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A STUDY OF THE EDUCATIONAL PROBLEMS OF HIGH 
SCHOOL STUDENTS IN WEST GARO HILLS DISTRICT IN 

RELATION TO THE ORGANIZATIONAL CLIMATE OF 
SCHOOLS 

RATIONALE OF THE STUDY 

Education emphasizes the activities which aim at developing the knowledge 

and moral values required in all walks of life rather than knowledge and skill relating 

to only a limited field of activities. Education is organized in acquiring and 

improving the learner's cognitive, psychomotor and behavioural characteristics. The 

purpose of education is to provide the conditions essential for young persons and 

adults to develop an understanding of traditions and ideas influencing the society in 

which they live, other cultures and of the law of nature and to acquire linguistic and 

other skills which are basic to learning personal development and creativity. 

Education is a problem of perennial discussion in all nations at all times. 

There is no nation in the world that can claim that it has no educational problems and 

that all is good in its garden of education. The process of learning has been subjected 

to extensive studies and experimentations. But it calls for continuous and multi-

dimensional efforts on the part of the teachers as well as the learners. It is through 

learning that one moulds the raw stuff of human nature into the concrete 

individuality which one possess. 



Both the lay public and professional educators generally agree that the 

"goodness" of an education programme is determined to a large extent by the 

organizational climate of the institution. The establishment of an appropriate 

organizational climate has been recognized as one of the functions of administration 

because it is the organizational climate of a school, which determines to a large 

extent, its tone and performance. 

NEED AND IMPORTANCE OF THE STUDY 

The West Garo Hills district being an under-developed district, its need for 

education is great. Any effort to industrialize the district and to exploit the natural 

resources will need high level technology and trained personnel, which is not 

available now. It is only through a well-organized programme of education, i.e., right 

from school, can the manpower needs of the entire state be met. The students in Garo 

Hills are backward or underdeveloped economically and socially. The community is 

facing quite a lot of problems or difficulties and special efforts are needed to spread 

education among them and to raise their standard of living. It is important that more 

knowledge about the educational problems of these sections of population should be 

available. It is desirable that if this important section of the population is to join the 

main stream of activity in Meghalaya, problems, obstacles and handicaps placed in 

thetr way be alleviated. Thus, the tducationai problems cH~;uuuLclt:~ uy the students 

must be studied. This study while confined to only West Garo Hills district may help 

to some degree to fulfill this need. 



The present study will discuss the Educational Problems of High School 

Students in West Garo Hills District in Association with the Organizational Climate 

and throw light on the major factors responsible for the various problems and make 

endeavour to offer specific suggestions to all concerned for removing the problem. 

The present study will also discuss about the type of organizational climate 

prevailing in the high schools in West Garo Hills district and the association that 

exists between educational problems and organizational climate. 

STATEMENT OF THE PROBLEM 

The title of the problem is A Study of the Educational Problems of High 

School Students in West Garo Hills District in Relation to the Organizational 

Climate of Schools. 

OBJECTIVES OF THE STUDY 

Following are the specific objectives of the present study-

To find out the educational problems of high school students in West Garo 

Hills district, Meghalaya. 

To find ouL L11e uq!;allizational climate ~1f the high s~hooL~ ill West Garo Eill::; 

district. 



To find out the association if any between educational problems with the 

organizational climates of the high schools. 

To give suitable suggestions to overcome the problems. 

LIMITATIONS OF THE STUDY 

The present study is confined to only a few schools in West Garo Hills 

District. 

The present study is confined to only high school students in West Garo Hills 

District. 

The present study is confined to only high school teachers in West Garo Hills 

District. 

METHODS AND PROCEDURE 

Popuiation 

The group of schools were randomely selected. Thus a representative random 

sampling method has been used. The sample of the present study comprised of ten 



high schools in West Garo Hills district. Such schools in the state fall under the 

following categories according to management -

a) Government managed schools. 

b) Private schools receiving Government grants under the deficit scheme and 

c) Private schools receiving either an annual block grant or those receiving no grant 

at all. 

These are also schools meant exclusively for either boys or girls and also 

schools, which are co-educational. Majority of the high schools is located in the 

urban areas. 

Actual Sample 

A sample of 106 teachers and 266 students from 10 high schools from West 

Garo Hills district of Meghalaya were included. Separate questionnaire for the 

teacher and student respondents were given to the students and teachers of these 

selected schools. Amongst the schools selected, three are Government schools, two 

are deficit and five are private schools. 

Tools Used 

For the present investigation, the tools used are (i) Questionnaire on 

Educational problems of students constructed by the investigator, (ii) The School 

Organizational Climate Description Questionnaire (SOCDQ) developed by Sharma 
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(1978). The SOCDQ was the modified form of Organizational Climate description 

questionnaire constructed by Halpin and Croft. 

As regards Educational problems, all the items in the questionnaire have been 

grouped into eight categories. They are as follows -

Personal problems 

Financial or economic problems 

Educational or academic problems 

Social problems 

Language problems 

Health problems 

Family problems 

Problems connected with facilities in school. 

For constructing the questionnaire, available literature on higher education 

within the reach of the investigator was carefully studied. A thorough discussion on 

the major problems of high school students was done with the supervisor. Necessary 

guidance and suggestions were also obtained. Then the first draft of the questionnaire 

was constructed ty ~t.: ~11\it.:._,i;gaior. It w«s abu aistributerl to the experts in tb~? 

Department. After which some more corrections, improvements and suggestions 

were incorporated as suggested by the experts and supervisor. On the basis of this, 

the second draft of the questionnaire was proposed. The questionnaire was first tried 
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out on a few respondents, thirty in number from Tura town. These were analyzed and 

the feedback was used for revising and improving the statements and also for adding 

few more items, after which the questionnaire was finalized. 

The SOCDQ (The School Organizational Climate Description Questionnaire) 

consists of 64 Likert type items to measure the eight dimensions of the 

Organizational Climate of the schools. The SOCDQ was administered individually 

as well as in group. In order to provide and make an ideal situation, the investigator 

called all the high school teachers in a room and administered the tool to all at a 

time. Head of the institution was requested to remain absent from the group while 

administering the SOCDQ. The respondents were asked to indicate the extent to 

which each statement characterized his/her school. The scale against which the 

respondents indicated the extent to which each statement characterized their schools 

were defined by four categories. (i) Rarely Occurs, (ii) Some Time Occurs, (iii) 

Often Occurs and (iv) Very Frequently Occurs. For scoring, these four categories of 

responses are assigned four successive integers, viz., 1, 2, 3 and 4 respectively. Then 

each respondents eight sub-test scores are calculated by simple summation of each 

respondents item scores, sub-test by sub-test and dividing each of the eight sums by 

the number of items in the corresponding sub-test. 

Analysis of Data 

The students educational problems were identified by checking the student 

responses on the various items of the questionnaire. The significant problems 
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mentioned by the students were determined on the basis of proportions. The Chi­

Square test was applied to find out the significant difference of the various 

educational problems. 

The data obtained on the Organizational Climate Inventory and the 

Educational Problems Questionnaire were tabulated into appropriate data matrix. 

The responses of the teachers were scored by following the scoring procedure 

developed by Motilal Sharma in the original Test. The t-test was also worked out to 

find the significant difference on the dimensions of the Organizational Climate. The 

frequencies and percentages were worked out and presented in the form of tables and 

graphs. The Chi-Square test was applied to find out the significant difference on the 

association between educational problems and the Organizational Climate. 

MAJOR FINDINGS AND SUGGESTIONS 

I. Educational Problems 

Personal Problems of the Students 

As regards transportation problem to reach school, a considerable number of 

studems, i.e., 46.99 percent d1:::::Igreed wiil1 the statement, 39.8:; p.:;:cci:..t 

• agreed with it and 13.16 percent remained undecided. 
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Majority of the students of high schools, i.e., 63.91 percent were afraid of 

making mistakes, 27.07 percent were not afraid of making mistakes and 9.02 

percent remained neutral. 

The responses of the students revealed that a considerable number of them, 

i.e., 41.35 percent were lacking in leadership qualities, 30.08 percent were 

not lacking in leadership qualities and 28.57 percent could not decide 

anything. 

The study found that 42.48 percent disagreed of having poor memory, 40.60 

percent agreed of having poor memory and 16.92 percent could not decide 

anything. 

To the question whether loneliness interferes with studies, 45.86 percent 

disagreed with the statement, 45.49 percent agreed with the statement and 

8.65 percent remained undecided. 

Financial or Economic Problems 

Most of the students, i.e., 51.50 percent revealed that their family had few 

sources ot mcome, 37.60 pe!'cent disagtt:cd Lo the statemeni. iii.id !G.9C 

percent could not decide anything. 
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It was observed from the responses that majority of the students, i.e., 75.94 

percent could afford to get schoolbooks and school uniforms, 19.17 percent 

could not afford and 4.89 percent could not decide anything. 

50.75 percent of students revealed that the pocket money received from 

parents was not enough, 39.47 percent revealed that it was not enough and 

9.77 percent did not decide anything. 

The study found that 63.91 percent disagreed to the statement whether they 

were doing outside works to get money, 24.44 percent agreed to the 

statement and 11.65 percent remained undecided. 

Majority of the students, i.e., 62.03 percent revealed that they had money to 

pay for private coaching charges, 28.95 percent revealed that they did not 

have and 9.02 percent did not decide anything. 

Educational Problems 

The study found that majority of the students, i.e., 60.15 percent had worries 

due to fear of failure in the examination, 27.44 percent did not have worries 

anci 1 L.41 percent could not decide any ~hing. 
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The study reveals that most of the students, i.e., 50.75 percent could not keep 

a proper study schedule, 36.09 percent could keep a proper study schedule 

and 13.16 percent could not decide anything. 

42.86 percent of students revealed that the books prescribed were readily 

available, 40.98 percent revealed that the books were not available and 16.16 

percent could not reveal anything. 

To the question whether the school timetable was arranged unsatisfactorily, 

59.40 percent of students disagreed with the statement, 25.56 percent agreed 

with it and 15.04 percent remained undecided. 

56.02 percent of students revealed that the assignments given by the teachers 

were not too heavy, 30.07 percent revealed that it was too heavy and 13.91 

percent could not decide anything. 

Social Problems 

Majority of the students, i.e., 54.89 percent revealed that they had the ability 

to get along well with other people, 30.45 percent did not have the ability and 

l <+.66 percent did not dec! de anything. 
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50.75 percent of students revealed that they were not shy to do anything, 

36.84 percent revealed that they were shy and 12.41 percent remained 

neutral. 

46.24 percent of students revealed that local politics did not disturb them in 

studies, 41.35 percent revealed that it disturbed them and 12.41 percent did 

not reveal anything. 

49.25 percent of students indicated that they could compete and work with 

other students, 40.98 percent indicated that they could not work and compete 

with other students whereas 9.77 percent did not indicate anything. 

Regarding taking part in school activities, 65.04 percent revealed that they 

liked to take part in any activities in the school, 24.06 percent revealed that 

they did not like and 10.90 percent remained neutral. 

Health Problems 

To the question whether poor health interferes with concentration in studies, 

52.26 percent revealed that it did not interfere, 40.23 percent revealed that it 

mtertered and 7.51 percent did nui reveal anything. 
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72.18 percent of students indicated that they do not suffer from incurable 

diseases, 22.56 percent indicated that they are suffering and 5.26 percent did 

not indicate anything. 

It was found that 62.03 percent of the students could take part in sports and 

games because they were healthy, 31.95 percent could not take part and 6.02 

percent remained neutral to the statement. 

As regards the diet at home, the responses of the students showed that 61.28 

percent indicated that the diet at home was satisfactory, 34.21 percent 

indicated that it was not satisfactory and 4.51 percent did not indicate 

anything. 

68.80 percent disagreed to the statement whether there was lack of 

concentration in studies, 31.20 percent agreed with it. 

Problems Connected with Facilities in School 

As regards toilet facilities in school 48.87 percent indicated that the toilet 

facilities in school were adequate, 45.11 percent indicated that there were 

madequate toilet facilities in school whereas 6.02 ptn .. cul. l\.-umi.1t:u neutral to 

the statement. 
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Regarding drinking water problem in school, a comprehensive number, i.e., 

51.50 percent revealed that they did not have this problem, 48.5 percent 

revealed that they had drinking water problem and no one was found I the 

undecided category. 

More of them, i.e., 51.13 percent indicated that they had facilities for extra­

curricular activities in school, 42.11 percent indicated that they did not have 

this facility and 6. 76 percent could neither agree nor disagree with the 

statement. 

As regards cultural activities m school, 54.51 percent of the responses 

showed that they had cultural activities in school, 39.10 percent of the 

responses showed that they had no cultural activities whereas 6.39 percent 

remained neutral to the statement. 

To the question whether the number of pupils in the class was too large, a 

majority of them, i.e., 69.17 percent disagreed with the statement whereas 

30.83 percent agreed with the statement. 

Langu:!ge Pi·oblems 

To the question whether the students could not express fluently in English, 

49.62 percent revealed that they could not express fluently in English, 42.48 
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percent revealed that they could express fluently in English and 7.89 percent 

remained neutral. 

Majority of them, i.e., 62.41 percent revealed that they could understand 

English properly, 37.59 percent revealed that they could not understand 

English properly. 

54.14 percent of the respondents revealed that they did not have difficulties in 

studying Garo as a second language, 45.86 percent revealed that they had 

difficulties in studying Garo as a second language. 

A majority of them, i.e., 56.77 percent of students revealed that they could 

understand the teacher's style of teaching, 29.32 percent revealed that they 

could not understand the teacher's style of teaching and 13.91 percent could 

neither agree nor disagree with the statement. 

60.53 percent of students revealed that they had fluency in English, 32.71 

percent revealed that they did not have fluency in English and 6.76 percen~ :,.:::~· ..... ~ >';i 

. ''·. 
could not decide anything about the statement. 

: fj 

Family Problem 

To the question whether the parents were too strict, 47.74 percent of 

responses showed that they were not too strict, 45.49 percent of responses 
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showed that the parents were too strict and 6. 77 percent could not decide 

anything about the statement. 

59.02 percent of students revealed that the interference by relatives was not 

too much, 34.21 percent revealed that the interference by relatives was too 

much and 6.77 percent remained neutral. 

A majority of them, i.e., 70.30 percent of students revealed that there was no 

frequent quarrelling at home, 23.31 percent revealed that there was frequent 

quarrelling at home and 6.39 percent could not reveal anything. 

A majority of them, i.e., 71.81 percent of students revealed that illiteracy of 

family members did not cause them unhappiness, 28.19 percent revealed that 

illiteracy of family members caused them unhappiness. 

Whether more attention was paid to other brothers and sisters, 65.41 percent 

disagreed with the statement, 27.07 percent agreed with the statement and 

7.52 percent neither agree nor disagree with the statement. 

II. Major Findings of the Study Rdated to Organizational C!imate 

Comparison of the responses of teachers between government, private and 

deficit schools on the dimension, Disengagement reveals that there is a 

significant difference on the climate dimension, disengagement between 
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private and deficit schools. This refers to the teachers tendency to be "not 

with it". This dimension thus describes a group which is "going through the 

motions", a group that is "not in gear" with respect to the task at hand. In 

short, this dimension focuses upon the teachers behaviour in a task-oriented 

situation. 

Comparison of the responses of teachers between government, private and 

deficit schools on the dimension, 'Intimacy' revealed that there is a 

significant difference on the climate dimension 'intimacy' between 

government and private schools indicating that this dimension refers to the 

teachers' enjoyment of friendly social relations with each other. 

Comparison of the responses of teachers from the three categories of schools 

on the dimension, 'Controls' revealed that there is a significant difference on 

the climate dimension 'controls' between government and deficit schools 

indicating thereby that this dimension refers to the degree to which the 

headmaster's behaviour can be characterized as bureaucratic and impersonal 

in nature. 

Comparison of the responses of teachers from the three categories of schuc1s, 

i.e., co-educational, boys and girls school on dimension 'Disengagement' 

revealed that there is a significant difference on the climate dimension 

'disengagement' between co-educational and boys school, between boys and 
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girls school and between co-educational and girls school. Thus this 

dimension focuses upon the teachers' behaviour in a task-oriented situation. 

Comparison of the responses of teachers from the three categories of schools 

on dimension 'Espirit' showed a significant difference between boys and 

girls school. This indicates that the teachers feel that their social needs are 

being satisfied and that they are at the same time enjoying a sense of 

accomplishment in their job. 

Comparison of the responses of teachers from the three categories of schools 

on dimension 'Intimacy' showed a significant difference between co­

educational and girls school. It thus refers to the teachers' enjoyment of 

friendly social relation with each other. 

On the dimension 'Psycho-physical hindrance', there is a significant 

difference between boys and girls school and between co-educational and 

girls school indicating that this dimension refers to the feeling among the 

group members that the headmaster burdens them with routine duties, 

management demands and other administrative requirements which they 

consider as unnecessary. Teacht:1::, vc:H.:eivt: the headmastt:r as highly 

dictatorial in his behaviour. 
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There is a significant difference on the climate dimension 'Controls' between 

boys and girls school which.refers to the degree to which the headmaster's 

behaviour can be characterized as bureaucratic and impersonal in nature. 

There is a significant difference on the climate dimension 'Production 

Emphasis' between co-educational and girls school which refers to the 

behaviour of the headmaster which is characterized by close supervision of 

the staff. His communication tends to go in only one direction and he is not 

sensitive to feedback from the staff. 

There is a significant difference on the climate dimension 'Humanized 

Thrust' between boys and girls school which refers to the behaviour of 

headmaster which is marked by his attempts to motivate the teachers through 

personal example. The behaviour of the headmaster though unmistakably 

task-oriented is at the same time characterized by an inclination to treat the 

teachers humanly and tender-heartedly. 

Types of Organizational Climate 

The six types of organizational climates are open, autonomous, familiar, 

closed, patemai and controlleJ. These six type5 uf climates have been divi\.led into 

two categories. 

The positive oriented climates - open, autonomous and familiar. 
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The negative oriented climates - closed, paternal and controlled. 

Out of the ten schools taken up for study, four schools falls under the positive 

oriented climate and six schools falls under the negative oriented climate. 

III. Association between the Educational Problems and Organizational Climate 

The two attributes, i.e., educational Problems and Organizational climate 

have high degree of associations with each other. 

Comparison of Schools under Negative Organizational climate and Positive 

Organizational climate showed that a significantly larger number of children from 

negative oriented climates reported the presence of a large number of problems. 

SUGGESTIONS 

The conclusions of the study are indicative of the steps to be taken for 

removing the Varied types of problems faced by both the students and Teachers of 

High Schools working in west Garo hills district. The following few suggestions are, 

however, offered in this connection. 

Spec.ia! t:>are should b-;: !aken in mo~! of the schools to improve sanitation. 

Library periods should compulsorily be included in the school timetable. 
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Audio-Visual aids should be used. 

Frequent inspection may be conducted to trace out the diverse problems faced 

by the students as well as teachers. 

Managing Committees should include well-qualified persons with keen 

interest in education so that they can remove the different problems faced by 

schools. 

More and more schools should h~ve open type of climate, which is the best 

and favourable climate for teaching, learning and professional growth. The 

young generations should be stimulated and motivated by having a congenial 

school environment. They should not be allowed to live in an environment, 

which hinders their personality development. 

The attention of the higher authorities must be drawn so that the 

administrators and teachers may be provided with full facilities such as 

training in educational management and leadership in educational 

administration. Such training will help the heads of the institutions and the 

teachers to move the climate of their schools towards open climate. 

The school climate must be democratic in nature where the free and 

uninhibited expression of both the pupils and teachers are encouraged. 
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The principal must encourage a good relationship between him and the 

teachers, the teachers and the pupils. There must be a good rapport between 

them. 

It will be the responsibility of the school administration, namely the principal 

and the teachers to develop and evolve most suitable climate so that the 

pupils are made to feel free and innovative while learning. 

Suggestions for Further Research 

The present study was confined to the educational problems of High School 

Students and the Organizational Climate of the High Schools of West Garo Hills 

district, Iura. Similar studies may be conducted in other parts of Meghalaya, though 

various other aspects of the problems coutd not be included in the present study. The 

present study can provide basis for further researches. Further researches are 

recommended in the following related topics-

Further studies are required as regards formation of appropriate tools for 

measuring educati"onal problems of students under Indian conditions. 

Comparison of the climates between different types of schools may be 

conducted. 

...-i.!l',:l• LIBkAa •. 

More studies may be conducted taking larger numb'er of scho'~ 3~~-

The same study may be designed at State level to get an overall.pict~~~~~JI· 
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CHAPTER I 

INTI{ODUCTION 

1.1 Context of the Present Study 

The present study entitled A Study of the Educational Problems of High 

School Students in \Vest Garo Bills District in Relation to the Organisational 

Climate of Schools was intended to find out the educational problems of High School 

students in West Garo Hills District and the type of Organisational Climate prevailing 

in the High Schools. The present study was also intended to find out the relationship . 
between the perceived educational problems of the students and the type of 

organisational climate prevailing in the schools. 

1.2 Objectives of the Study 

The study aimed at -

1. To find out Educational Problems of High School students in West Garo Hills 

District, 

.., To find out the Organisational Climate prevailing in the High Schools in West Garo 

Hills District, 



:'. To find out the association if any between Educational Problems with the 

Organisational Climate of High Schools. 

4. To give suitable suggestions to overcome the problems. 

1 . 3 Scope and Limitations of the Study 

The scope of the study is limited to the different types of problems faced by 

Htudents of high school in West Garo Hills District and the Organisational Climate 

prevailing in the high schools in West Garo Hills District. The Organisational Climate 

Is studied with the help of a test developed by Motilal Slur:ma and only those climates 

are identified as prescribed and tested through the test i~ems on the Organisational 

questionnaire. This questionnaire is used in a number of re~:earches conducted in India. 

T ]e educational problem is studied with the help of an inventory developed by the 

Investigator. 

1.4 Need for Education 

National development, social reconstruction and overall progress and prosperity 

11: the society has ever been quite convincingly recognised to be closely linked with the 

system of education of the land. Education is an important instrument of human 

development. It gives a desirable and definite shape to the individuals ways of conduct, 

ter.1perament and character. Briefly stated, education is me1nt to promote quality in the 

person educated. In the fitness of things, decency both in the means and ends of 

education express quality in education. Eventually, all thi:; comes to be known as the 
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cowpetence. Both the lay public and professional educatc·rs generally agree that the 

go,_~dness of an education programme is determined to a large extent by the teaching. 

"A teacher affects eternity, he can never tell where his in11uc:nce stops" - Henry Adams. 

Tlte identification of qualified and able teaching personnel, therefore, constitutes one of 

th·.! most important of all educational concerns. Obtaining capable teachers is an 

in'-rinsic interest and obligation of education. If competent teachers can be obtained, the 

lik.!lihood of attaining desirable educational outcomes is substantial. The quality of 

te·lchers moulds and shapes the quality of education. 

In this context, we are strikingly reminded of the so often quoted remarks of the 

Education Commission (1966, p-46) : "Of all the factors which influence the quality of 

education and its contribution to national development, ti'e quality, competence and 

character of teachers are undoubtedly the most significant. Nothing is more important 

t ran securing a sufficient supply of high quality recruits to the teaching profession, 

p:·ovide them with the best possible professional preparation and creating satisfactory 

c1mditions of work which they can be fully effective". 

Indian Education today is faced with many challenges. The challenge of 

1111mbers, the challenge of ever increasing quantum of knowledge, and the challenge 

posed by the explosion of opportunity are well known and a lot has already been done 

to meet these challenges. In this fast changing world there is a need for everyone to be 

educated. Parents, teachers Government and State must tolerate such kind of students 
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and encourage them for higher education. For those who cannot afford, it is the duty of 

authority in the area where they are residing to find some means for them to be 

employed, either part time or full time. 

Educational programmes will be very much needed and must be suitable to the 

nee:ls and interests of these youngsters, so as to build them in:o good and better citizens 

( ,f the country. Thus there should be such opportunities and facilities for these 

youngsters to have a harmonious and well-balanced life. In India, the last fifty years 

nft:e·: independence have been the appointment of National Commissions on education. 

The Radha Krishnan Commission on University educatior. was appointed in 1948 

hardly a year after independence. Next came the Modaliar Commission on Secondary 

education in 1952 and in 1964, Pandit Nehru appointed the Kothari Commission with 

wide terms of reference. since the adoption of the 1968 policy of education, there has 

been a tremendous expansion in educational facilities all over the country at all levels. 

But '.he 1968 policy did not get translated into a detailed stra 'egy of implementation. In 

1986, the National Policy on Education was also adopted envisaging a national system 

of ::ducation. In 1990, the appointment of Acharya Ramamurti Committee was formed 

for a review of the educational policy. 

Education has also been given due attention in our Five-Year Plans both at the 

National and State levels. Our main anxiety has been u fulfil the Constitutional 

prc,vision of having universal and free elementary eclucation. The number of 
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Universities, Degree Colleges, Professional Colleges, hi·~h and higher Secondary 

Hchools as well as middle and primary schools has gone up tremendously. The literacy 

percentage both amongst men and women has also shown an appreciable increase 

during the last two decades. 

In short a new India is struggling to be born. And ce ·tainly it will be the kind of 

lnGia that the children of today and tomorrow are capable of building. For this great 

lask they have to be properly equipped mainly through education. Education has to 

perform the almost Herculian task of helping the youth to acquire the social vision, the 

unral stamina, the mastery of self and the necessary skills and technical know how 

ne;essary for the national tasks that will be theirs. 

1.5 Education in the North Eastern Region 

The North Eastern Region comprising seven sister states of Assam, Manipur, 

Tripura, Nagaland, Arunachal Pradesh, Mizoram and Meghalaya has a rich cultural and 

lir,guistic heritage. So much so, as many as more than fift)' different dialects are spoken 

In this region. Cutting across linguistic and racial barriers. each community, tribal or 

ncn-tribal (North East is basically a tribal heartland of India) has an unique rich 

c:1aracterisation of culture, peculiarly unlike each other, a feature not known by the 

p~ople in other parts of the country. The region is ethnically and culturally very distinct 

from the rest of India. geographical isolation, the problems of accessibility and 

c< •Inmunication and cultural contrasts within the region has resulted in several forms of 
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economic and social imbalances in the region. The region has also special problems like 

natural, economic, social and educational. 

Meghalaya, the twenty-first state of India emerged as a full-fledged state on the 

21st January 1972. It is a hilly state located in the north eastern part of India. The term 

Meghalaya literally means the Abode of Clouds. The name Meghalaya was originally 

coined by S.P. Chatterjee. Meghalaya lies between 25°47'N and 26°10'N latitude and 

H9°45'E and 92°47'E longitude. The total area of the State ,s 22,429 Sq. Km. with a 

population of 1, 74,778 (1991 Census). The state is i1ow divided into seven 

ndrninistrative districts. They are -

I. Jaintia Hills District, created on February 22, 1972 

2. East Garo Hills District and West Garo Hills District cre:tted on October 22, 1976 

3. East Khasi Hills District and West Khasi Hills District created on October 28, 

1976 

4. Ri-Bhoi District created on June 4, 1992 and 

~. South Garo Hills District created on June 18, 1992. 

Shillong is the state capital of Meghalaya. Meghalaya may be physiographically 

divided as follows: 
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Sl. No. N arne of the District District Headquarter 

1 East Khasi Hills District Shiiiong 

2 West Khasi Hills District Nongstoin 

3 Ri-Bhoi Nongpoh 

4 Jaintia Hills Jowai 

5 East Garo Hills Williamnagar 

6 West Garo Hills Tura 

7 South Garo Hills Baghmara 

The West Garo Hiiis District is bounded by Mymer·sing District and part of 

Rangpur of Bangladesh on the South and the Southwest, Goal Jara District of Assam on 

fhe Northeast; East Garo Hills District on the Northeast and West Khasi Hills District 

nn ·:he East. Tura is the headquarter of West Garo Hills District. Linguistically and 

elhHologically, the Garos belong to the Bodo family who at one time, occupied a large 

part of Brahmaputra valley and were probably pushed out f-om the plains to hills by 

later invaders. 

1.6 Growth of Formal Education in Garo Hills 

The District Garo Hills is popularly known after the tribe, the Garos. 

Matrilineal is the characteristic feature of their society. The condition of Garo habitant 

In the field of education was noteworthy before the adven( of the British. There was 

neither any educational institutions nor a regular feature of te 1chers as it appears today. 

Traditionally, the Garos trained their children from young nge by means of engaging 
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I hem in the field works under the guidance of the elders wh0 were actually engaged in 

lhe profession. Thus children gradually learnt the art and technique of their work. 

Wh:Ie actually doing things, they learnt a lot by mere imitalion and became expert in 

thejr profession by the time of becoming adults. Moral le>sons were also imparted 

exclusively in the family. In families elders used to instruct young ones about their 

Hocial activities and performance. Under such arrangement children acquired knowledge 

eith.~r by means of observation or by direct contact. Thus the whole system of education 

prevalent in the past was totally informal and the technique applied was either 

npprenticeship or by mere imitation. But there was no place for initiation that one can 

11:et admission to be tested. In other words it may said that the system of formal 

cdm:ation was not in practice. 

The era of formal education in the Garo habitant ca: mot be spoken of without 

referring the name of David Scott. It was Scott, the Civil Commissioner and the agent 

of :he Governor General of North East Frontier of Bengal, :;oon after assumed office, 

wha understood that the establishment of monopoly trade firmly in the region could not 

he possible without creating a close contact between the inhabitants and the British 

Government to instrumentation his ideas he undertook a policy of educating the people 

of the district at large. It was David Scott who for the first time thought of largely in 

terms of three R's for the people who were at that time a hostile tribe. He contacted the 

Serampore Mission at Calcutta and requesting them to send some missionaries to work 

nmDng the Garos as early as 1822. But the mission could not be of much help, as they 
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rail~d to depute any one to work among the Garos. Scott wa; not disappointed, he tried 

hy sending three Garo youths to Serampore Mission. But nothing further is known 

nbout these lads except a mention about them in the fifth report of the Serampore 

Coliege Published in 1824 (Carey, W.W.; 1966:38). Scott'~ following correspondence 

with Bayley, W.B. Secretary to the Government bears not orly testimony to his sincere 

efforts but also the ideas he possessed of bringing the inhabit2nts in contact with them. 

"I am satisfied that nothing permanently good can 
be obtained by other means. I would greatly prefer two or 
more Moravian Missionaries who along with religion 
would teach the useful art if the Government would insure 
them. subsistence only, I would be willing to take on 
myself the expense" 

(Carey,W.W.; 1966:39). 

Despite Scott's best efforts to orient the Garos towards formal education, he was 

not ~uccessful in his attempt to bring missionaries to work rmong the Garos. No body 

wa~ found suitable to work among the Garos. With much difficulty he obtained the 

~o~ervice of Fermie, a junior teacher of English and Geography in the Hindu College at 

Calcutta. Fermie was asked to work as a teacher cum preac:.1er (Missionary) at a place 

called Singimari, a village, which is at the north-western tip of Garo Hills bordering the 

plains of Assam and about 30 Km. away from Tura town, the headquarter of present 

West Garo Hills District. He joined in his service in July, 1827 but unfortunately died 

there in November of that year. Probably he could not st£md the climate of the area. 

Trus this initial attempt of David Scott planted without bea··ing any fruit. However, his 
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attempt bore fruit twenty years later. In 1847, Captain Jenkir,' s caused a school to be 

start~d for Garos at Goalpara, a town of Assam about 50 K.ms. away from the border of 

Garu Hills District. Twelve Garo boys came to get education in that school and all of 

1hem were accommodated in the school boarding house. Amc~1g them, none was hailed 

from the interior villages of the districts. In spite of his great efforts and Incentives, 

Jenkins mission was not fully successful. He also faced tl.e same problems as his 

predecessor. However, it is remarkable to note that sixteen years later two of these 

1weive Garo boys were the first of the tribe who acquired the knowledge of three R's. 

Tho5e two lads were known as Omed and the other Rakn1e. Both of them were 

ordained and started their career as teacher cum preacher in two different Garo villages 

:·dtucted on the north eastern border of Garo Hills. It was the beginning of a new era on 

1 he foot of Garo Hills bordering plains of Assam when a normal school was installed at 

I )aru·a in 1864 by Rakme with the help of one Garo lad named Fakira. But the 

response from the Garos was not encouraging. It was cle3i."' from the statement of 

William Carey. He stated "then while a school house was building, they all went up to 

the hHls". Rakme was not disheartened. He persuaded the people with much difficulties 

and ultimately he was successful in his mission. Initially, l e started his school with 

thre~ students. None was from within the village. All th! three were from other 

villages. Among them, one was his own youngest brother. A few years later, he was 

able to manage students from within and around the village. In 1867 the enrolment of 

Htuctents went up to thirty. The work in the normal school at Damra was flourishing 

sati!~factorily to a limited extent confining to the northern frontier of the district 
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hodering Assam. While the condition of education in the ce:1tral, eastern, western and 

Houthern portion of Garo Hills remained as before as Rakme set up a school at.Damra. 

The ongoing dialogue which began as early as 1822 between the government and the 

Christian Missionaries regarding education among the Garcs came to an end with the 

establishment of a school at Tura in March, 1878 ·under th1~ supervision of American 

Baptist Mission. Elnathan Phillips and Marcus C. Mason were the first missionaries, 

caused to begin the work as teacher in Tura Station Schoo•. It laid the foundation of 

mis~ionary activity to carry the responsibility of entire edu ;ational work in the Garo 

habitant. Scott's plan to educate the Garos with the help of m.ssionaries was going to be 

rna :erialised. 

Time passed on gradually education expanded all over the Garo Hills under the 

lntl.Jence of the Christian Missionaries. No consistent effort was made by the 

mi•:sionary to impart education from the secular point of view. The educational 

cnteavour of these missionaries was just a means of por·ularising the principles of 

Christianity among the Garos through the media of school. A few lines from the report 

of Mason, one of the pioneer teacher of Tura Station School in 1822, highlighting the 

ncth ities of missionaries in the field of education is quoted b ~low -

"It is through these schools 6r rather the teaci.ers of these 
schools, that the work is begun and Church<:s planted in 
the heathen villages. The in gathering of a large number of 
the converts is, in the main, through the work of these 
teachers". 

Carey, W.; 1966:241 
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The above statement signifies that the neglect of secular education was not 

unnatural. This was a major set back to the development of education in the Garo 

habitant during the British rule. 

The advancement of formal education in Garo Hills '1as nominal considering the 

fact that the effort of the British government and the missionaries was started as long 

ngo as 1878 and upto 1903-04. Only 91 primary and 3 upper primary schools were 

established and the number of persons made literate during ti1ose periods was only 1027 

nut of the total population of 138274 according to the Ce,sus Report of 1901. The 

percentage of literate people was being 0.74, which is not very impressive one. 

Nevertheless, the scope of education during the colonial rule was confined to the 

primary levels. No consistent attempt was made to establish secondary schools within 

1 he school periphery of Garo habitant. It is worthwhile to state here that formal 

cdLcation had a little impact on the life of the Garos till independence. 

The real beginning of formal education from the secular point of view has been 

nourishing in the districts since post independence days. The following figures indicate 

lhat the rapid growth of literacy in Garo Hills began from 1951. Upto 1951, the 

ndvancement of formal education among the people •vas not very impressive, 

co;~sidering the fact that the mission schools in Garo Hills w LS started long back. 
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Table 1 

Growth of Educational Institutions and Literate Persons in Garo Hills District 

(Covering the Figures of Three Districts of Giiro Hills) 

ear Total Literate Literacy [nstitutions 

Population Rate(%) p M H s c 
·-
l 901 138274 1027 0.74 83 2 I nil nil nil 

·--
1 95 L 242075 17706 7.31 NA NA NA NA NA 

·--
1 96l 307228 61334 19.96 943 51 8 1 1 

-f 
971 406615 95825 23.57 1233 97 39 1 1 

-
981 505003 137762 27.28 2483 134 65 nil 2 

NA- Not Available. 

Sources: 

1. Figure based on the Gazetteer of the Khasi & Jaintia Hills Garo Hills, Lushai Hills 

by B.C. Allen, 1980, Gian Publications, Delhi. 

2. ~~igures based on Census of India, 1951. 

l. ;:;-igure based on District Statistical Abstract, Garo Hills, 1971-72, 1978. 

4. rigures based on East Garo Hills District Census Handbook, 1981. 

I . 7 ~eed and Importance of the Study 

The West Garo Hills District being an under-developed District, its need for 

cdw:ation is great. Any effort to industrialise the district and to exploit the natural 

resources will need high level technology and trained persom1el, which is not available 

now. It is only through a well organised programme of education, i.e., right from the 

school, ~an the manpower needs of the entire state be met. The students in Garo Hills 

nre backward or under-developed economically and socially. The community is facing 

quite a lot of problems or difficulties, and special efforts are needed to spread education 

14 

-· 

-

-· 

-

--

-



um~mg them and to raise their standard of living. It is impo ~tant that more knowledge 

ltbt,ut the educational problems of these sections .of the population should be available. 

It i; desirable that if this important section of the population }.s to join the mainstream of 

activity in Meghalaya, problems, obstacles and handicaps placed in their 'way be 

alleviated. Thus the educational problems encountered by tht students must be studied. 

This study while confined to only in West Garo Hills District, may help to some degree 

I o ·i.Jlfil this need. 

1.8 Major Areas of Educational Problems 

categorised below -

(a) Academic or Educational \ /-'• J.i:.i· 

· Problems relating to difficulties in learning institutions, in :v~do:;:;;t!; 
Hubjects, examination system, students' relationship with hi~ teachers, teachers attitude 

towards the students, unavailability of prescribed books, library facilities as well as the 

nmount of satisfaction he achieves from his curriculum. 

(b) Financial or Economic 

Economic problems arise out of economic background of the family. Problems 

cor1•.:.erned with payment of school fees, uniforms, persornl expenditure, payment of 

textbooks, transport and communication charges and other rr iscellaneous expenses etc. 
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tc) Family 

It includes his relations with his parents, siblings, his Jther needs like facilities 

for ~:tudy and help in his study. Problems with regard to lack of proper conditions for 

studying at home, worry due to lack of education of the parents and difficulties due to 

the ::amily's economic condition. 

rd) Personal and Health 

Problems encountered by students in the area would include transportation, lack 

( tf leadership qualities, poor memory, loneliness, etc. Heal:h problems include poor 

health condition, suffering from acute diseases etc. 

(e) Language 

Problems of communicating freely in English or Hindi, difficulties encountered 

In tie study of vernacular as a second language etc. 

rf) Social 

Problems pertaining to interference of politics with studies, adjustment with 

other students in their schools, problems of integration with the society. 
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(g) Problems Connected with Facilities in School 

Problems encountered with regard to school facilitier; such as drinking water, 

provisions for games and sports, toilet facilities, fear of exam·nation, etc. 

D.S. Kothari, Chairman of the Education Commissio11 (1964-66) said - "in the 

rapidly changing world of today one thing is certain, yeste:day's educational system 

will not meet today's and even so the needs of tomorrow". Any system of education 

mu!'t cater to the needs and aspirations of the people. Today' 5 needs are different from 

the past. Therefore, the old system must give way to a new system. As the country is 

marching ahead towards economic progress, education can play an important role so as 

lo reach the gap between the world of work and the world of learning. Taking this into 

consideration, the 10+2+3 system has been evolved by the government. 

In order to make education attractive and meaningful, all the unfavourable 

conditions should be removed. The atmosphere should be good with physical comforts 

where the classes are to be held. The literate adults must br; motivated by making the 

educational programme meaningful. The students must be taught to create leisure and to 

employ it fruitfully. Materials should be provided to them. R<:ading materials as well as 

uudio-visual materials should be provided. Reading materials consist of books, 

pamphlets, daily newspapers, charts, graphs and maps. But those must contain topic of 

lnt~rest to the students such as health, agriculture, industry, sports, wit and humour 

with good illustrations. Audio-visual aids include models, blackboard, bulletin board, 
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pic1ures, films, radio, T.V., tape recorder, dramas and .even puppet shows. The 

cdrcational institutions must have capable, enthusiastic and sympathetic teachers. 

No system can work well if it is not properly organised and administered. 

Sui :able bodies should be established at all levels to look after the work of the entire 

Institution, and eradicate illiteracy bearing in mind that illiteracy is a curse to the 

Individual and society. In a country like India which has adopted a socialistic 

democratic pattern of life and which has determined to achieve economic development, 

It is very important that the entire population be functionally iiterate. 

The most difficult problem, which faces us today, is the production of books for 

the nee-literates such as the Garos and Khasis. It must also be emphasised that the 

~:h~nged political and social context in the country, which calls for qualitative and 

quantitative programme, cannot be achieved without effective and flexible 

administrative machinery. The need for modernising and strengthening the 

ndninistration of education has been emphasised by a number of committees and 

commissions including the Kothari Commission. While education has expanded 

considerably, the administrative bodies have been more or less unchanged. Streamlining 

the machinery for educational administration: therefore, has become urgent in view of 

1 he changing frontier of education and pedagogy as well as the significant development 

lhat are taking place in the field of science and techn)logy as well as in the 

Hocio-economic set up. 
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According to the 6th (sixth) Schedule of the Constituti-1n, special provisions had 

been made for the administration of tribal areas through Di~ trict Council which were 

confined with certain powers. Very often there is a high rate Jf wastage and stagnation 

In the District Council Schools. The system is made more ditficult by a system, which 

prevails in Garo Hills where a village shifts along with the practice of shifting 

cultivation. Therefore, in setting up schools in the interior of Garo Hills, the District 

Cou~1cil has to take this factor into consideration, which also requires a keen vision, 

Imagination as well as a flexible approach. 

I . 9 Concept of Organisational Climate 

The studies pertaining to Organisational Climate deals with either the 

classification of institutions or deciding the nature of climate for a particular institution 

or kstitutions The determinants of climate have to be studi< d in order to improve or 

modify the existing climate of the institution by making n<:cessary changes into the 

racJOrs deciding the climate. Hence, it is imperative to study the factors affecting 

clin.ate rather than to study the nature of climate. 

The establishment of an appropriate Organisational climate has been recognised 

us Jne of the functions of administration, perhaps because it is the Organisational 

dirnate of a school which determines to a large extent its tore and performance. Indeed 

the overall quality of school is greatly affected by its Organisational climate. 

Accordingly, empirical data about the possible climate alternatives and the kinds of 
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climates that are valued needed to give direction to acministration so that the 

administrators may establish appropriate climate in their schools to ensure good 

teaching-learning. Therefore, the new concept of Organisational climate has attracted 

the attention of administrators as well as research workers. 'ndividuals spend most of 

their lives in some form of Organisational membership. 

Schools represent a common denominator for man's experience with 

org misations in that, most members of society has inhabited schools at one time or 

other. The schools' mission is one of forming, freeing, developing and assimilating its 

young clients so that they may function better as individual personalities and as 

sustained contributors to our society. Because of their uniq'le effects on children, the 

importance of their mission in society, and their common do10minator quality schools 

need to become more persistent focus of study for those in the field of Organisational 

thecry and Organisational behaviour. 

School organisations are -

(a) high performers in terms of achieving meaningful schools' purposes, 

(b) generous in providing Organisational members (staff and students alike) with 

rewards rich in self-fulfilment and 

(c) dynamic, adaptive and creative in structure, in belief, and in orientation, in order to 

sustain themselves against uncertainties in the future. 
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Organisational climate has been defined by different authors differently. 

( )rg£misational climate may be defined as patterns of social in:eraction that characterise 

un organisation. The main units of interaction in this concept of climates are 

indi victuals, the group as a group, and the leader. Organisathnal climate as defined by 

Halpin and Crofts (1963) and as measured by the Organisaticnal Climate, Description, 

Questionnaire (OCDQ) is the Personality of the school as seen by teachers and 

princ£pals in individual schools. Analogously personality is to the individual what 

Organisational climate is to the Organisation. Sharma (1 )71) after analysing the 

definitions given by different authors came to the conclusion that though different 

nutrors use different terminology in defining this complex concept, almost all agree that 

Or~anisational climate could be defined in terms of interaction that takes place between 

members of the organisation when they fulfil their prescribed roles while satisfying 

1 heir individual needs. Further more to operationalise the cc ncept in the context of a 

sch>al, he specified that it is the resulting condition, within the school, of social 

Interaction among the teachers and between the teachers and the principal. According to 

llalpin and Crofts (1966), Organisational climate runs from openness at one end of the 

rontinuum to closedness at the other. Organisational climate is the global assessment of 

1 he interaction between the task - achievement dimension and the needs - satisfaction 

dim~nsion within the organisation, reflecting a psycho-social Jlavour. 
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I .1 0 Organisational Theory 

Organisational theory is the study of the structure and functioning of 

1 ltpnisations and the behaviour of groups and individuals ..;\'ithin it. It is an emerging 

IntEr-disciplinary quasi-independent science drawing primadly on the disciplines of 

Psy:;hology and Sociology, but also on Economics and to a l!sser extent on Production 

En:~ineering. Most people spend a considerable portion of their time in formal 

organisations and at the same time these organisations have to respond to the pressure 

Impinging on them from the society they exist in and change in different aspects of the 

Hociety affecting Organisational climate. 

The most significant development in the study of adr 1inistration in recent years 

luu been the apparent shift of focus from theory of administration to Organisational 

lheory. Although some writers like Dwight (1961) sense in this shift a down-grading of 

1 he value involved applied orientation, it seems to represent merely a change in the 

stntegy of inquiry. Instead of attempting a direct assault on administration, the newer 

npproach involves first a study on the whole organisation t=.nd then the application of 

1 hi; knowledge in a purpose oriented context. Thus, what began in a somewhat value 

Interdisciplinary approach to administration appears to be co:werging into social science 

In its own rightful place drawing upon these traditions of the existing social sciences for 

1 ts study of Organisational behaviour. As such it becomes the first stage of the new 

npr•:oach forming the basis from which the applied adminis .rative theory springs. This 
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theo:y was the result of the strong influence of the system theJry (Scott, William; 1963) 

model upon current approaches to the study of organisation. 

I .11 Concept of School Climate 

School climate is regarded as the environment providing network of forces and 

facwrs, which surround, engulf and play on the individual. Dewey (1938) stated that 

learning is dependent on experience and the nature and quality of educational 

experiences are largely determined by the characteristics of the learner's environment. 

Bloom (1968) characterises environment as follows-

II • • • we regard the environment as providing a network of 
forces and factors which surround, engulf and play on the 
individual. Although some individuals may resist this 
network, it will only be the extremes and rare individuals 
who can completely avoid or escape from th;:se forces. 
The environment is a shaping and reinforcing 1 orce which 
acts on the individual 11

• • 

Baylay (1957), Pace, Stern (1970) and others also view environment as a 

powerful determinant of behaviour. Sharma (1969), Sharma, Buch and Rai (1971), 

Mubayi and Sharma (1971) found that schools differ in terms of their climates (environ-

ment). The book, Diagnosing the School Climate by Sharma (1978) gives details about 

development of School Organisational Climate Description Questionnaire (SOCDQ). 

Studies referred above have indicated that school climate is related with student 

perf')rmance, teachers satisfaction, school and headmaster effectiveness, leadership 
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he!:1Viour of the headmaster and many such other variabl ~s. Results have indicated 

Hchool environment warrants our immediate attention. 

School Organisational Climate Description Questior.'naire (SOCDQ) is a tool 

which can be used for diagnosing the school environment and furthermore with little 

modifications it can help in studying environment of other c,rganisations like hospital, 

lnd;.~stry, military organisations etc. This tool is an Indian adaptation of Organisational 

Climate description questionnaire (Halpin and Crofts; 1963). 

Climate is considered to represent the emotional tone which is a concomitant of 

lntt:rpersonal interaction. It is a general emotional factor which appears to be present in 

lntc:ractions occurring between individuals in face to face siuation of groups. This has 

Rome relationship to the degree of acceptance expressed by members of a group 

regarding each others need or goals. Operationally defined it is considered to infer-

Ia) the inner private world of each individual, 

(b) the Esprit -de-Corps of a group, 

(c) the sense of meaningfulness of the group, individual goals and activities, 

(d) the objectivity with which a problem is attended, and 

(e) the kind and extent of inter-personal interaction in a group. 
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In a school there can be a centripetal organisation or a centrifugal organisation. In a 

centripetal organisation, there is a perfect give-and-take attitude and co-operation among 

I he members. As opposed to this, in a centrifugal organisation, all the power is vested 

with the Headmaster and he alone wields authority in the scl1ool. This system has the 

characteristics of autocracy while the open system has the characteristics of democracy. 

Thcs every school has its own specific pattern of organisation. The effectiveness and 

importance of an institution depends on the efficient way of ad ninistration and operation. 

I .12 Classroom Social Interaction and Classroom Climate 

Socio-emotional climate of the classroom has been defined in terms of the 

classroom pupil-teacher interaction as perceived by the students. Socio-emotional climate 

of the classroom can be considered as phenomenon consisting of the feelings and 

perceptions of the students about what goes on in the cla~sroom. Different types of 

climate have been found to be, markedly affecting the pupil classroom behaviour. 

Connor (1960) concluded that classes with good ~limates had more social 

contracts. In them the children interacted more socially and expressed themselves more 

f'reely in the classes than the children of classes having pc or climates. Well-adjusted 

rla.sses were found to have closer teacher-pupil relationship~ and rapport. When pupils 

ro'e was clear in the class, they showed more co-operative <lnd warm behaviour. Good 

rlimate has, often, been found to have resulted into eradication of confusion and tension 

from the minds of the pupils. In short, more desirable behaviour is shown in the classes 

wlere the climate is conducive. Wodtke and Wallen (1965) in a study tried to test the 
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validity of some of the generalisation that have been made abcut students and the effects 

of dassroom climate on pupil classroom behaviour. In the classes where the climate is 

poo:·, children were found to be more distant from the teacher, and more disconnected as 

n social group and having poor attitudes towards school as a w~.ole. 

Flanders (1957) in a study classified teachers into three- ~ategories- most indirect, 

nverage and most direct teachers. Flanders in this study, concluded that the most direct 

teachers had more indiscipline problems in their classes and found it necessary to 

Interrupt giving directions in order to criticise students three times more often than did 

the most indirect teachers. Walberg and Anderson (19681 using pupil perception 

teclmique to study classroom climate concluded that different perceptions of classroom 

dinate are associated with different kinds of classroom activities. Students who enjoyed 

cla:;sroom participation, perceived their classes as unstratified, democratic in policy 

Hcttngs, having a clear idea of class goals and satisfaction. These students felt more 

personal intimacy with their fellow classmates, less alienated and less strictly controlled. 

An attempt by Cogan (1953) was made to find out relationship between the 

behaviour of teachers defining different kinds of classroom climates and the productive 

behaviour of their pupils. Cogan found that the warm and friendly teachers who tend to 

make children central to classroom decision and who use tee hniques that integrated the 

w·oup, inspire and motivate pupils to produce most and best w< ,rk. 
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The researches mentioned above, all argue in favour of good climates in the 

classrooms in order to expect desirable behaviour shown on the part of the students. 

·I' her~ is high correlation between good climate and desirable pupil classroom behaviour. 

1 .13 Development of the Concept of Classroom Climate 

The idea of psychological environment of classroom climate was imported into 

1 he field of educational and psycho-logical literature from the field of industrial research. 

Fritz and Dicson (1939) in their most carefully planned study at Hawthorne plant of the 

Western Electric Company concluded that group atmosphere \\as one of the most single 

!'acto:~ in increasing industrial production. Similarly, McGregor considered the 

11tmo>phere prevailing in a work situation to be a central factor affecting the security of 

individuals which, in tum, affects standards of performance. 

Sociologists stole the idea of psychological environment or climate from 

Industrial research and applied it to leadership-style studies in other fields, particularly in 

I he rield of education. In the field of education, the earliest systematic studies of this kind 

I hat .1re available, were those of Anderson (1939), Anderson and Helen (1945), Anderson 

nnd Brewer (1946) and Anderson, Brewer and Reed (1946). These researches made a 

very good start in the direction of classroom climate as a variable of school learning but 

they probably failed to give any clear and objective definitio1 of classroom climate. It 

was Flanders ( 1970) who for the first time, gave a more precise and objective definition 

of the classroom climate. To him, "classroom climate refers to the generalised attitudes 

1 owatds the teacher and the class that the pupils share in cmr mon insight of individual 
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differences. The development of these attitudes is an out growth of classroom social 

interaction. As a result of participating in classroom activities, rupils soon develop shared 

L'xpectations about how the teacher will act, what kind of perso1 he is, and how they like 

I heir classes. These expectations colour all aspects of classrcom behaviour creating a 

Hochl atmosphere or climate that appears to be fairly stable, c1nce established. Thus the 

word climate is merely a shorthand reference to those c:ualities that consistently 

predominate in most teacher-pupil contracts". The type of classroom climate is 

determined by the inter-personal behaviours of both the teacher and the pupils in the 

rlass. It sets the emotional tone of the class. It is a concomitant of inter-personal 

Inter action. 

I .14 Significance of Socio-Emotional Climate 

The socio-emotional climate of the classroom is not alv1ays the same, nor it is the 

Harne for all the classes. Depending upon various factors, it va: ies from class to class. A 

number of factors determines the uniqueness of the socio-emotional climate of the class. 

But the styles and characteristics of teacher's interaction with the students in the 

classroom have been considered its most important determinants. Whatever be its 

det~ rrninants, the classroom climate is regarded as one of the most important variable 

cnte ~ing into the effectiveness of the classroom teaching and pupil learning. As pointed 

out earlier, the general tone of the classroom, the interactio.1 pattern and the teacher 

das5room behaviour (both verbal and otherwise) produce a unique kind of 

1mcio-emotional climate of the classroom. This classroom c!l!'nate as found in several 

Htudi.es (Lewis, 1964; Johns, 1968; Shumsky, 1968; Walberg and Anderson, 1968; 
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Snider, 1969; Hall, 1970; Sharma, 1974) affects the qualit )' of classroom teaching 

learning process considerably, determining ultimately the effectiveness of the classroom 

teaching. Socio-emotional climate of the classroom is an important element in the 

rnech::.nism of behavioural change and increasing effectiveness < ,f the classroom teacher . 

The knowledge of classroom climate as an element in pupils' learning is important 

lor :he teacher under training, and hence, for improving teacher education. This 

kno,vledge is helpful in developing skill in teachers to manoeuvre classroom influence 

diffe ~ently in different classroom situations and thus cr~ate different kinds of 

Hocio-emotional climates so as to establish more appropriate pupil learning in the 

clas:- room. The teacher who is aware of the impact of tl1e classroom climate on 

pupi -learning, is more likely to try to control situational and behavioural factors that 

create classroom climate which is more conducive to learning. Classroom climate is thus 

1111 important element in teacher teaching. 

Importance of pupil-teacher interaction releasing a corresponding type of 

• Hoci0-emotional climate, has been sufficiently realised for derr ocratic teaching. As held 

hy Shumsky (1968) "the democratic process in learning with its emphasis on 

pup:I-teacher interaction, is one of the most valued ideals of modem education". A good 

clas.;room climate is one of the basic outcomes of democwtic teaching. Democratic 

teaching is more effective because it produces a kind of climate in the classroom which is 

conducive to pupil-learning. A good classroom climate in adoition to free and adequate 

cmrmunication in the classroom, calls for some other far. tors also, such as active 
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part;cipation of the students in various classroom activities, a(ceptance of students, due 

recognition of pupil status and fair treatment given to the students. Factors like these are 

essential for democratic teaching also. An important factor of democratic teaching is 

pupils' task involvement which makes pupil learn subject mat.:er because knowledge in 

that case is intrinsically meaningful for them. The greatest challenge for the teacher is to 

make subject matter meaningful and encourage pupils' task involvement. Through a kind 

',f socio-emotional climate which is characterised by warmth, trustfulness and fairness, it 

1 nay be possible to promote pupil task involvement and render knowledge more relevant. 

I Jemocratic teaching implies considering individual worth of the pupil and giving due 

plac~ to every child. By democratic teaching and by creating a special kind of classroom 

clin ate, a teacher can minimise the number of disapproved pupils. Teacher can create a 

clirr.ate in which every pupil feels secure, free and dignified. Through the teachers 

teaching behaviours, a teacher can generate a classroom climate which is more suitable 

for democratic teaching-learning. It is widely claimed these days, that a good 

Hocio-emotional climate of the classroom is a potent facilitator of school learning. The 

llnk:tge between classroom climate and pupil learning is perhaps so intimate that an 

1111d·!rstanding of the phenomenon known as classroom climat~ would seem important if 
~ 

1 he process of learning is to be understood adequately. In ~everal studies, classroom 

climate is found as a very good predictor of pupil scholastic attainments. Establishment 

, ,f proper socio-emotional climate in the classroom help tc reduce the wastage and 

stagnation and also to minimise failures and under achievements. 
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These items are assigned to eight sub-tests, of 'Vhich four refer to the 

characteristics of the teachers as a group and the other four refer to that of the 

I lead-master as a leader. 

The eight sub-tests are -

Ch:zracteristics of the Group (Teachers' Behaviour) 

a. Disengagement, 

h. Esprit 

r. btimacy, 

1l. Aloofness or alienation 

llehaviour of the Leader (Head-master's Behaviour) 

c. Production emphasis, 

r. E·Jmanised thrust, g. Psycho-physical hindrances, 

h. Consideration or control. 

(a). Disengagement 

Disengagement refers to the teachers' tendency to be "not with it". This dimension 

describes a group which is "going through the motions", a group that is "not in gear" with 

respect to the task at hand. 
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In short, this sub-test focuses upon the teachers' beha' riour in a task oriented 

Hituation (Halpin, 1969, p. 150). 

(b). Esprit 

Esprit refers to morale. The teacher feels that their social needs are being 

Hatisfied, and that they are at the same time enjoying a sense ci accomplishment in their 

jobs (Halpin, 1969, p. 151). 

(c). htimacy 

Intimacy refers to the teachers' enjoyment of friendly social relations with each 

other This dimension describes a social needs satisfaction which is not necessarily 

ussoc1ated with task accomplishment (Halpin, 1969, p. 151). 

( cl). , loofness or Alienation 

Aloofness refers to the behaviour patterns of the Head-master which is 

characterised as highly impersonal and informal. It reveals the degree to which the 

lleadmaster goes by the book and adheres to policies rather than dealing with the teachers 

l n an ~nformal, face to face situations. It also indicates the emotional distance between the 

group and the leader, and at the same time, among the group members. The Headmasters 

heha vi our in brief, is universalistic rather than particularistic, nomothetic rather than 

Idiosyncratic. To maintain this style, the Headmaster keeps himself at least "emotionally" 

uta distance from the staff (Sharma, 1973, p. 199). 
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l.eader Behaviour Characteristics 

(e). Production Emphasis 

Production emphasis refers to the behaviour of the Headmaster which is 

characterised by close supervision of the staff. The Headmaster is highly descriptive and 

plays the role of a "straw-boss". The Headmaster's communication tends to go in only 

one direction, and the Headmaster is not sensitive to feedback from staff (Halpin, 1969, 

p. 151). 

( 1). H !Jmanised Thrust 

Humanised thrust refers to the behaviour of Headrnast{ r which is marked by the 

lle~dmaster's attempts to motivate the teachers through personal example. The 

IIea:lmaster does not ask the teachers to give themselves any more than they willingly 

givt: of themselves. The behaviour of the Headmaster, though unmistakably task oriented, 

is a the same time characterised by an inclination to treat the teachers humanly and 

tender-heatedly. The Headmaster attempts to do something extra for them in humanistic 

tem1s, and consequently the Headmasters behaviour is viewed favourably by the teachers 

(Sharma, 1973, p. 209). 

(g) Psycho-Physical Hindrance 

Psycho-physical Hindrance refers to the feeling amon-s the group members that 

f he Principal burdens them with routine duties, manager 1ent demands and other 

administrative requirements which they consider as unnecessary. At the same time they 

per,;eive the Principal as highly dictatorial in his behaviour. Tr:e Principal is not adjusted 
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to ff~edback from the staff, the Principal's style of com nunication tends to be 

tmic'imensional (Sharma, 1973, p. 204). 

1 h) Controls 

Controls refers to the degree to which the Princ;pal's behaviour can be 

characterised as bureaucratic and impersonal in nature, a1though task-oriented m 

heh~lviour, the extent to which the Principal tries to raise the degree of effectiveness and 

effie iency by helping the group work towards the common g•)al by providing adequate 

operational guidance and secretarial services (Sharma, 1973, p. 205). 

Sharma (1973) using both the R-Technique and the (-Technique identified six 

1 ypes of climates. One more significant difference between Snarma (1973) and Halpin 

und Crofts (1963) which may be noted here is that Sharma has reported "Familiar 

t :li11ate" as belonging to open type climate group and "Controlled Climate" as belonging 

1 o dosed type climate group, whereas Halpin and Crofts rc.Jorted just the other way 

round. They identified six Organisational climates which can be arranged along a 

continuum defined at one end as open climate and at the other end as closed climate. 

I .1 :i Different Types of School Climate 

1 i ). Open Climate 

Open climate refers to the state of an environment in which the members of the 

group enjoy high morale in general and high esprit in specif1c. The teachers work as a 

strong unit with respect to the task without bickering and griping. As such disengagement 
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Is low. Members ofthe group feel emotional association with the group and organisation. 

I ~motwnal distance between the group and the leader as ·Nell as among the group 

members is very small, often feel themselves as a part of the \ rhole. Open climate refers 

to an environment in which teachers obtain social needs Sc tisfaction as well•as job 

!-lati ;faction and enjoy a sense of accomplishment in their job. They perceive their 

Prirtcipal (leader) as highly considerate and democratic in behaviour and hence the group 

members as well as the Principal feel all of a piece. So the group enjoy a high degree of 

integration and authenticity ofbehaviour. 

In open climate, the behaviour of the Headmaster can he characterised as genuine, 

production emphasis is average, psycho-physical hindrance is low. The behaviour of the 

lfeadmaster, though task oriented, at the same time it is characterised by an inclination to 

lreat the teachers humanly, trying to do something extra for ~hem in humanistic terms. 

Thrust is high in this climate. Thus, open climate refers to an environment in which 

leachers obtain social needs satisfaction as well as job satisfaction. 

( ii) Autonomous Climate 

Autonomous climate refers to an environment in which the teachers enjoy a 

frie,Jdly relationship and a high degree of group morale. They ~;atisfy their social needs to 

n great extent moderate and enjoy a degree of job accompli~hment. Absence of active 

leadership mixed with average controls on the part of the Headmaster is perceived as an 

clement of psycho-physical hindrance. Autonomous climate <1epicts a situation in which 

1 he Headmaster gives complete freedom to the teachers. Production emphasis and 
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llUPlanised thrust are low. The Headmaster exercises average control over their activities 

nnd their Organisational behaviour. The behaviour of the Headmaster is characterised as 

high on psycho-physical hindrance. The morale of the teachers is high. Social needs 

!iatbfaction stems largely from the extremely high intimacy ·Nhich is the distinguishing 

feat:,re of this climate. Esprit is high and the group enjoy c uite high job satisfaction. 

Disengagement is low. Alienation is average and the alocfness on the part of the 

He tdmaster leads to average controls. 

f iii) Familiar Climate 

Familiar climate is characterised by the conspicuously friendly behaviour of both 

lhe Headmaster and the teachers. The teachers have estabjshed personal friendship 

mn:mg themselves, and socially, at least everyone is a part of 1.large happy family. Social 

needs satisfaction is extremely high. The Head-master exerci~ c:s leadership in an indirect 

manner and tries to keep production satisfactory. The Headmaster's behaviour is job 

oriented but does not hinder the social needs satisfaction on the part of the teachers. 

llindrance is low. Esprit is average which mainly em<•nates from social needs 

satisfaction. The Headmaster's behaviour is characterised by ~he group in terms of high 

llroduction emphasis. Thrust and disengagement are low. 

( h) Controlled Climate 

Controlled climate refers to an environment, which ca:1 be characterised as highly 

task-oriented at the cost of social needs satisfaction of the members (teachers). 

I ,eadership acts stem from only one side and in a dictatorial manner. Group involvement 
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is ne ter encouraged. The human aspect of the individual is negl~cted and communication 

Is always one-sided. Teachers get little job-satisfaction out of task accomplishment. 

Therefore, the teachers perceive the behaviour of their Head-·naster high on production 

emphasis and aloofness dim~nsions, respectively. Group norale is average which 

emanates from task accomplishment (average esprit). There is an excessive amount of 

husy t:outine work and general hindrance, which get in the way of the teacher's task 

1tccor-1plishment (average psycho-physical hindrance). Teach ~rs get rare chances for 

Hocialisation and establishment of friendly relations among ther 1selves. There is no scope 

for genuine warmer relations among teachers (low intimacy). l;isengagement is low. The 

Headmaster attempts to keep himself emotionally at a distance from the teachers (average 

nloc·fness). The Headmaster never tries to satisfy the group members social needs. Thrust 

Is al';o low. 

1 v) Paternal Climate 

Paternal climate refers to a situation in which there is very little scope for the 

members to satisfy their social needs and derive job satisfaction. The faculty has to work 

in the way the Headmaster wants but at the same time the Headmaster as a paternal 

guarcdan of the school faculty, does not ignore the individt::c l's interest, and hence his 

behaviour is perceived as highly considerate. Paternal clima~e is characterised by the 

I ne Iective attempts of the Headmaster to control the teachers as well as to satisfy their 

Hocial needs. Disengagement is high in such a climate. Control is perceived to be low. 

I Ie1dmaster's behaviour is perceived as highly dominated by psycho-physical hindrance 

wh;ch does not encourage socialisation among the teacher~' group and therefore the 
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members cannot satisfy their social needs (low intimacy). Headmasters' behaviour may 

be oesignated as monitoring in character. The Headmaster tries to be away from the 

group in terms of emotional distance (average aloofness). Group morale is always low 

(low esprit), but thrust is high .. 

(vi) Closed Climate 

Closed climate is characterised by a high degree of apathy on the part of all 

members of the organisation. The organisation is not moving. This climate lacks 

uuthmticity of behaviour. The Headmaster constrains the em{ rgence of leadership acts 

rrom the group. The group member secure neither social n ~eds satisfaction nor job 

Hati~ faction stemming from task accomplishment. 

In closed climate disengagement is high. Esprit is low and as a result, group 

morale is low. This results in high degree of aloofness which depicts a situation in which 

behaviour of the Headmaster is formal and highly impersonal. The Headmaster's 

heh,lViour is highly task oriented (low thrust). The Headmaste~ burdens the teachers with 

1111necessary busy work and never tries to facilitate teachers to accomplish their task (high 

psycho-physical hindrance). The Headmaster believes in giving dictatorial directives in 

orde:- to get the work done. The Head master does not encourage socialisation among the 

growJ (low intimacy). 

Diagrammatic Description of Organisational Climate is given in Table 2. 
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Cl imate 

-

nomous 
!_I pen 
Auto 
i··ami 
l:ont 
.l'ater 

liar 
oiled 
1al 
.d CIOSf 

Table 2 
Diagrammatic Description of Organisational Climates 

Group Behaviour Characteristics Leader Behaviour Characteristics 
Disenga Alienation Esprit Intimacy Psycho- Contents Production Humanised 
gement Physical Emphasis Thrust 

Hindrance 
L L H M M L M H 
L M .H H H M L L 
L H M H L M H L 
L M M L M H H L 
H M L L H L L H -
H H L L H H M L 

L = Low; M = Moderate; H = Htgh 

It can thus be concluded that open climate 1s an i :leal type of climate and 

uutc,1omous climate is more desirable in order to improv~~ the school personality, 

I ear bing efficiency and also for reducing the drop-out rate or tt e problem of wastage and 

Hta~nation. In the North-Eastern Region, various attempts are in progress for planned 

Hoc ial change, modernisation, development, etc., and these will be possible only through 

edu ~ation. The performance of a teacher is the most cruc.ial input in the field of 

education. Whatever policies may be laid down in the ultimate analysis, these have to be 

l11tfrpreted and implemented by teachers through teaching-lec.rning process. The quality 

< ,f t ducation is therefore linked with the teacher. Thus, to improve education, there is a 

need to prepare efficient and effective teachers. The former Education Minister, M.C. 

Chagla, have said in this connection, 11no education system can thrive without the help of 

1 rained and competent teachers. A country with competent te::,chers is a is a country with 

brir;'lt future 11
• In order to develop education in healthy manne ·, there is a need to evolve 

a detailed plan for preparing teachers of quality and standard which may ultimately pave 

I he way for developing national system of education in the country. The Headmaster is 
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the keystone of the arch of school organisation. Therefore, the Headmaster, is the 

Diredor, Co-ordinator, Evaluator, Organiser and above all, the Administrator of the 

whole school system. Thus the teaching staff, the non-teaching staff, the learners and the 

parents are affected by the Headmaster's personality. 

Therefore, in order to produce more job satisfaction in teachers and for efficient 

ndministration, environment of the institution should be such in which teachers obtain 

Hocial need satisfaction and enjoy a sense of accomplishment in their job. There should 

be friendly relations among group members and a high degree of group morale. Teachers 

should perceive their Principal as highly considerate and democratic in behaviour. The 

human aspect of the individual should not be neglected. More emphasis should be given 

lo academic activities and to·appropriate discipline. 

I .17 Definition of the Terms Used 

1 i) Problems 

According to the Oxford Dictionary, Problem is a question of difficulty 

propounded for or in need of solution. It is also defined as "a proposition in which 

something is required to be constructed, not merely proved as in a theorem" or a problem 

is hindrance that disrupts the continuity of processes within the individual or in a group. 

In the present study, problem means difficulties confronted by the individual child 

und feels it to be an obstacle in achieving the desirable goal the child aims at to acquire 

I hrough the school. 
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( li) Educational Problems 

In the present study, educational problem is conceived of as any difficulty or 

wcrry faced in the field of education, by the student which hil1ders him in the attainment 

ofhis objectives. The problem of the pupil is studied from the child's point of view. 

(iii) Organisational Climate 

Organisational climate refers to the feeling which txists in a given school or 

Institution and to variability in the feelings as one moves from one organisation to 

1tnother. In one school, faculty members appear to be relaxed and at ease with each other. 

In another schools, we find greater tension and tears show ir their faces, the manner of 

Hpeech and how the teachers supervise the students. 

(v) Garo Hills 

This is the name given to the land of Garos. Garo came in here because the tribe 

called the Garos has occupied this entire area of the district. Hills is added because the 

district consists mainly of hills, the highest being the Nokrek Peak which is 1,457 metres 

high. Except near the border areas, the district is hilly in nature and therefore the whole 

urea is named Garo Hills or the home of the Garos. Garo Hllls having less literacy rate 

has much to depend on the existing educational institutions to eradicate illiteracy. 

1 .1.1 Conclusion 

As more and more students from the economically anc socially backward families 

nrc joining the schools, they are not in a position to take stuc ies seriously as their home 
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environment hardly permits them to pursue studies with ccJncentration. Studies also 

revea.l that the home background of the youngsters bring to sch )Ols is more important to 

1 heir academic achievements than anything the schools do. 

Most adults are illiterate and they are not in a position to provide guidance to their 

chilG.ren. Even the educated parents devote very little time to guiding their children. As 

one t~ducationist sadly admitted, "By and large, the rich parents are too busy getting 

richer, and often they set only bad examples by their own vice3. The time of the middle 

class parents is mostly occupied in adjusting the monthly budget and aping the richer 

~cctions. The poor ones are too ignorant and too frustrated to bE; of any help and guidance 

lo their children". Deprivation of affection and security in the home and school are the 

prim•~ causes of maladjustment for children. The health stand::Uds are poor because of 

grinding poverty. Poor health prevents the students from concentrating on studies. 

Besides, bearing the direct cost of education in the form of fees, books, stationery, school 

uniforms, etc are the major educational problems faced by the students. 
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CHAPTER II 

REVIEW OF RELATED LITER1\TURE 

Intr .:>duction 

The studies which has some relation with the present study have been found out 

hy the investigator· to get the views of past researchers, scholars and some well known 

educationists. The different views of many authors and researchers are taken into 

cons,deration in order to get the true picture of education in different aspects and areas. 

In the previous chapter, the concept, the main educati•mal problems, the various 

dimensions of organisational climate were discussed. In the p ~csent chapter, an attempt 

has been made to review the studies conducted in those fielcs and to locate ~he major 

findings of those studies. 

A brief review of related literature has been classifie<'. under studies conducted 

in India and studies conducted abroad and are kept in separate category. 

2 .1 Educational Problems 

"Education is the most important single factor in achieving rapid economic 

devdopment and technological progress and in creating a sccial order founded on the 

values of freedom, social justice and equal opportunity. Programmes of education lie at 

the base of the effort to forge the bonds of the common citizenship, to harness the 



energies of the people and to develop the natural and human resources of every part of 

the c•mntry" (Planning Commission; 1961, p. 73.) 

The child is regarded as the central personality in the educational system. The 

over.tll educational processes which includes the learning < .ctivities provided in the 

school, the teaching method, the relationship between the students and the teachers, 

co-curricular activities, all are geared to achieve the aim of education or for the all 

round development of the child. But the child who has inadequate facilities at home, 

who do not get much help at home or who feels insecure in the classroom cannot 

benefit by the appropriate curriculum in the school. It can thm be said that the problem 

of f:ducation is not so much of curricular reforms or !Xamination reforms or 

methodological reforms as of reform in the atmosphere of educational institutions and 

nttitudes of t~achers, parents and administrators. These problems will interfere with the 

chil<l's development in the field of education. 

Different activities included in the learning system as curriculum, teaching­

leaning, co-curricular activities, using different kinds of teaching aids, teaching 

methods, social works, games and sports are intended towar::ls the development of the 

child mentally, morally and physically, so that the child after completion of his 

schooling will lead to a happy life and become an acceptable and helpful member in his 

soci<"ty. Parents send their children to school for building up their life career and to 

avoid the inadequate facilities at home. But the issue nmains unsolved as their 

problems at home, inside the classroom, with teachers etc. cannot be solved 

automatically. To solve these problems requires an able guidt! and good helper, failure 

of ·vhich hinder the progress of the child and the result is that, caused delinquency, 

drop-outs and under achievement. 
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2. 2 Studies Conducted Abroad 

Goff (1949) who interviewed 150 black children in tw'J cities gives clear picture 

abou= "the problems and emotional difficulties faced by th: pupils because of their 

membership in minority groups" such as among the difficu ties faced y the children 

hecause of their race were disparagement, ridicule and other aggressive and hostile act. 

Almost half of the children said they had suffered from feeling belittlement such as 

sha·ne, hurt feeling and embarrassment. Girls seems to be smart more severely than 

boy' under what they regarded as rude and humiliating treatment. 

Fraxier Franklin (1950) in his study of "problem and needs of Negro children 

nnd youth resulting from family disorganisation", came to the following conclusions -

Because of the disorganisation, family has failed in its function as a socialising 

agency, it has handicapped the children in relation to the institution in the community. 

Whe'l a child who comes from a disorganised home reaches the school, gets a cultural 

sho:k and finds his or her classroom experiences uninteresthg, frustrating and anxiety 

producing. The child feels at odds with the school culturallJ and psychologically and 

rae ~s difficulty in functioning. Because of a general lack of paental discipline and train­

ing in self-restraint, the child lacks the inner controls necessary for effective learning and 

being good in school. The child may exhibit aggressive behaviour, moodiness or 

withdrawal tendencies. 

Anastasi and Cordova in 1953 found that Puerto Ricar: children who had suddenly 

been required to cope with an all-English school situation in mlated themselves from the 

difficulties by becoming rather passive and apathetic in thei;· attitude (Arthur T. Jersild 

und Others, 1975). 

46 



Harris (1959), who reports over a period of some years gives a good introduction 

to the subject of what problems agitate high school pupils. An investigation made in 1935 

was repeated in 1957 after a lapse of 22 years. In 1935 the first problem for boys was 

money and the first problem for girls was personal attractiveness. In 1957, the main 

prob;cm for both sexes was study. Money became slightly lc:>3S important for boys but 

slightly more for girls. Personal problems were judged to be or e step more important for 

boy~ and one step less important for girls. The outstanding c 1arge, however, is in the 

reaEsation of both boys and girls that they have to study and that study involves a number 

of problems they have not yet solved. 

Aphole (1962) in his study of "Child in Home and School", shows how the home 

environment of highly educated rich families and slightly educated poor families differs 

In bringing up their children as- children in the lower strata were brought up in all sorts 

of difficulties arising out of poor economic condition and cultural backwardness. Mostly 

the children did not have any help from their parents in their studies. Highly educated 

families belonging to rich and middle classes brought up their children in ways different 

from slightly educated poor families. Parents were keen to give the children some 

elementary education at home after which they are admitted t J the schools at the proper 

nge. 

Becker (1964) found that boys who revealed high levels of responsibility had 

par ~nts who were warm, accepting and nurturing, especially mother who used moderately 

strong discipline. Irresponsibility was associated with rejection, neglect and lack of 

discipline, especially on the part of father. 
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Barrett (1957), Pierce (1960) and Deo (1968) emphasised that poor school 

achi ~vement, poor study habits and negative attitude towards sGhool, the value system of 

the family, parents attitude towards the child and education affected the child's 

achievement to a great extent. 

Kopf (1970) in his study, "Family variables and school .1djustment of eighth grade 

father absent boys", reports that in a happy home, an adolescent develops work attitudes 

characterised by co-operativeness and a desire to work up to his capacity. These 

wholesome attitudes are generalised leading to academic achievement, positive attitude 

towards teachers and intellectual interest, good adjustment to the school routine and a 

desire to participate in the extra-curricular activities. On the other hand, adolescent from 

frictional home environment grumbles about the course assigned to him and does them 

nnl) under pressure, rarely does the work up to capacity. This unfavourable attitude is 

responsible for under achievement in school and a critical fault finding approach. 

According to Bakshai (1973), "An investigation into the cause of indiscipline 

among students in secondary schools of Iran" revealed tr at unharmonious family 

conditions and parental relations, unhappy economic condition, uncongenial physical and 

social conditions at school, incompetency on the part of the teacher and ineffective 

control and leadership provided by the Principal, dissatisfied and disgruntled teachers 

who cared less about teaching and guiding their pupils, over-loaded syllabus, 

uninteresting methods of teaching and sometimes unsympathetic and tactless handling of 

matters concerning the students on the part of the authority, v. ere some of the important 
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Bomber and Keenes (1973), "Science education in ninGteen centuries", the study 

revealed that - the data from the subject areas tend to confim the importance of the 

Htudents culture and particularly the home in difference achiev ::ment. The total effect of 

horr e background is considerably greater than the direct e1fect of school variables. 

Hunan beings learn during all the working hours, most of which are spent at home and 

not in school, moreover, each generation provides the intellec1ual capital for the next to 

rise higher and higher in educational achievement. 

Christopher Jencks, et al (1979), "Who gets ahead?'' found that educational 

utta:nment accounted for about 55 percent of the variation in occupational status, while 

ab011t 20 percent of the variance in income, but since family background is highly 

correlated with educational attainment, amount of education is not much related to 

occupational status and income after taking account of family background. 

2.3 Studies Conducted in India 

Kakkar (1964) sought to study the adjustment problerr s of adolescents in home, 

Hch )01, health and social areas. The study found that the schc ol area posed the greatest 

number of problems, such as - shyness, withdrawal and nervousness. In the home, the 

girls accepted parental control willingly more than boys and adjustment of personality 

pro'Jlems increased with an increase in the level of intelligence. 

The study of Nair (1966) with the objective to find IJUt the common language 

difiiculties in English of secondary school children revealed the following findings: 

- Grammatical mistakes, - spelling mistakes, 
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- Mistakes regarding the construction of sentences in English language which was due to 

th~ fact that the sequence of words in sentences have a different arrangement in their 

mother tongue, 

- Lack of sufficient vocabulary and ignorance of the proper use of words in sentences 

cause mistakes in writing, 

- badequacy of reading material, defective methods of in;;truction in spelling, poor 

reading habits and lack of awareness of the importance of spelling contribute to the 

difficulties of pupils in spelling. 

Mehta (1969) in his psychological study on the problem child, found that lack of 

punctuality, carelessness and slackness of parents appeared to nfluence children, making 

1he'11 irregular, deceptive and dishonest in school work. 

The study of Srivastava (1970) on the educational problems of the Saara of Orissa 

found that they were completely cut-off from the mainstrearr: of Indian life and culture 

and were educationally backward due to lack of technologic.:tl development as well as 

leaching through Oriya. Furthermore, the government help towards promotion of 

edt cation was not satisfactory and this caused economic hardship as well as lack of 

motivation in the field of education. 

Mulay (1971) studying the needs and problems of adolescents found that-

The girls specially in urban areas have fewer problems th m the urban boys, 

The socio-economic status is highly related to the problen 1s of adolescents, 
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Low socio-economic status groups have more problems than others regarding school 

life, ownself, relationship with others, home and family l1fe and health problem in 

general. 

The main objectives of the study by Sharan (1971) w1~re to locate the areas of 

diffi:ulty faced by English learners in Bihar and to study the Bhojpuri speakers use of 

English. This study revealed that the problems faced by English learners were the habits 

of d;·awing back on the mother tongue, the use of auxiliaries ancl subjunctives which were 

ubso ·utely absent in Hindi and Bhojpuri. They were also confused between tense and 

aspects; moreover, the subtle differences between the present perfect and past tense in 

Eng ish had no parallel in Bhojpuri and Hindi. 

Gomathy Ammal (1972) carried out a study on the difficulties of pupils in 

learning Hindi in the schools of Kerala. The study was made with an overall approach to 

lhe specific weak points among various linguistic areas in Hi11di. The major findings of 

I he ~tudy were -

Pupils faced serious difficulties in learning Hindi with respect to translation of voice 

and spelling, 

Pupils who had the disadvantages in a number of personal factors and other 

conditions scored significantly less than others, 

A vast majority of teachers and many pupils were of the opinion that the periods 

allotted for Hindi were not sufficient and 

Methods of teaching Hindi was not adequate and interesting. 
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Ghatge (1973) studied the development of primary ed11Cation in Poona city. The 

investigator found out that the problems posed were lack of proper school buildings, 

inadequacy of teaching resources, materials as well as libraries. 

M.S. Abiseshiah and S. Ramanathan conducted a study on "Educational Problems 

of Scheduled Castes and Scheduled Tribes in Tamil Nadu (19/ 4)". The objectives of the 

study were to collect reliable and relevant information to asse.;s the types and extent of 

educational problems of Scheduled Caste and Scheduled Tribe school and college 

students. 

The study revealed that -

The Scheduled caste girl students, in majority were in ar.s courses and they found 

less difficulty in following the teaching. 

Majority of the parents of Scheduled caste students completed primary and high 

school education. 

Girl students had clear educational and professional aspi:·ations and unlike the boys 

did not find teaching as difficult. 

Although majority reported of financial difficulties, onl:r 6.4 percent were totally 

dependent upon state scholarship. 

K.D. Gangrade conducted a study on "Educational Problems of the Scheduled 

Castes in Haryana (1974)". The following were some of the major findings-
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The scheduled caste students of the sample were mo:;tly Hindus by religion and 

Chamar by caste. A majority of them were older for the classes they studied. Nearly 

one-fourth of them were engaged or married. 

In most cases both the parents were illiterate. 

Nearly half of the respondents had average economic condition and one-quarter of 

the respondents had difficult economic conditions. 

Parents of two-thirds of the respondents had to· support other besides the 

respondents. 

Domestic work came in their way of study. Most of them had hardly any proper 

place to study. 

One-fifth of the respondents had problems in comprehending class lectures. 

A majority ofthe respondents had a low level of participation in curricular activities. 

Prakash Chandra (1975) studied the problems of high school students in Varanasi. 

The study found that problems arose from different areas -

In the economic area, the problems included such as hck of furniture for study and 

lack of text books, 

In the home area, the problems were forceful participation in the household activities 

and lack of guidance, 
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In the school area, the problems were lack of reading, learning materials and 

facilities, improper selection of subject for studies, heavy home assignment and lack 

of good rapport between the teachers and the students, in the social area, problems 

like disturbances due to friends, relatives, radios and ir adaptability to modem ways 

were found, 

In the personal area, problems like health, lack of self confidence and wastage of 

time in useless thinking were included. 

Singhi (1975) studied the educational problems of the Scheduled Caste and 

Scheduled Tribe school students in Rajasthan. Lack of awareness of future prospects and 

not having adequate exposure to mass media with respect to the Scheduled Caste and 

~:cheduled Tribe students were some ofthe findings ofthe study. 

Deo (1976) found that poor study habits and negative attitude towards school, the 

value system of the family, the parents attitude towards the child and education affected 

1 he child's achievement to a great extent. 

Joshi and Sharma (1976) have listed factors like dislike of parents, fatigue, 

·~onflicts, health problems, poor emotional adjustment, nutritional deficiency etc. as 

·elated to low achievement of the bright under-achievers. 

Karla (1976) in studying the type of problems which might be having a disruptive 

influence on the minds of girl students found that the items of concern for the girls as 

indicated by the Mooney problem checklist were wJrrying about examinations, 

nervousness, scholastic difficulties, fearfulness, carelessness, laziness, shyness and 
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emotional instability. It was found that schools formed a significant factor contributing to 

the problems among students. 

The study of Ghosh (1977) on the backwardness of the Secondary School students 

In English found that backwardness in different aspects of English taken in order of their 

intensity were use of capital letters, punctuations, usage, comprehension, spelling, 

vccabulary and sentence construction. And the cause of backwardness were unscientific 

curriculum, lack of attention at home, unsuitable teaching method, poverty, 

111aladjustment, absenteeism, bad company, want of necessary books and teaching aids, 

congestion at home, lack of proper place to study, poor health and sub-standard 

f ttainment in English at primary stage. 

Dutt (1979) studied the problems of girls education in selected districts of West 

Bengal and found that the main· hindrance in the way of education were poverty, 

r egligence of parents and involvement in domestic work. 

The study conducted by Moa (1980) on the educational problems of girls from 

Class VI to X in Kohima found that fear of examinations, afraid of punishment when they 

failed to do their homework, not getting enough time to study due to heavy domestic 

work of disturbance by visitors, fear of being laughed at their mistakes as some of their 

educational problems. 

Das (1982) while studying the behaviour problems of secondary school students 

found that lack of parental understanding, poor adjustment in school, particularly with 

:tchool programmes, social conditions, teachers and the student community, the feeling of 

i 1security and inferiority as the powerful determinants of problems in the students. 
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The study conducted by Lawbei (1984) in Mizoram found that insufficiency of 

textbooks, poverty of parents, textbooks being highly pric~d on book store, frequent 

change of textbooks by the Government were the serious problems as felt by the teachers 

lr•r the students not possessing the textbooks. 

Organisational Climate 

Organisational behaviour is another major area which is demanding the attention 

of researchers. Some studies have been initiated at the Centre of Advance Study in 

Education, M.S. University of Baroda, Baroda. Sharma (1968) conducted a study to find 

out the organizational climate of Government and private schools and its relationship 

,.dth the academic achievement of students. The study was conducted on a sample of 56 

schools, out of which 34 were government schools and 21 private schools. The tool used 

vras OCDQ (Organisational Climate description questionnaire). To find out the scholastic 

uchievement, the investigator collected the marks obtained by the students of Xth class of 

25 secondary schools at Secondary School Examination conducted by Board of secondary 

Fducation, Ajmer. OCDQ was administered to 626 participants, out of which 56 were 

heads of the schools and 570 were teachers. Both boys and girls schools were included in 

the sample. 

It was found that -

Out of 56 schools selected for the study, 37.50 percent of the schools have been 

perceived by their teachers as having closed climate. Next largest percentage of 

schools were of open climate (26.56%) which was follc·wed by controlled (19.64%), 

autonomous (8.93%), paternal (3.57%) and familiar (1.78%) climate type schools 

respectively; 
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No significant differences were found to exist m the organisational climate of 

government secondary schools and private secondary schools; 

Organisational climate of the schools was significantly related to the students 

achievement. 

Sharma ( 1971) studied organisational climate and its relationship with pupils 

nchievement and reported that there was significant positive relationship between 

organisational climate and school academic index. 

Sharma (1973) made a study on certain relationshh in school climate. It was 

f0'Jnd that a significant relationship existed between a leadt-rship behaviour and school 

climate. 

Sharma (1974), in his study of secondary schools in Rajasthan found the 

f01lowing: 

With respect to the Principal's behaviour, significant positive correlations were 

round between -

Headmaster's effectiveness and school climate. 

Leadership behaviour of the Principal and the school climate. 

School climate and headmaster's effectiveness as well a: school effectiveness. 
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Pillai (1974) made a study in 190 secondary schools in Tamil Nadu on 

"Organisational Climate, Teachers Morale and School Quality". The study had the 

following results -

Performance of pupils was significantly better in open and autonomous climate 

schools than in schools of other types. 

Performance of pupils in high morale school was superior to that of the average 

morale schools, which in tum was better than the low morale schools. 

Both climate and morale were positively and highly related to both criteria, namely, 

pupil performance and innovation ability of the schools. 

Esprit, thrust, disengagement and hinderance were found to significantly influence 

the level of performance of pupils in schools. 

Curricular issues, school facilities and service, community support of education, 

rapport among teachers, teachers salary, satisfaction with teaching, teaching rapport 

with principal, community pressure, teacher status and teacher load were found to 

contribute to pupils performance in schools. 

N.A. Shelat (1975) conducted a study and the major cbjectives of the study were-

To measure and identify organisational climate, teacher morale and academic 

motivation of pupils, 

To find out inter-relationship between organisational climate and teacher morale, 

organisational climate and pupil motivation, organisational climate and pupil 

achievement at the S.S.C Examination, 
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To find out inter-relationship between teacher morale and pupil achievement, teacher 

morale and leadership behaviour, teacher morale and academic motivation of pupils 

and 

To examme the relationship between organisatio:'lal climate and its correlates 

with reference to the location, size and effectiveness of the schools. 

The sample consisted of 100 High schools selected from the thirteen Talukas of 

the Baroda district. Tools employed for the collection of the •lata were the adapted Gujrati 

version of-

The Organisational Climate Description Questionnaire oy Halpin and Croft; 

The leadership behaviour description questionnaire by Halpin and Winer and 

The school survey by Robert Coughalan 

The Junior Index of Motivation by Jack Frymier 

Personal data sheet and 

External criteria sheet 

Findings of the study were -

The organisational climate in rural schools was autonomous and paternal, whereas in 

urban schools, closed and open types were pre-dominant. 

59 



Greater percentage of small size schools and open a 1d autonomous climate as 

against greater percentage of large size schools havi 1g controlled and familiar 

climate. 

Most of the high achievement schools had closed climate and low achievement 

schools had open climate. 

Schools having closed climate had low teacher mora!e whereas schools· of open 

climate had high teacher morale. 

Open and autonomous climate contributed to boys acac:emic achievement, whereas 

controlled and familiar climate contributed to girls' academic achievement, and 

paternal climate contributed to the academic achievemer,t ofboys and girls. 

No relationship existed between the age ofthe teachers and school climate and 

Leadership behaviour did not influence pupils' academic achievement. 

Franklin (1975) made a study of organisational cli:nate and teacher moral m 

colleges of education in Gujarat. The findings were the follov 1ing -

There was no significant difference in morale of teacher educators with an urban 

background and those with rural background. 

Morale of teacher educators was not significantly related to the number of years of 

teaching experience of teacher educators. 
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He also found that the Teachers' rapport with the Princiral and the teacher educators, 

the teachers' job satisfaction, the teachers' salary, the teat-:hers' satisfaction with work 

load, the community support and pressure and the curriculum issues had a significant 

and contributing effect making the teacher education programme less effective in the 

State of Gujarat. 

Uniyal (1976) made a study on job motivation and satisfaction of education of 

se·~ondary school teachers. The findings of the study were the following-

By and large, government school teachers were highly satisfied towards their job, 

while the teachers in the private schools showed both high and low satisfaction 

towards the jobs with respect to many of the need pattems and motivational aspects. 

- Simplicity, peaceful living, honesty, good morale condcct, a sense of social service 

and love for knowledge were some of the basic attr:'butes that teachers liked to 

practice in their own job life. 

- The highly satisfied groups of male and female teachers were found to have lower 

level of job anxiety than the low satisfied groups. 

- Teachers of private schools displayed higher level of anxiety than the government 

school teachers. 

Gandhi (1977) found that teachers serving in open schools were significantly 

more humanistic in their pupil control ideology than their counterparts. Gandhi made a 

study involving 128 secondary schools of Gujarat and found the following results-

Thirty-six percent of the schools belonged to closed type, thirty-five percent to 

intermediate type and twenty-nine percent to open clim:~te type. 
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The category of schools did not bear any relationship with organisational climate. 

Tripathi (1978) made a study on organisational climate and teacher attitude. The 

lh-:lings were the following-

On professional attitudes, the mean differences between teachers of rural and urban 

colleges, government and private colleges, girls and boys colleges were not 

significant. 

Under urban-rural dichotomy of intermediate colleges, only an autonomous climate 

percentage differences are highly significant; 

Under government private dichotomy percentage differences on open climate was 

significant. 

Usha (1978) conducted a study to find out the relationship between the 

n-ganisational climate of the schools and creative thinking of"the high school pupils in the 

schools of Shillong. The objectives of the study were to ti 1d out the school climate, to 

find out whether there is any relationship between pupils :reative thinking and school 

climate. It was found that there was no positive significant relationship between school 

c Iimate and verbal creative thinking of pupils, there was no positive significant 

relationship between school climate and non-verbal creative thinking of pupils, and there 

was no positive significant relationship between verbal creative thinking scores and 

non-verbal creative thinking scores of the pupils. 
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Gupta ( 1981) attempted to forecast the school climate on the basis of some 

predictor variables. He found that 

Leaders who were high on "consideration", that is, thos~ who had a concern for the 

comfort, well-being, status and contributions of the staff members contributed to the 

promotion of open climate which while simultaneously providing satisfaction for the 

group members' social needs, moves the organisation towards its goals, 

Leaders who had the ability to forecast and predict outcomes accurately added to 

favourable climate in the school, 

Leaders who were expedient pushed the school climate towards openness, 

Tough-minded leaders, that is, leaders who tended to be practical realistic, 

independent and responsible contributed to the emergence of open climate of the 

school, 

Leaders who were 'imaginative' self-motivated and ime:inatively creative pushed the 

school climate towards openness, 

Leaders who were group dependent preferred to work and make decisions with other 

people and tended to go along with the group and as a result contributed to the 

creation of open climate in the school as against close l climate which offers little 

satisfaction in respect of either task achievement or soci~ 1 needs. 

Shukla (1984) found close linkage between educational leadership and teachers' 

attitude towards their job. Teacher attitude constitute on important condition of successful 

teaching. It has been found in a host of researches that one's positive - negative attitude 
' 

towards the job affect the success on the job quite substantially - positive attitude 
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contributing to success and negative attitude to failure. Research has shown that more 

posi-:ive or desirable educational leadership leads to more P·Jsitive attitude towards the 

jor. 

Studies Conducted Abroad 

School climate is regarded as the environment providing networking of forces and 

fac:tors, which surround, engulf and play on the individual. Although some individuals 

may resist this network, this will be the extreme and rare indi·;iduals who can completely 

avoid and escape from these forces. The environment is a shaping and reinforcing force, 

which acts on the individual. 

Lewin (1948), Stogill (1948) and Argyris (1957) among others express the 

importance of the individual in maintaining the organisation, who has needs of his own 

which, must be satisfied regardless of the needs of the formal organisation. 

Cornell (1955) and Argyris explained organisational climate in terms of 

interaction among personnel in the organisation and they is(1lated and discussed briefly 

the variables which they believed have an effect on their interaction. 

Bay lay (1957), Pace (1965), Bloom (1 068), Stem (1970) and others view this 

environment as a powerful determinant of behaviour. DirTerent environments affect 

children in different ways. Very little has been done to neasure differences among 

cr.vironment. 

Argyris (1958) used the term 'Organisational Climate' to determine the 

environment. Gibb (1960) designated it as atmosphere. Andrews (1968) defined it as 
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'merely a somewhat blurred esprit-de-corps'. Sullivan (1947) and Alan Brown (1965) 

conceived as a pattern giving identity to subgroups and the interpersonal relations in a 

livmg organisation. 

Schein (1965) also maintains that the success of the administrator of an 

organisation depends very much upon the stimulation, which· '1e provides to the members 

of ~is organisation to give their spontaneous co-operation in e: chieving the organisational 

goals. 

Sontag (1968) has reported a close relationship between teacher's authoritarian or 

democratic, traditional or progressive attitudes and actual or perceived teacher classroom 

behaviour to related students. 

Getzel (1969) has traced several influences of previous research on group 

dy1amics and social interaction, which have contributed to the study of classroom 

climate. 

Sinclair (1970) used educational environments as synonymous to organisational 

clill'ate. To make it clear he further stated that Education&' Environment refers to the 

corditioned forces and external stimuli that foster the dev~lopment of the individual 

characteristics. 

Organisational climate can have a major influence on motivation, productivity and 

Jo'::l satisfaction of teachers. Wyman (1975) observed it and M.L. Powell (1977) that the 

organisational climate is closely related with job-satisfaction. Plaxton (1965) also found 

Atronger relationship between teacher's job-satisfaction and organisational climate. 
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Researches in educational organisations have yielded that more teachers in 

~cl ools with better (open) school climate have been reported to be satisfied, having high 

morale, positive attitude and commitment to the organisation and profession. Similarly, 

str dents in schools perceived as having better school climate have been found to excel in 

all school related studies. Taylor (1968), Bruce (1974), Smith (1974) studied the 

. relationship of teachers' satisfaction with perceived instituti.1nal climate and found the 

rating of satisfaction with job/college to be related with the ratings of college 

environment. 

Likewise, students' satisfaction with college has fo md to be related with he 

ratings of college by Berdie et a!. (1970), Pervin (1967), etc. A good school climate is 

therefore is a pre-requisite to the student success and teacher growth, on the one hand, 

nnj a measure of the administrative effectiveness of the principal/headmaster, .on the 

other. 
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CHAPTER - III 

Methods and Techniques of the Study 

The success of any research work largely depends upon the methods and 

techniques adopted by the investigator, without which the investigator cannot attain the 

de~ired goal of research. A correct result can only be atta:ned when the methods and 

procedures used in the study are procedures used in the study are well organised. 

(a) Method Used 

The aim of the present study is to identify the edt cational problems of high 

school students in West Garo Hills district in relation to th<: Organisational climate of 

schools. 

The investigator followed the survey or descriptive method and tried to find out 

edrcational problems of the students and also the different types of organisational 

climate prevailing in the high schools in west Garo hills district. 

(b) Population and Sample 

The population in this study means ten high schools in West Garo Hills district. 

Such schools in the state fall under the following categories according to management : 



(i) Government managed, 

(ii) Private schools receiving Government grants unde · the deficit scheme under 

which teachers approved by the state government rec1 ~ive the approved scales by 

pay and 

(iE) Private schools receiving either an annual block grant or those receiving no 

grant at all. 

There are schools meant exclusively for either boys or girls and there are also 

scilools, which are co-educational. Majority of the schoo s are located in the urban 

areas. In the selected schools, all the students were taken present on the day of testing. 

Rationale for Sample Selection 

The group of schools were randomly selected. Thcs a representative random 

sa npling method has been used. It is also seen that the problem experienced by the 

th.'ee categories of schools, i.e., government, deficit and I ~·ivate are different, and so 

al. the three categories were included in the study. It is also found that students of rural 

awas also come to study in these schools which are located in the urban area. Thus all 

the schools of Greater Tura area were considered which indicated a better 

re Jresentation. Therefore, a real representative sample of children are found in these 

RCilOOIS. 
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Actual Sample 

A sample of 106 teachers and 266 students from ten high schools from West 

Garo Hills district of Meghalaya were included. Separate q1.:estionnaire for the teacher 

and student respondents were distributed to these selected schools altogether, amongst 

which three are government schools, four are deficit and three are private schools. 

(c) Procedure for Data Collection 

The Questionnaire was distributed among the sample population (i.e. students 

and. teachers) (Appendix I and II) and the responses were collected, analysed and 

conputed. The frequencies and percentages in the form Jf tables and graphs. The 

chi-square and t-test were applied to find out the significant difference in the organisa­

tional climate and the relationship between the organisational climate and the 

educational problems. 

Later on, results were interpreted and the findings in the form of identified 

problems and probable suggestions were worked out. Finally, the conclusions and 

so~_utions were listed. 

(d) Tools 

For the present investigation, the tools used are (i) Questionnaire on educational 

problem of students constructed by the investigator. (ii) The School Organisational 

Climate Description Questionnaire (SOCDQ) developed by Sharma (1978). The 
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SOCDQ was the modified form of Organisational Climate description Questionnaire 

constructed by Halpin and Croft. 

(i) As regards educational problems, all the items in the questionnaire have been 

grouped into eight categories. They are as follows: 

(i) personal problems 

(ii) financial or economic problems, 

(iii) educational or academic problems, 

(iv) social problems, 

(v) health problems, 

(vi) problems connected with facilities in school 

(vii) language problems,, and 

(v·'ii) family problems. 

For constructing the questionnaire the available literature on higher education 

within the reach of the investigator was carefully studied. A thorough discussion on the 

major problems of high school students was done with the supervisor. Necessary 
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guidance and suggestions were also obtained. Then the firs\ draft of the questionnaire 

was constructed by the investigator. It was also distributed to the experts in the 

department. After which some more corrections, improvements and suggestions were 

Incorporated as suggested by the experts and supervisor. On the basis of this, the 

seeond draft of the questionnaire was proposed. The questimmaire was first tried out on 

a :ew respondents, thirty in number, from Tura town. These were analysed and the 

fet!dback was used for revising and improving the statements and also for adding few 

more items, after which the questionnaire was finalised. 

The questionnaire constructed by the investigator comprised of statements 

covering different aspects of the problem. A copy of the questionnaire has been 

appended to the report. 

(ii) The SOCDQ consists of 64 Likert type items to measure the eight dimensions of the 

organisational behaviour which together provide the o :ganisational climate of the 

schools. 

The SOCDQ was administered individually as well in-group. In order to provide 

and make an ideal situation, the investigator collected all the members of the school in a 

room and administered the tool to all at a time. Head of th~ Institution was requested to 

remain absent from the group while administering the SOCDQ. The respondents were 

71 



told to report their first reaction which came to their mind <1.fter reading each question. 

They were asked not to discuss with other members while answering the questionnaire. 

The respondents were asked to indicate the extent to which each statement 

ch 1racterised his/her school. The scale against which the respondents indicated the 

ex :ent to which each statement characterised their schools were defined by four cate­

gories (i) Rarely occurs (ii) Some time occurs (iii) Often occurs (iv) Very frequently 

occurs. 

For scoring, these four categories of responses are assigned four successive 

integers, viz. 1, 2, 3 and 4 respectively. Then each respondents eight sub-test scores 

are calculated by simple summation of each respondentr; item scores, sub-test by 

suh-test and dividing each of the eight sums by the number of items in the 

corresponding sub-test. 
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CHAPTER IV 

SECTION I 

J>ROBLEMS OF HIGH SCHOOL STUDENTS OF WEST 

GARO HILLS DISTRICT- Analysis of Findings 

lntJ·oduction 

The present chapter deals with the analysis and interpre :ation of the data collected 

from the field. This was done in three sections. 

The first section deals with the analysis and interpreta ion of data relating to the 

Edu~ational Problems of High School Students in West Garo Hills District. 

The second section deals with the analysis and interpretation of data relating to 

the Organisational Climate of the High Schools in West Garo Hills District and the third 

section deals with association if any between Educational Problems and the 

Organisational Climate Prevailing in the High Schools in West Garo Hills District. 



Analysis of Data Relating to Educational Problems 

The raw information as collected through the use of questionnaires were carefully 

coded and tabulated under different heads. All similarities, differences and outstanding 

factors that arose were noted while analysing the data. The data for each item were 

analysed and interpreted on the basis of frequency distribution and were calculated in 

percentages (Appendix III). 

In the present study, the analysis of the. collected dati~, gathered through the two 

tools, i.e., Educational Problem Inventory and School Organis'ltional Climate Description 

Questionnaire (SOCDQ) developed by Motilal Sharma was carried out by applying 

suitable statistical formulae and certain predetermined criteria. The findings of the study 

were carefully and meaningfully interpreted. The computation of the various measures 

used for interpretation of tabulated data was carried out. 

Different types of questions were asked related to personal problems and the 

fr<"'quency of responses of male and female were shown in th ~ tables given below and the 

chi-square has been calculated for the important questions related to all categories of 

problems. 

Personal Problems 

The responses of students were sought regarding the different types of personal 

problems, which are given below-
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1. Transportation Problem to Reach the School 

Agreed Undecided Disagreed Total 
Male 49 ~ 10 ~ 38 ~ 97 

Female 57 ~ 25 ~ 87 
~ 169 

Total 106 35 125 266 

x2 == 7.285 

The responses of the students were sought regarding transportation problem, 

which showed that most of them disagreed (125) with the statement indicating thereby 

that they did not have transportation problem to reach the school. The x2 value is 7.285, 

which indicates statistical significance. 

1. Afraid of Making Mistakes 

Agreed Undecided Disagreed Total 
Male 67 ~ 10 ~ 20 ~ 97 

Female 103 ~ 
14 
~ 52 [~ 169 

Total 170 24 72 266 

x2 == 3.263 

To the question whether the students were afraid of making mistakes, the 

responses showed that most of them agreed with the statement (N=170), indicating 
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there1JY that the students were afraid of making mistakes. 1 ~ut the x2 value did not 

indicate statistical significance. 

2. Lacking in Leadership Qualities 

Agreed Undecided Disagreed Total 
Male 35 ~ 30 EJ 32 ~ 97 

Female 75 ~ 46 EJ 48 ~ 169 

Total 110 76 80 266 

Students were asked whether they were lacking in leadership qualities, the 

resp0nses revealed that most of them agreed with the statenent (i.e., N=llO), which 

indicates that they were lacking in leadership qualities. But th(: x2 value did not indicate 

stati.stical significance. 

3. Having Poor Memory 

Agreed Undecided Disagreed Total 
Male 46 ~ 15 a 36 ~ 97 

Female 62 ~ 
30 ~ 77 L 71.79 1 

169 

Total 108 45 113 266 

x2 = 2.976 
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Students were questioned whether they were having poor memory, the responses 

revealed that more of them (N= 113) disagreed with the statement. This indicates that the 

students were not having poor memory. But the ~l value is ins;gnificant. 

4. Loneliness Interferes with Studies 

Agreed Undecided Disa_g_reed Total 
Male 48 ~ 6 EJ 43 EJ 97 

Female 73 ~ 17 ~ 79 ~ 169 

Total 121 23 122 266 

A question was put whether loneliness interferes with studies and their responses 

were obtained which revealed that most of the students disagreed with the statement (i.e., 

N=122). This shows that loneliness did not interfere with their studies. But the calculated 

x2 va.lue did not indicate statistical significance. 

Students were asked different types of questions related to financial or economic 

problems. 

1. Family have Few Sources of Income 

Agreed Undecided Disagreed Total 
Male 60 EJ 6 ~ 31 ~ 97 

Female 77 ~ 23 EJ 69 ~ 169 

Total 137 29 100 266 
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The responses of the students regarding the sources of income revealed that most 

of the students agreed with the statement indicating thereb:r that the family had few 

sources of income. The calculated x.2 value also indicate statistical significance. 

2. Cannot Afford to Get (a) School Books and (b) School Uniforms 

Agreed Undecided Disagre~d Total 
Male 21 ~ 4 EJ 72 ~ 97 

Female 30 ~ 9 EJ 130 
~ 169 

Total 51 13 202 266 

x.2 = 0.730 

To the question whether the students could not afford schoolbooks, school 

uniforms, the responses showed that more of them (N=202) oisagreed with the statement 

which revealed that the students could afford to get schoolbooks and school uniforms. 

Thus the x.2 value did not indicate statistical significance. 

3. The Pocket Money Received from Parents is not Enough 

Agreed Undecided Disagreed Total 
Male 44 ~ 7 ~ 46 ~ 97 

Female 61 ~ 19 ~ 89 ~ 169 

Total 105 26 135 266 

x.2 = 2.696 
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The responses of the students regarding the pocket money received from parents 

was not enough, showed that a majority of them (N=l35) disagreed with the statement. 

Thi~ implies that the students received enough pocket money from their parents. But the 

calc Jlated x2 value is insignificant. 

4. Doing Outside Works to Get Money 

I Agreed Undecided Disagre,~d Total 
Male 23 ~ 9 ~ 65 [i~ 97 

Female 42 
~ 22 EJ 105 ~08.01 1 

169 

-
Total 65 31 170 266 

x2 = 1.002 

Students were asked whether they were doing outside works to get money, the 

responses revealed that a maximum of them (N= 170) disagreed with the statement which 

indicates that the students were not doing outside works to ge.: money. Thus the x2 value 

did not indicate statistical significance. 

5. Nl' Money to Pay for Private Coaching Charges 

Agreed Undecided Disagreed Total 
Male 30 ~ 5 EJ 62 [~ 97 

Female 47 EJ 19 EJ 103 ~ 169 

Total 77 24 165 266 

x2 
= 2.826 
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To the question whether the students had no money to pay for private coaching 

charges, the responses provided by the students revealed that most of them disagreed with 

the ;;tatement (N= 165), which showed that the students had money to pay for private 

coaching charges. But the calculated ·l value is insignificant. 

6. 1\iJ Money to Dress Like Other Students 

Agreed Undecided Disagreed Total 
Male 32 ~ 12 ~ 53 a 97 

i Female 58 a 23 ~ 88 
~ 169 

' I 
Total 90 35 141 266 

A question was put whether the students had no money to dress like other 

stucents, the responses provided by them showed that a majority of them disagreed with 

the statement (N=141) indicating thereby that the students had money to dress like other 

students. Thus the ·l value did not indicate statistical significance. 

Educational or Academic Problems 

Students were asked different questions related to educational problems and some 

of the important statements were selected to calculate the x2 
"' lues. 
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1. Tension due to Fear of Failure in the Examination 

A _greed Undecided Disagreed Total 
Male 61 ~ 7 EJ 29 EJ 97 

Female 99 
~ 26 EJ 44 EJ 169 

Total 160 33 73 266 

l = 3.839 

The responses of the students showed that most of them (N=160) agreed with the 

statement indicating thereby that the students had tensions due to fear of failure in 

examination. Thus the calculated x2 value is insignificant. 

2: Cannot Keep a Proper Study Schedule 

Agreed Undecided Disagreed Total 
Male 51 ~ 11 EJ 35 ~ 97 

Female 84 
~ 24 ~ 61 a 169 

Total 135 35 96 266 

x2 
= 0.484 

To the question whether the students could not keep 1 proper study schedule, the 

responses revealed that a majority of them (N=135) agreed with the statement. This 

showed that the students could not keep a proper study schedule. But the calculated x2 

value did not indicate statistical significance. 
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3. The Books Prescribed are not Readily Available 

Agreed Undecided Disagr~ed Total 
Male 44 ~ 9 ~ 44 [~ 97 ., 

Female 65 ~ 34 ~ 70 [~ 169 

Total 109 43 114 266 

The reply of the students exhibited that more of them (N=114) disagreed with the 

qt'estion which was asked. This showed that the books prescribed for them were readily 

av:tilable. And the calculated x} value is also significant. 

4. The School TimeTable is Arranged Unsatisfactorily 

Agreed Undecided Disag~eed Total 
Male 34 ~ 7 §] 56 ~~ 97 

Female 34 ~ 33 §] 102 [~ 169 

Total 68 40 158 266 

Students were questioned whether the school timetable was arranged 

unsatisfactorily, and the responses sought revealed that (N=158) disagreed with the 

shtement. This exhibits that the school timetable was arranged satisfactorily. And the 

calculated x2 value is also significant. 
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5. Assignments given by Teachers are too Heavy 

Agreed Undecided Disagreed Total 
Male 25 EJ 10 ~ 62 ~ 97 

Female 55 
~ 27 ~ 87 l~ 169 

Total 80 37 149 266 

x2 
= 4.065 

Students were asked whether the assignments given by teachers were too heavy, 

the responses provided by them presented that most of them (N=l49) disagreed with the 

question. This again revealed that the assignments given to ·.hem by their teachers was 

no: too heavy. The x2 value did not indicate statistical significance. 

6. Insufficient Library Facilities in School 

Agreed Undecided Disagreed Total 
Male 48 ~ 9 @] 40 l~ 97 

Female 92 
~ 26 EJ 51 [~ 169 

Total 140 35 91 266 

Students were questioned whether the library facilities in school was insufficient, 

the answers provided by them presented that a majority ofth,.!m (N=l40) agreed with the 

question. This exhibited that there was insufficient library facilities in school. And the 

calculated x2 value is insignificant. 
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7. No Help or Encouragement from Teachers 

Agreed Undecided Disagn~ed Total 
Male 17 ~ 11 ~ 69 ~ 97 

Female 27 ~ 28 EJ 114 
~ 169 

Total 44 39 183 266 

x2 
= 1.359 

To the question whether the students did not receive any help or encouragement 

frcm teachers, the responses pr~vided by them revealed tbat most of them (N=183) 

dis'igreed with the statement. This showed that they received help and encouragement 

from their teachers. But the calculated x2 value is insignificant 

8. No Help from Parents Concerning Studies 

Agreed Undecided Disagteed Total 
Male 17 ~ 10 EJ 70 ~ 97 

Female 46 EJ 20 ~ 103 ~~ 169 

Total 63 30 173 266 

The responses of the students were sought whether there was no help from their 

paents concerning studies, and the answers revealed th~t most of them (N=173) 

disagreed with the statement. This showed that the students got help from their parents 

concerning studies. But the calculated x2 value did not indicate statistical significance. 
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Social Problems 

Different questions on social problems were put to the students and the responses 

were sought from them. 

1. Inability to get Along Well with Other People 

Agreed Undecided Disagre~d Total 
Male 35 ~ 16 ~ 46 

[ )3.24 1 
97 

Female 46 ~ 
23 EJ 100 ~ 169 

Total 81 39 146 266 

To the question whether the students did not have the ability to get along well 

with other people, the responses provided by the students revealed that a majority of them 

(N=146) disagreed with the statement. This exhibited that the students had the ability to 

get along well with other people. And the calculated x2 value is insignificant. 

2. Too Shy to do Anything 

Agreed Undecided Disagreed Total 
Male 39 ~ 5 EJ 53 [~ 97 

Female 59 EJ 28 ~ 82 ~ 169 

-

Total 98 33 135 266 
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A question was put regarding shyness of the students to do anything, the 

responses showed that most of them (N=135) disagreed with the statement. This revealed 

that the students were not shy to do anything. But the calculated x2 value indicates 

stetistical significance. 

3. Local Politics Disturbs Studies 

Agreed Undecided Disag~eed Total 
Male 43 ~ 11 ~ 43 ~ 97 

Female 67 ~ 22 EJ 80 [~ 169 

Total 110 33 123 266 

x2 = o.587 

Students were asked whether local politics disturbs them in their studies, the 

responses provided showed that a maximum of them (N=123) disagreed with the 

question. This showed that local politics did not disturb the students in their studies. Thus 

the calculated x2 value did not indicate statistical significance. 

4. Cannot Work and Compete with Other Students 

Agreed Undecided Disagteed Total 
Male 40 ~ 7 ~ 50 l~ 97 

Female 69 ~ 19 a 81 ~ 169 

Total 109 26 131 266 

x2 
= 1.188 
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Students were questioned whether they could not worl: and compete with other 

students, the responses from the students showed that most of them (N=l31) disagreed 

witt_ the question which indicated that the students could work and compete with other 

stuc:ents. But the calculated x2 value is insignificant. 

5. Do Not Want to Take Part in Any Activities in School 

Agreed Undecided Disagreed Total 
Male 28 ~ 9 ~ 60 ~ 97 

-
Female 36 ~ 20 ~ 113 

~ 169 

Total 64 29 173 266 

x2 = 2.073 

Students were asked if they did not want to take part in any activities in school, 

the responses revealed that a majority of them (N=173) disagreed with the statement. 

This showed that the students wanted to take part in the activities in school. But the 

calculated x2 value is insignificant. 

6. Cannot Discuss Problems with Others 

Agreed Undecided Disagreed Total 
Male 29 ~ 8 a 60 [~ 97 

Female 55 ~ 21 ~ 93 EJ 169 

Total 84 29 153 266 

x2 = 1.623 
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The responses of the students were sought whether they could not discuss 

problems with others, the responses revealed that most of them (N=153) disagreed with 

the statement. This indicated that the students could discuss f1eir problems with others. 

But the calculated x2 value did not indicate statistical significar ce. 

Health Problems 

1. Poor Health Interferes with Concentration in Studies 

Agreed Undecided Disagreed Total 
Male 44 ~ 5 EJ 48 ~ 97 

Female 63 ~ 15 ~ 91 ~ 169 

Total 107 20 139 266 

l=2.360 

To the question whether poor health interferes with c::mcentration in studies, the 

resnonses provided by the students showed that a majority nf them (N=139) disagreed 

with the statement indicating thereby that poor health did not .nterfere with concentration 

in studies. The calculated x2 value is insignificant. 

2. Suffer from Some Incurable Disease 

Agreed Undecided Disagreed Total 
Male 17 EJ 5 EJ 75 ~ 97 

Female 43 ~ 
9 EJ 117 ~ 

169 

-
Total 60 14 192 266 

x2 = 2.275 
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The responses of the students were sought whether they were suffering from some 

incuable disease, the responses showed that most of them (1-1==192) disagreed with the 

statement which exhibited that they were not suffering from scme incurable disease. The 

calculated x2 value did not indicate statistical significance. 

3. Cannot Take Part in Sports and Games Because of 11/-Headh 

Agreed Undecided Disagre~d Total 
Male 29 ~ 6 ~ 62 ~ 97 

Female 56 EJ 10 ~ 103 ~ 169 

Total 85 16 165 266 

x2 
= 0.297 

Students were asked whether they could not take part i 1 sports and games because 

of ill health, the responses revealed that most of them (1'1=165) disagreed with the 

statement. This indicated that ill health did not prevent the students to take part in sports 

and games. Thus the calculated x2 value is insignificant. 

4. Having Problems of Less Sleep and Less Rest 

Agreed Undecided Disagreed Total 
Male 21 ~ 8 EJ 68 ~ 97 

Female 27 ~ 11 ~ 131 
[ 126.43 1 

169 

Total 48 19 199 266 
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Students were asked whether they were having problems of less sleep and less 

rest, the responses provided by them revealed that a majority Clf them (N=199) disagreed 

with the statement indicating that the students did not have problems of less sleep and 

less rest. However, the x2 value is insignificant. 

5. The Diet Received at Home is not Satisfactory 

Agreed Undecided Disagre~d Total 
Male 36 ~ 4 0 57 [s9.44 1 

97 

Female 55 ~ 8 EJ 106 
[103.56 1 

169 

Total 91 12 163 266 

x2 = 0.585 

A question was put regarding the quality of diet suppl~ed at home to the children 

and their responses indicated that most of them (N=l63) di~agreed with the statement 

indicating thereby that the diet received at home was satisfactory. Thus the x2 value did 

not indicate statistical significance. 

6. Lack of Concentration due to Bad Eye Sight 

Agreed Disagreed Iota'. 
Male 26~ 71 EJ 97 

Female 57 
1 52.70 J 

112 
1116.271 

169 

Total 83 183 266 

x2 
= 1.376 
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Students were questioned whether they lacked concen:ration due to bad eyesight 

and the responses showed that most of them (N=183) disagreed with the statement. This 

inc!icated that lack of concentration in studies was not hampered due to bad eyesight. But 

the calculated ·l value did not indicate statistical significance. 

Prllblems Connected with Facilities in School 

1. Inadequate Toilet Facilities in School 

Agreed Undecided Disagreed Total 
Male 50 EJ 5 EJ 42 ~ 97 

Female 70 EJ 11 EJ 88 ~ 169 

Total 120 16 130 266 

x2 = 2.559 

The responses of the students regarding inadequate toilet facilities . in school 

showed that most of them (N=l30) disagreed with the statenent indicating thereby that 

the toilet facilities in schools was adequate. But the calculated ·l value is insignificant. 

2. Drinking Water Problem in School 

Agreed Disagreed Total 

Male 458 52 EJ 97 

Female 84 r 81.96 
1 

85 1 87.04 1 
169. 

-
Total 129 137 266 

x2 
= 0.211 
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To the question whether the students faced drinking watP.r problems in school, the 

responses provided by the students revealed that a majority of them (N=137) disagreed 

with the statement which revealed that there was no drinking Hater problems in school. 

But 1he x2 value is insignificant. 

3. No Facilitiesior Extra-Curricular Activities in School 

Agreed Undecided Disagreed Total 
Male 44 ~ 4 EJ 49 ~ 97 

Female 68 ~ 
14 
~ 87 
~ 169 

Total 112 18 136 266 

x2 
= 1.972 

Students were asked whether there was no extra-curri :ular activities in school, 

and their responses indicated that more of them disagreed with the statement, (i.e., 

N=136). This showed that they had facilities for extra-curricular activities in school. But 

the x_2 value did not indicate statistical significance. 

4. !fo Cultural Activities in School 

Agreed Undecided Disagrer;d Total 
Male 37 EJ 7 ~ 53 ~ 97 

Female 67 a 10 ~ 92 [~ 169 

Total 104 17 145 266 
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Students were questioned whether there was no extra-curricular activities in 

school and the responses provided by them focused that a maximum of them (i.e., 145) 

disagreed with the statement. This implied that they had cultur'il activities in school. But 

the l value is insignificant. 

5. Number of Pupils in the Class is too Large 

Agreed Disagreed Total 
Male 35 ~ 62 EJ 97 

Female 47 EJ 122 
~ 

169 

Total 82 184 266 ··-

The opinion of the students regarding large number of pupils in the class 

ascertained that a large number of them (N=184) disagree<~ with the statement. This 

ind1cated that the number of pupils in the class was not too brge. And the x2 value did 

not indicate statistical significance. 

6. Teachers are Changed too Much in School 

Agreed Undecided Disagreed Total 
Male 33 EJ 7 EJ 57 ~ 97 

-
Female 92 ~ 7 EJ 70 ~ 169 

. 
Total 125 14 127 266 

x2 = 10.456 
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Students were asked whether teachers were changed too much in schools and the 
• 

responses provided by the students showed that 125 out of 266 agreed with the statement 

and 1/.7 out of 266 disagreed with the statement. Thus the difference is not much. But the 

calculc1ted ·i value indicates statistical significance. 

Lan~;uage Problems 

1. Cmtnot Express Fluently in English 

Agreed Undecided Disagreed Total 
Male 54 §] 4 ~ 39 ~1~ 97 

; Female 78 ~ 17 ~ 74 
~ 169 

Total 132 21 113 266 

r! = 4.061 

The responses of the students as to whether they could not express fluently in 

English indicated that most of them (N= 132) agreed with the s1 atement. This ascertained 

that ~:he students could not express fluently in English. But the x2 value did not indicate 

stati 3tical significance. 

2. Cannot Understand English Properly 

·-
Agreed Disagreed Total 

Male 33 EJ 64 a 97 

Female 67 EJ 102 ~ 
169 

·-
Total 100 166 266 

x2 = 0.831 
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The answer to the question as to whether the stude·1ts could not understand 

English properly showed that more of them (N= 166) disagreed with the statement 

indicating thereby that they could understand English prop·~rly. And the x2 value is 

insignificant. 

3. Difficulties in Studying Garo as a Second Language 

Agreed Disagreed Total ·-
Male 46 a 51 EJ 97 

Female 76 EJ 93 ~ 169 

Total 122 144 266 

x2 = 0.149 

To the question whether the students had difficulties in studying Garo as a second 

language, the responses provided by the respondents indicated that a majority of them 

(N=l44) disagreed with the statement. This showed that they did not have difficulties in 

studying Garo as a second language. The x2 value is insignificant. 

4. Cannot Understand the Teachers Style of Teaching 

Agreed Undecided Disagreed Total 
Male 33 ~ 9 §] 55 ~ 97 

Female 45 EJ 28 ~ 96 ~ 169 

Total 78 37 151 266 

x2 = 3.503 
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The responses of the students were sought as to whether they could not 

understand the teachers style of teaching, and it indicated that a majority of them 

(N= 151) disagreed with the statement. This ascertained that ·~hey could understand the 

teacher's style of teaching. But the calculated x2 value did not indicate statistical 

sigdficance. 

5. No Fluency in English 

Agreed Undecided Disagreed Total 
Male 36 ~ 8 ~ 53 ~ 97 

Female 51 EJ 18 
~ 108 

[102.29 I 169 

Total 87 18 161 266 

x2 
= 2.275 

Students were asked whether they had no fluency in English and the responses 

pro 1ided by them showed that most of them (N=161) disagreed with the statement 

incicating thereby that the students had fluency in English. But the x2 value is 

insignificant. 

6. Poor Knowledge About English Grammar 

Agreed Undecided Disagreed Total 
Male 54 ~ 7 ~ 36 [~ 97 

Female 85 ~ 22 
~ 

62 [~ 169 

Total 139 29 98 266 
x2 = 2.246 
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Students were questioned whether they had poor 1 nowledge about English 

Grammar and the answers provided by them revealed that a majority of them (N=139) 

agn:ed with the statement. This indicated that they had poor knowledge about English 

Grammar. But the calculated x2 value did not indicate statistical significance. 

7.1\o Initiative to Learn English Properly as it is a Foreign Language 

Agreed Undecided Disagreed Total 
Male 39 ~ 8 ~ 50 ~ 97 

Female 58 
~ 22 
~ 89 ~ 169 

Total 97 30 139 266 

The opinion of the students whether they had no .nitiative to learn English 

prrperly as it is a Foreign language ascertained that most of them (N=139) disagreed with 

the: statement indicating thereby that they had initiative to learn English although it is a 

Fo ·eign language. But the calculated x2 value did not indicate statistical significance. 

Family Problems 

1. Parents are too Strict 

-
Agreed Undecided Disagreed Total 

Male 39 ~ 4 EJ 54 ~ 97 

Female 82 EJ 14 EJ 73 ~ 169 

Total 121 18 127 266 
x2 = 4.522 
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To the question whether parents are too strict m the family, the responses 

provided by the respondents indicated that (N=121) agreed with the statement and 

(N=l'17) disagreed with the statement. Thus the difference betw• :en agreed and disagreed 

is not much. Thus for some students the parents were too strict and for some they were 

not. r.ne calculated x2 value also did not indicate statistical significance. 

2. Interference by Relatives is too Much 

Agreed Undecided Disagreed Total 
Male 38 ~ 3 EJ 56 [.?.25 1 

97 

Female 53 
~ 15 ~ 101 ~ 169 

Total 91 18 157 266 

Students were questioned whether interference by rell tives is too much in the 

family and the answers provided by them indicated that most of them (N=157) disagreed 

with the statement. This ascertained that there was not much interference by relatives in 

the family. But the calculated x2 value did not indicate statistical significance. 

3. Frequent Quarrelling at Home 

Agreed Undecided Disag_reed Total 
Male 24 ~ 5 EJ 68 [~ 97 

Female 38 EJ 12 EJ 119 ~ 169 

Total 62 17 187 266 
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Students were asked whether there were frequent quarrelling at home and the 

answers provided by them showed that a majority of them (N=187) disagreed with the 

statement indicating thereby that there were no frequent quarrelling at home. And the 

calculated x2 value is insignificant. 

4. Illiteracy of Family Members Cause you Unhappiness 

Agreed Disagreed Total 
Male 30 ~ 67 ~ 97 

Female 45 ~ 124 
~ 169 

Total 75 191 266 

x2 = o.563 

The responses of the students were sought as to whether illiteracy of the family 

members caused them unhappiness. The respondents answers revealed that majority of 

them (N= 191) disagreed with the statement. This showec' that illiteracy of family 

members did not cause them unhappiness. The calculated x} value did not indicate 

statistical significance. 

5. More Attention Paid to Other Brothers and Sisters 

Agreed Undecided Disagreed Total 
Male 23 ~ 5 EJ 69 a 97 

Female 49 ~ 15 
~ 

105 
~ 

169 

Total 72 20 174 266 
"/=2.534 
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Students were questioned whether more attention was paid to other brothers and 

sisters and the responses provided by the students revealed that a majority of them 

(N= l74) disagreed with the statement. This showed that the other brothers and sisters did 

not get more attention then them. And the calculated x2 value did riot indicate statistical 

significance. 

6. Hindrance due to too much Comforts and Luxury 

Agreed Undecided Disagre<:d Total 
Male 18 EJ 12 EJ 67 [f~ 97 

Female 33 ~ 17 ~ 119 
~ 

169 

Total 51 29 186 266 

x2 = .348 

To the question whether there were hindrance in studif!s due to too much comfort 

and luxury in the family, the answers provided by the respondents showed that a majority 

ofthem (N=186) disagreed with the statement. This revealed that there were no hindrance 

in studies due to too much of comfort and luxury. And the calculated x2 value did not 

indicate statistical significance. 
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ORGANISATIONAL CLIMATE IN HIGII SCHOOLS OF 

WEST GARO HILLS DISTRICT- Analysis of Findings 

Presentation of Data 

Scoring 

In all there are 64 Likert type items distributed over e ght dimensions (sub-test). 

The respondents are asked to indicate the extent to which eacr statement characterise his 

or her school. The scale against which the respondents indicate the extent to which each 

starement characterises their schools are defined by four categories: (1) Rarely occurs, (2) 

Sometimes occurs, (3) Often occurs and (4) Very frequently occurs. For scoring, these 

four categories of responses are assigned four successive integers, viz., 1, 2, 3, and 4 

respectively. Then each respondents eight sub-test scores are calculated by simple 

summation of each respondents, item scores, sub-test by suh-test, and dividing each of 

the eight sums by the number of items in the corresponding sub-test. 

Data Relating to School Climate 

The first step in the analysis of data relating to schoo: climate was to prepare the 

raw scores of each school. The scores on each sub-test for each school were obtained by 

th~ summation of the scores of all teachers of each school sub-test by sub-test separately. 
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These formed the raw score for each school. The raw scores of 1 0 High Schools are given 

in the Table below. 

Table 4.1: Raw Scores 

-
School No. of D A E I HI c EM Th 
No. Teachers 
1 11 192 79 268 242 147 145 234 341 
2 13 252 101 304 274 183 187 236 444 
3 12 205 113 257 227 176 138 209 365 
4 14 208 123 353 365 180 164 272 445 
5 

'----
6 80 62 145 132 67 78 120 194 

6 15 250 130 350 321 190 I 229 262 491 
7 

f---
5 73 46 93 75 63 60 82 146 

8 9 129 66 182 157 104 102 166 260 --
9 10 162 89 237 211 113 135 178 291 

10 11 209 92 246 221 154 155 210 362 
Sum 106 

'--· 
1760 901 2435 2225 1377 1393 1969 3339 

The next step was to find out the mean scores of each sub-test for each school 

separately. For this the raw scores of each sub-test of the school was divided by the 

number of teachers in the school. The result of this calculati0n then formed the mean 

scores for each school. 

The mean scores of 10 High Schools are given in the foil owing Table. 
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Table 4.2: Mean Scores 

-· 
SCOf'! D A E I Hi c Em Th Mean SD 
No. 
1 17.45 7.18 24.36 22.00 13.36 13.18 21.27 31.00 18.73 9.46 
2 19.38 7.77 23.38 21.08 14.08 14.38 18.15 34.15 19.05 8.71 
3 17.08 9.42 21.42 18.92 14.67 11.50 17.42 30.42 17.80 9.12 
4 14.86 8.79 25.21 26.07 12.86 11.71 19.43 31.77 18.84 9.37 

~ 13.33 10.33 24.17 22.00 11.17 13.00 20.00 32.33 18.29 11.31 
6 16.67 8.67 23.33 21.40 12.67 15.27 17.47 32.73 18.53 7.13 
7 14.60 9.20 18.60 15.00 12.60 12.00 16.40 29.20 15.35 8.74 
8 14.33 7.33 20.22 17.44 11.56 11.33 18.44 28.89 16.19 4.02 
9 16.20 8.90 23.70 21.10 11.30 13.50 17.80 29.10 17.70 7.00 
10 19.00 8.36 22.36 20.09 14.00 14.09 19.09 32.91 18.74 6.08 
Mew 16.29 8.60 22.68 20.51 12.83 13.00 18.55' 31.25 -
SD 2.01 0.97 2.05 2.97 1.22 1.34 1.43 1.83 

The third step was to find out the Normative Z-scores from the Mean scores given 

in tt e Table 4.2. Normatively each sub-test was standardised across the sample of 10 

High Schools. For standardised procedure, a mean of 50 and a Standard Deviation of 10 

was Jsed. The normative Z-scores of 10 schools thus obtained a"e given in the Table 4.3. 

Table 4.3: Normative Z-scores on different sub-tests of SOCDQ for 10 High Schools 

,..--. 

Scot·e D A E I Hi c Em Th Mean SD 
No. -
1 55.77 35.48 58.23 55.02 54.41 51.38 69.0',' 48.62 53.50 9.46 
2 65.35 41.51 53.45 51.91 60.26 60.34 47.25 65.89 55.75 8.71 
3 53.93 58.44 43.85 44.63 65.09 38.84 42.09 45.42 49.04 9.12 
4 42.88 51.96 62.38 68.74 50.26 40.44 56.16 52.92 53.22 9.37 

1---
5 35.32 57.86 57.27 55.02 36.40 50.02 60.1 ·) 55.92 52.25 11.31 -
6 51.86 50.74 53.20 53.00 48.70 66.91 42.4'- 58.11 53.12 7.13 
-· 
7 41.61 56.22 30.11 31.44 48.15 42.57 34.9r 38.76 40.78 8.74 

I--· 
8 40.28 37.03 38.03 39.67 39.59 37.60 49.2~ 37.06 39.82 4.02 

9 49.55 53.13 54.99 51.99 37.50 53.75 44.7:· 38.21 47.99 7.00 
'-

_!Q_ 63.44 47.62 48.47 48.59 59.63 58.15 53.8(1 59.08 54.85 6.08 
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After standardising the scores normatively, it wa~ standardised ipsatively. 

Ipst=.tively standardised score was found out by standardising the standard scores with 

respect to the mean and standard deviation across the sub-test for each school profile. 

Standardised scores on each sub-test of a particular school was added. Mean and standard 

deviation was calculated and each sub-test score was standardised with respect to this 

mean and standard deviation. For both standardisation procedures, a standard score 

system based upon a mean of 50 and standard deviation of 10 wa~ used. The formula 

applied for the conversion of raw scores was 1 

(X-M) 
Standard Score = 50 + x I 0, 

S.D. 

Where X = Original Score 
M =Mean 
S.D. = Standard Deviation 

The Ipsative Z-scores of 10 schools thus obtained are given in Table 4.4. 

Ta:!>le 4.4: lpsative Z-scores on different sub-tests of SOCDQ for 10 High Schools 

Score No. D A E I Hi c Em Th 
1 52.41 30.95 55.01 51.61 50.97 47.76 66.46 44.84 
') 61.02 33.67 47.37 45.60 55.18 55.27 40.25 61.64 Jo 

... 55.37 60.32 44.31 45.17 67.61 38.32 42.38 46.03 J 

4 38.96 48.66 59.78 66.57 46.84 36.36 53.15 49.68 
5 35.02 63.81 54.44 52.45 35.99 48.03 57.00 53.25 
6 48.24 46.66 50.12 49.83 43.80 69.34 35.02 57.00 
7 51.29 68.01 38.14 39.65 88.78 52.39 43.71 48.03 
8 51.15 43.08 45.55 49.64 49.44 44.49 73.52 43.14 
9 52.23 57.35 60.01 55.72 35.02 58.23 45.41 36.04 
:o 64.14 38.11 37.51 39.70 57.87 55.43 48.28 56.95 
Mean 50.98 49.06 49.42 49.59 50.15 50.ti1 50.52 49.66 
S.D. 8.84 12.90 7.80 7.96 10.25 9.n 12.12 7.68 

1 J\.1otilal Sharma: Handbook, p. 5. 
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Thus Ipsatively, each sub-test score was standardised with respect to the mean 

and standard deviation of the profile scores for each school. The next stage of analysis 

was to find out the profile scores of each school. For preparing the school profile, the 

ipsatively standardised scores of each teacher for each dimension was added for each 

school and the average was taken. To assign climate type of each school of the sample 

each of the profile is compared with the six prototypic profiles given in Table III in 

Mo1ilal Sharma's Handbook (p. 8) and a profile similarity s:ore is calculated for each 

school. This score helps in determining to what extent each Echool profile is congruent 

with the prototypic profile, which characterised each of the six climates. Thus similarity 

scons are computed by computing the absolute difference between each sub-test score in 

a scr.ool' s profile and the corresponding score in the first pre totypic profile then in the 

secr1nd one and so on. A low sum indicates that the two f rofiles are highly similar 

wht:reas a large sum shows that the profiles are dissimilar. Thu:; each school is designated 

wit11 the name of prototypic profile to which the school is highly similar. 

Table 4.5: Diagrammatic description of Organisational Climate of 10 high schools 

School No. 
1 
2 -· 
3 
4 
5 
6 
7 
8 
9 
10 
L-Low 

M--Medium 
H-High 

D 
H 
H 
H 
L 
L 
L 
L 
L 
H 
H 

A E 
L H 
L M 
H L 
M H 
H H 
M M 
H L 
L L 
H H 
L L 

I Hi c Em Th 
M M M H L 
L H H L H 
L H L L L 
M M L M H 
M L M H H 
M M H L H 
L M M L L 
L L L H L 
M L H L L 
L H H M H 

105 



Thus, the school profiles of 10 high schools were prepared and they are presented 

in Table 4.6. 

Table 4.6: Profile of the school climate 

Scho0l D A E I Hi c Em Th 
No. 
I Closed Open Auto Open Open Auto Familiar Controlled 
2 Paternal Open Controlled Paternal Auto ContrJlled Auto Open 
3 Closed Closed Paternal Paternal Closed Open Paternal Controlled 
4 Auto Auto Open Open Controlled Open Open Paternal 
5 Auto Closed Auto Open Familiar Auto Controlled Paternal 
6 Open Controlled Controlled Open Controlled Controlled Paternal Open 
7 Open Closed Closed Controlled Open Auto Paternal Familiar 

..!___. Controlled Open Paternal Paternal Familiar Paternal Familiar Closed 
9 Closed Familiar Auto Open Familiar Close:i Auto Closed 
10 Paternal Open Paternal Paternal Auto Closed Open Open 

The stx types of organisational climates are Open, Autonomous, Familiar, 

Controlled, Paternal and Closed climates. These six types of climate fall under two 

categories, i.e., the positive oriented climate and the negative oriented climate. 

The positive oriented climates are open, autonomous and familiar. 

The negative oriented climates are closed, Paternal and controlled. 

More than four ( 4) categories of climates, i.e., more than 50 percent are 

considered as positive climate and the rest are considered as negative climate. 

Out of the ten schools taken up for study, four schcols falls under the positive 

oriented climate and the rest, i.e., six schools falls under negative oriented climate. 
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The four schools having positive oriented climate have open, autonomous and 

familiar climate. The teachers of these four schools perceivecl their schools as having 

open climate. This means that the teachers working in these schools get stimulating 

environment in which they get a chance oftaking initiative in leadership acts. They enjoy 

both the social need satisfaction as well as job-satisfaction. The headmaster in these 

schools encourages socialisation among the group members and his behaviour is 

perceived by the teachers as authentic and legitimate. The in;eraction potential is very 

high in these schools. 

The teachers of these four schools also perceived their schools as having 

autcnomous climate. This means in these schools, teachers enjoy high esprit and job 

satisfaction. They enjoy friendly relationships and they obtair.. their social needs out of 

this extremely high intimacy. The headmaster gives them full freedom to structure their 

orgrnisational behaviour in any way they like. This leadership acts may initiate from both 

end~. 

The teachers of these four schools have perceived their schools as having familiar 

climate also. In a familiar climate, teachers have personal relafionship among themselves 

and ~veryone feels a part of a big family. They enjoy social need satisfaction and job 

satisfaction, which step from high intimacy. They enjoy avera~;e esprit. The behaviour of 

the headmaster is job oriented and leadership acts generally emerge from the headmaster. 
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Six schools falls under the negative oriented climate. Thus the teachers of these 

scho·Jls perceived their schools as having closed paternal and controlled climate. This 

mears that in a closed climate, leadership acts emerge from only the headmaster who is 

highly task-oriented. The teachers do not get social needs satisfaction as well as job 

satisfaction. Teachers do not work together in-group spirit. The interaction potential of 

the school is also very low. Thus closed climate is characterised by a high degree of 

apathy on the part of all members of the organisation. 

Teachers of these schools have perceived their schools ;:-.s having paternal climate 

as well. This means, in these schools, teachers do not get theil social needs satisfaction 

and JOb satisfaction. The headmaster plays the role of a father of the school faculty. 

Leac~ership acts emerge from the headmaster only but he does Jot completely ignore the 

interests of the teachers. Hence his behaviour is perceived as hig;hly considerate. 

Teachers of these six schools also perceive their schools as having controlled 

climate. This means, in these schools, the teachers perceive tJ1eir headmaster as highly 

task oriented at the cost of their social need satisfaction. Leadership acts emerge from one 

side in a dictatorial manner. Teachers do not get satisfied in their social needs and get 

little job satisfaction. Teachers are completely engaged in work due to heavy controls. 

Explorations of this study reveal that very few schools in West Garo Hills District 

were classified as having positive oriented climate, i.e., open, autonomous and familiar. 

M~i~Jrity of the schools have been classified as having nega· ive oriented climate, i.e., 

patf mal, controlled and closed. 
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SECTION II (B) 

C•RGANISATIONAL CLIMATE IN HIGF.I SCHOOLS OF 

WEST GARO HILLS DISTRICT- Analysis of Findings 

The School Organisational Climate Description Questionnaire (SOCDQ) was 

given to the teachers of high schools in West Garo Hills District and the mean scores on 

each sub-test have been compared between three categories of schools and shown in 

different tables. 

The three categories of schools are again divided into two parts-

(a) Comparison between Government, Private and Deficit Schools. 

(b) Comparison between Co-educational, Boys and Girls Schools. 

Comparison of the responses of teachers from the ~hree types of schools on 

dimension 'Disengagement' is shown in the following table in terms of mean scores. 
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A. 1 . Comparison between Government, Private and Deficit &:hoofs 

Table 4.7: Disengagement- Comparison 

Category N Mean S.D. Mean Diff. Bet. t p 
(a) G0vernment 36 1.6778 0.3481 {a} & {b} 0.3389 N.S. 
(b) Private 22 1.6455 0.3595 (b) & (c) 8.4310 .01 
(c) D~;ficit 48 4.6542 0.3585 (a) & (c) 0.3025 N.S. 

The results in the above table indicates that there was no significant difference on 

the dimate dimension, 'Disengagement' between teachers of government and deficit 

schotJls. But teachers from private schools feel that significantly more task burden is felt 

by them as compared to deficit schools. There was no significant difference between the 

responses of teachers between government and deficit schools. 

2. Comparison of the responses of teachers from the three types of schools on Dimension, 

'Alienation' is shown in the following table in terms of mean scores. 

Table 4.8: Alienation - Comparison 

Category N Mean S.D. Mean Diff. Bet t p 
(a) Government 36 2.0694 0.5874 (a) & (b) 1.3225 N.S. 
(b) Private 22 2.2727 0.5540 _(b_} &_{c_} 1.3089 N.S. 
(c) Deficit 48 2.0990 0.5072 (a) & (c) 0.2466 N.S. 

The results in the above table indicates that there was no significant difference on 

the climate dimension 'Alienation' between teachers of government and private schools, 
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bet\veen teachers of private and deficit schools and between kachers of government and 

deficit schools. 

3. Comparison of the responses of teachers from the three typ{ s of schools on Dimension, 

'Esprit' is shown in the following table in terms of mean scores. 

Table 4.9: Esprit - Comparison 

Category N Mean S.D. Mean Diff. B ~t. t _Q 
(a) Government 36 2.6389 0.4294 (a) & (b) 1.6533 N.S. 
(b) Private 22 2.4444 0.4431 (b)&i~ 0.7086 N.S. 
~Deficit 48 2.5570 0.5338 il!l &_(cl 0.9390 N.S. 

The results in the above table indicates that there was no significant difference on 

the climate dimension 'Esprit' between teachers of government and private schools, 

between teachers of private and deficit schools and between teachers of government and 

deticit schools. 

4. Comparison of the responses of teachers from the three types of schools on Dimension, 

'Intimacy' is shown in the following table in terms of mean S\;ores. 

TabJe 4.10: Intimacy- Comparison 

.tegory N Mean S.D. MeanDiff. Bet. T p 

·, Government 36 2.6893 0.4049 (a) &_(bl 2.1071 .05 
) Private 22 2.4318 0.5200 ibl&i~_ 1.4991 NS 
l Deficit 48 2.6640 0.6348 . (a)&_(~)_ 0.2085 NS 
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The results in the above table indicate that teachers from government schools feel 

that significantly more intimacy is felt by them as compared to deficit schools. But there 

existed no significant difference between teachers of government and deficit schools and 

bern·een teachers of private and deficit schools. 

5. Comparison of the responses of teachers from the three types of schools on Dimension, 

'Psychophysical Hindrance' is shown in the following table in terms of mean scores. 

Table 4.11: Psychophysical Hindrance- Comparison 

Category N Mean S.D. Mean Diff. Betw 
~qovernment 36 2.0833 0.5063 Bet. ( <!}_ & _i!:U_ 

(b) Private 22 2.1515 0.5192 Bet. _{b_2 & _(c) 

,en t p 
0.4929 N.S. 
0.6545 N.S. 

(c) Deficit 48 2.2326 0.4635 Bet. (a) & (c) 1.4043 N.S. 

The responses of the teachers between government and private schools, between 

priYate and deficit schools and between government and deficit schools do not show any 

significant difference on the climate dimension 'Psychophysical Hindrance'. 

6. Comparison of the responses ofteachers from the three types of schools on Dimension, 

'Controls' are shown in the following table in terms of mean scores. 

Table 4.12: Controls - Comparison 

r--
Category N Mean S.D. Mean Diff. Between t p 
(a) Government 36 2.3565 0.5377 Bet. (a) & (~ 0.9107 N.S. 
(b) ?rivate 22 2.2197 0.5829 Bet. _(_bl & __(_~ 1.2148 N.S. 
(c) Deficit 48 2.0520 0.5136 Bet._('!)_ & (cl 2.6347 .05 
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The results in the above table indicate that there was no significant difference 

between teachers of government and private schools and betwet !n teachers of private and 

deficit schools. But teachers from government schools feel that :;ignificantly more control 

is felt by them as compared to deficit schools. 

7. Comparison of the responses of teachers from the three types of schools on Dimension, 

'Production Emphasis' is shown in the following table in terms of mean scores. 

Table 4.13: Production Emphasis - Comparison 

Category N Mean S.D. Mean Diff. Between t p 

(a) Government 36 2.6746 0.4909 Bet._ia)_ & . (bJ 5.6600 .01 
(b) Private 22 2.6753 0.4368 Bet. (b) & (c) 0.4313 N.S. 
(c) Deficit 48 2.6280 0.4217 Bet. (a) & (c) 0.4674 N.S. 

The results in the above table indicates that the teachers from government schools 

feel that significantly more emphasis is felt by them as compared to private schools. But 

there was no significant difference between teachers of private and deficit schools and 

betvreen teachers of government and deficit schools. 

8. Comparison of the responses of teachers from the three types of schools on Dimension, 

'Humanised Thrust' is shown in the following table in terms oJ:'mean scores. 
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Table 4.14: Humanised Thrust- Comparison 

Category N Mean S.D. Mean Diff. Between t p 

(a) Government 36 2.2282 0.4719 Bet. (a) & (b) 0.4239 N.S. 
(b) Private 22 2.2792 0.3961 Bet.{b) & (c) 0.2669 N.S. 
(c) Deficit 48 2.2530 0.3754 Bet. (a) & (c) 0.2683 N.S. 

The responses of teachers between government and rrivate schools, between 

private and deficit schools and between government and deficit schools do not show any 

significant difference on the climate dimension 'Humanised Thrust'. 

B. 1 Comparison of the responses of teachers from the three categories of schools, i.e., 

co-educational, boys and girls school on dimension 'Disengz.gement', is shown in the 

f,)llowing table in terms of mean scores. 

Table 4.15: Disengagement - Comparison between co-educational, boys and girls 
schools. 

Category N Mean S.D. Mean Diff. Between t p 
(a) Co-ed. 60 1.6817 0.3039 Between (a) & (b) 2.6686 .01 
(blB~ys 13 1.9385 0.3641 Between (b) & (c) 3.5842 .01 
(c) Girls 33 1.5121 0.3629 Between _{_a} & (c) 2.4005 .01 

The results in the above table indicates that teachers from co-educational schools 

feel that significantly more task burden is felt. by them as compared to boys schools. 

Teachers from boys' schools also feel that significantly more task burden is felt by them 

as compared to girl's schools. Teachers of co-educational scl:ool feel that significantly 
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more task burden is felt by them as compared to girl's school between co-educational and 

girl's schools. This dimension thus refers to the teachers' tendency to be "not with it"/ It 

describes a group which is "going through the motions" a grou1• that is "not in gear" with 

resp~:ct to the task at hand. 

2. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Alienation' is shown in the following 

tabk in terms of mean scores. 

Table 4.16: Alienation-Comparison between co-educational, boys and girls schools. 

Category N Mean S.D. Mean Diff. Between t p 
(a) Co-ed. 60 2.1750 0.5918 Between_( a) & (b) 1.3205 NS 
(b) Boys 13 1.9423 0.4911 Between (b) & (c) 1.0749 NS 

_(cJ Girls 33 2.1060 0.4551 Between(a) & (c) 0.5809 NS 

The responses of teachers on the climate dimension 'Alienation' shows that there 

was no significant difference between teachers of co-educ1tional and boys school, 

between teachers of boys and girls school and between teachers of co-educational and 

girl) schools. 

3. Comparison of the responses of teachers from the three categories of schools, i.e., co-

edu:ational, boys and girls school on dimension 'Esprit' is shown in the following table 

in terms of mean scores. 
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Table 4.17: Esprit- Comparison between co-educational, boys and girls schools. 

Category N Mean S.D. Mean Diff. Between t p 

(a) Co-ed. 60 2.5167 0.4624 Between (a) & (b) 0.5361 NS 

(b) Boys 13 2.5983 0.7392 Between (b) & (c) 7.5522 .01 

(c) Girls 33 2.5993 0.4015 Between (a) & (c) · 0.8631 NS 

The results in the above table shows that there existed no significant difference 

between teachers of co-educational and boys school. But teachers of boy's school feel 

that significantly more esprit is felt by them as compared to girl's schools. There existed 

no significant difference between teachers of co-educational and girls schools. 

4. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Intimacy' is shown in the following 

table in terms of mean scores. 

Table 4.18: Intimacy- Comparison between co-educational, boys and girls schools. 

Category N Mean S.D. Mean Diff. Between t p 
(a) Co-ed. 60 2.5360 0.5117 Between (a) & (b) 0.6121 NS 
(b) Boys 13 2.6346 0.5939 Between (b) & (c) 0.7467 NS 
(c) Girls 33 2.7765 0.5752 Between (a) & (c) 2.0746 .05 

The results in the above table shows that there existed no significant difference 

between teachers of co-educational and boys school and boys and girls school. But 

teachers of co-educational schools feel that significantly more intimacy is felt by them as 

compared to girl's schools. 
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5. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Psychophysical Hindrance' is shown in 

the following table in terms of mean scores. 

Table 4.19: Psychophysical Hindrance - Comparison between co-educational, boys 
and girls schools. · 

Category N Mean S.D. Mean Diff. between T p 
Jal Co-ed. 60 2.2139 0.4977 Between (a) & (b) 0.8315 NS 
(b) Boys 13 2.3462 0.6171 Between (b) & (c) 2.2826 .05 
_(~Girls 33 2.0050 0.3704 Between_( a l & _ (cJ 2.0979 .05 

The results in the above table shows that there existed no significant difference 

between teachers of co-educational and boys school. But teachers of boy's school feel 

that significantly more hindrance is felt by them as compared to girl's school. Teachers of 

co-educational schools feel that significantly more hindrance is felt by them as compared 

to girl's school. Teachers perceive the headmaster as highly dictatorial in his behaviour. 

6. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Controls' is shown in the following 

table in terms of mean scores. 

Table ~.2{)! Controls- Comparison benveen co-educational, c9y~ ~nt! gi•·!s ::chools. 

Category N Mean S.D. Mean Diff. Between t p 
(a) Co-ed. 60 2.2361 0.5661 Between (a) & (b) 0.9245 NS 
(b) Boys 13 2.3974 0.5914 Between (b) & (c) 2.2637 .05 
(c) Girls 33 2.0253 0.4642 Between (a) & (c) 1.8272 NS 
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The results in the above table shows that there existed no significant difference on 

the climate dimension 'Controls' between teachers of co-educational and boys school and 

boys school. But teachers of boy's school feel that significantly more controls are felt by 

them as compared to girl's schools. There existed no significant difference between 

teachers of co-educational and girls school. But there existed no significant relationship 

between co-educational and girls school. 

7. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Production Emphasis' is shown in the 

following table in terms of mean scores. 

Table 4.21: Production Emphasis- Comparison between co-educational, boys and 
girls schools. 

Cate_go_!Y N Mean S.D. Mean Diff. Between t p 
(a) Co-ed. 60 2.6595 0.4735 Between (a) & (b) 0.4553 NS 
(b) Boys 13 2.5934 0.4804 Between (b) & (c) 0.5393 NS 
(c) Girls 33 2.6667 0.3874 Between (a) & (c) 7.4073 .01 

The results in the above table shows that there existed no significant difference 

between teachers of co-educational and boys school and boys and girls school. But 

teachers of co-educational schools feel that significantly more Emphasis is felt by them 

as compared to girl's schools. 
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8. Comparison of the responses of teachers from the three categories of schools, i.e., co-

educational, boys and girls school on dimension 'Humanised Thrust' is shown in the 

following table in terms of mean scores. 

Table 4.22: Humanised Thrust - Comparison between co-educational, boys and 
girls schools. 

Category N Mean S.D. Mean Diff. between t p 
(al Co-ed. 60 2.2207 0.4340 Between (a) & (b) 1.6733 NS 
(b) Boys 13 2.4396 0.3946 Between (b) &.(c) 2.3721 .05 
(cl Girls 33 2.1559 0.3538 Between (a) & (c) .7344 NS 

The results in the above table shows that there existed no significant difference 

between teachers of co-educational and boys school. But teachers of boy's school feel 

that significantly more thrust is felt by them as compared to girl's schools. There was no 

significant difference between teachers of co-educational and girls school. 
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SECTION III 

ASSOCIATION BETWEEN EDUCATIONAL PROBLEMS 

WITH THE ORGANISATIONAL CLIMATE 

To find out the association between Educational Problems and Organisational 

Climate, the chi-square values has been calculated. Comparison of schools has been made 

under negative organisational climate and positive organisational climate. 

1. Tension due to Fear of Failure in the Examination 

Agreed Undecided Disagreed Total 
Positive 64 a 23 ~ 16 ~ 103 

Negative 96 EJ 10 ~ 57 EJ 163 

Total 160 33 73 266 

More children from schools having a negative type of climate reported to be 

facing the problem, i.e., they had tension due to fear of failure in the examination as 

compared to the schools with positive climate. The x2 value obtained here suggests that 
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the difference in the responses is significant indicating thereby that the problem is felt 

more in the schools with negative climate. 

2. Cannot keep a Proper Study Schedule 

Agreed Undecided Disagreed Total 
Positive 42 ~ 20 EJ 41 ~ 103 

Negative 93 EJ 15 ~ 55 EJ 163 

Total 135 35 96 266 

Majority of the students from schools having a negative type of climate reported 

to be facing the problem, i.e., the students could not keep a proper study schedule as 

compared to the schools with positive climate. The x2 value obtained here suggests that 

the difference in the responses is significant indicating thereby that the pmblem is felt 

more in the schools with negative climate. 

4. The Books Prescribed are not Readily Available 

Agreed Undecided Disagreed Total 
Positive 31 ~ 26 ~ 46 EJ 103 

Negative 78 EJ 17 ~ 68 
~ 

163 

Total 109 43 114 266 
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Most of the students from schools having a negative oriented climate reported to 

be facing the problem, i.e., the books prescribed for them were not readily available when 

compared to the schools with positive oriented climate. Thus the problem is felt more in 

the schools having negative orienied climate. The x! value obtained here suggests that the 

difference in the responses is significant. 

4. The School Time-table is arranged Unsatisfactorily 

Agreed Undecided Disagreed Total 
Positive 17 §] 30 ~ 56 ~ 103 

Negative. 51 ~ 10 
~ 102 
~ 163 

Total 68 40 158 266 
x2 

= 28.298 

More children from schools having a negative oriented climate reported to be 

facing the pivbk:~, i.e., the school timt:-table was nol arranged ::.atisfactorily fo! them. 

This problem is thus felt more in the schools having negative oriented climate. The x2 

value obtained here suggests that the difference in the responses is significant. 

5. Assignment given by Teachers are too Heavy 

A_greed Undecided Disagreed Total 
Positive 47 ~ 24 ~ 32 ~ 103 

Negative 33 8 13 ~ 117 a 163 

Total 80 37 149 266 

x2 
= 42.857 
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More children from schools having a positive oriented climate reported to be 

facing the problem, i.e., Assignments given to them by the teachers were too heavy. This 

problem is thus felt more in the schools having positive oriented climate. The x2 value 

obtained here suggests that the difference i::! ~h~,., iesvun:st:s i:s significant. 

6. Insufficient Library Facilities in School 

Agreed Undecided Disagreed Total 
Positive 56 EJ 22 ~ 25 ~ 103 

Negative 84 ~ 13 ~ 66 §] 163 

Total 140 35 91 266 

Majority of the children having a negative oriented climate reported to be facing 

the problem, i.e., tho::-y had insufficient liLrary f<:t..:i!ities in sehool. This problem is thus 

felt more in the schools having a negative oriented climate. The x2 value obtained here 

suggests that the difference in the responses is significant. 

7. No Help or Encouragement/rom Teachers 

Agreed Undecided Disagreed Total 
Positive 13 EJ 30 ~ 60 ~ 103 

Negative 31 EJ 9 ~ 
123 EJ 163 

Total 44 39 183 266 
x2 

= 28.264 
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More students from schools having a negative oriented type of climate agreed to 

the statement, i.e., they reported to be facing the problem, i.e., they do not get enough 

help or encouragement from teachers. The x2 value obtained here suggests that the 

difference in the responses is significant. 

8. No Help from Parents Concerning Studies 

Agreed Undecided Disagreed Total 
Positive 26 ~ 20 ~ 57 EJ 103 

Negative 37 EJ 10 @] 116 
~ 

163 

Total 63 30 173 266 
·l = 12.476 

Majority of the students from schools having a negative oriented climate agreed to 

the statement, i.e., they reported to be facing the problem, they do not get cuough help 

from their parents concerning studies. This problem is thus felt more in the schools 

having negative oriented climate. The x2 value obtained here suggests that the difference 

in the responses is significant. 
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CHAPTERV 

MAJOR FINDINGS OF TIIE STUD'.f 

On the basis of analysis and interpretation of data, the following major findings of 

the study were identified as faced by school children. 

I. Personal Problems of the Students 

As regards transportation problem to reach school, out of 266 students, 46.99 

percent disagreed with the statement, 106 (39.85%) agreed with the statement and 

35 (13.16%) have neither agreed nor disagreed, i.e., they reported to be undecided 

indicating thereby that the students did not have transportation problem to reach 

school. 

Majority of the students, i.e., 63.91 percent were afraid of making mistakes, 27.07 

percent were not afraid of making mistakes and 9.02 percent remained neutral to 

answer the statement. 

The responses of the students revealed that 41.35 percent were lacking in 

leadership qualities, 30.08 percent were not lacking in leadership qualities and 

28.57 percent have neither agreed nor disagreed. 



The study found that 42.48 percent disagreed of having poor memory, 40.60 

percent admitted of having poor memory and 16.92 percent remained neutral 

about the statement. 

To the question whether loneliness interferes with studies, 45.86 percent 

disagreed with the statement, 45.49 percent agreed with it and 8.65 percent 

remained neutral. 

II. Financial or Economic Problems 

Majority of the students, i.e., 51.50 percent revealed that their family had few 

sources of income, 3 7.59 percent revealed that their family did not have few 

sources of income and 10.90 percent remained undecided. 

T~- -- -'-~~~-~.J I'" m· ere~-~---- ·hat 75 94 pe- t ·- 1 • lA f~ .J t H Wi1.3 vu;,..,~ '\.<U iHJlil ,:)t-'V!l.)\.-,:) L! • n;en Oi Stu-.en:B ccu._ ::!_rorn .C' 

get schoolbooks and school uniforms while 19.17 percent of the students could 

not afford these and 4.89 percent remained neutral. 

50.75 percent of students revealed that the pocket money received from parents 

was enough, 39.47 percent revealed that it was not enough and 9.77 percent have 

neither agreed nor disagreed with the statement. 
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The study found that 63.91 percent disagreed to the statement whether they were 

doing outside works to get money, 24.44 percent agreed to the statement and 

11.65 percent remained neutral. 

62.03 percent of students revealed that they had money to pay for private 

coaching charges, 28.95 percent revealed that they did not have and 9.02 have 

neither agreed nor disagreed. 

53.00 percent of students revealed that they had money to dress like other 

students, 33.83 percent revealed that they did not have and 13.16 remained 

neutral. 

III Educational or Academic Problems 

The study found that majority of the students, 60.15 percent had tension due to 

fear of failure in the examination, 27.44 percent did not have tension and 12.41 

percent did not decide anything about the statement. 

The study reveals that most of the students, i.e., 50.75 percent could not keep a 

proper study schedule, 36.09 percent could keep a proper study schedule and 

13.16 percent remained neutral. 
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42.85 percent of students revealed that the books prescribed were readily 

available, 40.98 percent revealed that they were not readily available and 16.17 

percent remained neutral. 

To the question whether the school timetable was arranged unsatisfactorily, 59.40 

percent disagreed with the statement, 25.56 percent agreed with it and 15.04 

percent have neither agreed nor disagreed. 

56.02 percent of students revealed that the assignments given by the teachers were 

not too heavy, 30.08 percent revealed that it was too heavy and 13.90 percent 

have neither agreed nor disagreed. 

As regards library facilities in school, the study indicated that majority of the 

students i.e., 52.63 percent revealed that there was insufficient library facilities in 

school, 34.21 percent revealed that it was sufficient and 13.16 percent remained 

neutral. 

68.80 percent of students revealed that they received help and encouragement 

from teachers, 16.54 percent revealed that they did not receive help and 

encouragement from teachers and 14.66 percent have neither agreed nor disagreed 

to the statement. 
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65.04 percent of students revealed that they received help from parents 

concerning studies, 23.68 percent revealed that they did not receive help from 

parents and 11.28 percent remained neutral to the statement. 

IV Social Problems 

Majority of the students, i.e., 54.89 percent revealed that they had the ability to 

get along well with other people, 30.45 percent revealed that they did not have the 

ability to get along well with other people and 14.66 percent remained neutral to 

the statement. 

50.75 percent of students revealed that they were not shy to do anything, 36.84 

percent revealed that they were shy and 12.41 percent remained neutral. 

To the question whether local politics disturbed them in their studies, the study 

indicated that 46.24 percent revealed that it did not disturb them, 41.35 percent 

revealed that it disturbed them and 12.41 percent remained neutral to the 

statement. 

49.25 percent of students indicated that they could compete and work with other 

students, 40.98 percent revealed that they could not work and 9.77 percent did not 

reveal anything. 
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Regarding taking part in school activities, 65.04 percent revealed that they liked 

to take part in any activities in school, 24.06 percent revealed that they did not 

like to take part in school activities and 10.90 percent remained neutral. 

57.52 percent revealed that they could discuss their problems with other students, 

31.58 percent revealed that they could not and 10.90 percent remained neutral. 

V. Health Problems 

To the question whether poor health interferes with concentration in studies, 

52.26 percent revealed that it did not interfere, 40.23 percent revealed that it 

interfered and 7.51 percent could neither agree nor disagree with the statement. 

72.18 percent of students indicated that they do not suffer from incurable diseases, 

22.56 percent indicated that they suffer and 5.26 percent remained neutral. 

It was found that 62.03 percent of the students could take part in sports and games 

because they were healthy, 31.95 percent of the students could not take part and 

6.02 percent remained neutral. 

A majority of them, i.e., 74.81 percent revealed that they did not have problems of 

less sleep and less rest, 18.05 percent revealed that they had problems of less 

sleep and less rest and 7.14 percent could not decide anything about the statement. 
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As regards the diet received at home, the responses of the students showed that 

most of them, i.e., 74.81 percent disagreed with the statement indicating thereby 

that the diet received at home was satisfactory. 34.21 percent agreed with the 

statement and 4.5 i percent could neither agree not uisagree with the statetueuL 

Whether there was lack of concentration in studies due to bad eyesight, 68.80 

percent of the respondents disagreed with the statement, 31.20 percent agreed 

with it and no one was found to be neutral. 

VI. Problems Connected with Facilities in School 

As regards toilet facilities in school 48.87 percent indicated that the toilet 

facilities in school were adequate, 45.11 percent indicated that there were 

inadequate toilet facilities in school whereas 6.02 percent remained neutral to the 

statement. 

Regarding drinking water problem in school, a comprehensive number, i.e., 51.50 

percent revealed that they did not have this problem, 48.5 percent revealed that 

they had drinking water problem and no one was found I the undecided category. 

More of them, t.e., 51.13 percent indicated that they had facilities for extra­

curricular activities in school, 42.11 percent indicated that they did not have this 

facility and 6. 76 percent could neither agree nor disagree with the statement. 
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As regards cultural activities in school, 54.51 percent of the responses showed 

that they had cultural activities in school, 39.10 percent of the responses showed 

that they had no cultural activities whereas 6.39 percent remained neutral to the 

statement. 

To the question whether the number of pupils in the class was too large, a 

majority of them, i.e., 69.17 percent disagreed with the statement whereas 30.83 

percent agreed with the statement. 

47.74 percent of the students revealed that the teachers are not changed too much 

in school, 46.99 percent revealed that the teachers are changed too much in school 

whereas 5.26 percent remained neutral to the statement. 

VII. Language Problems 

To the question whether the students could not express fluently in English, 49.62 

percent revealed that they could not express fluently in English, 42.48 percent 

revealed that they could express fluently in English and 7.89 percent remained 

neutral. 

Majority of them, i.e., 62.41 percent revealed that they could understand English 

properly, 37.59 percent revealed that they could not understand English properly. 
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54.14 percent of the respondents revealed that they did not have difficulties in 

studying Garo as a second language, 45.86 percent revealed that they had 

difficulties in studying Garo as a second language. 

A majority of them, i.e., 56.77 percent of students revealed that they could 

understand the teacher's style of teaching, 29.32 percent revealed that they could 

not understand the teacher's style of teaching and 13.91 percent could neither 

agree nor disagree with the statement. 

60.53 percent of students revealed that they had fluency in English, 32.71 percent 

revealed that they did not have fluency in English and 6.76 percent could not 

decide anything about the statement. 

Most of the students, i.e., 52.26 percent had poor knowledge about English 

grammar, 36.84 percent revealed that they did not have poor knowledge about 

English grammar and 1 0. 90 percent remained neutral. 

A majority of them, i.e., 52.26 percent revealed that they had initiative to learn 

English properly although it is a foreign language, 36.47 percent revealed that 

they did not have initiative to learn English properly as it is a foreign language 

whereas 11.27 percent could not reveal anything. 
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VIII. Family Problem 

To the question whether the parents were too strict, 47.74 percent of responses 

showed that they were not too strict, 45.49 percent of responses showed that the 

parents w~re too strict and 6. 77 per('P.nt C()uld not deddc ar1:y i.iii.tlg, ·aLout the 

statement. 

59.02 percent of students revealed that the interference by relatives was not too 

much, 34.21 percent revealed that the interference by relatives was too much and 

6. 77 percent remained neutral. 

A majority of them, i.e., 70.30 percent of students revealed that there was no 

frequent quarrelling at home, 23.31 percent revealed that there was frequent 

quarrelling at home and 6.39 percent could not reveal anything. 

A majority of them, i.e., 71.81 percent of students revealed that illiteracy of 

family members did not cause them unhappiness, 28.19 percent revealed that 

illiteracy of family members caused them unhappiness. 

Whether more attention was paid to other brothers and sisters, 65.41 percent 

disagreed with the statement, 27.07 percent agreed with the statement and 7.52 

percent neither agree nor disagree with the statement. 
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To the question whether there was hindrance due to too much cf comforts and 

tu..xury, a. comprehensive number, i.e., 69 92 percent disagreed v1i·dr t.h~ stc:remt:t:t, 

19.17 percent agreed with the sta~em~nt a'ld 10.90 per<.ent could !1e1th~:· ngree cor 

disagree with the statement. 



MAJOR FINDINGS OF THE STUDY RELATED TO ORGANISATIONAL 

CLIMATE 

A. Comparison of the Responses of Teachers Between Government, Private and 

Deficit Schools 

Comparison of the responses of teachers between government, private and deficit 

schools on the dimension 'Disengagement' reveals that there was no significant 

difference between the responses of teachers between government and private 

schools and between government and deficit schools. But there was a significant 

difference on the climate dimension 'Disengagement' between private and deficit 

schools. Thus teachers from private schools feel that significantly more task 

burden is felt by them as compared to deficit school teachers. 

Comparison on the responses of teachers from government, private and deficit 

schools on the dimension 'Alienation' indicates that there was no significant 

difference between government and private schools, between government and 

deficit schools and between private and deficit schools. 

Comparison of the responses of teachers from these three categories of schools on 

dimension 'Esprit' indicates that there was no significant difference between 

them. 
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Comparison on the responses of teachers from the three categories of schools on 

dimension 'Intimacy' indicates that there was significant difference on the climate 

dimension Intimacy between government and private schools. Teachers from 

government schools teel that significantly more intimacy is felt by them as 

compared to private schools. But there existed no significant difference between 

private and deficit schools and between government and deficit schools. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Psycho-physical hindrance' do not show any significant difference 

between government and private schools, between private and deficit schools and 

between government and deficit schools. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Controls' between government and private schools and between 

private and deficit schools do not show any significant difference. But a 

comparison between government and deficit schools shows a significant 

difference indicating that the teachers from government schools feel that 

significantly more control is felt by them as compared to deficit schools. 

Comparison of the responses of teachers from the three categories of schools on 

dimension Emphasis' indicates that teachers from government schools feel that 

significantly more Emphasis is felt by them as compared to private schools. But 

there was no significant difference between private and deficit schools and 

between government and deficit schools. 
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Comparison of the responses of teachers from the three categories of schools on 

dimension 'Humanised Thrust' between government and private schools, between 

private and deficit schools and between government and deficit schools do not 

show any significant difference. 

B. Comparison of the Responses of teachers between Co-educational, Boys and 

Girls Schools 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Disengagement' indicates that teachers from co-educational schools 

feel that significantly more task-burden is felt by them as compared to boys 

school. The teachers of boy's school feel that significantly more task-burden is 

felt by them as compared to girl's school. The teachers of co-educational school 

feel that significantly more task -hnrden is felt b~/ them as compared to girl's 

school. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Alienation' indicates no statistical significance between co­

educational and boys school, between boys and girls school and between co­

educational and girls school. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Esprit' do not show any significant difference between co-educational 
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and boys school. Teachers of boy's school feel that significantly they feel more 

Esprit is felt by them as compared to girl's school. There existed no significant 

difference between co-educational and boys school. 

Comparison of the responses of teachers from the three categories of schools on 

the dimension 'Intimacy' do not show any significant difference between co­

educational and boy's school and between boys and girls school. Teachers of co­

educational schools feel that significantly more intimacy is felt by them as 

compared to girl's school. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Psycho-physical hindrance' do not show any significant difference 

between co-educational and boys school. Teachers of boy's school feel that 

significantly more hindrance is felt by them as compared to girl's school. 

Teachers of co-educational school feel thai significantly more hindrance is felt by 

them as compared to girl's school. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Controls' do not show any significant difference between co­

educational and boys school and between co-educational and girls school. 

Teachers of boys feel that significantly more control is felt by them as compared 

to girl's school. 
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Comparison of the responses of teachers from the three categories of schools on 

dimension 'Production Emphasis' do not show any significant difference between 

co-educational and boy's school and between boys and girls school. But the 

teachers of co-educational school feel that significantly more emphasis is felt by 

them as compared to girl's school. 

Comparison of the responses of teachers from the three categories of schools on 

dimension 'Humanised Thrust' do not show any significant difference between 

co-educational and boys school and between co-educational and girls school. But 

the teachers of boy's school feel that significantly more thrust is felt by them as 

compared to girl's school. 
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TYPES OF ORGANISATIONAL CLIMATE 

Schools in the area were grouped on the basis of positive and negative climate and 

the results show only fewer schools came under the category of positive climate, 

i.e., open, autonomous and familiar climates. Most of the schools have been 

classified as having negative oriented climate, i.e., paternal, controlled and closed 

climates. 

All these explorations reveal that majority of the schools in West Garo Hills 

district are not providing stimulating environment to the students studying there. 

The interaction potential in most of the schools is very low and the headmasters of 

these institutions are lacking in leadership. Such an environment is not congenial 

for the growth and development of the students. 

The teachers working in these schools do not get proper environment for their 

professional growth. 

A suitable climate does not exist in majority of the schools and the pupils are not 

made to feel free and innovative in learning. 
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Ample opportunities are not provided to the students studying in these schools 

and so they are backward or underdeveloped in many aspects. 

Th~ students an~ f~cing ::t. quite a lot of problems or diff1,..•.•!!i~s in the schools 

having negative oriented climate and special efforts are needed to overcome them 

so that the students can join the mainstream of activity. 

In order to make education attractive and meaningful for the students, all the 

unfavourable conditions prevailing in the schools should be removed. The 

atmosphere should be good with physical comforts where the classes are to be 

held. 

The effectiveness of the headmaster of school 1s found to be a significant 

predictor of school climate. 

This study also indicated that school climate is related with student performance, 

teachers satisfaction, school and headmaster's effectiveness, leadership behaviour 

of the headmaster and many other variables. 

It has been found from the study that open climate is the best type of climate 

which provides an environment in which teachers obtain social needs satisfaction 

as well as job satisfaction and enjoy a sense of accomplishment in their job. Thus 
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very few schools in the study were having an open climate characterised by 

functional flexibility. 

The study also reveals that closed c!im~te is the type of clim::!.te which is 

characterised by functional rigidity with a high degree of ~pathy on the part of all 

members of the organisation. This climate thus lacks authenticity of behaviour. 

The schools in West Garo Hills district do not have one category of climate 

exactly but the schools are having a combination of many categories of climate. 

The investigator has thus divided the climates into two types, i.e., positive 

oriented climate and negative oriented climate. 
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ASSOCIATION BETWEEN EDUCATIONAL PROBLEMS WITH THE 

ORGANISATIONAL CLIMATE 

It has been found from the study that majority of the schools in West Garo Hills 

District are having a negative oriented climate. 

The schools with negative oriented climate are having more educational 

problems. Students studying in these schools are facing a lot of educational 

problems and they are listed below -

(a) Students have tension due to fear of failure in the examination, 

(b) They cannot keep a proper study schedule, 

(c) The books prescribed for them are not readily available, 

(d) The school time i.able is arranged U.'lsatisfactorily for them, 

(e) They have insufficient library facilities in school, 

(f) They also do not get enough help from parents concerning studies, 

(g) They do not get enough help or encouragement from teachers as well 

All the above problems are felt more in the schools having a negative oriented 

climate. 
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It has also been found that majority of the students from schools having a positive 

oriented climate also reported to be facing the educational problem, i.e., the 

Assignments given to them by teachers were too heavy. 

It has also been found that the two attributes, i.e., educatiqnal problems and the 

organisational climate have high degree of association with each other. 

Comparison of schools under negative organisational climate and positive 

organisational climate showed that a significantly larger number of children from 

negative oriented climates reported the presence of a large number of problems. 
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CHAPTER VI 

DISCUSSION OF FINDINGS AND THEIR IMPLICATIONS 

In this chapter, the discussion of findings and their implications are presented. 

The findings are based on the analysis of data presented in the fourth chapter. 

The present study reveals a number of personal problems faced by the students. 

With respect to the question regarding transportation, the majority denied facing 

any such problem. An in-depth analysis would indicate that this was true due to the 

following reasons. Most of the high schools provide transportation facilities to the 

students, besides a large majority of the students belonging to economically well-placed 

families have private transportation and finally most of the schools are located within the 

purview of the city bus service. 

A Sll_lall minority, however, felt that transportation was a major drawback. Those 

students belonging to the economically deprived class hail from remote areas where no 

city bus services are available and where schools do not provide these facilities and 

whose parents are in no condition to provide private transportation. 



Another important problem highlighted by the study is a wide spread fear­

psychosis faced by the students. They were afraid of making some mistakes. The reasons 

are both personal and social. Parental pressure, which places a high premium on 

achievement, coupled with th.e competitive spirit of modem society. 

The study further revealed that lack of leadership qualities was another major 

personal problem faced by the students. Most students had not been exposed to extra­

curricular activities which helped build leadership qualities. Besides there was inadequate 

career and guidance counselling services provided. Thus the all round development of the 

students was impaired. 

An interesting personal problem highlighted by the study is "poor memory". The 

students were divided in their opinion with 42.48 percent disagreeing that it was not a 

problem and 40.60 percent agreeing that it was a problem. The factors responsible for 

"poor memory" include a lack of stimulating environment, coupled with inadequate study 

materials. 

Finally, a major psychological drawback faced by the students is loneliness. The 

students lack the necessary parental guidance and encouragement. They are often violated 

in their educational aspirations leading to a lot of mental tension and instability. 

In response to the questions about economic problems, the majority of the 

students felt that there were few sources of family income. Parental pressure to augment 
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the family income results in a lot of school dropouts. However, in a subsequent analysis, 

most of the students felt that in spite of the economic drawbacks, they were adequately 

provided with text books and school uniforms. This would imply that the educational 

institutions have taken the initiative in pr0viding meritorious students w1th the requisite 

facilities, which include scholarships and stipends. 

The students were divided in the opinion regarding the adequacy of pocket 

money. 50.75 percent revealed that the money was enough and 39.47 percent revealed 

that it was not enough. Students hailing from rural areas lack adequate pocket money 

while the urban students have more than their share. 

The responses to a question whether the students were supplementing their pocket 

money with odd jobs. The majority replied in the negative. Therefore it could be assumed 

that either money was sufficient or if inadequate, students preferred to do without it. 

An interesting aspect revealed in the study regarding economic problems faced by 

the students is that a comprehensive number of students indicated that they had adequate 

funds for private tuition. This is largely due to scholarships provided by the educational 

institutions. 

Finally a great majority of the students asserted that they were well provided with 

money to adopt the latest trends in clothing and fashion. However, a small minority of 

students faced the problem. 
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An in depth study of educational and academic problems of the students revealed 

that the students underwent acute tension due to fear of failure in the examinations. This 

is mainly due to lack of preparedness, the over-burdened examination system and over­

loaded syllabus. 

The study further highlighted the fact that a majority of students could not keep a 

proper study schedule. Most students are not systematic and organised in their approach 

towards studies. Domestic chores take away much of the study time allotted to the 

students. This is more so in the case of female students who have to necessarily help 

around the house. 

As regards the availability of study materials and textbooks, the study revealed a 

mixed response amongst the students. The statistical findings revealed that textbooks 

were a·.-a.ibble to ~ l<lrge number cf students. However, there were al~n some students 

who faced the problem. Students from economically well placed backgrounds could 

afford to procure the textbooks. Students from financially deprived families were unable 

to do so. It was also found that the libraries were not well stocked with adequate 

academic materials. 

The study underlined the fact that school time-table was by and large arranged 

satisfactorily. Educational institutions take great pains to arrange time-table in such a way 

that there is maximum utilisation of time, keeping in mind the needs, abilities and 

aptitudes of the students. 
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Surprisingly the study revealed that to the majority of students, the work load 

given by teachers was not too heavy. Trained teachers keeping in mind the aptitude of the 

child take pains to avoid over~burdening the child with too much of workload. Much of 

the academic schedule is completed in class. Homework is thus comparativd)' iight. 

The study revealed that a majority of the students felt that the Library facilities 

provided by schools was insufficient. This implies that the infrastructure provided by the 

administrators was inadequate. A growing trend among a certain section of educators to 

depend on secondary sources such as notes, study aids, etc. rather than primary sources 

such as textbooks has proved detrimental to the students. 

In response to the question whether the students found the teachers helpful, the 

majority replied in the affirmative. This is mainly due to the fact that educational 

institutions insisted on trained teachers equipped to meet the needs ofthe stnde.nts. 

Finally, it was found that parents were helpful and encouraging towards their 

children. Most parents were found to take an active interest in the educational activities 

of their children. This is due to a wide level of awareness amongst the older generation 

regarding the value of education. 

Health Problems 

The study revealed a close relationship between health factors and educational 

pursuits. In response to the question regarding the co~relation between poor health and 
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education, the response from the students was varying. 52.2(, percent of students felt it 

did not interfere while 40.23 percent felt that it interfered. This would indicate that the 

stucents were adequately supplied with a well balanced diet. 

An important aspect revealed by the study is that a rdatively small minority of 

students suffered from incurable diseases. The majority enj Jyed good health. This is 

largely due to the free medical health services provided by government organisation and 

voluntary services of non-governmental organisations. 

The study further revealed that to a great majority of students, health factors were 

no impediment to good performance in sports. 

Further, a positive trend revealed by the study is that majority of students did not 

suffer from less sleep and less rest syndrome. This would indicate a well regulated life 

style and adequate nourishment provided to the students. 

The study underlined the fact that only a small percentage of students suffered 

frcm health related problems like lack of concentration due to poor eyesight. 

Finally, a great majority of respondents emphasised that the diet supplied at home 

was satisfactory. This is mainly due to a greater awareness among parents and guardians 

regarding the nutritional requirements of growing children. It may be mentioned that 
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specific to Garo Hills, most parents and guardians of the respondents are engaged in 

agriculture and horticulture and thus are in constant touch with nutritional value factors. 

The questions relating to family problems knocked a mixed response from the 

students. Regarding "strictness in parental discipline", 47.74 percent felt that it was not a 

major problem while 45.49 percent felt that it was a major problem. The strictness in 

parental discipline is often due to orthodox percentage. On the other hand, students 

hailing from liberal background do not face the problem. A small minority belonging to 

broken homes with other related problems enjoyed total freedom from discipline. It may 

be also mentioned that boys enjoyed relative freedom from discipline compared to girls. 

The inquiry into family problems faced due interference by relatives yielded 

interesting results. The majority of students disagreed with the statement indicating 

thereby an understanding clan relationship, which in no way hampered the nuclear 

family. A related question regarding quarrels in the family came up with positive replies. 

The majority denied the problem equivocally. A small minody, however, agreed. 

In the close knit Garo society personal problems are often shared by the entire 

clan thereby discouraging family quarrels. 

The study into language factors affecting students revealed that a great majority 

felt that lack of fluency in English was a great impediment to the learning process. The 

reasons are not far to seek. A great majority of students come from rural background 
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where the mother-tongue is the prevalent language. An important factor underli:1ed in the 

study is that while students often understood spoken English, they were unable t) express 

themselves spontaneously. 

In response to a question specific to Garo Hills as to whether the students 

encountered any difficulty in studying Garo as a second language, the re~ponse was 

mixed, i.e., 54.14 percent disagreed and 45.86 percent agreed to the statement. This could 

be due to the factor that to the greater majority of students, Garo was the motner tongue 

and to the rest Garo was the elective subject. 

Regarding the methodology of teaching, the majority of respondents felt that the 

teacher's style of te:1ching was satisfactory. This is largely due to induction of trained 

teachers at the high school level. 

A factor highlighted by the study is that poor knowledge about English Grammar 

was a major drawback. This is generally due to poor language foundation at the primary 

level. The study further underlined the fact that initiative to learn English was not lacking 

amongst the studen~s. The majority of student's felt that English was vitally essential 

since it greatly enhanced one's career prospects. The study also indicated that language 

barrier was a major '1andicap to proving one's potential. Inadequate language often led to 

inadequate communication skills and consequent loss of self-confidence Gmong the 

students. 
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The study into the social problems faced by students highlighted an encouraging 

tre1d. The majority of the students felt that they had the ability to get along with their 

classmates. This is mainly due to the fact that irrespective of class distinctions, students 

ha-:1 the capacity to mix and interact. The parental, educational and societal bodies having 

largely contributed to an atmosphere of friendship, harmony md peaceful coexistence. In 

a subsequent analysis, it was found that the students did not suffer from the problem of 

habitual shyness. They were frank, free and at ease with their classmates. 

The study further revealed that the students were mixed in their replies regarding 

th~ intrusion of politics and political activities in their academic pursuits. Some students 

fe t that politics had vitiated academic life. Politicians were often in search of youth 

srpport for their party ideologies. Others who preferred to concentrate only on purely 

ac :tdemic pursuits did not feel disturbed by the political menace. 

Another major finding of the study is that majority of the students took part in 

extra-curricular activities. Educational institutions encouraged youth camps, NCC, Scouts 

and Guides and other youth movements in keeping with the concept of a sound mind in a 

sound body. 

Finally, the study underlined that the students did net face problems of isolation 

and loneliness. They could and did discuss their personal pre blems with friends, teachers 

and guardians. This is mainly due to peer group, parental ar"d societal support. Religious 

b·)dies also lent moral and mental support to children. 
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Problems Connected with Facilities in School 

The study revealed infrastructural problems of educational institutions. Unclean 

to Jets, lack of drinking water are some of the problems faced by students in some 

schools. A large number of students, however, do not face this problem since mainly 

educational institutions set a premium on health and sanitatior. 

The study further underlined the fact that extra-currieular activities were part and 

parcel of the school curriculum. A majority of students enjoyed out door activities like 

sports and games, hiking and camping, etc. Educational policy includes an all round 

development of the child. A subsequent analysis of the stuc.y revealed that the students 

were well entranced in the cultural life of their society. A r1.ajority of students felt that· 

they had adequate scope for cultural activities. Maintaining the cultural identity is an 

irtportant factor in the larger interests of the society. Preservation and conservation of 

cnlture is of utmost importance and educational institutions give it due recognition. 

An important aspect revealed by the study relates to whether the number of 

students in the class is too many. The majority of respondents felt that it was not so. 

Teachers believe in giving individual attention to students. Therefore number of students 

in classes is deliberately kept small to facilitate the teaching-learning process. 

Finally, the students were mixed in their response- to whether the teachers are 

changed too frequently in schools. 46.99 percent agreed and 47.74 percent disagreed with 

the statement. Permanent teachers are less liable to change .·obs while part-time teachers 
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are often on the move in search of better prospects. The too frequent change of teacher's 

har.1pers the learning process. Students have to adjust with "1ew teachers who may have 

widely differing teaching methodology. 

Organisational Climate 

The establishment of an appropriate organisational cli:nate has been recognised as 

oPe of the functions of administration, perhaps because it is the organisational climate of 

a s:hool which determine to a large extent its tone and performance. 

A number of significant implications emanate frorr the foregoing findings and 

they are given below: 

The only immediate practical help that this study might be to a school 

administrator is to point out to him that the school organisation does have an effect upon 

the achievement of students. So the organisation must be thought of in terms of a total 

unit of interdependent dimensions and positive oriented clim~ te must be strengthened. 

It may also be indicated that those dimensions of behaviour which have negative 

correlations with students achievement, i.e., which affect the :tchievement index of school 

adversely such as "Disengagement", "Hindrance", "Alienation" should be discouraged, 

while the dimensions positively correlated with students achievement such as "Espirit", 

"'":-luust", "Intimacy" should be strengthened. 
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The present investigation has shown that the organisational climate of a school 

significantly affects the output in terms of student's edu:::ational problems. "Open", 

"Autonomous" and "Familiar" climates are the best and posi.ive oriented climates in this 

re5pect while "Controlled", "Paternal" and "Closed" climates has adverse effect on 

students educational problems. Therefore the administratm of a school must try to 

strengthen those dimensions of behaviour (i.e., "Espirit", "Thrust", "Consideration") 

which create open climate and should try to discourage or minimise the intensity of those 

dimensions of behaviour (i.e., "Disengagement", "Hindranct ", "Aloofness", "Production 

Emphasis") which strengthens the closed type of climate. 

The study provided empirical evidence of climate alternatives, which can be used 

b,r administrators to help them determine the kind of climate that should be established in 

the school. It is believed that analysis of the climates of edt•cational systems is essential 

in the hope of providing a better basis for better teaching-learning. 

This investigation has shown that out of the ten sc,10ols taken up for study, six 

schools falls under the negative oriented climate, i.e., Controlled, Paternal and Closed. 

And only four schools falls under the positive oriented climate, i.e., Open, Autonomous 

anc't Familiar. The study has also shown the adverse effc :::ts of the negative oriented 

cl .mates where the students faces various types of problems. Therefore the administrators 

a; well as teachers must be trained in such a way so that ,hey can move their schools 

towards "Open" climate which is the best climate for teaching-learning and professional 

growth. 
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The study has shown that majority of the students are having negative oriented 

climate which is not good for competent and efficient teaching-learning and where the 

stt1dents and teachers are facing diverse problems. Therefore in the light of the study the 

administrators may be advised to move their schools towards positive oriented climate. 

The trend of organisational climate of the ten high ~chools revealed that in West 

Garo Hills district, a high percentage of teachers perceived their schools as having 

negative oriented climate, which indicated that in those schools leadership followed only 

in one direction, i.e., from the headmaster. 

Baylay (1957), Pace (1965), Stem (1970) and others also view environment as a 

p•)Werful determinant of behaviour. Sharma (1969), Sha.:ma, Buch and Rai ( 1971 ), 

Mubayi and Sharma ( 1971) found that schools differ in terms of their climates 

(t:nvironinent). Sharma (1971) found that students' academic performance has significant 

relationship with school climate. Sharma and Santhanam (1971, 1972) studied 

relationship of school climate with classroom teacher behwiour. Sharma and Quraishi 

(l972) explored into relationship between school climate nnd teachers' morale. Sharma 

(1973) and Sharma and Parham (1973) studied relationshit: between school climate and 

initiating in structure behaviour and 'consideration behaviour' of school headmaster 

re3pectively. Sharma (1972) studied school climate in relatil)n with leadership behaviour 

of the headmaster. Sharma (1975) also studied relationship < .f school climate with school 

e~fectiveness, principal effectiveness and teacher satisfactio 1 along with other variables. 

Sharma (1974) found headmaster's effectiveness as significant predictor of school 
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climate. Sharma (1973) conducted replication study on the Organisational Climate 

Der:>cription Questionnaire (OCDQ) (Halpin and Crofts, 1963) along the lines of its 

onginators and found new dimensions of climate and develoJted model profiles for Indian 

sc:hools. 

Studies referred above have indicated that school climate is related With students 

pt:rformance, teachers satisfaction, school and headmast~r effectiveness, leadership 

behaviour of the headmaster and many such other variah.es. The present study also 

n vealed the same problems. 

The study revealed that teachers of private schoolf> felt significantly more task 

burden when compared to deficit schools as the teachers of private schools falls under the 

climate dimension Disengagement, which is not a conge :tial dimension. Teachers of 

p·avate schools thus pull in different directions with respect t J the task at hand. 

The present study revealed that teachers of government schools felt significantly 

nore intimacy when compared to private schools indicating that this dimension, i.e., 

' ntimacy' is a congenial and positive dimension. Thus the teachers of government 

schools enjoyed friendly social relations with each other. 

The study revealed that teachers of government s~:hools felt significantly more 

'Controls' when compared to deficit schools. Thus in govemment schools, the principal's 

behaviour can be characterised as bureaucratic and impersonal in nature although task 
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oriented. But he tried to raise the degree of effectiveness and efficiency by helping the 

group work towards the common goal by providing adequate operational guidance and 

se..:retarial services. The study further revealed that teacher:; of government schools felt 

significantly more Emphasis when compared to private schools. 

The study underlined the fact that teachers of co-educational schools felt 

significantly more task burden when compared to boys school, teachers of boys school 

fdt significantly more task burden when compared to girls school and teachers of co­

ecucational schools felt significantly more task burden whet compared to girls school as 

these schools falls under the climate dimension 'Disengagement'. Thus the intensity of 

this dimension of behaviour should be discouraged or minimised so that the teachers get 

sufficient freedom and there is free flow of thoughts and expression of both the teachers 

and students. 

The study indicated that teachers of boys school fe t significantly more 'Esprit' 

when compared to girls school. This indicated the fact that teachers of boys school felt 

that their social needs were being satisfied and that they wen~ at the same time enjoying a 

stmse of accomplishment in their job. Thus the administrator of a school must try to 

s:rengthen this dimension of behaviour. 

The study revealed that teachers of co-educational schools felt significantly more 

'Intimacy' when compared to girls school. It thus refers that the teachers of co-
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ed1.-.cational schools enjoyed a friendly social relation with e2ch other. The teachers social 

nt~eds were satisfied but it was not necessarily associated wit;l task-accomplishment. 

The study further revealed that teachers of boys school felt significantly more 

'Hindrance' when compared to girls school. Teachers of co--educational schools also felt 

the same when compared to girls school. Thus there was a feeling amongst the teachers 

of these schools that the headmaster burdened them with routine duties, management 

dc~mands and other administrative requirements which the teachers considered as 

unnecessary. Teachers of these schools also perceived the headmaster as highly 

dictatorial in his behaviour. Thus the administrator of a school must try to discourage this 

dimension of behaviour. 

The study underlined the fact that teachers of boys ~ chool felt significantly more 

'Controls' when compared to girls school. Thus in bo:ts school the headmaster's 

b~haviour was bureaucratic and impersonal in nature, although task-oriented, the extent 

to which he tried to raise the degree of effectiveness and efficiency, he helped the group 

work towards the common goal by providing adequate guidance. 

It is revealed from the pres'ent study that teachers of co-educational schools felt 

significantly more 'Emphasis' when compared to girls school. Thus the teachers of co­

educational schools felt that the behaviour of the headmaster of their schools was 

characterised by close supervision of the staff. The Headmaster was highly directive and 
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played the role of a boss. His communication tended to go only in one direction and he 

"as not sensitive to feedback from the staff. 

The study further revealed the fact that teachers of boys school boys school felt 

significantly more 'Thrust' when compared to girls school. This indicates that teachers of 

boys school felt that the behaviour of the headmaster of these schools was marked by an 

attempt to motivate the teachers through personal example. The behaviour of the 

headmaster, though unmistakably task oriented, was at the same time characterised by an 

inclination to treat the teachers of his school humanly and tender heartedly. The 

headmaster attempting to do something extra for the teachers in humanistic terms and 

ccnsequently his behaviour was viewed favourably by the teachers. 

The study underlined the fact that the two attributes, i.e., educational problems 

a-:1d organisational climate have high degree of association with each other. Comparison 

of schools under Negative Organisational Climate and Positive Organisational Climate 

showed that a significantly larger number of children from negative oriented climates 

reported the presence of a large number of educational problems such as tension due to 

fear of failure in examination, the students could not keep a proper study schedule, the 

books prescribed for the students were not readily available, the school time was arranged 

unsatisfactorily, assignments given by teachers were too heavy and insufficient library 

facilities in schools. This is because in negative oriented c:imate, the enthusiasm of the 

te1chers and the students gets curtailed. Thus the princi:"Jal must encourage a good 

rdationship between him and the teachers, the teachers and the pupils. There must be a 
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go~d rapport between the principal, teachers and the student ..... The school climate must be 

made democratic in nature where the free and uninhibited (;:Xpression of both the pupils 

ar1d teachers are encouraged. 

Overall we can assume that students and teachers from schools with positive 

o:·ganisational climate face fever problems when compared to school with negative 

organisational climate. It will thus be the responsibility of the school administrators, 

namely the principal and the teachers to develop and evolve most suitable climate so that 

the pupils are made to feel free and innovative while learning. A climate, which is most 

congenial to the group, has to be made where the pupils will have ample opportunities to 

learn and improve their problems. Tlre schools should thus provide a stimulating 

environment to the students. 

The study also revealed that the interaction potenti: tl in most of the schools in 

West Garo Hills district is very low and the headmasters of these institutions are lacking 

in leadership qualities. Such an environment is not congenial for the growth and 

development of the students. At the same time the teachers ·.vorking in these schools also 

do not get improper environment for their professional growth. 

The study also revealed the fact that students studying in schools with negative 

o-:ganisational climate could not bring out their best in the field of education as they were 

devoid of many facilities in these schools. Their hidden qualities thus remained 

suppressed and their potentials could not be appreciated to the fullest extent. 
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CHAPTER VII 

SUMMARY OF FINDINGS AND C()NCLUSIONS 

The present study has analysed the Educational Problems of High School 

Smdents in West Garo Hills District in relation to the Organ sational Climate of Schools. 

In the first Chapter, the background of the study which in-.Juded the description of the 

s!udy in terms of the need and importance of the study, its objectives, scope and 

limitations have been presented. The second Chapter constituted a brief review of the 

researches related to the study, which revealed the findings on educational problems in 

India and other countries in the world and also the findings related to organisational 

climate of schools. In the third Chapter, the methods and prxedure adopted for the study 

have been described. In the fourth Chapter, the analyse~ of the data pertaining to 

problems of high school students of West Garo Hills district, organisational climate in 

high schools of West Garo Hills district and an association between educational problems 

with the organisational climate was presented. In the fifth ( hapter, the major findings of 

the study have been discussed. Discussion of findings and their implications have been 

presented in Chapter Six. 

The present Chapter, i.e., Chapter Seven, deals with lhe summary of the findings. 



Education is regarded as the most significant instrument for development of the 

in:iividual as well as for the development and progress of the society. Through 

development of knowledge, skills, attitudes and values, education helps not only in 

futhering the material well being of the individuals but also enables to adjust to the 

changing situations and also to contribute to the development and progress of the society. 

Education helps to make the thinking, understanding and attitude of the citizens, 

comprehensive, wide, scientific and objective. It enables to ~ olve multitudinous problems 

and bear responsibilities as a healthy and cultured citizen. 

The need for the present study was felt because in West Garo Hills district, we are 

confronted with a large number of problems pertaining to the system of education at 

d Jferent levels that need to be solved amicably. 

In the existing system of education, both teachers and students are engaged in 

undergoing the formalities of the prescribed curriculum and are ignorant with regard to 

the aims and objectives of education. Aimless education, is, generally mechanical in 

nature and fails to give birth to new ideas, originality and creativity. Thus the teachers 

and students approach to education should be objective-e.~ntred. This would enable to 

C._evelop a healthy, positive and broad outlook in the future citizens and bring about a 

ciesirable change in their attitude and behaviour. 
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To get education on equal footing is everybody's right in a democracy and hence 

should have full opportunity to develop his mental faculties. In this the interests of 

rrinorities, backward classes and deprived sections of the community need special 

p ·otection. Thus people living in hills, rural areas and remote places need great attention. 

Facilities of scholarship, books assistance and freeship etc. should exist for poor but 

meritorious children in schools and colleges. There is a need to devise ways and means to 

iC entify the talent and help it grow to its full stature withot\t economic impediments and 

hurdles. Rich persons and philanthropists should also cor.tribute generously towards 

education and help the students in all possible ways. 

There is erosion of good and healthy human relatio 1s in educational institutions 

and ultimately the student world suffers. There is an urgent reed to check these unhealthy 

tf:ndencies. Ways and means are to be devised to raise 1he standards of educational 

institutions. In a democratic system, education should aim at the formation of upright, 

mlightened and dutiful students. In this task of reconstruction, the role of teacher is of 

prime importance. 

These days our constant worry is fall in educational standards at all stages of 

education. There is no denying the fact that the structure ar d system of education affects 

its quality and standard. Though in a democracy to get proper education is the right of 

every citizen, but it is neither economically feasible as well as viable to provide all 

facilities to everyone. There is a need to establish proper co1 relation between quantity and 
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quality meaning thereby development and improvement. This would help to raise the 

quality and standard of education which is the need of the hour. 

In this connection, talent is to be properly identified and developed to the full. 

Backward and poor but talented children should get all possible facilities. Kothari 

Commission 1966 had suggested establishing a Central te~·t.ing Organisation (CTO) for 

the selection of talented and meritorious students to be admitted in higher classes. Side by 

s.de, the environment of educational institutions should be made healthy, attractive and 

conducive to the growth and development of the child. Similarly, teaching community 

can contribute a lot in this matter. Apart from this, curriculum, textbooks, methods of 

.teaching, examination system etc. need proper orientation md change. At higher levels, 

research work should be of a high order. The need of the ho·1r is to develop a healthy and 

positive attitude and foster a right type of awareness with regard to education. 

It is due to poor environment of institutions that a la ·ge number of children either 

dropout or fail and with the passage of time replace into illiteracy. To overcome this 

problem, the atmosphere of schools should be made health) and attractive with adequate 

facilities and curriculum should be made lively and interesting. Education should be 

hased on child psychology, life experiences and play. The behaviour of the teacher 

should be full oflove and sympathy. 

Students should be encouraged to participate actively in co-curricular 

programmes. Similarly, curriculum and examination system needs suitable changes. All 
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this would result in raising of standards. No educational system can rise above the level 

of its teachers. Therefore, there is an urgent need to by special emphasis on the 

q 1alitative improvement of teachers. 

The problem of medium of instruction is a controversial matter. It is true that 

tr.rough the medium of mother tongue, students are able to express themselves better. But 

in high schools, English is much in vogue. This creates dif iculty in teaching and study. 

Whatever is available in the shape of translation is inadequate and is unable to serve the 

rurpose. Thus there is a need to develop good diction.:ll'ies in regional languages. 

~)pecialised English teachers should be entrusted with the task of teaching English. 

Highly qualified, experienced and trained teachers should be appointed at the high 

school level on the basis of merit. Efforts should be made to make the job honourable and 

; .ttractive. 

These days, educational institutions mostly suffer from an attitude of indifference. 

Teachers, students, guardians and administrators show carelessness in their work. The 

attitude of the teacher is that of pessimism. Local politics s having an adverse effect on 

~~tudents. Things are deteriorating day-by-day. Remedy lie~ in the fact that all should act 

with a spirit of co-operation, courage and sacrifice. The educational system needs 

vitalisation at all levels. 
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Nowadays schools are not careful with regard to the !)hysical development of the 

students. Some of the educational institutions do not have playgrounds and other games 

material. Regular games facilities are not available. Instituticr1s also fail to organise other 

health programmes. Facilities of first aid, services of doctors and dispensaries are absent. 

Authorities should pay due attention to this aspect of the problem. Apart from good 

health, games develop a spirit of co-operation, corporate lif ~ and sportsmanship among 

students. Care is not taken to organise co-curricular activiti~ s on an adequate basis. For 

all round development of a child's personality, there is need to provide opportunities of 

working together. Hostel, library, playground, tours, student union, debates, seminars, 

functions and other cultural programmes help to develop corporate life among students. 

They should be organised in educational institutions at regular intervals. 

One of the defects of the present system of education is inadequate supervision 

aHd inspection. Authorities are negligent towards it. Their slackness amounts to 

inefficiency. Inspection system should be of a routine nature. Authorities should pay 

attention and carry out suggestions. Supervision should be regular and effective. 

Inspectors should perform their duties properly. lt should rc ;ult in improving quality and 

standard of education. 

Adequate guidance and counselling facilities should be made available to the 

students and for this, Psychological Centres and Guidance Bureau's should be established 

in each district. The administration should make provision :Or appointing career masters 
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and guidance officers in schools. The teachers should also extend all possible help in the 

matter. 

Methods of teaching too need improvement. Examination system reqmres 

overhauling. Comprehensive approach to evaluation should be implemented. School 

environment should be healthy and congenial for study. Teachers should be granted 

enough freedom with adequate facilities. Proper use of audio-visual materials would go a 

long way in orienting teaching on healthy lines. 

Generally, teachers as well as students suffer from shortage of finance. Teachers 

do not get their salaries regularly. This creates disinterestedness and ultimately affects 

efficiency, with the result that, discipline and administration becomes loose. This 

compels teachers to seek part-time jobs. They resort to tuitions. It is the duty of the 

government and the community to strengthen the economi~ condition of institutions by 

pr:)Viding adequate recurring and non-recurring grant-in-aid:-; on liberal basis for meeting 

the expenditure on staff, building, scholarships, library, laboratory, hostel and 

playgrounds etc. 

There is a need to provide the students training of efficient citizenship from the 

very beginning. Today, there is leadership crisis amongst students. For meeting the need 

of healthy citizens, proper discipline and training for leadership is essential. This would 

strengthen democratic system and make progress in all walks of life. 
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In a democracy, the chief aim of education should be all round development of a 

child's personality. This includes his physical, mental, moral, intellectual and academic 

development. The main task of the teacher is to present a healthy environment and make 

students free to take up creative activities according to their interests. Nothing should be 

thrust upon them. This will help to put their creative powers to proper use and thus 

develop their personality on right lines. 

Teaching should proceed systematically in a psychological and interesting way. 

The number of students should be adequate in the class. The teacher should understand 

their problems and try to solve them in an amicable manner. 

There is an urgent need to change the examination system. It should be based on 

continuous evaluation. Progress report of each student should be prepared on the basis of 

daily work. Cramming should be discouraged. The parents and guardians should also be 

kept in constant touch with the progress of the students. 

Educational causes have a direct bearing on the atmosphere, facilities and quality 

of education being imparted in an educational institution. It depends upon the physical 

facilities in the shape of building, garden, playground, furniture, equipment and other 

material, and properly qualified and experienced teachers etc. If the atmosphere of the 

school is not healthy and congenial, teachers not painstaking and sincere and provide no 

freedom to the students, seating conditions poor, teacher-pupil ratio inadequate and 
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attitude of authorities indifferent, the quality of teaching will be poor resulting in much 

wastage. There is need to make improvement in the situation. 

Poverty and ignorance of parents are other problems of students. Parents and 

guardians fail to arrange for fees and books etc. They compel children to stay at home 

and work with them in the fields. Due to illiteracy, they are guided by immediate gains. 

This leads to great wastage. Steps should be taken to make improvement in the situation 

by creating awareness among the parents, guardians and students. They should be made 

to realise the importance of education and benefits accruing from it. School timings 

should be adjusted according to the needs of the locality. Poor but meritorious student 

should get fmancial help on liberal basis. 

A large number of social ills can be removed with the help of education, for 

example, superstition, conservatism and blind faith. There is an urgent need to remedy 

these evil practices. Education of the parents and guardians will go a long way in 

improving the situation. This would help to bring about an attitudinal change in their 

thinking and working. 

It is, therefore, quite essential that the headmasters and teachers be trained in such 

a way that they can move the schools towards an "open" climate which is a positive 

oriented climate and the best school climate for effective teaching-learning process and 

professional growth. The young generations should be stimulated and motivated by 

172 



creating a school environment, which is attractive and congenial. They should not be 

allowed to live in an environment, which hinders personality development. 

The attention of the higher authorities must be drawn so that the administrators 

and teachers may be provided with different facilities such as training in educational 

management and leadership in educational administration. Such training will help the 

heads of the institutions and teachers to move the climate of their schools towards 'open' 

climate. 

Depending upon the socio-economic status and environment, a climate most 

congenial to the group have to be made. If the climate is attractive, congenial, favourable 

and open, the pupils will have ample opportunities to learn and improve their problems 

from various angles. 

Teachers should have sufficient freedom to try new methods and innovations, 

trying new techniques, group-wise or individually. Importance of individuals, groups 

should be encouraged. By this leadership qualities will be encouraged. 

The administrator of a school must try to strengthen those dimensions of 

behaviour, i.e., Esprit, Thrust, and Consideration which create 'open' climate and should 

try to discourage or minimise the intensity of those dimensions of behaviour, i.e., 

Disengagement, Hindrance, Alienation and Production Emphasis which strengthen the 

'closed' type of climate. 
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The studies pertaining to organisational climate deals with either the classification 

of institutions or deciding the nature of climate for a particular institution or institutions. 

The determinants of climate have to be studied in order to improve or modify the existing 

climate of the institution by making necessary changes into the factors deciding the 

climate. Hence it is imperative to study the factors affecting climate rather than to study 

the nature of climate. 

From the description of six types of school climate, one can conclude that open 

climate is ideal and autonomous climate is desired for improving the school personality 

and teaching effectiveness and for reducing wastage and stagnation especially in the 

schools of North Eastern Region where vigorous attempts are in progress for planned 

social change, modernisation and development of the tribal areas through education. As 

the headmaster is the cornerstone of the arch of school organisation, he has to tune in to 

the wavelength of his teachers to maintain high standard in human relations, team spirit 

and achievement of objectives and goals of the institution. The headmaster holds the key 

position in a school and as such he is the central point of school management. The overall 

progress of the school depends upon the headmaster. He is the co-ordinating agent. 

Unless the headmaster has a balanced personality, it is not possible for him to do good 

either to the school or to the society. He has to act as a teacher, as a leader, as a guide and 

as an administrator. Under such circumstances, he should have some more added 

qualities like leadership, organising ability, sympathetic attitude, high command over 

subject matter, democratic outlook, efficient speaking capacity, ideal character, self 

discipline, punctuality and influencing personality. 
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The conclusions of the study are indicative of the steps to be taken for removing 

the various types of problems faced by students and teachers of high schools working in 

West Garo Hills district. The following few suggestions are, however, offered in this 

connection -

There is a need to educate the parents and guardians, especially in rural areas, 

through a well-chalked out plan of non-formal education. 

The government should provide better means of communication and transport for 

connecting villages to schools. Efforts should be made to elicit local co-operation 

to solve various problems of education. It should be the duty of the government to 

provide easy, cheap and quick means of transport in a large number of educational 

institutions. 

Schools should not be beyond a specified distance from children's homes and the 

student-teacher ratio should be proper in a particular classroom and the students 

should get individual attention. 

The school environment should be healthy, attractive and congenial for learning. 

The school climate must be democratic in nature where the free and uninhibited 

expression of both the pupils and teachers are encouraged. 
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The curriculum should be easy, practical and useful, facilities of games and sports 

should exist in schools. 

The methods of teaching and examination system should undergo radical changes. 

Supervision and inspection should be revitalised and made much more useful and 

effective. The administration should aim at increasing the efficiency and help in 

raising the standard of education. For eliciting active co-operation of the 

cornm1mity, parent-teacher associations (PTA) should be organised in schools. 

In the appointment of teachers, care should be taken to recruit hands who are 

industrious, devoted to the profession, trained and able to adapt themselves to the 

environment. 

There should be variety and flexibility in the curriculum. It should be linked with 

the life, need and aspiration of the people. 

Apart from formal education, non-formal and informal means should also be 

devised. 

There is need to pursue more surveys, field and research work with regard to 

solving the various problems in the way of high school education. 
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Since education has now been placed on the concurrent list from 1976, the help of 

the Central Government should be taken to develop and improve high school 

education in the country. 

The students should be handled psychologically and emphasis should be laid on 

learning by doing and play-way methods of teaching. 

Special care should be taken m most of the schools to 1mprove health and 

sanitation. 

Library periods should compulsory be included in the school timetable. 

Audio-visual aids which is considered to be a key factor towards education should 

be used. 

Steps should be taken by the authority to improve the condition of the school 

buildings. Government grants may be sanctioned from time to time for the 

purpose of repairing and extension of school buildings. 

Managing committees should include well-qualified persons with keen interest in 

education so that they can remove the diverse problems faced by students. 
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The attention of higher authorities must be drawn so that the administrators and 

teachers may be provided with full facilities such as training in educational 

management and leadership in educational administration. Such training will help 

the heads of the institutions and the teachers to move the climate of their schools 

towards 'open' climate. 

It should be the responsibility of the school administration, namely, the principal 

and the teachers to develop and evolve most suitable climate so that the pupils are 

ml'lne to fed free and innovative while learning. 

Teachers should have sufficient freedom to try new methods and innovations. 

The school should organise seminars, workshops and conferences on subjects 

dealing with teachers training, curriculum, textbooks, methods of teaching, 

evaluation, etc. 

The interest, ability and aptitude of the child should be constantly kept in view 

while presenting the subject matter. 

It should be the duty of the state government to protect educational institutions 

from the evil effects of political parties. 

178 



There is a need to place responsibilities on the shoulders of the students and 

develop love and a sense of belonging for the institution among them. Existing 

disparities, inequalities and imbalances should be minimised as far as possible. 

There is a need to harness student power for creative and constructive purposes. 

The medium of instruction should be the mother tongue at the primary stage and 

at other stages it should be the regional language. 

Education needs to be reorganised and restructured and properly related to 

manpower. Technical, professional and vocational education should find due 

place in the curriculum. 

Today when most Indian organisations including educational institutions are 

confronted with turbulence in their environment and impatience among people within, 

there is need for the administrators to learn how to manage people, how to deal with 

changing interface and how to manage change. Training for educational administrators in 

India has so far gone by default. Educational administration has been studied more for 

knowledge then skill development. Students studying in educational administration are 

rarely required to engage themselves in any fieldwork connected with administration of 

education. They are never placed in an apprenticeship situation where they can observe 

and get opportunities to use the practices of successful educational administrators. With 
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identification of personal qualities and styles of functioning and behaviours of leaders 

which contribute to building good school climate, there is a need to revise the syllabi in 

educational administration and incorporate in them some practical course content in the 

form of internship in educational administration. 

A well-trained educational administrator will build up with his teachers 

relationship that will not be characterised by close, over-the-shoulder supervision and 

inspection. Instead, he will have a professional relationship of mutual trust and respect 

with a concern for assisting teachers in their job. His school will be characterised by high 

scores on the Esprit, Thrust, Consideration and low scores on Disengagement, Hindrance, 

Aloofness and Production Emphasis sub-tests. 

Suggestions for Further Research 

The present study was confined to the Educational Problems of High School 

Students and the Organisational Climate of the High Schools in West Garo Hills District, 

Tura. Similar studies may be conducted in other parts of Meghalaya though various other 

aspects of the problems could not be included in the present study. The present study can 

provide basis for further researches. Further researches are recommended in the following 

related topics. 

Further studies are required as regards formation of appropriate tools for 

measuring educational problems of students under Indian conditions. 
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Comparison of the climates between different types of schools may be conducted. 

More studies may be conducted taking larger number of schools and teachers. 

The same study may be designed at state level to get an overall picture. 
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APPENDIX I 

NORTH-EASTERN HILL UNIVERSITY 
DEPARTMENT OF EDUCATION 
MA WLAI, SHILLONG 

Mrs. UMAROY 
Research Scholar 

Educational Problem Inventory 

1. Name 

2. Class 

4. Date of Birth 

5. Address 

6. Father's/Guardians 

Name 

Directions 

3. School 

7. Male/Female-------

This is an attempt to understand you and help you to do well in your study. Below 

you will find a list of educational problems with which you often face. You are requested 

to read through the list and to select those statements that represent your problems. Mark 

the list honestly and sincerely and you will obtain a representative inventory of your 

problems. Remember this is not a test, therefore there are no right or wrong answers. 

What is wanted is your own individual feeling about the statements and your responses 

will be of imm~nse value for conducting research study. You are assured that what you 

mark in the inventory will be treated in the strictest of confidence. Feel free to answer all 

the questions frankly, you are to tick mark ( .../) the appropriate responses of Agreed, 

Undecided, Disagree. There is no time limit but workout as rapidly as you can. 



Personal Problems 

1. Transportation Problem to Reach the School Agreed/Undecided/Disagreed 

2. Afraid of making mistakes Agreed/Undecided/Disagreed 

3. Lacking in leadership qualities Agreed/Undecided/Disagreed 

4.Having poor memory Agreed!Unde~ided!Disagreed 

5.Loneliness interferes with studies Agreed/Undecided/Disagreed 

Financial or Economic Problems 

1. Family have few sources of income Agree diU ndecided!Disagreed 
-

2. Cannot afford to get (a) School Books (b) School Agreed!U ndecided!Disagreed 

Uniforms 

3. The pocket money received from parents is not enough Agreed/Undecided/Disagreed 

4. Doing outside works to get money Agreed/Undecided/Disagreed 

5. No money to pay for private coaching charges Agreed/Undecided/Disagreed 

6.Have no money to dress like other students Agreed!U ndecided!Disagreed 

Educational or Academic Problems 

1. Tension due to fear of failure in the examination Agreed/Undecided/Disagreed 

2. Cannot keep a proper study schedule Agreed/Undecided/Disagreed 

3.The books prescribed are not readily available Agreed/Undecided/Disagreed 

4.The School time-table is arranged unsatisfactory Agreed!U ndecided!Disagreed 

. 5 .Assignments given by teachers are too heavy Agreedff T.11decided/Disaereed 

6.Insufficient library facilities in School Agreed/Undecided/Disagreed 

7.No help or encouragement from teachers Agreed/Undecided/Disagreed 

8.No help from parents concerning studies Agree diU ndecided!Disagreed 



Social Problems 

1. Inability to get along well with other people Agreed/Undecided/Disagreed 

2. Feel too shy to do anything Agreed/Undecided/Disagreed 

3.Local politics disturbs my studies Agreed/Undecided/Disagreed 

4.Cannot work and compete with other students Agreed/Undecided/Disagreed 

S.Do not want to take part in any activities in School Agreed/Undecided/Disagreed 

6.Cannot discuss my problems with others Agreed/Undecided/Disagreed 

Health Problems 

p h lth. fi l. .. oor \!a mter eres WI concentrailOn m studies lA rl/TJ d 'j diD' ' I gree .... _ n ec: e 1sagreeu 

2. Suffer from some incurable disease Agreed/Undecided/Disagreed 

3.Cannot take part in sports and games because of ill Agreed/Undecided/Disagreed 

health 

4.Having problems of less sleep and less rest Agree diU ndecided/Disagreed 

S.The Diet received at home is not satisfactory Agree diU ndecided/Disagreed 

6.Lack of concentration due to bad eyesight Agree diU ndecided/Disagreed 

Problems Connected with Facilities in School 

1. Inadequate toilet facilities in School Agreed/Undecided/Disagreed 

2. Drinking water problems in School Agree diU ndecided/Disagreed 

3.No facilities for extracurricular activities in School Agreed/Undecided/Disagreed 
I 

4.No cultural activities in School Agreed/Undecided/Disagreed 

S.Number of pupils in the class is too large Agreed/Undecided/Disagreed 

6.Teachers are changed too much in School Agreed/Undecided/Disagreed 



Language Problems 

1. Cannot express fluently in English Agreed/Undecided/Disagreed 

2. Cannot understand English properly Agreed!U ndecided/Disagreed 

3.Difficulties in studying Garo as a second language Agree diU ndecided/Disagreed 

4.Cannot understand the teachers style of teaching Agreed!U ndecided/Disagreed 

5 .Poor knowledge about English Grammar Agreed/Undecided/Disagreed 

6.Lack in word stocks Agreed!U ndecided/Disagreed 

Family Problems 

1. Parents are too strict Agreed!U ndt:.ciued/Dis=:greeJ 

2. Interference by relatives is too much Agreed/Undecided/Disagreed 

3.Frequent quarrelling at home Agreed!U ndecided/Disagreed 

4.Illiteracy or poor education of family members cause Agreed/Undecided/Disagreed 

you unhappiness 

5.More attention paid to other brother and sisters in the Agreed/Undecided/Disagreed 

family 

6.Hindrance due to too much comforts and luxury Agree diU ndecided/Disagreed 



APPENDIX II 



APPENDIX Ill 

Percentages of Problc~ms Faced by Students 
Personal Problems 

Male 
A u D A u D A u D A u D A u D 

0.00 0.00 0.00 0.00 (1.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 
8.16 0.00 13.16 10.45 10.00 5.00 11.43 0.00 15.63 2.17 40.00 5.56 11.50 16.67 4.65 

32.65 30.00 26.32 37.31 20.00 10.00 20.00 40.00 31.25 39.13 13.33 25.00 3"'.50 16.67 23.26 
0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 
0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 
6.12 20.00 13.16 7.46 10.00 20.00 11.43 10.00 9.38 8.70 13.33 11.11 2.08 16.67 18.60 

24.49 50.00 13.16 17.91 50.00 25.00 31.43 16.67 18.75 21.74 26.67 22.22 16.67 50.00 25.58 
16.33 0.00 7.89 10.45 C.OO 20.00 14.29 0.00 18.75 17.39 0.00 8.33 1 +.58 0.00 9.30 
4.08 0.00 13.16 2.99 10.00 20.00 5.71 10.00 6.25 6.52 6.67 8.33 .~.08 0.00 13.95 
8.16 0.00 13.16 13.43 0 00 0.00 5.71 23.33 0.00 4.35 0.00 19.44 1 ,_;_58 0.00 4.65 

100.00 100.00 100.00 100.00 1 oc .00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Female 
1.00 2.00 3.00 4.00 5.00 

A u D A u D A u D A u D A u D 
8.77 40.00 6.90 17.48 14.29 1.92 9.33 17.39 12.50 16.13 13.33 9.09 9.59 35.29 10.13 
5.26 12.00 12.64 14.56 0.00 3.85 9.33 6.52 14.58 12.90 6.67 9.09 6.85 0.00 15.19 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 OiiiJ 0.00 0.00 0.00 

22.81 4.00 10.34 16.50 14.29 7.69 17.33 0.00 20.83 11.29 3.33 19.48 13.70 0.00 16.46 

17.54 32.00 18.39 13.59 5).00 25.00 14.67 28.26 20.83 11.29 46.67 16.88 F.81 29.41 20.25 

3.51 12.00 13.79 14.56 "7.14 1.92 8.00 21.7;4 2.08 8.06 16.67 9.09 8.22 17.65 10.13 

12.28 0.00 4.60 7.77 7.14 3.85 5.33 6.52 8.33 8.06 6.67 5.19 12.33 0.00 2.53 

24.56 0.00 11.49 6.80 0.00 32.69 21.33 2.17 14.58 22.58 0.00 12.99 1f .44 11.76 12.66 

1.75 0.00 14.94 4.85 0.00 17.31 13.33 4.35 4.17 6.45 6.67 10.39 4.11 5.88 12.66 

3.51 0.00 6.90 3.88 7.14 5.77 1.33 13.04 2.08 3.23 0.00 7.79 10.96 0.00 0.00 
100.00 100.00 100.00 100.00 10J.OO 100.00 100.00 100.00 100.00 100.00 100.00 100.00 1(0.00 100.00 100.00 



Fl~:mclal or Fconcmic Prob!c:>.!1'= 

Male 
AU D AU D AU D AU D AU D AU D 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 
1.67 

30.00 

8.33 

1.67 

13.33 

0.00 

0.00 19.35 

50.00 25.81 

0.00 12.90 

50.00 19.35 

0.00 3.23 

0.00 0.00 

0.00 

9.52 

0.00 

0.00 

9.52 

0.00 

0.00 9.72 0.00 28.57 10.87 

75.00 33.33 22.73 14.29 39.13 

0.00 12.50 

0.00 13.89 

25.00 8.33 

0.00 0.00 

11.36 0.00 

13.64 42.86 

13.64 0.00 

0.00 0.00 

8.70 

2.17 

6.52 

0.00 

0.00 0.00 

34.78 55.56 

4.35 11.11 

4.35 22.22 

8.70 0.00 

0.00 0.00 

10.77 0.00 0.00 

24.62 26.67 40.00 

10.77 13.33 0.00 

10.77 0.00 20.00 

10.77 10.00 0.00 

0.00 0.00 0.00 

11.29 

30.65 

8.06 

14.52 

9.68 

0.00 

0.00 0.00 13.21 

21.88 75.00 24.53 

9.38 0.00 11.32 

0.00 16.67 15.09 

12.50 0.00 9.43 

0.00 0.00 0.00 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

31.67 0.00 9.68 52.38 0.00 15.28 29.55 14.29 17.39 39.13 11.11 18.46 33.33 40.00 16.13 46.88 8.33 11.32 

13.33 0.00 9.68 28.57 0.00 6.94 9.09 0.00 15.22 8.70 0.00 13.85 16.67 0.00 9.68 9.38 0.00 15.09 

1moo 100.00 1moo 100.001000010000 100.00100001oom 1000010000 1oom1oooo1oo.oo 100.00 10000100.oo1oooo 

Female 
A 

12.99 

3.90 

0.00 

3.90 
? ~n 

5.19 

22.08 

18.18 

12.99 

18.18 

u 
8.70 

0.00 

0.00 

0.00 

"'7 "~"" . -.) ... 
8.70 

56.52 

4.35 

0.00 

4.35 

100.00 100.00 

D AU D AU D AU D AU D AU D 

13.04 6.67 0.00 14.62 8.20 26.32 12.36 9.52 22.73 11.43 12.77 26.32 9.71 12.07 26.09 9.09 

15.94 0.00 0.00 10.77 4.92 0.00 12.36 0.00 0.00 13.33 0.00 5.26 12.62 0.00 0.00 15.91 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

7.25 3.33 11.11 4.62 6.56 0.00 4.49 7.14 4.55 3.81 4.26 15.79 2.91 5.17 0.00 5.68 

15.94 000 c..vo 1308 4.92 26.32 10.11 o.oo 13.64 iJ.3" o.oo 15.79 13'i9 5.17 o.oo 15.91 

15.94 10.00 22.22 9.23 8.20 5.26 12.36 19.05 22.73 3.81 12.77 5.26 9.71 6.90 8.70 12.50 

5.80 26.67 55.56 16.15 18.03 36.84 17.98 26.19 18.18 18.10 25.53 26.32 16.50 25.86 43.48 10.23 

11.59 10.00 11.11 14.62 13.11 0.00 16.85 4.76 9.09 18.10 8.51 0.00 18.45 10.34 4.35 18.18 

1.45 13.33 0.00 5.38 16.39 0.00 1.12 7.14 9.09 5.71 12.77 5.26 3.88 13.79 13.04 0.00 

13.04 30.00 0.00 11.54 19.67 5.26 12.36 26.19 0.00 12.38 23.40 0.00 12.62 20.69 4.35 12.50 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 



Educational or Academic Problems 

Male 
AU D AU D AU D AU D AU D AU D A 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

36.07 28.57 17.24 39.22 

3.28 0.00 24.14 1.96 

0.00 0.00 0.00 0.00 

18.18 20.00 

18.18 17.14 

0.00 0.00 

29.55 0.00 36.36 

11.36 11.11 6.82 

0.00 0.00 0.00 

8.82 28.57 

14.71 14.29 

0.00 0.00 

42.86 8.00 30.00 

5.36 12.00 0.00 

0.00 0.00 0.00 

38.71 

9.68 

0.00 

12.50 11.11 55.00 

10.42 0.00 10.00 

0.00 0.00 0.00 

11.76 

5.88 

0.00 

13.11 28.57 0.00 17.65 0.00 2.86 11.36 22.22 6.82 5.88 14.29 12.50 12.00 30.00 6.45 8.33 22.22 10.00 0.00 

18.03 

8.20 

11.48 

9.84 

28.57 

0.00 

14.29 

0.00 

31.03 

6.90 

3.45 

17.24 

21.57 

1.96 

3.92 

13.73 

100.00 100.00 100.00 100.00 

36.36 20.00 29.55 55.56 9.09 32.35 28.57 16.07 16.00 20.00 25.81 25.00 55.56 12.50 

0.00 17.14 0.00 0.00 15.91 5.88 0.00 8.93 28.00 0.00 0.00 14.58 0.00 0.00 

27.27 11.43 6.82 11.11 11.36 17.65 14.29 3.57 8.00 20.00 8.06 10.42 11.11 7.50 

0.00 11.43 11.36 0.00 13.64 14.71 0.00 10.71 16.00 0.00 11.29 18.75 0.00 5.00 

1000010000100001000010000100001000010000100001000010000100001000010000 

AU D AU D AU D AU D AU D AU D A 

23.53 

0.00 

23.53 

35.29 

100.00 

16.16 0.00 15.91 21.43 8.33 4.92 26.15 5.88 5.71 6.25 0.00 25.93 7.84 3.85 26.09 10.84 0.00 30.77 8.00 

12.12 11.54 13.64 9.52 29.17 9.84 10.77 8.82 15.71 9.38 15.15 16.05 13.73 7.69 17.39 10.84 12.50 23.08 8.00 

9.09 0.00 18.18 14.29 4.17 6.56 6.15 8.82 14.29 28.13 6.06 7.41 7.84 3.85 17.39 10.84 8.33 15.38 20.00 

o.oo o.oo G oo o.oo o or~ o.oo o oo o nc o.oo o.oo o.oo o.oo o.oo o.oo o.oo o.oo o.oo o.oo o.oo 
12.12 11.54 4.55 13.10 8.33 6.56 12.31 23.53 1.43 0.00 27.27- 9.88 1.96 34.62 10.14 15.66 12.50 :?.56 0.00 

8.08 7.69 2.27 9.52 0.00 4.92 4.62 14.71 4.29 0.00 3.03 12.35 3.92 7.69 10.14 8.43 8.33 5.13 4.00 

13.13 57.69 13.64 11.90 45.83 21.31 16.92 38.24 14.29 31.25 45.45 11.11 29.41 38.46 13.04 12.05 58.33 25.64 40.00 

15.15 3.85 18.18 16.67 0.00 16.39 18.46 0.00 17.14 25.00 0.00 19.75 11.76 0.00 26.09 18.07 0.00 23.08 20.00 

14.14 0.00 0.00 3.57 0.00 18.03 0.00 0.00 20.00 0.00 0.00 17.28 27.45 0.00 0.00 15.66 0.00 2.56 4.00 

0.00 7.69 13.64 0.00 4.17 11.48 4.62 0.00 7.14 6.25 3.03 6.17 3.92 7.69 5.80 8.43 0.00 2.56 4.00 

100.00100.001000010000100.00100.00100.00100.0010000100.0010000100.00100.00100.001000010000100.0010000 100.00 

P.r. o. 



u D A u D 

0.00 0.00 0.00 0.00 0.00 

0.00 0.00 0.00 0.00 0.00 

27.27 34.78 29.41 30.00 30.00 

9.09 10.14 11.76 10.00 8.57 

0.00 0.00 0.00 0.00 0.00 

18.18 11.59 5.88 20.00 10.00 

27.27 21.74 29.41 10.00 22.86 

0.00 10.14 0.00 0.00 10.00 

18.18 4.35 0.00 30.00 8.57 

0.00 7.25 23.53 0.00 10.00 

100.00 100.00 100.00 100.00 100.00 

u D A u D 

0.00 23.08 9.52 5.26 21.18 

10.71 15.38 11.90 15.79 15.29 

0.00 13.19 7.14 0.00 16.47 

0.00 O.Gu 0.00 G.OG 0.00 

32.14 8.79 2.38 15.79 15.29 

0.00 10.99 9.52 0.00 8.24 
57.14 8.79 28.57 63.16 11.76 
0.00 20.88 21.43 0.00 17.65 
0.00 14.29 16.67 0.00 8.24 
0.00 7.69 2.38 5.26 7.06 

100.00 100.00 100.00 100.00 100.00 



Social Problems 

Male 

AU 0 AU 0 AU D AU D AU 0 AU D 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

5. 71 0.00 10.87 2.56 0.00 11.32 

34.29 43.75 21.74 35.90 0.00 28.30 

0.00 12.50 15.22 10.26 40.00 5.66 

11.43 

5.71 

0.00 

0.00 

12.50 

6.25 

0.00 

0.00 

8.70 

13.04 

0.00 

0.00 

10.26 20.00 9.43 

5.13 20.00 11.32 

0.00 0.00 0.00 

0.00 0.00 0.00 

13.95 0.00 2.33 0.00 0.00 

20.93 54.55 32.56 40.00 14.29 

9.30 0.00 11.63 5.00 0.00 

9.30 

11.63 

0.00 

0.00 

9.09 11.63 

0.00 9.30 

0.00 0.00 

0.00 0.00 

5.00 42.86 

7.50 28.57 

0.00 0.00 

0.00 0.00 

14.00 0.00 0.00 

24.00 26.83 11.11 

14.00 2.44 0.00 

10.00 12.20 33.33 

8.00 2.44 22.22 

0.00 31.71 0.00 

0.00 0.00 0.00 

11.67 

28.33 

13.33 

3.33 

10.00 

0.00 

0.00 

10.34 0.00 6.67 

13.79 37.50 36.67 

6.90 12.50 10.00 

6.90 12.50 

17.24 12.50 

0.00 0.00 

0.00 0.00 

11.67 

5.00 

0.00 

0.00 

22.86 25.00 21.74 17.95 20.00 26.42 16.28 36.36 25.58 30.00 14.29 18.00 17.07 33.33 20.00 27.59 25.00 20.00 

20.00 0.00 8.70 17.95 0.00 7.55 18.60 0.00 6.98 12.50 0.00 12.00 7.32 0.00 13.33 17.24 0.00 10.00 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Female 

17.39 26.09 

0.00 4.35 

0.00 0.00 

7.00 

13.00 

0.00 

8.47 

0.00 

0.00 

17.86 13.25 

10.71 13.25 

0.00 0.00 

7.46 22.73 13.75 

20.90 0.00 0.00 

0.00 0.00 0.00 

10.14 26.32 11.11 11.11 15.00 

5.80 5.26 11.11 2.78 0.00 

0.00 0.00 0.00 0.00 0.00 

12.39 

11.50 

0.00 

14.55 

14.55 

0.00 

9.52 11.83 

4.76 5.38 

0.00 0.00 
3.70 4.-l'i 3.00 C.':ll~ 3.57 4.82 2.99 .d.<;<; A?<; "'·~: 10.53 6. 1 7 :::.C\3 0.00 5.31 7.27 0.00 4.30 

8.70 13.04 10.00 10.17 14.29 8.43 1.49 18.18 15.00 7.25 5.26 13.58 5.56 15.00 10.62 9.09 19.05 8.60 

8.70 0.00 13.00 8.47 7.14 12.05 10.45 4.55 11.25 11.59 0.00 11.11 11.11 5.00 10.62 7.27 0.00 13.98 

10.87 34.78 21.00 18.64 39.29 14.46 23.88 40.91 11.25 21.74 42.11 13.58 22.22 55.00 13.27 23.64 52.38 10.75 

17.39 4.35 14.00 20.34 3.57 13.25 10.45 0.00 20.00 15.94 5.26 13.58 8.33 0.00 17.70 10.91 4.76 17.20 

2.17 8.70 8.00 10.17 0.00 6.02 10.45 4.55 3.75 4.35 5.26 8.64 5.56 5.00 7.08 1.82 9.52 8.60 

26.09 4.35 11.00 18.64 3.57 14.46 11.94 4.55 18.75 21.74 0.00 11.11 27.78 5.00 11.50 10.91 0.00 19.35 

100.00100.00100.00100.00 1~001~00 1~001~001~00 100.001~00 100.001~001~00 100.00 100.00100.001~00 



Health Problems 

Male 

A U 
0.00 

11.36 

0.00 

0.00 

0.00 

0.00 

D A u 
0.00 0.00 0.00 

8.33 17.65 20.00 

0.00 0.00 0.00 

D A u 
0.00 0.00 0.00 

6.67 13.79 16.67 

0.00 0.00 0.00 

D A 

0.00 0.00 

6.45 19.05 

0.00 0.00 

u 
0.00 

0.00 

0.00 

D A 
0.00 0.00 

7.35 22.22 

0.00 0.00 

u 
0.00 

0.00 

0.00 

D A 

0.00 0.00 

1.75 11.54 

0.00 0.00 

u 
0.00 

0.00 

0.00 

D 

0.00 

8.70 

0.00 

34.09 40.00 25.00 17.65 60.00 30.67 34.48 16.67 29.03 9.52 25.00 36.76 16.67 25.00 38.60 11.54 50.00 36.23 

4.55 0.00 14.58 5.88 0.00 10.67 13.79 0.00 8.06 4.76 12.50 10.29 8.33 0.00 10.53 23.08 0.00 4.35 

4.55 0.00 10.42 0.00 0.00 9.33 0.00 0.00 11.29 0.00 0.00 10.29 5.56 0.00 8.77 0.00 0.00 10.14 

20.45 0.00 4.17 17.65 0.00 10.67 17.24 0.00 9.68 9.52 0.00 13.24 11.11 0.00 12.28 19.23 0.00 8.70 

18.18 40.00 25.00 41.18 0.00 20.00 17.24 33.33 24.19 52.38 50.00 10.29 27.78 50.00 17.54 30.77 50.00 18.84 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

6.82 20.00 12.50 0.00 20.00 12.00 3.45 33.33 11.29 4.76 12.50 11.76 8.33 25.00 10.53 3.85 0.00 13.04 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Female 

7.94 20.00 

1.59 6.67 

0.00 0.00 

14.29 

13.19 

0.00 

4.65 

0.00 

0.00 

11.11 

11.11 

0.00 

15.38 

11.11 

0.00 

17.86 20.00 8.74 

3.57 0.00 11.65 

0.00 0.00 0.00 

3.70 27.27 12.98 10.91 

3.70 0.00 9.92 5.45 

0.00 0.00 0.00 0.00 

25.00 

0.00 

0.00 

12.26 

10.38 

0.00 

8.77 25.00 13.46 

3.51 0.00 11.54 

0.00 0.00 0.00 

3.17 6.67 5,19 6.98 11.11 3.42 3.51 O.OG 5.~~ 11 11 ·:.\:.::! 3.82. r'7 ~.00 3.77 1.75 12.50 5.77 

6.35 13.33 12.09 2.33 11.11 12.82 5.36 30.00 10.68 0.00 18.18 11.45 5.45 25.00 11.32 5.26 12.50 12.50 

20.63 6.67 3.30 20.93 0.00 6.84 14.29 0.00 8.74 14.81 0.00 9.92 14.55 12.50 7.55 19.30 0.00 5.77 

17.46 26.67 20.88 23.26 55.56 16.24 17.86 40.00 19.42 37.04 45.45 14.50 25.45 37.50 16.04 24.56 50.00 15.38 

14.29 6.67 14.29 9.30 0.00 16.24 8.93 10.00 16.50 3.70 0.00 16.79 5.45 0.00 18.87 14.04 0.00 14.42 

9.52 6.67 4.40 9.30 0.00 5.98 10.71 0.00 4.85 11.11 9.09 5.34 10.91 0.00 4.72 7.02 0.00 6.73 

19.05 6.67 12.09 23.26 0.00 11.97 17.86 0.00 13.59 14.81 0.00 15.27 14.55 0.00 15.09 15.79 0.00 14.42 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 



Problems Connected with Facilities in School 

Male 

AU D AU D AU D A 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 

6.00 0.00 9.52 

28.00 20.00 33.33 

6.00 0.00 14.29 

12.00 0.00 9.52 

8.00 20.00 9.52 

0.00 0.00 0.00 

0.00 0.00 0.00 

4.44 0.00 9.80 

8.89 0.00 49.02 

11.11 0.00 7.84 

17.78 0.00 3.92 

4.44 100.00 11.76 

0.00 0.00 0.00 

0.00 0.00 0.00 

0.00 0.00 14.58 

6.82 50.00 50.00 

15.91 0.00 4.17 

13.64 25.00 4.17 

13.64 25.00 4.17 

0.00 0.00 0.00 

0.00 0.00 0.00 

U D 
0.00 0.00 

0.00 0.00 

10.81 42.86 

18.92 0.00 

13.51 28.57 

13.51 14.29 

0.00 0.00 

0.00 0.00 

A U D A U D 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 

13.21 

41.51 

3.77 

5.66 

5.66 

0.00 

0.00 

0.00 0.00 11.67 

11.43 50.00 40.00 

5.71 0.00 11.67 

5.71 0.00 13.33 

0.00 0.00 15.00 

0.00 0.00 0.00 

0.00 0.00 0.00 

13.04 0.00 1.75 

2.17 42.86 43.86 

8.70 0.00 8.77 

6.52 14.29 10.53 

6.52 14.29 8.77 

0.00 0.00 0.00 

0.00 0.00 0.00 

24.00 60.00 16.67 33.33 0.00 13.73 29.55 0.00 18.75 35.14 14.29 15.09 51.43 50.00 5.00 13.04 28.57 24.56 

16.00 0.00 7.14 20.00 0.00 3.92 20.45 0.00 4.17 8.11 0.00 15.09 25.71 0.00 3.33 21.74 0.00 1.75 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 71.74 100.00 100.00 

Female 

17.14 18.18 

10.00 27.27 

0.00 0.00 

0.00 

0.00 

18.18 

0.00 

7.95 13.10 

7.95 17.86 

0.00 0.00 

15.91 

0.00 

12.50 

0.00 

2.38 

0.00 

2.38 

0.00 

coo 
0.00 

5.71 

0.00 

7.14 

0.00 

0.00 20.45 

0.00 0.00 

14.29 

0.00 

16.67 11.39 

0.00 2.53 

0.00 0.00 

0.00 15.19 

O.OIJ 0.00 

16.67 17.72 

0.00 0.00 

10.29 21.43 12.64 

14.71 14.29 5.75 

0.00 0.00 0.00 

2.94 0.00 13.79 

0.00 0.00 G.OG 

16.18 14.29 4.60 

0.00 0.00 0.00 

0.00 13.92 10.29 

0.00 0.00 0.00 

0.00 18.39 

0.00 0.00 

4.48 10.00 

16.42 30.00 

0.00 0.00 

0.00 0.00 

v.vv u.vO 

13.43 20.00 

0.00 0.00 
16.42 

0.00 
0.00 

0.00 

18.48 

3.26 

0.00 

15.22 

0.00 

6.52 

0.00 

13.04 

0.00 

8.51 16.67 

2.13 16.67 

0.00 0.00 

0.00 

O.Ov 

6.38 

0.00 

2.13 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

13.79 

12.93 

0.00 

13.04 0.00 21.43 

5.43 28.57 14.29 

0.00 0.00 0.00 

12.07 6.52 

O.C~ 5.43 

12.07 21.74 

0.00 15.22 

18.97 

0.00 

19.57 

5.43 

0.00 

C.CO 

14.29 

0.00 

0.00 

o.on 
15.71 

0.00 

0.00 15.71 

0.00 0.00 

24.29 36.36 14.77 23.81 50.00 13.92 19.12 42.86 17.24 23.88 40.00 15.22 34.04 66.67 12.07 7.61 57.14 17.14 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 



' 

language Problems 

Male 

A U 
0.00 

0.00 

D 

0.00 

0.00 

0.00 

0.00 

A 

0.00 

0.00 

u D A 

0.00 0.00 

0.00 0.00 

U D A 

0.00 0.00 0.00 

0.00 0.00 0.00 

U D 

0.00 0.00 

0.00 0.00 

27.78 25.00 33.33 18.18 33.33 36.07 23.91 33.33 35.42 27.27 22.22 

11.11 0.00 7.69 12.12 0.00 8.20 15.22 33.33 2.08 9.09 0.00 

9.26 0.00 

0.00 25.00 

12.96 0.00 

29.63 25.00 

0.00 0.00 

9.26 25.00 

10.26 12.12 0.00 8.20 

15.38 0.00 0.00 11.48 

10.26 9.09 0.00 13.11 

12.82 48.48 33.33 8.20 

0.00 0.00 0.00 0.00 

10.26 0.00 33.33 14.75 

17.39 0.00 2.08 

8.70 0.00 6.25 

8.70 0.00 14.58 

17.39 33.33 27.08 

0.00 0.00 0.00 

8.70 0.00 12.50 

6.06 0.00 

9.09 22.22 

15.15 0.00 

27.27 22.22 

0.00 0.00 

6.06 33.33 

A U D 
0.00 0.00 0.00 

0.00 0.00 0.00 

0.00 

0.00 

A U D 

0.00 0.00 0.00 

0.00 0.00 0.00 

32.73 18.52 28.57 47.22 22.81 40.00 40.00 

10.91 9.26 14.29 8.33 8.77 10.00 10.00 

12.73 5.56 

3.64 7.41 

10.91 16.67 

20.00 31.48 

0.00 0.00 

9.09 11.11 

0.00 

28.57 

0.00 

14.29 

0.00 

14.29 

16.67 

2.78 

5.56 

11.11 

0.00 

8.33 

10.53 10.00 6.67 

12.28 0.00 0.00 

14.04 0.00 10.00 

22.81 20.00 23.33 

0.00 0.00 0.00 

8.77 20.00 10.00 
100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Female 

14.10 5.88 8.33 16.42 0.00 7.59 9.09 28.57 9.33 4.44 5.56 15.22 15.00 6.67 6.67 9.20 0.00 16.36 

10.26 23.53 15.00 7.46 0.00 20.25 13.64 21.43 12.00 6.67 22.22 15.22 7.50 26.67 18.33 12.64 23.08 12.73 

14.10 5.88 18.33 7.46 11.11 21.52 13.64 7.14 17.33 11.11 0.00 19.57 13.75 6.67 18.33 13.79 7.69 18.18 

0.00 0.00 0.00 O.uv 0.00 0.00 O.OC v.Cv v.vO v.OIJ 0.00 O.vG u.uO •J.no o.no 0.00 0.00 0.00 

8.97 23.53 10.00 4.48 22.22 15.19 7.58 14.29 13.33 11.11 33.33 6.52 10.00 33.33 6.67 10.34 30.77 7.27 

25.64 41.18 11.67 32.84 55.56 8.86 19.70 14.29 25.33 26.67 33.33 17.39 31.25 26.67 8.33 24.14 30.77 16.36 

8.97 0.00 6.67 14.93 0.00 1.27 10.61 0.00 5.33 15.56 0.00 4.35 11.25 0.00 3.33 10.34 0.00 3.64 

16.67 0.00 18.33 16.42 0.00 16.46 16.67 7.14 16.00 22.22 5.56 14.13 8.75 0.00 28.33 12.64 0.00 23.64 

1.28 0.00 11.67 0.00 11.11 8.86 9.09 7.14 1.33 2.22 0.00 7.61 2.50 0.00 10.00 6.90 7.69 1.82 

1oom 100.0010000100001000010000 10000100oo1oooo 100.001oo.oo 100.oo1oo.oo1oooo 10000100001000010000 



Family Problems 

Male 

A 

0.00 

2.56 

20.51 

5.13 

12.82 

12.82 

0.00 

0.00 

35.90 

10.26 

u 
0.00 

25.00 

0.00 

0.00 

50.00 

25.00 

0.00 

0.00 

0.00 

0.00 

D 

0.00 

9.26 

38.89 

12.96 

5.56 

5.56 

0.00 

0.00 

14.81 

12.96 

A U D 

0.00 0.00 0.00 

5.26 0.00 8.93 

21.05 33.33 35.71 

13.16 0.00 7.14 

5.26 33.33 12.50 

10.53 0.00 8.93 

0.00 0.00 0.00 

0.00 0.00 0.00 

28.95 33.33 17.86 

15.79 0.00 8.93 

A u D A u 
0.00 0.00 0.00 0.00 0.00 

0.00 0.00 10.29 0.00 0.00 

12.50 20.00 36.76 30.00 0.00 

12.50 0.00 8.82 13.33 0.00 

4.17 20.00 11.76 3.33 0.00 

16.67 20.00 5.88 10.00 0.00 

0.00 0.00 0.00 0.00 0.00 

0.00 0.00 0.00 0.00 0.00 

33.33 40.00 17.65 33.33 100.00 

20.83 0.00 8.82 10.00 0.00 

D A U 0 

0.00 0.00 0.00 

10.77 0.00 0.00 

30.77 30.00 0.00 

7.69 13.33 0.00 

13.85 3.33 0.00 

9.23 10.00 0.00 

0.00 0.00 0.00 

0.00 0.00 0.00 

15.38 33.33 100.00 

12.31 10.00 0.00 

A u D 

0.00 0.00 0.00 0.00 

10.77 0.00 8.33 8.96 

30.77 16.67 33.33 32.84 

7.69 27.78 0.00 5.97 

13.85 11.11 16.67 8.96 

9.23 22.22 16.67 4.48 

0.00 0.00 0.00 0.00 

0.00 0.00 0.00 0.00 

15.38 5.56 25.00 26.87 

12.31 16.67 0.00 11.94 
100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Female 

12.20 14.29 

2.44 14.29 

0.00 0.00 

12.33 11.32 20.00 11.88 

13.70 1.89 0.00 12.87 

0.00 0.00 0.00 0.00 

10.53 25.00 11.76 8.89 18.75 

10.53 0.00 8.40 2.22 6.25 

0.00 0.00 0.00 0.00 0.00 

12.96 

11.11 

0.00 

8.89 18.75 

2.22 6.25 

0.00 0.00 

12.96 

11.11 

0.00 

0.00 29.41 13.45 

3.03 0.00 10.92 

0.00 0.00 0.00 
6.10 0.00 4.11 7.55 0.00 3.06 ?R~ R':l": 5.04 11.11 0.00 2.78 11.11 0.00 2.78 3.03 11.76 4.20 

2.44 21.43 16.44 3.77 26.67 10.89 0.00 16.67 12.61 4.44 12.50 12.04 4.44 12.50 12.04 3.03 17.65 10.92 

13.41 7.14 6.85 13.21 6.67 8.91 2.63 0.00 13.45 6.67 6.25 12.04 6.67 6.25 12.04 21.21 0.00 8.40 

21.95 42.86 13.70 24.53 33.33 15.84 50.00 41.67 8.40 31.11 37.50 12.96 31.11 37.50 12.96 33.33 17.65 16.81 

10.98 0.00 19.18 15.09 6.67 13.86 7.89 0.00 16.81 6.67 12.50 16.67 6.67 12.50 16.67 6.06 17.65 15.13 

4.88 0.00 9.59 3.77 6.67 7.92 0.00 8.33 8.40 11.11 6.25 4.63 11.11 6.25 4.63 15.15 5.88 4.20 

25.61 0.00 4.11 18.87 0.00 13.86 15.79 0.00 15.13 17.78 0.00 14.81 17.78 0.00 14.81 15.15 0.00 15.97 

100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 



APPENDIX IV 

List of Schools 

(i) Tura Public School 

(ii) Govt. Boys Higher Secondary School 

(iii) Govt. Girls High School 

(iv) Don Bosco School 

(v) Tura Town High School 

·(vi) Christian Girls High School 

(vii) St. Xavier's School 

(viii) Sherwood School 

(ix) Tura Hindi High School 

(x) St. Mary's School. 


