A STUDY OF THE PROBLEMS FACED BY HIGH SCHOOL TEACHERS
AND THEIR ATTITUDE TOWARDS TEACHING PROFESSION
IN NAGALAND

RONGSENRENLA TALL-
DEPARTMENT OF EDUCATION

THESIS SUBMITTED FOR THE DEGREE OF

DOCTOR OF PHILOSOPHY

THE NORTH-EASTERN HILL UNIVERSITY
SHILLONG (MEGHALAYA) INDIA

JANUARY, 1984



“‘“-W

.:;‘oié&ig:fa
e~

0.»:&1..-.— fr DS

ped ﬂeol\uﬂ—- 3711

‘O‘a.‘m e ,?loﬁs\'{lé\’
‘,.‘ﬁ“'u‘w-.;. AL :



CERTIIFICATE

- Certifted that the thesls entitied ’A STUOY OF
THE PROBLEMS FACED BY HIGH SCHOQL TEACHERS AND THEIR
ATTITUDE TOWARDS TEACHING PROFESSION IN NAGALAND' submi t-
” ted'by Mrs. Rongsenrenla Tali, incorporates her bonafide
researches and that these have not been.submitted in |
" support of an appliéation for another Degree or qualifi-
Cationlof thls or any other University or Institute of
learning,

r .
P.P. GOKULANATHAN
Supervisgor
Head
Department of Education
North=-Eastern Hill University
Shillong

January, 1984



ACKNOWLEDGEMENTS

. The Investigator expresses her gratitude'to
Dr. P.P. Gokulanathan, Head of the Department of Education,
North=-Eastern Hill University, Shillong, under whose "

competent guldance the work has been done.

The Investigator is. also thankful to Or., K.J, Joseph
(the then Head of the Dapartment, and. former gulde) whose -
practical experience about the educational background in
Nagaland 1nspired her to work on the problem.

Gratitude go'es to Professor C.L, Anand. Dean, School
 of Education, NEHU, Shillong, and all the members of the
Faculty for their suggestion and help.

The co~operation ertended by the then Director of
Education (Mr, R,S. Pandey) and all the Headmasters,
| Agsistant Teachers of High 3chools in Nagalamd, retired
educationists, etc, cannot be forgotten,

Sincerest thanks to all who have rendered help in

various ways.

Departmeﬁt of Education
North-Zastern Hill University
Shillong 793 014 .

Jamuary, 1984




CONTENTS

Page

ACKNOWLEDGEMENTS |
LIST OF TABLES o | 1-vi
LIST OF FIGURES vi
| CHAPTER I
INTRODUCTION
Importance of Teachers' Efficiency in Relation  : 1=4
to Quality of Education
Teachers® Behavibup and Pupils' Performance 4-8
Special Role of High School Education in the 8=13

Socio-Economic Development of Nagaland

Present Situation of Education in Nagaland with 13=-20
Special Reference to High School in the Context
- of Quality Teaching and Education

Statement and Scope of the Problem - 20=25
Defj.nitions of ‘the Terms Ugsed ' 26=29
Objectives of the Study o 29=30
' LimItations " 30=31
CHAPTER IIX
REVIEW OF RELATED LITERATURE ,
Studies Related to the Problems Faced by 32«45
Teachers :
Problems Related to Socio-Economic Status 33=34

of Teachers



Page
‘Working and Living Conditions | 3435
Service Conditions : 35=37
APrdfessional'Interaction ' . 37=-40
Personal Problems . \ .“‘0"‘1
Academic Work and Extra-Curricular - 4i=42
. Activities i
Professional Choiee of Teachers' R L2-46
Correlates of Job Satisfaction and Teacher 46=54 '
Efficiency
Studies on Teacher Attitude SR 54=T71
" CHAPTER III
DEVELOPMENT OF FORMAL EDUCATION IN NAGALAND .
Land and Its' People ' 72-76
Salient Features of Naga Culture with -
Special Reference to Indigeneous Education 76=82
Evoluation of Formal Education in Nagaland 82=-87
during the Advent of American Baptist
Missionaries -
Western Education and Its! Impact on the ' 87=89
Nagas :

‘Development of'Education from Pre-=Independence 89=98
" Period to Present with Special Reference to
High School Education in Nagaland

METHODOLOGY

INTRODUCTION
Population and Sample 99= 101
Information Needed | 101-102

Tool Chosen and Its' Construction 102-131



1ii

Construction of Qdestionnaire

Construction of the Draft Attitude Scale

Administration of the Draft Attitude
. Scale

Construction of Final Attitude Scale and
Checklist

Admini stration of WQuestionnaire, Attitude
Scale and Checklist

Collection and Analysis of Data
Statistical Technique Uged

CHAPTER V

ANALYSIS OF DATA RELATING TO TEACHERS' PERSONAL
' DATA BLANK, PROBLEMS FACED, PERCEPTION AND VIEWS
OF TEACHERS AS REGARDS TO SOME ASPECTS OF
TEACHING PROFESSION

Background Characteristics of High School
Taacners in Nageland (Respordents)

High School Teachers ( Respordents) by

. Management, Community and Sex
Teachers' Place of Birth and Community
Age of Teachers
Religion of Teachers

Linguistic Background of Teachers
Teachers' Marital Status

. Number of Children Teachers Have

* Number of Deperdants Teachers Have
Teachers' State of Health

Teachers' Knowledge of Local Dialects -
Asgamese and Hindi

Teachers' Academic Qualification
Teachers® Level of Academic Achievement

Professional and Other GQualifications of
High School Teachers

Page

102=116

116-118
118= 121

121=131
131136

136137
137-138

139-178

140- 141

141= 143
3= 144
145= 146
146=147
148- 149
149= 150
150=151 .
151=153
153=154

154~ 156

156=-1358

158-139



iv

Number of - Subjects and Classes Handled
by High School Teachers

Job Experience Prior to Teaching in and
Outgide Nagaland and Scale of Pay

. Teachers! Teaching Experience in the
Institution then Employed

Length of Teaching Experience of Teachers

High School Teachers Teaching in Schools
Located in Urban and Rural Areas

"Number of Insgtitutions served by Teachers

urder Different Managements in Nagaland

Circumstances under which Teachers
happened to take up Teaching Job

In=-Service Training Attended by Teachers

Year, Duration and Organising Agency of
"In-Service,Training Attended by High
School Teachers

Teachers' Place of Stay (Residential
Accomodation)

Teachers' Terms of Employment

ANALYSIS OF PROBLEM AREAS
Inside School Interaction (Adjustment)

Dealing with Pupils

Dealing with Colleagues
Dealing with Supervisor
Dealing with Authorities
Dealing with Non=Teaching Staff

Outside School Interaction

Dealing with Parents and Guardians
" Dealing with Community

Dealing with Teachers and Pupils of
Other Schools

'Page

160=161

161=163

163=165

'165-157
167-168

168= 169
170=172

172=173
173=175

175-176

176=178

179=191
179=181
181184
184~ 186
186~ 189
189191
191= 199

191=194
194=197
197-199



Interaction with Administrative Offictals -

Dealing with Department Officials
Dealing with.Other Government Officials

Job Conditions

Service Conditions .
Conditions of Work
Living Conditions

Academic

Personal

. Financial
AExtra-Cufficulan_Activities
Political |

Measures for the Improvement of High School
'Education in Nagaland as Suggested by High
School Teachers

Analysis of Teachers' Agreement with the
Measures Listed for the Improvement of
Teachers' Performance

Agfeement of the‘Total Regpondents with
the Measures Listed for the Improvement
of Teachers' Performance

Degree of Agreement of the Government
and Private School Teachers:

Degree of Agreement of Male and Female
Teachers with regard to Measures for the
Imprcvement of Teachers' Performance

. Degree of Agreement of Trained and
Untrained Teachers with regard to
Measures for the Improvement of Teachars'
Performance

Page’

199= 204
199-202 .

202-204
204=211
204=207"

207209

209-211
211214
214=217
217-219
219-222
222- 224
204228

228= 240

| 229231

231232

233234

235-237



Degree of Agreement of Naga and nonpNaga
Teachers with regard to Measures for the
Improvement of Teachers' Performance

Degree of Agreement of Urban and Rural
Teachers with Measures for the Improvement
of Teachers' Performance

Analysis of Teachers' Degree of Agreement with
the Measures Listed for the Improvement of
Teachers' Status

Degree of Agreement of Total Regpondents
with the Measures Listed for the Improve-
ment of Teachers' Status

Degree of Agreement of Government and
Private School Teachers with the Measures
Listed for the Improvement of Teachers'
Status

Degree of Agreement of Naga and non-Naga
Teachers with the Measures Listed for the
Improvement of Teachers' Status :

Degree of Agreement of Male and Female
Teachers with the Measures Listed for the
Improvement of Teachers' Status

Degree of Agreement of Trained and
Untrained Teahhers with the Measures
Listed for the Improvement of Teachers!
Status

Degree of Agreement of Urban and Rural
Teachers with the Measures Listed for the
Improvement of Teachers' Status

Reagons for Low Status of Teaching Profession
Professional Needs and Problems

Ranking of Occupation in Order of Status and
UtLlity

Page

237=238

- 238=240

240=252

241=242

- 242=244

24b= 246
246~ 248

248=250
250=252

252- 254
254=257
25 7= 264



vii

CHAPTER VI

ANALYSIS OF ATTITUDE SCALE AND ITS INTERPRETATION

INTRODUCTION

The Characteristics 6f the Sample Covered by
Attitude Scale

Attitude of the Sample of High School Teachers
towards Teaching Profession and towards the
three Different Attitude Objects

Comparison of the Attitude Scores of Government
and Private High School Teachers towards
Teaching Profession and Different Attitude
Objects '

Comparison of the Mean Attitule Scores of Male
.and Female High School Teachers towards
Teaching Profession

Comparison of the Mean Attitude Scores of Naga
and Non=Naga Teachers towards Teaching
Profession

Comparison of the Mean Attitude Scores of
Urban and Rural High School Teacners towards
Teaching Profession

Comparison of the Mean Attitule Scores of
Married and Unmarried High School Teachers
towar%s Teaching Profession and Attitude
ObJects; .

Comparison of the Mean Attitude Scores of
Trained and Untrained High School Teachers
- towards Teaching Profession - :

Comparieon of the Mean Attitude Scores of
Arts and Science Teachers towards Teaching
Profession

Comparison of the Mean Attitude Scores of
High School Teachers under Different Terms of

Employment

Page

265-266
266=267

267-269

269=271

271=273
273276
276=278
278« 280
28 1= 28_3

283286

286-288



viii

Comparison of the Mean Attitude Scores
of Different Teacher Groups with
Different Teaching Experience towards
Teaching Profession

Comparison of the Mean Attitude Scores
of Teachers of Different Qualification

Groups towards Teaching Profession and

Different Attitude Objects

Comparison of the Frequency of Problems
Identified under Nine Major Headings of
Problems by Different Teacher Attitude
Groups

CHAPTER VII

DISCUSSION OF THE FINDINGS

CHAPTER VIII

SUMMARY OF THE FINDINGS
SUGGESTIONS '
 SUGGESTIONS FOR FURTHER STUDY
BIBLIOGRAPHY

APP ENDIX

Page

288=291

29 1=-294

- 294-299

300-320

321=340
341-342

342~343

3h4~370
371~388



1.01

3.014
3,02
3,03
3.04
3.05
3,06
4,01

4,02
4,03

5,01
5.02
5.03

5.04
5.05

5.06
5.07

5.08

LIST QF TABLES
Nos

Levelwlise number of School Institutions with

" Teachers and Pupils (1963=79)

Literacy rate in Nagaland from 1931 to 1981
(In percentage)

Growth in number of High Schools before

Statehood (Nagaland)

Growth in number of Institutions (High
Schools) in Nagaland since Statehood

Number of Trained and Untrained Teachers in
High Schools in Nagaland by Sex (1968-79)

Enrolment at High School Level in Nagaland
( 1964=83) |

Growth in number of Educational Institutionsg
in Nagaland after Independence and Statehood

Breakeup of Schools chosen in terms of Area
(Districts) and Management

Mean, Mean Difference and Critical Ratio of
the Statements ( 115) Incluiing in the Draft
Attitude Scale ~ .

Districtwise Distribution of High Schools in
Nagaland (1979) and High Schools Resgponding
to the Guestionnaire

High School Teachers (Respondents) by
Management, Community and Sex

Teachers by lManagement of Schools Place of
Birth and Community -

Management and Sexwise Distribution of
Teachers of Different Age-=Groups

Teachers by Religion and Management of Schools
Distribution of Teachers in Government/Private

Schools by Mother Tongue - ‘

Spasher e "L ERYarmBSr T S B fyete Senoos.
Teachers in Government and Private Schools
by Number of Children

Teachers (Naga, non=Naga) by Number of
Dependants they have

13
75
92
93.
94

95

101

123
133

140
142
Uk

145
147

149

151



- 11

Table No:

5,09
5410

5011
v
5.13
51t
5,15
5,16
5,17
5018
5.19
5420
521

5 022

5623

5.24
525

5026
3,27

Teachers' State of Health by Age-Groups
Distribution of Teachers by Languages

‘ qpoken in Addition to English

Academic uualifications of Teachers by
Management of Schools and Community

Teachers' Level of Academic Achievement
by Management and Community '

Professional and Other Gualifications of -
Teachers by Management and Communi ty

Teachers in Government/Private Schools by
Number of Subjects end Clagses handled

Teachers by Job Experience Prior to Teaching
in and outgide Nagaland and Scale of Pay

Teachers' teaching Experience in the Institu~
tion then employed by Management and Communlty

Teachers in Government and Private Schools by
Length of Teaching Expericnce

Teachers by Management of Schools and by Place
(Urban/Rural) of Work

Teachers by Bumber of Institutions Served
under Different Managements in Nagaland

Reasons for teking up Teaching Job

In=Service Training Teachers Attended by
Subject Area, Number of Times Attended, Sex.
Management ard Community

Recency, Duraticn and Organising Agency of
the In=Service Training Attemied by Different
Categories of Teachers

Teachers' Place of Stay in Nagaland by
Management and Community -

Distribution of Teachers by Terms of Employment

Problems Identified by Different Teacher Growps
in Dealing with Rupilsg ..
Problems Identified by Different Teacher Groups
in Dealing with Colleagues

Problems Identified by Different Teacher Groups
in Dealing with Supervisor

152

'1%55
156
456
158
160
162
164
166
168
169
171
172

176

176

V77
179

182

183



114

.ﬁkl&hﬂﬂﬁ

5.

5.29
530
s . in Dealing with Parents and Guardians

5031 Problems Identified by Different Teacher Groups

5,32
5433
5.3
5435
5.36
5,37
o
5.39
5,40
541

5,42
Se&3

50“‘.

Problems Identified by Different Teacher Groups
in Dealing with Authorities

Problems Identified by U1fferent Teacher Groups‘
in Dealing with Non—Teaching Staff

Problems Identified by Different Teacher Groups

in Dealing with Community

Problems Identified by Different Teacher Groups
éghDeiling with Teavhers and Pupils of Otber
ools

Problems Identified by Different Teachsr Groupa
in Dealing with State Education Department .
Officisls

Problems Identified by Different Teacher Groups

in Dealing with Other Government Officisls

Preblems Identified by Different Teacher Groups
Relating “toSérvice Conditlions

-Problems Identified by Different Teacher Growps

Relating to Corditions of Vork

Problems Identified by Different Teacher Groups
Relating to Living Conditions

Problems Identified by Different Teacher Groups
Connected with Academic Work

Problems Relating to Pergonal Life as Identified-
by Different Teacher Groups

Problems Relating to Financial Posltion as
Identified by Different Teacher Groups

Problems Relating to EBxtra~Curricular Activities
Problems of Political Nature
Meagures fof the Improvement of High School

Education in Nagalamd as Suggested by High School

Teachers

Degree of Agreement of Total Respondents with the

Measures Listed for the Improvement of Teachers'
Performance ,

Bage

187

\}90

182

195

197

203

205

28

210

‘212

215

218

220

223
227

230



ab
RS
: 5."05

su
5,48
5449
5450
5,52

5453

5455
5456
5457

5458

6,01

iv

No:

Page

Degree of Agreement of the Government and Private 231

School Teachers

Degres of Agreement with the Measures Listed for
the Improvement of Teachers' Pefformance by Sex

Degree of Agreement vith the Measures Listed for

the Improvement of Teachers' Performance by

Profesgional Training
‘Degree of Agreement with the Measures Listed for

the Improvement of Teachers' Performance by

" Management

Degree of Agreement with the Measures for the
Improvement of Teachers' Performance by Locality
of Schools

Degree of Agreement‘of Total Respondents with
the Meagures Listed for the Improvement of
Teachers'! Status '

Degree of Agreement with the Measures Listed
for the Improvement of Teachers' Status by
Management

Degree of Agreement with the Measures Ligted
for the Improvement of Teacherg' Status by
Communi ty ' :

Degree of Agreement with the Measures Listed
for the Improvement of Teachers'Status by Sex

Degree of Agreement with the Measures Ligted
for the Improvement of Teachars' Status by
Professional’Training

Degree of Agreement with the Measures Listed
for the Improvement of Teachers' Status by
Location

Reagons for Low 3tatus of Teacbing Profession
as Perceived by High School Teachers

Profesaional Needs gsnd Problems as Identified
by High School Teachers

Mean Rank $Score and the Consoclidated Rank Scoré
of the Eleven Occupations in terms of Status
and Utility as given by High School Teachers

Mean and Standard Deviation of Total Attituie
Scores and Different Attitude Objects of High
School Teachers

253
235

237
239
241
243
245

247
249

251

253
256
262

268



Tablg No:

* 6403
»6.ou
,;6.05
'.6.06
i6.07
6408

" 6409

| 6410

Significance of the Difference between
the Mean Attituwde Scores of Private and
Govermment High School Teachers towards
Teaching Profession and Different Attitude
Objects

Significance of the Difference between the
Mean Attitude Scores of Male and Femsle
High School Teachers towards Teacht
Profession and Different Attitude ObJ ects

“Significance of the Difference between the

Mean attitude Scores of Naga and Non=-Naga

Teachers towards Teaching Profession and

Different Attitude Objects

Significance of the Difference between the
Mean Attitule Scores of Urban and Rural
High School Teachers towards Teaching
Profession ard Different Attitude ObJects

Significance ¢f the Difference of the Mean
Attitude Scores of Married and Unmarried
High School Teachers towards Teaching..l
Profession and Different Attiitude UbJects

Significance of the Difference of the Mean
Attitude Scores of Trained and Untrained
High Schools Teacherg towards Teaching
Profession and Different Attitude Objects

Significance of the Difference between
the Mean Attitude Scores of Arts and
Science Teachers towards Teaching Profes=
sion and Different Attitude Obhjects

Signi ficance of the Difference between
the Mean Attitude Scores of Teachers
Working on Permanent and Temporary Terms
of Employment towards Teaching Profession
and Different Attitude Objects

Significance of the Difference between
the Mean Attitude Scores of Different
groups of Teachers with Different Teachigs
Experience towares Teaching Profegsion a
Different Attitude Objects

!

269

272
27%
277
279
81
284

287

289



Table No:

Page
6,11 Significance of the Difference between the 292
: Mean Attitude Scores of Graduate, Under-
Graduate and Post-Graduate Teachers towards
Teaching Profession and Different Attitude
~ Objects
6.12 Significance of the Difference in the 296

Frequency of Problems Identified by Teachers
of Different Attitude Groups

LIST OF FIGURES

Map of Nagaland

Fige

Fig.
Fig,

Fig.

Fig.

Fig.f
Fig.,

8:
B-F

Total Number of (Respondents) Teachers by
Management, Sex and Community. '

Teachers' Age'by Management.,
Teachers' Academic Qualifications.
Teachers' Level of Achievement,

Professional and Other Walifications of
High School Teachers (Respondents) in

. Nagaland.

Teachers' Year of Teaching Experience.
InsService Training Attended by Teachers.
Teachers’ Place of Stay,

Teachers' Terms of Employment,

Fig, 10A&B: Characteristics of Attitude Sample (306).



\ R
;o]
qndINvw 7§
.)\.;/J — n.. =
/ TN ~ P
\,. , v \\ / . s ¢ SRy \.\.
/! L [ oswror o
N n T ] vwrs0x ¢
~AQ. - s
Aw N A7) r\
- YWHE g / Al
- .\ \ o»oﬁ&oﬁhﬂ&) > /w../ \ oo
\ ONVSNINLELTHNIZ, | oypyom ¢
} , ) .
: . ( I3
W Guosusnze \\u.// \I/.r-v S—\h\Qk.\\
1 S~y & WVSSY
Ve ONPHONDHOWY
JS/v 4%
A J
\ ,J | \l\o
N.. wowo % ! \l.\(.
%w%&w  vow \r¥
/s A
R

PRt . aNVIVOVN

| P




CHAPTER I

INTRODUCTION

/.
11 mgortance of Teacher Efficiency in Relation to Quality
- of Education:

" —

0Of all the different factors .which influence
the quality of education and its contribution
to national development, the quality,
competence and character of teachers are
undoubtedly -the most significant, Nothing is
more important than securing a sufficient
supply of high quality recruits to the teaching
profession, providing them with the best
possible professional preparation and creating
satisfactory conditions of work 1n which they
can be fully effective.

: (Report of the Indian Education Commi ssion,
1964=1966) ,

In today's world of science and technology, dynamic
forces are working with|incredible speed bringing changes into
every sphere of human life, Bdth‘developed and developing
countries are advancing so rapidly that explosion of knowledge
~and technology confronts them before éhey have fully under-
stood past achievements. Keeping abreast of such developments
is the only answer to this state of‘explosion.‘ Probably,
‘nowhere else do these rapid changes present greater problems
than in4the.fie1d of education. This is exactly so because a
nation's realisation of its aspirations depends on the quality
of its education, According to the Report of Education
Commi ssion (196&-66), #change on a grand scale is to be
achieved without violent revolution (and even for that it



would be necessary) there is one instrument, and one instrument

only, that can be used: EDUCATION®, _ )

Judged from this point of view, it is evident that
qualitative change in any area, particularly'the quality of a
nation,depends upon the guality of education. This fact poses
an important question; that 1is, ®who is responsible for
bringing about quality in education?® The most logical angwer
to this is, the 'teacher'. With the bases of education
adequately secured, thé greatest challenge to a pupil‘s educa~
tion lies in the duality]of his teachers. Teachers spark the
challenge for learning. If education, as Mayer (1960) stated,
is a process leading to the enlightenment of mankind, then the
responsibility of the one involved in imparting education
becomes very great, Education that aims at exploitation of
potentialities and resources, preparation for efficient living

and enlightenment of mankind requires dynamic teachers,

Teachers' most important task is teaching which is
complex and many sided and demands a variety of skills,
knowledge and abilities, It is most complex because it
involves helping the iearners to exploit their potentialities
and acquire knowledge and facts from culture and assist them in
understanding themselves. Howard and Nichols (1975) have
stated thus:

A teacher's work is of a highly complex nature
which requires considerable knowledge, a wide



variety of skills and positive attitudes. He

should have a wide knowledge of the basic

discipline of education in order to analyse

his situation, select appropriate aims and

objectives, device related learning opportuni-

ties, and assess his pupil's progress. He

needs knowledge and expertise to gulde him

through a whole range of decisions he has to

meke, whether these are concerned with grouping,

use ©¥faids, forms of organisation or ways to

- implement ‘his new curriculum, -

It is thei‘efore an obligation of education to. obtain
Gapable and efficient teachers. Education based on the most
appropriate objectives and an efficlient organisation of schools
and facilities may fail or be ineffective and largely wasted if
the teachers are inefficient, incompetent or are indifferent to
their réaponsibilitieé. It 1s often cited that the schools are
only as good as their teachers, for nothing can mske the school
and its pupils better than their teachers who influence the
pupils for good. Thus Ryans (1968) stated that #the identifi-
cation of qualified and able teaching personnel consgtitutes one

of the most important of all educational concerns®.

- Having realised the need for devoted, skilled and
efficient téacher‘s, their preparation is becoming a matter of
.great national and social concern all over the world. Every
nation depends greatly on the quality of its teachers for its
progress and hence, giganfic éteps and measures have been taken
| in recent years to improve efficiency of teachers. Micro -

Teaching, Competency~Based Programme and development of various



. teaching skills have been brought to the fo?efrbnt of teachers'

education programmes.

| ;ﬁ is fruism to say that the qya;ify of education
and c;assroom efféétiveneés dependa‘tq a large extenthp the
,.quaiity-éf the teacher educatibn programme and also an#educing
fheAconstra;nts tgachers'facg §n theirAprofessiqnal'wbrk. No
education system can be dynsmic unless 1t has at 1ts disposal,
}#hé gservices of’alhtgnly éducated, intelligent, t#a;ﬁed, powere
fully mot;ﬁatgd and egtnugiagtic teaqbers.- In the‘};ght-of:'
- this faCf,vit‘may npt'be évergmphas$sed td sfate, that proper
selection fbllqwediby continuous and ;nfensive~e££o:ts at |
.qualitative 1mpro§emént qf tea;pers and motivatiﬂg‘tpém become

- indispensible. -
_ X~

12, Teach B our and Pupila'fPerform t .
: , A Fey v G
.The'Quality of an educational system depends, first

and foremost, on whaf happens inside the classroom, in particu-
lar, on the behavioural gkill of the teachers themselves, their
relationships with both individuals and with classes, their
ability to motivate pupils.~ahd their overallvmanagemeht of
classroom activity. The teaching-learning process has been
viewed in various‘wais bj the teachers. educational philosophers
and psycnOIngsts;’ Hdweﬁer, it can nightly.be viewed ag an
interaction in the trinity of the teacher, the students and the

content. Here the main focﬁs.is on the teaCbef, the



instructionel agent, wboAnas two important functions: (1) to
create a positive oocioremotional'climate in which the learner
will feel comfortable, and learning will be facilitated, amd
(2) to manipulate and control the content in ways that will
- facilitate learning to aohieve'the learnine’objectivoé.' These
‘functions call for a competent tescCher. A competent teacher,
according to Vasishtha (1979), is o
One who possesses a large repertory of strategies
- and tactics which he can use at will vis-a=vis '

his pupil in the classroom, and thus has acquired
an awareness of and control over his own behaviour,

Teacher behaviour is a function of situational
“(enVironmenxai:infiuence) factors and cha;acterisﬁioé;of the

" individual toache;s. Thus, teacher behaviour, as dofined by
Ryans (1969), is "the behéviour, or activities, of persons as
they go about doing whatever is required of teachers,
particularly which are concerned with the guidance onldirection
of tne learning of others", Hence, it can be inforred that I
teacher behaviour is an important factor responsible for the
socio-emotionel climate of the classroom required for conducive
_teaching-learning atmosphere, Evidently, the socio=cul tural
homogenéity and the socio-economic oharacteristics'of the pupil
population and te;ching personnel influence the behaviour of
both the téachers and the pupils.‘ The school organisation. no
doubt. plays an important part in the develoyment of the
children's motivation to perform well in scnooi. More vital
then this s the teacher's behaviour which is directly related



to acfivities and pupils' attitude towards their education and
school. School administrators and other supportive personnel
play vital roles in a school and school system, but the critical
point in the enactment of the educational programme is the point
of diréCt contact with the pupils namely,  the classroom teacher.

Anderson et al (1946) stated that ‘"the behaviour of
the teacher, more than that of any other j.ndividual, sets the
'climate of the clags,™ It is true that teacher plays a maaor
role in influencing the school climate and the classroom inter-
action in =& mére positive mapner, and thus results in better
pupil's performance, The study of Kaul (1377) indicated that
the cléssroom\ behaviour of popular teacher has a good indirect
influence on his and the school's effectiveness, and thereby
makes the school enviromment more pleasing for the children and
caters to their needs. Teachers' behaviour has a positive role
in the development of certain effective as well as cognitive
abilities of the pupils. On the other hand, teachers' behaviour
is capable 0f either maximiging or minimising the learning
situation., The behaviours of teachers are stimuli wiich elicit
responses from students, while other teachers' behaviours do
Ccause students to be elther active or passive, and thus largely
determmine both overt and covert involvement, that is, interaction
with stimuli. However, teachers' behaviours, on occasions, are

sald to be aversive stimull which evoke respondent type of



behaviour in students, and thus inte;feres with vgrbal
iearning. Pressure put on pupils.by teachers in relation té
their achievement behaviour, may form a source of achievement
related.anxiety in §upils. _Teachers' behaviours are also

said .to influence pupils' perception of education and its
objectives, thelr awareness of the steps involved- for achieving
the objectives and interest and satisfaction in working towards

the objectives.

The pregenée of the pressure of various ﬁrofessional
problems faced by teachers, lead to behavioural influence of
anxiety in teachers, which in turn are capable of affecting
pupils' aspiration and achievement in school. It is also
presumed that teachers' behaviours are influenced and changed
by their attitude towards teaching and puplils etc., Marrison
and McIntyre (1973) have stated thus:

A teacher's behaviour is also, however, dependent

upon the social and organisational framework

within which he works. Formal and informal

" relationships with headmasters, colleagues,.

pupils, parents and others converned with the work

of a school are not only in themselves important

features of a teacher's life, but may also have a
‘ considerable 1nfluence on his classroom behaviour,

Other factors that are capable of influencing teacher's
behavioﬁr are, self concept, personal'cnaracteristics and
situation in wnich teaching takes'placé, thé exfent to which the
teacher exefcises his control over the classroom cohditions, |

class size, physical plant, academic programme, teaching



techniques adapted. fecilities available. incentives ».
'motivation etc, have obvious 1nf1uence on teachera' behaviour.
More powerful than these are believed to be the attitude of the
administration and supervisory personnel responsible for rating
teachers. It is further stated that teacners' age, recency of
training and experience, marital status, subject tsught etc.
influence their behaviour, o n -

_ In the light of what has been discussed in the
preceeding paragraphs, it is relevant to study the problems
faced by teachers and their attitude towards their job which
are capable of influencing their classroom behavieurs and thus
can determine pupils' academic performance. Such study has
more reievance in today's fast changing society where the value
system of society and educational programme keep changing and

hence, make teaching more complex. JK/

1.3. Special Role of High School Education in the Socio=-Economic
Development of Nagaland:

The education of a child cannot be rigidly compartmen=

. talised; rather it is an undivided whole. However, the educational
ladder consists of three principal divisions, somewhat clearly
defined in uajor outlines: they are the elemenfary (5-11 years)j
secondary (12-19 years) and hi gher education (20 and above). The
demarcation betueen,;hese divisions are not so sharply determined,

These divisions though commonly accepted in educational ‘theory,



do not represent the accepted mode of practice. This is
generally recognised in our country that the period of secondary
education covers the age-group of 11=17 years. In this context
High School Education includes education 1mparted to pupils
studying from clasgses VII-X. ‘

" Education. given at all levels is eqpally important as
foundation, preparation for life and for future specialisation.
Yet, 1f education aims at complete and efficient 1iving, the
stage to prepare for specialisation in a particular area is the
High School stage.' However; it cannot be denied that education
at this stage is a complete unit in 1tself and not merely a
preparatory stage. Thus education at this stage, is concerned
with the continued development of the competence partially
acquired in the elementary school and orientation of the individual
into the world constantly unfolding with new meanings and new
problems of ad justment. Pupild entry into secondary or High School
also means exposure to an enlarged social horizon and intimate
contact. Pupils' education at this stege; has to widen its scope
and cater fo: the entire range of the pupils' interest and
capacities including intellectual, physical, emotional, asesthetic
and social aepects,of nis life. This clearly indicates the
necessity of a broadly conceived curriculum, which can provide
fhee foom for,the.deﬁelopment'of‘different types of innate poten-
tial;ties of the pupils tbrough’etudies and a6£1vities congenial

to such development.  However, such dynamio educational programme:
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can be safely and qfficiently manipulated only by efficient

and competent teachers, Taking this fact into consideration,
the Secondary Education Commission (1953), besides emphasising
the importance of teachers"personaivqualitiés, qualification
and training, further stated that "priority of consideration
must, therefore, be givep~to the various problems connected .
with the improvement of their status®. This is quite true
because all other problems, ccnnected with teaching profession
are either a result of failure to accord status or related
factors that might, if looked into, improve their status and
thus ultimately -bring about efficiency, competence and
effectiyeness of teachers all of which contribute towards making
thg profession a noble one,'and preparing a promising future for

the learnmers.

High School Education, as a complete unit in itself
'and not merely a preparatory stage, has more relevance in the
context of school going population in Nagaland, It may not be
overemphasized to state that, High School Education in Nagaland,
does ﬁot seem to act either as a preparatory stage or a complete
4unit in itself, which means preparation of the learners for
active participation in the socio-economié developmeht of the
State. This statement may bé supported by the findings of the
present investigator in her study 'Vocational Asgpirations of-
- Class X Boys and Girls in some Schools at Mokokchung Town, Nagaland'
?cArénLé,ffg77Y. The findings revealed, nonpparticipation of
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teachers and school in the vocational preparation of the pupils

and thus their aspirations after few vocations, though indicated,were
found unrealistic. There was no link found between the vocational
choice of pupils and the subjects offered in schbol. It further
revealed absence of certainty on the part of the pupils about the
type of work they would be doing as a means of livelihood. "They.
were further found to have failed to find the link between
education . and their actual'lifé activities, Thus school education,
given to pupils in Nagaland may be said to give no hope for the
school leavers while considered in temms of education as a complete
unit in itself as well as a preparatory stage. This may be due to
lack of propei planning of pupils' academic programme, beged on
necessity and lack of insight on the part of the educationists in
the State. ' - |

It is observed that majority of the school going pupils
in Nagaland. leave the system after aéquiring High School Education,

This is commonly due to factors like @FOOr €cOnomic “status; poor
acedemic achievement and failure to find any link between their
educat;on and actual life activities pérticularly, ahong the pupils
comiﬁg from villages (1111terate parents). These school leavers,
naturaily have to Join thé main stream of social life and partici-
pate as adult citizens. Hoivevar, their meagre academic éualiﬁca-
tion leave them with a very dim hope for getting employment in the
gervice sector in the State, As such, they elther remain unemployed
or go back to their traditionsl life style and become cultivators,
while few are likely to become delinquents. '



The economic condition in Nagaland is still at its
infancy stage. One of the factors for such a state of affairs
may be, failure to link education with the actual activities of
the people, lack of proper planning on the basis of natural
resources available, and the needs and demands of the changing
gociety, Since High School Education, giveh in the State as
stated earlier, is not a unit in itself, i1t cannot prepare the
High school going population for a complete’living which
includes earning théir livelihoo@.: Hence, actual and meaningful
participation, in the economic deveIOpmént of the State becomes
very difficult on the part of these High School leavers., Tais
is the present feature prevailing in a developing state, Nagaland,
where every individual is expected to play his role efficiently
towards developing it.

In the light of the review made, it is evident, that
High School Education in Nagaland calls for immediate attention
of those who are directly involved in the system. The State now
needs man-power in different departments, which means, prepara=
tién of pupils for gpecialigation in paticular'areé as well as
training for self-employment which hag more relevance in the
Naga society. Unless the economic condition of tbe parents is
improved, for the majority school going children, High School
Education will remain as a terminal point in Nagaland, Hence,
eaﬁcation'giveh at>this level has to cater to the needs of thoge

leavers ag well as those Qho can prepare for gpecialisation in
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an arga, If this is to be implemented, teaching at this
;stage should Be of high quality which could be - 8given _ only
by a team of efficient and competent teachers, To make -
teachers competeht and efficient the first and foremost duty
on the part of the department 1s to look into their probleéems
and remedy thems"

1.4, Pregent Situstion of Education in Nagaland with Specisal

Reference to High School, in the Context of uual;tx
Teaching and Ekducation: -

Though formal education 1s a recent phenomenon 1n '
Nagaland, there has been a rapid increase in the literacy rate
making a 1eap from 27.33 percent in 1971 to 41, » 99 percent in
1981. Table 1.1 is self-explanatory of the expansion of

-edﬁ;ation in Nagaland. particularly. High School education,

TABLE 1.‘ 1 .

Institutions Teachers g Pupils
Level - 1ag63-64" 1978-79"] 196364 1978-73"] 1963-64 197879
Prinary 650 1,1 _ 578 5,018 38,468 1.04.976
Middle 89 285 . 641 2,465 16,746 41,088
' High School 22 | .‘ ‘99 l 299 ’l1,503 . 7,&92 | 31,863

- Total 764 1,498 2,518 8,976 62,706 1,77,927
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Sources
* (Administrative Staff College of India (ASCI), Hyderabad,
"Discriptive Cum Analytical Study of Nagaland{EduCation
Syste!lx:“ Hyderabad 500 4759 1977, Appendix 1, Table 5’
p. 214, | |
** Ministry of Education and Social Welfare (MESK) Department

of Education, Government of India, *"Selected Educational
Statistics (1978-79) ¥, New Delhi, 1979).

'

However, the rapid expansion of education has,
according to the report of the ASCI . (1977), posed a sgerious
challenge to the State Education Administration.
How to cope with increasing complexity of _
functions, how to retain educationsal values .
and genlus of the Naga people; and above all,

how to improve the academic standard in the
existing educ ational system,

Now the State concentrates on gome of the major areas
like Snpply Qf physical facilitiee, training of teachers, revi-
sion of school cufriculum and syllabi, etc. Yet, these measures
seem to differ in area,. scale, qualiﬁy, qpantity and speed,
resulting in great educational disparity even within the State,
The ASCI (1977) further stated the existence of sporadic and
imbalanced educational improvement in Nagaland. However, more
serious than this, is the improvement made on non=-human compo=-
nents which appear to have furtber deteriorated the standard of
education, particularly, at High School level. High school
Sducation in Nagaland, is a crucial stage, as it is the deciding
stage BHr majority of schoolvgoing pupils. On leaving fhis stage,
a larger proportion of the pypils seek employment while
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few drop out of the system as they cannot afford higﬂe“
education, The"reasons, in respect of many drop outs are
conside#éd to be due to poor achievement and lack of motiva-

~ tdon, However, poor quality of teachers and poor teaching
havé often been cited as responsible fsctors for this
misfortune, Thus, identification of teacher-related problems
in Nagaland becomes an essential step towards improvement of

the quality of High School Education in the State,

High School Education in the State:

Poor quality teaching eppears to have resulted in poor
 academic achiwement of the pupils, wastage and stagnation, This
wagtage and stagnation can be seen in the trend of enrolment at
different levels, Thus,while the enrolment in Class VII was
3,874 in 1971=72, the enrolment ;h Class X in 1974=T75 was ohly
1,524 as reported by the ASCI (1977). It indicates thét 56%
left school before completing High School Education, Again,
vthe ASCI (1977) reported that the percentage of pass’in High
School Leaving Certificate Examination (HSLCE) during the year
1975, 1976 and 1977 were 32,37, 38Arespect1vely. Slight
improvement in pass percentage was shown in recent yearsxwith'
40 percent in 1980 and 45 percent in 1981, according to the
sbstract of the results of the HSLC (High School Leaving
Certificate) Examination prepared by the Nagaland Boax;d of
School Education (NBSE, 1980 ard 1981). However, the level of
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achievement was poor as reported by the NBSE. Thus,only 1
percent -was placéd in first division; 22 percent in second -
d1v1§10n; 73 percent in third division (1980). While, for
tne'year”j981, it was 5 pérceﬁt. 32 percent and 63 percent
resgeétive}y. Many reasons may be cited for such malady

where teachers are considered as one,

Majority of the High School pupils (respondents)
in Nagaland were also found to have developed poor self-
concept. However, the high aéhieVefs showed slightly higher
sel f-concept (Chakraborty, 1977). This may be inferred to
have a 1ink with pupils' achivement and teachers' classroom
behaviour. In addition, High School pupils, as found by the
investigator in her study of pupils' vocational aspiration
(1977) were unaware of the link between their education and
their future vocation, This indicates failure on the part of
the teacher in guiding the pupils at school., Education, if
aims at helping pupils to discover themselves and at drawing
- out thelr potentiality, the type and quality of education
given in Negaland may be said to have failed to do justice to

the learners, Here too, teachers are held responsible.

High School institutions in Nagaland are mostly
under Qovernment management, which are coﬁsidered to be better -
équipﬁedtw; in every aspect., Yet, the performance of pupils
coming from Private schools are often qbaerved to be much

better., Such disparity in the level of échievement, is liable
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to bring about educational imbalance in quality as well as
in quantity which are fast appearing in Nagaland, Besldes
other factors, teachers méy also be responsible for this,
While reviewing the academic achievement of the Naga youth
in general, it is still more disheartening, particularly
while comparing with that of s#udents of other States in the
country, This may be due to poor standard of High School
Bducation in the State. .

Teachers in Nagaland are often held responsible. for
poor academic achievement of pupils and poor standard of
education %whereas, they are placed to work in a very peculiar
situation, , Realising the glariné di sparity between the
educational development of the advanced States and backward
.classes, particularly of the tribals, the State Government aé
well as the Central Government have been making intensive
efforts to bridge the gap. - However, in Nagaland it resulted
in an unplanned growth of educational institutions with
hardly any trained local man-power to f£ill in the teaching Jjob.
‘Hence, the State had to depend on teachersg coming from abso-
lufely di fferent socio-cultural background, who are as well
left to deal with the pupils and the majority of illiterate

parents.

It 1s further thought that during the repid quantitas
tive expansion of education in Nagaland, appointment of
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teachers on the basis of merit, training and interest could

not be strictly maintained, It is also felt that the Education
Department, could not attract the talented local qualified
people to the teaching profession due to meagre salary given to
the teachers, Such factors are often refered to as some of the.
reasons that resulted in the deterioration of the standard of
education and further damaged thé education of the pupils,
Further, the;e seems to be a feeling of being discriminated
against, among the non-Naga teéchers (ASCI, 1977). Existence
of such psychological insecurity among teachers will surely
afféct their morale, attitude and commitment to provide quality
teaching, which appear to affect the performance of the pupils
asg discussed already. Uncertainty of jobs and feeling of being
discbiminated against, coupled with failure-to get their vork
recogni sed by the Department officials and the society, are very
much detrimental to the performance of the out~of State
teachers who constitute the majority teaching force in High
Schobl, in Nagaland, To be more precise, teachers are often
compelled to teach over and under-sized classes, to struggle for
recognition, freedom and status, under hea&y pregsure of load,
.administrative hurdles as well as handle the emotionally toned
activities of the first generation learners. All these are

likely to interfere with their mental health and work efficiency,

Bigh School teachers in Nagaland are often subjected to
all kinds of political manipulation and pressure. Circumstantial

involvement, either di;ectly or 1ndirectly, of teachers in
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politics, particularly in rural areas where teachers are used’
as a link between the voters and the politicians,4subsequenf1y
leads to various problems like trangfer, delay in promotion
and even termination etc, ‘Dévelopment of the negative attitude
and undue. tension among teachers due to such problems, may
‘dampen the academic atmosphere at school affecting teacher
efficiency, ' '

Teachers in Nagaland, particularly at the High
School level, appear to deal with pupils of heterogeneous group.
High Schools in Nagaland are located mostly in urban and semi
urban areas where pupils of both urban and rural origins are
enrolled, However, leaving home to prosecute higher education
(High School) for majority school-going children in rural areaé
becomes difficult, which is often due to limited financial .
resources., This has resulted in heavy wastage and stagnation,
Over and above, pupils of such background coming to town fo
study, when put tdgethéf'with urban children in a classroomn,
creafes various problemg for teachers. Problems that appear more
glaring are: differences in age, mental make up, interest;
attitude, academic gbility, facilities enjoyed and complexes
etc.,, all of which, have a direct bearing on teachers'
‘ performahce. Such problems; as may be expected, result in poor
academic standard of education while the overall
influence of education on the learners remains gquestionable,
This 1is due to fallure to establish High Schools in the

State based 'on enrolmént potential for expansion in a
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particular area..rThis statement may be supported by the
findings of the preseat_investigator in ner 'Cage Study of
School Enrolment in Longkum Village, Nagaland (Arenla, +1980). The
study also revealed wastage and stagnation which may be due

to poor academic performance, poor economic condition of the
_parents and absence of educational facilities (High School
Edacation)l However, all these factors may be safely inferred
to have affected teachers classroom performance which is

reflected in pupiIS» academic perfbrmance.

1.5, Statement and Scope of the Problem

E

The process of educational reconstruction and change
 is thought of in two dimensions - qualitative and quantitative,
" This change includes both human (teacher, students, etc.) and
non-human (building, teaching materials, curriculum, etc.)
components, Each cf.tnese components has its own iﬁportance;
for 1t is in their inter-relationship that the quantity, hature
and most of all, the quality of education depends.,

However, no system of education is better than its
teachers. The quality of education and the standard of achieve-
ment are inseparably inter-related with the quality and |
efficiency of teachers. A teacher's performance in the
profession is the result of the interaction of several factors.
In sddition to supply of adequate facilities, teachers'
professional, technical and observational skills are pre-requi=-
sltes of efficient teaching, Yet, more important than these is
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his dispdsitién to do the Job,. This is, no doubt, influenced
by'the social status he enjoys anq economic benefips he
derives from the profession, Other factors like his interace
tioh; persohaiity,.attitudg;'éelf-concept,:profeSSional
>ou£106k etc. also have a fér reaéhing influence on the effi-
ciency of teacher. 'InnOVations énd.imprpvement made in
educational system and on teachers neglecting the 'effective
domain {characteristics involving emotiqns like interest,
attitude, values, perSonélity; etc,) and 'personal skill'
(temperament, intéraCtion, belief and behaviour, etc.,) of
teachers appear to have Killed the true purpoée-of education,
Hence, factors influencing teacher efficiency have to be
studied before embarking upon any plan of action to iqprove
teachers' performance., The purpose of the present invgstigaJ
tion is thus "A STUDY'OF THE PROBLEMS‘FACED BY HIGH SCHOOL |
TEACHERS AND THEIR ATTITUDE TOWARDS TEACHING PROFESSION IN
NAGALAND®,

The development in the social and behévioural
sciencgs,.as well asAin educationai technology in recent years
have no doubt offered é potential for’more effective
instructional methodokogy. Researches done on teaching have
also contributed a lot towards the 1mprovemeht of teaching ‘
skill, However, ingpite of all these educational innovations
and changesg, the qpality of teachers and education, on the

" whole, remain far from satisfactory., It may be stated that

J4
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“this problem related to the quality of education and of
teachers in the country is somewhat different from those in
other professions.on account of the peculiar bharacteristics,
of the teaching profession like, failure to attract qualified
and talented people to teaching, and low socio-economic status

of teachers etc.

It is evident that change in the human component
particularly change in teachers' mental outlook, interest,
attitude etc, is a pre=requisite for qualitative improvement
of teachers' perfo}mance in particular and education in general,
The human component which is .. vital in the pupil's education,
need special attention, particularly with regard to their
personality and other factors that affect their performance as
teachers, Hence, it is evident in this context, that any
attempt on the quality improvement of education, should find
its foundation 1nltbe quality improvement of teaching personnel; .
who ‘control the teaching-learning process. This can be done,
first by peeping into the present conditions of téachers and
then identifying the problems they face. The Secondary
Education Commission (1953) stated that “priority of considera-
tion must, therefore, be.given'to the various problems connected
with the improvement of their status®, Similar view was
expressed by the Education Commission (1964-66) that nothing is

more important than creating satisfactory conditions of work in
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which teachers can be fully'effective.

Effective learning, is believed to be motivated
by teachers who possess dynamic personglity and reflects in
his own attitudes and interest, the influence of a broad and
rich experience. Hence, teachers need to be motivated first.
for unmotivated teachers can'neveb motivate a learner, 1In
the absence of proper ihcent;#es in the form of social
recognition, security, promotion, .etc. no teacher can gét
mental satisfaction, that can enable him to do his best. The
Indian Education Commissipn(n965¥66§Ustated thus:

If the teachers' present mood of-discontentment';.

and frustration is to be removed and education

is to become a genuine nation building activity,

it 1is absolutely necegsary to improve their
status and their conditions of service,

. .VWhile highlighting the‘efficiency of teachei, in -
the context of quality educatioh and academic performance of
the learners, it is also necessary to mention the factors that
are likely to ihfluence teachers' performance either positively
or negatively. One of the most 1mportant factors that needs
attention, 1s the teachers' effective domain, which in¢ludes,
attitude, personality, emotions and values. It has been found
that the attitude of teachers is significantly related to
teacher-pupil relations found in teachers' classroom (Cook,
Leeds and Callis, 1951). It is further stated by Cattell and
Eber (1962), that a teacher with favourable attitude towards
teaching tends fo be emotionally expréssive. ready to



co=operate, warm hearted, adaptable, generous in personal
relations, socially bold, ready to try new things, spontaneous
and abundant in emotional responses. Kaul (1974) also
concluded that teachers with favourable atiitude towards
teaching, seém to be on an average, more flexible, sober, pla-
cid and relaxed than their counterpart with unfavourable_
attitude towards teéching. It is also said”) that teachers
having unfavourable attitude towards teaching and pupilsf] were
low in their effectiveness (Ryan$, 1969). Thus,it is evidenty)
that the study of teachers' attitude towards teaching and
factors affecting their attitude/] becomes indispensible for
quality improvement of teachers' performance and education,
However, attitude of school feachers are the result Qf the
interaction of numerous factors like, academic, social skills,
personality traits and values and teaching techniques (Cook

et al., 1951).

S@me of the other important factors that>1nf1uence
teachers' performance, are teachers adjustment of teaching to
the social needs of the place from where the pupils are drawn,
emotional adjustment, self-concept, motivation, mutual
confidence and trust émong colleagues, qualificatipn, service
conditions, working and living conditions, interaction
(withfn and outside school), academic programme and economic
benefit etc.: o
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Keeping all the 1mportant factors that influence
teacher efficiency and the review of the ‘background of High
School HEducation, teachers and their teaching work in
Nagaland highlighted in this chapter (1.4), the researcher
attempted to study the problems, that are likely to affect
professional efficiency of High School teachers and their
attitude towards their profession. .The study further
attempted to see, whether there is a(link between problems
faced‘and their attitude towards teachiﬁg and the‘p0$sibility

of its influence on teachers' performance, if at all it does.

The findings of this study are expected to throw -
'light on the present condition of High School Education in
Nagaland., . In the light of the findings, practical suggestions
to the State Education Department and its officials can be
made, 'This may also help the teacher pOpulation reallise and'
look obaect1Veiy,_at'the actual situation under which they
~ work'and of the impéct they make on the learners, This study
is expected to bring to surface the many commonly uﬁnoticed
problems faced by teachers in their d4ily work, which are
capable'of affecting'teachers” efficiency. The question, as
to 'who is respohsible and what are the reasans for poor |
standard of education in the State?may be answered, to some
extenp, through the findings of the present study, Last, but
not the 1éas£. this study‘may dpen Up many more ;elevant areas

that may be feasible for further study,



26

1.6, Definition of the Terms Uged:

High School:
The term 'High School'! is defined in terms of the
existing educational ladder in Nagaland. It means the level

| covering from classes VII to X.

High School Teacherg:
Assistant teachers teaching in classes VII - X It
includes teachers teaching in both Government and Private High

'Scﬁools in Nagalan@.

Teaching:

'Teaching,in its generic sense, is a system of action
intended to induce learning. Insgpite of being such a common
te}m, 'teaching' has been defined.quite differently by various
people. However, teaching in the present context is defined as
managing the teaching~learning situations in and outgide a
clagsroom which includes direct interaction between the teacher
and the learner, decisibn making, process of planning, designing
and preparing the materials for teaching-learning and evaluation

etc. and thus helping the taught to develop a zest for learning.

Profesgion:
Profession means an occupation usually involving
relatively long and specialized preparation on the level of

higher education and governed by its own code of ethics (Good,
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1973). Teaching in Nagaland as in many parts of the country,
does not ful’fill the requirements as defined above{ However,
since teaching has been recognised as a profession in the
country, teaching in classes VII - X (High School Teaching) in
Nagaland is considered as a professional activify in the
present context and all those who are engaged in teaching at
that stage belong to the teachihg profession.

Probiems:

Problem is defihed as any challenging and perplexing
situation 1nvolving-doubt; uncertainty or difficulty in
teadhebs' work, High School teachers are prone to various
profess;onal problems, However, some of the most pressiné
probleﬁs faced by teachers are problems pertaining to, within
and outside school interaction, economic; academic, Jjob
conditions ( service, working and living), personal, political
influence, extra-curricular activities. Hence, problems
pertaining to, those areas are considered as problems faced by

teachers in their teaching profession in Nagaland.

Attitude:

Thurstone {1936) defines attitude as “a generalised
reaction for or against a specific psychological object®,
According to him, attitude is primarily concerned with what may
be called re-action to stereotypes.. Thus, attitude, being an
effect for or against a psychologicalvobject, decides potential
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action, and is the sun of a men's inclination and feelings,
prejudices and biases, ideas, fears, tﬁreats and convictions.
The effects of expressed opinions, whether strong or weak,
constitute a linear continuum,'one being positive while the

other being negative.

| According to Freedman ( 1974) ®an attitude towards
any given subject, idea or person, is an enduring system with
a cognitive component, a feeling component and an action
tendency.? Cognitive component refers to how the attitude
object 1g perceived, its conceptual connotafion, while
effective‘component (feeling or emotional component) deals with
the peréén's feeling of liking or disliking at the object of
the attitude., The conative component (action or behavioural
component) refers to the person's gross behavioural tendencies
regarding the object. When certain stimulus events occur, they
arouse attitﬁde, consisting of three categorieé of internal
responSes. These are the cognitive (thought, perceptual
reactions, judgements) thé affective (emotional reaction) and

action tendencies which are motives to do particular things.

The term 'attitude' in this study is thus defined as
teachersg' internal reaction to teaching profession which
involves their perception and juégement (cognitive), liking or
disliking (affective domain), followed by either negative or

positive reaction (action tendency) that influence teaching
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performance, Teachers' attitude towards teaching profession
in the present study includes three important dimensions viz.,
*teaching job', 'service conditions' and 'working climate and

incentites'.

1.7. 0Objectives of the Study

_ The points discussed so far, emphasised the impor-
tance of teachers' efficiency in raising the standard and
improving the quality of education in any systems It is also
evident that various factors influence -the teachers' profes<
sional éfficiency. One fact that emerges out of the discussion
of the quality and standard of High School Bducation and pupils'
achievement in Nagaland 15 the need to improve the professional
performance of the teachers, In this context, teachers'
professional efficiency is viewed in terms of overall standard
and quality of education imparted and the academic performance
of High School pupils. Hence, the first step, considered vital
in improving tﬁe teachers' professional efficiency, is to study
their background characteristics. The next is to identify
constraints, if any, that mgy undermine their performance as
teachers. Also a study of attitude of teachers towards tnéir
profession was considered important gince attitude towards one's
work greatly determines the effort which one may maske to do the
work efficiently. -

Keeping all the above points within focus the
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1nvestiga£br.formulated the following major objectives:

(1) To study the socio-economic, academic and professional
,background characteristics of the High School Teachers in
Nagaland, ‘ |

(2) To identify the actual problems faced pertaining to
teaching performance and job coﬁditions affecting teachers'’
professional efficiency.

(3) To find out their attitude towards teaching profession,
(4) To make suggestions for the improvement of Teaéhers'

performance at High School level in Nagaland.

1.8, Limitationg:

The present study was conducted under the following
limitationss
(1) The study was confined to teachers teaching at High  :
School level (Classes VII-X) in Nagaland.
(2) For adminisfering the attitude scale only representative
sample from the population was taken.
(3) Administration of the questionnaire personally and
.personal interview of the respondents could not be done due to
time limit and lack of transgportation facilities.
(4) Information given on the missionary efforts in the develop-
ment of education in Nagaland are based on secondary sources,
even though attempt was made to interview those few old people,
belonging to the villages in the neighbourhood bf the
Mission Centres, amd those who had studied and worked in
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the Missionary institutions run by the Missionaries. Thisg

was done only in few dlstricts dué to language difficulty.

(5) Review of documents and service books (teachers') in the
State Education Directorate was not found feasible. Hence,
information was collected from the teachers themselves through
questionnaire, _

(6) As may well be expected, some teachers did not respond to
the repeated request to return filled in questionnaire, Hence
the number of respondents did not include all the teachers

working in all the High Schools in Nagaland.,



CHAPTER 1II

REVIEW OF RELATED LITERATURE

The investigator attempted to review the available
literature on-different aspects related tq teachers, teaching
profession and teaching. The review has been arranged in the
following broad categories:

1) Studies related to the problems faced by teachers

and factors influencing professional choice of

teachers.

2) Correlates of job satisfaction and teacher effec-

tiveness.

3) Teachers' attitude and teaching.

-

No attembt was made to arrange the studies countrywise
since 1t was felt that a thematic arrangement would be more

_useful and appropriate.

2.1, Studies Related to the Problems Faced by Teachers:

Teachers like any other group of professional workers
often face various problems related to thelr profegsion like
socio=-economic stafus,Aworking and living qonditions, workload,
service conditions, interaction, academic work and extra=
curricular activities, professional outlook anq incentives, etc,
Research findings pertaining to problems are reviewed in this

section,
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Problems Related to Soclo-Economic Status of Teacherss

NCERT (1972) in its study "Secondary School teachers
in India, found é3,percent of the teachers in debt due to low
pay, Nair (1971) also found 16 pércent of the secondary teachers
in debf due to the same reason., It was aléo found that teaphers
suffered on account of low economic status as reported by Pal and
Ghosh (1967); Ramaswamy and Pramesan (1973); Singh (1974); Bajwa
and Phutela (1972) and Ganju (1973).

The findings of Singh (1960) revealed teachers' feelings
of inferiority in society, rejection by society and .
dissatigsfaction mainly due to their low economic status and low

social pregstige attached to their profession,

Singh and Bhatnagar (1966) in their studies on the
status of mlementary school Teachers® in Balandshahar district
of Uttar Pradesh, found the following: (1) about 50 percent of
the teachers did not have any source of additional income to
combensate their low salaries,'whereas the remaining had addition=
al sources like agriculture, tution, business, etc. 2) teachers
were found dissatisfied with their income which was similar to the
findings of Arora and Chopra (1969). Dasgupta {1965) found'
financial difficulties as onme of the sourées of frustration among

.teachers.,

Varma (1972) found teachers to be more concerned with

their status and power and less with knowledge and social virtua;
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Thus, teachers' dissatisfaction was found to be due to lack
of status of the profession and recognition by the public as
revealed in the studies of Rudd and Wiseman (1962); Johnson
(1967)5 Merill (1969); Hansen and Stanley (1969); Eckert (1959)
and Rettig and Pasamanick (1959).

Working and Living Conditiong:

Teachers dissatisfaction due fo poor school organisé-
tion like lack of physical facilities, heavy unequal distribu-
tion of workload, oversized class, pupils’ inaiscipline etc.
were reported by Pal and Ghosh (1967); Singh (1960); Kaplan
v(1952); Paranjape (1970); Kishappuri(1977); Ramagwamy and
Paramesan {1973); NCERT (1972); Barnard amd Kulandaivel (19793
Mclaughin and Shea (1960); Rudd and VWiseman (1962); Cherry
(1976); Cruickshank, Kennedy and Myers (1973).

Problems of poor and lack of residential accomodation
for teachers were reported by Singh and Singh (1970); Ramaswamy
and Paramesan (1973) and NCERT (1972).

;.Otﬁéf'ﬁroblems faced by teachers were lack of transe
port facilities (Nagpal, 197é), lack of medical facilities
(Singh and Sing'.h, 1970) ; supervision of extra-curricular
activities after school hours and other office work (Pal and
Ghosh, 1967). All these problems were reported to have affected

teachers' work and further caused emotional difficulties among



secondary school teachers.

Arora and Chopra (1969) reported unjust and unfair
administration, use of political pressure and heavy workload
as some of the sources of dissatisfaction among teacher

educators.

Rajagopalan (1975) concluded in hisAstudy that the
teachers were, on the whole, only mildly satisfied with their
environment, He further stated that married teachers wére
more satisfled with their environment than the unmarried

teachers.

_ ,Lack of time for preparation of lesson and interac-
tion with pupils due to heavy workload and nature of work were
reported by Eckert}et'al. (1959); Hunter (1955); Hansen and
stanley (1969). | |

Absence of encouragement to try new ideas and absence
of recognition of their .work were also expressed by the
teachers as reported by Thakur (1973); Bernard and Kulandaivel

197

Service Conditiong:

Teachers are found to have probléms pertaining to
‘thelr service conditions as reported by some researchers,
Ramaswamy and Paramesan (1973) in their study found that there

fwsdlack of chance for professional advancement of secondary
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school teachers. The fihdings of NCERT (1972) in their study
!Secondary School Teachers in India' also revealed the
absence of provision for deputing teachers for higher studies
in more than half bf the schools (total sample) while little
less than half of the total schools had no provision for

deputing teacherg for in-service training.

One of the reasons for the annoyance of teachers in
the classroom was posting at different places against their
wish. Kishampuri, 1977; Nagpal, 1972)., Bernard and
Kulandaivel (197%) found teachers to have identi fied problems

like lack of security and promotion, transfer, etc,

School policy and administration were also found fo
be the principal gources of digsatisgfaction among teachers as
identi fied by Hansan and Stanley (1969); Butler (1961);
Becever (1969); Johnson (1967); Bidwell (1959); Sommers (1969);
Meriil (1969) and Redefer (a,b, 1964),

Jackson (1978) stated that the teachers in communist
China are carefully watched by the political elite and have
been subjected to extensive purging which has resulted in the
falling of teachers' status to a low level, monotony and
inadéquate remﬁneration. Pal and Ghosh (1967) found that the
unwholegome sgervice conditions had a great impact on the
physical and mentél life of the teachers. The service.

\

conditions of Goverrment and Private school teachers did differ
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greatly. Service conditions of teachers like, removal of
teachers from their Job without.shdwing any causge, witholding
of increments of probationary teachers after confirmation on
inadequate grounds,.gapéndanqe of security-of service on the
pleasure of the management rather than»Qrofégsiohal'
efficiency, low scale of pay, etc. were some of the problems’
faced by the teachers as reported in the study of Singh ard
‘singh (1970). | -

Dasgupté (1965) identified lack of vision for good
?etting Cﬁhd broper motivation for the teachers towards
'teaching profession, insecurity of job particulably,in.Private
schools, etc., as gome of the causes of the frustration among

the teacheis.

Profegggoggg Ih&grac;&on:

'Teacners were found to face problems reléted to
Ktheir interaction with public due to lack of proper media
(Ramaswamy and Paramesan, 1973). They were also found to be
dissatisfied due to lack of encouragement and lack of interest
on the part of the authorities on one hand, and less contact
with students due to lack of time and large size of the class
by teachers on the other (Sinha, 1969), Osmon (1959) also
found negative'éhange among - the secondary student-teachers as a
resu1£ of problems relating to pupils' indiscipline and lack of
‘co-operation, etc, Negative éttitude towards teécﬁers and lack
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of co-operation and criticism by pupils were found to be the
source of annoyance to teachers as reported by Thakur (1973);
Kaplan (1952); Gottfried and Jones (1963); Hansen and Stanley
(1969); Eckert (1959) and Mclaughin and Shea (1960).

Lack of group spirit for carrying out new experiment
coupled with eriticism fromlfélloﬁ teachers and poor humah
relationship.among the teachers were reported by Thakur (1973);
Rudd and Wisefnan (1962) 3 Eékert (1959) and Hansen and Stanley
(1969) . Thakkar (1977) reported good rapport to have positive

correlation with job satisfaction.

It may also be noted that teachers' views and rating
of pupils ha?e'a relation with their job satlsfac;ion
( Anjaneyulu, 5968). Bernard and Kulandaival (1974)'also found
teachers to have identified problems of interference by
headmaster and outsiders, indiscipline among students and lack
of appreciation, Kishanpuri (1977) also reported behaviour of
children inside the classroom and their negative attitude
towards work to have created problems in teachers' fnteraction

with children.

Arors ' and Chopra (1969) reported teachers' problem
in dealing with authority due to interference by politicians
in administration and examination work. The attitude of
management towards téachers, non-involvement of parents in the

activity of the school, misunderstanding between the teaching
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and non-teaching staff, etc. were reported by Sudha,
Satyanarayana. and Shivananda (1980). - Sharma (1968) reportéd
absence of harmony between the formal and the informal sgtatus
of headmaster as a sourceof misunderstanding and conflict

between headmagter and the members of the staff,

~ Studies of the problems faced by a teacher have
shown that the teacher is beset >with a number of professional
problems. This is reported by Winick(1965); Purunal (1969),
Ramegowda ( 1973); Kulandaivelu ( 1969) 3 Gangappa (1969); |
Shivarudrappa (1968) amd Matheswar (1967). They further
reported that teachers face significantly more problems of
admini stration, and interpersonal matters. They found no
significant diffe'rence. between the problems faced by urban and
rural teachers., Sudha and Satyanarayana (1980) found no
difference in the problens faced by teachers working in

Private and Govermment schools.

_ ‘Anand (1972) found the personal relationship between
teachers and pupils to be poor, Naidu (1974) also reported
deterioration of the relationship between teachers and pupils,
John Pratt (1978) found children coming from poor family to
have resulted in a tendency towards increasing non-cooperation
with teachers. Dasgupta (1965) and Kishanpuri (1977) too,
identified poor relationship between feacher and pupils due to
annoying behaviour of children, Velsh (1979) reported 56
percent of teacher respondents in Chicago to have physical and

-
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-

mental illness as a result of their teaching Jjob, particularly,
on matters relating to interaction. The caﬁses of teachers
leaving job (burn out) were found to be due to harassment by
the administrator, assaults by students and isolation which
resulted in anger, fear and frustration, absentees, alcoholism,
abandorment of the profession and variety of physical ailments.
Welsh ( 1979) further quoted the findings of Block (1978) and
Maslach'(1977) who identified a number of conditions,
characteristics of teacher burn out or of its effects due to
loss of concern and detachment from those with whom they work

and due to cynical and dehumanised perception of students.

Personal Pfoblemg:

Teachers were found to have soﬁe personal probLems
too, which appear to have an influence on teaching performanca,
According to the findings of Sukhwal (1977), '‘personal’
accounted for the maximum number of problems faced by teachers.
The role of career and home making were found to have created
role conflict among female teachers thereby giving rise to
problem of professional adjustment, Similar finding was
-reported by Parnajape (1970) and Samant{ 1976).

Kishanpuri (1977) in his study of the emotional
problems of the teachers in classroom, found criticism, lack of
appreciation and praise of teachers' work, low status, and

nervous strain as some of the sources of problems pertaining to
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personal health of teachers that affected their performance.

Aaron et al, (1969) also found ﬁrban teachers to

have problems centered round themselves, meaning, personal.

Academic Wdrk and Extra=-Curricular Activitieg:

Academic work, as reported in some research studies,
is another area in v}hich teachers face problems. The findings
of Ramaswamy and Paramesan (1973) in their study 'The Profes-
sional Problems of Secondary School Teachers in Coimbatore!'
revealed the absénce of encouragement to adopt new methods ard
techniques of teaching, mondto‘ny o.f teaching the same subject
for several years, absence of special programme for the
academically backward and superior children and lack of subject
‘\Ld.se library as some of the problénis pertaining to academic
.work as expressed by the teachers.f

The studies of Kishanpuri (1977); Das Gupta (1965)
and Bernard and Kulandaivel (197#), showed pupils' poor
academic performance, and lack of interest in their academic

‘work ‘as some of the sources of annoyance for teachers.

| Thakur (1973) in his study found inadequate facili-
ties for academic work like, lack of reference material and
other teaching aids_,_ curriculum unsui ted to individiial needs
.amd progressive val‘ue.é’ of education, lack of counselling and

guidance service, defective inspection system, lack of economic



asslstance for attending national seminars or workshops,
poorly’chosen text books, unfair promotions of pupils, as
some of the problems expressed by the secondary school
teachers, Osmon (1959). also found inadequate supervision
to have been associated with problems of secondary student

teachers,

Sudha et al. (1980) found teachers to be facing

. problems reléted to academic work like difficulty in managing
large number of classesg, need for better examination, skills
to make their teaching more effective, lack of academic -and
professional programmes, non-availability of equipments like
laboratory, library and visual aids, etc. their concern about
the type of education given,

N

Singh and Singh (1970) also reported teachers'
problem pertaining to academic work like, courses of study,
presentation of lesson, home=work and its correction, home

examination, libraries, etc.

Profegggéhéi Choige of Teacherg:

Various factors influence teachers'choice of
profession ag revealed in the findings of some researchers.
Anderson (1974) and Rao and Kulandaivel (1965) reported in
their studies the influence of family, teachers and friends

on the choice of profession of teachers. The findings of
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Levin, Hilton and Leiderman (1957) also showed the 1nf;uencé
of family approval on teachers' choice of profession though
lack of permissive attlitude towards pupils' and interest in

book and subject matter among the teachers was found,

" Anderson (1974) stated the influence of professional
qriéntation which 1s comprised of satisfaction intrinsic to the
Job, the subject-matter, service to the community and interest
in working with pupils. Singh and Bhatnagar (1966) and Adaval
(1952) also reported reasons like love for teaching, love for
public service and love for pupils as the chief motives for
undertaking the prd}ession as expressed by the teachers.

Some other attraction, intrinsic to the profession,
like gocial prestige, financial rewards, independence,
opportunity to move upward were alsé found to have influenced
the teachers' career choice (Singh and Bhatnagar, 19663 Levin,
Hilton and Laiderman, 1957; Beamer-and Ledbetter, 1957). But
the findings of Mason et al. (1§59) showed teaching as a ladder
to other agpects of education or to other vocations and their

career commitment as teachers wag corresgpondingly limited.

On the other hand, Naidu (1974) reported the reason
of sultability to their temperament and nature on the parf of
the women teachers for taking up teaching., Kohli (196))-and
Anhluwalia (1969) .found lady teachers fo havé joined the |

profession, because it provided them prosperity, respect,
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satisfaction and opportunity for higher study. Mohanty (1970)
has algso studied envirormental, economic, academic, employment
and individual factors influential in choosing school teaching
as a career. Anand (1980) in his study "3chool Teacbing
Profession = Reason for jJoining and Job Satisfaction®, found
that more perspective teachers are backed by favourable
reasons and motives at the threshold of their entering the |
teaching profesgssion than their counterpart - the pracﬁising

teacher, ‘ ’ »

Sinha (1969A) in his survey revealed that almost
half of the teachers joined the profession on their own choice -
with an expectation to receive opportunities for higher s‘t\;dﬁes;
and also thought the p'roil‘e‘ssion to be indepéndent, ideal, honest
and peaceful; while half of them Joined the profession without
liking, However, Marr and Subharwal (1968) and Paranjape
(1970), found teachers to have Joined the profession, money’
being the first consideration though the pay was low, to earn
money. Marr and Subharwal (19.68) further reported that
teachers, at large, chose the profegsion voluntarily and also

for prestige.

Anderson (1974) in his study reported the change of
attitude and development of intellectual interest, as indicated
by the teachers, as some of the reasons for Joining the

teaching,



Jarnal Singh and Om Adhar (1972) in thelr study
found female teachers to have joined thé profession due to

circumgtances,

However, Adaval (1952) in his study found women
teacher trainees to have greater aptitude for teaching than
men, He found intelligence as an important factor in

determining one's aptitude for teaching.

Magson et al. (1959) reported that women teachers
showed greater tendency to return to teaching, thoﬁgh the sex
role as a home maker is dominant over the occupational role as

a teacher,

The sﬁudy of Sukhwal (1977) revealed various
factors to have operated in selecting teaching as a profesaion
by the teacher respondents like personal, social, educational,
financial, professional,family and other miscellaneous

fac tors.

It 13 also found that teachers Joined teaching
profession ‘to escape from a tradition of manual and rural
occupations especially those who were upwardly mobile through
the social strata.(Anderson, 1974) .,

singh and Bhatnagar (1966) found lack of interest
and low salaries in their earlier Jobs and inadequacy of the
economic conditions to support further education as some of the

“reasons given by teachers for Jjoining teaching profession,
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Joshi (1981) in his study on 'Analysis of factors
1nf1uenc1ng the decision to become teachers found teeching
profession to have not accepted as a useful one by teachers.
"Singh (1980) also found 59 percent of teachers to have
unfavourable opinion about teaching though they were in the

teaching profession.

2.2. Correlates of Job Satisfaction and Teacher Efficiencys:

Various research studies have shown that sociological
factors do have an influence on teaching and teachers. Teachers'
parental socio-econonic and educational background, teachers'
economic position, qualification, experience, age, personal
qualities, values, social class and status, religion etc.
influence teachers and teaching. Other factors like material
facilities, locality of the school, teachers' interaction with
community, parents and pupils are also found to have either
positive or negative influence on teaching. Findings of
researches related to this area have been summed up and

presented under this category.

Nair (1974) in his study of the impact of certain
sociological factors on teaching ability in the classroom
revealed teachers' parental socio-economic stg%hs, age and sex
to have an influence on teaching ability but not intelligence
religion and caste. He found teachers to have come from

families which had some education, either secular or "
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religious. The same educational background of the teachers
was found by Gore, Desal and Chitnis (1970). The findings
of Rao (1976) and Nair (1971) showed that a large proportion
of teachers were from middle class family, Rao further
added that student~teacher coming from middle income family
perceived authority significantly different from those who

came from low income family.

Teachers' academié qualification was also found
to be an important correlates of good teaching performance‘
as shown in the study of Debnath (1971) and Sharma (1971).
They also concluded that academic achievement, mastery of
the subject and academic grade are sound predictor of.
teaching effectiveness. Maihotra (1976), on the other hand,
_found teachers with bachelor degree and science teachers to
be more indirect in their classfoom behaviour than teachers

with master degree.

Various research findings revealed teachers'
professional training to have positive influence on teacher
behaviour (Mitra, 1976; Singh, 1974) to have positive
influence on teachers exposed to micro-teaching thus
resulting in higher score on competence and skill then those
“taught through traditional technique (Das, Passi and Singh,
1976; Sharma, 1973; Joshi, 1977; Singh, 1974) and to have
modified teachers' indirect behaviour (Raijiwalg, 1976;

Singh, 1974). Teachers' professional training experience as
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a significapt determinant of teaching effibiency was also
reported by Jayamma (1962);'Debnath (1971). However, Saikia
(1971) found Secondary teacher education in Assam to have
‘made no satisfactory influence on teacher and teaching/duéfto
irrelevant training programme, poor conditions of scﬁabl and
higher percentage df untrained teachers in the school where
they worked, limited duration_of study, strained relationship

between training institution and practice teaching school.

Hoyt (1989) reported class size td have relationship
‘to instruétional efficiency when measured by student ratings.
However, Mishra (1979) found class size to have no effect on
étudent ratings of teaching efficiency., He further added the

influence of teachers' orientation on teaching effectiveness.

Leeds (1956) concluded that teachers who got along
well with pupils tended to be co-operative, friendly,
emotionally stable and objective, while teachers who did not
have high rapport with pupils tended to be critical and
‘intolerant, hostile, hypersensitive, depressed and emotionally
unstable, Kearney and Rocchio (1955) found more concern for
pupils' whole personality on the part of those teachers who
have pupils for longer period during the day which means
knowledge of the pupils' total background and activities.

Gupta (1976) in his study found that personlity
factors have a relationship with high effective teaching.

Warm hearted, emotionally stable, adventurous, self-controlled,
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intelligent, surgent, sentimental and less suspicious
teachers having more ego strength, less gullt: prone and
less radLéal were found to be more effective in teaching.
On the other hand, low effective teachers were less

intelligent and were having lower self-control,

Gurbaksh Lal (1974) in his study found anxiety
felating to vocation to have inversely related to teaching
success. He concluded that finteractioneffect of vocational
anxiety and creative thinking on teaching succCess was
significant., However, the finding of Lakshmi (1977) was
not in tais line as the low anxiefy student~-teachers gained
more in performance than high anxiéty group., o&ven Mathew
George (1376) did not find significant relationship'betwéen
creative teacher personality, creative teaching process and
teachers' self concept and teacher classroom behaviour., Again
Bajaj (1978) found anxiety as positively related to job
involvement. It was also fSund that one's commitment to work

result in job involvement.(Lodahl and Kejner, 1965).

The studies of Uebnath (1971) and Sharma (1971)
revealed that gincerity and interest in teaching, sympathe-
tic attitude towards students, intelligence, friendliness,
democratic behaviour, ability to judgé reactions of others,
aptitude for teaching as some of thé important correlates

and predictors of teaching -efficiency and effectiveness,
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‘Banerji (1956a) also found intelligence, clear
and quick thinking, ready wit, easy adaptability, humour
etc., aé neceééary for mgking a good and efficient teacher
as well as - bright and smart in the class. Grewal {1976)
identified emotional and total adju_stment, dominance,
submi ssion and verbal and nonkerbal intelligence aé some of
thé predictors of teacher effictiveness. However, Nair
(1974) stated that intelligence was not highly related to
teaching ability. Other factors like teachers' self=-control
| (Khatry, 1973), and personality factors, adjustment to
various fields of life like home, emotional socio=-cultural
setting of the community, professional attitude, human
relationship, out of school activities assigned to teachers,
organisation of teaching=learning process, health, social
background of the‘teachers, dominance and submissiveness etc,
to be predictors of teachers' efficiency and effectiveness.

\

(Gupta, 1977; Grewal, 1976).

Jayamma (1962) found sex differences to have no
significant influence on teaching ability and professional
success. .But Lavingia (1974), Katoon and Verma (1982) in
their study concluded female teacners to have more job
satisfaction than their male counterpart which was positively
correlated w;th Job efficiency, It was also founé that
unmarried teachers showed more Jjob satisfaction than their
married counterparts, and were also found more éfficient

(Lavingia, 1974).
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Place of residence, locality and management were
found to have an influence on teaching. The findings of
Jayamma (1962) and Nair (1974) indicated locality of schools
to have no significant influence on teachers' efficiency and
teaching aBility. Nair (1974) further reported private
school teachers'to'have better teaching ability than Govern=
ment school teachers. Babu (1976) found group coheglveness
and worries/anxieties related to the Jjob were found to have
not linearly related. Schools situated in a particular
region, the linguistic affiliations were found to have a

relation to group cohesiveness.

Various sociological, economic and interpersonal
factors seems to influence teachers' disposition towards their
Job. Students is one of the sources of problems resulting in
Job dissatisfaction of teachers as indicated in the findings
of Gottfried and Jones (1963), Hansen and Stanley (1969)
Eckert (1959) Mclaughin and Shea (1960). Status of the
profession in society and public recognition when low, are
'found to have an influence on teachers' job dissatisfaction
as reported by Rudd@miWiseman‘(1962); Jonnson (1967); Merill
(1969); Hansen and Stanley (1969); ctckert (1959) and Rettiy -
and Pasamanick (1959). The mutual liking of students and
teachers is positively related to teachers' job satisfaction.
" Correlation between teachers' salary and job satisfaction,

elther positive or negative, was revealed in the findings of
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Eckert (1959), Rudd and VWiseman (1962), Merill: (1969),
Mclaughin and Shea (1960) and Ganju (1973)._ Teachers'
sétisfaction or dissatisfaction with their salary were found

“to have an influence on their performance,

Manuel (1964) stated the influence of increased
Istatus of teachers ag one of the pre—requisites‘of quality
. teaching. He added that factors like material facilities,
feaching alds, small classes, satisfactory living condifions,
increased status of teachers, academic freedoi of headmasters
and teacheré, free fime for feachers, parental co=operation
~were important pre-requisites of quality teaching. Co-curri-
cular activities were also found to have constltuted a

criterion for quality teaching.

Brookover (1953) in his study concluded that
different teacher types (upper class, established middle
claés, strivingudddle class and-ﬁnranked[teachers) varied not
ohly in thé behaviour patterns and beliefs they manifest, but
Suéh attributes as their capacity to appreciate, understand .and
communicate with pupils of variéus social class level and their
ability to provide the skills and incentives for upward
mobility. Sharma (1971) and Gupta (1977) also found teachers'
socierconomic status as a predictpr of teacher efficiency and

effectiveness.



Teachers‘ age as an important correlate and
predictor of teaching efficiency, effectiveness, ability and
teaching behaviour has been found by Malhotra (1976);

Debnéth (1971); Sharma (1971). Again, the study of Lavingia
(1974) also indicated young teachers to have more job
satisfaction and to be more é¢fficient. On the-contrary,

M@théQ (1976) found negative relationship between chronological
agé of teachers and their teaching behaviour (direct/indirect).

Anantharaman and Kaliappan{1982) in their study of
Job involvement and its correlates found age significantly
associated with Jjob involvement which is in line with the
findings of Lodhal and Kejner (1965); Schwyhart and Smith (1972);
Jones, James and Bruni (1975) and HalldMansfield (1975). However,
Scholar {1975) and Gurin et al. (1960) found no relationship

between age and job involvement.,

o Teachers teaching experience were found to be a
significant.déterminant of teaching efficiency (Jayamma, 1962;
Debnath, 1971; Rajagopalan, 1975) predictors of teachers'
effectiveness (Sharma, 1971). HbWever, the findings of Sarason
(1971) showed teachers with five years teaching experience to
have admitted that they no longér experienced thelr work with

the enthuéiasm, excitemeht and challenge they once did.

Anantharaman and Kaliappan (1982) and Anantharaman
(1980) also found length of service to have no positive
relationship with job involvement, Similarly, Gupta and
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experience and teaching efficiency. They further reported
that the efficiency of a teacher decreases after a certain

period of experience,

2¢3. Studieg on Teacher Attitude:

' How a teacher performs his duty.as a teacher is
_dependent to a great extent on his attitudé, values and
beliefé. A positive and fawourable attitude makes the work
easier and more satisfying. On the other hand, a negative
attitude makes the teaching task harder; tedious and
unpleasant, In addition, a teacher's attitudes not only
affects his behaviour in the classroom, but also influences
thé bahaviour of his students. Above all, effective and
productive learning can be achieved to a gfeat extent by
employing teachers with'desirable attitudes or by shaping their
aftitudes in the desired direction., The important findings of
various studies, either directly or indirectly related to this

area, are summed up in this section (2.3).

Teachers' training programme has been found to have
an influence on their attitude towards various factors like
profession, teaching style, interaction and teaching efficiency
and values. Srivastava (1966) studied the impact of in-service
programme on teachers' attitude towards teaching profession in
\éeCOndary schools. His fiﬁding revealed significant

improvement in attitude of teachers towards, their profession.
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.Similar findings were reported by other researchers viz.,
Mehrotra (1973), Perrodin (1961), Rao and Kulandaivel (1965).

On the other hand, the findings of Ahluwalia (1974)
in his study:"development of a teacher. attitude inventory and
a sfudy of change in professional attitude of student-teacher®,
are not in.cqnfirﬁity with the above findings. He repqrted
that (i) the.mean attitude scores, as a general rule, were
found to decrease at the end of training programme; (ii) the
mean attitude scores changed, either positiveiy or negatively,
és a consequence‘ofthé nature of training programme provided.
‘Joshi (1977) in his study'of the effectiveness of micro-
}teaching, as a technique in teacher education programme, also
ifound no significant difference in- the teachers' attitude of
eiperimental groﬁp and control group., This is further suppor-
ted by Katoon;Tahira amd Verma (1982) who also found ineffec-
tiveness of teacher training programme for improvement and
development of favourable éttitude towards teaching, Watson
(1968) did not obtain any significant different in the
attitude of student-teacher as a reéult of some training

programmes.

However,Hooda (1976) in his study ®relationship of
attainments in theory subjects in B.Ed course with attitude
as a-teacher and teaching efficienéy“, found the product-
moment correlation among different theory papers to be ranging

from 0.32 to 0.83, and found the correlation of different
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subjects with Minnesota Teacher Attitude Inventory (MTAI,
1951) ranging from 0,07 to 0,32, The biserisl 'r' between
teaching practice and MTAI was 0,20,

4 Rao and Sastry (1982) conducted similar gtudy
§1ppact.of training on the educational beliefs of gecondary
teacher trainee) and found differences in the pre-training
and post training educational beliefs among teacher trainees
- of the whole groﬁps and difierent subject groups. They
reported to have found significant difference in the mean
score of the whole group obtained in the pre- and post-
admini strations of the Educational Liberalism Conservative
Scale (ELGS) with a CR value of 4.07 which was significant at

0.01 level.

Teachers were found to have changed their attitude
towards certain valués after undergoing the training
programme, Verma (1968) in his study revealed that teacﬁers
after the training had lost significantly in economic values
(desire for more money) and has also rgduced the number of
problems concerning self improvement (higher studies) home,
family, religion, occupation, health adjuétment, etc., However,
teachers' attitudes were found to have no gignificant relation-
ship to their theoretical, economic, aesthetic and religious

values.

.
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Again Panchal (1977) reported the significant
relationship between in=-gervice training énd.the attitude of
teachers towards 1nnpvétion,.concefn_with-teachingélearning
process, teaching-resources and school community relationship.
~ Verma (1968) found change of teachers' attitude towards school
children and school work as a.result of teacher training
programme, Magg (1950) also found that relevant field-work
programme improved student teachers' attitude towards them-
selves and towards pupils., However, the findings’of'Jacob '
(1968) and Day (1959) showed that the actual practical
teaching courses made the student-teachers' attitude more

negative, rigid and authoritarian,.

Various programmes given to teachers have an
infiugnce on their general attitude., Shaw et al. (1952)
reporfed éignificant 1mprovement.in teachers' attitude as a
result of a two-week workshop in guidance. Kearngy and
Rocchio (1956) examined ‘the relationship of teacher attdtude
inventory scores to the type of teacher-training insti tution
attended by elementary school teaéhers. He concluded that
teachers' attitude seemed to differ according to the type of
training institutions they attended. The findings of Callis
(1950) also fall in the same line in that he examined the
teacher attitude score of education=-juniors and seniors where
the stﬁdents were classified 1nt§ three major cairricular
"groupings, viz., early childhood education,aacademic field
and special field majors. He found significant difference
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among the three groups with the early childhood education
majors scoring the'highest; and the gpecial field majors
scoring the lowest, both at the senior and junior levels,

that is, at the beginning and at the end of professional
training., He also found that the first six months of the

- professional training produced significant changes in

teachefs in the desired direction in twenty percent of the
attitudes (items), while investigating into the changes that
occur during teacher traihing and eariy teaching experience,

" The study of Cook et al (1956) revealed the following data:
Secondary school teachers who took their fraining in liberal
arts colleges had a mean MTAIL écore of‘twenty seven (27);
.,those'in teachers college had a mean MTAI score of twenty six
«(26); those in a university, a mean score of forty two (42).
Sandgren and Schmidt (1956) invedtigated the change of teacher
attitude as a result of a practice teaching and found signifi-
cant fincrease in the meén score of MTAI, which was administered
once in the beginning and again at the end of the practice
teaching experience. It was further found that.there was no
relationship between the MTAI score and the critic teacher's

rating on teaching proficiency.

Other studies like NCERT (1971) and Mehrotra (1973)
also indicated the influence of training and education
programme on teachers' attitude particularly positive attitude

and on the attitude of women which was found to be more
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favourable than that of men, Muss (1969) stdted that during
a period of academic courses in education on the college
campus, MTAI score increased significantly among the students
in a fifth-year graduate programme. However, their attitudes
declined during the internship, which was attributed to their
reports of frustration in the internship, Jacobs (1967) also
fouhd‘that in the initial training phase the education students
changed away frbm more rigid and formal types of responses to
more informal and personal style. In the student-teaching
phase, hdwever, the change was exactly opposite, towards a
more rigid and impersonéi style of response, Hoy (1967)
reported student teachers to have changed significantly from
a 'humanistic' approach to a 'custodial' approach which
stressed the virtues of bureaucratic order and control. The
finding of Callis (1950) on the other hand, showed teacher
education to have no influence on the nature of the attitude
of student-teacher towards their pupils, while Brim (1966)
and Jacobs (1968) observed significant changes towards more
positive atfitude towards pupils as a result of theory
courses in education. Teachers became more favourable,
liberal and democratic, Significant positive changes in
teaéhers' attitude with regard to formal discipline, recogni-
tion of individual differences and personality deVelOpmentl
was reported by Remmers, Dodds and Brasch (1942). |



60

 Vagishtha (1976) in ﬁis experimental study of the
change in some characteristi&s and verbal behaviour of |
Secondary Science and Mathematics Student-Teachers through
the training in verbal Interaction Technique, found that the
training in Flanders verbal 1nterac£ion techni que contributed
significantly to the attitude towards teaching, self—perception
and classroom performance of secondafy science and mathematics

teachers.

Regearch findings have revealed varioﬁs factors that
are capable of influencing teachers' attitude towards teaching

profession,

Thus, age of teachers iz found to have an influence
on the attitude towards teaching profession. The degree of
favourable attitude was also found to increase with the increase
in the age as reported by Sukhwal (1977); Mehrotra (1973) and
NCZRT (1971). Singh (1974), on the other hand, found age to
have no relationship with teacher's attitude towards profeésion

and Job satisfaction.

NCERT (1971) reported that marital status seemed to
have no influence on teachers! negative attitude. On the
contrary, Singh (1974) in his study of 'Teachers' attitude
towards teaching profession', found that unmarried teachers were

mbre satisfied than married teachers.
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Katoon, Tahira: and Vermé (1982) in their study of "the
influence of personal factors on teachers' attitude towards
their 365“, found experience to have a negative influence
on the gttitude of teachers towards teaching. On the
contrary, teachers' teaching experience has been found to
have an iﬁflpence of teacher positive attitude towards
teaching as revealed in the studies of Panchal (1977);
Sukhwal (1977); Mehrotra (1973) and the Lepartment of Sost-
Graduate Studies in Education, Benares (1974). The finding
of NCZRT (1971) showed that experience had no influence on
teachers' negative attitude while Beamer and Ledbetter
(1957) in their study found that the experienced education
majors rihadi a higher mean score than experienced teachers.
They further found that teachers' teaching experience and
their attitude differ as a result of the levels they teach,
This 1s so, because elementary teachers with over fifteen
years of experience had the highest attitude score (i1-81),
while in secondary group, teachers with one yéar experience
got higher mean score (M-69) than those with 2=5 years
experience who scored the lowest (.~60)., Agaln, Butts and
Raun (1968b) found that the longer a teacher had taught,
the more value he placed on the curriculum innovation, the

greater was its impact on the teacher - the more the teacher

saw aimgelf being actively involved in it the more a favoura-

ble attitude towards his work, was indicated.
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- Sex differences are shown to influence the attitude
of teachers., Cook et al, (1956)-though found no difference
in the attitude of those teachers (most liked and disliked)
while cdmparing in terms of sex, other reSearchers like
Singh 019745; Rao and Kulandaivel (1965); Gupta and
Shamshery (1982) and Beamer and Ledbetter (1957) found
significant difference in the attitude of male and female
teachers. They further reported that female teachers showed
more favourable attitude towards teaching profession than
their male counterparts, wu«ven the Department of Post-Graduate
 Studies in Zducation, Benares (1974) foﬁnd female.teacners to
be more favourably disposed towards teaching than male
teachers. The findingé of Ahluwalia (1974) and- Cook et al.(1956)
are not in agreemént with this., These studies reportea that
sex was not a determinant or differential of change in

professional attitude,

Sinha 1969) found teachers to differ in their
attitude according to their places of residence, specially
those of urban origin having more favourable attitude than
those héiling from rural areas. ZTripathi (1978) found that
inprofessional attitudes, the mean difference betweén ‘

teachers of rural and urban colleges was not significant,

Singh (1974a) found teachers' economic and political

values to have significantly negative relationship with thetir
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attitude towards their profession and job satisfaction, But
Gore, Desal and Chitmis (1970), on the other hand, reported
teachers to be of the opinion that esteem should depend on
 education rather than income, RaoAand Kulandaivel (1965)
also found no relationship between the attitude score and
income or family education score, However, the study of
Sudarsanam and Visvesvaran (1967) found attitude score of
teachers to be significantly related with the income and

educational status of the family.

Panchal (1977) in his study stated that teachers
having Masters' degree were more prone to change and also
venturesome and concerned with teaching-learning process.
The finding of the NCERT (1971) has also revealed the
influence of academic qualification on teachers' positive
attitude. Again, Cook et al. (1956) stated that the
superiority of the MTAI score was directly affected by the
increased richnegs of a full college education. He added
that teachers with only two years of college discontinued,
ha&ing realised the absence of teaching aptitude in them
and due to less comprehensive training in child growth and

development, etc.

Rao and Kulandaivel (1965) found teacher trainees
of high achievers to have shown slightly lower but insignifi-

cant attitude score tnan those of low achievers.



64

Sudarsanan and Visvesvaran (1967); sukhwal (1977)
and the NCERT (1971),stated in their studies that the
favourable attitude of teachers showed a link with increase
in their training_éng level of qualification. However, the:

finding of Katoon and Verma (-1982) did not agree with this.

Kearney and Rocchio {1955) found that teachers of
special subjects think in terms of subject matter to be
covered., Thus nature of the subject taught influence the
attitude of teachers towards their work. Gupta and Kusum
(1982) in their study "Predictions of teaching efficiency
through teachers' attitule towards professional training",
found no difference in the attitude of science and arts
teachers. . Tﬁey also found positive relationship between
teachers' attitude and teaching efficiency but negative
relationship between teaching experience and teacher
efficiency. They concluded that predictidn of teaching
efficiency. through teachers' attitude towards professional

training was possible,

Kearney and Rocchio (1955) studied the difference
in MTAI scores between elemeﬁtary school teachers who ..,
taught all subjects to the same pupils ( self-contained
classrooms) and teachers who taught different pupils in art
home economics, music, etc. (specialist classrooms). The
respecti#e MTATI scores for tﬁe‘two grdups were forty one

(41) and twenty eight (28) differing significantly at the



.01 levels. It indicated that individuals who choose to
teach special subjects were basically different in attitude

structure from the other teachers.

Pupils' like and dislike of teachers appear to have
an influence in the attitude of teéchers. Cook et al. (1956)
 reported the MTAI scores of often liked and disliked teachers
to be pronounced, the mean of the liked group being thirty one
(31) and the mean of the disliked group being eighteen (18).
Della Piana and Gage (1955) also studied the relationship
between pupils' rating of teachers and teachers attitude and
reported to have found that the teachers' MTAI scores
correiated more highly with how much they were liked by the
pupils. Teachers, according to them, scoring high on the MTAL
would prbbably be better liked by pupils who have gtrong affec-
tive values concerning teachers, while the MTAI would make

less difference 1f the pupiis have strong cognitive values.

‘Samantaroy(1971) in his study of "teachers attitude
and its relationship with teaching efficiency® found superior
teaching efficiency as related to favourable attitude and good
adjustment and vice versa of teachers. Teaching efficiency was
found to be positively related with job satisfaction éven in
the study of Lavingia (1974). .Dasgupta (1977) found a link
between professional competency and teachers' attitude,

specially to self-learning, Gupta (1979%) also found relation-



ship between success in teaching and attitude of teachers
" towards teaching, Chhaya (1974) reported effective teachers
to have better personality adjustment and more favourable

attifude towards tesching than ineffective teachers.

_ It was‘also found in the gtudy of reaction of
teachers towards teaching profeéqion copducted by the NCERT
(1971), that the attitude of teachers differed significantly
under different msnagement. Evén the study of Bernard and
Kulandaivel (197%) showed teachers of aided s&hoolsto be
better satisfied than the teachers from Municipal and
Government schools, They further found significant difference
in the attifude of teachers toﬁards their profession while
comparing in terms of management, However, the réport of
Ahluwalia {1974) and Tripathi (1978) indicated no significant
difference in the attitudeAscores of teacheré belonging to
ai fferent instltutions. |

Sudarsanam and Visvesvaran (1967) found class size
to have an influence on teachers' attitude. They found a
gradual fall in the attitude score with every rise in the

class strength,

Singh (1974b) in his study of the relationship
between verbal interaction of teachers' in class room and .

attitude towards teaching found (a) various teaching behaviour
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in a classroom.to be significanf%y related to teachers'
attitude towards teaching (b) significant relationship
between attitude fowards teaching and classroom verbal
interaction of student teachers br Secdndary level

(c) the restrictiveness, restrictive feedback and negative
autnority were found to be negafively agsociated with

attitude towards teaching.

Passl {1977) studied the effect of instructional
mate;ials and feedback'Upon the development of teaching
skill of Set Induction and Closure, He found that teachers
of different comparing groups did not differ significantly.>

among each other on their attitude towards teaching,

Singh (1974a) in his study found that the
professional attitude of teachers were favourable and the
scores on attitude and on job satisfaction had positive and
significant relationship; 'He fﬁrther reported that teachers'’
attitude towards classroom teaching was safisfactory. Berrard
and Kulandaivel (197%) found graduate teachers in Coimbatore
to have a slighatly highef Jjob satisfaction score With a
general mean attitude score of 191.62 with a standard

deviation of 31.37.

Silberman (1969) showed in his study the correla=-
tions between differential teachers' attitude and differential

teacher behaviour,Bropay and @ood:; (1970) found that
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teachers' feelings of attachment, concern, indifference and
rejection about particular children affected their behaviour

towards thenm,

wandt (1952) found significant difference between
the attitude of elementary and secondary teachers, Thoéé from
the secondary school were found to have less favourable
attitudes towards the administratbr, supervisors, pupils,
- parents, non=-teaching emﬁloyees, democratic classroom and
admini strative procedures than those of elementary school
teachers, No differences were found at various levels or among

various experience groups.

Wandt (1954) again studied the attitudes of
superior and inferior teachers towards various groups of
persons contacted in schools. It was found that the High
School teachers were significantly more favourable in their
attitude towards pupils and administrator, while no difference

was found in their attitudes towards non-teaching group.

It can be noted from the review that the available
literature indicates heavy concentration on few variables only.
In addition, many researches havé.been done in the teacher
training institute mdstly concentrating on the student-teacher.
-Thus, it lacks study of actuél experiences of the teachers
ekposed to their actual working and living conditions which

have more bearing of the total performance of teachers who have
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a direct influence on the teacning-learning processe.

"The present study includes social origins and
status of teachers, attitudes and values, teacher roles,
needs and problems of teachers, aptitude and occupational
chbice, selection, prediction of abilities, intellectual
abilities, personality dnaracteristics,,attitudes and values,
and workload, However, it has been found that inspite of the
various recommendations made by various Commissions in the
cnuntry and the glogans of educationists and sogiety,
regarding the importance of quality teaching and quality
teacher etc. and inspite of the fact that the standard of
teaching is poor in the country, particularly at school
level, there is dearth of studiesg pertaining to problems
faced by teachers that are likely to affect their teaching
performance. A number of studies on the change of teachers'
attitudes as a result of various training programmes
attended have béen done, Howevef, indepth study of the
problems faced by teachers in their day to day teaching work
and the possible influence of their perception of various
problems on their attitude towards their profession and the
overall impact of these on teaching efficiency, etc. has not
been doné as 1t is revealed in the available literature.
Again, factors responsible for affecting teacners' classroom
behaviour, sociological factors influencing teacher's

teaching performance and factors responsible for psychological
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barrier to the work of teaching and various other fac?ors
.like service, working and living conditions, professional
outlook and interaction, political and eéonomic etc, which
are likely to influence téacher and teaching are found to be
some neglectéd areas which have been given no proper atten-
tion, This may be due to the long standing norm (existence
of problems in teaching profession) accepted by éhe |
educationist, society énd the researchers., towever, educa-
tion is said to be influenced by the socie-cultural pattern
of particular society while each profession has its own
value pattern based on the value pattern of that society.
Hence, the study of education and ité teachers in different
socio=cultural environment comes in handy. This statement
has more relevance while focussing on the problems and
attitude of teachers at High School level, which demandé
comprehensive and systematic study particula:ly in our

. country where the majority of teacher population belong to

middle socio-economic background.

The review of $the researches, already done,
further strengthened the feasibility of undertaking the
present study in Nagaland where no such study haé so  far
been ddne at any level., Judging in terms of varicus factors
that are capable of influencing teaching profession, and
teachers' perforéance etq.,it appearé more relevant and

interesting to study the §f6b1ems and attitude of High
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School teachers in Nagaland, majority of whom are from
outside the State belonging to different socio-cultural
backgrounds, This study is expected tovserve as a vista

to other researchers in.the same area in the country.



CHAPTER III

DEVELOPMENT OF FORMAL EDUCATION IN NAGALAND

The study of the problems faced by High School
teachers in Nagaland was considered incomplete without
focussing on the land and its people and the different stages
of educational development in the State., Thus, this chapter
is presentéd under five di fferent sub-headings:

1) Land and its People

2) Salient Feature of Naga Culture with
Special Reférence to Imdigenous Education

3) .Evolution ofrFormal Education in Nagaland
during the Advent of Baptist Missionaries

4) VWestern EduCatién and its Impact on the
Nagas |

5) Development of Education from Pre~Independence
Period to the Present with Special Reference
to High School Education in Nagaland,

3.1, Land and Its People:

Nagaland, which was kn%wn as‘Néga Hiils Tuensang
Area' became the gixteenth State[ihe Indian Union on the 1st
of December, 1963. The State has seven Administrative
"Digtricts - Kohima, Mokokchﬁng, Zunheboto, Wokha, Phek.,
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Tuensang and Mon,

The State of Nagaland, lies between the longitude,
93°20E and 95°15E, with an altitude varying between}194 and
3340 metres. The State is bounded by Assam in the North and
West by Burma and Arunachal Pradesh in the East and Manipur
in the South. '

- The topography of Nagaland 1s said to have rolling
characterigtics, Except in marginal foothill areas of the
West, the climate is temperate with an éverage temperature
~.varying from AOQF‘to 70°F and rainfall ranging from 150 to
250 Centimétres, Nagaland covers an area of 16,527 Square
Kilometres of thiékly wooded and evergreen vegetation and also
boastso@?fich variety of flora and fauna., Land slides during

monsoon months 135 a common feature which affects fommuni cations.

The total population of Nagaland is 7,73,281 with a
dengity of 47 per sq. km, where only 15,54 percent constitute
urban population (Census.1981). The population of Nagaland is
almost entirely tribal with sikteen major tribes, each
speaking and having its distinctive dialect and cultural
features. However, the link language among the various tribes
is <. Pidgin . . Assamese (Nagamese) while the official
language of the State is English., Medium of ir}sfruction is
English from Class V in all the schools in Nagaland.

\
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|

Agriculture occupies a dominant place in the
economic life of the Nagas, Thus cultivators constitute
,70.49‘percent of the main workers in Nagaland (Census 1981).
However, the total food productions is not at all sufficient
for local consumption. Besides agriculture, majority of the
people engage themselves in weéving, black smithy ard
handifraft. They rear some domestic animals;but for home
consumption only. It has only a few small scale industries |
and a few small scale manufacturingi?éﬁ§£§§§§é352558§iﬁfi;
Thege indicate that the State is not self-sufficient

economically.

The communication facilities in Nagaland 1s fap from
sati sfactory. The adverse terrain)acgompanied by loose soil
and monsoon rains cause havoc to the communication system,
Villages in the 1nterior areas have no motorable roads while
the dtate bus service does not touch all the semi-urban.areas
in the State. |

~ The literacy rate in Nagaland 1s 41,99 percent
against 36.17 percent for the country (Census 1981). It
further reported the existence of great disgparity between the
urban (63%) and rural (38%) literacy rate. The same is the
- cage even between the rural literacy rate of different
districts viz. Mokokchung (59%) and Mon (15%). The literacy

pveadiis

rates by stages from 1931-81 are shown in ‘Gz Table 3.1.



TABLE 3.1

'LITERACY RATES IN NAGALAND FROM 1931 to 1981 (in Percentage)

Year by Stage . Male - Female Total
% %
1931# 13, 61 4,36 8,50
1941  N.A, N.A, N A,
1951% 15,00 5, T4 10,38
1961% 24,03 11,33 . 17,90
1971* 36,01 18, 65 | 27,40
198 1% % 50,00 34,00 41,99
Source:

(* ASCI (1977) op cits p. 21.
#*% "Census of India 1981, Provisional Population Totals,

Ser12§ 15. Paper 1 of 1981 Supplement, Nagaland, 1981,
Pe 24)e

o The Naga dialects were reduced to writing only
after the advent of the Migsionaries who put it down in the
Roman alphabet., Today, there is asmall corpus of written
literature in few major dialects in the form of text books,
fewof which, are studied (Vernacular} upto the Matriculation
standard (Class X).

. The fleeting glance through the physical features,
population, occupation, communication literacy and language
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background, etc. gives a clear picture of the State economic
‘condition which has a direct 1nf1uehce on the development of
education, Thisalso reflects the problems that are likely to
1pterferé with the development of education particularly its
quali tative improvement which appears to be_a major coﬁcern

of the State today.,

3.2 Salient Featureg of Naga Culturg witg Special Rgfgrggcg
to Indigenous Education: }

Every Naga's life centérs round the family, the
- clan and thervillage. Elwin (1961) says that "the basic
interest of every Naga is. in his family, the clan, the khel
and the village, " He considered the activities and the life
rqund the circle as his culture and disliked any 1nterferencg.‘
The village acted as a'unit in social and economic aspects'of
life, ‘An individual was for the village and vice versa,
Mills (1926) says that "with all the Nagas fhe real political
unit of thektéibe'is the village®. To qpote W C Smith .
(1925), "the people of the village are bound together by
social, political and religious ties.®” The life cycle was
within the village,to which they were closely attached, anda
'its ©. -system::. of land tenure, its arrangemént of government,
its organisation of cultivation and administration of Jjustice
through the village court or council, gavehprotection < andn
‘security to every individual. According to Mills (1933),
fon the whole, l&fe of a Naga is incomparably better than that
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6f a Wegtern city dweller.® Each village became solely
reséonsible fortits own economic, go;ial. spiritusl and
political stability for which it n'éé' to train the young
people stklctly in the traditional manner.

In Naga society_, due importance wag given to
practical and informal education which was generally taught
and acquired through daily activitiesp-both at home and
o;\tslde. The mgin objective‘-of this indigenous education wagﬁ
to_ enable the young ones understeardd the environment and its
economic potential, and acquire the skills required for
exploiting the envibénment." They learned the history of the
tribes merely by listening to the elders and imbibed the values
of society as transmitted through the 1ife example of elders.

- The folklore, folksongs and folkdances were learnt through ?
repetition and every adult was a teacher in the life of avery
youxié boy and girl., The mgjor institutions for the indigenoue
education in Naga society were the family, the morung and the
festi\{als. It wasg in these 1nst1tutions that every boy and
girl was taught to participate in daily aectivities of village
11fe. | |

Ihe Family:

The first and most important ingtitution and socisl
unit that integrated the Naga society was the family or house=
hold, The Naga family consisted of the father, mother amd
their unmarried children only. It was strictly, as 1t i35 today,
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a patriarchaly and the father;being the head 6f the family, had
to shoulder many important duties and responsibilities, and
‘also exeurciée a certain amount of power, On thé death of the
father, his responsibilities remain in the hands o? the eldest
son in the family., A mother in Naga Society playsa vital role
in the smooth running of the family.

Every child in the Naga family was expected to
‘share the respons1b11ity of the motherg-right from taking care
of their younger brethren to givihg a helping hand in daily
cultivation. The sense of self-help and self-reliance was
encouraged and inculcated in every child, a virtue,in which
every Naga took pride. Hence, the mother had to train her
children for complete and meaningful participation in economic,
cultural, social and political 1ife of the Nagas, '

~ The status of a woman in Naga society deserves
mention., It is understood that a Naga woman, enjoyed certain
degree of frgedom, power and status, as she was delegated some

‘important responsibilities.

According to Professor C. Von Furer Halnnendorf,

as mentioned by Horam (1975),

"Many women in more civilized parts of
India may well envy the women of the )
Naga Hills their high status, and free
and happy life and if you measure the
cultural level of a people by the social
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position and ﬁefsonal freedom of its
women, you will think twice before looking
down on the Nagas as savages.

, Hoﬁever, this freedom énd status involved great
responsibility on the part of the women. Realising.the
responsibility of a woman in Naga ;ociety, every Naga girl
had to prepare for the great task ahead of her which would
one day fall on her shoulder as mistress of the house., The
life of every girl and boy was a period long and exhaustive
training., Parents played the role of teachers, especially,
the mother at home: -the home being the first learning
ingtitution, it was later passedon.to society which

influenced the youngsters.

The Morung:

The Morung in Naga society was organised on the
clan gystem. It served as a man's club and a sleeping place
for uﬁmarried boys. To guote Elwin (1962), *The unmarriédA
men were not aliowed'to sleep under the parental roof, if
female relations dwelt iﬂ the same abode.® Every boy, at
the attdainment of puberty, beéame a member of the Morung and
was made to undergo several ordeals testing his bravery,
strength and intelligence in order to qualify as a member.of
the Morung and continued to0 sleep there till the time of.his
marriage when he built a.house and made a home of his own,:

After a period of three years, one matured to senior member
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and assumed more responsibilities in comnection with the
admini stration and running of the Morung, The age-group

system formed the natural labour teamgs for every public work,

The M&ruﬁg was the center of Naga social and
political life which served the purpose of a vital corporate
ingtitution of ceremonies, arts, mﬁsic, dance, folk=songs and
a place where young boys were trained, disciplined and given
instruction in undertaking duties for the tiilage welfare.
Various games at a village feést, religious get together etc,,
were also organised at the Morung. It was in the Morung that
the boys received invaluable lessons in community living,
leadership, handicraft, politics, economics, history, culture,
folk-lore, songs and dances of the village. The Morung was,
according to Horam (1975), %A training school in the art of
life and war and a club for entertainment and fun.® Discipline
was the key word in the running of the Morung and was strictly
adhered to. To quote Mills "They were severely disciplined
not to say bullied®,

A corregponding arrangement waé also made fdr the
girls in the form of a dorﬁitory, called, 'Tsuki' among the Aos
4and 'Kichuki' among the Angamis, Girls.,having attained puberty,
slept there. The dormitory was usually arranged in the houses
of trustworthy old couples or widows where the girls were sent

in small groups. Among some trgbes,it was usually annexed to

#
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private house or the Chief's house. These were meeting
places of thé unmarried girls where they received training in
spinning and other vocations, discussed their problems and
experiences, besides singing, tellihg folk=lore and acquain=-
ting with boys who came to court them,

Festivalgs:

All festivals of the Nagas were in a context of
cofimunal ritualsp corresponding to different agricultural )
seasons based on beliefs in whicp the whole village participa=-
ted in various activities. Every indidvidual put on their
best dress according to thgir{sopial statﬁaguespeciélly;meng

on this day.,

Besidegy the communal feast, the Naga festivals
had other important significance too. To quote from Gagette:
.6f India, Nagaland, Kohima (1973), ®"Festivals have both
household and khel implications and are comnected with fishing
trips, sporté and éames, war dance, hunting, singing, and
incantations, house constructions, furtherance of ties of
friendliness, corporate undertakings,“ which to the Nagas are
indispensible traditions énd a way of life. The spirit of
heal thy competitign and teamwork, aesthetic development,
consciousnesé for physical fitness, etc.,, were emphasised in '
all the festival activities of the boys and girls who played
the leading part in festivals., Thus the festivals served the
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Education in indigenous Naga society was thus
concrete and non-verbakjﬁéoncerned with practical activity
rather tﬁan abstractingngéneralization. The primary goals
of education were mainteniﬁge ofvtfaditional values
cénforming with the past/ provision for the necessities of
life in descending -order. The child learned by imitation and
repetition., Besldes p&rents and older siblings at home,
every adult was a teacher in the life of the younger people.
Development of primary skills right upto the aesthetic gense
was done through adfual life activities and expe:iences
which was spontaneous in manner=both bnlthe part:of the tgught
and the teacher, Thus the teaching=learning process was not
at all complex and mechanical, Education given was very much
relevant to the daily life activities. 4Above all, elders who
played the role of teachers,were placed in hiéh esteem by the
society, especially by every young learner, They also commanded
reSpecf from the youngsters by virtue of their every day sphere
of village life. ' |

The review of the indigenousﬁNaga education clearly
e absgence of formal:éducation prior to the coming of

The American Missionarieshielt

reveals th

the Missionaries from Assam,
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it necessary to educate the neighbouring people of Assam so
as to achieve their objective of spreading Christianity.
Hence, they all attempted to spread formal education side
by side with the spread of Christianity in the Naga Hilis.

The first American Baptist Missionary, Rev, Bronson
moved to the Hills on March 13th 1840, and commenced his work
among the Nagas-commonly called Namsanghe, i.e. Nagas living
at Namgang in the Tirap Division of the North-Eastern
Frontier Agency. This attempt did not succeed due to his 111
health. After this, it was only ‘on March 2y 1876, Dr, Clark
came to Dekhaimong, a village in the Ao area, at his own risk .
and began his work by first learning the local dialect and -
reducing .it to the Roman script. Lafer the activities were
shifted to Molungyimsen which t;ecame the first Naga village
to uphold Christianity and Education. ‘ |

Again, the centre was shifted to Impur in the Ao
areap in 1894y and a training centre Qas started with the
help of more missionaries, This training school was attended
by young léamer;s from different parts of thelNaga Hills., The
firgt Mission School of Kohima was established in 1880
initisted by C.D. King, which benefited the Angamis and the
neighbouring Naga Tribes. Gradually, training schools were
established in Wokha and Aizuto in the Lotha and -Sex;la areas
regpectively. Thus the American Baptist Missionaries were

\
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the pioneers :'of formal education in Nagaland. In spite of
the many problems faced by them the Missionaries never lost

courage but took it as a challenge.

| Wnile reviewing the evolution of formal education
during thé Missionary period, it is also necessary to peep
into the academic programme and the position of teachers = the
two important factors that determined the quality of education

given by the Missionaries to the Naga people.

Medium of Ingtruction:

The Missionaries learnt the local dialect and then
reduced them to the Roman scnp't. This had enabled them to
use local languages in the lower ciasses. From classesAI to
VI two more languages were introduced, viz., Assamese (second
language) and English (third language)s In upper classes

English became the medium of instruction,

Curriqulum:

Curriculum was tﬁe samé in all the schools. Writing,
reading,2nd arithmetic were taught in the lower primary lével.
In the upper primary and middle_scnool levels subjects like
English, Arithme%ié, Geometry, Grammar, Georgraphy, Assamese,
Handwriting, Oral Arithmetic and Scripture were taught.
Cocurricular: activities like games and sports, music, social

work, etc, were also a part of the schoolgprogramma.
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Method of Teaching:

Traditional method of teaching was_followed. Thus
'teacher talk' dominated the process of teaching. ' There
_seemed to have no importance given to teacher training in
-those days;-the reason being lack of facilities due to

financial and various other problems.

R All the availéﬁle children were enrolled and thus
tinstitutions were chéaucatiqnal irregpective of commuhity
-and age. The pupilézpéid*no feéé_exc¢pt for an examination
.*féeﬁof.eignt annas to two rupees per year, Examinations

; were held twice a year., Full mark was.100 and the pass mark

‘wag 60. Ranking of pupils was not popular,

Scﬁool Routine:

Daily school routine stanfed at 6,00 A,M, and
ended in the afternoon with a short half hour break between
10.00 and 11.00 A.M, These classroom teaching was followed
by'social work, games and sports, music, etc. . .Study hour 1n
. the evening was strictly“observed in the hostel. This was
 the daily activity of‘both the teachers and pupils except on
holidays,—Saturdays and Sundays.
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Teaching Aidg:

As teaching aids were not available, due to lack
of financial aid, teachers used only blackboard, globes and
maps., Text books were arranged mostly from outside except

those written in local dialects. There was no library.

Teaching Persgsonnel:

Appointment of teachers was done by the Missionaries
themselves. Criterion for selection were - qualification,

’

experience and interest,

Therevwas no abproved and épecific scale of pay for
the teachers, though it was revised from time to time.
Teachers were not entitled to_aﬂy increment or allowances and
the payment was not made regularly. Hoﬁe?ef, the salary of the

teachers ranged from Rs., 18/- to Rs. 90= per month.

However, Missionaries,inspite of their dedication
and interest,failed to recruit qualified teachers. Failure to
manage the da;ly'act4v1t1eé of the school due to heavy
pressure of other missionary activities resulted . in poor
supervision of'teaching. Local teachers were hardly qualifiéd,
Absence of training facilities and poor pay not ohly failed to
motivate the teacners,buf also failed to attract better
quslified people to teaching., Thus it hampered the quality

improvement as well as the progress of Mission Schools in



87

Nagaland,

3.4, Western Education and Its Impact on the Nagasg:

Spread of the Christian religion through education
was instrumental in achieving the objective of the missiona=
ries, However, the introduction of Western Education and the
teaching of Christianity had far reaching effects on the
individuals and social life of the Nagas as well.

To begin with, the spoken dialects of a few Naga
tribes Were written dOWn for the first time using the Roman
script. The indigenous Naga education (informal education)
was feplaced by formal education. The ethnic cohesion,
community feeling, spirit of co-operétion and teamwork of the
Nagas were strengthened further by bringing the children
together to school; It further weakened the superstitious
beliefs and taboos that occupied the minds of the illiterate.
Nagas. The moral standard and value of life was improved,

' The literate people learned to live a more decent life. Thus
Western education brought a new hope to the Nagés like .raise
in socisl positioh,-enJoyment of better faciiities, economic

progress, resgpect in society and comfort,

However, the influence of western culture and
education had also weakened the rich and teasured Naga cuiture

to a great extent. According to Mills (1933),7%the loss of ten
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genealogies and traditions embedded in the old songs in

itself a serious one*,..He:further stated that western education
| wag far too litera;y and entirely divorced from the natural
environment of the Nagas (Mills, 1933)., It further made the
Nagaé hunt for white collar job and made them unfit for
village.life. Thig was because the word 'Education' was

misénterpreted by.the recipient Nagas.

The craze for Jjobs killed the industrioﬁsness,.
endurance dignity of labour which was a pride among the Nagas,
According to Mills (1933), men and boys drifted into picking
" up odd jobs instead of going to the field to work. Many Nagas
began to live without village discipline which bound every
individusl to his clan and village in the past. The Nagas
found the teachers and Missionaries performing no manual works,
Hence, they thought that “Education® had a mggical power that
offered knowledge, comfort and easy life. This inspired them

to acquire western education,

| The influence of western education and'cﬁlture st1l1
seems to play a vital role in the value Judgement of the Nagas.
Fascination for material benefit;Astatus and power seem to
dominate the value system of the present geheration. This
appears to have been impressed 0 upon the Nagas by the
missionaries and teachers or otherwise the Nagas might have got

such impression from them, This impression, howéver, touches
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every gphere in the life of the Nagas which has both good
and bad effects. Most important of all is the life style
 emulated aﬁd the fascination for formal education that is
considered in terms of power and higher status in society
as it persists among the Nagas today. This presents itself
a challenge to the education department and above all, thé

teachers.

3.5, Development of Education from Pre-Inde endence Period
to Present with Special Reference to ﬁ%gh School .
Education in Nagaland:

Pre-Independence Period

It is intergsting to note that it was only "when the
efforts of the Missionaries had borne fruits, they were
emulated by the Go#ernment which started to opén school and
educational institution. But the school opened at _
Chumukedima in 1876=77, was attended only by children of
officials.) The Industrial School at Chumukedima also failed
and closed down., In 1878=79 three more Government schools were
started., Thus the progress and development of education wag
comparatively slower in Kohima area than it was in Ao area.
But in course of time the village people extended their
co~operation to the mission by way of helping in constructing
school buildings, either by furnishing labour or materials
needed for it. In the early 1900 quite a number of schools
were established in few p;aces of Nagaland, An instance is
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exemplified by the fact that in 1911 out of 22 schools,
12 belonged to the Mission while in 1913=1914, 14 schools
were managed by the Missionaries against 13 Government

schools in Kohima Sadar Sub=Divigion.

Even during 1940 there ewere hardly few M.E,
Schools in Nagaland. "In 1931 the Mission M.E. School:of
Kohima had 180 pupils on its roll, while that of Government
_M,E, School had in 1930, 142 pupils (10 were girls)*.

Later, the Missionaries had asked for permission
from Government to start High Schools, and with their
persistent efferts, the M.E. School was later on upgraded
to High School. It was then recognised as High School |
institution in 1939-40, It was the first High School in
Naga Hills, It was only as late as 1941 the Go#ernment
started another M,E. School at Mokokchung, Few years
later, with the initiative of the local people, & Private
High. School was also opened at Mokekchung. ‘Thé British
Admini strators, just on the eve of their departure from

India, conceded the idea of granting finahcial aid to the
privately managed High Schools at Kohima and Mokokchung,
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Thus the development of formal education in
Naga Hills, particularly High Schools, was rather slow,
though at the same time there was also a sudden break-
through that came following the World War II, Verrier
Elwin (1961) wrote:

Prior to the war, except in the case of

Aos, school-going was still unpopular and

. looked upon as a necessary evil which had.

to be put up somehow, Suddenly they found

themselves clamouring for more and more

schools in which they saw social progress,

and where the Government could not build

them, they went ahead and built their own,

Exi sting schools were filled to over-
flowing.

Posgt Indegggéence Period:

After independence Naga Hills became a district .
under Assam, During this period, institutions began to grow;
but the expansion of Prima;y‘school was'comparatively fagter
than those of Middle and High schools, The two High Schools
at Kohima and Mokékchung were taken over by the Government.
Growth in number of :-Higﬁ"soﬁoéLs*ibefére’-éttéiﬁiﬁé'

statehood (1947=-62) is seen in Table 3.2.

After the attainment of statehood, Nagaland has
‘made a rapid progress in education. Now there is at least a
brimary SChéol in almost every Naga village, Even ﬁiddle
schools are expanded to a great extent, -and except few,.almost

every village has at least one. As regards High School, at
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least one is found'in every Block, Statistics relating to
the growth of educational institutions by stages, including
teachers, pupils etc. since Independence are given in

Tables 3i3; 3ol¢; 50‘5 and; 3060 .

TABLE 3,2

GROWTH IN NUMBER .OF HIGH. SCHQOLS BEFORE STAT&HOOD
NAGAL AND

Year Governmment Private Total

1947-48 , ST - o

1952=53 | 2 - 2

1961=62 1 . 6 17
Séurces:

(Admini strative Staff College of India (ASCI) *Descrip-
tive Cum Analytical Study of Nagaland Educational
System,” Hyderabad: 1977, pp. 216).

The'significant growth started sincé the aftain—
ment of statehood in 1963. The State Government has made

na?;d progress in.the‘field of education.so as to a gchieve
the.objective of “free and compulsory education® for all
children Qnﬁil they complete thé age_of_foubtéen._Simulta-
negugly.-High School Education has also been given due :
attention, Thus.wifhin a shdbtwspan of time the mumber of
'.High‘Schools multipiied significantly, that is, in compaéisbn

}
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fo the number of institutions before the attainment of
Statehood. It is interesting to note that Private High
Schools also sprang up as many as.the Government institu-
tions. .Now, there are almost an equal number of Government

and Private Schools in Nagaland.

TABLE 3.3

GROWTH IN NUMBER OF HIGH SCHOOL INSTITUTIONS IN NAGAL AND
SINCE STATEHOQD ™

Year o Government Private Total
196364 | 17 5 22
1964=-65% 20 10 30
196566+ 25 7 30
1966-67# 32 8 40
1967=68%# 32 13 45
1968=-69% . 33 13 46
. 1969=-70* .33 13 46
1970-71% 3% .15 49
1971=72% v 37 0 24 61
1972~ 73* 3B .26 64
1973=74% 4o 8. . e
197=75% 4y 29 70
-1975-76% S k2 . 45 87 .
1976~ 77+ 45 ' 45 90
1977-T8 o - - ‘ -
19 78= 7% # . - - 99
. 1979=80 ' - - -
1980-81 - - -
1981=-82. - - -
1982-8 3% % - 53 - 62 115

Sources: - '
(* Adminigtrative Staff College of India (ASCI) “"Des-
criptive Cumr Analytical Study of Nagaland Education



System®, Hyderabad, 1977, pp. 216 and 231,
#* Minigtry of Education and Social Welfare (MESW),
Department of Education, Government of India,

“Selected Educational Statistics (1978-79)%,
Statistics and Information Division, New Delhi 1979,

34

. ##% Bagic Facts 1982 Nagasland, Published by the Directorate

of Information and Publicity, Govermnment of Nagalard,
Ko hima, .

TABLE 3.4

NUMBER OF TRAINED AND UNTRAINED TEACHERS IN HIGH

SCHOOLS AGALAND BY SE -
Year | . Trained ! Untrained | _ Total | Gramd
B Male Female | Male Female #§Male Female !Total
1968=-69%* 95 20 417 97 512 117 629
1969 70* 85 1 306 49 395 63 4358
1971-T72% 153 29 - - 501 104 654 133~ 787
1973=73* 161 35 514 149 675 184 859
19 73=Th* 128 24 455 118 583 w2 725
19 Th=T5% 219 - 52 514 222 733 274 - 1007
1975= 76% 227 42 558 157 785 199 984
1976~ 77% 263 49 365 79 568 128. 696
1978=T9%* (28 per- (72 per- 1088 415 1503
’ cent) cent) |
Source:

(* ASCI, 1977, op cit., pp. 232-233.)
*#*¥MESW, 1979, op cit.).



-TABLE 3.5

ENROLMENT AT HIGH $CHOOL LEVEL IN NAGALAND

( 1964-1983)

(*ASCI, 1977, op cit., p. 16

**MESW, 1979, op cit.

**¥Basic Facts 1982, Nagaland, published by the
Directorate of Information and Publicity,
Govermment of Nagaland, Kohima).

~ Year §C1ass'VII §c1a33 VIII g Class IX i Class X i%gigg
1964=65% 1616 1047 959 551 4173
1965-66* 1971 1364 1179 731 5245
1966-67* 2101 1552 1072 771 5496
196 7-68* 2150 1736 1387 1131 6404
1968=69%* - 2929 2061 1544 1186 7720
1969-70% 2996 1756 1712 2051 8515
- 1970-71% 3261 2647 1921 1421 . 9250
1971~72% 387 3026 2217 1531 10,648
197273 3705 2920 2403 1655 10,693
1973-74* 3364 2916 2231 1633 10, LAY
1976=T77% - - - - 21, 345
19TB=TO¥E - - - - 31,863
1980-81 - - - - -
198 2-8 3% #¥* - - - - 17,000
Source:



TABLE 3,6

GROWTH IN NUMBER OF EDUCATIONAL INSTITUTIONS IN NAGALAND AFTER INDEPENDENCE AND STATEHOOD

1 " LB ' ! H =
: » : ! Management H 104 7=62% ! 196 3= T2%% H 19073=8 3% ,
Type of Institution | (Government/Private) ! Before Statehood ! After Statehood | After Statehood
1 L " . 4 3 3
Government ' 475 947 - 1072
PRIMARY SCHOOL Private - 36 49 84
R Total -5 R 996 - . . . 1156
' © Government , 60 | 143 L 210
MIDOLE SCHOOL Private ‘ 23 57 : 112 -
' Total L 83 200 g 322
Government ' 1 37 53
HIGH SCHOOL Private : 6 24 62
o R Total .. - 17 61 . 115
o Government | 1 2 l 3
"COLLEGE Private 1 2 5
Total 2 K3 8
o : Government X X .-
PROFESSORI AL (L AW) Private X X 2
‘ . Total X - X -2
TECHNICAL INSTITUTE Government A 1 ‘ 1 2
POLYTECHNIC (T.I.) Total 1 1 2
TEACHERSY TRAINING .
INSTITUTE (I.T.I.) Govermment o 1 T ] 2

Sourca: ( * Administrative Staff College of India (ASCI), "Descriptive-Cum=Analytical Study of
Negaland Education System¥, Hyderabad 500 475, 1977, Appendix 1, Table pPe216.
#% Minigtry of Education and Social VWelfare (MESW),Department of Education, Governmentoof
India, "Selected Educational Statistics (1978-79)%, Statistics and Information Division,
New Delhi, 1979. ‘ d
#%#* 'Bagic Facts-1982-Nagaland®, Published by the Directorate of Information and Publicity, ¢
Government of Nagaland, Kohima,
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The review of the traditional culture and
ihdigenousAeducation of the Nagas. and the evolution of
formal education and its 1mpacf on the inhabitants reveal
that éhere is a far reaching effect on the present-trends of
the education system in the State. There were imbalances in
the literacy rate due to various reasons like, soclio-cultural
characteristics, economic background, tppography, etce The
same appear to have been cﬁrried over the years as indicated

in this Chapter (3.1).

It may be‘notéd that the quality of education and
teaching was far from satiéfactory. Improvgment of teaching
by way of providing training facilities, teaching aids,
enhancing salary, proper academic programme and supervision,
etc..appear to have been of no great importande in those days.
Furﬁhermofe,.the main~objectives cf education 1ﬁ those days
appear to have been concentrated on enabling the Nagas to read
scripture and sing hymns, Later, it aimed at preparing them
for low clerical Jjobs and Government services. Curriculum was
also not so relevant to the social life ahd néeds of the Negas.
This type of formal education imparted during pre-and post-
independence period in Nagaland seems to have changed the total
outlook of the recipients., Education may be-said to have been
viewed in terms of emplqyment, status, wealth, and comfort,
These seem to have been pérsisting among fne educated Nagas till
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date. This must have, with the passage of time, resulted

in the recruitment of available teachers overlooking the
quality, talent interest and other required qualifications.
All these factors may be stated to have an impact on the

present standard and quality of education and teaching.



O
0.

CHAPTER 1IV

ME THODOLOGY

Introduction:

The present study attempts to collect information
relating to the background~cnaracferistics of High School
teachers in Nagaland, various problems they face and their
attitude towards teaching profession, Hence, this is a
'Deécriptive Survey Study which, as the name implies, gathers
data regarding the current cénditions. This was meant to be

a part of explorative research aimed at gathering data with a
| view to broadening the perspective and understanding of the
current and emerging situation as regards teachers and their work
at. . secondary level in Nagaland, Such study is very
valuable'and relevant to any future planning for development

of secondary education in Nagaland,

4

4,1, Population and Sample:

The populetion of the present study is the High
School teachers teaching in classes VII = X in all the High
Schools in Nagaland under both Gogernment and Private

‘managements.

One of the objectives of the present study was to
collect first hand information about the present strength of
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the High School teachers in Nagaland and their background
characteristics. Hence, Questionnaire constructed to gstudy
the problems faced by them, in which included the Personal
Data Blank (PDB), attempted to cover the whole population.

_ A sampling strategy had to be adopted for the
study of sttitudes of High School teachers. It may be noted
that schools in Nagaland, as elsewhere, are located in rural
and urban areas (districtsg) wikth problems of their own
associated with each type, Schools are established by
‘Government and Private management and voluntary bodies each
of whom provide different terms of employment and facilities
for work., In Nagalend not all High Schools are with classes
from VII to X, Some High Schools start with classes VII and
VIII and gradually proceed to Class X level (these are known
in officiasl parlance as 'proceeding high schoolg' while
others have classes from VII to X (known as full fledged high
schools). In the sample used in this study, proceeding
schools were not included, All thegse factors had to be kept
in view while drawing a sample for the attitude part of the
study, Essentially, it had to be a stratified random sample
with area (district) and type of management forming the strata
and random selection applied within the strata to include
teachers with different background characteristics like place
of origin, sex, training, academic qualification, area of



specialization, teaching experienbe, place of work and

terms of employment,

Break-up of schools chogen for

attitude study is given in Table 4.1.

TABLE 4,1

BREAK-UP OF SCHOOLS CHOSEN IN TERMS OF AREA (DISTRICTS)
AND MANAGEMEN .

A Management
(Disfc‘sict) Government Private Total
1. Kohima 5 6 11
2. Mokokchung 3 3 6
3. Zunheboto 2 1 3
4, Wokha 2 2 4
5. Tuensang 4 1 5
6. Mon 1 1 5
7. Phek 2 - 2

Total 19 1% 53

4,2, Information Needed:

The present study attempts to collect information

relating to teachers' background characteristics; teaching

background reasons for their choice of teaching as a

profession; teachers' perception of their status and

professional needs; their views with regard to improvement
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of High School Education in Nagaland and their perception
of various vocations in terms of utility and status.
Information needed, above all, are problems faced by

teachers and their attiktudes towards teaching profession,

4,3, Tool chogen and Itg Congtruction:

Tools being the most important variable in reseércb,
the investigator reviewed and studied the feasibility of
various tools that could be employed in such survey type of
research, Subsequently, Guestionnaire, Attitude Scalerand-Check-
list were identified as most suitable tools to study the
probable problems faced by High School teachers in Nagaland,
their perception and views as regards various aspects of
teaching profession and their attitude towards teaching
- profession in Nagaland, Selection of tools was done following
the review of available related literature and critical study
of some available ready-made tools. However, the investigator
found it necessary to use self-constructed tools keeping in

view its relevance to the place and problems under study,

4.3.1. Construction of Cuegtionnaire:

To begin with, some eminent educationists, teachers,
headmasters were interviewed with a view to getting information
relating to the nature of problems that are presumed to be
prevailing tn the teaching profession and among the teachers,
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In addition to this, personal experience of the investigator
who has herself been in the same profession made the task of
identifying the sources and areas of information needed for
the study possible., Following this, prliminary GQuestionnaire
was drafted, ) '

The preliminary @estionnaire included gersonal

. aata Blank (PDB), Reason for taking up teéehing profession,
teaching background Qf teachers, prpblemaareas,‘poolbhg of .
suggestive measures for the improvement of High Scheql.hv
Education in Nagalsand and theéir perception of various profe=-
sslonal needs. The draft @uestlonnaire, thus prepared, was

a comblnatlon of questions w1th‘structured and openAehded
respohse modes. This was given te some experts includimg some
faculty membexs of the Department, Educational research and St
| Studles, NEHU Snillong Campus, for criticism and comments.
mIn the 1light of the CFlthism and comments recieved from those
different group s mentloned, the guestlonnalre was rev1sed and
modified and given to some faculty members of the aforesaid
Department and the guide., Thus, at the approvil of the guide
and experts, the uuestionnefre wasﬁgiven a final touch and was
ready for administration, The final Questionnaire is given in
Appendix 1. The fihal Questionnaire tonsisted of 27 items

covering the following areas:: -
1) Personal Data Blank. (PDB):

This included information relating to management
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of school under which they work, place of origin, age,
caste/tribe,’rel;gion, b}ace of birth and residence, place

" of work (urban,/rural), linguistic background of teachers,
teachers' state of health, teachers' marital status,

nﬁmber of children and their schooling, number of depeh—
dants, nature of accomodation (place of stay), teachers'

_ academic and professional qualificétions, and the years
they acquired their degrees and level of achievement,
teachers' teaching background like the subject and classes
they handle, number of,inétitutions served, length of
teaching experience, job experience prior to teaching,:.terms
" Qf .employment humber of in-service trainings attended,etc: -This

PUB formed the first part of the Questionnaire,

2) Reasons for choice of teaching as a profession:

Teachers were asked to give reasons for joining

the teaching profession.

3) Problems pertaining to teaching profession:

This 1nc‘luded. listing of eighteen different
problem areés. Teachers were asked to identify problems
faced by them in each area as specified in the uuestionnéire;
To arrive at'totality of inferences, these eighteen problem.
areas were clustered under nine major headings:

i. School Adjustment: Problems in dealing with pupils,

colleagues, non-teaching staff,
authority and supervisor.



ii, Outside School Interaction: Problemsin dealing with
' parents, community and
teachers and pupils of
ofher schools.

iii., 1Interaction with Administrative Officers:

Problemg in dealing with
Department and Government
officials.,

iv. Job condition: Problems pertaining to living, working
and service conditions.,

V. Academic work: Problems pertaining to academic work
of teachers.,

vi, Personal Problems,
vii. Financial Problems.

viii, Extra=curricular activities: Problems pertaining to
extra-curricular actiyities
assigned to teachers.

ix. Political Influences: Problems pertaining to political
. influences on pupils,
institutions, teachers and
officials thus affecting
teachers' work.

4) Pool of suggestive measures from the teachers for the
improvement. of High School Education in Nagaland,

5) Teachefs' perception of professidnal needs. and problems.

_Jé;tionale for the Problem Ateag included in the uegtionnaire:

\4ﬁ School Adjustment:
| Dealing with Pupilg:

Teaching involves interation with pupils. The

social milieu and economic background from which pupils come
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influgnce the teaching=learning atmosphere to a great extent.
Interacfion betwéen the teacher and pupils when interfered due
to heterogeneity of the groﬁp to which they belong, affects
the climate of the school. TeéChers were asked to identify
any problem pertaining to ‘thelr dealings with pupils,majority
of whom are firgpmgeﬁgfation'learhers belonging to a

heterogenous background,

Dealing with Colleaguesg:

'Teaqhing is a co-operative enterprise., It requires
QQQOperative effort of every teacher and spirit of team work
all of which, are capable of exerting significant influence
upon the behaviour,_attitude and performande of teachers.
Problems of any kind relating to dealing with colleagues may.
| subserve the administrati?e,m&chinery in addition to damagihg
the aqademic atmosphere of the school. This would further
affect theAefficiency of teachers' performance and hamper the
intellectual and emotionél_g:owth of the learners. Hence,

teachers were asked to mention problems they face, if any.

Non=Teaching Staff:

The spirit of co-operation on the part of the
non-teaching staff helps teachers in various ways, particularly
when 1t comes to the welfare of the teachers: connected to

personél ag well as profeséional matters. Taking this point



into congideration, teachers were asked to mention problems

pertaining tottheir .dealingsiwith non-teaching:staff.

Supervi sppis

The subordinate's reaction to the supervisor's
behaviour always depends on the relationship between the
supervisory act as pérceived by the subordinate and the
expectations, valﬁes and inter-personal skill of the
subordinates. As majority of the high school teachers in
Nagaland are untrained, it is interesting and important to
:study as to how suber&ision 1s perceived by the teachers,
1f at all it is done. Above all, since the teachers are to
depend on the su'pervisor for the improvement of fheir
performance, whether they have any interaction problems with
thé supervigsors or not is the area pf interest in the

present study. This also found a place in the Questionnaire.

Authority:

Teachers' rélationship with the Headmasfer,
eithef individually or collectively, creates an atmosphere
of congeniality conducive to substensnce of constructive
individual or group action. On the other hand, lack of
leadership, negligence of teachers' welfare and problems,
failure to recogﬁise their work and high handedness etc. on

the part of the authority destroy the healthy team work,
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Failureto conform to the expectations of subordinates kills
the incentives to work to the best of their ability. It
wag therefore considered necessary to study problems faced by

teachers in their interacition-with authorities.

b Outside School Interaction:

Parentg and Guardiang:

An educational institution cannot be thought of
in isdlation of parents and guardians., The direct involvement
of parents and.guardians is 1ndispensible for implementing
school prOgrammes successfully. Moreover, the responsibility
of bringing up children rests on both parents at home and
teachers at school. Hence,a close co-ordination énd rapport

becomes -vital for achieving the set goal of an institution,

However, while viewing the same in the context of
the présent situation in Nagaland, it appears quite complex.
It is seen that majority of the parents and guardians are
illitefate and have a typical socio=cul tural hetitage of its
own. Dealing with such group of parents and guardians, may
pose préblems of its own particularly, to non-Naga teachers.
Hence, teache:s were asked t& identify problems, if any,
relating to their interaction with parents and guardians.

Dealing with Community:

Active and sustained interest and conscious support
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of the community are essential in the making of school.
broad based and integrated with the iife outside. In brief,
community is an integral part of the school. - All activities
of school, attuned to the achievement of its objectives,
directly involve the community for which it works. However,
~differences arise between the community and the school due
to differences in their views, interests and understanding.
4 Such differences often affect the teaching work, Due
recognition gi?en by the society to its teachers also acts
as incentives to play their role effectively in and outside
the school. As stated above! majority of the populace in
Nagaland are illiterate belonging to a different socio-
cultural background and different dialect groups. Dealing
with such di fferent community groups may pose certain
problems to the teachers, particularly the non-Nagas., It is
thus felt necessary to ask teachers whether they face any

problems in dealing with community.

Dealing with Teachers and Pupils of other Schoolg:

Teachers, irrespective of institiitions and
_management under which they work need to make a common front
so as to achieve the set goal of common interest either
professionally or academically. Ample opportunity for free
academic discussion and for sharing common problems is an
‘asset to the gualitative improvement of teaching performance

and education at large. Lack of proper interaction among
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teachers of different institutions may damage the essence

of building gelf image and p?rsonality of teacheré‘besides
retarding the gbowth of the érofession (teaching). Keeping
this fact in view, teachers were also asked to list problens
pertaining to the;r interaction with teachers and pupils of

'.other school s,

c} Interaction with Administrative Officers (Department
Government Official s):

Education Department Officials:

The mechinery of educgtional administration is very
much a matter of human relatidnshlps, rather than mechanical
application of rules and regulatiohs. It 1s evident that
rigid restriction imposed upon the teachers in the interest
of efficiency tends to deprive the system of teacher initia-
tive and participation in decision making. Any activity
conerned with the school should arise out of joint discussion
between the top officials and those directly involved in the
actual activity of teaching, Officials with a positive
attitude of hdlping each school and teacher to grow and deve=
lop rather than making them conform to a stereotyped pattern,
will tend to evoke better teachiné; However, it may be seen
that in Nagaland, many of the Department officials are not
exposed to any training, particularly, educational admistration,
which 1s a pre-requisite for efficient organisation of
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educational development ih the.étate. Teachers while working
in ghe same department have to depend on the leadership of
department officials for their personal and professional
»deveiopment. Thus 1t was felt necessary to ask teachers,
besides other problems 1if they faced problems in their
1n£eraction with department officials.

Other Government Officials:

Direct contact with the officials in the State
Fducation Directorate is often difficult due to lack of
communication facilities. Hence, 1t is evident that the
immediate Government officials in the-area particuarly in
rural and semi-rural areas have a share of responsibility in
the development of education in the State. It is important
fhat teachérs should work in close partnership with
Government officialsvif the educational objectives are to
be achieved, . Begides, material and ﬁanpower assistance it’
is oq the1r mutual respect and understanding and co-operation
that the popular understanding of the values of education and
successful performance of teachers depends. Recognition of
teachers by the (overnment officials would go a long way in
making the public aware of.teachers' service to society and
in accordance with the status. Such co-operation and
recognition extended‘by'the Govermment officials, in turn,

will serve as incentives to hard work and efficient teaching
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on the part of the teachers, On the other hand, lack of
understanding and co~operation between the two groups may
hamper the deveidpment of education and retard the growth
of teachers professionally.k Hence; identification of
problems faced by teachers in dealing with Government

]

officials in the State was thought necessary,

d.. Job conditions:

Service Conditions:

Job security and other faciltties provided are

V important factors thét influence the performance of an
emplo&ee'in any field of work. It is true that good service
conditions attached to a job attract.. qualified and
talented employees. Likewise, teachers' service conditions
includes, besides financial benefit,.promotional &
prospects, penasion, etc.,opportunities for training and
higher qualificatiOns. Such timely revision and improvement
made in teachers' service conditions comparable to other
professions have a direct link with their professionsl
progress and advancement on which, in turn, depends their
status. Howevef, it is the general view of the public in the
country that the High School teacher is a stagnant individual
both intellectually and profesgionally., This hag all the
more relevance in Nagaland., Teachers working with nothing
better to look forWard to(@areer prospects)cannot be expecfed

to be efficient in the absence of any incentives. Hence,
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teachers were asked to identify problems, if any,
pertaining to their service conditions.

Horking Cogggtidngz

' If teachers are expected to release the creative
force in them,'then it can be posgible only when they enjoy
an adequate measure of academic freedom and autonomy as well
‘ag a sound academic atmésphere in the school. The enthusiagm
for hard work and efficient teaching can be initiated only
when a congenial atmogphere prevails and adeguate time and
amenities are availéble for proper organisation of their
work. Schools in Nagaland are often observed to differ in
such'facilities snd atmosphere due to lack of proper planning,
Teachers were, therefore, asked to identify problems in this

ares, -

Living Conditions:

| Adequate and decent residential accomodation and
congenial environment are necessary for healthy thinking and
intellectual persuits. In addition, activities besides
academic work, either co-curricular or extra=-curricular, worth
the name, cannot be organised successfully unless teachers
live near the schooly Above all, an,individual‘s personality,
self-image and respect and status, etc., are inrluenced to a

great extent by his living conditions particularly as
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perceived by the pubils of today. This .value System_is
very much prevalent in Nagalahd.. In the absence of decent
living conditions teachers seem to find it difficult to
command respect and status in and outside school. Hence,
teachers were asked to evaluate their living conditions and

mention problems pertaining to it.

/E. ~Academic work:

Teachers' main function in a classroom directly
concerns organising and initiating pupils to academic work.,
This involves a wellw-planned academic programme relevant to
the needs and demands of the learners, sufficient academic
facilities and a healthy atmosphere. .No other changes and
improvements masde in any area can substitute this, 1f the
teaching=learning process has to be meaningful and:teacher's'
efficiehcy has to be achieved, S$Since formal education is a

_recent phenomenon in Nagalahd it is still in its initial
stage and thus undergoes a lot of changes which directly
affectg the teacher., Hence, it was considered very relevant
to identify problems of any nature relating to academic work

of teachers,

f. Pergonal Problem:

" Problems faced by employees do differ in degree and
area from job to Job and person to persoh which may be due to

various factors like biological, social, cultural, level of
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education and training, work condition and most of all
personal., It is often personal problems that are more acute
‘than professional problems that interfere with individual's
performance, Teachers who deal with pupils tend to suffer from
such psychological problems which are more harmful to the
learners whanthey'influehce every moment, It was, therefore,

considered important to identify problems in this area too.

g, Financial Problems:

One of the most important incentives for an
employee to be an efficient worker is the socio=-economic

status he enjoys.

Teachers in Nagaland are often considered as low
wage earners though it is comparatively higher than the scale
of pay of teachers in other S;atas in the country. This is
particularly due to poof and unstable economic conditions of
the State where the public, particularly in urban areas, have
to depend mostly on.outSide market even for their basic needs.
This has undoubtedly resulted in high cost of living., Teachers
working under such circumstances with no other sources to
supplement their inccme are likely to find difficulty in making
both ends meet; Thus'collecting information relating to
financial problem, they may face,was thought important.

Mo Extra=-Curricular Activitieg:
Pupils’ extra-curricular activities form part of the
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school curriculum in Nagaland.. However, it is often observed
to be lacking in pfOper and systematic organiéation;'trained
personnel and adequate facilities., Failure to fulfil these
minimum requirements'will not only foil the academic programme
of the school but also add addlitional Burden to the teachers.

It wag, therefore, given a place in the questionnaire.

i. Political Adjustment:

Teachers' role today is no longer merely one of
teaching., He is subjected to all kinds of political pulls and
pressure either directly or indirectly. However, it is an
accepted norm that schools should prevent direct interference .
of politiciansand keep out of pérty'politics. Only a Jjoint
effort on the part of educational institutions as a whole, can
realise this con'cept and _mairitain it, Failure to do this may
be injurious to the overall academic atmosphere of the school
mostly the interaction among teachers, and between teachers and
aﬁthority. Hence, teachers were asked to indicate problems of
political nature so far experienced, while playing'their role"

as teachers, both in and outside the school.

Loly4. Consttuction of the Draft Attitude Scale:

For the present study, the choice was between the
Thurstone and the Likert Methods, that i3, between the‘method

of Equal Appearing Intervals and the method of Summated Ratings.
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To staff with, the}invéstigator reviewed the
available conceptual as well as research literature related
to the attitude measurement. On the basis of the available
- literature reviewed on the studies of teachers' attitude
towérds teaching and the attitude scale, prepared and used by
other researchers in attitude studies both in and outside the’
country, it was felt necessary to prepare an attitude scale
relevant to the place and the problem under study using the
Summated Rating Method,"

'Subse’quently, 300 statements relating to teachers'
attitude towards teaching profession wefe congtructed and
compiled., Thisg pool of statements represented both favourable
and unfavourable ones, cowering some important relevant
aspeéts of teaching profession. Since the study attempted to
find 6ut whether problems faced by teachers have an influence
on their attitude towards teaching or not, problem areas
covered by the Questionnaire were also kept in mind while
constructiﬁg the attitude statements for the Attitude Scale,

This was then given to some of the faculty members
for criticism, particularly for content validity of the items.
On the basis of. the comments of the experts, some items were

dropped while some others were modified and retained,

Items, both favourable and unfavourable, were selected

for the draft attitude scale. Thus, altogether there were 15
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statements constituting the draft attitude scale.
Information with regard td sex, management of schools where
they work, qualification, .training, community, place of
work, area of gpecialization, teaching e#perience, terms of
employment marital status were also collected with a view

tc comparing the attitude of di fferent teacher groups, which

was given precébding the attitude scale.

hobty,2, Administration of the Draft Attitude Scale:

The Draft:Attitude Scale was tried out on a
representativg samplé before they were included in the final
version of the Attitude Scale. This try'out wasg done with a
view to finding out weak and defgctive statements, estimate
the discriminsting power of each item and to determine the
critical ratio for'each;indi§1dual item,

The Draft Attitude Scale was administered personally
on 105 teachers drawn from schools and those undergoing in-
service education in the Nagaland College of Education,
Kohima, representing teachérs of different background like,
compunity, schools under different manggements, etc, To
begin with, the investigator impressed upon the respondents
the purpose aﬁd necessity of this study and gave necessaryl
instructions. Following this the draft Attitude Scalé was

di stributed, The respondents were encouraged to seek further
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clarification and were requested to give frank and
spontaneous reactions to\each and every item given. The.
time taken Qas an hour. The copiés of the draft Attitude
Scale, thus administered were collected on the spot By

the investigator personally.,

Item Analysi s:

Before analysing the items the statements were
scored following the score key prepared for this draft
scale, Scores of each individual item were added up thus
rarriving,at tbe total score of each regpondent, The
highest possible score'of an individual was 115 x 5 = 575;
and the lowest possible score was 115 x 1 - 115 In the
presént case the highest score was 450 and the lowest was

265.

The selection of items for anyAttitude Scale is
done by applying the statistical procedure of item analysis.
This ascertains rel;ability and ?alidity of the total score,
In this study, the item analysis was done for each individual
item to find out to what extent it discriminates between the
high and low.scorihg subjects. The internal consistency w«for
each particular item was derived from this discriminating

power,
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- Of those 105 enswered copies of draft attitude
scale, five were rejected'as they were found incomplete.
The remaining 100 copies of ansgwered draft attitude scales
were scored following the scoring broéedure stated. Then
it was arranged in descending order on the basis of the
magni tude of scores obtainéd by each individual teacher on
the tota)l scale and out of these the first 25 copies were
taken from the highest scoring group and the last 25 copies
from the lowest scoring group. The scores'obtained by l
every teacher in both the cases of high and the low scoring
groups, on each individual item, were separately found out.
The main score obtained on each 1ndiv;dual itgm by the nigh
scoring group was Co@puted. The same was done in resgpect
of the low scoring group. Then the difference between the
mean scores obtained by each of these two groups on every
papticular item was also found out., This difference was -
considered as the 'discriminating power' of that particular
item, Thus the discriminating power was found out in
respect of each of thoseA115 items that were included in
the draft attitude scale. Only those items having signifi-
cant discriminating power were listed out of which selection
was made for the final attitude scale. The significant
discriminating power of each‘itém thus obtained by way of
computing the critical ratio, was through the application
of the fufmula given below:

fx1 - fx
CoRy s — o2

Woel2 . opu o 2 2
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the total score of an individual item in
high group. ‘

the total‘scdre of an individual ite@ in
low group. | |

sun of the score squared of an individual

item in high group'.

sumn of the score squared of an individual

item in low group.
number chosen from each group.
sum of the mean squared in high group.

sum of the mean sguared in low group,

The mean score and mean difference of each of the 115 items

and the critical ratio thus obtained are listed and presented

in Table 4.2,

bobeoa

Forty seven items, héving the mean difference of 0,90

Congtruction of Final Attitude Scale:

and above were selected for computing critical ratio out of

which selection of items for final attitude scale was made.

Sgiection'ofritems for final version of the attitude

scale were on the basis of the following criteria:

1)

Statements having critical ratio abové 2 were

taken;



2) Statements to include both favourable and
unfavourable shades of opinion;

3) The 'coverage' of the scale to include maximum
number of representative items under each of

the areas related to the teaching profession.

Thus, basing on the criteria stated above,20 items
were gelected for the final attitude scale. These items were
clustered under three attitude objects: 1) Teaching job,

2) Service condition, 3) Vorking climate and incentives. The
serial numbers of statements selected for the final attitude
écale under each of the groups were: 1) Teaching job: - 4, 26;
39; 41, 69, 86, 87, 96, 107; 2) Service condifionsp 18, 42,
83, 108; 3) WOrkihg climate and incentives:~ 7, 27, 33, 40, 75,
114, 115. * These include both favourable and unfavourable

statements, °

These twenty items selected for the final version of
the attitude scale were first shuffled and then.arranged giving
a serial number from 1-20. There were five boges given against
eégh statement, which weré‘numbered serially from 1~1p 5,.
indicating: 1) strongly agree, 2) agree, 3) undecided,
h)ldisagrée, 5) strongly diéagree. Here teachers were asked
to put a tick mark in oné of thé boxes in accordance with the
degree of his agreement, against each statement listed. The
final version of Attitude Scale i1s given in Appendix 2.



draft Attitude Scale is given with mean (M1) of the low
scoring group and mean (Mé) of the high scoring group,

mean difference (M,D) of the two scores and its critical

List of those 115 statements included in the

—t
G
o)

ration (C.R,) worked out in each case &*1ndicates statements

chosen). This 1is presented in Tablé 4,.2.
TABLE 43,2
MEAN, MEAN DIFFERENCE AND CRITICAL RATIO OF THE STATEMENTS
! CLUDED THE DRANFT TITUDE SCALE
1 R [
~ Statement: ; M1 ! 112 ! M.D, i C.R.
1. Teaching is the right job for 4,61 4,20 0,40 -
me : '
2. The working conditions in =ci.>.i
school satisfy me 3.80 2.92 0.88 -
3. Poor management gives rise to
problems in my school 2.92 2.40 0,52 -
4, Teachers enjoy sufficient
respect in society 3,76 2.44  1.32 4, 55%%
5. There is adequate mutual
respect among the teachers 4,00 4,08 0,08 -
6, Teaching i.gives: me opportu- ~
nity to display my talent 4,08 3,96 0.12 -
7. The atmosphere in my sschool
is good for work 4,20 2,48 1.72 L,66%%
8. Teachers have no encaidragement -
to attend any innovation 3032 2.52 0,80 -
9. Teaching is the noblest of all '
professions 3,92 3.84 0,08 -
10, Teaching is a feminine
prOfeSSi,on . 3080 208“ 0096 2097
11. Teaching ensures me a bright _
future o e 40 2.96 OQM -
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Y ' A |
' ] t
Statement i 4 § Ry M.D. | CuRe
12, Teachers are subjected: to 3,00 2,32 0,68 -
unncessary criticism ‘
13, The School quthorities glve
little importance to teacher's
welfare 2,96 1,60 1,36 4¢35
14, To be permitted to teach
others is the greatest recog-
nition a gociety can give 4o24 4,08 Q.16 Ly
15. Parents appreciate what ' ’
" " teachers do for their oo ‘
children 3,88 3.24 0,64 -
16, To me no work is better than « :
o teaching : ‘ 3,56 2,96 0,60 -
17. Teaching the same subject every
. year 1s a very boring work 3,60 2,60 1,00 2.58
18, Teachers are not given enough
’ parficipation in School ‘
management 3,16 1,76 1,40 7o 340w
19. Teaching enjoys adequate pro- s
fessional standing - 3,60 2,96 0,64 -
20, Parents trust teachers 3,76 3.44 0,32 -
21. I do not regret my decision to -
become a teacher 4,20 3,56 0,64 -
22, Teachersa' work is neilther ‘ L '
appreciated nor recognised by
the Oommunity : 1‘00‘4 2.16 1.88 2061
23. Teachers' work is not properly }
' assessed 2,96 1.56 1,40 155
24, Teachers occupy sufficiently
- important place in society 3.76 2,96 0,80 -
25. Most pupils are pushed into
" * the 3chool by parents ‘ 3.20 2,16 1.04 3450
26, Teaching profession is the , B
' last resort of the incompetent 4,20 3,12 1,08 . 4,86%*
27. Poor working condition is the 3,00 1,12 1.28 5,00
" cause 0f poor teacher . : -
performance
28, No competent person supervises 3,08 2,16 0,92 2,90
- teaching ’ ,
29, Teaching Bives better status 3,60 3.58 0,04 -



125
| ' f oM, ! M.D " c
Statement i " o2y +Re
30, Pupils are not sincere in tneir’ |
31, I am happy lotook up teaching 4,56 3.56 1.00 0,96
32, My ability end skills in teaching
~ are recognised by my superior S 4012 3,12 1,00 4.08
33. Teaching is not properly : B y
supervi sed 3.04 2,12 Q.92 2. 75
34, Teachers do not enjoy the facili-
ties which their equivalents 1n
. other JObS emoy 2.20° 1036 0.84 -
35, Most pupils are not interested in
~ studying -»3.40’ 2,08 1.32 4,27
36, 1 took up teaching because it was
the only Job available o b4 3,84 0,60 -
37. Teaching is sufficiently rewarded 3.72 2,28 1.44 1,65
38. Teachers have enough say in the :
- running of the School Sl 2,72 0472 -
39. No other profession widens
mental horizon as teaching 4,32 3.40 0,92 2, 72%
40, Pupils do not show enough respect L : |
to teachers 3.80 2,80 1,60 3,90%:
41, As soon as I get a better job I L .
© will leave teaching L,24 2.88 1.36 3,921
42, They pay given is adequate for ~ - ;
- the work I do 2.56 1,40 1,16 3, Th*e
43, Decision making process in the R
' School leaves the teacher out 3.56 2,04 1.52 . U, 718
L4, Teaching contributes mostto ‘ .
nation building L,84 4,08 0,76 -
45, Outsiders unnecessarily inter- - ;
" fere in the running of schools 3.60 2,32 1.28 4,30
46, Teaching attracts only the ~
. mediocre » 4. 16 2. 92 1 24 3.%
47, Good performance of my pupils . _
ingpire me to work harder L.56 4,54 0,12 -
48, Teaching profegsion offers - o
enough security 3.48 3,04 0,44 -
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0.76

[N t ]
Statement v M, Ai Mz M.D. i CoRe
49, People in other occupations live : - ~ h
. a much better life than teachers 2.56 1.68 0.88 -
50. Teacher politician disturbs the :u.
smooth running of our school 2.28 1.72 0,56 -
51. My work=-load is too heavy 3.68 2,64 1,04 2.13
52. With better guidance I could S ‘ :
. have worked ‘better .96 2,16 0,20 -
53. Teachers should be paid accor-
ding to their qualification 2.24 1,88 0,36 -
54 There is very little intellec-
tual satisfaction in teaching 3.96 3,08 0,88 -
55+ Politiciensuse school children
' for promoting their interests 2,68 2,12 0,56 -
56. The working hours in school 1is : : : -
. too long 3,68 3,48 0,20 -
57. There is no 1ncentive to work o
- bal’d 30 36 2. L‘B 0088 -~
58, Teachers should be paid accor- ‘ : : .
. ding to their efficiency - 2,64 . 2,00 0,64 -
58. The company of children makes ‘ : ‘ ‘
. e happy ho 52 ) 4. 20 0. 32 -
60. School should have nothing to | L : :
., do with politicians 2,00 1,68 0,32 -
61, I am satisfied that I can do
. full justice to the subject I
teach 3. 6L‘ 3. 90 Oo 32 "'
62, Teacher performance would have
improved 1f there is proper ‘ ) ‘
asgessment of work 1.72 1.64 0,08 -
63, Distinction between different :
levels of teaching should be
abolished S 2,40 2,76 0,36 -
64, Reforms in educational ;gystem ‘ : ' *
- * ghould not be introduced withe- :
out consulting teachers .64 1,68 0,04 -
65. Parents are difficult to deal o
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Statement ! M, | M, } M.D. | C.R
s 3 s 2
66, Teachers are given too much of A
other work 3.52 2,60 0.92 3.12 -
67. Condition in school depresses S '
. . me 5076 2052 3024 14033
68, . Job security dampens the motiva- - C : -
tion to improve oneself 2.96 2,20 0,76 -
69, . Teachers do possess enough
expertise to call themselves a S - . ;
~ profession 3.28 2.20 1.08 2,02%%
70, The constant interaction with
" children is not an enjoyable
experience 4,28 3.24 1,04 2.95
21, Teaching provides opportunity S :
to improve oneself 4,36 4,04 0,32 -
72, Concern for pupils is the
strongest motivation for a ' ) '
. teacher Lo24 4,48 0,24 -
73. Greater freedom would result in ' '
- greater efficiency in teaching 2.48 2.12 0,36 -
74, Teaching cannot become a i ) -
. pFOfeSSion 3088 3052 0036 -
75. Teachers receive little - - ) ' )
. co=operation from parents 2,88 1.92 0.96 3.55%%
76. A person can develop his best o '
. through the work of teaching 4,00 4,16 0,16 -
77.  Adjustment problems make 1t ’ ’
. difficult for teachers to do ' :
their work properly 2,56 2,04 0,36 -
78, . What we need most is reforms ' -
in our educational system 1,64 2,00 0,36 -
79. Teacher 1s just another exploi- ' : |
. ter in the society . 3,76 2.32 .44 3,84
80, I cannot think of a teacher ‘ :
becoming my best friedd 3.92 3,08 0,84 -
81, ~ Money is the best motivator in - o
teac hing 40 12 50 OO 1e 12 30014
82, Better condition of gervice
“ would result in better teacher ‘
pefformance 2.88 1,56 0.24 -
83, Transferability is a threat '
"~ under which teachers have to ' . , o
. work 30 82 2o 52 1'0 30 4. “9
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fo <0 = w! 3

be v <o =}

Statement R . ' M , .} WD, ! C.R.
84, There should-be more of ) _ .
in-gervice training programmes 1.56 1,44 0,08 -
85, Itis difficult to get along : .
with teacher colleagues 4,00 3,56 0,44 -
86, I do not enjoy the work of ,
teaching - 4,52 1.16 3,36  11.08%%
.87, Teachersreceive little recog~ ‘
nition from society 3,20 1.16 2,04 6o 1305
88, Teachers shall not be transe . -
ferred against their wishes 2,40 1,96 0.44 -
89, In-service training programmes ° '
are necessary for maintaining .
teacher's efficiency 2,08 1,52 0,56 -
60, There is nothing interesting ' : '
. in the company of teachers 4,32 3,86 0,48 -
91. Teaching will never make one . ! .. '
, realise hisg potentialities 3.88 3,20 0,68 -
92, Love for the subject one ) ‘
) teaches 1is the best motivation S
for a teacher 4,20 4,32, 0,12 -
93. Transfer of teacher does not ‘
effect hls performance in any . .
. way 2,88 2,84 O, 04 -
‘o4, Training makes little diffe- :
rence in teathers 3,56. 2,64  0.92 1.59
95. Most teachers are not academic : | :
minded . 30 Ol* : 20 214 R Oo 80 -
96, There is no idealism in the job S
of teaching Cho2h, 1.92. 2.32 . B 35%H
97, Teachers face too many problemns
to devote themselves to their - o o
WOI‘K ZQM 1.92 0052 -
98. Teachers should be promoted '
only on the basis of tested ) o
ef ficiency 2.44 2,00 .44 -
99, No one without training should - ]
be permitted to teach 3.52 3432 0,20 -
100, . Teachers are not dedicated to’ _ o
their work C 34 2,52 0,92 0 4,40
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101,

102,
103,

104,

. 105,

106,

en
408, .
1094

. 1100

T 111,

112,

113,

114, .

. 115.

The salary received is the
real attraction of the job
of teaching

Teachers meetings serve no
useful purpose

Teachers are made and not
born '

Partiality is a common
weakness of teachers

Commercial attitude is the
best policy for a: teacher
‘here

Headmasgter should be the
decision maker in the
School

He who can, does, he whb';
cannot, teaches .

Too many restrictions are .

imposed on teacher's
‘perscnal life

Teaching kills the sense
of  humour of people

The type of work in the

school kills the creatie - .
“.%

vity of teachers

It is very stimulating to
be in the company of
teacher =

Pupils respect teachers -
only during school hours

Parents are reluctant to
cooperate with teachers.

We do not feel we are
wanted in this State

There is no sympathy in
the community for our
problems

3.64

3, b8

4, 16

3,20

2,80

3;96'

2. Ll

4,04

4,32

3,88

3.96

3,00

30 44s
3¢ by
3.12

2,80

.3.84

2g88

2,68

12‘64

3,32
2.64

3,76

2,12

2,20

3'84.

3,00

1.80

0. 04
0,72
0,08
0,00
0;12'

0. lils

0.96
1,40
1,00

1,40

2,5l
6 12%%
313

4.82

6,40

4083**;

;.53**
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4ol 4, Checklist

It was considered relevant to study teachers'
views and perceﬁtion of some important aspects of teaching
profegsion namely, measures for the improvemenf of their
performance. and status and their perception of their own
profegsion ih relation to various occupations particulafly
in terms of status and utility. Accordingly, a separate
Checklist was constructed by first reviewing some available
literature. Then, the investigator listed a number of
measures considered capable of improving teachers' perfor-
mance and status. Out 6f these, ten and eight measures for
the improvement of teachers' performance and elght measures
for the improvement of teachers' status were selected on the
basis of the comments of the critics and the approval'of the
guide. Regarding the study of teachers' perception of their
profession in relation to othér occupations, eleven occupa-
tions were listed by adopting the list prepared by Madan
(1980) with slight modification.

As regards checking the list of measures, teachers
were asked to put a tick (v ) mark in one of the three
boxes, arranged against each measure, indicating three
different degrees of agreement ('effective'; 'undecided' and
'nof at all') in accordance with their degree of agreement

with each of the meagures listed, As regards perception of
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their profession, teachers were asked to rank the eleven
occupétions‘listed by giving 1 to the occupation that enjoys
‘maximum status and again to the occupation that has the
highest utility, as they perceive, Théy were asked to give
the rark of 11 to‘the occupation they perceive to have
minimum status and utility. Thus teachers were asked to
.rank the same list of occupatiqns once in terms of utility
and once in terms of status. In addition, teachers were.
asked to give three most important reasons if théy congider
school teaching‘to have no status, This was included
proceeding the Checklist,

The Checklist thus prepared was tried out along
with the draft Attitude Scale and then finalised for
admini stration after glight modification., The Checklist was
attached to the Attitude Scale .and.. was. administered at the
same time, A copy of the final version of the Checklist is

given in Appendix 2.

4,5, pdministration of Uuestionnaire,Attitude Scale and
Checklist

45,1  Adminigtration of GQuegtionnaire:

Having found the difficulty involved in administer-
ing the Wuestionnaire thus prepared by the investigator for the
study of teachers background characteristics and problems
faced by them, personally, it was decided to mail the same to
all the existing High Schools in Nagaland, This was done with
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a reqﬁest lettér written by.the invesﬁigator ag well as one
by the Director of Education, Nagaland, so as to facilitate
| early return of the wuestiomnaire. The packet containing the
Guestionnaire was addressed to tﬁe Headmasters of respective
High Schools. The Headmasgters were requested to collect the
filled in Questionnaire from the teachers and mail them
either to the investigator or to the Education Directorate,
Nagaland at thé earliest pdssible time, Teachers were given
freedom to mail their copies to the investigator directly
which was regponded pretty well,' The time limit for answering
to the (uestionnaire was left at the disposal of the
Headmasters, The number of uestionnaires enclosed was not
less than 40 each exéept those proceeding,High Schools .
where the number of teachers are cémparatively less, As the
response was poor at the first attempt, the investigator
instituted the means of a follow=up on the miséing returns,
Accordingly, a reminder along witﬁ a new set_of Quéstionnaire-
were gent to the schools which did not respond to the first
request., Since the delay in the receipt of the Guestionnaire
was partly due to communication problem sending of the same
Qéé done by hand post which took quite a long time but resulted
in better returns, .Thus due to lack of awarenegs of the
‘importance of such study on the part of the teachers amd
communication problems the number of filled in Uuestionnaire.

received was not as many as expected, However, the total
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respondents was above thirty percent., In certain cases the.
investigator had to collect the filled in Wuestionnaire
personally. Thus collection of information even through

mailed Guestionnaire itself posed a great problem,

-District-wise number of schools available
according to the 8tatistical Cell, Education Directorate
(1979) and the number of schools responded to the uuestionnaire

is presented in Table 4, 3.

TABLE 4,3

DIbTRICTUISb DIaTRIBUTION OF HIGH SCHOOLS IN
5SP

TO THE uUESTIONNAIRb

-
i No. of Existing High | No. of Schools Resporded
'bchools in Nagaland 'to Wuestionnaire

District i ;
iGorvernment_iPrivate ! Government i Private
1. Kohima 11 22 9 9
2. Mokokchung | 8 12 7 8
3. Tuensang "9 3 6 1
4, Zunheboto 6 3 4 1
5. Wokha 4 3 3 2
6. Phek 6 2 3 -
7. Mon 3 3 3 1
Total . 47 - 48 35 22
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It may be noted that tbe number of Private
‘High Schools responding to the Questionhaire i1s less than
that of the Govermment High Schools whibh 1s due to careless
listing of High Schools which was clearly shown by the
regret letter recelved by the investigator from the
Headmasters stating that tpeir institution were then only
upto middle school level.. This had also resulted in wrong
total number of teachers at High School level in the State.
List of High School teachers teaching from clagses IV « X
uhder the category 'High School' is another factor amounting
to unreliable stgtistics maintained in Education.Directorate

as per the record reviewed by the investigator.

4,5.2, Final Administration of the Attitude Scale and the
Checkligt '

The cyclostyled copies of Attitude Scale and
Checklist were administered to those teachers working in the
schools selected for the study. Administration of the
\Atfitude Scale and Checklist was done personally following a
short interview with the Headmaster and teachers and
observation of the schools. Difficulty in understanding the
~scale was observed and hence the investigator had to be with
the teachers explaining how to go about it. Due to time
limit only group~-interviews was possible which began with
‘highlighting the purpose of the study, followed by informal



exchange of views. Since the number of sample schoolsgs
selected for this study were less, the investigator .
succeeded in administering the Attitude Scale and Checklist
persoﬁally except féw schocls which were found closed and
which could not be visited due to landslide and lack of
tfansportation facilities. In such caées copies of |
Attitude Scale and Checklist were sent t6 Headmasters of

the respective High Scnoﬁls with due iﬁstruction with regard

to its administration and return of the same.

The answered Attitude Scale and Checklist were
collected immedia;ely by the investigator herself, Teachers
were given more time to check the list of measures for the
improvement of teachers' performance and status and ranking
occupations.. It was further observed that teachers were
slow in ansgwering to the Atttitude Scale and Checklist which
was indicative of their Limited exposure to such self
evaluation and appraisal. of various agpects of their
profession, However, group discussion or copying was discou=
raged, They were further stimulated to give frark answers by
emphasiging that their responses would be used exclusively
for research purpose only. Due to factors stated, no rigid
time limit wa&s paintained, Items left unanswered by the

teachers were checked on the spot and got it done.
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L,6, Collection and Analysig of Data:

This section deals with the collection ard
analysis of data, Data were collected by scoring and
coding the responses given by teachers through Guestionnaire,

Attitude Scale and Checklist.

4,6.1. Collection of Data through Quegtionnaire and Checkligt
- and Its Analysis

A separate coding key was prepared, The
information giVen related to problems was categorised on the
basi s of the responses given by the teachers. The answered
Questiohnaire thus coded were posted in the master sheets by
managemént and school. The data relating to background
characteristics were codéd on the basgis of the responses given
by them. On the other haﬁd, information related to problems
were first categorised on the basis of the problems identified
by teéchers and then coded. The data related to background
characteristics were analysed in terms of management and
community while data relating to problems identified by teachers
were analysed in terms of management of schools, community, sex,
pPlace of work and professional training. Percentages were

worked out and presented wherever found necessary,

4,6.2, Collection of Data through Attitude Scale and Itg
Analysis

The data from Attitude Scale was derived by
scoring each degree of agreement of the respondents with those 20
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statements listed. For favourable statements the scoring was
‘S,A,B,Z;and 1 for {he degree of agreement 'sfrongly agree';
‘agree'; 'undecided'; 'disagree'; and 'strongly disagree'
reépectivelyr The score was revéréed in the_case’of unfavoura=
ble statement. The scores were then added up s0 as to arrive
at the total attitude score of each respondent. Then analysis
~ was done in terms of the total respondents and different

teacher groups.

4,6.3, Collection of Data through Checklist

Teachers' responses with the measures listed were
codeds Then frequency of differént agreements with each of
the measures listed, as marked by the respondents, were

counted and percentages were worked out in each case,

4,7, Statistical Technigue Used

Analysis of: the data and its interpretation was
undertaken in an effort to draw logical inferences with a
view to estimate what contribution the present study could
make in the improvement of High School Education in Nagaland
by identifying their problems, if any, in some major areas
relating to teaching profesSion.} This was done, also

concerning the achievement of the main aims of the study.



148

Analysis of the data, in the present study,
includes the investigation into the background and
biographical characteristics of the High School teachers
in Nagaland, their gervice history in Nagaland, problems
faced by them, views regarding their sfatus of professional
needs, ranking of occupations,lstudy of teachers"attitude
' of different groups and their significant differences. The
study also attempted to f£ind out if there is a 1irk between
prdblems faced by feachers and their attitude towards
teaching profession. For this purpose, the following
gtatistical teehniques were employg@:

1) Descriptive statistics like the drawing up of
frequency distribution by calculating mean,
median standard deviation and percentages.

2) 't' test was used to find the significance
of the difference in the means between groups
in the attitude part of the study wherever
feasible. |

3) Chi Square was uced to find the significance
of the difference in the identification of
problems by teachers of different attitude

group s.

4) Representation of tables and figures.
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CHAPTER V

ARA LYSIS OF DATA REL ATING TO ToAVHSRS' PursSONAL DATA
BLANK, PROSLMS kACLD, PURUECTION AND VIwwsS OF
TRACHIRS AS RuGaRi)s SUrs ASPellS OF ToACLING
P ROFu3SION

For.the‘reason of convenience,  the present
chapter has been digided into three parts. The firgt part deals
with the data relating to biographical information of High School
teachers( respondents) in Nagaland, The second part deals with
the analysis of problems identified by teachers. The third
part of analysis iﬁcludes data relating to teachers' vieuws as
" regards measures for the development of High 3chool iducation
~in Nagalend, improvement of-teachers’ perfvrmahce, teachers!'
perception of their own status and measures for its improvement,
. teachers' perception of various occupations in terms of status
and utility, teachérs' perception of their professional problems
and needs. Information was collected by administering a
Questionnaire and Checklist to High School teachers which répresen;-
téd'practioally all the important characteristics of teachers

in Nagaland,

5.1. Background Characterigtice
Nagal and .

Analysis of data derived from the information
collected through uuestiqnnaire relating to background charace
teristics of High School teachers in Nagaland was first

analysed in termg of management(Govermment and Private) and
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-communi ty (local Naga, non-Naga)_.- Then, the result thus
arrived at, was presented in terms of percentage wherever

found necessary,

5.1.1, High School Teachers (respondents) by Management
' Commp_rg_..tz and Sex '

High School teachers responding to the Questionnaire
was first analysed in terms of management, community and sex,
which is presented in Table 5,1, This is also represented in
Figure 1,

TABLE 5,1

HIGH SCHOOL TEACHERS ( RESPONDENTS) BY MANAGEMENT,
COMMUNITY AND SEX

K Communi ty and  Sex
. t
Management Local Naga i Non=-Naga g
{m F Total % ! M F  Total % !Total '
Government 65 30 .95 26 117 10 127 35 222 61

Private W 15 29 8 94 21 115 3L Wbk 39

-

M = Male; F = Female; % = Percentage,

Of the total 366 High School teachers (respondents),
144 were from Private High Schools while 222 were from Goverrment
High Schools. | |
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The total number of non-Nagas working as High
School teachers was found to be'zhz (65%) while the local=
Naga teachers were 124 (34%). Thus, on the whole, the
proportion of ﬁon—Naga'teachers was comparatively higher

,thanANaga teachers.

Again, 1t wag noted that the percentage of female
teachers was comparatively lower (21%) than that of males
( 79%) .

While comparing the proportion of non-Naga
teachers in terms of mahagement, Private Schools were found
to have comparatively more non=-Naga teachers with a percentage
01’80, while 1t was 57 in the case of Government Schools, Thus,

non=Naga teachers were found to outnumber local Naga teachers,

It wasg also seen that Private schools had more
female teachers (25%) than Government Schools (18%), with - .
locals being more (45) than their counter-part nonvlocals (31).

54142 Teacherg! Place of Birth and Communigz:

- Teachers' place of birth wasg categorised into rural
and urban areas, However, both urban and semi-urban aresas
that have overgrown the status of village but have not come
under the category of urban were included under the heading
'urban', The term community, was categorised into three
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groups, viz. Nagas, other-tribals and non-tribals., Analysis
of both place of birth and community were done in terms of

management and presented in Table 5.2,

'TABLE 5,2

TEACHERS BY MANAGEMENT OF SCHOOLS, PLACE OF BIRTH

AND COMMUNLTY ‘

1

Place of Birth _ Communi ty .

A}
[} ]
¢ ' - - . e & e £ e .‘.
Management } o\ ;a] Urben Total | Nagas Other  Non- Total
i o ' ) i ' Tribals 1Tribals
Government 132 90 222 95 6 121 222
Private 66 78 A 29 4 111 b
Total 198 168 366 124 10 232 366
Percentage 54 46 - 34 3 63 | =

- More than half of the respondents (54%) were born
in rural areas while 46 percent constituted those born in urban:

areas,

It was also found that out of 242 teachers from
outside Nagaland, 10"'we.re ‘tribalis « from -, ; neighbouring states
and U’nion Territories. The highest percentage was from Assem
~ (40%) followed by Kerala (21%) and West Bengal (9%). |

~In terms of normal place of residence (including

those non-Nagas who are residents of the State by domicile) only
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'36'§ercént of High School teachers (respondents) were
residents of Nagaland; 31 percent were from the neighbouring
states (North-Eastern Region), while 33 percent were from

outeide the region, .

In Private Schools, taken separately, only 33 percent
were residents of the State, while it was 59 percent in respect

of Government school teachers,

Thus Private school's were found to- have more teachers

from outside the State

5~'~1'-1-3.‘ Mz_eam.a

4 Teachers' age was found to renge from 21 to 66 years,
Teachers were grouped 1nto three age—groups, viz,. young (16-30),
middle (31=45)3 and old age (46 and above) and -then analysed in
terms of management and sex. The number’ of teacbers belonging
to different age-groups was worked out in terms of percenxage.
The mean age of each of the comparing groups was computed and is
presented in Table 5.3. '

Teachers bélonging to the age—group 16-30 were found to
constitute the largest group (50%).

.Avlarge p:opertiqn of Government school teathers were
found belonging to the age-group 31-45 (54%) while, on the other
hand, the age group 16-30 dominated the scene in the case of
Private School teachers (63%).
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| TABnE 2;2

o | v ——— T
Age-growp &A Government L Private 4§£gzii§£:

7. IMale Female Percen- ;Male Female Percem={ ™™ oo o

| tage . tage | |8

16 = 30 68 26 . 42 - 67 24 .63 185 350
31 = 45 106 13 54 37 11 33 167 46
46 and above 8 . 1 4. 4. 1 3 b b
#Average age 34 32 32 29 S 32

r*‘Based on actual age.of individuallteachers);

Teachers belonging to the age-group 16-30 were found
to constitute the largest group (50%0.

A large proportion of Government school teachers were
fourd belonging to the age—gﬁoup'31-h5 (54%) while, on the other
hand, the age gréup 16~-30 domihéted the scene in the case of
Private School teachers (63%).

On the whole, average age of mele Govermment gchool

 teachers (34) was the highest.

Agein, while comparing in terms of management'and
sex, the average age of male (33) and Government school teachers
(34) were found to be higher tnan their counterparts in Private
school and female teachers whose average age was fbund to be

equal (31).



5.%.4. Religion of Teachers:

Réspondents of High School teachers were found
belonging to fdur religon-groups, viz. Christians, Hindus,
Muslims and Sikhs.. This was enalysed in terms of management,
The percentage of_teachers belonging to each religion group
was worked out and is presented in Tabie 5.4,

TABLE 5,4

TEACHERS BY RELIGION AND MANAGEMENT OF SCHOOLS

’ 1
_ { Government Private _% )
Religions fg;f“:;f”““ s | No.of . | Total #
iteachers d Ai teachers i
Christiang 120 56 81 56 201 55,00
Hindus 94 b2 - 59 41 153 42,00
Muslims 8 4 3 2 1 3,00
Sikhs - - - 1 0,27
Total 222 w366

Of the 366 High School respondents (teachers),
201 (55%) were Christians followed by the 153 Hindus (423%),
while the percentages of Muslims (3%) and Sikhs (0,27/%) were

found to be very low,

While comparing in terms of menagement, school.

under Government management was found to have a higher
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percentage of non-Christian teachers (42%) than that of
Private Schools (41%). Most Private Schools are run by
Christian agencies, yet the pattern of appointment appears

more or less the same.

5.1.5. Lingulstic Background of Teacherg:

High School teachers in Nagaland (respondents)
vere found to have come from nineteén di fferent lahguage
group s. This was anaiysed bi management of schools where
the teachers were then empioyed. The percentage of teachers
of each language group was worked out and given againgt each
language, as it is shoén in Table 5.5.

 Teacher respondents belonged to 19 different
language groups as given in Table 5.5. Besides Naga dialects
(34%), most of the teachers were found belonging to three
linguistic groups, viz. Bengali (18%), Assamese (15%) and
Malayalam (12%).

The languages (mother tongue) spoken by the least
percentage of teachers were Telegu, Urdu, Garo, Bhojpuri,
Punjabi (O,27% each). |

It was noted that teachers speaking Hindi and English,
ag mother tongue, were only 5 percent and 0.55 percent respective-

ly, though these two languages are taught as compulsory subjects
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in Nagaland, It was also found that only 3 percent non-Nagas
could speak local dialects. | .

TABLE

DIS

TRIBUTION OF TEACHERS IN GOVERNMENT/PRIVATE SCHOOLS
MOTHER TONGUE -

Mother Tongue '~ Government Private Total %
1. Naga dialects ' ‘
' (Ao, Sema, Angami = 95 2 - 124 34
etc.) S
2. Assamese ' L 13 57 15
3. Bengall 36 31 67 18
4, Hindi 6 o 2 - 8 2
5, Malayalam ' 19 26 45 12
6. Khast 2 4 6 2
7. Nepali 8 9 17 5
8. Tamil 2 9 - 11 3
9., Manipuri 3 3 6 2
10, Telugu - 1 "1 '0.27
11, Kon - 11 1 3
12. English - 2 2 0.55
13, Mizo 1 2 3 0,82
14, Maitnili 2 - 2 0.55
15, Urdu 1 - 1 0,27
16, Garo 1 - 1 0,27
17. Oriya 1 1 2 0,55
18. Bhojpuri 1 - 1 0,27
19. Punjabi - 1 1 0,27
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501.6, Teacherg' Marital Status:

Information regarding teachers' marital status
(merried and unmarried) was found out in terms of management,
community and sex; This is presented wvith 1ts percentage worked

out in each case and given in Table 5.

\

- TABLE 5,6

TEACHERS IN GOVERNMENT AND PRIVATE , SCHOOLS BY MARITAL
STATUS KNE COMMUNTTY

i Married } Unmerried
: ] i 1B 1 — T
Management i Nagas sNon-Nagasg iNagas ‘=NonpNagas,
{F_M{ F M {lotal{F Mj F N {Total
Goverrment 18 57 10 92 177 12 8 - 25 .45
Private 7 7 13 4 67-8 7 8 54 77

Total ~ 25 64 25 132 244 20 15 8 7 122
Percentage 56 81 74 63 67 4b 19 26 37 33

Of the total 366 teachers who responded. 67 percent

were married while 33 percent were unmarried,

Majority of the Naga male teachers (81%) and more than
half of the famale teachers (56%) were found to be married. The
same was the casge in respect of non-Naga male (63%) and female (74%)

teachers.,
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Taken in terms of management, the percentages of
married teachers in Government schools was higher (78%) than

 those in Private schools (L78),

Considering Naga and Non-Naga married teachers, it
was 72 percent in respect of Nagas, whereas it was only 64

percent in the case of non-Nagas. .

S5¢1e7. Number of Children Teacher Have:

Teachers were grouped according to the number of
children they had (1-9)., This was analysed in terms of
management; community and finally presented as the total number
of teachers under each comparing group. The percentage for

each was worked out ard is given in Table 5.7.

TABLE

TEACHERS IN GOVERNMENT AND PRIVATE SCHOOLS BY NUMBER
OF CHILDREN -

! ' Number of children

Teachers 0 1 4; 2 3 i 4 & above ! Total

Government: / : :

Nagas 9 7 14 12 33 (¢

Non-Nagas 1 20 9 - 28 23 . 101

Private: |

Nagas 3 I 3 1 S T

Non=Nagas 11 13 16 4 8 54
Total @ 34 43 55 47 65 24

Percentage 14 18 - 23 19 26
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Of the 244 married teachers, 34 were found to Have
no chiidren, while teachers having 4 and above children
constituted the biggest group with a percentage of 26 -
followed by 2 (23%) and 3 (19%).

It was seen thét the largest number of Naga teachers
(34) had 4 children and above, followed By 2 (20, In the
case of non-Nagas the largest number (35) was shared by
teachers having 1 and 2 children followed by those having
3 children (32).

Again, while analysing in terms of management, the
largest number of Government school teachers (56) had 4 and
above children, while in the case of Private School teachers

1t was'2 children,

5.1.8: Number of Dependants Teachers Have:

Teachers having dependants other than their children
was analysed in termg of community. The number of dependants
each teacﬁer had ranged from 1 - 8,- The analysis 6f this is
presented in Table 5.8. .

The analysis given in Table 5,8 reveals that 201 (55%)
teachers nave dependants. Teachers haviné two dependants was
the highest (36%) followed by one (30%), It is furthér shown
that 65 percent Naga teachers have depeddants, while it is only

41 percent in the case of Non-Nagas, It can be noted that



teachers having dependants above 4 is only 5 percent,

TABLE 5.8

! Number of Dependants
TEACHERS —
1 2 3 4 5 6 7 8 Total %
1, Nagas 30 27 12 10 1 1 - = 81 65
2. Non=Nagas 31 45 22 14  5 1 1 1 120 41
Total 61 72 3% 24 6 2 1 1 201 55

Percentage 30 36 17 12 4 ,99 45 .45

5.1,9. Teachers! State of Health:

Teachers were asked to indicate their state of
health by putting a tick mark in one of the five categories
listed 'very good', 'good'; 'fair', 'not very good' and 'ﬁoor%
The state of health, as reported by them, was coded and
counted for eéch"category and énalysed in terms of different
age-groups of teachers. The mean health score of teachers
was aléo worked out by first scoring in order of the state of
health (5 - 1) as reported by them and was analysed in terms
of age groups (21 - 30, 31 - 40, and 4 and above): This is
given in Table 5.9,
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TABLE 5,9

TEACHERS' STATE OF HEALTH BY AGE GROUPS

State of Health

1 1

1 ]

1 ] ]
Age Growps | 1 { Total

 1Very good Good Fair zggdvery Poor 1 Teachers

21-30 3 04 41 - 1 185
31 = 40 16 105 18 . 3 o 142
41 snd above 6 29 3 - 39
Total 61 238 62 b 366
Peréentage , 16.9 65 | 17 1,27 . .27

The largest number of teachers (65%) reported their
state of health as “good" followed by “fair® (17%) and "very
good" (16 9). The largest percentage of teachers (56%) from the
age—group 21 - 30, indicated theit state of health as ®good#,

‘The state of health was reported as 'good' by majority of the
teachers of the age=group 31 = 50'(7&%) and 41 and above (74%).

The largest percentage of teaéhers reporting their
state of health as “very good" were from the age-group 21 = 30
(21%) followed by ape group 41 and above (15%)., It was also
seen that only 5 teachers stated their health as 'not very good'

and 'poor',
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It was further found that teachers belonging to
the age group 41 énd above secured the hi ghest mean health
score (Ms4,02) followed by the age-group 20 = 30 (M=3,90). |
On the whole, teachers' mean health score is 3.96 indicating
abkmost good state of heslth.

54110, Teachers' Knowledge of Local Dialects, Assamese and
) Hindi: o A

The most commonly spoken language in Nggaland
besides Naga dialects and English are Nagamese (Pidgin
Assamese) and Hindi. Teachers' knowledge of languages commonly
spoken besides their own mother tongue and English is
considered impbrtaﬁt for interaection wi&h pareﬁts and communi ty.
Hence teachers fluent in Aséamese, Hindi and local dialects
(irrespective of their being:hbn—Nagas) wag found out
separately., Thislwas analysed in terms of teachers working
under différent managements and of Nagas and non-Nagas and . is

presented in terms of pefcentages in Table 5.10,

TABLE 5, 10

DISTRIBUTION CF TEACHERS BY LANGUAGES .SP OKEN IN
ADDITION TO ENGLISH

B2l v L
Management i Local Dialects i Nagamese - i Hindi
i Nagas Non-Nagas { Nagas Non-Nagas { Nagas Non-Nagas
Government 95 5 - 95 o 40 108
Private 29 2 29 . 53 + 20 94
" Total 124 7 124 123 60 202

Percentage 100 3 100 55 4“8 91
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_ Other than English and mother tongue the language
spoken by Naga teachers (100%) was Nagamese (Pidgin Assamese)

while 55 percent of the non-Naga teachers spoke the same. The

other language spoken commonly was Hingi (91%).

It is worth noting that only 3 percent of the non-

Naga teachers: could speak local dialects.

5¢1.11, Teacherg' Academic wualifications

Teaéhers' levellof academic qualifications vas
analysed in terms of management and community. Figure in brackets
indicate the number of teachers with Science qualification. This

1s presented in Table 5.11 and repregented in Figure 3.

TABLE 5,11

ACADEMIC UUALIrIbATIOND OF TEACHZRS BY MANAGEMsNT OF
SCHOOL AND COMMUNLT

:
1 o .
Teachers by - L Level of Qualifications

IS S

Management & } Matric I, A/I. . B.A/B.Sc. Post-Graduate ! Total
Communi ty : I.Com, B.Com. aand above
Government:
Nagas L 4 82(2) 3 95
Non-Nagas 2 -2 82(32) 7(2) 127
Private: |
Nagas L 3 17(5) 3 29
Non-Nagas 1 8(1) - 73(23 8(1) 115
~Total 8 Y] 316 — 2k 366

Percentage 2.15 5 86, 33 6. 30
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Ag indicated in Table 5.11, graduate and post-
graduate teachers constituted the largest group with a
percentage of 93. The same was the case with all the groups

when analysed in terms of management and community,

Science graduates in Government 3Schools consti-
tuted 15 percent while it was 19 perqen§ in the case of Private
schools, Out ofioé/Naga graduates, Science gradugtes were only
7 percent while in the case of those Non-Naga graduates (210)

it was ZLbpercent,

There were 5 commerce gradudtes and one intermediate
commerce passed teacher, all being non~Nagag., There were 8

Hindi trained teachers,

‘Twenty four teachers were with post-graduate and
above degrees, with non-Nagas (18) being more than the Naga (6),
while 8 (2%) and 18 (5%) teachers were matriculate and
intermediate passed respectively. Q

It was also found that téachérs écquired their
academic degree between the year 1941-1980, The highest percen-
tage of teachers (60%) acquired their degree between the yeaf
1971=1980, On the other hand, most of the non-Naga teachers in
Government schools were found to have acéuired their degree
prior to 1941, Méjority of the teééhers were found to have
acquired their degree from two Universities, naﬁely. Gauhati



804

60 -

504

P -3
o
i

PERCENT

s
O
1

204

10 4

i
]

~

Distinction
st. Div
2nd. Div.
3rd.Div

Fig. 4. TEACHERS' LEVEL OFACHIEVEMENTS



(150) and North-Eastern Hill University (7).

© 5e 1el24 Tgachers' Level of Academic Achievement:

Teachers' performanceAat the last academic examine=-
tion was taken into account to determine the level of their
‘achievement, The level of achievement was categorised into
four:Distinction; First, Second and Third Division or Clasgs.
This was then analysed in terms of Qanagement and communi ty
and is presented in Table 5.12 and Figure 4,

TABLE 5,12

TEACHnR ' LEVEL OF ACADEMIC ACHIEVEMENT BY

x>
)
&
B
2l
C
g
=

nf%chers by Management & Commu-

Y []

1] Il

4
Division/ i § Total | Percentage
Class i Government : Private H :

! Naga Non=Naga E Naga NoneNaga 5 <;
Distinction = 1 - 3 4 1
First 1 1 - 8 10 3
Second 9 25 4 25 63 17
Third 85 100 5. M 289 &)
Total 95 127 29 - 115 366
Collegiate 78 18 28 107 331 90

Private 1 8 17 9 35 10

The highest percentage of teachers (79) had passed in
third division while 6nly one percent received distinction and
3 percent first division,



The level of teachers' achievement was again
analysed in terms of‘community and management., This revealed
that out of 124 Naga'teachers. 89.percent passed in the thir@
division, while 10 percent secured second division. Only one
teacher secured first division while none had distinction.
Even among the Naga teachers having distinction and first
division was very low, phe_percentage being 1 and &4 respect~
ively, whereas the majority (743%) had passed in thiid division

or simple pass.

Ef ghteen (15j4) Naga teachers graduated as private
candidates, while it was 17 (7%) in respect of the Non=Naga

teachers.,

It was also seen that the percentage of teachers with
distinction, first and second division in Private institutions
was higher (28%) than that of Government school teachers (17%).
But, as regards, teachers who passed out as priyate candidates,
the percentage was higher (18) in Private schools than in

Government schools (4%).

Percentage of Naga teachers passing out as private
candidates was 14, while in the case of non-Nagas it was 7

percent only,

On the whole, ninety percent téachers acquired the
last degree as a regular candidate (collegiate) while ten



percent acquired as private candidate,

5S¢ 10 13« Professional and Other uualifications of High
School Teacherg:

Professional and other qualifications of teachers
were categorised on the basis of their responses. Teachers
having B.T.,, B.BEd., M.Ed, and T.T.C, were grouped under

professional while English training; typing; N.C.C.; vocational
guidance and physical education were grouped undef,other
qualifications. This was analysed in terms of management and
community. No teacher reported to have acquired more than one
training, This 1s presented in Table 5,13 and represented in-

Figure 5,

TABLE 5,1

PROFESSIONAL AND OTHER GUALIFICATIONS OF TEACHERS BY
MAN AGL AGM ENT AND COMMUNLTY

1 Teachers by Management & Communi ty ,
Qualifications 3 Government ! Private
S
]
1

~O
o~

! Total
N NN Total %! N NN Total %

b v 0 w0
b o @ w0 g &...

Professional 37 71 108 49 5 23 28 19 136 37

Other Quatifi- 2 2 - - = 4 - - 8 2
cations '

N = Naga; ‘ NN = Non-Naga.,
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of the 366 High School teachers (respbndents) only
136 (37:%) were found to have professional training while two
percent had othef'qpalifications. - The percentage of
‘prcfessionally‘qualified teachers in Government schools was

higher (493%)  than that of Private schools (19%).

~ ¥hile comparing in terms of community it was
found that the percentage of trained non-Naga >teacners vas
higher (39%) than that of the Naga teachers (34d).

It was algo noted that out of 76 female teachers
( respondents) only 29 percent was found to have been trained,

It was 39 percent in the case of male teachers.

Of those trained teachers 96 percent secured
gecond clags while one and three percent secured first and

third class resgpectively,

It was also noted that the highest percentage of
.trained teachers (63%) acquired their training between the
years 1976 and 1980, while 23 percent acquired their training
between 1971 and 1975, The rema;ning-teachers were found to.
have acquired their training between the years 1943 and 1970,
with the number of nom=-Naga teachersAbaing more, It was also
found thatANaga teachers acquired their degree only between
the years 1971 and 1980, |
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5.1, 14, Number of Subjects and Clasges Handled by High School
S Teacherg |

Teachers handling different number of subjects and
ciasses‘were analysed on the basis of the responses given by them.
Teachers were found to -handle 1 to 5 and 1 to'9 subjects and
clésses respectively. This was analysed in terms of management

and -given in Table 5.14 with percentage worked out in each case.

TABLE 5, 14

-TEACHERS IN GOVnRNMENT/PRIVATL SCHOOLS BY NUMBLR OF SUBJECTS AND

 CLASSES HANOLD

-
{ Teachers by Number of

Teachers by Number of Classes
Management :Subjects Handled

Handled

jono wb w1 i ap o0 @ ]

1T 23 &4 5 Total

fo 0 om0 =0

12 3 4 5 6 7 8 9 Total

Government 36 12151 11 3 222 1164 34 712112 3 6 - 222
Teachers

Private 29 63 37 15 - A 3242735 19 24 4 6 2 144
Teachers o . ~
Total . 65 184 88 26 3 366 14 88 61106 40 36 7 12 2 366

Percentage 18 50 24 7 1 - 172911 0 2 3 1
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It was found that highest percentage of teachers
(50%) handled 2 subjects. Fifty four percent of teachers in
Government sthools were found teaching two subjects, while 4t
was 44 percent in respect of teachers in Private schools. It
cen be seen that the percentage of teachérs teaching &4 and 5
subjects wag higher in respect of Private school teachers
(10%) than that of_GoVerhment schdol teachers (6%)s On the
whole asg shown in Table 5.4, 50 percent of teachers taught 2
subjects while 24 percent tayght 3 subjects.

High'school teachers (respondents) in Nagaland
were found to handle even 9 diffeient classes. The highest |
percentage of teachers (29%).were teaching 4 classes while 24
pércent taught two classés,' On the whole, 85 percent of the *
‘teachéré_were teaching classes ranging from 1t5 while 6 pere
cent taught clagses 7109, It is 1nterést1ng to note tnat 4
percent taught only one class, whereas 16 percent taught 6t0 9

different classes.

50118, Job Experience Prior to Teaching in and Outgide
aland and Scale of Pa

The data pertaining'to teachers who had been in
other services before taking up the teaching Jjob is présehted
in Table 5.15. The type of work is clasasified into the
viz., academic and other Jjobs., - The scale of pay is also

grouped into 6, as given in the table.m@&@&b/



TABLE 5,15

TEACHERS BY JOB EXPERIENCE PRIOR TO TEACHING IN AND OUTSIDE NAGAL
B PA :

AND AND SCALE

Scale of Pay
100 to 201 to 301 to 401 to- 501 to 601 to

Management & Academic Other In Naga= Outaide

b wnmowe -

Communi ty land Naga=

o land 200 300 400 500 600 800

Government? ' , ‘
Naga . - 7 16 - 20 .. 3 . 7 .
NomeNaga 3 10 - 5 8 2 6 2 2 -

Privates | -
Naga - 3 2 - 1 1 - 1 -
NoneNaga - 11 2 -8 - 3 53 . 3 .- 2
Total 10 40 29 21 9 20 1M 6 2 2

c9l
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Analysis of this table indicates that 50 (14%)
teachers were employed prior to joining the present Job of
teaching, Of this, only 10 teachers were in academic Jjobs.

Of those 50 who had Deen.. int other Jobs, 29 were
employed in Nagaland; while the other 21 were employed oute
gide the State. It further indicetes that more Naga
teachers (16)5), specially in Government schools, were

employed in jobs other than academic,

‘ Out of 50 teachers formerly employed, 20 were on a
gcale of pay between Rs, 201 - 300/= p.m. followed by 11
with Rs. 304 - 400/= p.m, It is interesting to note that
g Ciﬁﬁ%@ teachers had only Rs., 100 = 200 p.m, as their scale.
of pay, while 2 had Rs, 701 = 800/= p.m.

Though not presented in the table,the length of such
‘servicle of teachers, prior to their teaching in Nagaland, 1is
noted to _be ranging from 1 to 15 years. Cf thoge 50 teachers,
14 teachers weré found to have 1 year experience of service of
any kind, followed by 2 (11 teschers) and 3 years (10 teachers),
waile the remaining teachers (15) had & to 15 yesrs,

5¢ 1¢ 164 Teachera' Teaching Experience in the Ingtitution
then Ekmplo : ‘ o

Table 5.16 indicates the number of years each
teacher had taught in the institution where he or she was then
enployed, The period of teaching in the institutkons where
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fhe teachers were working ranged from 1 to 30 years. This

was analysed in terms of management and community,

TABLE 5,16

TbACHnRS’ TEACHING x:.XPLRI ENCE IN THE INSTITUTION THEN

L] ] 7
Years of Teaching E raamgemw__cm;m&__i Total i of
EBxperience !  Government ! Private 1 40 HE
iNaga Non=-Naga i Naga Non=Naga j i
15 52 - 75 22 81 . 230 63
(428 (313%) (18%) (3348
6 - &0 29 37 6 20 92 25
(23%)  (15#%) (5% (8%)
11« 15 1 12 1 , 11 35 9
(9%) - (5%) (8%)
16 = 20 2 - {3 6 -2
o @n  aH () (D
21 - 25 1 - - -4\ 1. 92
(o) - . - Sy
26 - 30 2 - - - 2 005
(1.6) - - - -
Total | 366

_ It was revealed that the largest number (63%) of
the respondehts were working in the ingtitutions where they
were employed at the time of this survey for a period of 1 « 5
years. Number of teachers working about 15 years was

comparatively low (9),
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Of the total 124 non—Naga teachers, 64 percent
were teaching in the same institutions for 1- 5 years,
which was higher than that of the Naga teachers (EO%).
It was also seen that teachers te.aching in the same insti-
tutiéns for 1 = 5 years was higher in'respect of Private
school teachers (71%) than that of their counterparts in the

Government schools (57%).

It was also noted that teachers having more than
5 years of teaching experience in the institution then
employed were found to be more 7amongiNagas iy (41%) and
Government school teachers (434)! thah” their counterparts

non-Nagas (35%) and Private school teachers (29%).

| It was further seen that 173 (47%) teachers had
so far taught in only one institution. Of this, 68 percent
were Nagas with a larger proportion clustering round 1 - 15

years.

This finding fndicates that Private schools have
more teachers with less experience in the same school indicating
more msppility than in Government schools. Naga teachers are

less mobile than the non-Naga teachers.,

°

5¢10 17, Length of Teaching .Experience of Teacherg:

The teaéhing experience of teachers ranged from

1 o 40 years, This was categoriéed into elght groups with an
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interval of 5 years., Analysis of this was done in terms of
management and community, and presented in terms of
percentage worked out for each experience group as given in

Table 5,17, It is represented in Figure., 6.

TABLE 5,17

TEACHERS IN GOVERNMENT AND PRIVATE SCHOOLS BY LENGTH
OF TEACHING EXPirRIENCE

5 Management and Community ! 1
o ! '
Experience Yo ! : ! !
| Naga Non=-Naga | Naga Non-Naga i '

1=5 35 20 18 52 125 34

6 - 10 31 36 9 3% 110 30

11 = 15 22 51 1 19 93 25

16 ~ 20 5 7 o - 7 2 8

21 = 25 - -1 - 1 2

26 & above 2 2 1 2 7 2

Total 95 127 29 115 366

Teachers having 15 years experience constituted
the highest percentage (343%) followed by those having 6 -.10
years (30%). It can be noted that majority of the teachers

(89%) had 1 = 10 years experience, in teaching.

While comparing in terms of management and

community, Governpent and non=Naga teachers seemed to have
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longer teaching'experiénce than thelir counter-papts Naga
and Private School teachers.

It was noted that more teachers having more than

20 years teaching experience were among the non-Nagas.

5.1.18, High School Teachers Teaching in Schools Located in -

Urban and Rural Areas:

Teachers teaching in schools located in urban
as well as‘rural éreas at the time of the present surVey wvere
| ahaiysed separately, All the district headquarters are
officially recognised as urban areas except Phek. Dimapur
( sub-divisicnal headquartérs in Kohima district) has also been
récognised as urban, However, schools located in all the
district headquarters (Mokokchung,'Kohima, Tﬁenéang, Mon,
Yok ha, Zunheboto,‘Phek) and Dimepur were 1ncluded.under urban
category. One sub-divisional headquarters (Changtongya iﬁ
Mokokchung'districts) has also been counted as urban area by
. virtue of its facilities judged in terms of urban towns in
‘Nagaland, |

Of those 366 teachers (respondents) 71 percent
teachers were found to be working in schools located in urban
areas while the remaining teachers were working in rural
i'areas at the time of the administration of this questionnaire, '
Anaiysis of this is given in Table 5, 18.
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TASLE 8

TEACHERS BY MANAGEMENT OF SCHOOL AND BY PLACE (URBAN/
RURAL) OF WORK ) '

[]
7 Government g Private E
Place of work - | ‘ 1 Total
Male Female Total |Male Female Total i
Urban 92 35 127 101 . 33 134 261
(57%) (93%)
Rural 90 5 105

95 7 3 10
(43%) (71%)

It icanibe seen that the highest percentage (93%)
‘of Private School respondents were teaching in urban schools
while it was 57 percent in the case of those respondents frem

Government schools,

It can be noted that only a small percentage of
female respondents were found to be working in rural schools

under Government (12%) and Private (8%) managements.

51,19, Number of Institutionsg served by Teachers under

Different Managements 1n Nagaland T

The number of teachers, who had taught outside
Nagaland, and who are now teaching in Nagaland were analysed
in terms of the number of institu%ions served so far., The
figure in brackets indicate the number of teachers who had
feaching experience outside Nagaland, -



TABLE 5,19

TEACHERS BY NUMBER OF INSTITUTIONS SERVED UNDER
DIFFERENT MANAGEMENTS IN NAGALAND ‘

Number of 1lnstitutions served

[}

]

13
Manage- °7 _ H
ment ! Government ! ' Private

E 1 2 3 4 5 i 1 2 3 4 9
Government: _ . .

Naga 63 24 5 1 2 3 1 = - =

 Non-Naga 31 52 13
(5) (M. ‘.,@Q)f

Total S4 76 40 9 3 16 2 = = =

3 8 -1

Private: _ _
Naga 3 - - - - 21 4 3 1 -
Non-Naga 3 - = = - 57 47 10 - 1
(3) (10) (10) |

Total 6 B 51 13 1 1

Eighteen Government school teachers were found to
have taught in Private schools, while on the other hand, only
6 Private school teachers had taught in Government schools,

Two hundred and ninety nine (82%) teachers had
taught in one or two institutions, while 67 (18%) teachers had
taught in more than two institutions, “

Non-Naga teachers (Government) who had worked in

3 = 5 different institutions were more than the Naga teachers,
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It was noted that one non-Naga teacher in Peivate school was

found to have served in 9 different séhools.

It was noted that 39 non-Naga teachers (23 Private
school teachers, and 16 Government school teachers)had taught

outside Nagaland; 9 in Government and 30 in Private schools.

5¢1. 20, Circumgtances under which Teachers Happened to take
up Teaching Job: ‘

Table 5.20 shows the reasons given by the respondents
for taking up their job. The reasons stated by'teaChérs are
clessified into 11 categories - (1) Interest and own choice;

(2) Good pay; (3) Non-availability of other job; (4) Liking

for the place; (5) Marriage (to/Wlth a oNaga)s- (8) Livelihood
(means for earning); (7) Availability of teaching job in
Nagaland (8) Own state; (9) Social obligation; (10) Husband/
relationé working in Nageland; (11) Owns the institufion. Number
of teachers are counted in terms of reasons given énd presented

against each of the reasons listed,

The highest percentage of respondents .{28) ga\;e
- 'means of livelihood' as thé reason for joinihg teaching |
profession, while 24 percent mentioned 'interest' and 'own choice!
followed by non availability of other- job (17#) and 'Social
obligations' (14%). The trend was same when considered in terms

of teachers teaching in Government and Private Schools,



171

TABLE 5, 20

REASONS FOR TAKING UP TEACHING JOB

§ Reasons
Teachers ! _
i‘! 2 3 4 5 6 7 8 S 10 11
Government:
Naga 37 1 10 - - 2 - 2 20 1 -
Non=-Naga 26 4 26 10 5 36 20 2 5 3 -
Privates
Naga 8 1 4 - - 7 - 2 7 - 1
Non-Naga 18 1 22 10 1 32 1 - 18 4 -

Total 89 7 62 20 6 104 34 6 50 8 1
Percentage 24 2 17 5 2 28 9 2 14 2 27

Thirty six percent of Naga teachers took up the- Job
on their own choice and interest, while 29‘percent took up the
teaching job as a 'means of livelihood', fédllowed by the reason
of 'social obligation' (21%). On the other hand, 28 percent of
non=-Naga teachers took up teaching in Nagaland as a'means of
livelihood, while 19 percént Joined due to 'non-availability of
‘other Jjob, followed'by the reason of 'interest' (18%) and lastly
lavailability of job' (14#) in Nagaland, |

It was noted that teachers were in teaching Job due
to'non-availability of other Jjobs'(10%), 'easy availability of
Job in Nagaland' (9%) and also happened " to note that only 2
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!

percent had Joined teaching, because of good pay.

5¢1.21. In=Service Training Attended by Teacherg:

Teachers were asked to state ineservice training
they had attended indicating the area of subject and number
of time such training attended, The subject areas of
training attended were categorised into three - (a) Social
Science (b) Life Science and (c) General, Then it was
analysed in terms of management and community, This is

represented in Figure 7.

TABLE 5. 21

IN=-SERVICE TRAINING TEACHERS ATTENDED. BY SUBJECT AREA NUMBER

OF TIMES ATTENDED, SEX, MKNAGEﬂEﬁT AND COMMUNI 1Y .

] L [ § t
'
i No. of times H iManage- ECommuni-;
{ attended 1 Sex [ment Ly H
Subject Area i i : H {Total
’ '
N 2 3 & ‘M F |} G P { N NN g
L above | i ! i
1. Social ‘ . -
Science 19 5 5 27 2 20 9 10 19 29
2, Life _ : ' o
Science 22 3 8 31 2 30 3 1 32 33
A . )

3 General 43 7 5 519 4 48 7 23 32 55

Total 84 15 .18 109 8 S8 19 34 83 117
Percentage 72 13 15 37 10 44 11 27 34 32
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The analysls of in-service training attended,
revealed that out of 366 High School teachers (respondents)
only 117 (32%) had attended in-service training.

Of those 222 Government school teachers, only 44
percent weré found to have attended in-sgervice training,
while 1t was only 11 percent in respect of Private school

teachers.

Again, while analysing in terms of community, only
27 percent Naga teachersg were found to have attended while

it was slightly higher in respect of non-Nagas (345%).

b
Of those 117 teachers, twenty nine had attended
in-service training in Social Science, thirty three in Life
Science, while the remaining fifty five had attended general

course of training,

It can be noted that 72 percent hed attended only
once, 13 percent two times, and 15 percent attended more than

twice,

5.%.22, Year, Duration and Organiging Agency of In~-Service
Training Attended by High School Teacherg:

The year of in-service training attended by teachers
wag categorised into three groups - 66-70, 71=75, and 76-80,
with an interval of five years. The duration of the training

’
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and the organising agency was cétegorised on the basis of
responses given by the teachers. Thus duration comes under
one category only iﬂe.'less than a month and organising A
agency under 2 Categories, viz., Stéte and Cutsgide Agencies.
organised within and outside tﬁe State, respectivelyﬂ Ihis
was anslysed in terms of management and community and is

presented in Table 5.22

TABLE 5.22 o '

RECENCY DURA"‘ION ANDVORGANISING AuENCY OF‘IN-SE.RVICE

y Years of Training N
Menasement LAttended i Duration | '---AEENCY.
g | 66-70 71e75 76.80 | Less than [ “State Outside
! v " 1a month Within Outside
1 H : i State State
Government: | Total
Nagas 2 14 16| 32 32 32 -
Non-Nagas 7 14 45| 66 | 66 62 4
Private:
Nagas 2 - -l 2| 2 2 -
Non=Nagas 2 4 1 17 17 17 -
Total 13 32 72 117 117 113 4
Percentage 11 26 62 32 32 97 3

- The table indicates that out of 366 High school
teachers (respondents) only 117 (32%) had attended in-service
training organised by both local and outside agencies.
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Of those who have attended in-service training,
62 percent attended between the years 1976-1980; 26 per-
cent of teachersfduring 1971-75, and 11 percent during
1965=-70, The duration of all the trainings was for less

than a month,

It can be noted that teachers attending in-service
training organised outside the State was very negligible
(3). |

5.3.23. Ieachers Place of Stay (Residential Accomodation}:

Teachers' place of stay was categoriesed into four
(a) government quarters (b) rented house (c¢) private quarters,
(d) institution., This was analysed by management ard
community and is presented in Table 5.23, Only 306 teachers

responded to this questions It is represented in Figure 8,

The highest percentage of Government (42) and (2

Private (56) school teachers were found to stay in rented (48)
houses, while the second highest percentage of teachers Were

staying in private quarters, (25%).

Teachers staying in Government quarters viere only 31

in the case of Government school teachers.
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TABLE 5,23

TEACHERS' PLACE OF STAY IN NAGALAND BY MANAGEMENT AND
COMMUNITY

E Management 5
Place of stay E Government 1 Private ‘i Grand‘%
éNagas NorhNagas'g Nagas Non~Nagas § Total
Government ‘

Quarters 7. T 42 2 10 71 23
Rented House 31 49 1 55 - 146 48
Private Quarters 43 7 1€ 11 77 25
Institutions - - - 12 12 b

It was also noted that non-Naga teachers staying in
| rentéd nouses were cdmparatively more (56%) than their

‘counterparts (22i%).

5.1.24., Teachersg' Terms of Employment

The ierms of employment or manner of employment of
teachers was cléssified as permanént, temporary, cdntract and
substitute. The number of teachers under each category was
analysed, in terms of management and community and presented in

- Table 5,24, This is represented in Figure 9.
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TABLE 5,24

DISTRIBUTION OF TEACHERS BY TERMS OF EMPLOYMENT

B

™ Government |  Private T
Terms of Employment | ‘ ‘ ! ;ggigg %

! Naga Non-Naga | Naga Non-Naga !

. 1 ¢ H
Permanent 39 46 ) B 125 44
- Temporary .50 41 24 46 161 53

4]

Of those 305 teachers responding to this quesﬁion.
125 (41%) were permanent employees, while 161 (53%) were
working on temporéry basgi s.  The remaining 17 (5%) teachers
were employed on contract basis, whereas the other 3 (1%) were

subgtitute teachérs.

The percentage of permanent employees was higher
(L443%) among Government sohool teachers, while on the other
hand, the percentage of temporary employees was higher (60%4)

in Private school,

On the whole, more non-Naga teachers (45%) were
working as permanent employees, while Nagas were only 35 per=-

cent,
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It was noted that 62 percent of Naga teachers

were teaching as temporary employees,

The. “percentage of teachers working on contract
besis was algher (7) in Government High Schools than in
Private Schools (&),

5.2, Analysis of Problem Areags:

A Guestionnaire was administered to the High School
teachers in Nagaland, .The Questionnaire covered elghteen
problem areas pertaihing to teaching profession which were
grouped under nine major headings namely, Inside School
Interaction; Outside School Interaction; Interaction with
Administrative Officers; Job.-Conditions; Academic; Personalj;
Financial;'Extra-curricular Activities and Poiiticali., In the
analysis that follows, the number of teachers identifying
different aspects of problem listed under each papticular area

was worked out first, and then the total number of teachers,

Analysis of each problem area was done in terms of
management (Government = 222; Private = 144); place of work
(Urban = 261; Rural = 105); community (Naga = 124; Non-Naga =
242); sex (Male = 290; Female = 76) and professional training
(Trained = 1363 Untrained = 230), The abbreviation used in
‘the proceeding tables are as follows: G=Government; P=Private;
N=Naga; NN=Non~Naga; M=Male; F=Female; UsUrban; R=Rural;

T=Trained;UnT=Untrained and %=Percentage.

4
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4
INSIDE SCHOOL INTERACTION (ADJUSTMENTS):

5.2,1s Dealing with Pupilg
Problems identified by teachers in dealing with pupils

were grouwped under five headings, The frequency of teachers
identifying each problem was worked out first and then analysed
in terms of management (1), community (2), sex (3), professional

treining (4) and location (5). This is presented in Table 5,25.

TABLE 5,25

PROBLEMS IDENTIFI:D BY DIFFERENT TEACHER GROUPS IN
DEALING WITH PUPILS

: ngtachr Groun 1! §
A 4 “|m-

Problens (0§ @ 1 (3 ] W (5) 1l
G P {N NN }M FI!T UnT{U R} |

Indiscipline 41 19 33 27 51 9 25 35 47 13 60 18
Lack of

Interest 117 82 56 143 175 24 66 133 141 58 199 54
Lack of '

Guidance 27 18 14 31 38 7 4 41 33 12 43 12
Communication .

Difficulty 2 4 2 4 - 4 2 0 6 4 2 6 2
‘Non=.Coopera= - | ' \

tion W 9 19 24 4 1b W% 16 12. 28 8

Total 338

A large number of teachers (5&%) were fourd to have iden=
tified the problem 'lack of interest' followed by 'indiscipline’
(16%). The seme was found while analysing tn terms of different
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~

{7545 teacher-groups, except the non-Nagas and untrained

S e

_teachers who identified "lack of guidance" more frequently
than the problems of indiscipline.

It was found that problem of ‘indiscipline' had
.been mentioned more frequently by teachers in government.
sthools ( 18%) while the remaining preblems listed ere
identified more frequently by their counterpart in private

schools.

Naga teachers were found to have identified only
one problem "indisgcipline® (26%) more frequently than their
counterpart, while the rest identified more frequently by the

non-Nagas,

It was also found, while comparing in terms of sex,
that except "communication difficulty® all other problems
listed were more frequently identified by male teachers than

the females.

Trained teachers were found to have identified the
problems of 'indiscipline' (18%) and non-cooperation' (10;%)
more frequently by untrained teachers, |

Again, while comparing in terms of teachers working
in rural, and urban areas, 1t was found that urban High School
teachers identified problems of 'indiscipline' (18%) and



181

niack of guidance" (14)%) more frequently than their counter-
part working in rural High Schools who identified the problems
of "lack of interest" (55%) and 'non-cooperation® (11}%) more

frequently than urban teachers.

On the whole, it can be inferred that Private
School teachers, non=-Nagas, malesg, untrained and urban school
teachers identified problems in dealing with pupils more
frequéntly than their counterparts. |

Report of some researches done on problems faced
by teachers in dealing wvith pupils showsd similar findings
(Kaplan, 1952; Osmon, 1959; Das Gupta, 1965; Aaron et al.,
1969; Ramaswamy and Paramesan, 1973; and Kishanpuri, 1977).
It appears that teachers have problems in dealing with pupils
though there may be variations in areas and magnitude due to
differences in environmental, academic, economicﬂand'socio-

cultural background of both teachers amd pupils,

502.2, Dealing with Colleagues

Problems idantified invdealing with colleagues
were categorised under three héédings on the bagls of the
responses made by teachers. This was analysed in terms of
management (1), sex (2), community (3), professional_
qualification (4) and location (5). This is presented in
terms of percentage in Tab1e>5.26. ’ |
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TABLE 5,26

PROBLEMS IDENTIFIf) BY DIFFERENT TEACHER GROUPS IN DEALING
WITH COLLEAGUES

) ]
; Teachar _ Groups — H E
t (] B ) 1 R ] 1
Provlems | (1) § (2 | (3 1 (» | (5 (TRl %
1 1
¢ P!M F! N NN!T UnT! U R ! !
H ) [} 1 1 . . [y
Selfish ami :
Insincere 20 19 35 4 9 30 17 22 19 20 39 1
Difficult to
© Ajust o4 14 37 1 b 24 11 27 27 11 38 - 10
Lack of

co-operation 25 17 38 343 29 25 17 20 22 42 11

Total | | 119

A small number of teachers identified the problems of
“lack of co-operation" and "gelfish and insincere" on the part of
their colleagues with a percentage of eleven in each case.

Difficult to adjust also identified by 10 percent of teachers.

- Teachers in Government schools identified the problems
of "lack of co-operation” (11 more frequently while Private
School teachers identified the protlem *selfish and insincere® (13%)

more frequentiy than their Government Schcol counterpart.

Problem identified more frequently by female teachers
was "selfish and insincere" (5%) while it were "difficult to
adjust® and “lack of co-operation® in respect of male teachers with

a percentage of thirteen in each case.
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Problems‘identified more frequently by Naga teachers
was "difficult to adjust® (11%) while it was "selfish and

ingincere” (12%) in respect of non-Naga teachers,

More teachers of rural schools found their colleagues
as "selfish and insincere® (19%) and *non-cooperative® (20%).
Both urban and rural teachers found their colleagues 'difficult

to adjust' with a percéntage of ten in each case.

It was also seen that trained teachers identified the
problems of "gelfish and insincere® (12%) and ®lack of
co-Operation" (1856) more freéuently while untrained teachers
identified the problems vdifficult to adjust® (11%) more
frequently than the trained teachers, '

It can be inferred that High School teachers face
less problems in dealing with colleagues., However, Private
School teachers,,hon-Nagas. male, rural and trained teachers
appeared to have identified problems more frequently than their

counterparts in dealing with their cdlleagues._

This result is found to be in agreement with Thakur
(1973); Eckert (1959); Rudd and VWiseman (.1962); Hansen and
Stanley (1969); who also reported, in their studies, problem of
interactioq with their teacher colleagues on the part o; the

teacher respondents under study,
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supervisor,

community (2), Sex (3), professional training (4) and location
(5) and is presented in Table 5.27.

Dealing with Supervisor:

IBBLE 5,27

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS

184

Teachers identified four problems in dealing with

Theserwere analysed in terms of management (1),

NG W SUPERV1 SUR
™ 1T ¥
' . Teacher Groups ! :
[ | t
PROBLEMS + : ! = : i Totaly X
] t t t t t ' 1
'G P! N NN!M F!'T UnT! U R! ]
L] h L . 1. . ] 'l 1
1. Negative
attitude
towards _ - ' ,
teachers 9 5 8 w 21 3. 21 3 12 12 24 7
' 2. Absence of
supervi=-
sion 65 50 30 85 97 1B 41 T4 Th 41 115 31
3. Inadequate j
‘supervision 14 6 6 14 18 2 11 9 13 7 20 5
4, Lack of |
proper feed-
back -2 2 4 - 4 - 2 2 4 1
Total 163

A large number of respondents (31%) stated “absence of

supervigion%, particularly those in Private schools, which
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indiga?es that most of the school work goes unsupervised and
that there 1s absence of contasct between teachers and super-
visors, A negligible number of teachers identified the
problems “negative attitude towards teachers® (7%) and

%inadequate supervision® (5%).

_ Excepting the problem of ®absence of supervision®
which was identified more fequently by Private School teachers
(35%), the other problems listed under this area were identified

more frequently by Government school teachers.

Non-Naga teachers were found to have identified
problems in all the areas more frequently than the Naga teachers

- except the problem *lack of proper feedback® (2%).

While comparing the problems identified by teachers in
tgfms of séx, it was found that maie teachers 1dentif1ed problemsg
in all the areas more frequently than female teachers, However,
both the groups identified the problem of “absence of supervision®
more frequently than'the remaining problems, with a percentage

of 23 (female) and 33 (male).

_ It was also found that trained teachers identified
problems in this area, more frequently than their counterpart.
On the other hand, %"absence of supervision® wag mentioned more

frequently by untrained teachers with a percehtage of 32.
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Again, while comparing in terms of location,
rural teachers were found to have identified problems more
frequently than their urban counterparts in all the areas,
excepting the problem 'absence of supervision' which was
identified by both the groups more often thanfother problems
1isted, |

On the whole, problems in this area were found
to have been identified more frequently by Private, non-Naga,

male, trained and rural teachers than their counterparts.,

This result appears to be in acéordance with the
findings of Osmon (1959) and Thakur (1973) who reported
" - inadequate supervision and defective inspection system as

some of the problems faced by secondary school teachers,

5¢2.4. Dealing with Authoritieg:

Problems identified ih dealing with authorities
were first grouped into five on the basls of the responses
- given by the teachers. These were analysed in terms. of
management (1), sex (2), professional training (3), location
(4), and community. (5). It is presented in Table 5.28.
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TABLE 5,28

PROBLEMS IDENTIFIED BY DIFFEsENT TEACHER GROUPS
IN DEALING WITH AUTHORITI kS

Y ]
' Teacher Groups ; f
| N — J '
Poblens ! (1)r-g (2) s (3) ?'(h) ! (3) ETotal:
! ]
'G P! M F! T Unl! U R! N NN ;

1. Lack of 22 35 45 12 10 47 50 7 19 38 57
interaction '

2. Partiality
in treat-
ment 24 13 34 3 19 18 27 10 14 23 37

3, Delay in
action and -
decision , . .
making 24 7 27 4 g 22 18 13 8 23 31

4, Non=-recog- .
nition of
teachers'
ability 17 8 22 3 20 5 B8 7 10 15 25

5. Lack of
sympathy
for :
teacher 17 14 29 2 12 19 22 9 10 21 31

Total | | 18

On the whole problems that received mobe mention
were'lack of interaction (15%) followed by ‘partiality in treat~
ment' (10%).



_ while ébmparing problems as identified by
teachers, in terms of management, ‘'partiality in treatment‘;“
"delay in action and decision making'; and ‘non-recognition
of teachers' ability' were found to have been mentioned more
frequently 5y teachers in Government schools than their

counterpart in Private schools.

_ Both male and fémale teachers identified the
problem "lack of interaction" mere frequently with a percen~
tage of 15 and 16 respectively. The remaining problems were
identified more frequently by male teachers.

Untrained teachers identified' ‘Lack of interaction'
(206) more often, while it was, non=-recognition of teachers'

ability in the case of tpained teachers (15/4).

The problem 'delay in action and decision making'
.Qaé the only problem identified more frequently by rural
teachers (12%) than their urban counterparts, while it was
"lack of interaction" (19%) and "partiality in treatment* (10;%)

in the case of urban teachers.,

It was also found that both Naga (15%) and non=
Naga (16%) teachers identified the problem of lack of interace
tion more frequently bhan the other problems listed, Two other
problems identified more frequently by the non-Naga teachers
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were "partiality in treatment' (10%), and 'delay in action
and decision making" (10%)., The Naga teachers were found to
have identified 'partiality in teeatment' (11%) as the second
major problem in dealing with authority. Other problems
ldentified by the Naga teachers'were 'non=recognition of
teachersg' ability' (8%) and 'lack of sympathy for teachers'
(8%). | |

It can be seen that different problems faced in
dealing with authority, were mentioned more freguently by
non-Nagas, Private school, male, trained and urban teachers
than their regpective counterparts. However, on the whole,

teachers identified problems less frequently in this area.

This finding is found to be in line with that of
Sinha (1969) who reported 'lack of encouragement and interest!
and 'favarourtism' as some of the sources of dissatisfaction

among the teachers.

954245, Dealing with non-Teaching Staff

Teachers identified only three problems in dealing
with non-teaching staff. These were analysed in terms of
management (1), sex (2), locations (3), professional qualifica=-

tion (4) and community (5). This is presented in Table 5,29.
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TABLE 5.2

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS IN
DEALING WITH NON=TEACHING STAF ¥

T - 7 T
Probl H ! Teacher Groups ! !
roblens P (0§ (D § (3 1 (&) 1 (5) | Total %

!¢ P! M F! U R! T UnT! N NN! i

Non-cooperafion 42 15 9 48 26 21 22 35 21 36 57 15

Inefficiency 21 14 . 3 32 18 17 20 15 10 25 35 40
Communication 4 1 5 - 4 1 - 5 2 3 5 1
Total ' | 97

The problem identified more frequently by teachers of

all groups was 'non=-cooperation' (15m)

Government Teachers identified 'non-cooperation' more
frequently (19%) than their counterpart, while 1t was 'inefficiency’

in the case of Private school teachers (10%).

Except ’commun;cation', which was identified by male
teachers alone, female teachers identified both 'non-cooperation®
(63%) and 'in-efficiency' (42%) more frequently, Rural and trained

teachers mentioned problems more frequently than their respective
.counterparts except.'communication' which neither of them

identified,
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Both the Naga (11%) and non-Naga (15%) teachers
were found to have identified 'non-cooperation' as one of
the problens in dealing‘with non—teaching staff, more
frequently than the other two problems listed. 'Inefficiency'’
on the part of non-teaching staff was the only problem
identified moré frequently by the non-Naga (10%) teachers,
flowever, Naga teachers identified pfoblems more frequently in

this afea.

On the whole, very few teachers identified

problems in dealing with non-teaching staff,

OQUTSIDE SCHOOL INTERACTION

5.2.6. Dealing with Parentg and Guardiang

Teachers appeared to have identified various
problems in dealing with parents and guardians of pupils. The
problems identified were grouped intc elght on the basis of
the responses made by teachers. - These were analysed in termg
of management (1), community (2), sex (3), professional
qualification (4) and location (5)., This is presented in
Table 5,30,
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TABLE 5, 30

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS
TN DEALING WITH PARENTS AND GUARDLANS

1 T G H
, —lecher Growe ]
Problems i : : ' ! Total ! %
 } 1 ] . 1 ]
G P{ N NNi{M F}! T UnT U R
1. No interact- 8 7 2 13 13 2 2 13 11 4 15 4

ion

2, Not willing 42 21 25 38 49 14 25 3B 45 18 63 17
-~ to co=operate . ,
with teachers

3, Blame teachers 18 17 14 21 29 6 28 7 27 8 35 9
- for failure of :
their children

4, Not interested 51 33 30 54 64 20 9 S ™ 6 84 22
" 4in teachers' ' ' : ' ,

. welfare ; A

5. Fail to guide 70 34 40 64 87 17 42 62 37 67 104 28
s thelr children .

6. Find it diffi- | _
cult to commu=- '
nicate 1M1 1 5 22 4 6 20 17 9 26 7

7. Do not appre=-

- ciate teachers! . : : ,
. work L1r 3 12 % 1 3 12 2 13 15 b

8. Lack sense of
responsibility 36 jﬁ)zh 42 53 13 27 39 48 18 66 19

Total | | - 408

The problem of 'parents' and guardians' failure to guide
their children' (28%) was identified more frequently by almost all
the teacher groups than the other problems listed., Other problems
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that got more mention were 'not interested in teachers'

welfare' (22%) and 'not willing to co-operate with teachers'
(17%) .

' Problems mentioned more frequently by teachers

in Government schools than their counterpart were 'not willing
to co~operate wit'n teachers' (19%) and 'failure.to gulde their
children' (31.5%) while fhe broblem '1nterést of-parents'in
their children's progress but not interested in teachers'
welfare! appears to have been identified equally by teachers

under both the managements (23A)

Problems identified more frequently by the Naga
teachers than their counterparts were 'not willing to
co=operate with teachers' (20%) ‘not interested in teachers'
welfare' (24%); 'blame teacher for the failure of their
children' (11%); and'failure to guide their children' (32%).
'In the case of the non-Naga teachers 'difficult to communie
cate' and 'do not appreciate teachers' work' were problems

identified more frequently than their Naga countehpart.

Except "not interested in teachers' welfare! (26%),
all other problems were mentioned more frequently (30%) than
other problems, while, in the case of the untrained teachers
it was 'not interestedi in teachers' welfare' (53#). The most

pressing problem identified more frequently’by the trained
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teachers than their counterpart, was "parents' failure to
guide their children" (315%), while in the case of the
untrained teachers it was 'not interested in teachers'

welfare" (33%),

The problem "not interested in teachers! welfare®
was again identified more frequentiy by urban teachers (30%)
than the rural teachers (6}) while "do not appreciate teachers'
work" was identified by rural teachers alone (12%). Problem
of "fail to guide their children® (35/%) Awas mentiohed more
frequently tﬁan the other problems'by rural teachers,

It can be inferred that untrained, urban, mzle and
Private School teachers identified problems dealing with

parents and guardians more frequently than their counterparts.

This finding is in line with Samant (1976) who
also reported "absence of parents' co-operation® ag a source

‘0of teachers' problems.

502s7. LDealing with Community

Problems identified by resporndents in dealing with
community were grouped into five., The analysis of thgse
problems was done in terms of management (1), community (2),
sex (3). professional training (4) and location (5). This is
presented in Table 5.31. |
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TABLE 5,31
PROBLEMS IDENTIFIED BY DIFFERENT TEACHER
GROUPS IN DEALING WLTH COMMUNLTY
H Teacher Groups H H
b Y - Y -y ! i
Problems g (1) 5 (2) b (3) + (4) ' (5) | Total!%
. 1 ]
'G P! N NN! M F! T UnT! U R '
1 None~coopera- - |
tion 27 17 13.' 31 38 6 17 27 33 M Lt 12
2, Communice-
‘ tion diffi-
culty 3 6 41 8 17 2 3 17 15 4 9 5
' 3. Lack of |
-sense of
- responsibi=- o ‘ : '
ity 22° 5 12 15 25 2 1B 9 17 10 27 7
4, Absence of '
regpect &
concern for . .
teachers 9 18 9 B8 22 5 25 2 20 7 27 7

5, Ignorance 10 7 & 13 16 1 3 14 1 3 17 5

Total A ' . 13 &4

The problems more frequently identified by teachers
were "non-cooperation® (12%), "absence of respect and concern for

teachers% (7%) and "lack of sense of responsibility* (7).,

Prpblems of ®*communication difficulty" and ®lack of
sense of responsibility" were mentioned more frequently by teathers
in Government schools than their counterpart in Private schools. |

Government scheool teachers identified problems of “hon-cooperatioﬁ“
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and "lack of sense of responsibility? more frequently than
the other problems while in the case of Private school
teachers they were %absence of respect and concern for

teachers® and “non-cooperation,

It has been revealed that except the problem of
"lack of sense of responsibility”, other problems listed
had been more frequently identified by the non=-Naga

teachers..

Male and urban teachers were found to have
identified problems more frequently than their counterparts
in each area listed excepting the problem "lack of sense of
responsibility? which was more frequently identified by the
rural teachers (9%) than their counterpart in urban schools.
Problem of "non-cooperation® was mentioned by all the four

groups more frequently than the remaining problems,

It ig also noted that problems of "communication
difficulty" and "ignorance* (6%) were more frequently
mentioned Ey untrained teachers (7%), while problems
particularly "absgsence of respect and concern for teaéhers“
(18%) and "lack of sense of responsibility" (13%) were much
-more frequently identified by trained teachers than their

counterpart,
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Problems in *dealing with community® was found to be more
- in respect of Private school, non-Naga, male, urban and trained

teachers than their counterparts.

The problem of "absence of respect and concern for teachersg?
on the part of the parents as found in the present study appears
similar to the findings of Thakur (1973) who also reported in his
study the absence of social recognition of the teaching profession

as expressed by the secondary teachers.

5.2.8, Dealing with Teachers and Pupilg of Other Schools:

Teachers identified only four different problems in dealing
with teachers and pupils of other schools. This was analysed in terms |
of management (1), sex (2), location (3), professional qualification

{4) and community (5)., This is presented in Table 5.32.

TABLE 5,32

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS IN
DEALING WITH TEACHERS AND PUPILS OF OTHuR SCHOCLS

} Teacher .Groups J!
Problems c 02y () By (5) Total 1 #
? 1
'¢ 2! M F!U R!T UnT! N NN!
1. ‘No opportunity 42 34 60 16 50 26 29 47 24 52 @ 76 21
2. Non-cooperation 4 5 6 3 8 1 3 6 4 5 /9 2
3, Negative atti- 15 7 20 2 18 4 9 13 11 11 22 6
tude - ' :
4, Complexes 13 16 25 4 23 6 8 21 7 22 29 8
(‘'superior , , .
inferior - '

- Total T 136




193

It can be seen that the lérgest percentage of
respondents (21) indicated "no opportunity" to interact with

teachers and pupils of other schools.,

Wnile comparing in terms of management, problem
of "no opportunity" was found to be identified by both the
groups more frequently than other problems followed by
inegative attitude® in the case of Government teachers and

fcomplexes” in the case of Private school teachers.

Both male and female teachers identified %lack
of opportunity" and "complexes" more often than other problenms

listed in dealing with pupils and teaahers of other schools.

The problem of 'no opportunity' was identified
more freguently by both rural (24j) and urban (19,5 school

teachers with higher percentage in the case of rural teachers.

Both trained and untrained teachers identified
more frequently the problen "no opportunity” to interact with
teachers and pupilé of other schools. The other problem was
more frequently identified by untrained teachers than their
counterpart was “"complexes" (9/#). All other problems were
found to have been identified.more frequently by untrained

teachers,

Greater percentageof the Naga (19%) as well as

non~-Naga (21%) teachers were found to have identified the
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problem of “no:. opportunity" to interact with teachers'and
pupils of other schools. The problem of "negative attitude®
was identified more frequently by Naga teachers (9% as
compared with their counterpart, while it was "complexes" in

the case of non~Nagas. ‘

The analysis of this problem indicates that
Government school teachers, malé, urban,'untrained and non=Naga
teachers identified the problems listed more frequently than

' their counterparts.

This finding is similar to the réport of Thakur
(1973), Gottfried and Jones (1963) and Mclaughin and Shea (1960),
Welsh . (1979) who found pupils as one of the sources of teachers'

annoyance,

INTERACTION WITH ACMINISTRATIVE OFFICERS:

50209, Dealing with Department Officials:

Problems identified by teachers in deeling with

Lepartment officials were clustered under six different state
wentse This was again analysed in terms of management (1),
comnunity (2), séx (3), professional training (&) and location
(5). Thisiis presented in Table 5. 33
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TABLE 5, 33

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS
IN DEALING WITH STATE BDUCATIUN DEPARTMENT

OFFLCILALS i
Y . T T
H Teacher Groups - ; '
' | [] [} 1 )
Problems b : ! ' : 1 Total ; %
'G P! N NNI M F! T UnT ! U R! !
1. Lack of 32 4 11 11 4 9 6 7 8 15 4
genuine inte- . : .
rest in
‘teacherg'
problem
2, Strict 41 16 21 36 49 8 1 43 .57 - 57 16
formality . ‘ _
3. Slownessin 12 9 7 14 17 4 15 6 1 7 21 6
raction , o i , .
4, Political 6 4 5.5 10 - 10 - 2 8 10 3
orientation .
and corrup=~
tion
5. Superiority 6 23 8 21 27 2 6 23 23 6 29 8
complex
6. Favouritism 11 3 1 13 13 1 = 1 14 = 14 4

Total 146

The largest number of respondents (16%) expressed.
”strict‘formality“ followed by "superiority complex® (8%) as
problems in dealing with department officials.

The problem identified Qj)more frequently by Government
teachers wag "strict formality® (18%) while it was "superiority
complex® in the case of Private school teachers (16j%). Problems
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“of "strict formality"; “lack of genuine interest in teachers'
problems” and "favouritism" were more frequently identified
by teachers in Government schools than their counterpart with

a percentage of 18, 6, and 5 respectively.

s

Naga téachers were found to have identified the
problems "slowness in action" and "political orientation and
“corruption" more frequently than their counterpart. On the -
other hand, "favouritism", "strict formality™ and "superiority
complex" were much more fréqﬁently identified by non-Naga

' teabhers,

Again, while comparing in terms of sex, the only
‘problem more frequently idéntified by female teachers than the
méle counterpart was "lack of genuine interest in teachers"®
problem® (5). Both the groﬁps identified "strict formality"
‘more frequently tnaﬁ other problems listed.

Problems of "strict formality" (21%) and “favourtism®
(5/5) were found to have been identified exclusively by urban
teachers, On the other hand, "slowness in aétion" (13%),
"political orientation and corruption® (7%) and "lack of
genuine interest in teachers' problems” (7%) were the other
problems more frequently identified by rural teachers than their

counterpart,

It was also found that the problem ¥#political -
orientation and corruption” wag identified exclusively by
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trained teachers while on the other hand, the problem of
"favourti sm" vas 1dentified by untrained teachers alone,
Other problems more frequently identified by untrained.
teachers than their counterpart were "strict formality" (18/%)

and "superiozity complex" (10%).

On the whole, different teacher-groups identify-
ing problems more frequently than their counterparts in
dealing with departmerit officials were Government school

teachers, non-Nagas, males and urban teachers,

| This finding is quite similar to the report of
* Hansan and Stanley. (1969); Butler (1961); Becvar (1969);
Semmers(1969); Merill (1969) who found administration as the

principal source of dissatisfaction among teachers.

| 502+ 10, Dealing with other Government Officials:

‘ The problems identified by teachers .under this
area were grouped under six statements which were analysed in
- terms of management (1), community (2), location (3),
professional training (Ll-).‘ This analysis is pfesented in
Table 5,34,
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TABLE 5,34

PROBLEMS IDENTIFILD BY DIFFLR“NT TZACHER GROUPS

' Teacher Groups i A E
! 1 ) v [} t Y
Problems i ' o : ‘ Total : %
» 'G P! N NN! U R! T UnT! ]
1. Superiority 22 1 W 22 28 8 13 23 36 10
'~ complex : :
2. Favourtism 46 25 25 46 60 11 21 50 71 19
3, Corruption > 6 2 6 2 6 4. 4 8 2
4, Inefficiency 10 1 &4 -7 3 8 4 7 11 3
5. Involvement 28 33 19 42 47 1 2 59 61 17
- . in party .
politics
6. Negligence 8 1 2 7 8 1 2 7 S 2
Total | ’ 196

The analysis of this problem clearly indicates that
teachers found Government officials easily given to “favourtism%
(19%) while 17 percent stated their involvement in party politics
and thereby creating difficulty in dealing with.them. Other
problems identified by a small percentage of teachers were
"superiority complex", "inefficiency®", "corruption® and

"negligence, "

Teachers in Government schools identified the
problem "favourtism” (21%) more frequently while it was “1nvolve—

ment in party politics® in the case of Private school teachers
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(30%). Both the groups, identified these two problems more
frequéntly than the other problems listed, while “superiority
complex" is identified egually (10%).

"Favourtism® (20) and Ysuperiority complex
(11%) were more frequently identified by Naga teache}s than
.ghe;r counterpart while "involvement in party politics" and
‘"negligence" were more frequently identified by non=-Naga

teachers,

Again, while analysipg in terms of location and
training, the problem of “favourtism® was found to have been
identified more frequently than other problems by urban ( 22%)
and trained (1?%) teachers., Rural and untrained teachers, on
the other hand, identified "involvement in party politics"
more frequently than other problems with a percentage of 13
and 22 respectively. It was further seen fhat rural teachers
identified problems of "corruption® and *inefficiency" more
frequently than urban teachers, Untrained teachers identified

problemg more frequently than trained teachers,

Teacher groups identifying more problems in this

area were urban, untrained, and Private school teachers.

JOB CONDITIONS

52411, Service Conditiong:
Problems identified under this heading were

classified into six, basing on the responses given by teachers,
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This was analysed in terms of management (1), community (2),
sex (3), location (4) and training (5). This is presented
in Table 5.35.

TABLs 5,35

DROBLEMQ IJ“V“IFIuU BY DIFFERENT ToACHER GROUPS
I 4 o, " g ]

Problems
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[7:]
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et
Z
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po wn o» wp =
«
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bo w0 o
~J

~4
HPE
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| * 2 Y

Te-

2

be

5.

Does not pro~ 18 8 10 16 26 = 19 7 5 21 2
vide adequate s .

- facilities

Job insecurity 68 92 49 111 125 35 117 43 16 144 160
Poor pay scale 47 34 33 48 72 9 60 21 18 63 81

Lack of chances

for promotion 20 & 8 16 22 2. 17 7 10 14 24
Frequent ~ | |
transfer 6 = = 6 6 -« 2 4 4 2 6

Digparity in = 6 13 3 16 17 2 15 4 4 15 19
the service _ - o
condi tions
(Govt., & Pri-
vate schools)

R

Total | | 316

Of those six problems stated by the respondents, the

most frequently expressed wag "Jjob insecurity® (44%), followed by

"poor pay scales” (224). Teachers of all the comparing groups

identified "job insecurity" more frequently followed by "poor pay
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scale" than the other problems listed under this heading.
"Laék of facilitiesg" and "lack of chances for promotion" were

algo identified with a percentage of 7 in each case.

"Poor pay scéle".(zh%), job insecurity” (64%)
vere more frequently identified by'Private school teachers'
than thelir counterpart 1h Government schools, On'the other
hand, problems of "inadequate facilities® (8%), "lack of
" chances for promotion" (9%) and "frequent transfer™ (3,5 were
. more freguently identified by Government school;teachers than

 their counterpart,

| The 1dcal Naga teachers identified "poor scale of
‘pay" (27%) more frequently than the non=-Nagas while it was
-%job insecurity” (467), "lack of .changes for promotion" (7;)
;and disparity in the service conditions (7#) in the case of

non-Naga teachers in this area.

All other problems, listed, were identified more
frequently by male teachers excepting the problem of “job
insecurity" which was mentioned more often bylfemale teachers

with a percentage of 46,

Urban and untbained teachers identified problems
more frequently. However, "frequent transfer was identified
more frequently by rural teachers, whiie it was "lack of chances
for promotion" and frequent transfer® in the case of trained

teachers.

A
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Private school teachers, non-Nagas, male, urban
aﬁd untrained teachers identified problems in each area more

frequently than their counterparts.

It can also be noted that "frequent transfer®
wag exclusively expressed by non~-Naga male teachersg in
Government school while "inadequate facilities” was identified

only by male teachers (7:%)..

A part of this finding is found to be in agreement
with Ramaswamy and Paramesan (1973), Bernard and Kulandaivel
(1977), Nagpal (1972); Dasgupta (1965) who reported lack of
chances for professional advancement, frequent traﬁsfer, Job
“insecurity, lack of other facilities and low salaries as

identified by secondary school teachers.

52012, Conditions of Work

High school teachers identifiedkvarious‘problems
relating to the conditions of work. These problems were
classified into four. This was then anélysed in terms of
management (1), community (2), sex (3), professionsl training

(3) and location (4). This is presented in Table 5,36,
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TABLE 5, 36

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS
IINGTO CONDLITIONS OF WORK

- o o

Teacher Grouqi,
2y (3 (&)
M F T UnT

(3)
U R

To ai' %
Problems t P

fo e <t =t ot v g w0 w0
Ve
P §
L

o = =0 w0 =0

e e o o =0 o

e e 0 oo ey o

=
2

!
i

1o Lack of + 66 39 29 76 87 18 28 77 86 19 105 29
. proper phy- . ' -

sical faci-

lities

2. Heavy and 30 59 39 90 109 20 35 94 97 32 129. 35
unequal : : : '
distribu-

. tion

3, Lack of 12 16 8 20 25 3 8 20 21 7 28 8
acaemic ‘ ’
. facilities
like
teaching
aids,
- library,
laboratory
etc.

4, Lack of 3 1 - L 4 - 1 3 L - 4
transporta- '
tion and
facilittes

Total ‘ 266

"Heavy and unequal distribution of work load" (35,) was
felt by a large number of respondents followed by "lack of physical
facilities® (294).

While comparing in terms of management, problems of

"heavy and unequal distribution of workload" (41#%) was more
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=

~= > frequently identified by.Private school teachers than
their counterpart, On the other hand, “lack of physical
facilities" was more frequently identified by teachers in

Government schools (3034).

It is also seen that non-Naga and male teachers
. identified problems more frequently than their counterparts.
"Lack of transportation facilities" was identified only by non=

Naga and male teachers.

It is further found that untrained and urban teachers
identified problems under each statement more frequently than

" their counterparts.

_ It can be seen that all the different teacher groups
‘identified the problem "heavy and unequal distribution of

workload" more frequently than other problems listed,

The finding is found to be in agreement with Paranjape
(1970), Ramaswamy and Paramesan (1973), Nagpal™. (1972), Pal and
- Ghosh (1967), 3ingh (1960), Ki's'hanpum (1577), Dasgupta~(1965);,
Arora and Chopra (1969) and Thakkar (1977}, who had reported in

thelr studies the ‘same problems as identified by teachers.

502,13, Living Conditions:
' Teachers identified only three problems relating to
living conditiongs., Analysis of the same is done in terms of

management (1), community (2), sex (3), professional training
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(4) amd location (3). This is presented in Table 5.37.

TABLE 5037

1
-

i ¥
Teacher Groups AAj '
T — ' Totall %
NN!M F! T UnT!} U v

Problems

pr 0 ar o w0 pp o0 00

o
v

o
=
0

1. Poor living 63 58 35 86 4107 14 19 102 85 36 121 33
conditions '

2. Lack of" T4 49 23 90 101 12 49 64 71 42 113 3
rfesidential ' ' '
accomodation

3. Poor trans= 29 20 8 41V 45 4 10 39 29 20’ 49 13
: port facili- .
ties

Total . 283

As indicsted in the table, the largest number of regpone
dents have mentioned the problems "poor living conditions (33%)
followed “lack of residential accomodation® (31,4).

Government school teachers identified the problem "lack
of residential accommodation® (33%) more frequently while it was
"poor living conditions" in the case of ?rivate school teachers

(40%) .

‘Poor living conditions (28,)) was more frequentiy
identified by MNaga teachers while the non-laga teachers mentioned

"lack of residential accommodation" more frequently" (37+). The
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problem Rpoor tranéport facilities” was much morewfréquently

identified by the non-local teachers.

~Again, it was found that male, rural and untrained
teachers identified problems more frequently than their coun-
terparts except the trained teacheré who ifdentified the
problem "lack of residential accomodation" méfe frequently
(36,5 than untrained teachers (27,9. The problem "lack of
residentiai accomodation® was more frequently identified by
male, rural and trained ieéchers,>while female, urban and
untrained teachers identified the problem *poor living

conditions™ more freguently than the other problems listed,

It can be seen that problems relating to living
conditions were mcre freguently identified by non-Naga, male,

‘untrained, rural and private school teachers.

| This finding conforms with NCERT'(197Z); 3ingh and
Singh (1970), Ramaswamy and Paramesan (1973) who reported poor
living conditions and lack of accommodation facilities as
problems faced by secondary teachers, though the places of

study conducted was different.

ACADIMIC

5.2. 14, Academic work:

, Teachers! identification of prbblems,relafing\to
academic work was clagsified into eight and listed, which\were



‘analysed’in terms of management (4), location (2), sex (3)
énd professional training (4) and communi ty (5). This is
presented in Table 5, 38,

TABLE 5,38

PROBLEMS IDENTIFIED BY DIFFERENT TEACHER GROUPS CONNECTEL WITH

ACADEMIC  WORK

T acher._Gro S
3 H )

M F! T UnT! N

Problems

(1) {2). \3)

H
Pl U R

p---q'-.-o
- o

(o]

1
)
]
1
]

=
<z

pt at o0 ap ot b--
3
(o)
£
o

B o

1. Unsuitable and
" - . constant
" change of
© gyllabus and - : ~
" books 97 59 124 32 130 26 56 100 50 106

2. Absence of
adequate
“teaching aids 122 68 134 56 152 38 51 139 71 119

3, Inadequate |
Clibrary " 111 71 126 56 W6 36 57 125 64 118

4, Improper
allocation o
of work 8 8 19 7 16 10 9 17 11 15

5 Inadequate
laboratory 6 9 10 5 14 1 7 8 5 40

6. Ineffective
method of
teaching & ‘
evaluation 6 2 5 3 7 1 5 3 4 4

7. Unsatisfac- 4
tory school
routine 2 3 L 1 3

8. Overcrowded
- classroom 2 = 1 1 - - 2 - - 2

N
-
&
]
w

156

190

182

26

15

43

52

50

Total |
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The analysls of academic problemlreveals that
the area of problem that got more mention was "absence of
adequate teaching aids" (52;5) followed by "inadequate ard
library® (50/) and "unsuitable and constant change of
syllebus and books* (43)).

The problem identified most frequently by
Government school teachers wes "absence of adequate teaching
aids (55.5) while it wag "inndequate library" (49,5 in the
case of Private school teachers: Ag for the rest, both the
groupg identified problems.relating to syllebus, teaching
aids and 1library more frequently than those other problemg-

1i Stedo

The only item that was more frequently mentioned
by urban teachers is "unsultable and constant change of
syllabus® (47.4). A very small percentage of urban teachers
identified the problem “unsatlsfactory school routinef® (7).
-Both the groups identified more frequently - the problems
relating to syllabus, teaching aids and library..

rd

Identiiication of problems by both male and
female teachers were found to be more frequent in the sreas
of syllabus, teaching aids and library though the problem
"improper allecation of work™ (14,) was mentioned more

4£requently by female teachers than their counterpart.
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It was further found that a small percentage of
trained teachers identified "ineffective method of teaching
and evaluation® (34). All other problems listed were
mentioned more freqguently by untrained teachers except the
problem of "inadequate laboratory" which was identified more

frequently by trained teachers (5/4).

On the whole Government, Non-Naga, rural and
untrained teachers identified problems in this area more

frequently than their counterparts.,

Problems that were identified more frequently by
both non-Naga and Naga teachers were "absence of adequate
teaching aids" and "unsuitable and constant change of sylla-
bus and books" with a percentage of 52 and 57 (Naga) and 49
(non~Naga) in each item, Problems that was more frequently
identified by non-Nagas than their counterpart'was

"unsultable and constant change of syllabus and books (439),

This finding is quite similar to the.findings of
Ramaswamy and Paramesan (1973), Thakur (1973), Sudha et al. (1980)
and Singh and Singh (1970) who reported lack of library
facilities and teaching éids,

P ERSONAL

5.2.15. Pergonal Problemg:

High school teachers identified nine different

personal problems. This was analysed in terms of management (1),
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community (2), sex (3), professional training (4) and location

(5)., Tais is presented in Table 5.39.

PROBLEMS RELATING TO PER3ONAL LIFc ASl

TABLE 5, 39

IDENTIFI D BY DIFfRENT TACHmR GROUPS.

x"\l
L‘»"
. [] [} 1
‘ : 4 Teacher Groups ! g_—
Frovlems DI A ) N & B € N R GO e
'¢G P'N NN!M F)!T UnT! U R! !
{ L . | 1 _l ¢ |
1, Children's- 21 6 7 20 23 4 17 10 19 8 27 7
education
2.7Chiidren's ' |
empLoyment 6 6 5 7 8 4 2 10 9 3 12 3
3. Inadegquate 55 41 37 59 73 23 22 T4 15 2% 96 26
income . ’
4, Feeling of 17 4 10 21 25 8 6 25 20 11 31 8
insecurity 4 ' ' -
5. No career 28 17 16 29 34 11 9 36 3312 45 12
prospects ‘ -
6. Difficulty 3 11 1 13 12 2 8 6 9 5 i 4
to adjust : :
7. Lack of 62 20 18 64 74 8 28 bH4 59 23 82 22
Residential - '
accomodation ’
8. Separation 8 3 3 8 10 1 2 9 10 1 11 3
from family '
due to fre- ”
quent trans-
fer
9., Frustration 13 11 8 6 18 6 8 te 17 7 24 '7

342
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M"Inadequate income" was mentioned by a large
nunber of teachers (26%) as personal problems with "poor
residential accommodation® (22/%) coming next. “No career

prospects’(12%) was also identified.

The problem of "inadequate income" was more
frequently identified by Private teachers (28#), Problems
identified by Government teachers more freguently than théir
counterpart in Private schools were "children's education®
(94), "no cafEer prospects" (13%), "residential accommodation®

(28;6) and “separation from family due to frequent transfer (4%),

It was also found that female teachers identified
the problem "inadeQuate income” more frequently (30%). than
other problems, The same was found in the case of untrained.
(32%), urban (27:%) and Naga (30/6) teachers, Male teachers
identified "inadequate income" (25/4) and "residential accommo-

'datioﬂ'(ZS%) more frequently,

All other problems except "childrén's employment"
(4:6) and "insdequate income® (25%) were more frequently
identified by non-Naga teachers, Again, two problems more
frequently identified by rﬁral'teadﬁrs than their counterpart
were "feeling bf insecutity" (10%) and "difficulty to adjust"
(54). Problems identified by trained teachers more frequently
than untrained‘téachers were “children's education® (12#) and

"no career prospects” (7#).
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It was seen that male, untrained, urban, non-Naga
and Private school teachers identified more problems relating

to personal life,

This fihding appears to be in the line of the
£indings of Nagpal (1972) and Kulandaivelu(1969) who reported
transfer of teachers to places against thelr wish as a source
of annoyance of teachers, Aaron et al. (1969) and Sukhwal
(1977) too reported existence of persbnal problems as faced by

teachers.

FINANCIAL: -

5.2, 16, Financial Problems:

Teachers identified four different problems relating
to their financial position which wasg énalysed in ferms of
management (1), community (2), sex (3), and professional
training (4), and location (5). This is presented in Table
- 5,40,
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 TABLE 5.40

PROBLEMS RELATING TO FINANCIAL POSITION AS IDENTIFIED
BY OIFFmkeNT TSACHSR GROUPS

T 1 L

! Teacher Groups ; H

[ | 4 1 v v [} 1
Problems INE) 3 (2) ; (3) ; (&) ; (5) i Total z%

b

1G P! N NN} M F+ T UnT ! U R! H

1, Absence of any 18 12 5 25 28 2 10 20 27 3 30 8
supplementary
inconme

2, Lack of finan=- 15 19 7 27 29 5 7 27 22 12 34 9
cisl help from )

Government _
3, Low pay 148 101 80 169 195 54 76 173 184 65 249 68
4, High cost of ) - .
living 31 11 12 30 33 9 23 19 0 1122 42 1"
Total . _ ' ) 355

4 A large number (68%) of the respondents were found to have
mentioned tie problem of "low pay* followed by "high cost of living"
(11%).

. Teachers of all the cémparing groups mentioned the
problem "low pay® more frequently than other problems listed, though

difference was found in freguency,

Teacher groups identifying problems more frequently than
their counterparts in almost all the areas of problem were non-Naga,
Private, untrained, urban ard male teachers excepting the problem of

high cost of living® which was identified more frequently by the



trained (7%) and Government school teachers (14%) than their
counterpafts. The only item identified more frequently by
rural teachers than the urban counterpart was "lack of
financial help from Government (1}f%). "Low scale of pay"
and "high cost of living" were mentioned by female teachers .
more frequently thén male teacherg with a percen%age of 71

ard 12 respectively.

Problem of "absence of supplementary income" was
identified by both Government amd Private school teachers
equally (8%), while *high cost of living" was identified
equaily (11%) by both urban and rural teachers.,

This finding iy observed to be similar to what is
indicated in the findings of Singh amd Bhatnagar (1966), Pal
and Ghosh (1967), Arora and Chopra (1969), NCERT (1972) and
Ramaswamy and Paramesan (1973) who reported poor pay as a

source of problem asg identified by teachers.

EXTRA CURRICULARVACTIVITIES:

5,217, Extra=curricular Activitiesg:

Perception of problems relating to extra curricular
activities as mentioned by teachers, were categorised into seven

and presented in Table 5.41.
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TABLS 5,41

PROBLMS RELATING TO  sXTRA=-CURRICULAR
ACTIVITLZS

eacher Grouws
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1. Absence of 59 39 33 65 83 15 31 67 72 26 98 27
proper :
organization

2. Lack of 56 41 39 58 81 16 33 64 59 38 97 27
. ‘facilities :

3, Lack of ©~ 17 5 7 145 17 5 12 10 9 13 22 6
_ interest . :

‘among

pupils

"4, Dearth of 24 11 15 20 29 6 13 - 22 20 15 35 10
trained '
teachers.

5. Lack of 4 *2 2 4 4 2 5 1T 4 2 6 2
interest : ' ’
among
teachers

6. Lack of 1 2 = 3 3 = 1 2 2 1 3 1
co=operation .
from parents

7. Abzsence of =« 5 = 5 3 2 = 5 3 2 5 1
vocation .
oriented
activities

Total ' 266

‘Rroblems that got more mention in this area were “"absence

of proper organisation® (27)%) and "lack of facilities" (27/) with



"dearth of trained teacher: (103) being the second,

Ynile comparing management vise, Private school
teachers were found to have made more mention of the problems
listed, except the prob;ems of ¥%lack of interest among pupils®
(8/5) and Wdearth of trained teachers” (11,4) and "lack of
| interest among teachers" (2,5, which were mentioned more
freguently by teachers in Government schools., Both the groups
identified the problem'"absenCe of proper organisation" equally
(27,9,

Naga teachers identified the problem "lack of
facilities" (31,9 and "dearth of trained teachers" (12@) more
frequently than their counterpart., ~roblem of "lack of
co=-operation” and "absence of vocation oriented'activities"
were mentioned only by non=-Naga teachers with a small percentage
of 1 and 2. Absence of proper organisation was identified by

both the groups equally (277%).

It was found that both male and female teachers
identified the problems of "norproper organisation® and "lack
of facilities® with a percentage of 29, 27 (male) and 20 and 21

(female) respectively.

Trained teachers identified the problems of "lack
of interest among the pupils® and "lack of interest among the
teachers” more frequéntly than untrained teachers with a

percentage of 9 and 4., The problem of "dearth of trained



teacherg” was identified by both the groups equally (9%).

Prqblems more frequently mentioned by rural
teachers than their counterpart were "lack of facilities*
(365, ™Lack of interest among pupils* (125¢) and "dearth
of trained teachers" (145 while it was "absence of proper
organisation® (255 in the.case of urban teachers, The

remaining other problems were identified equally by both the

groups.

It was seen that Naga, male, untrained, rural
and Private school teachers identified problems in extra-

curricular activities more frequently than their counterpérts.

This finding agrees with the report made by'Singh
(1960) and Samant (1976) who also found lack of facilities

and interest among the participants.

)

POLITICAL:

5626 18. Problemsg of Political Nature:

Problems of political nature as expressed by High
School teachers were also grouped into four, which were
analysed in terms of management, community, sex, professional

training and location, It is then presented in Table 5,42,
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PrRCOBL 23 OF POLITICAL NATURE
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1, Political 27 25 21 31 45 7 18 34 36 16 52
appointment
of teachers

2. Interfe- 41 14 31 24 48 7 28 27 28 27 55 15
rence in '
work by
politicians

3. Misuse of - 15 2 M 12 4 3 13 12 4 16 4
pupils by ,
politicians

L, Restric- 23 36 19 4O 48 11 20 39 33 26 59 16
tions imposed
for political
regsons

Total 182

The analysis indicates that the largest number of
respohdente (16%) identified the problem "misuse of pupils. by
politicians® hampering their academic work. *"Interference by
politiciansg in professional work“ like transfer, demotion and
partial promdtion were also mentioned by 15 percent .of teachers.
Problem of #political appoint@ent of unqualified teachers degfading
the professional status was also mentioned by 14 percent of teachers,

particularly by Naga, Private and rural teachers.

2



Teacher groups identifying the problems of
"interference in work by politicians® more frequently than
their counterparts were Naga (25,8, rural (20, trained
(20,4 and Government school (18,5 teachers., Again, Private
schooi, non-Naga, untrained, male and female teachgrs
identified ¥misuse of pupils by politicians" more frequently
than those other problems listed. It was also seen that the
problem “restriction imposed for political reasoné" L 25,3)

was mentioned only by Private schcol teachers.

Naga, rural, male and teachers of Private schools

identified problems more frequently than their counterparts. 

Such problems of political nature was reported by
Jackson (1978) who stated falling of teachers' status as a
result of intereference of politigians in communi st China,
It 21so égrées with -Arora and Chopra (1969) who reported
teachers' interaction problém with authority dué to
interference Ey politicians in school administration and

examination work.

5.3.1 Measures for the Improvement of High School Lducatlon
in Nagaland as _Suggested by High School Teachers:

Considering the important role that the teachers
play in the development of education in the State, teachers
were asked to give suggestions for the 1mprovement of High

School Bducation in Nagaland., The suggestions thus made were



grouped under eleven major headings., Detailed areas of
suggestions made under each major heading are listed as

follows:

i) Improvement of Primary iducation:

Appointing qualified teachers and giving proper

training and introduction of school complex,

ii) Enrolment Control:

Strict maintenance of teacher-pupil ratio; admission
of pupils or the bagis of merit and discouraging frequent

transfer of schools by the pupils.

© 1ii) Curriculum Improvement:

Construction of curriculum relevant to life; uniform
syllabus and timely distribution of text books; more emphasis on
teaching of science and Mathematics and introduction of £English

as a medium of instruction at primary level.

iv) Provision of Facilities:

Adequate accommocdation arrangement; well equipped
library and laboratories with trained hands; medical care for
both pupils and teachers and proper utilisation of school

properties and funds.

V) Meagureg of Pupilg' Welfare:
Proper guldance and organisation of extra-curricu=-

lar activities; organisation 6f exhibition on academic subjects,



ViZze, Science, Geography, etc. ard hostel facilities,

vi) Institutional Imorovement:

Establishment of schools on the basis of proper
survey and planning; restriction on the.growth of Private
schools and its recognition and financial aids in the form

of grants, .

viij) Better System of Evaluation:

Better tools for evaluation; regular evaluation
of pupils' work; stricter promotion; question setting and
evaluation of external examination to be done by regular

teachers.

viii) Bétter Administration and Supervision:
Delegation of powers; systematic and regular

supervisién by trained personnel and proper feedback,

ix) Effective Play of Teachers' Role:

e

Teachers' interaction in and outside school and

" non-involvement in political party activities.

x) Stricter Avpointment of Teachers and Traininga:

The major suggestions received in this area were
appointment of qualified; trained and talented teachers with
genuine interest and good moral character, selection of

teachers on the basls of merit and actual needs; avoidance of -
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appointment on political reasous and ample opportunity for

professional training.

xi) Better Service Conditions:

- Job security with better pay; provisions for
selection grade;'promotion on'seniority basis; abolition of -
transfer and appointment Qf teachers on political reason;
accordance of status; due recognition of teachers' ability

L3

and work.

The analysis of the measures suggested by Higb 
- 3chool teathers for the improvement of High School Zducation
was done by finding out the total frequency of teachers under
each major heading listed. This is then presented in terms

ofvpercentage in each case and given in Table 5,43,

TABLE 5,43

MEASURES FOr THE IMPROVEMENT OF HIGH SCHOCL EDUCATION
IN NAGALAND AS SUGGLSTED BY HIGH SCHOOL TEACHERS

Suggestions . Total Percentage

Improvement of Primary Education ' 65 18
~ Enrolment Control L7 13
Curriculum Improvement‘ | 103 28
Provision of Facilities 138 38
Measures of Pupils' welfare 119 33
Institutional Improvement 30 8
Better System of =Evaluation 153 42
Better Administration and Supervision . 97 27
Effective Play of Teachers' Role 110 30
Stricter appointment of Teachers and Training 296 81

Better Service Conditions 154 42
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High School teachers in Nagaland ( 366) montionéd
"stricter appointment of teachers and training them" (81%)
as the mos®t important neaswr? in improving High School
Education in Nagaland. The other suggestions made by a
larger number of teachers were “better service conditions
(42:3%), "better system of evaluation® (424), adegquate

facilities" (38)4) and "measures for pupils' welfare" (33/%).

"Institutional improvement® ard *enrolment
control" were mentioned only by a small number of teachers,

the percentages being 8 and 13 respectively.

It may be noted that High School teachers in
'Nagalénd seem to consider factors that are directly related

to them particularly their service conditions and (' .
to
professional training/have an influence on the improvement

of High School education in Nagalard,

5.3.2. Analysis of Teachers' Agreement with the Meaguresg
Listed for the Improvement of Teachers'
Performance: '

This part deals with the analysis of teachers'
degree of agreement with the ten measures listed for the
improvement of teachers' performance., Analysis of this was
done in terms of the total respondent, management of schools;
comnuni ty, sex, location of_schools and professional

graining, Thus, there were altogether six different analyses
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with percentages wqued cut for eachn degree of agreement
with éach measure as indicated by each comparing group. These

are presentad in their own respective tables,

It is to bernoted that the teacher respondents to
‘this were those covered by Attitude Scale (N = 306), The
checklist was administergd along with the Attitude Scale to
those Sample sSchools Selectedr. Hence, the analyses of the
different teacher groups were done on the basis of 306 respon-
dents. The total frequency of teachers in each different
degree of agreement was counted and presented with percentage

worked out in each case.

5.3.2.1. Agreement of the Total Regpondentg with the lleagureg
, Ligted for the Improvement of Teachers' Performances

Teachers' agreement with the ten measures listed
fo; the improvement of teachers' pefformance was done in
respect of the total respondents., The number of teachers indi=-
céting differenf degrees of agreement with each measure was
worked out in each case. This wag done for each measure listed

and presented in terms of percentage in Table 5.44.
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MEASURES L1ISTED FOR THL

PERFORMANCE
H H H
- Measures } Effective | Undecided iNot at all

1, Adequate teaching aids 286 5 15
93% - 2% 5%

2. Better supervision of teaching 271 19 16
- o 89% 6% 5%
3. Lighter workload 280 9 17
, 91% . 3% 5%

4, Better maatery of the subject 293 11 2
95% . 3% 1%

"~ 5. Teaching the subject of 297 5 4
interest 9% 2% 1%

6, Knowledge of psychology 256 8 2
_ ' | . 9OT% 3% 1%

7. Proper assessment of work 293 10 3
: . 96% 3% 1%
8, In-service Training 286 10 10
: _ 93% - 3% . 3%
9., Proper Feed=back 2%h 48 1%
h 89% 6% 57

10, Better professional - 290 172 4
preparation 95% 4% 1%

On the whole, more fhan éO percent teschers
considered each of the ten measures listed as effective for the
improvement of teachefs' performance, ' However, the measures that
were considered effective by the highest percentage of teachers
were "teaching the subject of interest® (97%) and “knowledge of
psychology" (97).
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Only a negligible percentage of teachers perceived the
meagures listed as "not at all effective' while a very small percen=

tage of teachers were found undecided,

5¢3.2.2, Degree of Agréement of the Govermment and Private School
Teachers:

'Teachers' agreement (effective, undecided and not at all)
with each of the ten measures listed were analysed in termg of
‘management and presented in terms of percentage in each cage. This

is shown in Table 5.45.

TABLE 5,44

DEGREE OF AGREEMENT OF THE GOVERNMENT AND PRIVATE SCHOOL TEACHERS

>

Degree of Agreement
Government o Private

Measures

| Effec= Undeci~ Not at ! Effec= Undeci- Not at
, itive ded all { tive ded all
1. Adequate 179 3 7 107 2 8
teaching aids 95% | 1% 4% 91% 2% 7%
2. Better swer- 168 9 12 103 10 L
vision of 89% 5% 6% 88% 8% 3%
teaching '
3. Lighter work- 177 '3 7 103 4 10
load Q4% 3; 4% 88% 3% 8
4, Better mastery 182 7 - 1M1 4 2
" of the subject 96% 4% - - 95%: 3% 2%
5. Teaching the 183 3 3 11 2 1
'~ subject of 97% 1% 1% 97% 26 1%
.- 1interesgt _
62 Knowledge of 185 4 - 11 4 2
psychology 98% - 2% - 85% 3% 2%
7. Proper Assess= 185 2 2 108 8 1
ment of work  98% 1% 1% 92% 74 1%
8. In-service 181 3 5 105 7 5
Training 96% 1% 3% 90% 6% 4%
9. Proper Feed= 170 2 7 104 6 7
& back 90% 6% L% 89% 5% 67
10, Better Profes~ 183 5 1 107 7 3

sional prepara=-97% 3% - 91% 6% 3%
tion . .




It can be seen that teachers of Government schools
consider f"proper assessment of work¥ anmd "knowledge of-
psychology” as the most effective measures for the improvement
of.teachers' performance with an equal percentage of 98, Almost
‘the same percentage of teachérs (97) consider %teaching the
subject of interest® and "“better professional preparation® as
effective measures, The highest percentage of Government
school teachers (6%) were 'undecided' as regards the measure
"broper‘feed-back', while 'better supervision of teaching' was
considered by the same percentage of teache:s as not at all

effective for the improvement of teachers' performance.

As regards Private schoolAteachers,_the highest
percentage (97) considered "teaching the subject of interest®
és effective for the improvement of teachers' performance
followed by "knowledge of psycnology‘-" (95%) and “better mastery
of the subject® (95%). Highest percentage of Private school
teachers were undecided as regards "better supervision of
teaching® (8%) as an effective measure for the improvement of
teachers! teéching performance closely followed by fproper
assessment of work" (7%), "in-service training® (6%) and proper
professional preparation® (6%). Measureé considered not aﬁ all
effective by the largest number of Private schobl teachers were
f11ghter work-load" (8%), “adequate teaching aids” (7%) and.
“proper feed-back® (6%). |
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5¢3¢2¢3. Dagree of Agreement of Male and Female Teacherg with
‘ regard to Meagures for the Improvement of Teachers'
erformance: . |
. Agreement of the respondents with all the measures
listed for the improvement of teachers' performance was analysed
in terms of sex and the of agreement, This is presented in terms
of percentage in Table 5.46. |

TABLE 5,46

DEGREE OF AGR&EHENT WITH THE MEASURES LISTED FOR THE
IVP ROVEMENT OF TBEACHLRS J

1 Dwrg
Measures oo Meler oo
: {Effec— Undeci- Not at | Effec=- Undeci- Not at

' ﬂi}ive " ded - - all !tive ded all

1. Adequate teaching - 207 - 4 11 ™ 1 4
aids . 9% 2% 5% oL% 1% 5%

2. Better supervision 196 14 12 75 5 4
' of teaching. 887% . 6% 5% 89% 6% 5%

.3« Lighter workload 205 6 N NE] 3 6
' , 92% 3% 5% 89% 4% 7%

4, Better masgtery of 212 8 2 81 3 -

. the subject : 95% VS 1% - 96% 4% -
5. Teaching the subject 214 5 3 83 - 1
. of interest 96% 2% 1% 99% - 1%
6. Knowledge of 215 6 1 83 2 1
. psychology . Q7% Y 1% 96 2% 1%
7. Proper assessment of 215 5 2 78 5 1
- work 9%k - 2% 1% 93% 6% 1%
8, In-service training 203 10 9 83 - 1
. A 9% 5% 4% 99% - = 1%
9, Proper feed=-back 86 47 9 78 1 5
’ | 8%% ek bk 93% 1% 6%
10. Better professiona- 211 8 3 (& 4 1

lisation 955 L% 1% L% 5% 1%
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The analysis of te&chers agreement'with the
measurés listed for the impfovement of teachers' performanée
clearly showed that the highest percentage of male teachers
were in agreement with the megsures "knowledge of psychology"
ard "proper assessment of work" as effective'fbr the improve=
ment of teachers' performance, ©On the other hand, 99 percent

of the female teachers considered "teaching the subject of
interest® and "in-service training" as effective measures for

the 1mprovemeht of teachers' performance,

As regards the degrée of agreement 'undecided', the
hWighest number of male teachers (12%) indicated this degree in
fne measure "proper feed-back®, while in the case of female
teachers the measures indicated were "better supervision® and

. ‘“proper assessment of work® with a percentage of 6 in.each.

All the measures were perceived “not at all effective®
by a small percentage (5%) -in each case by male teachers, while
the highest numbgr(?%)of female téachers indicated “proper
agsessment of work" as being not at all effective towards the

- improvement of teachers' performance,

It can be inferred that more than 80, percent: of both -
sexes agreed with the measures listed as effective tfor: 1.; the

improvement of teachers' performance,
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5e342.4. Degree of Agreement of Trained and Untrained
Teacherg with regard to Measures for the
Improvement of Teachers' Performance:

Teachers' degree of agreement with the ten
measures listed for the improvement of teachers' performance
was analysed in terms of proféssional training, ThHis is
expressed in terms of percentage and presented in Table 5.4,

.

TABLE 5.4’

DEGREE OF AGREEMENT WITH THE MEASURES LISTED FOR
T ROVEMENT OF TEACHERS' PERFORN & B
PRUFESS AL TRAINING i

~{’ Degree of ‘iAgreement.
Measures : Trained. ' 1 Untrained
t Effec= Undeci~ Not at | Effec- Undeci- Not at
!tive ded all !tive ded all :
1 1
1. Adequate teaching 98 - 5 88 5 10
aids . 95% - 5% 93% - 2% 5%
2. Better supervision 95% 3 5 176 .1 11
of teaching 92% 3% 57 87% 78% 5%
3. Lighter work-=load 94 5 , 4 - 186 - 4 13
91% 5% 4% 92% 2% 6%
4, Better mastery of 101 2 - 192 9 2
the subject 98% 2% - 957 L% 1%
5. Teaching the 101 1 1 196 4 3
subject of interest 98% 1% 1% 97% 23 1%
6. Knowledge of 100 2 1 196 6 1
psychology 97H% 2% 1% 974 3% -
7. Proper assessment 101 2 - 192 8 3
of work 98% 2% - 95% bk 1%
8. In-gervice 99 1 3 187 9 7
Training - 96k 1% 3% 92k % 3%
9. Proper feed=back “~93 5 5 171 23 9
907 5% 3% a7 A% 4%
10. Better Professio- 101 2 - 189 10 4
nalisation - 98% 2% - 93% 5% 2
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The largest number of trained teachers agreed
with the meaéures "petter mastery of the subject®, "teaching
the subjeét of interest", "proper assessment of work® and
T"better professionalisétion“ as effective measures for the
improvement of teachers' performance, with the percentage of
98 in each case. On the other hand, it was "teaching the.
subject of interest" and "knowledge of psychology" in respect
of untrained teachers with a pefcentage of 97 which 1is
highest,

A very small percehtage of trained teachers were
undecided about the effectiveness of the ten measures listed
1-with not more than fivé percent in each case., The same was
seen with the degree of agreement ¥not at all®, It was
siightly more in respept of untrained téachers, who were
undedided about the measures “proper feed=back® (11%%) and
"better supervision® (8%), while six percent considered
"lighter work-load" not atf all effective for the improvement

of teachers' performance,

Taking both trained’and untrained teadhers together,
the highest percentage (97%) of teachers considered the
measure "teaching the subject 6f interest" and *knowledge of
pSychologyh as effective,.cloSely followed by the measures
"petter mastery of the subject® (964), and proper assessment of
work" (96#%), for the improvement of teachers' performance., The

measures that received the degree of agreement *"undecided” more



237

than the rest were “proper feed=back® (9%) and “better supervision®
(6%). The largest number of teachers indicating "not at all* was for
the measures "proper feed-back® (5%), 'f'adéquate teaching aids* (5%),
 "petter supervision" and "lighter work load® (6%),

5¢3¢2.5. Degree of -%g;eemen:q of Naga and None-Naga Teachersg with
' regard to Meagures for the Improvement of Teachers

Performance: i

‘Teachers' 'degree of agreement with the ten measures
‘listed' for the improvement‘ of teachers' performsnce was analysed
communi tywise (Naga, Non-Naga) and presented in Table 5.48. -

o TABLE 5,48 |

- DEGREE OF AGREEMENT WITH THE MEASURES LISTED FOR THE IMPROVEMENT OF
TEACHERS' PER FORW@CE BY MANAGLIMENT ‘ _

' Degree of Agreement

. Measures Naga Non=Naga
! Effec= Undeci- Not at ! Effec= Undeci= Not at
‘ J: tive ded all tive ded all
1. Adequate teaching alds 110 - 10 176 5 5
92% - 8% 95% 3% %
2. Better suwervision of 101 . 11 8 170 8 8
teaching 84% 9% Th 91% Lk 5%
3. Lighter workload 103 6 1 177 3 6
Lo 86% 5% 9% 85% 2% 6
4, Better mastery of the 115 5 - 178 - 6 2
subject - ' 96% 4% - 96% 3% 1%
5. Teaching the subject 116 1 3 181 4 1
6. Knowledge of psychology 117 3 - 1M - -5 2
L st ER D 97% 3% - 96% 3% 7 3
7. Proper assessment of 115 2 3 178 - 8 - 1
- work 96% 2% 2% . 96% 4% -
8. In~service training 113 3 4 173 7 6
| 94% 3% 3% S53% 43% 3%
9. Proper feed=back 110 4 6 154 24 8
- 92% 3% 9% - 83% 13% L%
10, Better Professionali- 115 5 - 175 7 4
4 - Q4% Ly 26

sation " 96%
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‘ fKknowledge oprsycholegyﬂ and "teaching the
'subject of interest" were agreed upon ag effective measures
for the improvement of Teachersi performance by the highest
percentage of Naga teachers (97#). Equal pefcentage of
non-Naga teachers (97/%) considered “teaching the subject of

interest" as an effective measure,

-1t can also ee seen that the largest number of
Naga teachers were 'undecided' about the measure "better
supervision of teaching" (9%), while "lighter workioad" (9%)'
wag considdered "not at all effective" for the improvement of

teachers' performance.

| The highest percentage of non~Naga teachers (13%#)
were undecided on the measure “proper feed=back" as being |
effective, while.a‘small percentage of the same é?QQP~ConSidered
~all the measures listed as not at all effective for the

improvement of teachers' performance except "proper feed=back',

5.3.2.6, Degree of Agreement of Urban and Rural Teachersg with
Mgagureg for the Improvement of Teacherg' Performances

Teachers' agreement with the ten measures 1isted
- for the improvement of teachers' performance was analysed in
terms of locality of school (that is, teachers teaching in
schools located in urban and rural areas) and the degree of
agreement. This analysis is presented in terms of percentage
in both the cases, and is shown in Table 5,49, |
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DEGREE OF AGREEMENT WITH THE MEASURES FOR THE IMPROVEMENT OF
TEACHERSY PERFORMANCE BY LOCALITY OF SCHOOL

Degree of: Agreement

- -« ap o

Measures ; Urban } ~ Rural
! Effece Undeci~ Not at ! Effec~ Undeci- Not at

tive ded all Etive ded all

1e Adequate- teaching 222 5 13 64 - 2
aids. . 93% 2% 5 97% - 3%

2. Better supervision 210 16 14 61 3 2
of teaching ' 88% 7% 6% 9% 5% 3%

3. Lighter workload 220 6 - 14 60 3 3
, 91% 3% 6% 91% 5% 5%

4, Better mastery of the 228 10 2 65 1 -

subject 953 4% 156 98% 255 -

5. Teaching the subject 233 4 .3 64 1 1
of interest 97% 2% 1% 97% 2% 2%

6. Knowledge of pyscho= 231 7 2 . 65 1 -

logy 9656 3% % 98% 2% -

7. Proper assessment of 228 9 3 65 1 -

work 95% - 4% 1% 98% 2% -

8. In-service training 223 10 7 63 - 3
) 939% 4% 3% 95% - 5%

9. Proper Feed-back 205 ) 12 59 5 2
85% 9% 5%  89% 8% 3%

10, Better Professiona- 226 10 4 64 2 -

lisation . 94% 43 2% 97% b -

Highest percentage of urban teachers (96), considered
"teaching the subject of interest" as an effective measure for the
improvement of teachers' performance, closely followed by *knowledge
of psychology® (96). On the other hand, measures such as "better
mastgry of the subject", "knowledge of psychology" and proper
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agsegsment” were considered effective by the rural teacherg
with the highest percentage of 98 in each case. The second
largest number of teachers (97%) considered the measures
“adequate teaching aids®, "teaching the subject of interest®
and "better professionalisstion” effective for the improvement

of teachers' performance,

The largest number of urban teachers (9#) indica-
ting 'undecided' was for the measure “proper feed~back" with
nbetter supervision of teaching® being the next (7%), while

it was "proper feed-back" in respect of rural teachers (8%).

A small percentage of ﬁrban teachers as well as
rural teachers gonsidered measures such as "adequate teaching
aids", "better supervision of teaching", Mlighter workload", |
in-service training” and "proper feed-back" as not at all

‘effective for the improvement of teachers' performance,

5¢3¢3. Analysig of Teacherg' Degree of Agreement with the
' ' Meagures 1isted for the Improvement of Teacherg'

Status:

High School teaChers were again asked to indicate
their dégree of agreement with the elght measures listed for
the improvement of teachers' status. Teachers degree of -
agreement (‘effective', 'undecided', 'not at all') with each
measure ligted wés first "sounted .. and analysed in terms of
the total reépondents, management, community, sex, location

of school and professionsl training, Analysis of each
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comparing group in each degree of agreement and measure
was done separately for the reason of clarity and presented

--in respective percentage. .

It may be noted that percentage in respect of each
‘teacher group under each degree Qf agregment.was'done on the

basis'bf,thé‘totél numbér'of teécherslin éachlcomparing gfoup,

” 5.3:3.1, Degree of Agreement of the total Reggondents with
ST gg meagureg lggtgd for the lmprovement of Tegcherg'

. Analysis offteachers' degreé of’agreement~with the
eight measures listed for the improvement of teachers' status
was done in respect of the total respondent (306). The
_resultxis worked out in_terms of'percentage in each case and.
,preséhtgd in Table 5¢50 - | . '
- "ff . R L raLs o

DEGREE OF AGREENENT OF TOTAL RhaPONDLNTS WITH THE MEASURES
LISTED FOR THE IMPROVEMuNT OF TEACHERS' STATUS '

. . H Total Respondents
Measures 1| Effective!Undecided! Not at all

1. Improvement of emoluments : 286 (93%) 13 (4#) 7 (25%6)

2, ifising the academic'qualifica=  290°(95%) 4 (1%) 12 (&%)
on ’ . - ' - .
3, Greater Professionalisation - ~ 258 (843%) 34 (11%) 14 (5%)

4. Improving the Service Conditions, 290 (95%) 12 (4%) & (1%)
5. Stricter Selection of Teachers 285 (93%) 9 (34 12 (4%)

"6, Providing better facilities for 293 (96%) 5 (2%) 8 (3%)
life and work :

| ‘?. Accordance of status to teachers 268 (88%) 26 (8:%) 12 ( 4x)
8. Greater freedom in work ' 264 (86%) 22 (7%6) 20 (6%8)




The highest perfentage of teacher respondents
(96) perceived “providing better facilities for life and
work" as an effective measure for the improvement of
teachers' performance followed by “raising the academic
qualification" and "improving the service conditions*
with a percentage of ninety five (95) in each case,

- The measure that was perceived “not at all
effective” by the highest percentage of the fespondants -
was “greater freedom of work (6%), while 11 percent was

undecided about the measure "greater professionalisation”,
It can be noted that all the measures listed for

the improvement of teachers' status were perceived as

effective by more than 80 percent of the teacher respondents.

50 30350 20' ’

the Iggrovement éf eachers S&gtug

Teachers' degree of agreement with the measures
listed for the improvement of their status was analysed in
terms of community. This is pfesented in Tabie 5.51.



TABLE 1
DEGREE OF AGREEMENT WITH THE MEASURES LISTED FOR THE
QF TL E RS' S AT S AG
{ Degree of Agreement
Measuras 5 Government T Private
: ’ ! Effec= Undeci- Not at | ; Effec- Undeci- Not at .
| itive ded all ’tive_ ded all
1, Improvemént ‘of 178 7 L 6 3
emoluments (94‘}6)' (L) (2%) (92%)‘ (5%#) - (3%)
‘2, Reising the academic 181 1. . 7 .. 109 3 5
qualification - (96%) - (4%)  (93%) (3%)  (4%)
3, Greater Professiona=- 169 17 3 . 89 * 17 - 11
lisation (89%) (9%)  (26)  (76%) (1b%). (9%)
4 Improving the 183 2 4 107 10 -
Service Conditions (57%) (1%)  (2%) (91%) (8%) -
5. Stricter selection 177 4 8 © 108 5 4
of teachers - (9hLs) (26)  (4%) (92%) (43%) (3%)
6. Providing better 180 3 6 113 <2 2
facilities for life (95% (2%)  (3%) (97%) (1.70%) .(1470%) .
‘and work ‘
7+ Accordance of 170 11 8 98 15 - 4 -
‘status to teachers  (90%)  (6%)  (4%)  (84%) (13%)  (3%)
84 Greater freedom in 162 17 10 102 5 10
work : (86%) (919%)  (5%) (87%) (43%) (8%)

Meagures considered effective by higher percentage of
Government teachers were "improving the service condition" (97%) and
fraising the academic éualificaﬂon" (96%) «
Privatg School (97:%) agreed with "providing better faciliti.es for life

Highest percentage of

and work" aé effective for improvement of teachers' status with the
measure fraiging the academic standard" being the next (93%).
"Greater profeésionalisation" was considered effective by the lowest

percentage of Private teachers (76%), while 1t was “greater freedom .
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in work" in regpect of Government school teachers (86%),

Measures considered not at all effective by the
highest percentage of Private school teachérs are "greéter
professionalisation® (9%) and “greater freedom in work™ (9%).
In the case of the Government high school teachers it is

fgreater freedom in work® (5%).

5¢3.3.3, Degree of Agreement of Nags and N%nrNggg Teacherg
h the Mea e ted for oveme of

Teachers' Statug

Measures listed for the improvement §f teachers'
status which have been marked by the teachers in accordance
with their degree of agreement was analysed in terms of
comnunity. This is presented}in Table 5.52 with freqﬁency
and pergentége of teachers worked out for each measure listed,

compuni tywige (Naga, Non~Naga).
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TABLE 5,52

DEGREE OF AGREEMENT WITH THE MEASURE LISTED FOR THE
T T S S S BY. T .

Degree of Agreement

)
’_.
Measures I Effec- Undedl- Not at | Effec~ Undeci- Not at
| !uve ded  all |tive ded  all
1. Improvement of 1% 3 | 3 172 10 4
* smbluments. (95%) (2.5%) (2.5%) (920 (5% (39
‘2o Raising the academic 119 = = 1 17 4 1
" qualification (99A) - (1%) (92%) (2%) (6%)
3, Greater Profession= 107 11 2 , t 25 12
alisation (89%)  (9%)  (2%) .(816) (12%)  (6%)

4, Improving the 115 3 2 | I 2

o Sggvice conditions (96%)  (2%) (2%) (94%) (5%) ( 1%)

5. Stricter selection- 108 3 77 -6 3
of teachers: - (00%)  (2%) (705%) (95%) (33%) (23%)

' 6. Providing better = 114 2 179 ? I

' .gzgilitées for 1ife (95%) (2% (3%) (96%) (2%) (2%)
wor - : ’ '

7. Accordance of status 104 - 10 6 164 X 6
to teachers. (87%) (8%) (5%) (88%) (9 ) ( 36)

8. Greater freedom in 105 7 8 159 12

© wrk (874 (e®) (7%  (85%) (896) (6%)

The highest percentage (99%) of Naga teachers
considered "raising the academic qualification® as effective for
the improvement of teachers' status, while it was "providing better
facilities" for life and work in respect of non-Naga (96%). Other
measures considered effective by larger number of local teacherg
‘wére "improvement of emolumentsg® (95%). Wimpbovihg the service

condition" (96%) and “providing better. faeilities for life and
work? (95%) .
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Naga '
Highest percentage of/teachers marking 'undecided*

wag for the measures “greater freedom of work® (9%) and
"accordance of status to teachers" (8%), while it was
‘mgreater professionalisation® (12%) and "accordance of

status tovteacheré"‘(9%) in the case of non=Naga teachers,

Meagures 60nsidered "not at all effective® for the
improvement of tea@hers"statué by Naga teachers were |
- "stricter seléction of teachers® (8%) and “greater freedom of
. work®" (7%).' On the othertand, non-Naga teachers considered
 :“greater freedom in work®, and “greater professionalisation®,
as not at all effective for the improvement of teachers'

, stétus with a percentage of seven (7%) in each casé which is

" highest,

5.3¢3¢4, Degreeg of Agp ement of Male and Female Teacher
th easure ted for the Improvement of
’ Teacherg' Statug _

Responses given by teachers with regards to measures
listed for the improvement of teachers' status have been
analysed in terms of sex. This is presented in terms of
frequéncy anmd percentage of teachers for each statement and

each degree of agreement as shown in Table 5¢53.
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TABLE 5.53
DEGREE OF AGREEZ"IENT WITH THE MEASURES LISTED FOR THE
IVPROVEFENT OF TEACHERS' STATUS BY SEX
H _Degree of Agreement
M - ! Hale Female
easures Effec- Undeci= Not at | Effec= Undeci- Not at
‘ tive ded all itive ded all
1. Improvement of 206 11 5 80 2 2
emoluments . (93%) (5%  (28) (95%) (2%)  (2%)
2. Raising the academic 209 4 9 81 - 3
qualification (ou%)  (2%)  (4%)  (96%) = ( 39%)
3. Greater profession- 180 31 11 78 3 3
alisation (81#) (%)  (5%) (93%)  (3%)  (3%)
4, Improving the 211 10 1 79 2 3
service condition  (95%)  (5%) - (o4s8)  (2%)  (3%)
5. Stricter sgelection 211 -~ 7 4 T4 2 8
of teachers (95%)  (3%) (2%)  (88%) (2% (10:)
6. Providing better 214 4 4 - 79 1 4
facilities for 1ife (96%) (2%) (259 (9u®)  (1%) (5%)
and work .
‘7. Accordance of status 195 18 9 73 8 3
to teachers . (88%) (8%)  (4%) (87#) (10%)  (3%)
8, Greater freedom in 188 17 17 76 5 . .- 3
work- -~ (85%) - (8%)  (90%)  (6%) ( 3%)

It was seen that the highest percentage of méle

teachers agreeing with the measure as effective was *providing

better facilities for work and life" (96%) closely followed by
measures "improving the service conditions® (95%) and “stricter
selection of work® (95%).

fiGreater professionalisation” was

considered effective by lowest percentage (81%). On the other hand

higher percentage of female teachers (95%) considered “raising the

academic qualification® as effective measure with ®improvement of

emoluments® (95%) being the next highest,
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- It can be inferred that both male and female
teachers agreed with all the heasures listed as equally
effective for the improvement of teachers' status., This
1s indicated by the percentage of teachers agreeing with
tpe degree of agreement 'effective' which was found to be
above seventy percent in each case (male and female) and
for each measure listed. Only a negligible percentage of
both male and female teachers expressed'undecided' and
'not at all' effective,

5¢3¢3¢5. Degree of Agreg%egﬁ of Trai¥ed and Untrained
ach with the lMeagureg li i for the

Improvement of Teachers! Statug

Degree of-agreement with the elght meagures listed
for the improvement of teachers' status as marked by the
teachers was analysed in terms of professional training |
" (trained and untrained), Analysis of this was done in terms
of the number of teachers appearing under each degree of.
agreement which is again’expressed in percentages for each

statement anmd presented in Table 5,54,
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DEGREE OF AGREEMENT WITH THE MEASURES LISTED FOR THE

- of

OVEMENT OF TEAC STATUS BY PROFESSIONAL T ING
! Deggee of Agreement
Meagures ) Trained Untrained
} Effec= Undeci=- Not at 'Effec- Undeci- Not at
!tive ded all :tive ded all
1, Improvement of 96 5 . 2 190 8 5
emoluments (93%)  (5%) (26)  (9h%) (4%)  (26)
2. Raising the academic .97 1 5 193 3 7
- qualification (94%)  (1%) 5%)  (95%) (18)  (3%)
3, Greater Professiona- 90 10 3 168 - 24 11
‘1lisation (87%6)  (10% 33%) (836) (128) (5%)
L, Improving the service 101 2 - 189 10 4
.condition - (o8B (28) - (93%) (5%)  (2%)
5. Stricter selection . 92 5 6 193 4 6
_of teachers - (89%) . (5%). - (6%) (95%) (28) . (3%)
6, Providing better g0 6 7 2 5
facilities for life (87#) (6%) (7%) (83 6) (10%) (2%)
‘and work ' :
7. Accordance of status 94 5 4 170 17 16
to teachers (916)  (5%) (&%) (84¥) - (84) (8%)
8. Greater freedom in 100, 1 2 193 4
work (976 (1B) (%) (95%)  (2%) (3,5)
‘ The table above indicates that the highest percentage
tfained‘teachers (98”)'oonsidered “improving the service condi tion®

as an effective measure followed by providing better facilities for

life and work" (97%) for the improvement of teachers' status.

On the

other hand untrained teachers considered measures such as “raising

the academic qualification, stricter selection of teachers" amd

providing better facilities for life and work as effective measures



for the improvement of teachers' status with equal percentage
of 95, Trained teachers were tindécided about the measure
"greater professionalisation® with a percentage of 10 which
is the highest. Untrained teachers were also undecided about
- the same measure with a percentage of 12, with the next being

"accordance of status to teachersg" (10%)..

Measures considered not at all effective by the
1argest number of trained and. untrained teachers were "accor=-
dance of status to teachers® (7%) and ngreater freedom of work"

(8%) respectively.

" 5e3+4346 Degree of Agreement of Urban and Rural Teachersg witp
the Mgagureg 1isted for the Improvement of Teacherg

Status

Degree of agreement of High School teachers with the
eight measures listed was analysed in terms of locality that ig,
number of teachers teaching in schools located in urban areas on

one hand and those teaching in schools located in rural areasg,

Number of teachers under each degree of agreement for
each measure listed was worked out and presented with its
percentages This is presented in Table 5,55. '



TABLE 5,55

DEGREE OF AGREEMENT WITH THL MuASURuS LISTED FOR THE.
b STATUS BY LOCATION

}‘ : ) Degree of Agreement
. , ! Urban Rural
Heasures { Esec- Undaoi- Not at | Effec- Undooi Not at
itive ded all - !tive ded all
1, Improvement of 221 13 6 65 = 1
emoluments - (92)  (5%) ”4(3 ) (98%) . - (1%)
2, Raising the acade= 226 &4 0 - 64 -
mic qualification  (94%) (2%) (A%) (97 ) - (3%)
3, Greater Profesion~ 200 27 . 13 7
alisation (83%) - (11%) " (5%) (88 6 (11%) (1%)
4, Improving the =~ 224 12 4 66 - -

' Service condition  (73%) (5%)  (2%6) (100%) - - =
3, Stricter selection 223 ° 6 11 62 3 1
- of -teachers : (936). (2%) (5%) (94%) (5%) (%)
6, Providing better 229 3 8. 64 2 -

facilities for life (95%) (1) - (438)  (97%) (39 =

and work. | R | . ,
7. Accordance of status 210 20 10 58 6

to teachers (88%) - (8%) (&%) (88%) - (9%) (3»)
8. Greater freedom in 208 = 18 1% 4

work . (87%) ,(7%) (6%) (8 4) (6%) (9»)

Table 5.55 shows that the highest percentage (95) of
urban teachers agreed with the statement "providing better. facili-
ties for 1life and work" as an effective measure for the improvement
of teachers' status, Other measures considered effective by a-
larger proportion of urban teachers were "raising the academic
qualification®, *improving the service condition" and stricter
selec:tvd.on.of'1:eecherss‘u with a percentage of 94, 93 and 93



respectively. On the other hand, cent per cent of rural
teachers (100) agreed "improvement of service: conditions®
ias an effective measure for the improvement of teachers'
status closely followed by the measures "improvement of
emoluments® (98i) and "providing better facilities'for life
and work" (97:%).

The highest percentage of both urban (114) and
rural {11%) teachers were undecided about the measure of
"greater professionalisation' as effective for the improvement
of teachers' status. Again, six per cent urban teachers and
xhine percent rural teachers considered "greater freedom of
work" not at all effective for the improvement of teachers'
status,

30304e Rea y for Low Status Teach] Prof o)

Teachers were asked to infiicate the three most
important reasong why they thought that school teaching did not
enjoy good status.

The reasons given by teachers were identified and
categorised as follows:
1) lack of recognition by society,
i1i) 1low scale of pay,
1i1) absence of professional status,
iv) appointment of unqualified teachers,



'v) lack of opportunity for professional training,

vi) 1lack of coeoperation among teachers.

The frequency of mention in respect of every reason
as given by the teachers, had been found out, Then percentage

in each cage was worked out and presented in Table 5.50,

TABLE 5,56

REZASONS FOR LOV STATUS OF TSACHING PROFESSION A3
PeHCALVLED BY HIGH SCHOD '

g i?reqyency of}
Se Noo ! Reasons { mention made ;| %
i pr teachers i
1» . Lack of recognition by scciety 100 33
2.‘ ~ Low scale of pay o 159 - 52
3. Abgence of professional status 111 36
bs Appointment of unqualified teachers 56 13
Se Lack of opportunity for professional 6 2
training 4
6 Lack of co-operation among teachers 15 3

0f 21l the reasons given by the teachers for the low
statug of teaching prgfassion. 'low scale of pay' was mentioned
more frequently (52i), followed by 'absence of prdfeasional
status' (36%) and lack of 'recOgnttLon by soclaty (33%).

It appears that reasons like “appointment of unquali-
fied teachers® and "leck of opportunity for professicnal



training" of teachers were felt less important as deciding

factors for teachers' status by them.

5¢3.5¢ Profegsionsl Needs and Problemg

Teachers were asked to indicate five of their
-most important and pressing professional needs and problems,
The responses coverihg various areas have been grouped under

seven major headings as given below:

1) Adeguate Housing and other Facilitieg

Congtruction of school bullding, staff quarters
within the school area, conveyance facilities and supply of
adequate facilities for extra=-curricular activities,

2) Better Academic Programme with Adequate Facilities

Better management of 11bréry and laboratory with
trained hands and supply of sufficient teaching aid, making
curriculum relevant to life so as to avoid frequent change of
syliabus and textbooks and better system of evaluation,
teaching the subject of interest and spécialization,.and

gystematic and regular gupervision by trained personnel.

3) Light rk=load

Equal distribution and tighter work-load, more
leisure time for assessing children's work, shorter working

hours and reduction of proxy classes,



4) More opportunity for interaction

More facilities for interaction with parents,
teachers of other schools and public; healthy atmosphere for
suécéséful teaching, non-involvement in political parties,

and teacher association,

5) Pupils' Indiscipline

Over enrdlment‘of pupils causinghindiscibline;
irresponsibility énd-unawareness of the value of education on
the part of the pupils; distance between teacher and pupil

. due to lack of time aﬂd lack of guidance given to the pupils.

6) Better Service Conditions

Chancés.fon training and higher studies; K
prospects for promotion, proper maintenance of,seléction
grade and gervice book, impartial treatment in récognising
teachers' efficlency and accordance of status, proper alloca-
tion of place (Urban, Rural) at the time of trangfer and
avoidance of constant transfer, Job security and higher: pay.,

7) Stricter Appointment of teachers

Appointment of qualified and talented teachers
having genuine interest in the job, on the basis of mertt and
" their professional training, refresher courses, constitution
of Educationgl Commission for appointing teachers and
appointment of trained teachers for extre-curricular activiﬁies.



The responses given by the teachers had been
coded (1, 2, 3, etc.) and counted (the frequency) for each,
areavise., In obder to find the grand total, the total
frequency of responses in all areas have been added together
and given against each major heading. The analysis of this
1s presented in Table 5457,

TABLE 5,57

PROFESSIONAL NEEDS AND PROBLEMS AS IDENTIFIED
B GH SCHOOL TEACHERS

Needs and Problems Total 9%

1. Adequate Housing and other Facilities 160 52
2. Better Academic Programme with Adequate 168 . 55

Facilities
3. Lighter work-load 54 18
4, More opportunity for interaction Y VS 14
5. Pupils Indiscipline 26 8
6. Better Service Conditions 235 , 77
7. Stricter Appointment of Teachers and 121 40

Training ,

As shown in the table, the largest number of
respondents have mentioned the need for "better service
conditions* with a percentage of 77. Other needs‘felt by
the teacheré are "better academic programme® (55%); "adequate
housing and other facilities" (52%) and stricter appdintment-
and training of teachers" (40%). |
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High School teachers are found to have less
problem in dealing with pupils as it is indicated by the

responses made by the teachers (8%).

5¢3.6. Ranking of Occupations in order of Statug and
Otiiity

The notion of self-concept is central to the
understanding of personality ... andextremely
important agpect of dimension of the
self=concept is gelf~esteem, the degree to
which one considers of himself as worthy or
unworthy, good or bad, Individual's concept
of himself, together with his particular
perception of his environment, that is the
primary determinant of his behaviour.

Jamps W. Hall, (1970)

The way an individual conceives of himself 1is
the most important factor in his personality structure, The
degree of self-esteem one possesses determins. his behaviour
under various circumstances and the level of aspiration and
dégree of happiness and contentment he will be attaining in
the course of his life, It is generally as'sufned that the:
way a person thinks of himself determines the general intent
and direction of person's behaviour, Storm Robert (1966)
emphasised the statement 3R . other words that *persons who
think negatively of themselves will ‘behave in self-defeating
ways", Again, according to MacDonald (1959), *"an individual's
gself=concept 1is the set of inferences drawn from sgelf

observation in many different situations. These inferences



N
AN
o
-t

are descriptions of his characteristics behaviowr pattern®.
Similarly, teachers' self-concept in terms of his profession
particularly, in relation to his place in society (status)

and his contribution to society (utility) have a far-reaching
effect’on his behaviour in and outside the classroom and his
total personality structure, It is also established that the
self-concept becomes a powerful motivating force for all
 Qimensions of behaviour, The significance of self-concept in
relation to academic learning has also been recognised. Thus,
a teacher with a strong}self-concept may not.ole influence
the learners in the. classroom but also infiumnce society at
large so that the society tends to rate him as he:rates
"himself which is a powerful motiVéting force for his

professional behaviour,

Failure to produce an equilibrium between 'me' and
'ego'.énd his social role and recognition of his role by
society, may'result in distortion of teachers' psychological
}dentity. This often cfeates di ssatisfaction in his impul ses,
-wishes and aspirations and further developes a self~concept
contrary to his self-ideal, This cféates a feeling of being
incompetent and a failure in coping u with the demands of
the sogiety. Finally, problems like intolerable anxiety,
failuré in important activities of life, social disapproval
and above all, self-blame are caused as a result of the |

development of such negative self-concept, Today's world of
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science and technology has brought in a new outlook and a
competitive spirit in terms of economic pOSition and status.
'Teachers' image at this stage wavers, ultimately giving rise
to awareness of their image in the eye of the public. Along
with the change of social structure, the outlook of the
teacher as well as the society have been markedly changed, It
is stated by Rulshrestha (1979) that . ¢ . o Lo

the 'cld' values are disappearing. The new

ways of feeling, thinking, reasoning and

" doing, in every phase of human endeavour are

emergingo ev e this Ch.ange 18 affecting the

educational scene in general and the teacher

in particular to a great extent. The

teachers' outlook, their philosophy, their

approach towards problems all are under-going
ChangeSo

It is true that teachers' perception of the’

. profession in such fast changing world of today is affected
by the general outlook and their soéio-economic status.

. Teachers' berception of the profession'in térms of status and
untility in a sbciety where money and power are the dominant’
| values, as it exists today in Nagaland, is considered capable
of reflecting theif Job satisfaction as a teacher, their
perceptdon of problems, and also their attitude towards their
profession, Hence, they wére agked to rank eleven differeni
- occuwpations listed, in terms of status as well as utility,
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The prestige accorded to teaching may operate not
only as a selective force,by attracting certain people and
driving out other people, but as a force affecting
directly the performance of incumbents. It is also observed
that the ihcumbent's motivation for fulfilling the functions
of teachers in the clasgsroom and school is depressed by low
prestige. Independence of thought and freedom of action
in the teaching situation is lower for those without esteem.
Where prestige of teaching is low, the teacher lacks the
influence necessary for the success of teachinge=learning
process, Grambs (1949) offered a speculative sdciological
analysis in which she proposed that the low esteem of teaching
leads to personal problems of adjustment, It interferes with
the teacher's ability to éppe with the normal frustrations
he encounters.in his personal and work situations, Grambs@9H9)'
further stated that teacher is likely to belittle the
accomplishments of education and to take a cynical attitude
towards his work, the school system and educational ideas and
ideals, Rettig and Pasamanick (1959) also demonstrated that
the greater the discripancy between the standing which the
teacher thinks is accoxrded him and thét which he feels ought
to be accorded him, the lower his Job satisfaction,

Counts (1925) studied the prestige associated with
teaching by asking a number of people to rank 45 occupations
according to their general social standing, which included
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high school teaching too., Similar studies were conducted
by various fesearchers like Hartmand (1934). Deeg and
‘Paterson (1947), National Opinion Research Centre (1953),
Baudler and Paterson (1948) and Davies (1952).

The listing of occupations in the present -
study was done by adopting the list prepared by Madan (1980)
with slight modification. The ranks given by each teacher
for each occupation was(converted into a rank score value by
use of the formula:‘N+1—r; where N is the_number of occtpations
' ranked, r is the rarnk given for each item. Thus the rark score
value of each occupation glven by each teacher was added
together and then the man rank scdre value for each occupations
wag found out., This is again converted into a consolidated
 -rank score. The occupation, having the largest mean. rank écore
value is considered to have the highest consolidated rank, This
is done for each occupation in both the terms of ranking

(status and utility).

It can be noted that only 306 teachers responded to
this part of the Questionnaire which may be due to failure to
‘understand as to how to go about it, Hence analysis of this is
done out of the total respondents. The result of the computed
rank scoré of the eleven occupations as adjusted by the

teachers 1s given in the Table 5.58.



TABLE 5,58

MEAN RANK SCORE AND THE CONSOLIDATED RANK SCORE
OF THE ELEVEN OCCUPATLIONS IN TERMS OF STATUS

AND UTILITY AS GLVEN BY HIGH SCHOOL TEACHERS
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1o

. 2a

3.
b4,
5

6,

7.
-
9.
10,

! !
| ‘ 1. " Score. !
List of Occupations g: Mean Rank §COnsolidated gDiscre-
{ Status Utility { Status Utility 53008
Civil service 7.92 {5.?54 4 | 5. &
Medicine 7.57 . 7.85 2 2 o
Engineering 7;52  5.55" 3 6 ij
Defencé.Serviqe , 6,77 .6‘39.f,  W 4 0
College/Univ, Teaching 6.34 7.7 5 3 2
Law 584 - 5,28 6 8 2
Industry 5469 5S¢l 7 7 0
Business ‘5,00 3,46 8 1 '3
School Teaching 4,66 9011 9 1 8
Management 4,65 3,86 10 10 0"
4,33 5,17 11 9 2

11.

Clergy

Of the eleven occupations listed above, high school

teachers have given the highest rank to "civil service" in terms

of status with a mean rank score vélue of 7,92, On the other

hand, "School Teaching" has been given the highest rank in terms

of utility, with a mean rank score of 9,11, Medicine gets the

second rank in order of status as well as utility, with a mean
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rank score value of 7.57 and 7.89 respectively. High
”School teachers in Nagaland perceive 'Clérgy' as having the
loswést rark in terms of status. Even in terms of utility,
'Clergy"gets the 9th rank with a mean rank score value of
5.17. The occupation that gets the lowest rank in terms of
utility is 'Business' (M=3. 46).

, The occupations that get the same rark in terms of
utility as well as status are 'medicine' (2), 'defence
service' (4),’1ndustrf' (D and 'management’ (10)e It is
interesting to note that occupation that has the largest
di screpancy rark score between status and utility is 'high
schoollteaching‘ (8). It can be inferred that teachers
perceive 'school teaching' as having the highest utility,
while, at the same time, the& rank 'school teaching' as
having a low status in society (9th ramk).

Teachers' ranking of occupétiohs; particularly
"nigh échool teaching' is f;ﬁnélicative.of thelr perception of
the esteem they hold in society., This may colour their
behaviour within and outside classroom, On the other hand,
the rank that teaching receives on utility indicates the
degree of their satisfaction that they are engagedin a
"socially useful vocation's, The discrepancy in the rankings
on’ these two important agpects is likely to cause mental
conflicﬁ in them and may affect negétively their work
efficiency.
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‘This finding is found to support their view
that they do not enjoy a deserving status in society due to

low pay and absence of professional status,



 CHAPTER VI

ANALYSIS OF ATTITUDE SCALE AND IT3 ENTERPRETATION

Introductions:

This chapter deals with the analysis of data collected
through Likert type attitﬁde scale prepared-by the investigator
for studying the attitule of-Hign School Teachers in Nagaland
towards teaching profession. It contains 20 items measuring
attitude towards three.specific attitude objects and also the
overall attitude towards teaching profession. Analysis of
teachers' attitude towards the three different attitude objects,
namely, 'tgaching Job', 'se;viCe_conditions', am 'Working
climate and incentives' was'donejin terms of management .

( government, private) of schools where the gsample of teécners’
work, sex (male; female), place of wo rk (schools located in
urban and rural areas) marital status (married and unmzrried),
professional qualifications (trained,  untrained), academic
qualificatibns (under~graduate, graduate, post-graduate), the
terms of employment of the'teachers (permanent, tempo;ary),
area of specialisation of the teachers (science and arts),and
| teaching éxperience of feachers (1-5, low experienced groups;
6=15, middle experienced.group; and 16 and above, high
experienCed group)., The mean attitude score of the different
comparing groups towards the three different attitude objects
and teaching profession was computed and presented in this
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chapter, Following this, significance of the difference,
between the means of différent‘comparing groups was tested

by employing the 't' test.

6.1. The Characteristics of the Sample covered by Attitude
Scale: ‘

The total number of teachers covered by
Attitude Scale was 306 out of which 189 were from Government
schools while 117 were.from Private schools. Of them, méle
teachers were 222 .and female teachers weré 84 while Naga
teachers were 186 ard non-Naga teachers were 120, It was
also found that 240 were teaching in urban schools while 66
teachers were found to be working in rural schools., . Of the

total 306 teacheré, 205 were married,

Again, 30 teachers were undergraduates while
257 and 19 were found to be graduates and post-graduates
regpectively. TheAtotal number of trained teachers was only
103 while 203 were untrained. The number of teachers working
under permanent terms of employment (125) was found to be
less than those teachers under temporary terms of employment
(181), Teachers were found belonging to three different
teaching-experience groups, low expérience (1=5 years),
mid=-experience (6=15) and high experience (16 and above) with
a total number of 136,'130 ard 40 teachers in each group.

regpectively., The area of specialisation of these teachers
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were Sciencé (79) and Arts (227). The characterkstics of the
attitude sample is represented in Figure 10(a) and (b).

6.2.1¢ Attitude of the Sample of High School Teacherg

towards Teaching Profesgion and towards the three
Different Attitude Objectg

There were in all, 306 High school teachers co#eréd
for studying teachers' attitude towards the teaching profession,
The nighest and tne lowest attitude scores of those teachers
were found to be 92 and 31 regpectively thereby covering a wide

range.
: \

The total attitule scores obtained by the total
sanmple waé used td compute the Mean and Standard Deviaiioh.
Teachers® attitude»scores-towards the attitude objects of
Teaching Jjob, Service conditions, and Mbrking climate and
incentives, were analysed separately, The values of Mean and
Standard Deviation in each case was worked out and presented in
Table 6.,1. The attitude objects - 'teaching Jjoh', “service
conditions' and 'working climate and incentives' consisted of
nine, four and seven statements, with-a “$cof¢.range of 1-45;

1-20; and. 1-30 respectivelys
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Tﬁ"LE 6, 1

MEAN £ND DLANDARD DeVIATION Or TOTAL AT[ITUDE SbORbb AND
DL E L enaNT. ALLL 1 U05 il o’ oo HOOL TrACHERS

Attitude objects N Mean sSD
Towards Teaching Profession 306 60,03 8. 74
i.Teaching Job . 306 30,63 5.21
ii.Service Conditions - - 306 10.56 2.73
iii . Yorking Climate and Incentives 306 . 18.73 3.90

The computed values of the Mean and Standstd
Deviation (S.D) . of the oovérall attitude of the total samples
(N%306) towards teaching profession in general are 60,03 and
8. Th respecﬁively. The mean value (M=60,03) reveals that the
over-all attitude of the teachers towards teéching ppofeésioniﬁ

oni the favourable side of the continum of the attitude scale,

<

_ The analysis of teachers' attitixde towards the
three different attitude objects shows that the computed mean
valués of teachers' attitude scores towards téaching Job,
service conditions, and working climate and incentives are
30.63; 10.965 18.73 respectively., The SDeof the thréé
attitude objects are 5.21; 2;73;and 3.90 respectively,

Again, while computing the mean score of the three
different attitude objects in terms of the number of state=

ments in each object, it is found to be higher for 'teaching



Job! (M=3,43), The ﬁean'scoresfor the attitude objects
'service conditions' and 'working climate and incentives'
are M=2, 74 and M=2,67 respectively. It indicates more
favourable attitude towards'feachingkjciﬁ“mﬁnrtha Tiis

part of High School teachers.

6.2+.2. Comparison of the Attitude Scores of Goverrnment and
Private High School Teachers towards Teaching
Profegsion and Different Attitude Objects

The éystem of management including regruitment and
selection, service conditions, working and living conditions
of teachers are different in Government and Private schools.
Hence, it was found necessary to compare the mean attitude
scores of teachers working in Priyate and Government High
Schpols towards teaching pfofession as wel; 2s towards

different attitude objects.

TABLE 6,2

SIGNIFICANCL OF THE DIFFERENCE BL TfELN THE MEAN ATTITUJE

ATTITUDE OBJECTS

:

Attitude ’ Grouwps N Mean ~ S.D. 't* P

Teaching Profession ~ Govt. . 189 59.11 B8.60 2,55 S
Priv. 117 61,96 8,99 . -
L. Teaching Jjob © Govt. 189 - 29,93 4,88 2,88 *S

Priv, 17 31,62 5,12
ii. Serwvice conditions Govt, 89 10,68 2,66 2.31 S

Prive 117 1142 2.7
iii. Working climate and :
incentive - Govt . 189 18452 3,82 1.71 N.S.

Priv, 117 19.06 4,03
S= significant at 0.0D level; *3= signiticant gt U.,U1 levelj
N.S= not significant. :




The data in Table 6.2 shows that the Mean (61.96)’
attitﬁde scores of Private High School teachers is higher than
that (M=59,11) of their counterparts in Government'ﬁigh Schools,
with a mean difference of 1.85, The SDs”of Private and
Government School teachers are seen to be §.60 and 8.99
respecti#ely. \The obtained 't' value (2,55) was found signi-
ficant at .05 Ie§él, which means that Private School teachers
showed significantly more favourable attitude towards teaching

profession than their counterparts in Government Schools.

This result supports the finding reported by
NCERT (1971) which concluded that the attitude of teachers

differed significantly under different managements,

It is also seen that the mean sCore of the Private
High School teachers on their attitude towards the "work of
teaching" is higher (Mé31;62) than that of Government High
School Teachers (M=29.93). The 't' value ('t'=2.88) of these
two groups is found to be statistically significant at .01
level indicating more favourable attitude towards teaching

work in the case of Private High School teachers,

Comparison of the mean attitude:scoresjof'the Two
groups towards the attitude object 'service conditions' shows
that the mean attitule score of the Private High School
Teaéhers (M=11,42) is higher than that of the Government High

N



271

School Teachers (M=10,68) with the SDs of 2,79 and 2,66
respectively., The obtained 't' value (2.31) is found t»
be‘signif*cant at .01'level, thus indicating Private High
School teachers having a more favourable attitude towards
the attitude object "service conditions'than their counter-

parts in Government High Schools.

Again, in the attitude object 'working condi-
tions and incentives' Private High School Teachers are found
to have a higher Mean value (M=19,06) fhan their countefparts
in Government High School (M=13.52). The obtained 't' walue
of 1.71" 1s found to be insignificanty which indicates that
attitule of teachers in Government Schools is not significantly
different;from that of Private School teachers.

6.2.3. Comparison of the Mean Attitude Scores of Male and

Female High School Teachers towardg Teaching
Profegsion ' '

Differences in the personality of male and female
teachers have an influence on their ability to deal with
" people and on their handling of different situations and their
performance as teachers, It was, therefore, thought worthwhile
to compare the attitude scores of male and female teachers

towards teaching,



TAELE 6.3

SIGNIFICANCE OF THE DIFFERSNCE BETWEEN THE MEAN
ATTITUDE SCORES OF B AND FeMALE HIGH SCHOOL
TRACHZIAS TOVAROS TEACHING 2HOFESSIOUN AN DIFFE-
RENT ATTLTUDE OBJECIS

.

Attitude ObJects ~ Grows N Mean sb gf?ge_ e P
‘ rence
Teaching Profession Male = 222 60,00 8,73 57 0,50 NS
Female 84 60,57 9.22 '
1. Teaching Job 1.4, 222 30,59 5,01 .08 0,12 NS
Female 84 30,67 4,96
iio Service Male 222 100 95 2e 76 006 Oo 17 NS
conditions Female = 84 11,01 2.86
iii, Working Male 222 . 18,65 3,80 .30 0,60 NS
climate and Female 84 18.95 44,17 :

incentives

- NS = not significant.
Table 6,3 shows that the Mean Scoresand SD8 of male ard

fémale teachers on attitude towards teachiﬁg profession are 60,00,
8.73, 60,57 and 9,22 respectively. The mean differences is fdund
~to be only ..57 resulting in 't' values of 0,50 which is found to
be insignificant.

This finding reveals that there is no significant
differente between the attitude of male and fémale high school
teachers towards their teaching prcfession. The same trend is
also found in the mean écores on the three different attitude
objects obtained by the male and female high school teachers,
which are found to be very close to each other resulting in 't'

values and hence found insignificant,
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This finding dogs‘not appear to be in agteement
with that reported by Cook et al. {1951), Beaver and
Ledbetter {1957), the vepartment of Post-Graduate Studies
in #ducation, Bangalore (1974), and Singh (1974).

The comparison of the mean attitude scores of
male and female teachers towards teaching profession as a
wholé ag well as their attitude towards the three different
attitude objects are found statistically insignificant., Sex
does not appear to have any significant influence on the
attitude of High School teachers in Nagaland towards the

teaching profession,

G 20l Comgarisén of the Mean Attitude Scores of Naga and
Non=Naga Teacherg Towardg Teaching Profession

The socio-cultural background of teachers is an
important factor that determines their adjustment to the
environment where they work and their interaction with pupils,
parenfs and community, etc., Teachers' value Jjudgement,
perception and attitude have also been found to be infiuenced
by the place of origih ( 3inha, 1969). _Hence, comparison of
the attitude scores of Naga teachers and non-Naga teachers
was found relevant in this study., Comparison of thz mean
attitude scores of these two groups was done in terms of the
total attitude as well as the three attitude objects. This
is given in Table 6.4,
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SIGNIFICANCE OF THE DIFFERENCE BETWEEN THE MEAN

ATTITUDE SCORES OF NAGA ANV NOh-NAGA TEACHERS

TOWARDS TEACHING PROFLobIbN AND DIFPwreNT
ATTITUDE OBJECTS
'Mean -
i
sttitude Objects Growps N  Mean sp oiffe= Tt0 P
Teaching Profession Nagas 120 59,15 8.68 2,22 2,10 S
Non= 186 61.37 9.17
, Nagas .
i. Teaching job Nagas 120 29,89 4,92 1,20 2,04 S
Nagas
ii. Service condi- Nagas 120 10,59 2.64 0,61 2,15 §
tlons Non- 186 11.20 2,76 .
Nagas ‘
iii, Working climate Nagas 120 18,58 3.7 0,25 0,05 NS
and incentives Non- 18.83 2,99

Nagas

186

S = Significant at 0,05 level;

NS = Not significant.

Table 6.4 indicates that the mean attitude scores

and SDs of non-Naga teachérs are 61,37 and 9.17 while that of

the Naga teachers are 59.15 and 8.68 respectively. The

obtained 't' value 2.10 is found significant at 0.05 level

which shows that the non-Naga teachers have significantly
more favourable attitude towards teaching profession than

their Naga counterparts.
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The 't!' values obtainedvfrom the comparisqns of the
mean attitude scores of Naga and'nonuNaga teachers in the
attitude objects 'teaching Jjob' ('t'=2,04) and 'Service
conditions' ('t'=2.15) are found éignificaﬁt at 0,05 level
favouring non-Naga teachers. These 't' values indicate
signifiéantly more favburable attitude of non-Naga teachers
than the Nagas towards the two attitude objects. It can be
seen that non-Naga teachers are better disposed towards
teaching job and satigfied ﬁith thelr service conditions ’
while both showed sime attitude towards 'working climate and

incentives'.

The reason for this.fihding may be many. DMore of
nen-Naga teachers are working on permanent terms of employ=-
ment as compared tp Naga teachers. Again, a large proportion
of ron-Naga teachers are teaching in urban school (Private)
where working and living conditions are considered to be
ccmparatively better, Thése factors could have broduéed a
salutaryveffect on n§nrNaga teachers confributing to the
formation of a favourable attitude towardsl'teaching job' amd

their 'service conditions'.

The other probable reason for this finding may be
linked to the reasons given by non~Naga teachers for
taking up teaching job in Nagaland as already stated in the
preceding chapter (5.1.20). It was found that the highest
percentage of non-Naga teachers stated 'means of livelihood'

(28%) followed by 'non-availability of other job' (19%),
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'interest in teaching' (18/). Hence, it is quite likely
that they are contended with what job they hold.

6.2.5, comparison of the Mean Attitude ucores of Urban
and fural iigh 3chool Teachers towards Teaching
Profegsion

Teachers' place of work is considered an important
factor in 1nflueﬁcing his teaching performance, interaction
in and outside schools, living conditions and mogst of all
his adjustment touenvironment etc, All these areléonsidered
important elements in the development of teachers' attitude
fbwards teaching. Uifferences in the facilities available
in schools iocatéd in urban and rural areas are likely to
influence teachers' academic work as well as personal life,
such factors are cited as determinants of teachers'
efficiency in their attituce towards their work in many ways.
dence compé}ison of the mean attitude scores of teachers
working in rural and urban areas was thought relevant. The
rurai—urban groups of teachers are compared in terms of their

attitudes in Tablé‘6.5.-
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© Taslis 6.9,

SIUNIrICancn U Uiy OIvsoasdils STl THE BaAN ATTITULER
SCURES Ul UnBalv abvw gUal ALuh ScHuul, VYACHsRsS TOWARDS
TEaCHING ¢ ROFLSSLON AU DI @isRanNT ATTITUD OBJolCTs

, ean
Attitude objects Croups N lMean 8.0, Jif- ‘! P
. ference '

Teaching frofession aﬁral 66 60,57 8.18 0.98 0,74 NS
: Urban 240 59.59 9.87

i, Teaching job.. Rural - 66 30.44 5,680 0.06 0.08 NS

Urban 240 30.38 5.14

ii. Service Rural 66 1.22 2.84 0.19 0.49 NS
condi tions Urban 240 11.03 2. 74

iii. sorking cli- Rural 66 19.04 3,90 0.65 1.21 NS
mate & Urban 240 18.39 3.84
Incentives

‘NS = Not significant.

Table 6.5 shows that the mean attitude score of
rural teachers is slightly higher (M=60.57) than that of the
urban teachers (i4=59,59), However, the differenée is statisti-
cally insignificant in their attitude towards teaching profes-
sion., From the mean attitude scores of both groups it may be
inferred that both Urban as well as Rural teachers have a -
slightly favourable attitude towards the teaching profession.
Jhile comparing in terms of attitude objects it is seen that
the Rural teachers have a slightly higher»mean attitude score

in each attitude object - 30.44 (teaching job), 11.22 (service
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conditions) and 19,04 (working diimate and incentives). On
the other hand the mean attitude scores of the Urban teachers
for the attitude odjects in the same order are - 30.33; 11.03
and 18,39, Subsequently the obtazined *t' values of ~ 0,08;
0.49; and 1.21 are statistically insignificant indicating no
significant difference in the attitude of urban snd rural

' teachers towards the three attitude objects.

In the absence of details regarding linkages

between various problem areas and aﬁtitudinal diSpOSitionS, a
definite explanation cannot be -given for the similarities in
attitudes found among Urban and Rural teaéhers in this study.
The difficulties of working in rural areaé probébly.dovnot
dampen the attitude of teachéfs towards the teaching profes=-
sion .and various aspects connected with it. This may anchor
well for the future of the 3tate. This may also be due to
the fact that majority of the rural teachers were found to be
' non—tﬂaggip.whbse.attitude was found to be significantly more

favourable (Table 6;4.) than their tribal counterparts.

6.2.6 Comparison of the Mean Attifude scores of Married and
Unmarried High gchool -leacherg towards Teaching
Profegsion and Attitude Objects

Marriasge has financial and personality implications
which may be stated to have an influence on the perception of
‘problemsg and also on one's attitudes., Taking this intd account,

comparxgon of the attitude scores of married and unmarried was
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also done in terms of attitude objects as well as attltude

towards the taacthL profnsslon in general.

TASLLE 6.6

SIGNIFICANCS OF Tizs OIFFORLNCE OF THE MEAN ATTITUDS SCORES
O MARKI LD A Unbiartl oy HIGH 30aCUL Teacdsis TOWARJS
TinACHING P10 33lON ANy DIFFeiwivy AUTTTUo OBJuC' TS

- 4 . ‘ . idean
Attitude objects Groups N Mean S.J. Jiffe- 't' P
rence
- Teaching Profession Unmarried . 101 60,15 9.02 0,26 0,02 NS
Married 205 59.89 3.72 -
Teaching Jjob * . Unmarried 101 30,95 5,35 0.39 0,06 NS
. ' Married 205 30,56 4,97 ‘
Ser¥ice conditions Unmarried 101 11.00 2,72 0,05 0,01 NS
' ilarried 205 10,95 2,75
sorking climate & - Unmarried 101 18.74 3.93 0.01 0.008 N3
~incentives HMarried 205 18,73 © 3,76

N5 = Not significant.

Table 6.6 shows thét the lMeans and Sos of the attitude
scores of the Marriéd and Unmarried teachers towards teaching
profession in general are 59.,89; 8.72 and 60,15; 9.02 respective=
lly.' The mean difference was found to be only0.26. The obtained
¢! value 0f0,02 was found not éignificaﬁt. This means that
there is no significant diiference between the attitude of
: mérried and unmarried high school teachers towards teaching

profession.
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_ This finding is in agreement with the report
of the NCZRT (1971) but contrary to the findings of Singh
(1574),

Again the mean attitude scores of unmabried
teachers towards the three attitude objects are found to
be 30,95 (teaching Job), 11.00 (service condi%ions) and
18,74 (working climate and incentives). which are almost
equal to that of the married teachers whose mean scores
are 30.66; 10.95 and 18.73 respectively., The obtained 't'
| values are0,06;001 and(, 008 fespectively none of.which are
found significant. This indicates that the attitude of
married and unmarried high schoal teachers do not differ .

significantly towards the three attitude'objects.

It may be that marttal status per se does not
have any influence on attitude towards one's profession.
It may also be that the two greups did no show significant
diff :rence ih their attitude towarde the profession as the
sample coﬁtained only few female teachers, for.the marital
status of the working woman is often found'to have a
considerable influence on her attitude towards. the Jjob due
to the dual role they have to play at home and at the place

of work.,
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6e2.7. Comparison of the Mean Aittitude Scores of Trained
) andaUntrained Migh school Teachers towards Teaching
rirofession

Acquigition of profegsicnal skill is a pre-
requisite of the teaching profession. rlis knowledge of
pedagogy givés confidence and compétence and the skill of
the 'know-how' to manipulate and organise teaching-learning
process. Professional qualification'of a teacher is thus an
important correlste of téaching ability_and efficiency which
is also an important factor that influences his attitude
towards his work. It was, therefore, thought necessary to
compare the attitﬁde scores of trained and untrained
teachers towards teacining profession as well as the three
attitude objects.

| TaBLL 6.7
SIGNIFICANCE Or Tdd OIFFSRuNCe OF . THS ATTITﬁuE 3COnwS OF TRAINED

vy UNTRAIN=D HdTuH OCoHOUL TriCHxds TOVARDS TuaCHING »r0r©S3310N
AND DIFFEReNT ATTIIU S UBJoCLS '

, . . ' . T Mean
Attitude Cbjects  Groups N Mean 5.0, rere g p
_ rence
Teaching profession Trained 103 59,54 7.69 (.98 0,92 Nt
Untraine¢ 203 60,52 9,22
i, Teaching job  Trained 103 30,41 4,94 0,26 0,42 N¢
Untrained 203 30,67 5.10
ii. Service Trained 103 - 10,81 2,58 0.23 0,69 N
conditions Untrained 203 11.04 2,80
iii, Working cli- Trained . 103  18.33 3.36 1.61 3,41 %
mate and Untrained 203 19.94 4,14

incentives

N.35. = Not significant; #* Significant at
.01 level,
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o It couid b2 seca in Table 6.7 that the Means and
SDs of Untrained and Trained teachers are 60.52; 9.22_and

59,54 7.6Q respectively. The mean difference of th&se two
means 1s0.98. The obtained 't' valus of 0.92 is thus

found not significant, which means that there is no signifi-
cant difference between the attitude of frained and Untrained
teachers towards teaching., However, the trend that untrained
teachers'show a slightly more favourable attitude towards
their profession supports the report>of Ahluwalia (1974) who

stated that the mean attitude score were found to decrease at

end of training programme,

- While analysing in terms of attitude object it is
found that the mean attitude scores of untrained teachers
for 'teaching job' (30.67), 'servicé conditions' (li=11,04)
and "working climate and incentives' (19.S4) are found to be
more than that of trained teachers. The 't' values obtained are
found insignificant excepting in the attitude object 'working
~climate and incentives' ('t' = 3.41) which is found
significant at 0.01 level. It means that untrained teachers
have more favourable attitude towardS*MOrKing.ciimate and-
incentives than their trained teacher counterparts., Yhis may
be due to higher proportion 6f untrained teachers working in
private schools and are again mostly non~locals (who have‘

shown significantly more favourable attitude towards teaching)



283

This’may algo be due 1o absence of mental conflict and
confusion which are likely to be prevailing among the trained
teachers who have undergone training but are unable to
utilize what they have learned in the ectual working condi-
tions in which they are placed to wofk. Such factors are
quite likely to'creete dissatigfaction particularly when

they try to implement and try out what they have learnt but
are not recognised and encouraged; This may ultimately
generate complexes among the teacners and also with the
authority. On the other hand, untrained teachers may be said
to be satisfied with what they try to do under the prevailing

working conditions,

6.2.8., Comparison of the Mean Attitude Scores of Arts and
Science Teachers towards TeachingﬁProfegﬁgon

Teachers' area of study, like Arts and Science,
is thought to have an influence on their reasoning and
thinki:g power, mental outlook and ability to manipulate
di fferent teaching=learning situations. The subject a teacher
teachers et scheool may also be said te have an influence on
teacher-pupil relationshin and perception of problems, For
~insgtance, subjects like Mathehatics and Science are very
often observed as feared by pupils in Nagaland and thus result
in poor performance, Such psychological fear on the part of

the pupils may lead to disliking the subject and the teacher
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as well, further resulting in negative attitude towards
each other (Teacher and rupil). Hence, comparison of
attitude scores of /irtg gradustes teaching Arts subjects

and sScience graduates teaching icience was attemptec.

TASLs 6.8
SIGRNIFICANG s U fily JIFFLRNCS BuTidiN THi AN
ATTINUDE SCURSS Cr Aud abw 3CLolosm TwACHSRS
TOVARUS TEACHING 2n0ru33Lul Any ULlerwneNYT ATTITUD.L
OBJ1CLS ‘

4ttitude Object Groups N Mean @ S.o. 1gt p

Teaching Profession Science 79 61.49 7,99 o. 2. T4 *#

“Arts 227 58.54 8,17
i, Teaching job Bcience 79 31.21 4,72 1.28Ns
‘ ] ) Arts 227 300 37 5. 15
ii. Service science 79 10.82 2.67 0.05 Lis
Conditions Arts 22 11.02 2.75
iii. Jorking condi=- Science 79 19.39 3.48 1. 74 s
tion & incen- Arts 227 18.50 4,02

. tives

¥* Significant at .01 levelyBS+ Not significant.

It is seen that the lMean attitude scores (1i=61,49)
of Science teachers towards teaching profession in general and
the attitude objects 'teathing . job' é M= 37,29 ), and
‘working, . plimzite.s and. incentives' (M=19.39) are slightly
higher than that of Arts teachers (M=58.54; N=30,37; M=18.50).
Arts teachers are found to have slightly higher mean attitude

score (M=11,02) in the attitude object 'service conditions',



The 't' value of 2,74 obtained in the comparison of the
attitudes of the two groups towards teaching profession in
general indicates significantly more favourable attitude on
the part of the science teachers. dowever, while comparing
them in terms of attitude objects none of the 't' values
(1.2850,05; 1,74) are found to be significant, indicating no
significant difference in the attitude of Arts and sScience
teachers towards the three different attitude objgctss It
may be enterpreted that subjects handled and area of study of
the teachers have significant influence on the attitude of
teachers towards teaching profession in general though it was
not significantly shown when compared in terms of different

attitude objects.

This finding is in agreement with KXearury and
Rocchio( 1955)who reported that teacher differ in their

attitude as a result of differences in the subjects studied,

An interpretation geems to emerge if viewed in
terms of téachers place 6f origin, Thus the reason for
significantly more favburable'atiitUde of Science teschers
towards teaching profession may be due to almost cent per cent
of Science teachers being non-Nagas who showed significantly
more favourable attitude towards teaching profession ('t'=2,10),
It may . be-:inferred %haivfeason.ﬁgq=301nihg the profession and

the background characteristics like qualification, training and



teaching experisnce etc. 0f the non-Naga teachers have a

link with the attitude of science teachers.

- Centrary to what has been presumed, Science
teachers in Nagasland are focund to have significantly more

favourable attitude towards teaching profession.

On the basis of the problems related to

" working efficiency;-as identified by teachers in Nagaland
Bne would have expected a relatively less févourabie |
attituie towards the profession on their part., But this is

not borne out by the findings reported here.

6,2.9., Comparison of the Mean Attitude Scores of Hiph
School Teachers Under Different Termg of
smplovment

Termg of employment under which teachers work,
may affect thelr performance in different ways. This is
because teachers working with permanent tenure may have |
greater Jjob security. On the other hand, teachers who have
no Jjob security are prone to anxiety and discontentment,
Hence, comparison of the attitude scores of fhese two groups

(temporary=181; permanent=125). vas attempted.
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TABLE 6,9

AL e Lo

SIGNIFICANCE Or Tily, DIFFExoNCe duTomall THe MeAN ATTITUDE SCORES OF
TEACHE (Y Ui Ty Ul Zawifrduay Dl Ave) Ve Gty ToRhS OF WRPLOYMENT
TOWARDS TEACHING 2 R0rFwd3IUN ANy DIrkoRuNT ATTITUDL OBJaCTS

Attitude objects  Growps . N Hean  $.0. Sf??e- g1 p
rence

Teaching Profession Permanent 125 60.46 8.87 0.29 0.27 NS
Temporary 181 60.17 8.90

i. Teaching job Permament 125 30,57 4,98 .03 Q.03 NS
. Temporary 181 30.59 5,09

ii, Service Permanent 125 10,94 2.74 0.04 (.12 NS
vondi tions Temporary 181 10,98 2. 75

iii, .Jorking Permanent 125 18.92 3.71 0«29 0.64 NS
climate & Temporary 181 18.63 4,04

incentives

It i5 seen that the Mean Attitude Score (1i=60.,46)
of teachers working under permanent terms of employment is
slightly higher than that (M=60,17) of teachers working on a
temporary basis. The dbs of these two groups are found to be 8,87
and 8,90 respectively, with a Mean Difference of only(129.' The
computed 't' ratio ('t'%@z?) is found to be insignificant which
means that there is no significant difference iﬁ the attitudes of

teachers working on different terms of employment.

The mean attitude scores of teachers working on

temporary and permanent terms of employment, towards the attitude
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objects !teaching job', 'service conditionsg' and 'vorking
climate and incentives' are found to be almost the same,

The 't!' values obtained in all the three attitude objects
0.0%;0. 12 and0.64) are found insignificant. Hence, it can

be inferred that teachers belonging to.temporary and perma=-
pent terms of employment.do not differ significantly in their

attitude towards the three different attitude objects.

6. 2.10. COMPARISON Of Trlo MiaN ATTITUDE SCORES OF JIFRLRENT |
TZACHIR GROUPS WITH DIF:uRUND TEACHING Bipoil i
TOWARUS THACHING PrOpasSSIUN

Length of teaching experiénce is often considered
to give teachers a chance to devélop,:betteh acquaintance with
tneir pupils’ art and skill in teaching, mastéry of ones'
subject. Above all, it helps teachers develop confidence, in
dealing with pupils, parents and public, in creating and
controlling teaching - learning situations and atmosphere,
and enables them to adjust to their working environment. 3Such
factors are stated to have an impact on the attitude of
teachers towérds‘théir Jjobe, dence, it is thought important to
compare the attitude scores of teachers with different length
of teaching experiencé towards teaching proféssion in general .
and in attitude objects. Classification of teachers into
different teaching éxperience groups was done by adopting
the method used by Kulshrestha (1979), with slight modification,

Thus it was grouped as 'low experienced teachers' (1-5 years);



mid experienced teachers' (6-15 years) and 'high experienced

teachers' (16 years and above).

TAbBL.e 6, 10

SIGNIFICANCE OF Thy JIFF.RalC s Buleoiad Tdu Feal ATITTUOE SCORES
OF DIFrsRENT GrOURS OF TeaACnsRs LT DIFNSRENT TioaCrlnG
EX2URIoNC TQUARDS TiACHING PROrLSSION Al pIeWndulNT ATTITUDE

OBJLCTS
, ' liean
Attitude Groups N Mean S,D. Diffe- 't' p
: rence

Teacning Profession Low Zxp. 1356 61.08 9,21 1.68 1,49 N3
S Mid ixp. 130 59.40 8,96

" Low EXDa 136 61,08 9,21 .26 0.79 NS
High ixp, 40 59.82 6.91

Mid _xp. 130 59.40 8,86 Q.42 0.27 NS
High sxp. 40 59,82 6,91

ii Teaching job Low _xp. 136 30,29 5,30 0.53 10,79 NS
: i id Sxp. 130 25,76 5.76
Low &xp. 136 30.29 5
High uxp. 40 3%e32 4
Mid sxp. 130 20,76 5,76 1,56 1.57 N3
High Sxp. - 40 31.32 4 .

ii Service condition& Low Zxp. 136 11,09 2,87 0,11 0,61 NS
. Mid Exp. 130 10,88 2,70

Low ixp, 136 11,09 2,87 | -
High sxp, 40 10,08 2,32 -2 099 NS

T‘Ild L'.;xp. 130 10o 88 2. 70 5 a
High axp. L0 10,08 2,32 0:98 0.7 N

iiis: Working climate & Lov sSxp. 136 19.34 4,17 1,01 2.07 #®
incentives Mid Exp. 130 18433 3.80

Low Ixp., 136 19,34 4,17 .
High Exp. 40 1797 2.97 1+37 1.33 NS

Mid Zxp. 130 . 18.33 3,£0 :
High Exp, 40  17.97 2.97 0+ 0.34 s

* Significamt at .05 level; N.S. = Not significant,



Attitude scores of teachers with different
lengths of teaching experience are compared.'The mean attie
tude score of 'low experienoed teachers' (ﬁ=61.08) towards -
teaching profession is found to be slightly‘highef than that
of 'mid experienced teachers’ {M=59.40) and high experienced
teachers (M=59,82). However,etne differences in the mean
scores of these comparing‘groﬁps are found statistically
insignificant as indiceted by the obtained 't* values of
1.49 (Low vs, liid mZxperienced), 0,79 (Low vs. ngh uxperienced)
ard 0,27 (Nid vs. High nxperlenced). Hence, it can be
inferred that teaching~experience'does not have any signifi-
cent influence on the attitude of teachers towards teaching

profession.

High experienced teachers have mean score of 31,32
in the attitude object 'teaching job' which is higher than
_.tﬂe mean scores of mid (l4=29,76) and low (M=30.29) experienced
groups., Again, the mean attitude scores of low experienced
teachers towards the attitude object 'servioe conditions
(M=11.09)-and 'working climate and incentives (M=19,34) are
sligntly higher fhan their counterparts. However,no
significant difference is found when tested statlsticelly as
it is shown by the obtained 't values except the
difference between the mean attitdie scores of low experienced
and mid experienced teachers in the attitude object 'working
climate and incentives' with a 't' value of 2,07 which is

significant at 0,05 level. There is a slight tendency for low



experienced teachers to have more Javourable attitude towards
the working climate and incentives as compared tc their two

other experiencedgroups counterparis,

This finding is in agvement with warndt. (1952)
‘who reported, in his study, to have found no significant
differences in the attitude of teachers of different teaching

experiénced groups towa%ds teaching.

6.2.1%. Comparigon of the llean Attitude Scores of Teachersg of
Different uslification Groups towards Teaching
Profesgion and Jifferent Attitude Objects.

Academic qualification of a certain level is a
pre-requisite for teaching. It is also cited as an assef to
the competency and efficiency of a teacher. The investigator
~wanted to find out whether higher acacdemic qualification has
2ny bearing on teachers' attitude or not. So cémparison of the
attiti ue scores of teachers of different qualification groups
was also done. Teachers qualification was categorised into

three - Undergraduates, Graduates and Post-Graduates.



292

TABLE 6,11

RO R

- SIGNIFICANCE OF ”H- DIFFLReNCE 3uTUBEN THe MeAN ATTITUDE SCORES
OF GRAUUATL, UplwiadelodUaly ANy POsU-GrAVUALY TraCHWRS TOWARDS
hACdiu HRUr;sJIuw A ol ardant ATYILVUVE uddoulls

_ - Mean
Attitwde Groups : N ilean 3.4, Jiffe- 't P
: rence

P

Teaching Profession Undergraduates 27 61.22 8,406 151 0.63 NS
‘Postgraduates 19 62.73 7.01

Graduates 260 59.91 8,99 3
Undergraduaies 27 61,22 8,46  1+21 0.72 NS
Graduates 260 59.91 8,99

Postgraduates 19 62.73 7.01 2,82 1,33 NS

i.Teaching Job Undergraduates 27 30.92 5
. Postgraduates 19 30.94 4,

17 0,02 0,01 N3
58

I- . L o
17
07

5
Postgraduates 260 30,61 5,

GREESZ B LY om o w
ti.gprvice conti- Umdergraduates 27 1139 242 0,67 0,32 s
ppreee ] 12 38 om o
fostmaimtes 19 228 280 1 o s
iii.ﬁo;king climate Undergraduates 27 18.70 4.15 1. 19 1;06 NS
ncentives Postgraduates 19 19.89 3,01 :
mmmeed BE LB e oo s
gEEEe B BB I s o w

¥ Significant at .05 level; N,S.=Not significant,
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| Table 6.11 shows that the mean attitude scores of
post-graduates (M=62,73) towards teaching profession,in
general, is higher than that‘éf wrider-graduates(i=61.22) and
graduates(M=59.91). However, the obtained 't' values of 0.63;
0.72 and 1.33 indicate that teachers of different qualification
‘ groups do not show statistically any significant differences in

their-attitude towards teaching profession,

This result is not in line with the findings of Cook et al.
(1956), NCERT (4971),Panchsl (1977) etc. who reported influence
of academic qualifications (higher) on forming a more favourable

atti tude towards teaching profession.

. As regards the attifudes of these téacher groups
towards_thé attitude objects 'teaching job' and fservice
conditions',no significant.differences are found as revealed
by the obtained 't values of the comparing groups. towever,
tpe mean attitude scorés of post-graduates in all the attitude{l
objects are”slightly hi gher than that of the attitude scores of
their counterparts, but found to show no signiﬁiCant difference
while tested statistically. Henée; it can Ee inferred that the
qualification of teachers is found to have no definite and
significant influence on the attitude of tiigh “chool teachers

téwards their teaching profession and also towards the difierent
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attitule objects except in the vage of post-graduates towards
the attitude object 'service conditions'. Post-graduate
teachers show significantly more favourable attitude toward the
attitude object ' service conditions' than their graduate
counterpart as shown by'the *t!' value of 2.21 which was

signdficant at 0,05 level.

6.3, Comparison of the Frequency of Problems Identified

under Nine Major Headingg of Problems by Different
Teacher Attitude Grouosg

Vérious réserarchers have revealed in their studies
the influence of sociological factors Like age, sex, marital
status, place of residence, etc., academic'qualification,
~ training, teaching experience, msnagement of schbols, class
size etc, on teachers’ attitude towards_teaching and job
satisfaction, However, there is dearth of étudy on the
problems faced by §econdéry School tea%pers and its influence

on teachers' attitude towards teaching.-

Accordingly, seventyfive teachers, responding to
both Guestionnaire and Attitude Scale, weré sorted out at
'random who represented different teacher groups = Government
(43) and Private (32); Naga (27) and non-Naga (48); Male (53)
and Female (22); Married (52) and Unmarried (23); Arts (55)
and Science (20); teachers working under Permanent (36) and
Temporary (38) terms of employment; Trained (20) and
Untrained (55). |
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Total attitude score of each individual teacher
was taken as'the’basis for grouping them into three
different attitude groups. Thus, Teachers (75) attitude
scores ranging from 37 to 74 were listed in ascending
order &nd then categorised into three, where the lowest
scoring grow (25 teachers) formed the low attitude group
(37-56), while the other 25 teachers having the highest
attitude gcores formed the high attitude group (64=-74),

The remaining 25 teachers with attitude scores raﬂging
between 57 and 63 formed the middle attitude group,

Following this, the total frequency of problems
identified by thése three groups in each of fhe nine méjor
problem areas (specifiéd in the wuestionnairel were worked
out separately in each case. The frequency of problems
identified in each area by each teacher was counted up thus
arriving at the total frequency of problems identified by a
particular grouwp. The Chi Syuare (Carret, 1979, p. 254)
wag used in establishing the difference on the frequency of
problems identified by the three different attitude groups
of teachers (low, middle and high) in each of the problem
areas. The actﬁal frequency of problems identified by each
of the three grouwps in each area were considered as the
observed frequency., It was considered'thai the average
frequency of ppoblems identified by the three attitude

groups in each area, was to be the expected frequency in



29€

ol R ‘ . .
respect of each attitude grouvp in each test if there was no

significant difference among the @ifferent teacher groups.

The null hypothesis formulated for this test was ¥there is

no

significant difference in the frequency of problens

identified by teachers belonging to different attitude grouwps".

Thus the Chi Square test was employed for all the problem

areas clustered under nin major headings and the obtained

“values were listed against‘each area and presented in Table

6., 12.

TABLE 6,12

SIGNIFICANCE OF Tidw OIFFSRsNCE IN THe FRuEWUENCY OF
PROBLuMS ITDeNTIEImD BY TUACHERS OF DIFEFMRENT
ATTITUps GROUP S

=7
Teacher grouws and frequency | Chi
of problems . ! Square

T Ny = X,

fe v v o

‘o

i»]
Lro?lgm Areas - - ! Value
Low | Middle | High |
1, School Interaction 43 40 : 27 0.87 NS
2. Outside School Inter- = 35 20 235 4,99 NS
action ‘ ' ,
3. Interaction with 9 4 8 .99 NS
Administrative Officials ' o
4, Job Conditions 43 45 35 .37 NS
50 Aca.d.emic 32 20 29 0062 NS
6. Personal 27 28 ’ 17 3.07 NS
7. Financial 19 22 - -9 0,30 N3
8. Extra-curricular A 0 . 12 0.66 NS
Activities : |
9, Political 11 13 3 6424

S = Significant; N.S., = Not Significant. .



As shown in the Tablz &, 12 none of tﬁe obtained
values is significant, except in the area of 'Political*
probien which.was found significant at C.C5 level with a
Chi Square value of 6,24, The degree of f{reedon in this
test bheing 2, the significant chi Square values are 9,21 and .
5,00 at the 0,01 and 0,05 levels. The null hypothesis
“ihere is no significant difference in the frequency of
problems identified by teachers belonging to different
‘attitude groups" was thus rejected in this case while it was

retained in the remainning eight cases.

The Chi Square values revealed that teachers
belonging to low, middle and high attitude groups did not
| différe significantly in their identification of problems
except in the aarea 'political’, It further suggesté that
preblems fared by teachers pertaining to teaching profession
did not seem to have significant influence on their attitude
" towards teaching., Teachers' degree of éttitude and problems
| they identify do not seem to have much link as the present
' findings indicate. On the basis of the obtained Chi Square
Q~va1ues, it may be inferred that teachers' slightly favourable
Cattitude (M=60,03) towards teaching profession is, probably,
~ due to the influence of some other factors like teachers'
| perception of teaching as 'low status job', while in respect

" 0f those who showed significantly more favourable attitude,
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(non-Naga, Science and Private School teachers) it may be
the circumstances under which they_happened to take uwp

teaching'profession;

In support of the above stafement, it may be
noted that,on the whole, Science ard Private 3chool {consti-
tuted by majority of noﬁpNégas) ard non-Naga teachers were
the cnly teacher-groups who showed significantly more
favourable attitude towards feaching, who, at the same time,
identified problems more often than their counterpafts in
élmost all the areas; Thus this statement is further
strengthened by the obtained Chi Square values, which
indicate that:ithere is no link between the frequency of

problems identified and the attitude of teachers.

The significant difference shown in the area
'political}, on the other hand, may be linked with tine Naga
and Cevernment School teachers who &dentified problems like
"interference by poiiticians" in professional work, personal
Life, promotion, transfer and appointment, and who showed
gignificantly less favourable attitude towards teaching
profession than their counterparts. Hence, it may be inferred
that problems of political nature faced by these teachers are
some of the factors that influence their attitude in a less

favourable manner,
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In addition, the obtained Chi Square value
(X2=4.99) in the area 'outaide school interaction', though
not statistically significant found to be comparatively
higher than the rest, which may also be attributed to the
overall attitude of teachers. hatever the probable
reason one may assume as factors that influence teachers®
attitude, teachers of both low and high attitude groups
appeared to face problems almost equally. This calls
for immediate attention of those concerned, More serious
than this is identificetion of factors.that affect teachers'
behaviours followed by remediial measures that can influence
teachers' attitude in a positive manner towards teaching
profession,if meaningful education is to be given and

teachers' efficiency are to be achieved.



CHAPTER VII
DISCUSSION OF THE FINDINGS

No system of‘education can rise above the level
.of the teachers who serve it and on whose quality depends,
to a great extent, the quality of the system, Teachers'
quality, on the other hand, is determined by various factors
like background characteristics, professional qualities,
academic and professional qualifications and the place they
occupy in the school and the communityav In addition,
external factors like, social, economic and political exert
préssure on the educational system and 1ts teachers. Hence,
problems 6f various kinds faced by teachers and the shools
will affect the quality of teachers"performance.

The major objective of the pfesent1study wag to
find.out, whether or not the High School teachers in Nagaland
face serious problems pertaining to the teaching profession,
and also to find out teachers' attitude towards the teaching
profession in its different dimenéions; Tﬁe findings of the
study have been reported in the two proceeding chspters. An
attempt is made here to discuss the possible significance of
those findings for the future development of High School
Education in Nagaland, |



Analysis of data revealed that teachers in
Nagaland face various problems pertaining to different
aspects of thelr profession, Teachers identified 20
different problems in the area of 'inside school interaction'
(dealimg with pupils, colleagues, noneteaching staff, authori-
ty and supervisors). The most frequently identified problems
by the resbondents are: 'lack of interest' (54%) and
findiscipline' (18/) on the part of the pupils; absence of
supervision (31%), lack of interaction (16%), with authori-
ties; lack of co-operation (11%), selfishness (11%) among
colleagues; norx?cOOperation (15%) on the part of non-teaching
s’ca'ff. All these are indicative of adjustment and interaction
problems, It was also found that teachers differ in their
- perception of problems which'may be due to heterogeneity of |
the baclggrounds of teachers. It is also seen that teachers
handing more than three classes (56%), teaching more than two
subjects (32%), serving in one institution for a period of
1=-5 years (63%) and burdened with heavy workload appear to
have less time to 1nteract”w1th and know their pupils'
intimately which, otherwise, could have reduced -the ext.ent of
indiscipline. Such lack of interaction and.rapport with'
pupils- appear to have further resulted in lack of guidance
and a consequent lack of interest of pupils in their work ail
~of wﬁich may be safely:inferred to have an impact oﬁ the
performance )_of the puwils in Nagaland.



302

Absence of swervision amd lack of interaction
with authority,.may be stated to have resulted in teachers'
gtagnating in their work. In the absence of healthy
interaction among teachers, pupils, authority and cosworkers,
school teachers in Nagaland cannot ﬁossibly be efficient in
their teaching,

Problems faced by teaschers in their inside schooi
interaction may be said to have affected their performance to
certain extent:. Newly recruited teachers in the profession
seem to get alohg with the pupils and get adjusted with the
eh&ironment better than those mdddle and high experienced
teachers. Various professional problems faced by experienced
teachers seem to dominate their long aqquaintance with their
work, thus resulting in slightly favourable attitule towards
 thetr work., However, in the light of the discussion, it may
.be inferred that High School teachers in Nagaland are poorly
disposed - . towards teaching work as a result of the
restricted nature of interactions exi sting in the institutions
they work in., Moreover, High’School pupils in Négaland are
first generation learners who lack guidance at home, This
has further added to the problem faced in dealing with
pupils as reported by the teachers. All these might have

affected teachers' teaching performance.
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The above finding is similar with the findings
reported by Thakur (1973), Kaplan (1952), Kishampuri (1977),
Paranjape (1970), Gottfried and Jones (1963), Hansen and
Stanle& (1969), McLaughin and Shea (1960) tormention a-few,
who also found negative attitude of pupils towards routine
work, lack of co-operation, motivation end inmdiscipline to

have created annoyance for teachers.

~ School teachers in Nagaland were also found to
have identified altogether twenty four different problems
pertaining to dealing'with parents, community and teachers
and pupils of other schools, with an average of 39 teachers
reporting'eacp of the problems. Teachers' perception of
parents' failure to guide their childre.n‘(zs%), lack of sense
of respon@ibility (19%), non-cooperation (17}’9)', lack of
interest in teachers' welfare (22%) on.the part of both
parents and community are enough constraints to hinder
teachers' teaching work., Direct involvément.support and
coeoperation of both,parents and commuhity'as a whole which
are pre-requisites of successful teaching were found lacking,
However, such seemingly uninterested attitude on the part of
the parents and community appear to have affected teachers'
enthusiasm and the spirit of giving their best to the younger
generation of the commﬁnity they servé.‘ Subsgequently, this
appears to have added to the teachers' problem #f involving
the illiterate and semi-literate parents and community in
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their venture to develop and ralse the standards of High School
Education in Nagaland,

Problems féée& by teachers in their outside school
interaction may bé stetell “to have an influence on teachers'
performance and the quality of education., However, quality
improvement.of education rests partly on the joint effort of
all the teachers frrespective of the iﬁstitutions in which they
vwork and partly on the understanding, co-pperation, interest
and active participation of the parents and community whom:"
the school serves, Since majority of the population is
illiterate and seﬁi-literate in Nagaland, active participation
of the clients cannot be expected till the adults are
‘educated, Above all, under such circumstances where society
as a whole fails to recognise the contribution of teachers and
work together for the welfare of teaéhers who teach the younger
generation; teachers appear to have failed to wvork whole
'heartedly. Hence'it may not be an exaggeration to state that
1t has resulted in Teachers' inefficiency and lack of strong
positive attitude towards their work (M=60,03),

Lack bf proper 1n£eract10n between teacher and
parents and community (society) has not only resulted in poor
quality teaching but may be stated to have also affected
teachers' image in society. This is very much revealed in

teachers''perception of reasons for their low status in



‘soclety (5.3.4). 'Teachers were also found to have perceived
their work as having high utility for society but as having
no proper place in society (status) as indicated in their
ranking of occupation (5.3.6). Teachers were also found to
have peiceived 'accordance of status' to teachers as a measure
to improve fhehfstatus (5.3.3)e All these are indicative of
non-recognition of and hegative attitude of parents and
communi ty towards teachers and their work, No Job efficiency
can be expected of the teachers without motivation provided

- and factors satisfied that can help develop positive attitude
towsrds their job,

It can be inferred that absence of a recognised
teacher association in Nagaland for a long time may be due to
.1a¢k of interaction among teachers of different institutions.
In such circumstances, teachers appear to have failed to
voice their professional needs and problems, Hence, the task
of building up teachers' image in society for the improvement
of their status and professional growth etc. appear to have
faced a set‘back. This statement may be supported_by the
perception of their own status as 'low' (5.3.6). This factor
may be noted as one of the factors that influenced teachersi
attitude towards teaching profession which was found slightly
'Mdavourable (M=60.03),



'HighnSchodl teacners in Nagaland were found to
have identified twelve different problems in dealing with
Departmental Heads and other Qovernment officials. However,
a large progortioh of the respondents avoided responding to
questions in this area, This may also be inferred ag indica-
tive of the absence of freedom to express or fear of being
brought to book which further suggests strained'relationship
among them, Howeﬁer, teacher35 perception of problems like
favouritism (19 %), involvement in party politics (17%),
superiority complex (10%), strict formality (16%), maintained
by the Department .ard Government officials, are indicative of
the distence and mistrust exlsting between officials and
‘ teachers, Hence, it can be inferred that there exists a
mechanical imposition of rules by higher authority, particularly
in Government schools, asrindentified by teachers., Absence of
opportunity to interact between the ground ievel workers and
the top officials appear to have rendered improvement of
education difficult. o

, Fallure to look into the welfare of teachers and
sharing their views and responsibility in matters relating to
teaching work and various aspects of the profession, appear to
have an influence.on the total performance of teachers,particu-
larly those working in Government Schools? wherep such close

interation with the Department and Government officials are
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expected, This may explain the significant difference in
the attitude between Private and Government school teachérss
Private school teachers were found to have signif;cantly more
favourable attitude towards the profession (Zable 6,2) as

compared to Govermment school teachers.

Teachers! identification of professional problems
and needs.°suggestions and views pooled for the improvement
of High School Education, teachers' performance and status,
cenired round better service conditions, stricter appointments,
provisions for training, better academic¢ programmés, financial
benefits, physical facilities, etc. All these indicate
indifference or negligence on the part of Department and
Government officials. High per capita expenditure on education
in Nagalapd does not seem to solve the problem of the basis . .
needs of the system as expected. However, the present condi-
-tion, as expressed by the teachers, indicate officials’ seemingly
not so concerned with teachers' welfare, Further, teachers'
perception of teaching joh as having high social utility but
as low gtatus i1s enough to 1ndicaté the absence of genuine
" effort made to raise the status of teachers and, as may well be
expected, failure to make any substantial changes in the
standard of education in Nagaland on the part of Government
officials,



308

It 1s, therefore, evident that High School
teachers in Nagaland are hardly motivated to work effi-
ciently, and are not well di sposed towarés teaching . .
profession which is partly due to the type of relationghip
between teachers and officisls, Above all, it reveals
sheer negligence of Department—officials, on whase inttia=
tive depends the strength and success of education as well

as the incentives to accelerate the ground level vork.

Of all the important ateps needed to be taken
towards the improvement of standard and quality education
required for the bglanced development of the learners,
improving the job conditions (living, working and service
conditions) of teachers is more vital, However, High
- School Teachers in Nagaland were found to have been facing
various problems (13 sub-problems) pertaining fo Job
conditions. Probiems such as 'Jjob insecurity' (443%), ‘poor
pay scale' (22%), 'neavy and unequal distribution of workload
(35%), 'lack of physical facilities' (29%), 'poor l¥ving
- conditions' (31%) y-:.i'lack of residential accommodation'(31%)
etc, were found to be more dominant, Problems of such |
nature can cpntribute to teachers' jdb dissatisfaction,
anxiety, emotional insecutity and instability, mental -
discontentment, lack of enthusiasm mental and physcial
exhéustion. poor self-image, monotony in work and self pity

among the teachers.



Teachers' perception of problems pertaining to
job conditions was found to be genuine, Teachers' agreement.
- with the measures of 'adequate téacbing aids' (93%), better
supefvisioﬁ (89%), lighter workload (91%) as effective for
the improvement of teachers' performance (503.2); teachers'
agreement with the measures of '1mproviné the service
conditions' (95%), providing better facilities (96%) for the
'1mproveﬁent of teachers' status (5.3.3); teachers' suggestion
of 'better service conditions' (42%) for the development of
High School Education in Nagaland (5.3.1) and their identifi-
cation qf professional problems like'better service conditions’
( 77%) 'adeqguate housing and other factors'(52%)glighter Worke
load' (18%) etc. (5.3.5) are all indicative of their dissatisg=
faction with their job conditions. It can also be noted that
a large number of teachers (49%) stay in rented houses,
particularly non-Nagas (56%). Only 31 percent of the Govern-
" ment school teachers were found to have government « -iL.r:
1 quarters alloted to them, Such lack of residential accomoda=
tion accompanied by Job'insecurity and lack of working
facilities and heavy workload, are sufficient to bamper
teachers' teaching performance, Teachers working under such

circumgtances cannot be expected to be efficient.

Teachers in Private schools, non-Nagas, urban, and
untreined teachers were found -to be more dissatisfied with

working and service conditionsg, while teachers of all‘groups
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were found to be facing problemé relating to living
conditions, Such dissatisfaction among the teachers may be
due to lack of faciiities, Job insecurity, frequent tramsfer
in respect of non;-Naga teachers, lack of facilities for
professional training limiting their professional prospects
etc. as identified by them, |

Low percentage of trained teachers (37%), large
nunber of teachérs working under temporary terms of employ=-
ment, imbalances in the number of arts and science teachers
(6.2)&'1;" differences in the level of éc;ademic qualification
of teachers etc. are indicative of no properipattern of
employment and no uniform service conditions, all of which,'_
are found to have affected quality performance and standard
of teachers and education in Nagaland,

In the 1ight of the discussion, it can be inferred
that High School teachers in Nagaland work under acute
 problems of poor job conditions. This clearly indicates that
teachers ére not broperly motivated to work. Hence, it can
also be ififerred that in the absence of proper incentives,
it 1s only natural that teachers may reﬁain inefficient in

thelr performance.

Teachers' role as a leader, guide and organiser

of pupils' academic work involves manifold functions and



require ample facilties if the work has to be done meaning=- -
fully, efficiently and effectively. Unfortunately a very

large number of teachers were found to have identified eight
different problems pertaining to academic work with an gverage
of seventy three §73) teachers under each area which are clear
indicators of teachers' failure to do Justice to their job. In
the absence of adequate teaching aids (52%), library facilities
(50%4) and suitable curriculum and syllabus (436), in addition
to lack of proper interaction in and outside school and with
Department and Government officials vdrd : at thé.same time

work under poor working, living and service conditions,‘etc.)
no high school teacher-in Nagaland, irrespective of talents,can
be expected to be efficient, - These problems identified by
teachers are indicative of no proper organisation of academic
programme in the State, which might have resulted in poor
stahdard of education as it prevails today.

Teachers' identification of problems in academic work
which appeared more pressing«was further made very'genuine by
their suggestions forwarded for the development of High School
Education in Nagaland (5.3.1), agreement with the measures
listed for the improvement of teachers' performance (5.3.2), and
‘their pe}ception of better academic programme and facilities as
one of the professional needs (5.3.5).

High School teachers, majority of whom, are low
achlevers and untrained‘andp@hé ‘fat'e various problems pertaining
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‘to academic work, cannot-possibly do justiée to their
éctivities in a claSsroom; Lack of facilities required for
academic work identified by teachérs, Government teachers in
particdlar, may be inferred as one of the'factors affecting
.teachers' performance ultimately resulting in pupils' poor
academic achievemerit, High School teachers in Nagaland,

' having been-p1aced to teach in poor working conditions with
minimum facilities provided, appear to remain incompetent and
inefficient in the system.

High schools teachers were found to have personal
problems too in addition to other problems. -They identified
nin different problems with an average of thirty eight
teachers identifying each, However, teachers identified problems
éimilar to what were already mentioned under different headings
excépt a few who identified 'feeling of insecurity’ (8:5),
éeparation from family due to frequent transfer (3/6), frustra=
tion' (7%), children's edupatioﬁ and employment (10/4), Here
too, teachers mentioned inadequate income (26%)‘and poor

residential accomodation (22%). Such personal problems are
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often more pressing than other problems directly comnected
with their profession, Hence, it may be right to infer that

teachers personal problems have a bearing on their efficiency.:

o It s often stated that teachers' salary is low as
: compared to those paid in other profession. Teachers' salary
in Nagaland is comparatively better than many other States in
the country. Yet, majority of the respondents (68:5) expressed
dissatiafaction over the existing scale of pay. High school
teachers identified four different problems pertaining to

~ their financial position. On an average 89 teachersidentrfiéd
@fbbﬁem;imkéach subszarea. Teachers thus appear dissatisfied
with their financisal statué. By expressing their agreement
with the suggested measures 'improvement of emoluments' the
teachers were identifying 'low scale of pay which was also
identified as one of the reasons for ow status in society.
This stand may be due to the high cost of living in Nagaland
and teachers' perception of salary as inadequate to attain the

general life style prevailing in Nagaland,

It may be noted that such perception of teaching as
low paild and 'lower étatus' job may have contributed to the
failure to attract ta;ented and educated Nagas to the teaching
profession as it is clearly shown in the analysis of teachers
background characteristics (5.1.11 and 5.1.12). Another reason to

strengthen this statement can be drawn from the reason given by
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teachers for Joining fhe profession where only 2 percenx had
stated to have joined the profession because of 'good pay'.
On tbevothér hand, the highest percéﬁtage of teachers (28%)
stated 'means of livelihood' while 17 percent stated
‘non-availability of other job'., All these indicate nothing
more than 'teaching as a refuge for those‘helpless who could
not get better job with higher status, power and money, This
problem of low pay is seen to be one of the factors why -
teachers pérceive themselves as being looked down upon by
parents and communi ty énd above all, cannot command respecf
from their own pupils whose value Jjudgement appears to hase
on money and authority. This being the caée, teachers seem
'to suffer from a kind of inferiority complex which is liable
to cause inefficiency. Such di ssatisfaction with their
earnings might have influenced the teachers in their total
attitude towards teaching profession (M=60,03) particularly
towards the attitude object Wﬁukimg;ciimétéran&ffﬁo@ﬁifﬁés'
which is found to be somewhat favourable,

' High School teachers in Nagaland were again found
to perceive 'higher pay scale' as ingtrumental for improving
thelr status which they considered capable of developing,
thelr self-image and thus help develop HRigh School Education
in Nagaland, |

High School teachers face problems even in organising

extra=curricular activities, Problems of no 'proper
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brganisation (27#), lack of facilities (27#) and lack of
trained teacheré (10#). and interest on the part of teachers
as well as pupils are indicative of this. It is seen that
private schools face more problems in this area which may be
~ due to lack of financial facilities. Extra-curricular
activities in the schools are a recent phencmena in Nagalard.,
However, it is observed that some schools do not even have
minimum required_facilities,not to speak of trained and
talented teachers, Teachers with no proper facilities to
work'with dn one hand,and poor interaction with pupils and
Anonrc00peration fromfpafents, community and colleagﬁes on
the other, might naturally find it very difficult to
organise any activities in addition to their academic work
which is also perceived by them to be poorly organised., This
may further overburden only a few teachers who are compelled
to take fhe responsibility. Any activity orgaﬁised in such
menner will bear no fruit., Poor performence of the Naga
youth in sports particularly at higher:-level, is indicative
of failure on the part of the institutions to catch the
pupils young and train them, Failure to develop keen
interest in the pupils ét the right time is found to have :
résulted in frustration among pupils even in sports field.
Thus, it is further seen that teachers fail to guide pupils
even in dhltivating the spirit of group work in school and
channelising their talent in various befitting manner, due

to lack of proper organisation and facilities,
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High School teachers in Nagaland were found to
face problems of political nature. Interference by politicians
in school.affairs (15%)‘and personal lives of teacherw (143%)
and in matters related to'appointment, transfer and promotiqn
of teachers wefe some of the problems identified, particularly
by the teachers in.dovernment-Schools. Restriction imposed for
political reasons was also mentioned particularly by non-Naga
téachers in Private Schools. Furthermore, the obtained
Chi-équare Qalue'(X2=6.24) 1n'the area of 'Political'
revealed significant difference amongst the different teacher
attitude-groups in their identification of problems related to
political influence. This revealed that teachers having less
favourable attitude (low and middle groups) towards teaching
profession identified problems pertaihing to influence of
politicians in school administration and interference of
politicians in personal lives of teacherng%izh than those
high attitude group.: which was fourd significant at 0,05 level.
It is, therefore, safe to infer that problems pertaining to
influence of politics and politicians as faced by teachers
have either a negative or positive influence on the attitude

". of teachers towards teaching profession.

In the light of the discussion made on the basia
0f the finding, it can be inferred that teachers in
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Nagaland are prone t0'various problems and are éuppeesed
and disappointéd wage earners.: This is - - because they

do not enjoy complete freedom and have no say in the ;
running of thé ingtitutions and the system as a whole,
Teachers working in such circumstances can neither be
efficient nor play their role effectively as agents of
social change. All these factors, have a direct bearing
on the quality of High School Education in Nagaland which
is considered as poor. The quality of teaching personnel
in the system, as 1t was revealed in the background
characteristics, 1s quite far from satisfactory. There is
practically no motivational pattern that can develeop in
teachérs: skill and teachnique, good-professional outlook,
positive attitudes tbwards their job, self-esteem and
actualisation. Further, tﬁere appear to be_no proper
pattern of employment of High School teachers in the State,
Teachers, thus drawn,basing on n6 atrict criteria and
working under such circumséances;seem to contradict with
the opinion of what they feel about themselves, Teachers'
positive attitude towards'teachtmng work as an agent for
widening mental horizon' and "has enough expeftise to be
called a profession®'does not conform with their self-~
concept. ‘They seem to be,on.the:other\hand, di ssatisfied
with their old stock of knowledge with limited opportunity
to keep abreast of fhe latest innovations in their field
and also their status in society,



o
Sy
"o

All these factors on the whole may be stated
to have deteriorated the quality of education in Nagalard,

high school in particular,

It is also noted that problems perceived by
}teachers under different managements differ slightly in
nature and magnitude, Teachers in Government schools
~identified problems more frequently in certain areas .
relating to academic work, service conditions, dealing
with Department and Government officiéls and politicians
indicate lack of pfoger;académiq programme and facilities,
. low pay, iack of academic freedom, lack of appreciation
and ~partial treatment, low teachers' morale, non~
participation in decision msking interference in profes-
sional and personal life etc, Such lack of motivation,
freedom, facilities and poor interaction identified by
them give no place for Government teachers to generate
enthusiasm in work. On the other hand, teachers in
Private schools, though identified problems more freguently
than their counterparts in Government schools, face less
interaction problems with Department and Government
officials and politiciahs as they do not have direct link
with them in their teaching work. These can be said to
have given them more academic freedom and less problems
1n‘dea11ng with the officlials etc., which may be gtated
to have influenced teachers’ performance, This has contri=-

buted towards better academic achievement of pupils in
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Private schools, particularly msnaged by missionaries,

Di fference in perception of problems between Naga
and non-Naga teachers was=also found which is worth hoting.
Naga teachers, since working in their own State appear to be
more demanding and to have higher expectation‘for career
prospectis. anl monetary beﬁefit though it was less than
their counterparts. Non=Naga teachers though identified
problems more often than Naga teachers somewhat appear to be
more satisfied with their Job than expecteds This may be
said to have influenced their attitude which was found to be
significantly more favourable (M=61,37) than their counter=

part Naga teachers.

It is also revealed ﬁﬁr,'the present study that
problems faced by teachers§have no significant influence on
teachers' attitude lexcepit; ‘politircal rprobllems. This can
also be seen in the significantly more favourable attitudes
of Private School, non=-Naga and Science teachers who wére
also found to have identified problems more frequently than
their counterparts in almost all the major problem areas.
This reveals thatvthere exist other factors that are more
capable of influ@ncing teachers'attitude towards teaching
profession which was found to be éomewhat favourable, This
result calls for further identification of the factors that
influence teachers' attitude tOWanas their work.
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Teactiers were found to differ in their attitudes towards
i ffer :nt attitude oujccts. 2rivate school tzachirs and non-Naga
teachars wnowed sipgnificontly more favouraple attitude towards
the attitude oojects~'teacning job' and 'service conditions'. On
‘the o tuer nhand, uatrzined and low exgerienced groups significantly
dmffer:inutheir-attitude towards the attitude object 'working
climate and incentives' while post-graduate tiachers were found
nore satisfied witn their service conditions. un the wnole,
teachers showed to have more ravourable attitude towards the tea- ‘-
ching job and less satisfied with the service conditions and
worksing climate and incentives provided., This aupear to conform
with Jjob insecurity, poor 3calé of pay, poor career progpect, lack
‘of -proper intcraction and lack of recognition aé mentioned oy
them. Teachers' dissatistaction with serVice'condiﬁions, working
climate and incentives may be inferred to affect their poriormance
which may be seen in the poor academic performance of pupils in
Nagalané.. ' \

It can be eoncludede that unless attempts are msde to
reduce the prevailing problems as identified by digh School
teachers in liagaland, and measures taken to influence their attizw. .o
tude in a more favouravle way, the perfofmance of these teachers
will remain far from satisfactpry aa it appears today. This
state of affairs, if Teft unattended, might further deteriorate
the standard of education and academic performance of the learners

at .digh School level in the State,
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CHAPTER VIII

SUMMARY OF THE FINDINGS

Introduction

The present stuly entitled %A STUDY OF THE
PROBLEMS FACED BY HIGH SCHOCL TEACHERS AND THEIR ATTITUDE
TOWARDS TEACHING PROFESSION IN NAGALAND® inbluded all the
teachers teaching from Classes VII to X in all the schools

in Nagaland under Government as well as Private managements.

| Data relating to background information of High
School teachers, their perception of problems pertaining to
and attitule towards teaching profession were collectéd
employing WGuestionnaire, Attitude Scéle and Checklist

prepared by the investigator,

The findings thus emergéd from the analysis of
the data collected through the tools mentioned were

summari sed and presented in this chapter,

Suggestions based on the findings were also
attempted followed by suggestions for further study both of
which are included in thié chapter.



8.1. Background Characteristics of High School Teachers in
Nagaland '

8¢ 1.1, Management of Schools, Community, Sex and Place of
EIr?E .

Of the total respondents, 222 (61%) were ...
Government School teachers and 144 (3S%) were from Private
Schools. Sixty six percent of the respondents were non-Nagas,
with a higher proportion in Private Schools (80%) than in
Government (57%). Female teachers were comparatively few
(21%), Fifty four percent of the teachers were found to bé
from rural areas, Teachers were from seventeen different
States and Union Territories, the highest being from Assam
(40%) ard Kerala (21%). Thirty six percent of the respondents
were from Nagaland, 31 percent from neighbouring States
(North-Eagstern Region), an@ 33 percent were from outgide the

region,

8.1.2. Age, Marital Statug and State of Health:

| Teachers' age covered a wide range (16-66) with
fifty percent between 16-30 years. The highest average age

of 34 years was in respect of the Government school teachers
followed by‘the male teachers (33 years). Married teachers
were 67 percent with a larger proportion in Government schools.
Teachers having 4 children anmd above constituted the biggest
group (26%) particularly the Naga teachers, Teachers perceilved
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their state of health as good (65%) with the highest
percentage belonging to age-group 21-30,

8.1.3. Religion

The distribution of teachers in terms of religion
was as follows:

| Christians 55 percent, Hindus 42 percent, Muslim
ard Sikhs 3 percent., Private schools had a larger proportion

of Christian teachers than the Government Schools.

8.1.4, Linguistic Background .

High School teachers were found belonging to 19
different language groups, with Bengali, Assamese and Malayalam
being the largest. Only 3 percent of the nor-Naga teachers
were found to speak local languages while 55 percent could
speak Agsamese, 91 percent of the teachers were found to speak

Hindi.

8.1.6. Wualifications (Academic and Professional)

Eighty six percent were graduates, the rest being
urdergraduates (2%) and Post-graduate (6%). Out of the 24 per-
cent, that constituted Science graduatesg, a very smail
percentage (7) were Nagas, Sixty percent of the teachers were
.found to have acquired their degree between 1971 and 1981. |
Majority of the teachers (79%) were third divisioners, Only
37 percent of the respondents were found to have acquired
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r"sﬂ":
pr01eSSl0nal training,mostly during the last ten years

(1971-81). - The highest percentage of trained are the
non-Nagas and the male teachers with percentages of 49 and

41 respectively.

8.1.6. Work Load:

The highest percentage of teachers (50) were found
to handle 2 subjects while 29 percent handled four different
classes. Private School teachers were found to handle more

subjects and classes.

8.,1.7. Job Experience Prior to Teaching

Only 14 percent of the teachers had been employed
prior to teaching, The majority had a very low income
(Rs. 100-400. j» per mdnth). Only 4 percent of the teachers .
were wofking in the academic field,

8.1.8., [Teaching anerience, Place of Work and Number of
Ingtitutiong Served

The highest percéntage of teachers (34) had 1-5
years teaching experience followed by 6-10 years (30#). Again
sixty three percent were found to be teaching in the
institution where they were then working . for 1;5 years.
Private and non-Naga teachers were found to be more mobile,

Agein 47 percent, mostly Nagas were found to be teaching in
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}he same institutions whereas most of the nonrNagas were
réb&rted to have shifted from one school to another, VSeventY
one perCeﬁt of the teachers were working in Urban areas with
a larger proportion in respect of Private schocl (93i)

teachers - : than those in Government schools (57:#).

8;1;9; In-Service Training
Only 32 percent of the teachers were reported to
have attended inrservice training with a higher proportion
from Go?ernment schools and mgle teacher groups. The
training thus attended was organised'by.the State as well as
outside agencies. The duration of the‘training was less than
one month with 62 percent of teachers attended between the

year 1976=80,

8+.1.10 Reagong for Joining the Teachinz Profesgion

The highest percentage of respondents(28) stated
'means of livelihood' as the reason for joining teaching
éroféssion, while 24 perceht stated 'interested' and 'own
choice', Reason of'non-availability of other job' (17%) and
availability of job in Nagaland (9%) were also ﬁentioned.

Only z.percent joined the profession for the reason of 'good

pay' . ' ) )

8.1.11. Teacherg' Place of Stay (Residential Accommodation)

The highest percentage of teachers (Government 423%,
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Private 56%) were found to'sfay in rented house particularly
among*thefnen—NagaéCSG%)} Only 31 percent reported to be

staying in Government quarters,

8.1.12, Terms of Employment

Teachers working on permanent terms of employment
were' found to be only 41 percent while 53 percent were’working
on temporary basis..Bew: teaCheré were on contract basis (5%)
and substitute (1%). Non-Nagas constitute . the largest teacher-
group w§rking on permanent terms of employment (45%) while it

was 35 percent in respect of the Nagas.

8.2, Problems Identified by the Teachers

Problems pertaining to teaching profession as
identified by High School teachers in Nagaland were summed up

ﬁnder the major heading wherever found necessary.

8.2.1, School Adjustment

B Teachers wére found to identify twenty different
problems pertaining to 'within the school. adgustment' which
includes dealing with pupils, colleagues, supervisors,
authorities and non-teaching staff., Problems more frequently
identified were - 'lack of interest' (54%) on the part of
pupils, 'lack of interaétion withQﬂﬁ%)aﬁdgﬂm\éupérvisﬁong(31%)

'nonpcoéperation on the part of nonsteaching staff'(15%),
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particularly, by Government school teachers. Problems
identified by a small number of teachers were 'pupils
1ndiscipliﬁe' due to 'lack of guidance' given to pupils,
' selfish and insincere' and 'lack of co-operation' on the
part of colleagués, 'partiality in treatment' on the part

of authority, etc.

~ On the whole, Private Schooi, nonéNaga; male and
untrained teachers identified problems more frequently than

thelr counterpagts.

8.2.2. Outsgide School Interaction

| Teachers identified 24 different problems in their
outéide school interaction, with parents, guardians, community
and pupils and teachers of other schools. Parents were
reported to have failed to ‘guide their children (28%), 'no
interest in teachers' welfare' (22%) while both pafents and
commundi ty were stated to have shown 'non co=operation' with
teachers (17%'and 12%) o H;gnest percentage of teachers stated
to have 'no opportunity to interact' (21%) with teachers and
pupils of other schools. Sense of réSponsibility was also
reported to be lacking on the part of béth parents (19%) and
community (7%). However, on the wnoie, Private school, urban,
and male teachers identified problems more frequently in
: dealing with parents and community., Non-Naga ard trained

teachers were also found to have identified problems more



frequently in dealing with community, while in the case of

untrained teachers it was with parents.

8.2.3., Interaction with Department and Government Officialg

- Teachers reported to have interaction problems with

Department as well as Government officials. The highest
percentage of teachers identified 'strict formality' (163%)
maintained by the Department officials and 'favouritism' (19%)
and 'involvement in party politics' (17%) on the part of

: Government'officials. Hoﬁever, Govefnment school and non-Néga
teachers were found to identify more problems in'dealing with
department bfficials'than their counterparts, while in the case
of Private and untrained teachers, it‘was in dealing'with
Government officials, Urban and male "teachers identified
problems in deaiing with both Department and Government
officials more frequently than their counterparts.

8.2.,4. Job Conditions

8.,2.4.1, Service Conditions

A larger proportion of teachers identified different
problems pertaining to -their service conditions. The highest
percentage of teachers mentioned 'job insecurity' (443%)
followed by ‘poor pay scale' (22%). A very small percentage
of the teacners,identified 'inadequate facilities' (7%), 'lack

of chance for promotion' {73%).
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It was noted that the problems of 'Jjob insecurity'
and ‘poor pay scale'’ weré identified mostly by Private school
and non-Naga teachers.,' 'Lack of chancé-for promotion' was
idéntif;ed more frequently by Government; non=-Naga, trained
énd rural feachers. .However, non-Naga, male, urban, untrained
teachers and teachers in Private schools were found to have

identified problems more frequently than their counterparts.

8+2,4.2. Conditions of VWork

_ Highest percentage of High School teachers in
Nagaland identified 'heavy andjunequal diifstribution of work-
load' (35%) foliowed by 'lack of pfoper physical facilities'
(29%). - A small percentage of teachers idehtified the problem
'lack of academic facilities' (8%).

Pfivate school teachers were found to ‘have iaentifiec
the problem of 'unequal and heavy distribution §f workload' (41
more frequently, while it was 'lack of physical facilities' (30:
in the case of Government school teachers., However, Private
school teachers, non-Nagas, male, untrained and urban teachers
identified problems>pertain1ng to conditions of. work more

frequently than their counterparts.
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8e2ele 3, Living,Conqgtiong

The highest percentage of teachers idenfified
'poor living conditions' (33%), with 'Lack of residential
accomodation' (31%) being the next., A small percentage of

teachers identified 'poor transport facilities' (13%).

Problem of 'poor living conditions' was more
frequently mentioned by Private school teachers (58%), while
it was 'lack of residential accomodation' in respect of
Govermnment school teachers(74%}§mlnon-Nagas (90%). On the
whole, non-Nagas, male, untrained, rural and Brivate School
' teachers identified problems in living conditions more

frequently than their counterparts.

8.,2,5. Academic Work

The highest percentage of teachers identified
'absence of adequate teaching aids' (52%) followed by
'inadequate library facilities' (50%) amd 'unsditablé and
constant change of syllabus and books' (43%). More teachers
working in Government schools (55%) were found to feel the -
'1ack of adequate teaching aids', while it was 'inadequate
library facilities'A(hgjﬁ in the case of Private school
teachers. On the whole, non-Naga, rural, untrained and
Government school teachers were fourd to identify problems

more frequently than their countérparts.
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8o 2e 60 Pers’ongl PrObLem

Highest'percéntagé.of teachers identified the
problems of 'inadequate income' (26%) and 'poor residential
accomodation' (22%) and 'career prospectus' (12%) as some
of their personal problems, Other problems identified were
'feeling of insecurity' (8%), fchildren education' (7%), and
' frustration' (7%).

It was also noted that Goﬁernment school ..
teachers identified 'residential accomodation' {28%), while
Private school (28%), female (30%), Naga (30%) and Urban
(27%#) teachers identified 'inadeygate income' more frequently
than other problems listed, However, male, untrained, urban,
non=Naga and Private school teachers identffied problems more

freguently than their counterparts.

8, 2e 70 Financia

Teachers identified 4 different problems
perfaining to financial condition with an average of 88
teachers in each case. Of all the problems identified, in the
study, the highest percentage of High.School teachers perceived
their pay as low(£8%). Few felt that the cost of living was
high (11%) when they had no supplementary income (8%). ‘'Lack
of financial help from the Government' (9%) was also

mentioned, .
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8¢ 2,80 Ex£ra-Curr;cular Activities

Altogether, teachers identified seven different
problems pertaining to extra=curricular activities, The
highest percentage of teachers identified the problems of
'absence of proper organisation' (27%) and 'lack of
facilities' (27%). Other problems identified were 'dearth

of trained teachers' (10%) and 'lack of interest among pupils
(638, |

8¢2.9. Rolitical Influences
The highest percentage of teachers ifidentified the

problems of 'restrictions imposed for political reasons'
(16%) followed by 'interference in work by politicians' (15%
'political appointeménts of teachers' (14%), However, a
small number of teachers identified four different problems

pertaining to politics,

Problems of 'interference in work by politicians'
‘were more frequently identified by local (25i), rural (26#%)

and Sovernment school teachers (18%).
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8.3, Teachers' Percemtiong and Viewg with regard to
rovement of h_School Education and variousg
Agpects of the Teaching Profession ‘

8e3ete S tiong-given High School Teachers (regponde
for the Improvement of High School Education in
agaland

The largest number of High School teachers

. suggested 'stricter appointment of teachers and training'(81%)
followed by 'bettef system of ewdluation' (#2%) anﬁ 'better
service conditions' (42%). Other important measures suggested
were ‘provision of facilities' (38%), 'measures of pupils'
welfare' (33#%), effective play of teachers' role' (30%),
'curriculum improvement' (28%), and 'better administration and
supervision' (27%). A low percentage of teachers suggested
'improvement of primary education' (18%), 'enrolment control'

(13%) and 'institutional improvement' (8%).
8¢.3.2. ITeachers' Agréement with_the Ten Meagureg listed for
the Improvement of Teacherg Performance
8o302e 10 A%reement of the Total Respondents with the Meagureg
_ Liste -

The highest percentage of High School teachers
(respondents) perceived *teaching the subjects of interest!
amd knowledge of psychology' as efféctive measures for the

"improvement of teachers' performance in Nagaland, with a
percentage of 97 in each case., Other measures consideréi

effective with almost equal percentage were better mastery of
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subjects (96%).

1 8.3.2.2, Agreement of the Nifferent Teacher-Groups with the
Meagures lisgted '

Teacher-groups perceiving the measure 'teaching
the subjects of interest' with higher percentage were
female (99%); Private School (97%); trained (98%); untrained
(97%); Naga (97#) non-Naga (97%) and urban (97%) teachers.,
.The measure 'knowledge of psychology' was considered effective
by nigher percentage of Government (98%); male (97%);
untrained (97%) rural (98%) and Naga (978) teachers.

However, teachers tdid 'agree with'gll the 'ten' :~
measures listed as 'effective' with a2 minimum percentage of

80 in each case.

8o 36 30 Teachers' Agreement with the Eight Measures listed
for the Tmprovement of TeachergE Status

8e3e3.1. Agreement of the Total Respondents with the
‘ Meaguresg listed

Findings revealed that the highest percentage of
High School teachers (96%) in Nagaland, perceived 'providing
better facilities for 1ife and work' as an effective measu:e‘
for the improvement of teachers' status, followed by the
measures improving the service conditions (95%) and raising
the academic qualifications (95%). |
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8¢ Js 342, Agreecment of the pgifferent feacher-Groupg with

the Meagureg 1ligted

The measure 'providing better facilities for
life and work' was perceived as effe¢tive mostly by Private
School (97%); non-Naga (96%); male (96%); urban (95%)
teachers, On the other hand, the highest percentage of
Government School (97%); trained (98%); and rural (100%)
‘teachers perceivéd 'improving the service conditions' as an
effective measure for the imprOVemént of teachers' status.
Only a negligible percentage of teachers were found
'undecided' and to have considered the measures 'not at all

effective',

B.3.4. Reagons for low Status as perceived by Teachers

High School teachers (respondents) in Nagaland
perceived"low scale of pay' (52%), absence of professional
status (36%), lack of resognition by society (33%) as some
of the reasons for low status of High.Scnool teachtng,

8¢3.5. Ileachersg' Perception of Profegsional Needg

High School‘teacheES-statted better gervice
coﬁditions(??%), better academic;programme and facilities
(55%), adequate housing and other facilitieé (52%), stricter
appointments of teachers and training (40%) as some of the

- important professional needs,



8.3.6, JTeacherg' Perception of their Profession in relation
' "to other Occupationg in terms of Status and Utilit

T Teachers perceived High School teaching as

—I - n-

having a very high social value (1st rank) but considered as
‘low status' job. They perceived 'Civil Service' as having
the highest status in society, 'Medicine' was perceived as a
professioh naving both social status (2nd rark) and utility
(2nd rank)

8.4, Teacherg' Attitude towardg Teaching Profegsion and the

Three Different Attitude Objects

Findings on teachers' attitude towards teaching
pfbfession'have been summed up under four gections, Attitude
of total respondents and different teacher groups towards -

(a) Teaching Profession (20 statements with a range score of
~ 1 = 100),
(b) Attitude object 'Teaching Job' (9 statements with a range
acore of 1 - 45),
(c) Attitude object 'Service Conditions' (& statemenfs with a
' rangé score of 1 = 20), "
(d) Attitude object 'Vorking Climste and Incentives' (7 state-

ments with a range score of 1= 35),
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B.4.1, Attitude of the Total Respondents and Different
eacher-Grouns towardg Teaching Profesgsion

8.4.1.1. Attitude of the teachers as a group towards teaching
profession was alightiy favourable with a mean score of 60,03 in

a range score of 1 = 100,

Bole 14 2.. Private School teachers (M-61.96), non-Naga (M=61,37)
and Science teachers (M-61.49), were found to show. significantly
more favourable attitude towards teaching profession than théir
| ‘counterparts Government séhool (M=-59,11), Naga (M~59,15), and
Arts (M=58.54) teachers. | '

8.4. 1.3, No significant difference in the attitude towards
teaching profession was found between the remainingrteacher
groups (malé and female; urban and rural; trained and untrained;
under-graduates, graduates, post-graduates and teachers working
under permanent and temporary terms of employment groups).
However, all the teacher groups showed a slightly favourable

attitude towards their profession.

Teachers from Private school, nonrNaga.téachers and
'Sciénce teachers showing significantly more favourable attitude
towards their profession than their counterparts may be due to
more academic freedom enjoyed by private school teachers,
circumstances under which non=Naga teachers joine@ the teaching

profession',
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8.,4,2,, Attitude of the Total Regpfndents and different
‘ - Teacher Grogg; towardg the Attitude Object - -
Teaching Job '

8.44s2.1, Attitude of total respondents towards the attitude

4 \
obJect 'Teaching Job' was slightly favourable with a mean score

of 30,63 in a score range of 1 = 45,

8.4,2,2, Attitude of Private school (M=31.62) and non-Naga
(M=-31,09) teachers towards 'teaching job' were found significantly
-more favourable than their counterparts Government school (M=59,11)
Naga (M=29,89) teachers., However, no significant difference wasg
found in the attitude of the reméining teacher-groups towards
teaching Jjob.

8.,4.3, Attitude of the Total Regpondents and the Different
- Teacher Groung Towards the Attitude Object -

service Conditions
8.4.3.1. The total respondents of teachers showed only a
slightly favourable attitude towards the attitude object
'service conditions' with a mean of 10,96 in a range score of

1-200

8e4.3.2., Non=Naga (M=11,20), Private school (M=11,42) and post-
-:@radugtagwizg teachers were found to have siénificantly more
favourable attitude towards the attitude object 'service
conditions' than their counterparts. This may be indivative

of contentment with the serviée conditions and satisfaction of

getting job, and the extra allowances and better career;
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~prospect in respect of those teacher groups respectively.
Ag regardslthe attitude of the remaining groups no gifnificant

di fference was shown.

8.4.4, Attitude of the Total Respondents and the different
Teacher-Grouwg toward the Attitude Object 'Working
Climate and Incentivesg ‘

8.4.4.1. Teacherg' attitude towards this attitude object was

found to be slightly favourable with a mean of 18.73 in a score
range qf 1=35,

B8.4,4,2, No significant difference was found between the
attitude of different teacher-groups towards this object
except between non-Naga (M=-19947) and Naga (M=-18,%3) and low
‘experienced group (M-19.34)'and middle experienced teachers
(M=18¢33) indicating more favourable attitude on the part of the

pntrainsdand low experienced teachers.

This may be due to a large proportion of non=Naga
teachers teaching in Private school where they enjoy more .
academic freedom and also adjustability of the low experienced

- group, majority of whom are young graduates.
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8.5. Problems Identified bv Jifferent Teacher-Attitude
Groupg

iNo significant difference in the frequency of
problems identified by the three attitude groups of teachers
(low, middle and high) was found except in the area
'political’ with a Chi-Square value of 6,24, significant at
0.05 1eve1.‘ |
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8.6 SUGGESTIONS:

1)

2)

3)

4)

5)

Establishment of High School institutions on the basis
of the actual educational needs of an area with adequate
and equal supply of physical amd academic facilities,

basing on the nature of the educational programme,

Involvement of parents and commurnity in school programme

and educating them,

Laying out school programme (academic and non-academic)
relevant to the needs of the learner and soclety by
trained and competent personnel involving the ground level

workers (teachers).

Uniform pattern of employment‘(téachers) on the basis of
requirement, talent, interest ard merit. A separate
Education Service Commission for selection of teachers
and conducting various examinastions related to H;gh School

teaching,

Adequate provisions for professional training, in-sefvice
training and making the same cdmpulsory for all., To make
the training programme relevant to the educational
programme, needs of the teachers ard pupils bésed on
socio=-cultural background of the learners, Regular
supervision, follow up programme and feedback need to be
emphasi sed. |
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(
6) Revision of service conditions from time to time keeping
in view parity with other jobs in the State, with special
reference to pay, promotion, facilities, etc.

7) Involvement of teachers in institutional and higher level
plamning and decision making, Non-interference of
politicians and other administrative officials in écademic

work and personal life of téachers (academic freedom),

8) Recognition of teachers' outstanding guality and service
to society by way of according status in society and
glving meritorious award,

9) Proper organisation and distributibn of academic work and -
workload in school on the basis of teachers' specialization

of subject.

SUGGESTIONS FOR FURTHER STUDY:

1) A study of Jjob satfsfaction among'High School teachers in .
Nagaland in relation to quality teaching,

2) Micro;teaching as a technique in improving teachers'
classroom behaviour, | ‘

3) A study of the influence of E€raining College Programme on
the classroom behaviour of High School teachers in Nagaland,

4) Attitude of parents and pupils towards school programme and
its influence on teachers' attitude towards teaching

profession and on their teaching performance,



5)

6)

7)

8)

9)

343

A case study of the Organisational Climate and
teachers' morale of an institution (High School) amd
its relationship with quality teaching'and performance

of pupils.

A comparative study of teachers® performance in terms
of pupils' achievement in an institution having regular
supervision programme, |

A comparative study of the problems faced by High School
teachers in the Tribal States and Union ferritories of

' North-Eastern Region and their impact on the quality of

education.,

Impact of certain sociological factors on peéching ability
of High School teachers in Nagaland.

Indepth study of factors influencing teachers'! attitude
towards High School teaching in Nagaland,
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Department of Educational
Research and Studies,
NEHU, Shillong

Dear Sir/Madam,

The enclosed questionnaire is for collecting
information needed for a Study of background characteristiés
of High School Teachers in Nagaland and problems faced by
them pertaining“to teaching profession, This is part of my
doctoral research work., It is earnestly hoped that the
result of this study will help in some medsure the efforts
to improve High School education in Nagaland,

May I request you to spare a little bit of your
valuable time to fill in the enclosed guestionnaire and
mail it/hand it on to the headmaster for onward transmission

to me?

Yours faithfully,
Dated Shillong ‘ Sd/-
20.11.78 RONGSENRENL A

Regearch Fellow
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[

QUESTIONNAIRE TO HIGH SCHOOL TEACHERS IN NAGALAND

PERSONAL DATA:

1. Name (if you don't mind)

2¢ Deéignation

3+ School

4, Sex : . 5. Age

6; Caste/Tribe _ 7. Community

8. Religion . . 9. Place of birth:
City/Town/Village _____
District
State

10, Mother Tongue 11. Knowledge of

languages other than mother tongue: 1.
2 . e
12, Marital status Married/Unmarried

If married, number of children (if any)

13. Number of dependants (other than own children)
14, What do you think your state of health is? (Put a tick

Y mark): very good ~_ good fair

not very good 5. For how many years have you

been working in the present Institution?
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16, Academic qualifications:

[]
Year of | Univer-
Passing ! sity/
i Institu=
! tion

.
35 of "Private/

Subjects
Marks%Collegiate

studied Class

e =t g w0 20 2wt p
ho = =2 a0 b o an

o X T PO RN
o =0 v s

1. Matric

2. Intermedisate

30 B.AO /Bo Sc0

l‘*o M, A. /Mo Sc.

5. Any other
-(Please
specify)

.17. Profegsional qualifications:
1, B.T./B.Ed.

2. M,Ed,

3, Teacher Training (Certificate - TIC)

4, Any other
(Please specify)

18, Subhjects now taught: Subjects Classes

19. Before you took to teaching as a career were\you in any

_other service?

-
Place | Scale of

1pay

Employer Designation !Period

po 0w o
po o ow <]
..-...._J .

1o
2e
3




20,

2%

2k,

. 1. High School
- 2. Middle

© 3, ‘Primary
. 4, Any other
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How many years have you been in teaching?

ki 1 ) A ]

] ] ]
| Name of Institution ! Govt/ ! Scale ! Period
! and place ! Pri=- l-of ! (From-
] : ‘ | vate |pay ! To)

Habe you undergone any In-Service training? If yes,

" specify the following: (Courses undergone after 1970)

Name of course Organising agency Place Year Duration

Please indicate briefly the circumstancés in which you

happened to take up this job in Nagaland,

Place of stay (put a tick 1/ mark):

a) Government Quarters

b) Rented House

c) Private

d) Institutisn

Terms of employment {(put a tick 1/ mark):

1) Permanent 2) Temporary
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- 25, While in the Teaching Profession you must have faced
various problems, Please indicate the most important of them in
in each of the following areasi- |
1) Dealingwvith Parents/Guérdians:
1) i |
2)

3)

2) Dealing with Community:
1)

2)

3)

3) Dealing with Public:
1)

2)

3) A . | —

4) Dealing‘wifh Pupils:
1)

2)

3)




5) ‘Dealing with Colleagues:
X

376

2

39

6) Dealing with non-Teaching Staff:
1 ‘

2)

3y

7) Dealing with Authorities:
1)




377

29
3) .

8) Dealing with Supervisors:
1)

29

39

9) Dealing with Administrative officials (Deptt.):
V) ' '

24)

A

3

10) Dealing with Govt, officials:
7.)




11} Dealing with Teachers and Pupils of other schools:
(Inter school relationship)
1))

2

3))

12) Conditions of Service:
09,

2)

3)

13) Corditions of Work:
1)

2)

3
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14) Living Conditiohs:

15) Problems of Political nature:
N9

29

A

3

16) Personal problems:

1)

.2;

3)

17) Pinancial problems:

)4

2)

&
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18) Academic problem areas like Syllabus, Teaching, Subject
taugnt, Teaching aids, Library, etc.

B

2)

3,

199 Extra~curricular activitiess

0.

2

g}

- 26, Please indicate five of your most important professional
needs and problems:

1.

2

3e

5.
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27. Please suggest a few measures that may improve High School
BEducation in Nagaland:
10

2.
3. .
u
5.
6.
8.
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Department of Educational
Research and Studies
North-Eastern Hill University
SHILLONG 793 014

Dear Sir/Madam,

. The enclosed forms are on'Attitude Scale and Check=-
list. These are meant for assessing teachers' attitude
towards their profession and studying teachers' viéWS and
perception of somé important aspects of teaching profession
(High School level) in Nagaland, It is earnestly hoped that
the findings of this study will help in some measure the
efforts to improve High'School education in Nagaland., The
form returned by you will be treated highly confidential.

May I, therefore, request you kindly to spare a
little bit of your valusble time to fill in the forms.

Yours faithfully,

Sd/-
RONGSENRENLA
Resgearch Associate



As

1o

2o

6, Is your service Permanent/Temporary?

Pergonal Data
1, Neme {if you don‘'t mind)

2. School (Private) ' (Govt,)

3. Sex -4, Caste/Tribe

5. Marital status - lMarried/Unmarried

7. GQualifications (Please mention Degree and Diploma)
a) General (IQA.' B-A09 M.A.)

b) Professional (B.T., B.Ed., etc.)

8., Teaching experience:

No, of years Place
a)

b)

Attitude Scale

Please indicate your peaction by putting a tick (1/) mark in
one of the five boxes numbering from 1 to 5 which indicates:
1o Strongly agree, 2. Agree, 3. Undecided, 4. Disagree,
5. Strongly disagree.

1 ¥ 1 [} [}

1 E 2 i 3 i 4 ! 5 !
Teaching profession is the -4 } [} |
last resort of the incompe- | Y 1 HE . '
tent _ R A HE P! ' !
The atmosphere in my school 1} § oy ;o ’
is good for work ~ 3 s } : : f ' i H

: ) O | ]




Se

7o

8.
9.
10,

1.

120

13

14,
15,

16.

17

Teachers are not given enough
participation in school
management

Teachers enjoy sufficient
respect in society

Pupils do not show enough
respect to teachers

Ag soon as 1 get a better job
I will leave tesching.

Poor working condition is the
cause of poor teacher perfon-

-mance’

Teaching is not properly
supervi sed

No other profession widens
mental horizon as teaching

Teachers receive little
co-operation from parents

I do not enjoy the work of
teaching

'The pay given is adequate for

the work I do

Transferability is a threat
urder which teacher have to
work

Teachers do possess enough
expertise to call themselves
a profession

384

We do not feel ve are wanted in

this state

There is no idealism in the
work of teaching

Teachers receive little
recognition from society

T y T T T T - r 1]
1 t ] t ot | ]
' o t s Y ! Tt ]
3 i ] [ L | ] (] 1 i ] 1 K]
1 (| t T v T r oy
? K] ] ] t !
L : | 1. ] | ] 1 ] 1 ]
[} (I v T (I | Y '
t 1t Yt [ 1t 1
[ ] 1 1 [ i | 1 } 4 1 ]
g; 7 Y T vV f s
" ] 1 I | 1 '
] J % J 1 3 L 3 3
1 v | S ! 1 | —r
[] [ | [ ] [ | [ | [}
1 i ] L i ] 1 ] H | ] L L]
i v T t ¥ t 1 g I 1
] t 1 1 1 ] [ ]
1 ] 1 H L ) | [ (] } R 3
r T Y i Y T I | 3 ]
[ | T T ] [ ]
9 4 3L 4 2 y y
T Y 7 1 T Y T Y 1 |
[} [ | [} | | t ot ]
1 1] 4 '] [ ) [y g | 8 5]
T ™ 7 y T | Y ™
1 1t t t r ]
1 5 A ] ] 1 N ] 1 ] L L §
Y y T t T " ¥ " T 2]
K '] t ] '
| I 51 ] [ (] [l ] 1 X ]
¥ Y Y f I | o I | -
' 11 11 ] 1t 1
| $ L ] L 1 1 ] [} J
{ y T T Y T - i ]
[ Tt t 'S B B | ]
H [ 38 ¥ ;| L (] [ [ ] 1 |
¥ M r Y T Y T %
| B | ] T 1
1 1 k| L h | [ [ 1 X ]
r 2 B y T (I ¢ Y ! ]
' 1 t 0 t ' | ¢
' N [ ] [l (] [y ] 1 []
¥

> o
w

- o

e

- o

‘e o« =’

po = «

>y wo'




8. Too many restrictions are imposed r R Y T T mmeme B ;
" on personal life HE ;L Yol I
%9, He who can, does, he who cannot,

s on of
po « ny
-

teaches , H

20. There is no sympathy in the
community for our problems

* o =
> > oo
po <o =y
L o <
o ~® ey

o o =
-
po >
be oo =

Checklist

A, Some measgures for improving teacher status are given below.
To what extent do you consider each of them effective?
Please mark them by putting a tick (1/) mark in one of the
boxes namely = Effecfive, Undecided, Not at all,

T T v
! Effect= | Undecin ! Not at |
! tive 'ded } all H
1 l i "
¢ Improvement of emoluments i v ¥ R "}
: : H I HE H
2. Raising the academic gqualification '
I
3. Greater professionalisation
N .
4, . Improving the service condition
3 RERE i
5. Stricter selection of appointments r Y f Y Y =
of teacher ! HE HEH H
6. Providing better facilities for v o N f )
- 1life and work : ;i ;L }

7. Accordance of status to teacheis

po <= o

- = o

po <was g

e «t un
-

o = =

8. Greater freedom in wotk

- o'

s«
- o o
o« =y
k)
po o wnt

9, Ahy other (please specify)
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Some measures for improving teacher performance age
given below., To what extent do you consider these
effective? Please indicate by glving a tick (V)
mark against each points in one of the boxes given =
Effective, Undecided, Not at all,

: 1 1
Effect= | Undeci- ! Not at

o oo <0 ou v’

ko« w0 an onpan?

ve tded ! all
Adequate teaching ailds
L i '
L . ST T S, |
Better supervision of teaching
N A
Ligh -
ghter work=load , . ; 0 —
3 1 HE H
Bett f th bjec
etter mastery o e subject F"‘? : T 1
Tegching subject of interest
L D D I ]
e H I H
Knowledge of psychology
L D B I )
' H HE y i e
Proper a ent of work
per assessm ‘ ' : ; - .
Lrrnmeee? @ b J Lot

In=service fraining

-
e &5

. o -

Proper feed-back

o « o
L3

- ol
o o

Better professional preparation

B
e
s oo

—
L
=
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C. Following is a list of occupations arranged in an arbitrary
~order., Please rank them in terms of status and social
utility of work, as you perceive, by marking 1 = 11 (in
decending order) against each occupation,

§g°§  Name of Occupation E gtatus ; Social utility
- 3 &ndoyed | of work
1o Clergy v | - - e m e m e -
2e Business | A : B T T - - -
.3. Civil Service »; I . - -
4, Defence Service R R P - - -
v Engineering e i
6. Industry - e e e e, ,— .- - -
7o Law : T T T - -
'8A. Medicine “ - .- .= - - .- - - - - -
9. + Management ~ B T T T, - -
10, College/University - - .- - - - - - - - - -
- Teaching .
1. School Teaching - - - m .. -.. - - - - - -

D, If you think school teaching does not enJoy enough status give
three most important reasons for the same:

1o

2o
3,
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~

LIST OF HIGH SCHOOLS COVERED BY THE STUDY(NAGALAND)

GOVERNMENT
1. Mokokchung Govt. High School

2. Ongpangkong " a
3. Changtongya " u "
4, Kubolong v " "
5. Mangkolemba * n "
6., Chuchuyimlang n n
7. Al‘mg‘im& - H a
8. Sekhose o " "
9. Kohima " a "
10, Molwvum " n "
11, Pughodboto % H n
12, T.M, Government * "
13, D:I.mapur " ) 1
14, Peren " " "o
15, Vigwema o wooa
16, Tsemenyu L " M
17. Phex - n n oo
18, Chazauba n " "
9. Pfutsero  *® " o
20, Wokha- a "o n.
21, Sungro " B a
22, Attepyong H ] ?0
23, Zunheboto " " u
24, Atoizu a a "
25, Akuloto n n "
26, Surhoto a " o
27. Mon - n L] o
28, Wakching ] " 1
29. Chamam R’ n !
30, Tuensang " " "
31. Chare _ o n n
32, Longkhim L J q
33, Longleng " " o
34, Kiphire n " “
35. szame 1 n (1]
PRIVATE .

1. Baptist English School,
Mokokcbuﬁ%
20 Changki gh Scnool

a

2 Longsa a a

Impur High School

Nevukhu ¥ My Mokokc huny
Edith Douglas H.lgh School *
Venture High School n

Baptist English School, VWokha
Don Bosco, VWokha
St. JOhn. Tuensa
National High School, Kohima

English " a
Don Bosco ® R n
Loyala " " L
Minister Hill L :

Baptist English School,
Holy Cross, Dimspur
Rajlway High School, Dimafur
Christien English School *®
St, Paul, Zunheboto
Modern High School, ion



