

to feel secure vii th the family •• 

In the case of the high SES group of children the 

differences between the groups were not significant • In the 

middLe SES group also the differences between the groups did 

not occur , except with the group of Khasi boys and Mizo boys 

which indicated significant results • Here the Mizo boys 

showed to possess a strong feeling of security with the 

family than the Khasi boys o 

The findings with regard to this variable of status 

responsibility , revealed that no statistically significant 

differences were found out between the Khasi children and Mizo 

children o In the sexwise comparison , as well the SES analyses 

of the groups, the results indicated no significant differences. 

This showed that both the Khasi and Mizo children perceived 

to have received equal status and responsibility • But it is 

interesting to note that the mean ·scores of both the Khasi 

and Mizo children (both boys and girls) on this variable of 

status appeared lov1er as co:npared to their mean scores on the 

other variables of affection , security and education o 
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This might suggest that both the Khasi and Mizo parents are 

somawhat conservative in giving responsibility training 

to their children o Moreover , it appeared that the Khasi and 

Mizo parent~ were still following an old traditional method 

of upbringing children ~ 

In regard to this aspect of providing educational 

facilities and opportunities to children , the results appeared 

/ to be not significant , as there were no differences between 

the Khasi children and Mizo children • The sexwise comparison 

also indicated that no differences were found out between the 

groups • Similarly , the SES wise analysis also revealed the 

same results of statistically not significant o Therefor.e , 

on the whole , both the Khasi and Mizo parents seem to provide 

equal educational facilities and opportunities to all children 

irrespective of their sexes • 

• 
It may be said that the Khasi parents as well the 

Mizo parents took a great deal of interest to enable to send 

their children to schools/colleges o It seems that for the 

poor people , education is a ladder by which they could 

climb to higher socio-ecomomic levels • The rich too , are 

taking great interest in education as a means of maintaining 

the position of prestige for their children in the society • 

All this indicatesthat education is being loo~upon as an 
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various areas of home , school and emotion • Perceived agEress-

iveness on the part of Khasi parents may be one of the 

factors that have made the Khasi girls less well adjusted 

emotionally • But why only Khasi girls showed such tendency 

is not clear • 

In the area of financial adjustment , the 

results revealed that Mizo children were better adjusted than 
-

the Khasi children • Ag3in , in the sexwise analyses the results 

show that the Mizo boys and Mizo girls are significantly better 

and well adjusted than the Khasi boys and girls on this 

adjustment area • Among the middle SES gr0ups , the findings 

appe~r to be similar as above • The higher quality of 

affectionate bond between Mizo children and their parents as 

compared to the Khasis might explain the differences in 

financial adjustment • 

In the home adjustment , the Mizo children are 

bet cer adjusted than the 1Chasi children • Again , the sexwise 

and SES analyses showed that Mizo boys were well adjusted to-

wards their homes th~n th~ Xhasi boys o It may be mentioned 

here that the Mizo children perceived a high sense of parental 

affectio~nd a comparatively lower level of parental ag5r~ssion , 

This may explain the better quality of adjustment of ~~zo 

children to their home as compared to the i~asi children o 
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The significantly lo,.·er level of home adjustment shown by 

Khasi boys further tends to support the above position o 

Bansal (1973) studied the adolescents of high caste 

Hindu and S::heduled caste and found that both the groups 

differed significantly in the areas of home , school , 

social and emotional adjustment o He concluded that high 

caste Hindu boys were better adjusted in all the areas 

of adjustment as compared to the Scheduled caste Hindu 

.:>tudents • 

In the area of school adjustment , the results 

show no statistically significant differences between the 

groups of Khasi and Mizo childr•n • The sexwise analyses , 

show that Mizo girls are significantly better adjusted in 

schools than the Khasi boys , 1\hasi girls and Mizo boys o 

Again , the Mizo girls of the middle SES group are 

significantly better adjusted than the 1\h3si boys in 

schools • On the whole , parent-child relationship does 

not seem to indicate any significant pointers to the 

quality of school adjustment in this study o 



Achievement motivation among Khasi and Mizo 

children • 

The findings on the level of achievement motiva-

tion showed significant differences among the Khasi children 

and Mizo children vii th the former shO\ving a higher level of 

achievement motivation. 

The sexwise comparison indicated that the Y.hasi 

girls were more achievement motivated than the Khasi boys , 

J·1izo boys and Mizo girls • 

In both the high and middle SES groups , the 

results appeared to be significant • The Khnsi girls showed 

significantly higher level of achievement motivation than 

the Khasi boys , Mizo boys and Mizo girls G 

Perhaps the hirh level of achievement motivation 

in Khasi girls may be explained partly on the oasis cf the 

spcci~l features of the matrilineal sy~tem practised by the 

Khasis and partly be the gen·eral awareness of women's 

rights in society • These tog~ther might have helped to 
' 

create favourable influences in the family settine; which 

lead to the development of an achievement syndrome in girls • 

Perhaps the Mizo girls do not get all such influences in 



230 . 

their family circle • This finding is in tune with the 

findings Qf Lyngdoh (1979) who also found a significantly 

higher level of achievement motivation in college going 

Khasi girls • 

Parent-child relation , adjustment and achievement 

motivation • 

A further check 'tJas attempted in the analysis to 

see if some associative trends existed between the quality of 

parent-child relation and adjustment as well as achievement 

motivation in the sample of children studied • For this the 

respondents on the parent-child relationship variables as 

perceived by children were grouped into two groups , the 

first group comprised of students whose perceived level on 

the parent-child relationship variable was considered high and 

the other group low • The groupine was done by taking the 

median score as the cut off point • The comparisons were made 

betv!een the high and low group of respondents on each pal'ent­

child relationship variables and each of the adjustment 

variable as well as on achievement motivation • 

The children who perceived to have received 

greater affection from parents@ did not show any significantly 
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different result from the lows on their social adjustment • 

In the area of emotional adjustment , the Mizo boys revealed 

significantly better adjustment than the Khasi girls • The 

Khasi girls who perceived greater affection from parents as 

compared to the Khasi boys did show significantly better 

result on financial_adjustment o 

The hieh perception groups on affection namely 

the 1iliasi girls and the ~lizo boys were significantly better 

adjuzted toward their homes than the liliasi boys and Nizo 

girls o The Khasi girls and I'1izo boys who perceived greater 

affection from parents and felt a sense of belongingness in 

the family probably leads to a strong feeling of security at 

home and ultimately leads to better home adjustment • The 

exception to this trend was seen in the case of !·11zo girls 

who also perceived the same level of parental affection as 

did the :1i.zo boys • The significantly low level of parental 

aggression reported by Mizo girls might suggest that a 

combination of a parental affection and a&gression at a 

certain level is more effective in helping children to 

adjust well to their homes o 

Among the lows on affection ~o significant 

differences were found in the areas of social,emotional and 
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home adjustment • On fin<mcial adjustment the results ind.icated 

that rtizo boys and Mlzo girls were significantly better adjusted 

than the Khasi boys • In the area of school adjustment • the 

Mizo girls were better adjusted than the Khasi boys o 

The Khasi and Mizo children who reported to have 

perceived high parental aggr,essibn ~)-did not show~/ any 

significant differences in the areas of social , emotional and 

home adjustment • But the high Mizo girls were better adjusted 

than ~1e Khasi boys in the financial aspect and a~ain , the 

Mizo girls did show better adjustment in schools than the 

Khasi boys and Khasi girls o 

The results on low perception group on aggression 

indicated no statistical~y significant differences between the 

groups compared on the areas of social , emotional and home 

adjustment o But the Mizo boys and Mizo girls 'l.'ere significantly 

better adjusted in finance and again , the Mizo girls appeared 

to be '~Jell adjusted in schools than the Kh3.si boys o 

Among the hi£h perception groups on security the 

Khasi and Mizo children in a sexwise comparison showed that 

Mizo boys were significantly better adjusted than the Khasi 

boys in the social adjustment area o The Mizo girls also 
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showed better adjustment than the Khasi boys and 1\hasi girls 

in the· area of finance o J:n thai: ... adjustment to'V{ards their 

homes , the results pointed out Si£nificant findings where 

the Khasi girls and Mizo boys were ·well adjusted than the 

Khasi boys • In this aspect , the children who perceived 

to have received greater affection , and security and a 

somewhat higher level of aggression at home in the findings 

appeared to be significant , especially in the area of home 
-to 

adjustment • In regardfthe school adjustment , the findings 

indicated that Mizo girls were significantly better and well 

adjusted in schools • 

Amont the low perception zroup on security the 

results showed significant findings only in the area of social 

adjustment • Here the Mizo boys were sie;nificantly better 

adjusted than the Mizo girls o In the area of school adjustment , 

the low Mizo girls like the high Mizo girls were found to be 

better adjusted than the Khasi boys and Khasi girls o 

Among those children who reported to have perceived 

high status at home , the findings indicated that the Mizo boys 

w~re well adjusted than the Khasi boys and Mizo girls in the 

area of finance • Again , on home adJustment , the Mizo boys 

appeared·to be significantly better adjusted than the Mizo 

girls and Khasi boys • 
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It may be that cultural factors are playine a dominant role 

in respect of providing status to a child , ·which is purely 

based on the system they ar~ living in • The patrilineal 

system favours high status and responsibility to sons and 

hence Mizo boy's adjustment in finance and home may be the 

outcome of the system • The Khas1 girls unlike the Khasi 

boys and Mizo girls did not show significant differences 

in adjustment in these areas from the Mizo boys • 

Among the low perception of status groups the . 
Mizo girls showed better emotional adjustment than the 

Khasi girls • Again , the Khasi boys and Khasi girls were 

poorly adjusted in finance as compared to the Mizo girls o 

The Khasi boys appeared to be poorly adjusted at home as 

compared to the Mizo boys and Mizo girls • The Mi.zo girls \·Jere 

significantly better adjusted in schools than the l~osi boys , 

Hizo boys and Khasi girls • 

Among the .children "'~1o perceived to have received 

high scores on educational encouragement, the Mizo boys \vere 

socially better adjusted than the Khasi boys o On the other 

hand , the Mizo girls sho\'Jed significantly better- adjustment in 
to 

the financial aspect than the ~asi girls • But ip regard/the 

adjustment towards their homes , the Mizo boys revealed fo be 

significantly better adjusted than the liliasi boys and Mizo girls • 
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Among the children who perceived to have received 

less educational facilities and encourngement , the Khasi 

eirls appeared to be significantly better adjusted in the 

social field than the Mizo girls • In the home adjustment , 

the ~tizo boys and Mizo girls appeared to be significantay 

better adjusted than the Khasi boys • Again , the results 

revealed that the Mizo girls adjustment towards sehools was 

satisfactory o 

The results on levels of achievement motivation 

revealed some significant findings where the Khasi girls were 

found to be more achievement oriented and highly motivated 

to achieve than the Khasi boys , Mizo boys and Mizo girls • 

Lyngdoh in :~.n earlier study ( 1975) , using a sample of 

college students from Meghalaya , had reported that girls 

showing significantly higher achievement motivation scores 

than boys • Go€ulanathan (1979) conducting his study on 

high school going adolescent boys and girls drawn from 

different racial , socio-cultural and ecomoruc group from 

the upper Assam area found the mesn n achievement score of 

girls to be 5.20 , where-as that of boys was 4.48 o It was 

observed that the me3n difference between tr.e two scores 

was statistically significant o According to the results , 

the Khasi girls did differ much in their perceptions from 
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the Mizo boys • Both the Khasi girls A.nd Ivlizo boys reported to 

have perceived more affecti0n , security and educational 

encouragement from. parents as could be inferred from the results 

reported in the earlier ch.:tpters • T:1e findings shewing Khasi 

girls to show a significantly higher level of achievement 

motivation needs some further probing • Probably the combination 

of affection , aggression , se~urity and the encouragement to 

be independent that is built in the practice of the matrilineal 

system followed by the Xhasis contribute to the development 

of an achievement orientation in the Kh1si girls o 

How far is this positive crientation to achieve 

used in life by the Khasi girls is an interesting issue • 

Since examinations provide challenging situations , it is pro­

bable that Khasi girls as a group would try to do well in the 

various examinations , and in many cases would actually 

succeed too o According to the results of the primary school 

leaving certificate and scholarship ex2mination 1984 , and 

1985 , and the. middle school leaving certificate and scholar­

ship examination 1983 , the nll!Dber of Khasi girls \'w'ho appeared 

in the ~xaminations were greater than the number of i\h:1si 

boys and that the number of girls who passed in the examination 

was more than the number of boys o In the case of the Jaintia 

Hills district where the number of girls appearing in the 
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examinations showed a two-fold increase • The total number 

of girls passed in 1983 was 319 against 189 boys • Again, the 

1984 result shows that 440 girls passed the examination while 

the number of boys passing was 222 only • The recently 

published result of Primary school lea vine; c erti flcdte and 

scholarship examination 1986 , shows that the number of girls 

passed was 2968 while the number of boys was only 2248 o The 

middle school leaving certificate and scholarship examination 

1986 also shows the same trend where the number of girls 

passing out was higher than the boys o This trend is also 

cor.tinued at the univer~ity level • In the North Eastern Hill 

University , the r:::1tio of Khasi boy~ to Khasi girls is 1:3 o 

Therefore , it appears that girls in liliasi hills are 

indu.;;trious , hardwork and determined to achieve as compared 

to the boys o As mentioned e~rlier this m~y be due to the 

combination of t.P.rtain home , socinl and cultur:::1l factors 

that have made the }~asi Qoys less aspiring and less 

achievement oriented o The peculiar family institution based 

on matrilineal system may have also contributed to this 
gd-id 

phenomenon o It may be1 that boys profit less than girls 

f~oM th1s traditional child rearing method of the Khasis o 

But in the case of the Mizos , there is no 

difference between the !1izo boys and girls a.(ld this 
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indicates that the Mizo chriStian parents are not traditional 

in toto as regards their practices of child rearing o Nizo 

parents perhaps give the same kind of treatment to both 

their sons and daughters , treatment that would instil 

achievement orientation in their children o 
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CHAPTER VIII 

Summary and Conclusions • 

The pt·,esent study was undertaken to compare 

and find out the patterns of parent-child relationship , 

adjustment and the level of achievement motivation of Khasi 

and Mizo children • The parent-child relationship vJas 

examined by obtaining the perceptions of the children in 

respect of parental love and affection , aggression , security , 

status accorded , educational encouragement and facilities 

given for their education • The adjustment pattern was studied 

in respect of five areas , viz , social , emotional , finance , 

home and school o Efforts were also made to link the pattern 

of parent-child relationship variables and the adjustment 

variables on the one hand and between the parent-child 

relationship variables and achievement motivation on the other • 

The results obtained were analysed for statistical significance • 

The findings on Parent-child relationship \vere given in 

chapter IV , and the findings on the adjustment and achievement 

motivation were given in chapter V • The chapter VI comprised 

the findings on the five variables of parent-child relationship 

and adjustment variables (ITid achievement- motivation • 
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The various findings are discussed and 

summarised in this chapter • 

Parent-child relationship of the Khasi and Mizo 

Children , 

THE MAJOR FINDINGS • 

The perceptions of Khasi and Mizo children on 

Parental affection revealed significant results • 

-The mean score of Mizo children (16.39) was 

statistically greater than the score of Khasi 

children (15Q05) o 

In sexwise analyses , the Khasi girls and Mizo 

boys and I~zo girls perceived of greater 

parental affection than the Khasi boys • Again , 

the Mizo girls appeared to secure more love and 

affection from parents than the Khasi girls • 

There were no statistically significant differences 

between the groups of children drawn from the 

High SES group • 

In the middle SES groups , the results pointed 

out that the Khasi boys and girls differed 

significantly at o02 level • Also the Mizo boys 
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and Mizo girls of the middle SES group showed 

significantly higher mean values than the Khasi 

boys in the area of parental affection o 

The Khasi children perceived greater parental 

aggression than the Mlzo children • 

The Mizo boys and girls perceived to have 

received less parental aggression (p < .001) 

as compared to the Khasi boys and girls • 

There were no statistically significant diffe-

. rences between the groups belonging to the 

High SES group o 

The Khasi •boys and girls from the middle SES 

group showed significantly higher mean values 

than the Mizo counter-parts on parental 

aggression o 

The perceptions of Khasi and Mizo children on 

security showed no significant differences • 

The results indicated that Khasi girls and Mizo 

boys perceived significantly more security at 

home than the Khasi boys • The mean scores of 

Kt;a:..i. gil 1..:5 ~nd Mi.z.o i:>oys wer·e 15(.62 t.ncl· ·~:,,.::.s 

respec;tive.ly were higher- ~-··.(r.r;. ·::.r~.::: ,:·;:. :. ~~" ·~ 

by .Khasi.. boys which was ~:L:-4 <,)> 
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No statistically significant differences 

existed between the compared groups of the 

High SES • 

Significant differences can be found only 

between the Khasi boys and Mizo boys of 

the middle SES group where the mean score of 

Mizo boys (15.75) was greater than that of 

of the Khasi boys (14.4) 

No significant differences were found between 

the group of Khasi and Mizo children on their 

perceptions relating to status accorded at 

home o 

In the se~~ise analysis , the results revealed 

no significant findings • 

The High and Middle SES groups also did not 

show any significant results on the area of 

status • 

There was no significant results among the 

Khasi and Mizo children on the variable of 

Educational facilities and encouragement • 
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No significant differences were noticed 

between the compared groups with regard to 

provision of educationa]' f~cilities. 

In both the high and middle SES groups • the 

results were not significant • 

ADJUS'I'MENT OF KHASI AND MIZO CHILDF.EN • 

MAJOR FINDIN:}S o 

The results showed no statistically significant 

differences between the Khasi and Mizo children 

on the variable of social adjustment • 

No signific~nt differences between the groups 

of. Khasi boys , Khasi girls • Mizo boys and 

Mizo girls on social adjustment • 

In both the high and middle SES groups , the 

results on social adjustment indicated no 

significant findings • 

The comparison between the Khasi and Mizo childr~ 

on the variable of emotional adjustment revealed 

no significant findings • 
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Significant differences existed between the 

Khasi and I"li.zo children on the variable of horne 

adjustment • The mean score of Mizo children 

(7.25) was significantly higher than the mean 

score of Khasi children (6o63) • 

When compared sexwise , the only significant 

differences found was between the group of 

Khasi boys and Mizo boys where the mean score 

of Mizo boys (7.62) ,ns greater than the l<hasi 

boys (6.34) o 

The result revealed no statistically signific~nt 

nifferences between the groups belonging to the 

High SES ( Table 5o15) o 

Significant findings in respect of middle SES 

group existed only with the hhasi boys and Mizo 

boys , where the mean score of Mizo boys (7.61) 

was hi6her than that of the Khasi boys (6.31) o 

The comparison on school adjustment showed no 

significant differences betwe ... en the Khasi and 

Mizo children • 
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The Mizo girls (6.94) were significantly better 

adjusted in school as compared to the Mizo 

boys (6.08) , Khasi girls (6.20) and Khasi 

boys (5o64) • 

In the High SES groups no statistically signifi­

cant results were revealed • 

The Mizo girls 'C mean value (6. 75) was greater 

than that of the Khasi boys (5o31) on the area 

of school adjustment • 

The results (table 5.21) revealed significant 

findifll:;,S • The mean sco!'e of the l\.hasi children 

(2.94) was higher than that of the Mizo children 

(2.62) on the variable of achievement mvtivation o 

The Khasi girls •@ mean value (3.42) on achievement 

motivation was higher than that of the Khasi boys 

(2o44) Mizo girls (2.56) and Mizo boys (2o64) • 

The High SES resul~s indicated significant findings 

where the mean scoYe of Khasi girls (3.83) was 

higher than that of the r~zo girls (2.71) and 

f1izo boys (2.47) • 

From the middle SES groups the results indicated 

that Khasi girls were significantly better motiva­

ted to achieve than the Khasi boys , Mizo boys and 

!Vlizo girls • 
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PARBNT-CHILD RELAl'IONSHIP AND ADJUSTMENT • 

~~JOR FINDINGS • 

The results showed no statistically significant 

differences between the two groups i.e. (the 

high and low on perceived parental ~ffect~on) 

on tneir social adjustment levels o 
I 

The results showed that the Mizo boys who 

perceived to have received greater affection 

from parents show high emotional adjustment 

than the Khasi girls • 

In the high group on perception on affection , 

the mean score of Khr1.si girls (7o7'1} v.as higher 

than the Khasi boys (6.24) and Mizo boys (6.38) 

in the area of i'lnanclal adjustment o 

The table 6o1.04 revealed that the Khasi girls 

and Mizo boys of the high group on perception 

on affe~tion were ~igniflcantly better adjusted 

toward their homes than the ~1asi boys and Mizo 

girls • 

The results appeared to be significant only in 

the group of Mtzo girls and Mizo boys belonging 

to high group on perception on affection where 
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the mean score on sehoul ddJustment of Mizo 

girls (7.18) was higher than that of Mizo 

boys (5o96) o 

The results of both the high and low of perceived 

parental affection showed that Khasi girls were 

signif~cantly better motivated for achievement 

than the Khasi boys , Mizo boys and Mizo girls • 

The results of both the high and low on perceived 

p~rental aggression showed no significant findings 

on Lhe social ddjustment • 

In both the high and low groups on pa-x=ental 

aggress~on , the results on the emotional adust­

ment indica~ed no stutisticdlly significant 

fjnd~ngs o 

The Mizo girls of the high perce1ved group on 

parental aggres~ion showed significantly better 

financial adjustment than the Khasi boys o 

The ~lizo boys of the low group on perception 

on pare~tal aggression were significantly better 

adjusted towards their homes as compared to the 

Khasi boys and Mi~o girls • 
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In the high perceived group on aggression , the 

findings revealed that the 11i.zo girls were 

significan~~better adjusted in school than 

the Kh~si counterparts • 

In both the groups of high and low perceived 

parental aggression, the ~1asi'girls appeared 

to be significantly better motivated for 

achievement than the hhasi boys , Mizo boys 

and Mizo girls o 

The Mizo boys of high perceived group on 

security were significantly better adjusted 

than the Khasi boys on the social 3djustment o 

Among the low perceivad group , the Mizo boys 

were socially better adjusted th3n the K.hasi 

girls o 

In both the groups of high and low on perc~\;ved 

security , the results showed no statistically 

signific3nt differences • 

The re£.:u1ts indic;Jted that 1'-'lizo girls of the 
an.. /\-.. 

high,.perceived L~11) security were significantly 

better adjuste1 financially than the Khasi 

counter-parts o 
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The Khasi girls and Mizo boys of the high group 

on perceived security were significantly ·well 

adjusted toward their homes than the Kh,lsl boys • 

The Mizo girls of the high perceived group on 

security were better aujusted in school than 

the Khasi boys • Among the low perceived group 

on security , the Mizo girls again were signifi­

cantly well adjusted toward their schools than 

in the case of Khasi boys and Khasi girls o 

/ 

Both the high and low on percieved security , the 

results indicated that liliasi girls were signifi­

cantly better motiva~ed to achieve than the 

Khasi boys , Mizo boys and Mizo girls • 

In both the groups of high and low on perceived 

status , the results on soci3l adjustment revealed 

no significant findings • 

The Mizo girls belonging to the low group on 

perceived status , showed significantly better 

adjustment emotionally than the Khasi girls • 

The results showed that the Mlzo boys of the 
on 

high group/ percei ve_d status were sig1:ii'icantly 

better adjusted on finance than the Khasi boys 
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and Mizo girls • But among the low group on 

perceived status , the Mizo girls were signi­

ficantly better adjusted than the I~asi boys 

and Khasi girls and Mizo boys o 

The findings on the high group on perceived 

status , revealed that Mizo boys were 

significantly well adjusted towards their 

homes than the Mlzo girls and Khasi boys • 

Among the low group on perceived 5tatus , both 

the Mizo boys and Mizo girls were significantly 

well adjusted at home than the Khasi boys o 

Th~ significant results appeared only in the 

low group on perceived status where the Mizo 

girls (7.62) were significantly well adjusted 

toward their schools than the Khasi boys (4.45) 

Khasi girls (5o95) and Mizo boys (5o67) • 

The results of the high group on perceived 

status showed that Khasi girls were significantly 

better motivated to achieve than the Khasi boys , 

Mizo boys and Mizo girls • Among the low group 

on perceived 5tatus , the Khasi girls again were 

sigruficcmtly more .riChievement oriented thQ.n 

the l<hasi boys o 
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In the high group on perceived education , the 

results showed that Mizo boys were significantly 

better than the Khasi boys on the social adju~tment • 

But according to the low sroup on perceived 

education Khasi girls were significantly better 

adjusted in the society than the Mizo girls o 

The table 6.So02 , showed no statistically signi­

ficant differences existed on both the groups of 

high and low perceived education on the variable 

of emotional adjustment • 

In regard financial adjustment the Mizo girls 

of the high perceived group on education showed 

significantly better adjustment than the Khasi 

girls o 

The results showed that ~tizo beys of the high 

perceived group on education were significantly 

better adjustment toward their homes than the 

Khasi boys and Mizo girls • In the low perceived 

group on education the Mizo boys were significantly 

better adjusted toward their homes than the 

Khasi boys • 



8o3o29 

253 

In the low perceived group on education , the 

results revealed that the Mizo girls were 

significantly better adjusted toward their 

schools thc:,n the Khasi boys , Mizo boys and 

Khasi girls o 

The results showed that the Khasi girls of the 

high perceived group on education were signifi­

cantly better motivated to achieve than the 

Khasi boys , Mizo boys and Mizo girls • Again 

the Khasi girls belonging to the low group 

on perceived education were showing signifi­

cantly well motivated than the Mizo girls • 
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SUGGESTIONS FOR FURTHER RESEARCH • 

Further research in this field is very much 

essentia~ as in India , the studies on this area are limited 

whereas other countries like USA , UK and other European nations 

are much ahead in this particular study o A few important areas 

for further research are listed below : 

r. 

II. 

III. 

IVo 

Vo 

vr. 

A survey of child rearing practices of the tribals 

and the effects on the growth and development of 

a child • 

Home environment and its influence on child's 

personality and adjustment - a case study 

approach o 

The different roles of father and mother and 

how they affect the growth of boys and girls 

in the Khasi Society • 

Quality and tone of home life and their effect 

on th~ development of Achievement Motivation 

of the tribal children • 

Few studies involving linkages between 

Achievement motivation and achievement in 

specific areas of human activity o 

-
vfuether the matrilineal structure of the Khasis 

has any impact on the development of personality 

of the boys and girls and their levels of 

achievement motivation o 





255 

B I B L I 0 G R A P H Y 

Aberle , Ddvid • F 

Adler , A and way 
Lewis • 

Ahmed , s. I. 

Altekar , A.S. 

Aphole , C.A. 

Arkoff , Abe 

Bar eh , Hamlet 

Bakwin , R.M. & 
Bakwin , H 

1974 'Navaho' 
Matrilinedl kinship • Edited by 
David t-1 Schneider and Kathleen 
Gough • University of California 
Press • 

1956 An introduction to his ~sycholo5y 
middlesex • 

1983 Bell's Adjustment Inventory 
(adaptation) 11 A study of 
reliability and validity of 
some mental health scales 
on a tribal sample " 
Unpublished Ph D thesis , 
submitted to the Ranchi University 
Ranchi • 

1973 Tne position of women in Hindu 
civili:?.ation • Published by ' 
Motilal Banarsidas Delhi - 7 • 

1962 " A study of upbringing of children 
in MdharashtrR Hindu families 

1968 

1967 

1940 

in Poona " 

A second survey of Research in 
Education 1974 • M.B. Buch 
Published by Centre of Advanced 
study in Education • Baroda • 

Adjustment and mental health • 
Me Graw Hill Inc • U.S.A. 

The History and Culture of ~~asi 
people.Naba Mudran Pvt .Ltd • 
Calcutta • 

Psychological care of Preschool 
child • Journal of Pediatrics • 



256 

Basehart , Harry • W 

Brunk , Jason W 

Bossard • H.S. & 
Boll E.S. 

Briffault , R 

Brar P.S. 

Brown , Freda , 

Brar , J.S. 

Chitnis , S 

Colson , Elizabeth 

Cederquist , H.T. 

Dubey , R.K. 

1974 'Ashanti' The Matrilineal Kinship • 
Edited by David M Schneider and 
Katnleen Gough • University of 
California Press • 

1975 Child and Adolescent Development 
Jo~~ Wiley and sons Inc , 
Canada • 

1966 The Sociology of child development~ 
Harper and Row , Newyork and John 
Weather Hill Inc , Tokyo • 

1952 The mothers • 
Gearge Allen and Unv.rin Ltd London • 

1981 'Love and respect for the child' 
The Educational Review - Vol LXXXVII 
No.IO , Oct , 1981 • 

1979 • Our duty to children • , The 
Sov.iet Land Vol XXXII Jan 1978 
pg. 9 • 

1973 The adjustment problems faced by 
Secondary School Students • 
Journul of Educc1tional R~s~arch 
::tnd ext~~nii on • 

1974 

1974 

1948 

1971 

Sociology of Education ( a trend 
report ) A survey of Research in 
Sociology and social anthropology • 
Vol II , ICSSR • Published by 
R.C. Bhatkal for popular Prakashan 
Pvt Ltd , Bombay • 

Plateau of Tonga • The i•latrilineal 
Kinsh.it-;- Edited by D.M. Scfineider 
and Ka hleen Gough • University 
of C~lifornia Press • 

The 'Good Mother' and her children , 
Smith College studies for social 
work , Vol 19 • (1) • 
Indiscipline among students as an 
individual and Group Phenomenon at 
the school level - PhD Education 
Gorakpur , University • 



Desai , D.~B. 

Fathauer , George H 

Garr.ison , Karl C 

Goswami , Lalit C 

Garrison , Karl C 
Garrison , Karl C Jr 

Gates , A. I. I 
Jersild , A.T. 
Mac Cannel , T.R. & ~ 
Challman R.C. R 

Gurdon , P.R.T. 

Gee , E.P. 

Gough , Kathleen 

Goswami , M 

257 

1974 

1960 

1976 

1975 

1963 

1975 

1957 

1974 

1985 

A report on Research in Achievement 
motivation • NCF~~ • 

Trobiand • Matrilineal Kinship 
D.M. Schneider and Kathleen Gough 
(Eds) University of California 
Press • 

Growth and Development.Longmans 
Green and Co inc Printed in 
U.S.A. Van Rees Press , NY • 

"Child rearing in Jaintia fa~lies • 
A socio educational study of 
beliefs , customs , practices 
and attitudes" Ph D thesis submitted 
to the Uni v.ersi ty of Gauhati • 

"Psychology of Adolescence" 
PTientice Hall , New Jersey • 

Euucational psychology,the Me Millan 
Co New York • p. 641 

'The Khasis' 
Cosmos publication , Delhi 6 • 

'The land of women' The Sunday 
Statesman , March 31, 1957 
Culcut-ca • 

'The Nayar' Matrjlineal Kinship • 
Edit2d ~Y D.M. Schneider & 
Kathleen Gough • University of 
Californaia Press • 

A study of achievement related 
motivation {achievement and 
anxiety) in secondary school 
pupils of working and non-working 
mothers in Shillong • Dissertation 
submitted to the Depdrtment of 
Education , N.E.H.U. 



Gokulanathan , P.P. 

Gokulnathan , P.P. 

258 

1972 Achievement motives in Tribal 
and non Tribal Assamese 
secondary school Adolescents • 
Indian Educational Review , 
Jan. 1972 • 

1979 Achievement related motivation 
among tribal adolescent pupils • 
Bombay , Himalaya Publishing 
-House • 

Hurlock , Elizabeth , 1959 
B 

Developmental psychology 
Me Graw Hill Co Inc The 
Maple press Co , New York • 

Heekhausan , H 

Jersild , A.T. ~ 
Telford , c.w. I 
Sawrey , J.M. 

Johnson R.C. 
Medinus G .R. 

Kawin , Etb..el 

Karve , Irawati 

Kuppuswamy , B 

Kumari f'v1 

Kuppusv.:amy , B 

1967 

1975 

1974 

1963 

1968 

1974 

1979 

1981 

The anatomy of Achievement motivation , 
N.Y. Acadamic Press • 

Child psychology.Prentice Hall Inc 
New Jersey • 

Child psychology Behaviour Development , 
Wiley International Edition 
Canada • 

Early and middle childhood • 
Parenthood in a free nation Vol II • 
Macmill~n Co , Newyork • 
Collier Nacmi llan Ltd , Canada • 

Kinship organisa-cion in India • 
Asia publishing House , Bombay • 

A text book of Child Behaviour 
and development ·• VH:c.s Publishing 
House Pvt. Ltd • Delhi • 

Santhal Students , ihei1 problems , 
attitudes and adjustment • Unpublished 
Ph D Thesis • Department of Psychology 
Bhagalpur University , Bhagalpur • 

Nanual of socio economic status 
scale 1981 • Manasayan , Delhi • 



259 

Kirkpatrick , C 1963 

Kharkongor , 0 1978 

Leslie , Gerald , R 1967 

Linton , Ralph 1973 

Lalneihkimi , C 1983 

Lyngdoh , Homiwell 1941 

Lyngdoh , R.S. 1972 

Lyngdoh , J. Darningh , 1979 s • 

Lazarus , R.S. 1961 

The family as process and 
institution,Ronald Press , 
New York , p. 62 • 

A study of the Home f~ctors of 
juvenile delinquents in Shillong • 
Dissertation submitted to the 
Department of Educational Research 
and studies N.E.H.U. Shillong • 

The family in Social context , 
Oxford University Press 
New York , U.S.A. 

The c~ltural b~ckground of 
personality • ?rantice Hall Inc 
New Jcrst.·Y • 

A study of impact of education 
on child rearing practices in 
the Mizo families • N.A. 
Dissertation submitted to 
Education Department , N.E.H. u. 
Aizawl • 

'Ka bynta ki kynthei ha ka Balang' 
(The role of women in church) Ka 
pateng Kris~an Vol V • No. 9 --
Sept 1941 • p. 150 • Published by 
the Assembly of the Presbyterian 
Church , Khasi and Jaintia Hills • 
The Ri Khasi Press , Shillong • 

'The Khasis' North Eastern Affairs 
April - June 1972 , Vol. I No. 1 
R• 21-22 • The Ri Khasi Press 
Shillong • 

'I thymmei ka longbriew' (Socia 
economic conspectus of the Khasi 
Pnar) • Published by J.D.S. Lyngdoh 
Mawrnluh Cherrapunjee • 

Patterns of Adjustment and Human 
effectiveness • Me Graw Hill 
Book Co , U.S.A. 



260 

Lyngdoh , K.S. 1975 A study of the achievement motive , 
fear of failure , concerns , 
occupational aspiration and 
family influenc€ of the college 
tribal and non-tribal boys and __. 
girls of Meghalaya , Sh1llong • 
Ph D Thesis (un-published) 
Submitted to the Centre of Advanced 
study in Education M.S. University of 
Baroda • 

Me Grath , Joseph, E 1964 Social psychology.Holt Rine hart 
and Winston Inc , U.S.A. 

Mussen , Paul • H • 

Mlnturn , L & 
Hitchcock , J.T. 

Me Clelland , D.C. 

Mukherjee , B.N. 

Me Clelland , D.C I 
Atkinson , J.W. 
Clark , R.A. & 
Lowel , E.L. 

Mumery , D.v. 

Marfatia , K 

Mehta , K 

1970 A hand book of Rese-arch methods 
in child devel~pment • ~iley 
Eastern Pvt • Publishers • 

1966 The Hajputs of Kholapur , India 
New York Willey • 

1961 'The Achieving Society' 
N.Y. the free press • 

1965 A Factorial analysis of force 
choice test of Achievement 
motivation , Journal of Vocational 
and Educational Guidance , Vol. II 
No. 2 • 

1953 The Achievement motive • N.Y. 
Appleton Century Crofts • 

1954 Family background of Assertive 
and non assertive children • 
Child Development Vol. 25 (1) • 

1973 Psychiatric services for children 
in India • Child psychiatry 
Quarterly Vol • 6 (1) • 

1969 Psychological study of the Problem 
Child • Ph D Thesis • Jodhpur 
Uni ver si ty • 



Minigione , A.D. 

Mehta , P 

Meghalaya Board of 
School Education • 

( M.B.S.E. ) 
M.B.S.E. 

M.B.S.E. 

~ 

Naik , D 

Nandy , A & 
Kak~r • S 

OsualCI. , E.C. 

261 

1968 Need for achievement in Negro , 
v/hite and ?uertorican children. 
Journal of consult and clinical 
psychology • 

1970 Need for Achievement in socially 
disadvantaged secondary school 
adolescents • In madern trend 
in asychology • Report of conference 
hel at Kanpur University • 

1984 The results of Primary School Leaving 
Certificate and Scholarship Examination 
1984 (Khasi and Jaintia Hills) • 

1984 The results of the Middle School 
Leaving Certificate and Scholarship 
Examination (Khasi and Jaintia Hills) • 

1985 The results of Primary School Leaving 
Certificate and Scholarship Examination 
(Khasi and Jaintia Hills) • 

1978 "A study of pupils of Anavil and 
Jain families with high and low 
acheivement motivation with a view 
to studying the effects of family 
influences on achievement motive" 
Ph D Thesis submitted to the 

1981 

Faculty of Education and Psychology , 
M.S. University of Baroda • 

Culture and personality • A s~vey 
of research in Psychology 1971-76 
part I , ICSSR • Published by 
R.G. Bhatkal and printed by 
M.S. Bhatkal at popular Book 
Depot , Printing Division , Bombay • 



Parischa , P 

Pareek , Udai 
Rao , T.V. 

Phillips , E.L. 

Presley , S.L. & 
Rob int;c.,n T. F. 

Phatak , Pramila 

Pakyntein , E.H. 

"\ 

~ogers , Dorathy 

Raj Guru , H.P. 

Rath , R 

Roy , Emlyn , M 

26.2 

1963 

1974 

1951 

1979 

1961 

1972 

1971 

1972 

1970 

Educational Psychology. 
University Publishers , Delhi • 

Rao's Achievement motivation Test. 
Handbook of Psychological and Social 
instruments • Samasthi , Ahmedabad • 

Parent-child similarities in 
Personalities disturbances • Journal 
of clinical psychology Vol. VII • 

£';3y.;holugy of :C:duca.tio~ • Universal 
Book Stall • Delhi 6 • 

Practice and Problems of rearing 
Children • Indian Psycholo~ical 
Review Vol .• : 18 No. 1-4 , 1 72 
pg. 45-48 • 

Census of India 1961 • Assam-united 
Khasi and Jaintia Hills • Published 
by the Govt. of Assam 1965 • Tribune 
Press Gauhati • 

The psychology of Adolescence. 
Appleton Century crofts , 
New York • 

'A study of Insecurity among 
alolescents as a determinant of 
Juvenile adliquency' A second 
survey of Research in Education 1974 • 
M.B. Buch , Published by centre of 
Advanced study {n Education , Baroda • 

A study on the cognitive and classroom 
Rear.- ing o.f the Primary School 
Children in Ot·l:..:sa , 1972 • ,i_ second 
Survey of Research in Education 
1974 • M.B. Buch Published by CASE , 
Baroda • 

'The traditional organisations of the 
Khasis • The Amrita Bazar Patrika 
Neghalaya Supplement , Calcutta 
April , 2 , 1970 • 



Rogers , Dorothy 

Rosen , B.c. 

Rosen , B.C. 

Rosen , B.c. & 
D' Andrade , R 

Sangma. , M 

Sear , R.R. 
Maccoby , E.E. 
Levin , H , 

Srivastava , R.K. 
Saxena , V 
Kapoor , K.D. 

Strang , Ruth 

Soppitt , C.A. 

Shah , M.A. 
Kulshrestha , A 

263 

1962 The psychology of Adolescenoe 
Apleton Century Crofts (ACC) , 
u.s.A. 

1956 The achievement syndrome . 
American sociological Review • 

1961 Family structure of achievement 
motivation • American Sociological 
Review • 

1959 The psychological origins of achieve­
ment motivation sociometry • 

1981 History and culture of the Garos . 
Published and printed by Book 
today , Karolbagb , New Delhi • 

1957 Patterns of child rearing , Row 
Peterson , New Yor.k • 

1978 Adjustment process of tribal and 
non-tribal adolescent boys • 
Indian Journal of Clinical 
Psychology , Vol 5 (2) , 

1959 An introduction to child study • 
Macmillan Co • New York • 

) 

1976 A short account of the Kuki 
Lusbai tribes • Firma P.Y't 
Ltd for tribal Research Institute 
Govt. of Mizoram , Aizawl • 

1977 A study of caste differences in 
the methods of discipline 
child-rearing practices and 
adjustment • Indian ES~chological 
Review Vol 15 Nos ~1 77 • 
Indian psychological society • 



. Saran , V .A. 

Singal , W.R. 

Singh ' Lal B I 
Sinha , B & 
Mookherjee , R 

Shah , Dr. Beena 
Lakhera , Dr. S.K. 

Sangma , J 

Schneider, David 
M 

Saxena , N.K.I 
Agrawal , G 
Singh , s.B. 

Schaefer E.S. 
Bell 1 R.C. 

264 

1970 

1975 

1982 

1986 

1973 

1974 

1977 

1957-

A study of personality traits 
of nursery school children 
against the background of 
their home environment • A survey 
of Research Education 19~4 • 
M.B. Buch , Published CA E , 
Baroda • 

Adjustment differences at different 
levels of anxiety • Journal of 
educational research and extension 
yo1. 12 1 No. 2 1 Oct 1 1975 • 

'Levels of adjustment in the 
Santhal underqraduate students• • 
Journal of Educational Research 
and extension • Vol 19 • No. 2 
Oct , 1982 • 

Family climate and adjustment • 
A resume of research findings 
Indian P=lchological Review 
~986 1 ~o 31 1 Special Issue 

ec • 1 8 • 

Principles of Garo Law • Gauhati • 

The Truk • Matrilineal Kinship 
Edited by D.M. Schneider and 
Kathleen Gough • University of 
Californai Press • 

Attitudes of working and non-working 
mothers toward child rearing 
practices • Child Psychiarty 
Querterly Vol 10 (3) • 

Patterns of attitudes towards 
child-rearing and the family • 
Journal of abnormal and social 
psychology • Vol 54 • 



Seth , A 

Sinha , J.B.P. 

Symonds , P.M. 

Sewell , W.H. 
Sah , V.P. 

SAARC Booklet 

Tiwari , G.P. 

Thanga , L.B. 

Tiwari , Govind 

26b 

1956 A study into the factors 
responsible for 5 major 
Behavioural Problems 
commonly noted in High Schools 
MED dissertation • CIE Delhi • 

1967 Birth order and sex differences 
in n Achievement and n affiliation • 
Journal of Psychological Research 
Vol .2 (1) • 

- 1939 A study of Parental acceptance 
and Rejection • Amer • Jr 
Orthopsychiatry Vol. 8 • 

1968 Parents Education and children's 
Educational aspiration and 
achievements Am • So • Rev. Vol 
33(2) • 

1986 'Shillong ideal location for 
SAARC meet' Sentinel Vol. IV No 22 
5 May 1986 • Omega Press , Gauhati • 

1979 Parent~hild realtionship as a 
function of family size , SES and 
cultural setting • Indian~sychological 
Review Vol. 7 No. 3~ • 1 9 • 

1978 'The Mizos• a study in racial 
personality • United Publishers 
Gauhati • 781008 • 

1980 Indian adaptation of clark's 
Parent-child Relations , Wuestionnaire 
Center of Advanced study of 
Psychology Utkal University • 
Bhubaneshwer • Published by Agra 
Psychological Research cell , 
Belanganj , Agra • 



Whiting, W.M. 
Whiting , Beatrice B 

Weinberg , M 
Shabat , O.E. 

Warjri , K.M. 

Winter bottom , 
M.R. 

Vanlaltlani , 'l' 

Varman , O.P. 

266 

1970 

1965 

1978 

'Contribution of Anthropology 
the methods of studying child 
rearing' • A handbook of Research 
methods in ch11a Development • 
Edited by Paul Henry Mussen , 
Wiley Eastern Pvt • Ltd 
Publishers • 

Society and man Prentice Hall , 
New Jersey • 

A study of the impact of the 
present Khasi Society on 
Education of boys and girls 
MEd Dissertation submitted to 
the Department of Educational 
Researcn and studies NEHU 
Shillong • 

1953 "The Relation of Need for 
achievement to learning 
Experiences in Independence and 
Mastery" , in Me Clelland 
et al • The Achievement Motive 
Appleton Century Crofts • 

1983 The changing position of Mizo 
women through the impact of 
christianity • Seminar paper 
presented in the N.E. India 
Theological Assn • 

1982 The Home environment or the 
child • The Educational Review 
Vol. LXXXVIII No. 6 June , 1982 • 



, 

267 

Results of the Primary School Leaving 

Certificate and scholarship Examination (1986) ( Khasi 

and Jaintia Hills ) Dongmusa dt. 27 Feb 1987 Vol. III 

Mo. 9 • Published and printed by G. Barman for Omega 

and Publishers Pvt Limited , G.S. Road , Gauhati • 

Results of the Middle School Leaving 

Certificate and Scholarship Examination 1986 • Dongmusa , 

Vol. III No. 9 dt. 27 Feb 1986 • Published and printed 

by G. Barman fO~··, Omega and Publishers Pvt. Ltd , G.S. 

Road Gauhati • 



Parent Child Relation Questionnaire 
( For Children ) 

SES SC..ALE. 

Name -----------------------------Age _______ sex. ______ __ 
School/College ________________________________________ _ 

Address -------------------------------------------------

2. Give the following details of your parents • 

Name Income Education Occllpation a 
(monthly) Designation 

,Mr. 

Mrs. 

nd 



CLARK'S PARENT - CHILD RELATIONS QUESTIONNAIRE 

Instructions : 

In most of the following questions you are 

asked to tell roughly what kind of people your mother and 

father were , how they treated you and so on • We understand 

that you might not want to say anything too bad about them • 

On the other hand , we ask you to try to be as honest and 

truthful as possible • If it is necessary for you to say 

something rather uncomplimentary about your parents in order 

to be truthful , please try to do this • In other words , 

try to be realistic as well as fair • 

Don't think too long over each question , try 

to point down the first answer that comes to your mind • We 

are just interested in your opinion , not the facts • You must 

not leave any • 

In answering the questions please put a tick 

(~) in any of the column against each question, which you 

think would describe you best o Your answers will be kept 

confidential and used for research purposes only • 



Always Sometimes Never 

1. Do you have the feeling ( ) ( ) ( ) 
that you were parent's 
favorite ? 

2. Do parents have a bad ( ) ( ) ( ) temper with you ? 

3. Do you ever feel one ( ) ( ) ( ) with your family ? 

4. Do you feel equal with ( ) 
the study facilities 

( ) ( ) 

you have at home ? 

5o Are you satisfied with 
the study facilities ( ) ( ) ( ) 
you have at home ? ... 

6. How aften did you 
set tenderness and ( ) ( ) ( ) 
affection from your 
parent ? 

7. How often were you 
afraid of your ( ) ( ) ( ) 
parents ? 

a. Do you ever feel life ( ) ( ) ( ) interesting at home ? 

9. Do hou have the same 
rig ts as others at ( ) ( ) ( ) 
home? 

10. Do you feel free to 
( ) ( ) ( ) discuss your school 

problem with your 
parents ? 

11. Could you say that you 
were close to your ( ) ( ) ( ) 
parents ? 



Always Sometimes Never 

12. Do you think that 
your parents were ( ) ( ) ( ) 
too demineeriDg 
with you? 

13. Do you feel neglected ( ) ( ) ( ) 
at home ? 

14. Do parent give you the 
responsibility to ( ) ( ) ( ) manage the house-hold 
affairs during their 
absence ? 

15. Do parents spend some-
times to help you in ( ) ( ) ( ) 
studies ? 

16. Do parents speak well ( ) ( ) ( ) ot you ? 

17. How often were your 
parents cruel you ? 

( ) ( ) ( ) 

18. Do you regard parents ( ) ( ) ( ) as your close friends ' 
19o Do you ever feel that 

you are not treated ( ) ( ) ( ) 
as well as other in 
the family ? 

20 •. Do you feel that your 
parents love your 
brothers/sisters more ( ) ( ) ( ) 
than you ? 

21. Do you get all the 
encouragement from ( ) ( ) ( ) your parents regarding 
your future educational 
plan ? 



Always Sometimes Never 

22. Do parents find fault ( ) ( ) ( ) 
with you ? 

23. Do you feel that you 
( } ( } ( } are disliked by 

parents ? 

24. Do parents give you ( } ( } ( ) to many family respon-
sibilities ? 

25. Do parents condemn you ( ) ( ) ( ) 
as not fit for schooling ? 

26. Do parents treat you in ( ) ( ) ( ) a friendly way ? 

27. Did your parents use to 
slapl spank at you . ( ) ( ) ( ) 
without any reason ? 

28. Do you share your views ( ) ( ) ( ) with your parents ? 

29. Do you feel that you ( ) ( ) ( ) have a higher status 
than anybody at home ? 

30. Do you get a word of ( ) ( ) ( ) praise from parents 
when you do well in 
school ? 

31o Do you feel that nobody ( ) 
loves you ? 

( ) ( ) 



Always Sometimes Never 

32. Do parents try to 
control you all the ( ) ( ) ( ) 
time ? 

33o Do you prefer to stay 
) ( ) ( outside the home more ( ) 

than staying with your 
parents ? 

34. Do you feel that parents ( ) ( ) ( ) trust you more ? 

35. Do you get the feeling\ 
that you are given all ( ) ( ) ( ) support for your 
education by your parents 
• 

? 

36o Do you think that parents ( ) ( ) ( ) 
sacrifice to much for you ? 

37. Do you feel that parents ( ) ( ) ( ) treat you badly ? 

38. Do you have the feeling 
( ) of running away from ( ) ( ) 

home ? 

39. Do parent give you res-
ponsibility in important ( ) ( ) ( ) 
matters in the family ? 

40. Do parents encourage ( ) ( ) ( ) you in spite of your 
failure in studies ? 

41o Do you feel others are ( ) ( ) ( ) happier than you ? 



Always Sometimes Never 

42. Did you have very much 
trouble getting per-

( ) ( ) '( ) mission from your 
parents to do the 
things you wanted to 
do ? 

43. Do parents often ask 
( ) ( ) ( ) you to accompany them 

when they go out ? 

44. Are you treated equally ( ) ( ) ( ) 
with others at home ? 

45. Do you get enough pocket 
money for going to 
school/school fete ( ) ( ) ( ) 

etc ? 

46. Do you think that on 
the whole the rela- ( ) ( ) ( tionship between you 
and your parents was 
pleasing to you ? 

47. Do parents often ( ) ( ) ( . ) suppress you ? 

48. Do you have a sepse ( ) ( ) ( ) of oneness with the 
family ? 

49. Do you suffer from ( ) ( ) ( ) . interiority complex 
at home ? 

50. Are you parents ready 
to solve any of your ( ) ( ) ( ) 
educational problems ? 



THE ADJUSTMENT INVENTORY 

DIRECTIONS : 

Are you interested in knowing more about your 

own personality ? If you will answer honestly and thcughtfully 

all the questions on a page that follows , it will be possible 

for you to obtain a better understanding of yourself • 

Your answers will be treated in the strictest 

confidence • Therefore , feel free to give clear answers/replies • 

There are no right or wrong answers • Indicate your answers 

to such questions by putting a tick mark ( ) against 1the Yes• , 

'the No' , and 'the ? 1 , • Use the question mark only when you 

are certain that you cannot answer Yes or No • There is no 

time limit but work rapidly • 

SECTION 1A1 

1. I want to be away from the 
crowd o 

2. I often start the work but 
leave it half done o 

3. I have to take loan often o 

4. I usually have good relation 
with my par ants • 

5o I do not want to go to school • 

Yes -

( ' ) 

( ) 

( ) 

( ) 

( 

( 

( 

( 

( 

No -
) 

) 

) 

) 

) 

! 

( ) 

( ) 

( ) 

( ) 

( ) 



Yes No - -
6. I prefer to work in a group 

rather than alone • ' ) ( ) ( ) 

7. I feel difficult in deciding 
( ) ( ) ( whether to do a particular ) 

work or not • 

a. I often remain worried due to ( ) ( ) ( ) shortage of money • 

9. I often feel that my parents 
have been more affections ( ) ( ) ( ) 
towards my brothers and 
sisters than me • 

10. I am afraid of examination • ( ) ( ) ( ) 

11. My friends complain me that 
I do not meet them often • ( ) { ) ( ) 

12. I feel that no one is there ( ) { ) ( ) 
to help me in difficulties • 

13o I like to develop friendship ( ) ( ) ( ) with the rich student of my 
class o 

14. The members of my family often ( ) ( ) ( ) 
criticise me without any reaso~ o 

15. I would like to quit the school o ( ) ( ) ( ) 

16. I !eel difficult to talk with ( } ( ) ( ) the newly acquanted persons • 

17. I oftP~ repent over any work ( ) ( ) ( ) 
done or decision taken by me • 

18. MY parents feel that 
money unwisely • 

I spent ( ) ( ) ( ) 

I 



Yes No ...L. - -
19. I feel that the members of 

my family do not have ( ) ( ) ( ) 
congenial relation with 
each other • 

20. I have no interest in stuiies • ( ) ( ) ( ) 

21. I feel hesitant to talk in the ( ) ( ) ( ) classroom • 

22o When I think of my com~etition { ) ( ) ( ) 
or Examination , I tee nervour • 

23. I often feel that I am not able ( ) ( ) ( ) to enjoy a movie or a fete due 
to shortage of money o 

24. I think that my father has all ( ) ( ) ( ) the qualities which a good man 
should possess o 

25o I am disliked by some teachers • ( ) ( ) ( ) 

26. I pick up friendship with others ( ) ( ) ( ) easily • 

27· Because of my shy nature , I am ( ) ( ) ( ) troubled very much o 

28. While comparing with rich 
students I usually feel bad ( ) ( ) ( ) 

about my own ecoaomic condition • 

29. My parents feel irritated even 
on a small/trivial matters • ( ) ( ) ( ) 

30. I am not satisfied with the marks ( ) ( ) ( ) 
I am getting in the examdnation • 

31o I generally avoid to come forward 
~ .-in an)i social affairs o 

( ) ( ) ( ) 



Yes No 1 - -
32. Some kind of ideas often run 

through r1fJ mind so that I ( } 
could not sleep • 

( } ( } 

33. Most of my time is spent in ( ) ( ) { ) arranging money for demestic 
purposes • 

34. I often feel that my friends ( ) ( ) ( ) have happier home environments 
than me • 

35. I feel hesitant in asking questions ( ' ) ( ) ( ) to the teachers • 

36. I hesitate to enter a room when 
people are sitting around and ( ) ( ) ( ) 
and talking tog ether • 

37. I often think too much about my ( ) ( ) ( ) 
personal appearance • 

38o I want to purchase lottery/team ( ) ( ) ( ) 
tickets to get rid of poverty • 

' 

39. I think that my mother is as good ( ) ( ) ( ) as a good mother should be • 

40. I do not understand what I read • ( ) ( ) ( ) 

41. I find it difficult to start ( ) ( ) ( ) conversation with a stranger • 

42. I sometime feel that some ( ) ( ) ( ) serious accident might occur • 

43o Due to poverty I often compelled ( ) ( - ) ( ) 
' to do some work which harms my 

prestige • 

44. I often have differences of ( ) ( ) ( ) opinion with my p~ents • 



Yes No ? - - -
45. Sometime I do not agree ( ) ( ) ( ) 

with my teacher's view • 

46. I find it difficult to ( ) ( ) ( ) 
speak in public • 

47. I usually get irritated 
on a trifling/small 

( ) ( ) ( ) 

matter • 

48. I usually feel bad for ( ) ( ) ( ) 
my unsatisfactory 
economic condition • 

49. My family members compel ( ) ( ) ( ) 
me to obey them even 
when the! are not 
reasonab e • 

so. I don't want to study ( ) ( ) ( ) 
even with some body's 
help • 

I 



SECTION 'B' 

Please put a tick mark ( / ) on one o! the 

statements/answers given below : 

1. As a student I like to 
be called 

2. During the holidays , I 
want 

3. I takelpride 
I 
I 

I 

4. I want to study well 

5. I !eel my success depends 

A. a well dressed student in 
my class • 

B. an intelligent student in 
my class • 

A. to visit my friends and 
relatives·. 

B. to point or write a story 
or a poem • 

A. in standing first in my 
class • 

B. in helping poor students • 

A. to avoid blame from my 
parents o 

B. to excel others in my clas~ 

A. upon my hard work • 

B. upon my parents and 
relatives • 


