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UNDERSTANDING
A paraphrase of 1 Corinthians 13:1-13 for Teachers
By Elouise B. Rivinius

Though | teach with the skill of the finest teachers
And | have not understanding,

l am become a clever speaker and charming entertainer;

And though | understand all fechniques and all methods,
And though | have much fraining so that | feel competent.

But have no understanding of the way m y pupils think,
Itis not enough;

And if | spend man v hours in lesson preparation
And become tense and nervous with the strain

But have no understanding of the personal problems of my students,
It is still not enough.

The understanding teacher is very patient and very kind,

Is not shocked when young people bring him their confiderices,
Does not gossip, js not easily discouraged,

Does not behave himself in wa ys that are unworthy,

But is all times a living example to his students,

Of the good way of life he speaks.

Understanding never fails,

Whether there be materials the y shall become obsolete;
Whether there be methods, they shall become outmoded;
Whether there be lechniques, they shall be abandoned;

For we know only a little

And can pass on to our students only a little,

But when we have understanding,

Then all our efforts will become creative,

And our influence will live forever in the lives of our pupils.

When | was a child spoke with immaturity;

My emotions were uncontrolled and | behaved childishly;
But now that | am an adult | must face life as it is,

With courage and with understanding.

And now abide Skill, devotion, understanding: these three;
And the greatest of these js understanding.



CHAPTER |

1.1 Introduction

lnterestihg issues have been brought to light by research into second
language acquisition and the processes that take place in language learning. The
process of learning a language as has been proved by various studies is said to
involve a total commitment on the part of a leamer - physical, intellectual and
emotional. However of the major facets of human behavior the affective domain

has been considered by most researchers to be crucial in governing a person’s

Success or failure in learning a language. In recent years several models of

relationship among variables that can . affect the rate of achievement in the

learning of a language. The models have included variables - psychological,

socio-economic, socio-cultural and pedagogic. Some of the variables that have

been widely discussed includes age, personality factors (empathy, anxiety,

aptitude) and of course, attitude and motivation. An area of research into the

affective domain in Second Language acquisition which have however

contributed immensely to an understanding of. acquisition and learning is the
work on language attitude. Attitude in this respect would refer to g ‘mental state
of readiness organized through experiences which exerts g dynamic influence
upon the individual’s response to all situations’ (Allport 1935).

In fact, acquisition studies (Krashen-1981, Gardener et gl - 1976) as wel|

as the experiences and intuitions of both teachers and learners point to the

1
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\‘\,\and above the considerations of aptitude and

variable in language learning. It was in 1970, that
| ‘on the basis of experiments Carried out in different
S the Philippines and Canada, that the processes of
si;ﬂ;ificahtly affected by thé learner’s attitude. They stated
attitude “determined how successful the learner will be,
the new language.” The learner’s willingness, they further
ned by"the learner’s attitude towards the other gfoup in

orientation towards the learning task itself * (Gardener and

K, kobovits (1940) further says that “an intellectual capacity and

dinal orientation towards the other language group coupled

motivation* is required for successfuyl language learning.

ings it can therefore be affirmed that the right attitudinal

two effects. It will encourage useful input and allow the

r to be open and so will encourage intake.
son and Liu (1977) following certain measures developed by

studied the relationship between attitude and the attained
lish among native speakers of Chinese in the U.S. The study
f’ul clusters of attitude variables related to English proficiency.
of view, it can be seen that the learner is directly responsible for
r not learning a language taught formally in an institution. The
'@bs;ervation is aptly reflected in an announcement made by an

uage teacher - “there is no point in my telling them over and

2



over again...they weren't going to learn it until they decided they wanted to learn

i

Attitudes are therefore a vital force, which determines on whether a



brings with him or her a personal view, a belief, an attitude that interpermeates
with his or her work. Curricular and methodological innovations may be prompted
by the intereét of the learners, but they will ultimately depend on the teacher for
their implementation. As Aggarwal (1984: 112- 113) says - “any method good or

bad links up the teacher and his pupils into an organic relationship with constant

mutual interaction'. Every teacher and educationist also knows that even the best

curriculum and the most perfect syllabus will remain dead unless quickened into
life by the right method of teaching and by the right kind of teacher, a teacher
with the right kind of attitude.

The perception teachers have of their role and their contribution to the
learning process, their own L2 experiences and proficiency, their attitude to the
work, the learner, the course and the authorities, all influence the views that
teachers have. Again language learning is not a one way process. Teachers and
students develop a network of interpersonal relations that can contribute
positively and meaningfully to success in language learning. But ironically though
a teacher is an irreplaceable element in language instruction and the centrality of
his/her role in the learning process remains unchallenged, most often a teachers
view or for that matter, a teacher's attitude is not often considered a worthwhile
subject of disc'ussion.

Discussions on teaching methodologies and course materials often
bypass these issues. They are either considered as being too delicate, sensitjve
Oreven divisive. Yet there is undoubtedly a fairly coherent set of attitudes on the
part of the teacher, which can constitute a kind of a social and a psychological

1



impact on the students. A teachers attitude, perception and expectation of his
students can affect their performance immensely and can therefore partly explain
or help to determine the Causes of a student’s success or failure in language
learning.

Qualitative improvement depends also to a large extent on the sincerity

and positive attitude of the teacher concerned. The mere physical presence of

ts up the task, gives the necessary encouragement and
Participates with the student to make him aware of success.

teacher-



/

This study therefore proposes to find out the attitude and perception of
both teachers and students to the teaching of English in the collegesof Shillong. It
is hoped that the findings of the study will reveal new insights and perspectives
about issues such as teacher-student relationship, the needs, and expectations
of sfudents from the English course and perhaps thé attitude of teachers to their
work, to the learners and to the whole programme of teaching English as a
whole. The study will also highlight other key . factors associated with the
intellectual and academic development of both teachers and students.

Since language is a social mechanism, any attitudinal study can only

make sense against its actual context. Therefore the process of second language

learning can be better understood if the social dimension is included. This is

because it plays a major role in developing in the teacher and the student a set of
attitude towards the language learned. Again, it is the background which shapes
most of the teachers and students attitude and will therefore explain their
reactions and Opinions to different aspects of education in general and to the
teaching of English in particular. A part of the chapter will therefore be a note on
the actual context of the study - a linguistic and educational background of the
state where the investigation will be carried out.

A study of only one aspect of education, in this context, the teaching and
learning of English, canhot be seen as an entirety in itself. If one is to understangd
the attitude of the teachers to their work and profession and to teaching as a

whole it is only proper to determine their attitude ang perceptions about the

6






