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Chapter-I 

In t roduc t ion , Object ives , Methodology and 

Organisation 



In t roduct ion 

This study is undertaken as a modest attempt 

to analyse the "Economics of Pr iva te School Industry" 

and the overal l s t ruc tu re and development of pre-col lege 

educational i n s t i t u t i o n s in the h i l l town of Shi l long. 

The subject matter of t h i s study may sound 

unfamiliar to u s . But i t wi l l be t e s t i f i e d by anyone 

well aware with school education in StiiHong tha t at 

almost every nook and corner one finds a pr iva te school 

running and a la rge number of s tudents of various or ig ins 

studying in these schools. 

Such an observation is not pa r t i cu l a r to 

Shi l long only. In f a c t , s ince the l a s t one decade or two > 

many towns in Ind ia have experienced the f lour ish ing of 

p r iva te schools of various types , some imparting English 

medium education in the areas of vernacular languages, 

some others imparting preparatory coaching education for 

competitive entry into ce r ta in reputed and pres t ig ious 

schools , s t i l l others claiming to impart be t ter education 

thaii the local government schools do. Those who know these 

schools ra ther c lose ly , may have only a mixed type of 

feel ings about the standard of these schools . But they 



may almost unanimously agree on considering them a a .• 

e n t e r p r i s e , l ike any other en t e rp r i s e , mainly 

undertaken to earn income and p r o f i t . They employ 

teachers a t a very low sa l a ry , charge subs tan t ia l amount 

as r e g i s t r a t i o n and t u t i o n fees , often provide for 

r e s i d e n t i a l f a c i l i t i e s to enhance p r o f i t a b i l i t y in 

e n t e r p r i s e , remain unmindful to providing enough f a c i l i ­

t i e s to students and so on. A scru t iny of facts may 

subscribe to these feel ings in some towns, but in some 

o the r s , the s i t u a t i o n may be d i f fe ren t . Nothing, there­

f o r e , may has t i ly be generalized. 

Nevertheless , p r iva te school en terpr i se has 

formed an industry in the towns of Ind ia . Like any other 

industry i t s motives are to make p r o f i t from cap i ta l 

investment by ca ter ing to the demand in the market. Like 

any other industry a large sum of cap i ta l i s invested and 

a large number of people are employed in pr ivate school 

industry too , and entrepreneurs expect to get a p ro f i t ab le 

net re tu rn from t h e i r investment in t h i s industry. 

The Gris t to the Pr iva te School Indus t ry ' s Mill 

Every parent now wants to educate his chi ldren. 

Education has progressively become the key to success in 

winning employment and earning l ive l ihood . I t was not so 



a few decades ago when urbanisa t ion of the Indian 

population was meagre and the major source of l i v e ­

lihood to the people was r e s t r i c t e d to agr icu l ture 

and a l l i e d a c t i v i t i e s in rura l areas and manual labour 

in the urbanr-indastrial areas . Since l a s t four decades 

or so , espec ia l ly af te r the beginning of the era of 

planned development in India , i n d u s t r i a l i s a t i o n and 

urban isa t ion , have experience an accelerated growth. 

There has been s izeable growth of public sec to r . On the 

whole, the proport ion of people engaged and wanted in 

non-primary sector has increased subs t an t i a l l y . Govern-

ment po l ic ies have awakened people to value education as 

a means of commanding opportuni t ies for employment. 

Education has also been a meaJis to command soc ia l p r e s t i g e . 

Thus the demand for education is growing at an 

accelerated r a t e . But i t seems tha t the Government 

provisions of schools have remained e i the r def ic ient in 

quanti ty or in qua l i ty or in both. Flay be, parents do not 

want t h e i r chi ldren to be educated on the s tuff or by the 

method the government schools are a t present educating the 

school-going chi ldren. Or i t may be so that a sec t ion of 

people do not want t h e i r chi ldren to be educated in the 

manner the government schools are ready to impart education 

and they generate the demand for a d i f ferent type of 



education vjhich is imparted by the p r iva te schools. 

Is i t so t ha t the government schools do not 

take specia l care of the individual students and the 

parents of these s tudents expect p r iva te schools to do 

the needful? Or is i t tha t the government schools 

charge so small an aifiount of fee ( i f any at a l l ) t h a t 

i t does not sa t i s fy the cost-value i l l u s i o n of the 

parents? (Psychologically speaking, if people become 

habituated of securing be t te r things a t higher cos t s , 

they rever t the r e l a t i i o n s h i p and s t a r t fee l ing tha t 

c o s t l i e r things alone can be b e t t e r . This reversa l is 

subconsciously done. As a r e s u l t , people s t a r t 

assigning lesse r value to the provisions tha t they get 

a t l e s s e r cos t . This psychological phenomenon may be 

termed as the cost-value i l l u s i o n ) . Or is, i t so t h a t 

government schools do not provide for the s a t i s f a c t i o n 

of the snob sentiments of the parents? Or are government 

schools not enough in number to absorb the ever^-increasing 

demand for admission into them? 

Whatever the reasons might be, the fac t is 

open and above board tha t there is a great demaxid for 

services of the pr iva te school indust ry . The p r iva te 

school industry th r ives on th i s ever- increasing demand. 



The educated unemployed youttis form another 

type of g r i s t to the mil l of the p r iva te school industry. 

Some of these unemployed youths take up to teaching in 

these pr ivate schools for they waxit to res ide in urban 

areas (and not r eve r t back to be a t home in t he i r ru ra l 

place of residence) and search for the opportuni t ies to be 

be t t e r placed. Some o the r s , whose parents are there in 

the saine tovm, are driven by the desire to minimise the 

burden on the i r pa ren t s . Some others take up to teaching 

in these schools to finance t he i r higher education. Many 

others have nothing e lse to depend on than to serve in 

these schools . 

Educated housewives form another type of folk 

who work in these schools . Some supplement t h e i r 

husband's income. For some o the r s , i t is a fun and pastime 

to teach in these schools , and the remuneration is an added 

advantage. 

The Economics of P r iva te School Industry 

Whatever might be the reasons for the observed 

demand for p r iva te schools and whoever be working in them 

on whatever terms, the following points qualify the pr iva te 

school industry to be an object of economic analysis : 



1) I t imparts education to a la rge number of students 

and thus adds to ttie augmentation of liuman cap i ta l 

t h a t / i t s own ro le with regard to the economic deve­

lopment of the region and the nat ion as a whole. 

2) I t generates employment opportuni t ies and helps to 

solve the problem of general educated unemployment 

to some extent . I t saves a good number of ec3ucated 

man time from being u n u t i l i s e d and wasted. 

3) I t generates income flow tha t in turn generates 

demand for many other services and commodities and 

fur ther income and employment in tu rn . 

4) I t helps to mate r ia l i se ent repreneur ia l and managerial 

a b i l i t i e s in many youths ; and helps to found the 

"achieving society." in the words of D.C. Maclelland. 

5) I t promotes development - movement upward of the whole 

soc ia l system - in which l i t e r a c y plays a great r o l e . 

I t is obvious from the points noted above tha t 

by the term "Economics of p r iva te school industry" we do 

not denote the f inanc ia l accounting of the p r iva te school 

indust ry . But, since the nature of p r iva te industry is not 

immune to f inanc ia l accounting, we cannot overlook i t 

e i t h e r . Hence -..our attempt in t h i s study would be to 

analyse "economics" in both senses . 



Why the Study is Conducted in Shi l long 

The area of Shil long though small has the 

d i s t i n c t i o n of having at l e a s t four times the number of 

educational i n s t i t u t i o n s per square km. compared to any 

other c i t i e s in Ind ia . There are more than f i f t y p r iva te 

schools in Shi l long. These schools are of every v a r i e t y . 

There are schools in Shi l long which can compare with the 

best schools in Ind ia . 

During the l a s t decade, Shi l long grew into an 

important and predominant educational centre of the 

region and the ex i s t i ng schools could no longer absorb 

a l l the admission seekers which induced en te rpr i s ing and 

responsible people to s e t up more and more p r iva te 

schools to meet the ever increasing need. Thus in recent 

years there has been a ve r i t ab le establishment of many new 

schools in Shi l long. As a matter of fac t pr iva te schools 

have s t a r t e d forming a kind of p r iva te indust r ies in the 

town. 

Ob.iectives of the Study 

The main object ive of t h i s study is to evaluate 

the economic aspects as well as the s t ruc tu re and manage­

ment of pr iva te schools in Shi l long. We have attempted to 
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f ind the following: 

i) Net r e tu rn accrued from the cap i ta l 

invested to e s t ab l i sh a school en t e rp r i se . 

i i ) Amount of income generated by these 

schools in the town. 

i i i ) Employment opportuni t ies (both pa r t time 

and fu l l time) created by these schools . 

iv) Types of teachers and other employees of the 

schools and sa la ry paid to them, 

v) Student population and the expenses they 

incurred for t h e i r schooling. 

vi) Classroom conditions and other physical 

assets of the schools . 

\ v i i ) F a c i l i t i e s provided and ex t r a -cu r r i cu l a r 

a c t i v i t i e s being organized in these schools. 

v i i i ) Patrons of p r iva te schools in Shi l long . 

ix) Background and places where the students 

come from. 

Methodology and Coverage of the Study 

The study covers Shi l long urban agglomeration, 

an area of 21.27 square kilometres with an estimated 

populat ion of 2,05,875 in 1987. In a l l more than 50 schools 



were approached for information but we managed to acquire 

the same from 31 schools only. 

Sources of Data 

Data for t h i s study are co l lec ted through a se t 

of questionnaires and by interviewing pr inc ipa ls of 31 

schools . And other informations required are obtSiined from 

the Records and Documents of D.P.I . , Shi l long, Directorate 

of Country and Town Planning, Meghalaya Central Census 

Office, and S t a t i s t i c a l Handbook of Meghalaya, e t c . 

For the s tudy, vie have adopted quest ionnaire and 

interviev7 method. The questionnaire was constructed in a 

closed form in which only short responses and f igures are 

required. Items included in the questionnaire are based on 

many aspects of t h e school such as loca t ion and year of 

establishment of schools; types of school and classes taught , 

economic background of students and placea they come from 

amount invested to e s t ab l i sh the school , number of students 

and t h e i r monthly t u t i o n and boarding fees . Total number, 

qua l i f i ca t i on , s a l a r y , sex r a t i o of teachers and other 

employees, physical a s s e t s , ex t r a -cu r r i cu la r a c t i v i t i e s , e t c . 

The f i n a l form of constructed quest ionnaire is given in 

appendix. 
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The researcher personally v i s i t e d a l l the 

schools tha t had already been located at the prel imi­

nary survey which numbered about 55 schools. The 

researcher f i r s t es tab l i shed a rapport with the 

p r inc ipa l s of these schools and discussed the question­

naire and puirpose of research before making any move to 

acquire information. I t T̂ /as not very easy to convince 

and assure them tha t nowhere in the d i s s e r t a t i o n 

iden t i t y of the school would be revealed. Insp i t e of 

much ef for t and assurances we managed to gain the 

required favour and cooperation from 31 schools only. 

Some schools blunt ly refused to pa r t with any informations 

about t h e i r schools , few others agreed to f i l l in the 

quest ionnaire but l a t e r returned them blank saying i t 

in te r fe res in the i n t e g r i t y and af fa i r s of the t h e i r 

business . But on the other hand some pr inc ipa ls were very 

open and cooperative, they even added informations tha t 

are helpful more than the quest ionnaire r equ i re s . Some of 

them have given . s a t i s f ac to ry responses which make i t 

easy to analyse the data . A few extended ins tan t response 

and the r e s t were given ample time as long as they 

requi red . Hence i t took pre t ty long time to get the 

questionnaires f i l l e d in . In average about three v i s i t s 

v;ere given to each school. 
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Analysis and I n t e r p r e t a t i o n of Data 

Each item of the co l lec ted data from 31 schools 

has been tabula ted , processed and analysed systematical ly 

by applying appropriate s t a t i s t i c a l tools and diagrams. The 

i n t e r p r e t a t i o n of the data is mainly deal t in Chapter IV 

and V. 

Organization of the V/ork 

In the f i r s t chapter we have introduced the 

subject matter of the study and j u s t i f i e d the need to 

conduct t h i s study. We also s t a t e d the ob jec t ives , methodo­

logy and coverage of the study. The chapter is concluded 

by giving a brief account of the organisa t ion of r e p o r t s . 

Chapter I I gives a brief account of the geograr 

ph i ca l , economic and soc ia l s e t t i n g of Shil long town. 

Chapter I I I is devoted to the study of hisotry 

of the development of educational organisations in Shi l long. 

In Chapter IV we make a study on the s t ruc tu re of 

p r iva te schools in Shi l long. In th i s chapter we present a 

de ta i l ed account of the s t ruc tu re of p r iva te schools such as 

population to school r a t i o , loca t ion , nature and types of 

schools , teachers employed e t c . 
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In Chapter V, we have attempted to analyse 

the economic aspects of pr iva te schools . Evaluation of 

income, employment and Resource generating pejfformance 

of these schools i s given in t h i s chapter. 

In the l a s t chapter v\?e give summary and 

conclusion of the study. 

Relevance and Limitat ions of the Study 

We are not aware of any research work, d i s se r ­

t a t i o n , research paper, projec t r epo r t , seminar a r t i c l e or 

anything of the l i ke tha t s tudies the economics of p r iva te 

school industry in any town of Ind ia . If r ea l ly such is 

the case , our attempt is the f i r s t one to conduct such a 

research and break the i ce . 

From time to time a growing economy manifests 

i n innovation by introducing a new type of economic 

a c t i v i t y tha t ca ters to the emergent demand and forms a 

sub-system. I t grows in s ize and opens new dimensions. 

Economic s tudies adapt themselves to t h i s innovation and a 

new chapter is added to the body of applied economics. In 

recent times such innovations have been many in number. 

Public economics, the economics of environment, grants 

economics, the economics of software industry , the economics 

of shortage are some of the examples of the chapters added 
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to the applied and the theo re t i ca l economics in the l a s t 

few decades. 

Every such chapter added to the bod7 of 

economic l i t e r a t u r e has a p r e - r equ i s i t e to i t t ha t a 

study be made on the nature and s ignif icance of the new 

economic a c t i v i t y . The f i r s t study of i t s own kind finds 

nothing much to re fer t o . Not many hypotheses to be 

t e s t ed . But, never the less , i t opens the chapter and puts 

before us the s tuf f we may use fur ther to proceed upon. 

In our opinion, t h i s study is of the same nature . 

This study has several l imi ta t ions t ha t must 

be confessed. F i r s t , we have been able to gather data on 

31 schools only. Had-We r^ce^ived •the'-tnf5rni£ltibn'^^roni-''air 55 

schools , our study would have been more conclusive. 

Secondly, except on the number of s tudents and t eachers , 

we have obtained data for only one point of time. This 

l im i t a t i on exerts on our study. Thirdly, we t r i e d to 

gather data on the f inancia l aspects of the schools. In 

general , school p r inc ipa l s f e l t i t to be a m.ore sens i t ive 

type of question than we thought they would have f e l t . 

Had we obtained data on the de ta i l s of the f inanc ia l 

aspec ts , our study would have been more subs tan t ive . 
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Our study would have been qui te r i ch 

provided tha t we could probe into the de ta i l s of the 

background of the s tuden t s , t eachers , and entrepreneurs 

of these schools. But time cons t ra in t and budget 

co3istraint operated upon th i s p o s s i b i l i t y . We must 

confess tha t due to lack of much information on these 

aspec ts , our study has been sketchy on some v i t a l points 

t ha t are worth analysing. 

With a l l the l imi ta t ions noted above and many 

others tha t go without being noted, we, nevertheless f ee l 

t ha t we have completed the f i r s t i t e r a t i o n of the study on 

the economics of p r iva te school industry. 
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Gist of ttie Ar t ic le In Hindi Paper 

There lias been a ve r i t ab l e establishment of English 

mediiim Pr iva te Schools i n many par t s of Patna c i t y and 

Danapur. In Patna c i t y there are about one thousand pr iva te 

schools of d i f ferent types with an attendance of about 50 

thousand small ch i ldren . They professed to impart a standard 

education to these chi ldren but ins tead are profit-making 

business es tabl ishments . 

The schools are being run in 2 or 3 hired rooms with 

no provis ion of drinking water, . l a v a t o r y , l i b r a r y , play­

ground to the chi ldren . Only 15 to 20 schools provide school 

bus for conveyance of the chi ldren , charging Rs. 15-50 each 

per s tudent . The p i c tu r e in the paper r e f l ec t s i n what a 

sorry s t a t e the school going chi ldren are put t o . The 

Rickshaws s tuffed them l ike animals where some of them have 

to push the overloaded rickshaws and vehicles to get to t h e i r 

school . They not only cause t r a f f i c nuisance but are also 

indulged in r i s k i n g accidents . Books prescr ibed for a class 

change every year so t h a t the same book cannot be used by any 

o t h e r s . All the s t a t i one ry goods, e t c . are to be bought 

compulsorily from the school where a higher pr ice is being 

charged. 

Students are over-burdened with homework. And many 

mistakes of t h e i r work remain uncorrected even af te r being 
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correc ted by the teacl iers . But for t h i s kind of education 

provided they mot only charged t u t i o n fees but also 

t u to r ing f ee s . The fees are being r a i s e d every year on the 

p re tex t of providing be t t e r f a c i l i t i e s and some other good 

excuses which are never f u l f i l l e d in l e t t e r a o i s p i r i t . 

No teacher i s given any o f f i c i a l appointment l e t t e r . 

I f asked for they are th rea ten to be thrown out of ;)ob. The 

teachers have to work from 9 a.m. to 5 p.m. in the school . 

And go back home with a l o t of correct ions to be done which 

takes a t l e a s t 3 hours a day. Apart from heavy burden of 

teaching, the lady teachers are to receive and reach back the 

small k i d s . And a l l the unpleasant works of looking af te r the 

small chi ldren during school hour are assigned to them too . 

But for these much work load, they are compelled to remain 

s a t i s f i e d with a monthly sa lary of Rs. 1OO-3OO only. 

In sp i t e of a l l t he se , parents and guardians remain 

dazzled and a t t r a c t e d by the fake name and p res t ige they 

ca r ry , s ince most of them take the name of reputed schools . 

In sho r t , on the p re tex t of providing standard educa­

t i o n and f a c i l i t i e s , these schools are hoarding money by 

exp lo i t ing the parent/guardians and teachers in every possible 

way. 

Hence, i t i s s t rongly f e l t t h a t the foundation of 

Education would soon collapse i f necessary me^ures and in t e r ­

ference are not enforced by the government with i n i t i a t i v e from 

the guardians. 
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QUESTIONNAmE USED FOR THE STUDY 

1. a) Name of t h e schoo l 

b) Name of i t s l o c a t i o n 

c) Whether i t s a t t h e roads ide or no t 

d) Year o f e s t a b l i s h m e n t _ _ _ _ _ _ _ _ _ _ 

e) Medium of I n s t r u c t i o n 

f) C lasses t a u g h t i n the school 

g) R e s i d e n t i a l / N o n ^ R e s i d e n t i a l 

h) Boys o n l y / G i r l s on ly /Both 

i ) Amount i n v e s t e d to e s t a b l i s h t h e school 

2 . a) Are a l l t h e s t u d e n t s from S h i l l o n g ? 

b) I f n o t , which p l a c e s they come from? 

c) Are a l l t h e s t u d e n t s from t h e same background?_ 

3» Monthly fees of t h e s t u d e n t s : 

a) Boarders 

b) Day s c h o l a r s 

4 . P a r t i c u l a r s o f t h e t e a c h e r s 

No 

rarT;icuj.ars o i xne xeacners 
' ' 1 \ I '» 1 t 

. o f male J female | P a r t { F u l l J Matricu-I Graduates I P o s t -
I I t ime { t ime ! l a t e s { { Graduates 
1 1 1 1 1 1 
I I t I t 

J If 
t I I 

Monthly s a l a r i e s ! I I 
I I 1 

t i l t 
I 
I 
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S"*' P a r t i c u l a r s of Nonr-Teaching Staff: 

No. of male 1 Female | I l l i t e r a t e s ! Middle ; Matricu- 1 Graduates 
j ; I Class , l a t e s I 

I 

Monthly s a l a r i e s 

Physical assets of the school 

a) No. of c lass rooms 

b) I f the school has: a) Library 

b) Playground 

c) Gymnasium 

d) Televis ion 

e) Swimming Pool 

f) Musical Instruments 

i) 

i i ) 

i i i ) 

7» Ex t ra -cur r i cu la r a c t i v i t i e s taken up in the school , e .g. 
N.C.C. programmes: a) . « _ _ . _ _ _ _ _ h) ____________ 

c) d) 

8. Academic Record of the School: 

T 
Year I No. of s tudents attnit ted No. of students promo-* 

t ed to the next c lass 
Drop­
outs 

1983 

1984 

1985 

1986 

1987 



C h a p t e r - 1 1 

GEOGRAPHICAL AND SOCIO-ECONOMIC SETTING 

OF SHILLONG 



2 

The Locale of the study, ShilLong, the cap i ta l 

town of the s t a t e and d i s t r i c t headquarters, i s s i t u a t e d 

in the East Khasi H i l l s D i s t r i c t of Meghalaya, a t a 

dis tance of i04 kilometres from Guwahati, the gateway of 

the North-Eastern Region. The town is located a t an 

a l t i t u d e of 4906 feet above mean sea l e v e l . 

I t i s not c lear as to how Shil long got i t s name. 

A t r a d i t i o n a l vers ion believed and considered is t ha t a 

man or a deity of y;ore named 'SHYLLONG' once dwelt on the 

p resen t Shil long Peak and from his niece the kings (SYIEM) 

clans or ig ina ted . Hence SHYLLONG has since been known as 

Shi l long for over a century. 

The growth of Shil long has la rgely been a r 'esult 

of the B r i t i s h adminis trat ion. As a r e s u l t a sleepy 

v i l l a g e with about 1363 inhabi tants in 1872 has grown to 

Shi l long of nearly two lakh inhabi tants today. The town 

began to grow i n 1864 when the d i s t r i c t headquarters was 

sh i f t ed from Cherrapunjee. Ten years l a t e r the B r i t i s h 

government made Shi l long as the cap i t a l of the then Assam 

Province. This i s the period when the small v i l l age of 

Shi l long began to grow into a f a s t developing town and 

ce lebra ted i t s f i r s t century in 1974. Even a f te r the 

b i furcat ion of Assam and the b i r th of Meghalaya s t a t e on 



the 21st January, 1972» Shil long remainsas the cap i ta l 

town of the s t a t e . 

H i s t o r i c a l l y , the town always as same d an 

important pos i t i on in the region. Besides being the 

c a p i t a l , Shi l long i s a d i s t r i c t headquaters and a centre 

of regional importance. Numerous s t a t e level as well as 

cen t ra l government offices and i n s t i t u t i o n s of regional 

importance l ike the Central Universi ty (NEHU) , North-

Easter Council (NEC) and the Army and Airforce headquar­

t e r s are located in Shi l long. Apart from these we find 

a government—owned Dairy Farm, F ru i t Garden, Si lk Worm 

P l a n t a t i o n , Growing Research S t a t i on as well as Pasteur 

I n s t i t u t e , Medical Research I n s t i t u t e , Polytechnic 

I n s t i t u t e are located within the town. Shil long is the 

headquarters of a l l the s t a t e p o l i t i c a l pa r t i e s too. 

The National Highway No.40 tha t l inks the town to 

Guwahati in the nor th , a t a distance of 104 kras. and 

National Highway No.44 to Jowai a t a distance of 67 kms. 

to the eas t are the l i f e l ines of th i s h i l l s t a t i o n . At 

a distance of about 51 and 53 kms. from Shil long l i e 

Cherrapunjee and Mawsynram the wet tes t place in the world. 

Shil long has a breath- taking scenic beauty with a 

bracing climate. I t is cool and p leasant with a widespread 

r a i n f a l l round the year , with a record of 1995 milimeters 
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i n a year. I t has recorded a raijiimura temperature of 6.9 

in winter and maximum temperature of 26 centrigade in 

summer. One needs an umbrella and warm clothes together 

almost throujghout'the YQar. •""'"' 

The p leasant environment and hospitable atmosphere 

added to i t s beautiful landscape makes Shil long a place of 

t o u r i s t a t t r a c t i o n . I t i s one of the most beautiful h i l l 

s t a t i o n s of I nd i a , where nature breathes romance. I t has 

been pe r t i nen t ly described as the 'Scotland of the E a s t ' . 

The Uraiam Lake (Barapani) along the Guwahati-Shillong 

road gives a fasc ina t ing view of the d i s t an t blue h i l l s 

across the sprakl ing l u s t r e of green water, serve as a 

de l igh t fu l place for rec rea t ion lovers and t o u r i s t s . 

Shi l long Peak known as the abode of the gods accord­

ing to the local legends, located a t a distance of 10 kras. 

from the town,provides a complete view of the d i s t an t snov\f-

clad Himalayan Peak and the town below on any br ight sunny 

day. 

There are a good number of beautiful and fasc ina t ing 

wate r fa l l s - in and around Shil long. The popularly known 

among these a re , the Sweet f a l l s . Elephant F a l l s , Bishop 

F a l l s , Beadon F a l l s , Spread-Eagle F a l l s , and.Grlnoline Fa l l s . ' 



23 

Shil long golf-course has a c lass of i t s own. I t 

i s one of the bests in the country. There i s a club 

•which manages the 18 hole golf-course. The green ground 

a t the spur of the majest ic fo res t f i l l e d with pine t rees 

serves as a centre of a t t r a c t i o n for spor ts and p icn ic 

l ove r s . 

Inside the town i t s e l f there are a l o t of t o u r i s t 

a t t r a c t i o n s . The Ward Lake in the heart of the town offers 

an ideal place for rec rea t ion s ince i t provides enjoyable 

boating f a c i l i t i e s . This place serves as a ref reshing r e s o r t 

i n the afternoons af te r a day or week-long hard work-, and 

s t u d i e s . 

Lady Hydari Park with i t s mini Zoo where some 

species of b i rd s , pheasants and sinimals are kept , draws a 

good crowd especia l ly on holidays and Sundays. 

The Crinoline Swimming Pool i s another r ec rea t ion 

r e s o r t offered to the publ ic in the town. 

Apart from a l l these Bara Bazar, perhaps the biggest 

market in the North-Eastern Region where a l a rger share of 

the business i s ca r r i ed out by the v i l l age women folks, draws 

a la rge a t t r a c t i o n . 

Shi l long has i t s own a i rpo r t a t Umroi a t a distance 

of 32 kms. from the town. Vayudoot operates . regula r a i r 



serv ices from t h i s a i rpor t to Calcut ta v ia "GuwaKati 

extending connections to the seven North-Eastern S i s t e r 

s t a t e s and siLL other major a i rpor t s of the country. 

Besides the regular bus services provided by Meghalaya 

Transport Corporations and Assam S ta te Transports , the 

Meghalaya Tourism Development Corporation provides daily 

Delux Coach Services to and from Borjhar Airport 

(Guwahati). In addi t ion there are a; number of p r iva t e 

delux buses and t ax i s extending services to and from both 

Guwahati and Umroi a i rpo r t . 

The People 

The Khasis and the J a i n t i a s are the main t r i be s 

t h a t form the populat ion of the town. Besides, there are 

other s izeable communities of Garos, Mizos, Nagas» Assanese, 

Bengal is , Manipuris, e t c . The people from the r e s t of the 

country form a minority of the town. 

The Khasis 

The loca l people of the town, the Khasis, believe 

t h a t they inhabited these h i l l s s ince time immenorial. Many-

people to date believe tha t they belong to the ' HYNNIEW TREP-

HYNNIEW SKUM' meaning ^Seven Huts' who were separated frcxn 

t h e i r heavenly brethren at a c e r t a i n poin t of t ime. The 

legend says t h a t there was a bridge at the 'SGHPET BNENG PEAK' 
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-which connected heaven and ear th i n ancient t imes. There 

were then 16 huts (households) in a l l . Nine of these 

inhabi ted the heavens and the remaining seven inhabited 

the ea r th from whom whence cane the Khasi phrase 'Nine 

Above and Seven Below'. The bridge served as a means of 

communication between the 'Nine Above' and the 'Seven 

Below'. There was a regular communication between the 

inhabi tan ts of Heaven and Ear th . However, t ha t happy 

s t a t e of r e l a t i o n broke owing to the s ins committed by the 

'Seven Below'. T.hts: Legend appears i r r a t i o n a l and absurd 

to modern mind but i t helps s t r e s s and t race the fact of 

the K has i s be l ie f of being descendants of ancestors who 

had inhabi ted these h i l l s s ince man's advent on ea r t h . 

Many scholars including Dr. Hamlet Bareh believe 

t h a t the Khasis are descendants of immigrants from coun­

t r i e s i n South-East Asia. They are iden t i f i ed i n t h e i r 

o r i g i n with the groups Mon Khmer speaking people whose 

abode i s i n Vietnam, Cambodia, Indo-China, Malay Peninsula 

and Burma. The Mon-Klmer language belongs to the Austric 

family. The ancient Khasis spreaded over a large po r t ion 

of the Braimaputra Valley and the neighbouring h i l l areas 

before they came to t h e i r present abode. 

The people are mostly shor t and robust and the i r 

complexion var ies from fa i r to dark brown. They are 



soc iab le , cheerful , hardworking, lovers of music and 

beauty. The Khasi wcxnen of Shi i long are highly acinired. 

and appreciated for t h e i r sense of aes the t ics in main­

t a i n i n g the i r household. But unl ike other t r i b a l women 

they don ' t wear t h e i r own woven c lo thes . Though 

westernized in many ways they s t i l l take pr ide in wearing 

t h e i r t r a d i t i o n a l costumes the 'Jainsem* and 'Dhara ' . The 

former is worn as regular daily use but the l a t e r i s worn 

only on specia l and formal occasions l i ke f e s t i va l s and 

wedding cerenonies, e t c . But the Khasi men have mostly 

discarded t h e i r own t r a d i t i o n a l dress and have taken to 

western ways of dress ing. 

Mat r i l i nea l System of Inheri tance 

The Khasi society is es tab l i shed on ma t r i l i nea l 

descent i n which the family l ineage is reckoned from the 

mother''s s i d e . The word Khasi according to t r a d i t i o n means 

the chi ldren of the ancest ra l mother KASI, symbolising the 

m a t r i l i n e a l organisa t ion of the t r i b e . Thus women enjoy-, 

a respectable place in the Khasi soc ie ty . According to the 

m a t r i l i n e a l system p rac t i s ed here the maternal uncle i s the 

head of the family especia l ly in the performance of re l ig ious 

and soc ia l ceremonies. _But the mother car r ies the nane of 

the clan to the next generation. The authori ty in the family 

i s the mother by v i r t ue of her r i gh t s and duties as custodian 
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of housetiold r i t e s . This place is taken by tier youngest 

daughter known as 'Khat-duh' . The ances t ra l mother's 

house emerged as the place of worship of her k i t h and k in , 

where, on ce r t a in --accaslons, household sac r i f i ces are 

performed. 

Family property is inhe r i t ed by a l l the daughters. 

But the ances t ra l mother's house is looked af ter by the 

youngest daughter of the family. She cannot dispose i t off 

without the consent of the family e lders v/ho in f ac t are her 

counsellors exerc is ing moral r e s t r a i n s upon her. Towards 

Shei la ( i n the South) both males and females are e l i g i b l e 

to i nhe r i t family property but the custodian of household 

usage is a woman. The youngest daughter is ent rus ted with 

ex t r a r e spons ib i l i ty in caring for her unmarried brothers and 

s i s t e r s and p a r t i c u l a r l y her old pa ren t s . Her s i s t e r s v/hen 

married e i the r go to e s t ab l i sh a separate dv;ellings or remain 

with pa ren t s . Marriages are normally performed or celebrated 

according to the f a i t h and r e l i g ion of the couple. In 

t r a d i t i o n a l marriage the groom leaves his house to l i v e in 

the b r ide ' s house. 

The youngest daughter is to a s s i s t her maternal 

uncle and other ma t r i l inea l r e l a t i ve s when they are hard-

pressed. The fa ther has l i t t l e influence in the a f fa i r s which 

r e l a t e to his wife 's house but he exer ts greater authori ty a t 

his mother's house as a maternal unc le . In J a i n t i a Hi l l s 
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a married man has l i t t l e paternal r e s p o n s i b i l i t i e s s ince 

he does not support his wife' and ch i ldren . All his 

earning are t r ans fe r red to his s i s t e r s for the maintenance 

of t h e i r chi ldren. Males except in the Khasi War (southern) 

area are excluded from inhe r i t i ng family proper ty . 

But these systems and i n s t i t u t i o n s of Khasi ' 

famil ies belonged to days of yore* With the emergence of 

education, the t rend is changing gradually in which the male 

ch i ld ren tend to i n h e r i t some property by means of some 

adjustments. 

I t would also be wrong to say tha t the Khasis 

have a matr iarchal system of soc ie ty . Women of t h i s t r i be 

do not ru le or. dominate in the family. Nor do they take 

ac t ive p a r t i n the s t a t e a f f a i r s . On the other hand i t was 

considered taboo for a Khasi woman to take p a r t i n p o l i t i c s 

or to speak in the v i l l age Durbsir although th i s t rend i s 

changing now under the influence of socia l changes as well as 

other forces . For instance in the history of Meghalaya 

Legis la t ive Assembly a lady MLA Mrs. Mys hall i n War has been 

inducted as a f i r s t lady cabinet Minister i n the house in 

the current assenbly. 

Lang;uage 

English i s the o f f i c i a l language of the s t a t e for 

a l l purposes. Next to English are the Khasi and Garo 
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l a n ^ a g e s . Botli are recognised as medium of i n s t r u c t i o n 

upto middle c lasses only but as second language a t degree 

l e v e l . The Khasi l i t e r a t u r e i s ahead of the Garos f i t has 
taught 

beermat a post-graduate level s ince some years back. A 

post -graduate course in the Khasi languages i s run by the 

Northr-Eastern Hi l l Univers i ty . Other languages used upto 

High School Leaving Cer t i f i ca te are Assamese, Hindi and 

Bengali languages. 

But the Khasis and Garos do not have a s c r i p t of 

t h e i r own. Hence cul ture was t ransmit ted from one generation 

to another i n the form of r idd les taught by the e l d e r s . 

Education in general was done ve rba l ly . Khasi l i t e r a t u r e i s 

of very recent o r i g i n . I t was in I84l tha t Khasi was put 

down in the Roman s c r i p t by the Welsh Presbyter ian Missionaries. 

Religious and Cul tural Heritage 

Dr. Hamlet Bareh describes Khasi r e l i g i o n as both 

t h e i s t i c aind an imis t i c . Praninent features of r e l ig ious 

r i t u a l s are f e r t i l i t y r i t e s , g l o r i f i c a t i o n of the dead, 

appeasenent of good and ev i l s p i r i t ^ Observance of obsequies 

and megali thic e r ec t i ons . Ins is tence i s placed on the worship 

of U BLEI (supreme God) with spec ia l v o t a r i e s . Inves t i tu res 

of chief ta ins and cremation of the head of the s t a t e with 

e labora te and pompous cerenonies are "- important events in 

Khasi r e l ig ious l i f e . 
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Nature worship is widespread among ttie K has i s . 

Different means of exercis ing ev i l s p i r i t s are followed, 

various devices of d iv ina t ions , such as the breaking of 

eggs and examining of animal e n t r a i l s are p rac t i s ed . Goat 

s a c r i f i c e s form :..a p a r t of s t a t e ceremonies. Egg, be te lnut , 

r i c e l iquor and r i c e have specia l s ignif icance in the 

performance of the t r a d i t i o n a l Khasi r i t u a l s and ceremonies. 

The people believe t h a t they are of divine or ig in . The 

cock is regarded as t h e i r l i b e r a t o r by the Khasis. So 

through the s a c r i f i c e of fov/ls, i t i s poss ible for the 

people to p r o p i t i a t e the Deity. However, with their-.conversUon 

in to Chr i s t i an i ty the people eventually discarded these 

t r a d i t i o n a l b e l i e f s . 

A s ign i f i can t number of churches and cathedrals 

i n a l l pa r t s of the town shows the widespread of Chr i s t i an i ty 

among the people. 

Khasi Fes t iva l s 

Nongkrem Dance 

The Nongkrem Dance i s one of the most popular 

f e s t i v a l s of the Khasis held every year in November a t Srait 

v i l l a g e which i s 11 kms. away from Shi l long. Maidens dressed 

i n t r a d i t i o n a l f i ne r i e s p a r t i c i p a t e in the f e s t i v a l , and 

thousands of people a t tend th i s annual colourful and a t t r a c ­

t i v e dance f e s t i v a l . 
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Shad-Suk Mynsiem 

'Stiad-Suk Myrisiem' or dance of the Joyful l Hear,ts i s 

another important dance f e s t i va l ce lebra ted annually in the 

month of April and held a t Mawlai, the o u t s k i r t of Shi l long. 

Games and Sports 

A wide var ie ty of feats of s t r eng th and s k i l l , f i shing 

and hunting are the popular forms of outdoor r ec rea t ion . 

Archery, a game of chance and luck, has always been and s t i l l 

i s the most fasc ina t ing loca l t r a d i t i o n a l gsrae which has been 

a community competition and a pastime.^-f The be t t i ng i s 

l e g a l i s e d and r e s u l t s declared pub l i c ly . I t i s organised by 

a committee se lec ted amô ng the p a r t i c i p a t i n g clubs. I t i s 

organised on a league systen being played daily except on 

Sundays and nat ional holidays. I t i s i n t e r e s t i n g to watch the 

shooting and proceedings of the game which i s held daily a t 

3,00 to 4.30 P.M. a t the Polo Ground. Young and o ld , man, 

woman a l i k e , take a very keen i n t e r e s t i n t h i s gane of chance. 

The r e t u r n against every rupee i s i n the r a t i o of 1:80 against 

a p a r t i c u l a r number. 

Food 

The common food of the people is r i c e with pork, 

beef and f i s h . The only condiments being used in t h e i r food 

p repa ra t ion are c h i l l i e s , pepper and s a l t . The 'Tungrymbai' 
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made from fermented beans crushed with dry f i sh and mint 

leaf is a favouri te loca l chutney* The local pu l l ao- r i ce 

cooked in pork f a t 'Jadoh' and 'Dohkhlieh' are a popular 

delicacy of the Khasis. 

The Khasis are great chewers of unripe betelnut 

(Kwai) with f inely cut dried tobacco (Sada) , lime (chuna) 

v;ith pan leaves . Betelnut plays an important function in 

the l ives of the loca l people. I t is considered auspicious 

to d i s t r i b u t e i t in a house warming pa r t i e s and marriage 

ceremonies. I t i s also used in conveying invi ta t ions and 

is offered to guests as a s ign of af fect ion and respec t . 

Even the non-locals get into the habit of chewing in due 

course of time. 
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In order t o t race and have a be t te r ins ight of 

the history of the educational organizat ion in Shi l long, 

we sha l l s t a t e a brief account of the educational develop­

ment in the country as a prelude to i t . Though development 

of education in Shi l long is not iden t ica l to tha t in the 

country as a whole, but such an account v/ill be helpful . 

Ancient System of Education in India 

Ancient Indian education was based and s t ruc tu red 

on ce r t a in fundamentals. I t had been evolved s t r i c t l y on 

the foundations of epistomoiogical and cu l tu ra l t r a d i t i o n s . 

The idea of «aphemerality of l i f e and the world, the 

concept of u l t imate death and the f u t i l i t y of mundane, 

pleasures have provided them with a specia l angle of v is ion. 

As a matter of f a c t , the e n t i r e Indian ancient educational 

t r a d i t i o n or ig ina ted on these p r i n c i p l e . A student would 

comprehend a l l the problem.s of l i f e through l i s t e n i n g , 

meditat ion and i n t e l l e c t i o n . He was made to lead an 

unsophis t ica ted and chaste l i f e . He v/ould not remain con­

tented with mere bookish learning but acquire f a i r l y 

p r a c t i c a l kP-owledge of the world and society through his 

close contact with people. Ancient Indian education system 

v;as wedded to the p rac t ica l ends of l i f e . Thus ancient 

education system v/as developed in terms of the needs of 

an individual and those of the society 
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as wel l . I t s roots were implanted in the depth of the 

soc ie ty , with a de f in i t e ideal and mission. The educgt-

t i ona l centres were s i t ua t ed amidst the beauties of nature . 

And the teachers evolved a specia l form of education 

whereby harmony was es tabl i shed between materialism and 

sp i r i t ua l i sm . Human l i f e , thus^headed towards greater 

per fec t ion . 

Education During the Pre -Br i t i sh Davs 

Before the coming of the B r i t i s h into the educsr 

t i ona l scene of Ind ia there exis ted a f a i r l y note-worthy 

indigenous system of education in the country. There were 

two types of educational i n s t i t u t i o n s - the Elementary School 

and School for Higher Learning. 

The indigenous educational system of Ind ia had many 

favourable po in t s . But due to nonr-avail a b i l i t y of books and 

p r in t ed mater ia ls the development of l i t e r a c y was highly 

l imi ted . 

Education Under the B r i t i s h Rule 

The western type of education gained ground in the 

country because many believed t h a t education through English 

was the bes t . They were sjnazed by the western c i v i l i z a t i o n 

and a t t r a c t i o n to the government s e rv i ce s . By the tu rn of the 

n ineteenth century, the B r i t i s h ru le imposed a new system of 

western education to displace the indigenous system of Indian 
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education. Insp i te of the higli s tandard and inculca t ion 

of d i s c i p l i n e , s e l f - r e l i a n c e , c l ean l ine s s , pe r sona l i ty , 

leadership in every sphere of l i f e , the western type of 

education cannot be taken as a s u b s t i t u t e for our t r a d i ­

t i ona l indigenous system. 

Education under the B r i t i s h ru le i s very impor­

t a n t from the h i s t o r i c a l development point of view. In the 

beginning the East India Company did not take any keen 

i n t e r e s t to educate the Indians, for i t was primari ly a 

business concern. But af ter 1813, the Company accepted the 

r e spons ib i l i t y to venture out in t h i s f i e l d , apart from i t s 

t rade and commerce. The Company had faced many controver­

s i e s as to what the contents should be and the medium of 

i n s t ruc t i on in between the Anglicis ts and the O r i e n t a l i s t s . 

The Woods' Despatch made a turning point in the 

his tory of education in India as i t led to the establishment 

of Departments of Education and Univers i t i es in the country. 

The repor t of the Education Commission was another 

landmark in the educational his tory of India , which made a 

notable recommendations. Though Lord Curzon had been c r i t i ­

c ised on many accounts, his contr ibut ion to the development 

of d i f fe ren t aspects of education l i k e establishments of 

Intermediate Course, Board of Secondary Education e t c . may be 

note-worthy. The Act of 1935 paved the way for na t iona l i s a ­

t i o n of educational development p lan which came at the close 



1 

of the B r i t i s h r u l e . 

Education After Independence 

Educational development- i n the post-independence 

e r a has been rapid and phenomenal. Educational expenditure 

has been on the r i s e . The following are some important 

object ives of the nat ional policy of education since inde­

pendence: 

i ) Provision of fjpee and compulsory primary 

education at the e a r l i e s t poss ible opportunity as engraved 

in the Direct ive Pr inc ip les of S ta te Pol icy. 

i i ) Raising the standard of education at d i f fe ren t 

l eve l s and adoption of basic education as the na t iona l 

p a t t e r n at the primary s tage . 

A new e r a of education was ushered in with the 

attainment of Independence in 1947. Great hopes were aroused 

and the people f e l t t ha t the r e so lu t ion in education for 

which the leaders of the country were pleading for years 

under the B r i t i s h ru le would not be introduced within a shor t 

time^ unless i t has- been planned sys temat ica l ly . 

The cen t ra l government, on the attainment of 

Independence s e t out on the urgent task of t ack l ing the 

question of expansion and re -organiza t ion of the educational 

system in the country. The Al l - Ind ia Educational Conference 

convened by the f i r s t Education Minister of free India* the 
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pace of educational development including i t s transformar 

t i o n should be accelerated and the task completed in a 

period of l6 years . This was fur ther modified and a pro­

v i s ion under a r t i c l e 45 of the Const i tu t ion has incorpo­

ra ted t h a t the s t a t e sha l l endeavour to provide within a 

per iod of 10 years from the commencement of the Consti tu­

t i o n , free and compulsory elementary education to a l l 

ch i ldren t i l l they a t t a i n the age of 14 years . 

However, e f fo r t s to f u l f i l l t h i s objective were 

great ly hampered in the f i r s t few years by the influx and 

unending stream of refugees from across the border and the 

d i f fe ren t pos i t ion of resources both f inancial and human. 

Educational Development in Meahalava 

Before the advent of the B r i t i s h , there was no 

formal education in any of the areas now comprised within 

the s t a t e of Meghalaya, although indigenous education in 

i t s wider sense was prevalent among the people of the S t a t e . 

To the Chr is t ian missionaries must go the c red i t for major 

cont r ibut ion to the spread of education in Meghalaya* 

though the f i r s t mission fa i led to succeed in promoting 

the cause of education in these h i l l s . The people of these 

h i l l s had come in to contact with Chr i s t i an i ty as ear ly as 

1813» ye t the missionaries of those days did not make any 

attempt to e s t a b l i s h any school. I t was only a f te r the 
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the seed of education was so-wn in these h i l l s . 

Second only to coryersion, and in fact as a prelude 

to i t , education ranks the most important contr ibut ion of 

the Chr is t ian missionaries in the Khasi H i l l s . Even though 

the i n i t i a l object of imparting education was to fur ther 

conversions, the process has r e su l t ed i n opening a wide 

horizons of knowledge through l i t e r a c y and education to the 

secluded h i l l t r i b e s of t h i s region. The many problems 

confronting the missionaries in the f i e l d of education at the 

i n i t i a l stage were met and overcome with pa t ience , t a c t and 

perseverance. 

As per o ra l t r a d i t i o n s , the Khasis had a s c r i p t 

which was l o s t in the flood. Only in 1841, with the advent 

of the Welsh Mission, adaptation of a s c r i p t for the Khasi 

language was completed by the in t roduct ion of the Roman 

alphabet which f i t t e d well with i t s simple, uniform and l e g i ­

ble order . 

With the b i r t h of a s c r i p t to the language, the 

foundation for education of the Khasis was l a i d . The process 

of education of the Khasis was thus a d i r ec t contr ibut ion of 

the miss ionar ies . 

The f i r s t among the Welsh missionaries to ar r ive in 

the Khasi Hi l l s were Mr. and Mrs. Thomas Jones who walked up 
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to Ctierrapimjee- i n 1841, As soon as they arr ived, they 

began to learn the Khasi language and within eight months 

time they were able to devise a s c r i p t i n which to wri te 

Khasi using the Roman Alphabets. In 1842 they opened 

three schools a t Mawmluh, Mawsmai and Sohra. Hence they 

are r i g h t l y to be considered the father of Khasi education. 

According to the o f f i c i a l repor t of the govern­

ment, on education in the Khasi and J a i n t i a Hi l l s i n 1864-65, 

the schools were under the management and control of the 

Welsh Presbyter ian Mission which had es tabl ished about f i f t y 

schools , with a t o t a l s t reng th of 1398 pupi ls and 130 

teachers . Only 3«9% of the students were g i r l s , however i t 

was recorded tha t 3»4% of the women of these h i l l s were 

educated whereas female l i t e r a c y in the province of Assafn 

was only 0.4%, 

In 1867» the government sanctioned the e s t ab l i sh ­

ment of a Normal Training Schools i n the Khasi and J a i n t i a 

Hi l l s which was placed under Hugh Roberts as P r inc ipa l . In 

1891 t h i s school was sh i f t ed to Shi l long and was j o i n t l y 

associa ted with the Government Boys' High School and the 

Mission Gi r l s ' High School, but i t was kept under the same 

P r inc ipa l . 

Towards the end of I826, the B r i t i s h government 

s t a r t e d a school i n Singmari in Garo Hi l l s but the pro jec t 

f a i l ed . In the s i x t i e s of the l a s t century a new influence 
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Baptist Missionaries whose centre of operation was at 

Goalpara (Report of Education Commission, Meghalaya, 1977). 

Following the Welsh Presbyterian Mission and the 

Baptist Missionaries, almost every other mission that 

started work in the Khasi Hills, began educational work. 

In 1890 the Roman Catholic Church started its 

social and educational enterprises in these hills. After i 

many years of labour of setting up lower primary, middle 

and'-high-English schools at many places the mission is now 

reaping the fruits of its work. Though they came later than 

other missions, today, we find them having a larger control 

over educational institutions, than any other missions. In 

1900 there were as many as 355 educational institutions in 

the district with a total attendance of 6555 students. 

By the late twenties of the present century, the 

Ramkrishna Mission also had begun to spread education in 

this state. They opened three middle English schools at 

Cherrapunjee market which wereupgraded later to High School 

level. 

Hence a change had taken place in the field of 

education with the coming of the foreign missionaries. With 

the introduction of modern education, an urge for equal 

opportunity of education began to take its roots in the minc3s 
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Of the people of the s t a t e , and even elsewhere in India? 

which was not drawn in the olden days where everybody of 

the sec t ion of the population f e l t t ha t they were equal 

with each other . By educating the people the missionaries 

broke the economic and soc ia l ba r r i e r s in the society by 

means of l i t e r a c y and medical help accompanied by benevo­

lence and understanding. 

I t may be noted here t h a t before the b i r t h of 

Meghalaya* the administrat ion of a l l the present three 

d i s t r i c t s , Khasi H i l l s , J a i n t i a Hi l l s and Garo Hi l l s f e l l 

under the government of Assam though the main headquarters 

were located at Shi l long. Therefore t i l l the year 1970 

education was the concern of A s s ^ government. 

Indian government policy as a whole was to 

encourage democratisation of education and correc t ion of 

educational imbalance i n the country. Regarding these h i l l s , 

the incentive given to the backward people has made the 

people of t h i s region educationally conscious and given them 

opportunity to educate thenselves . As a r e s u l t many 

educational : establishments came up. 

According to the cons t i tu t iona l provis ion education 

upto the un ivers i ty l eve l i s the subject of the s t a t e 

government. This has been administered by the government of 

Meghalaya from 1970 onwards. The declared policy of the 
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government was to -wage a war against ignorance. 

After the emergence of the Meghalaya s t a t e , the 

North-Eastern Hil l Universi ty (NEHQ) was es tabl ished in 1973 

by an act of parl iament. I t s primary objective is to serve 

the educational needs of the h i l l people of north eas te rn 

region of the country, namely the s t a t e s of Meghalaya, 

Nagaiand and Mizoram with English as a medium of in s t ruc t ion . 

Besides the general education, the s t a t e manages 

and controlg one technical i n s t i t u t e . The Shil long Polytechnic 

College, a f f i l i a t e d to Guwahati Univers i ty , i s also located 

within the town of Shi l long. 

DEVELOPMENT OF EDUCATIONAL INSTITUTIONS IN SHILLONG 

Right from the middle of the I9th Century, Shil long 

has been known even overseas for the beauty of i t s countryside, 

the cheerful kindness of i t s people and the bravery of i t s sons 

in the b a t t l e . But unfortunately education on anything 

approaching in te rna t iona l standard was conspicuously lacking, 

not indeed for the want of t a l en t and enthusiasm but for some­

one to give t ha t pioneering impetus so indispensable to 

i n i t i a t e such an important task. 

The fa r - s igh ted missionaries must have forseen the 

renaissance which the undertaking would inspi re and guide in 

the yesyrs to come. The c r ed i t of the educational s tandard 
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recognised the needs and negot ia t ing the f i r s t s teps insp i t e 

of the many cons t ra in ts faced by them. 

The his tory of the development of educational i n s t i ­

tu t ions in Shi l long may be traced along with Chr is t ian izSt ion 

of the Khasis by the Chr is t ian missionaries from d i f fe ren t 

na t ions . Though they educate them mainly for the purpose of 

conversion they made a great contr ibut ion towards the develop­

ment of education in Shi l long as well as the whole region. 

A knowledge of reading and wr i t ing i s very important 

i n a c h r i s t i a n l i f e s ince they have to s ing hymns and read 

the Bible in t he i r worships and devotions. To serve t h i s need, 

the missionaries introduced primary and middle schools not only 

in Shi l long but also in the i n t e r i o r p a r t s of the d i s t r i c t . The 

Roman Catholic missionaries have spec ia l i sed in publ ic schools 

and college management as t h e i r mission to ch r i s t i an i s e the 

heathens. As a r e s u l t the people of Shil long and i t s neighbour­

hood have achieved a good degree of l i t e r a c y and many of them 

have come up in l i teraory world and other f ie lds of education. 

However, i t may be unfai r to merely say tha t the 

repu ta t ion of Shi l long as an important educational centre of 

the region is the impact of the missionaries motive to convert 

the people. Their impressive convincing devotion and zeal to 

serve the people with love and affect ion deserve a high 
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apprecia t ion. Today everyone has an inherent admiration for 

the exce l len t and s e l f l e s s work of the devoted miss ionar ies . 

They never showed any a t t i t u d e of being superior but r a the r 

had undertaken t h e i r work with great humility and pa t ience . 

Their techniques were e s sen t i a l l y psychologicaljapproaching 

the minds of the people in slow stages avoiding any .undue 

pressure t ha t might evoke any adverse r eac t ions . I n s t i t u t i o n s 

es tab l i shed by them in the f i e l d of education, medical t r e a t -

ment^etc. are centres of excellence a l l over the country. The 

qua l i ty of education, d i s c i p l i n e , o rde r l i ne s s , a s p i r i t of 

enthusiasm and enquiry they impart and inculcate are highly 

valued by everyone. The beacon has shown over a hundred years 

with an ever increasing l u s t r e tha t the great missionary-run 

schools have become the premier schools of the region. 

This wri t ing would have been incomplete and one-sided 

i f we a t t r i b u t e the contr ibut ions of the Chr is t ian missionaries 

towards the development of education in Shil long as t h e i r 

mission to c h r i s t i a n i s e only. There must have been many other 

favouring factors t h a t s trengthen the miss ionar ies . To 

tfiontion a few,we may s t a r t with i t s conducive c l imate , specia l 

scenic beauty and t r a n q u i l i t y of i t s countryside tha t fascinated 

and a t t r a c t e d the B r i t i s h e r s to e s t a b l i s h t he i r headquarters in 

t h i s h i l l s t a t i o n . 



ShiLiong/being the cap i t a l towi of ttie then 

undivided Assam province and Megtialaya of today, has -1 :.' 

advanced more than any other p a r t s of the region in i t s 

in f ras t ruc tu re s e t up and the l i ke which are so indispen­

sable to build up a modem education system. 

These factors served as an important and s t rong 

foundation p i l l a r s on which the missionaries have buil<t 

t h e i r educational i n s t i t u t i o n s followed up by p r iva t e 

entrepreneurs • 

In tne preceding paragrapns we have noted tha t 

education in Shi l long p r a c t i c a l l y began with the B r i t i s h 

r u l e . Western education was introduced to the Knasi Hi l l s 

in 1841-42 by the Welsh Presbyterian Mission. And from 

1890 onwards the Catholic Missions in tens i f i ed t h e i r educar 

t i o n a l en te rpr i ses opening":technical centres and colleges 

as well as schools. 

The f i r s t p r iva te school in Shil long was es tabl ished 

in 1892•: by the Welsh Presbyter ian Mission which made a good 

s t a r t . And af ter about a decade, a t the dawn of the twentieth 

century, the Catholic Mission too s t a r t e d .establl-shlng.^,.;.. 

schools gradually, the f i r s t being S t . Anthony's School (as 

per o ra l information obtained). 

T i l l 1947, the missionaries were the only organiza­

t ion imparting education which was mostly due to the absence 
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of any otiier cooipetent body or ind iv idua l s . At t h a t time 

there was no school run by p r iva t e indiv iduals ; a l l the 

ex i s t ing schools were es tabl i shed and maintained by the 

Presbyter ian and Catholic missions only. 

After Independence T i l l 1972 

Even af ter the country 's independence when the 

B r i t i s h goverment handed over the administration of the 

country, the missionaries never l o s t hope and heart to pur­

sue with t h e i r mission and continued to work t i r e l e s s l y to 

achieve the high goal they had visioned and s e t to achieve* 

As they went on with the e a r l i e r es tab l i shed schools , 

d i f f e ren t branches of both the missions and All S a i n t s ' 

Diocesan had added a few more schools during t h i s t ime. 

The s e l f l e s s work of the missionaries in t h i s f i e ld 

soon brought for th i t s f i r s t f r u i t s . In course of time we 

find t h a t a few local people whose educational foundations 

had been es tabl i shed in the missionary-run schools and 

colleges had come forward to s e t up p r iva te English schools. 

The Seven Set School at Malki i s (most probably) the f i r s t 

p r i v a t e school in Shi l long es tab l i shed and run by a loca l 

(Khasi) entrepreneur. 

Insp i t e of the expansion of number of schools over 

the y e a r s , there s t i l l was a room to e s t ab l i sh more number 

of schools to meet the ever increasing demand forfhem. This 
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drew a t t en t ion of not only the Local individuals but also 

a t t r a c t e d many o u t s i d e r s , including p r iva te foreign 

n a t i o n a l s . Hence unl ike tlie pre-independence days, the 

Chr i s t i an missionaries no longer had an absolute control 

over the educational management of Shi l long, 

After 1?7g 

As Meghalaya became a fu l l - f ledged s t a t e in 1972 

a l o t of changes itdok-;> . p l a c e in Shi l long, Many new 

i n s t i t u t i o n s have been and are being s e t up which bring, 

in more and more people. Apart from this^ i t s favourable 

cl imate and the wel l - reputed i n s t i t u t i o n s es tabl ished by 

the missionaries a t t r a c t - students from a l l over northr-

eas te rn region and other pa r t s of the country too. 

In due course of time Shi l long has become a 

predominantly important educational cent re . But unfortu­

na te ly the missionaries did not expand itheif i n s t i t u t i o n s 

in proport ion to the ever increasing need for i t . I t has 

been r e a l i s e d t h a t the ex i s t i ng schools could no longer 

absorb a l l the admission seekers which induced en te rp r i s ing 

and responsible people to s e t up more and more p r iva t e 

schools as required. Within t h i s shor t span of time there 

has been a v e r i t a b l e establishment of new p r iva t e schools 

i n Shi l long. 
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Though a few more missions l i k e Seventh Day 

Adventlst and Church of Jesus Chris t e t c . have opened new 

schools* most of the p r iva te schools t h a t are coming up 

in recent time are es tab l i shed and run by p r iva te en t re ­

preneurs from a l l over the country. And a good majority 

of these schools are owned and managed by non-locals from 

d i f fe ren t soc io -cu l tu ra l background and pa r t s of the 

country. 
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In t h i s chapter we are mainly concerned with, an 

analysis of the s t r uc tu r e of p r i v a t e schools in Shi l long. 

By the term, "Structure of P r iva te Schools", we mean the 

p ropor t iona l i ty r e l a t i o n s among various const i tuents of 

the school , v iz . number of s tuden t s , number of teachers , , 

non-teaching s t a f f , physical asse ts of the school; e t c . 

In order to show a c lear p i c t u r e of the s t r uc tu r e 

of the p r iva te schools , we present a map of Shi l long, 

i n d i c a t i n g loca t ion of 55 p r iva te schools a l l over the 

town. I t i s s i gn i f i can t ly phenomenal to find a good 

number of p r iva te schools in an area of 21.27 sq. km. with 

a populat ion of 1,74,703 ( in I 9 8 l ) . Hence we think i t 

imperative to study the growth of population in the study 

area in juxtapos i t ion to growth in the number of schools . 

The s t ruc tu re of schools in any area respdnds to 

changes in demand for educational f a c i l i t i e s which in turn 

depends on population in r e l a t i on to schools and teachers 

ava i lab le to meet the demand. In other words, population 

i s one of the most important determinants of the s t ruc tu re 

of p r i va t e schools in any township, while i t generates 

demand for school f a c i l i t i e s , i t supplies teachers and non-

teaching s t a f f to the schools . If , in a p a r t i c u l a r area 

the r a t i o of population to school increases beyond 
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propor t ions , tkie ex i s t i ng schools become s t ressed and pave 

a way for establishment of new schools . But when the r a t i o 

of population to school declines to a su i t ab le proport ion 

there may not be any incentive to s t a r t new pr iva te schools . 

Growth of Population in Shi l long 

Table 4.1 and diagram 4.1 presents as to how 

populat ion has increased in Shi l long over the years s ince l90r 

I t may be observed t h a t t i l l I94 l , population in Shi l long had 

grown almost s t e a d i l y . After I94 l , the growth of population 

in Shi l long has been marked with an accelerated r a t e over 

time. 

In response to growth in population the number of 

schools also s t a r t e d increasing a t an accelerated r a t e . The 

most remarkable spur t in the number of p r iva te schools 

appeared af ter 1976. Growth in populat ion has been presented 

v i s - a - v i s growth of schools in Shi l long in t ab le 4.1 and 

diagram 4 . 1 . 

Estimated Number of Children i n School Going Age Grout) 

Apart from the study an growth of populat ion v i s -

arvis growth of schools in Sh i l long , the present study 

requi res an es t imat ion of the percentage of populat ion lying 

wi th in the age of 4 - l 6 , in order to know the number of school 
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going chtiLdren i n the town. To serve t h i s purpose we have 

iiwtje^olated the percentage of populat ion lying within t h i s 

age group by t abu la t ing and p l o t t i n g a cumulative percentage 

of populat ion of d i f ferent age groups, as shown i n the table 

given below and diagram 4 . 1 . A. 

Cumulative Percentage of Pomilat ion i n Different 
Age Groups 

' ' " r 1 I ' t I I } " t t ' " 

Age Group j 0- l4 I 0- l9 I 0-24 ! 0-29 ! 0-34 ! 0-39 I 0-49 I 0-59 I 0-60+ 
I t I I t I I I I j j 1 j j j j j 1 i 

Percentage! 35.9^' 47.5^ 58.76 68.36! 75.63 81.901 90.555 95.6^ 100 

As i t may be observed from the given diagram, we 

f ind tha t about 30% of the t o t a l populat ion of Shi l long f a l l s 

under the school going age group. However, we cannot take the 

t o t a l number of t h i s to be school going chi ldren s ince we find 

t h a t about 4.15% of t h i s age group are engaged in some manual 

works. Hence only 28.75% of the t o t a l populat ion which amounts 

to 5O234 approximately are school going chi ldren in the town 

where l i t e r a c y r a t e i s recorded as 65.65%. 

The Ratio of Populat ion to School 

In t ab l e 4.1 the r a t i o of population to school has 

also been presented. As i t may be observed, t i l l 1931 there 

has been no marked t rend in the r a t i o . But a^ter 1931 the r a t i o 

s t a r t e d increasing s t ead i l y t i l l 1961, af ter which again a 

decline in the r a t i o has been observed. 
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As shown in diagram 4 ,2 the population to school 

r a t i o has been moving in a systematic fashion which can be 

approximated by the empirical equation 

Psr^ = 689.022 - 0,4604 Psr^_^ 
(1.34) (2.21> 

+ 1.3131 Psr+ ^; R^ = .86 
(6.14) ^ ' 2 

This equation has a tendency to s t a b i l i s e at the 

r a t i o Psri = 4680. This means t h a t i f there i s no shockt 

the population to school r a t i o in Shi l long wil l s t a b i l i s e 

a t 4680 approximately. 

Ins tead of analysing the movements in populat ion/ 

school r a t i o in terms of lagged endogenous var iables as 

above, we may think t h a t i t follows the cycl ica l p a t t e r n . 

In diagram 4.2 we have shown the s inusoidal curve f i t t e d to 

the data on population/school r a t i o . We find tha t the cycle 

( the equation of which i s given in the diagram 4.2) f i t s 

b e t t e r than the lagged re la t ionsh ip noted e a r l i e r . 

We find t h a t the population to school r a t i o osc i ­

llates around the mean value of ^20» The peak of the cycle 

i s a t the population school r a t i o of ^905 and the trough is 

a t about 1.633. Thus the amplitude of the cycle i s about 

2S36. The half cycle per iod i s about 45 yea r s . The cycl ical 

behaviour observed in the data may possibly be explained by 



the supposit ion tha t when ex i s t ing schools gather enough 

pressure of population (of which the number of s tudents i s 

a function) , new schools s t a r t coming up. I t follows the 

Schurapeterian scheme of innovation and imitat ion t i l l 

schools grow enough in number to render further coming up 

of schools u n a t t r a c t i v e . Once such a level i s reached, the 

trough of the cycle i s reached. However, population (and 

the r e s u l t a n t number of students) continues growing which 

accumulates pressure on the stagnant number of schools t i l l 

i t becomes in t ens i f i ed enough for a new spur t of schools 

coming up in the town. 

Location of Pr iva te Schools 

As shown in the map we have located 55 p r iva t e 

schools of which only 31 schools , t ha t have been es tabl i shed 

within the years 1892 to 1987» are covered by the study. The 

da ta co l lec ted from the schools are analysed and in te rpre ted 

sys temat ica l ly in t h i s chapter. 

The survey shows tha t 80% of the schools are 

loca ted along the main road where the c i t y buses ply. ' And 

even the schools t h a t are not a t the roadside are not far 

off from the main road. I t takes j u s t 5-10 minutes walk from 

the bus-stand. This statement i s proved by the conspicuous 

absence of schools in areas l i k e Risa Colony, Cleve Colony, 

New Colony e t c . , except for one or two nursery preparatory 
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creches. There would have been at l e a s t some establishment 

of schools even in these areas had the c i ty bus service 

been extended to these areas too . 

I t has been found tha t 20?6 of the schools t h a t are 

s l i g h t l y away from the road are mostly new schools t h a t are 

coming up af ter 1980. And i t appears t h a t these schools 

have r e l a t i v e l y smaller number of s tudents than the other 

schools . At t h i s po in t we may only say t h a t , time would 

answer the query i f roadside schools a t t r a c t more students 

given everything e l se the same or - . smal le r • ' population 

of s tudents in these schools are due to t h e i r new es t ab l i sh ­

ments or something e l s e . 

I t has also been observed tha t there i s a high 

concentrat ion of p r i va t e schools es tab l i shed and run by 

missionaries (which have; given , 70-95 years of service) in 

and adjoining areas of Laitumkhrah and Mawkhar, In f ac t , 

most of the p res t ig ious educational i n s t i t u t i o n s of good 

repute are es tab l i shed in and around these areas . On the 

other hand schools es tab l i shed in I960's are s c a t t e r e d in a l l 

p a r t s of the town. But schools founded after 1970 are almost 

confined t,o, are as l i k e Nongthymmai, Umpling and Pohkseh. '-

Patrons of Pr iva te Schools 

Now at t h i s point i t i s imperative to r a i s e who 

are running these schools in Shi l long. The management of 



p r i v a t e schools in t h i s town r e s t s in the hands of two 

ca tegor ised groups, v i z , missionaries and non-missionary 

p r i v a t e entrepreneurs . The study undertaken shows t h a t 
are 

33% of p r iva te schools in Shiiiong/owned and run by various 
Chr i s t i an missions and 65% of the schools are xander the 

control of p r iva t e entrepreneurs . 

The missions tha t sponsored and managed these 

schools are many in number, and these missions belong to 

d i f f e ren t fo re ig i count r ies . The Welsh Presbyterian mission 

i s the f i r s t mission to s e t up educational establishment in 

Shi l long (as per information acquired) . Though they are the 

p ioneer , today the Catholic Missions have overtaken them in 

terms of quanti ty as well as qual i ty of education being 

imparted and extended to the people in Shi l long. And they 

command a l a rger share of control over the educational i n s t i ­

t u t i ons of t h i s town than any other missions. 

The other missions t h a t run educational i n s t i t u t i o n s 

or p r i va t e schools , in Shil long are All Sa in ts ' Diocesan, 

Seventh Day Adventist , Church of Jesus Chris t e t c . 

The non-missionary p r iva t e entrepreneurs comprise 

of both local and outs iders from di f fe ren t pa r t s of the 

country. In t h i s group, the non-locals outnumber the local 

ent repreneurs . 
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as 
To make i t c lear j ^ to what extent outs iders enjoy 

a control over greater number of schools , we give a per­

centage-wise control of the two, over schools . We find 

t h a t only 30 per cent of the p r i va t e owned schools are in 

the hands of local entrepreneurs and 70 per cent goes to 

the hands of non-locals from d i f fe ren t soc io -cu l tu ra l 

backgrounds and p a r t s of the country. The south Indians^ 

mostly from Kerala^form 51% of the t o t a l outsiders running 

a p r i v a t e school in Shi l long. 

At t h i s po in t i t would not be improper to r e l a t e 

the outstanding presence of entrepreneurs from Kerala with 

the highest l i t e r a c y r a t e of t h a t s t a t e in the country with 

the f a i l u r e to generate enough employment opportuni t ies to 

absorb the accelerated number of educated unemployed over 

many yea r s . But due to want of informations we cannot draw 

any conclusions regarding t h i s . 

Apart from the south Indians , the Anglo Indians , 

Bengalis, e t c . are the other entrepreneurs who have undertaken 

to venture out in t h i s f i e l d . 

Though the non-missionary p r iva te entrepreneurs 

command a control over l a rger number of schools, the missio­

na r i e s remain the t rue pioneers of educational development in 

Shi l long . They have rendered t h e i r invaluable services for 

almost a century to t h i s date for the advancement of 
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educational progress in t h i s h i l l to-wn, whereas the non-

missionary entrepreneurs s t a r t e d showing up only in the 

recent p a s t . Their coming into t h i s f i e l d can be dated 

only a few decades back. A large p a r t of the missionary 

run. schools had long been es tab l i shed during pre-indepen­

dence and post-independence per iod t i l l 1972 ( the year 

Meghalaya a t ta ined i t s statehood) • And the schools t h a t 

are es tab l i shed a f te r 1972 are mostly owned and run by the 

non-missionary p r iva t e entrepreneurs* of course, with a few 

mission schools t h a t are added during t h i s per iod of time 

t o o . 

I t has been c lea r ly s t a t e d tha t patrons of p r iva te 

schools in Shi l long are of two types . The f i r s t group had 

undertaken t h i s p ro jec t with a sense of mission and the 

l a t e r with motives to achieve some other ob jec t ives . 

Nature and Types of Schools 

After having the locat ions and patrons of these 

schools in mind, in t h i s sect ion we make a study on the 

p r e v a i l i n g nature and types of p r iva t e schools in Shi l long. 

School which i s broadly termed can be of many types , v i z . , 

r e s i d e n t i a l , non - r e s iden t i a l , combination of the two, primary 

school , middle school , high school, e t c . and a l l these having 

d i f f e ren t s e t s of managements and medium of i n s t ruc t i on . 
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I) Resident ial and Non-Residential Schools 

There i s no purely r e s i d e n t i a l p r iva te school in 

the town. The survey shows tha t a combination of r e s iden t i a l 

and non- res iden t ia l schools are in vogue. About 55 per cent 

of the schools accomodate both day scholars and boarders as 

w e l l , whereas 35 per cent of the schools take-' care of only 

day-scholars without any s o r t of boarding arrangements and 

f a c i l i t i e s . 

The number of r e s i d e n t i a l and non- res iden t ia l type 

of schools are c lea r ly shown by diagram 4.3« As may have been 

observed, we find t h a t out of 20 schools t ha t accomodate both 

day-scholars and boarders, 11 schools have more boarders than 

day-scholars and in 9 schools day-scholars outnumbered 

boarders . 

I I ) Co-Education 

The study also shows a pre-dominant co-educational 

system in the p r i va t e schools of Shi l long . I t i s found tha t 

78 per cent of the schools teach both boys and g i r l s together . 

And 14 per c e i t of the schools are foimd to be exclusively for 

g i r l s and 8 per cent of them are s t r i c t l y for boys only. 

Before we proceed further i t may be pointed out tha t 

the re i s a s i g i i f i c a n t difference between the missionary-run 

p r i v a t e schools and those owned and managed by non-missionary 



p r i v a t e entrepreneurs . TUe former type of schools are 

mainly non- res iden t ia l scHools with a few exceptions. 

Apart from being non- r e s iden t i a l , only few of them adopt 

co-educational system. They mostly gs for schools e i the r 

for boys alone or g i r l s only. On the other hand, the 

survey reveals t h a t most of the p r i v a t e owned and managed 

schools go for co-education as well as combined r e s i d e n t i a l 

and non- res iden t ia l f i a c i i t t i e s . 

I I I ) Medium of Ins t ruc t ion 

All the schools under study use English as medium 

of t h e i r i n s t ruc t ion with only 5 schools having a Khasi 

s ec t ion too . And except for one school , they a l l impart 

only formal type of education. 

IV) Classes Taught 

In regard to the classes taught in these schools , 

we grouped them into four ca tegor ies , of which more than two 

t h i r d (2/3) of the schools t eacb nursery to c lass X, forming 

71 per cent of the t o t a l number of schools being s tud ied . 

In the second category fall-: those schools teaching 

only nursery to c lass VI. This group of schools formed 16 per 

cent of the schools covered by the s tudy. 

The t h i r d group are schools t ha t enrol led students 

for nursery to c lass VII I . This type of schools amounts* to 



7 per cent of the t o t a l schools under study. 

And the fourth and l a s t group are schools t h a t 

accomodate class VII to X s tuden t s . This kind of schools 

formed only 6 per cent of the t o t a l number of p r iva te 

schools within the coverage of the s tudy. 

V) "Standard of Education 

A study on the type of education being extended by 

these schools reveals t ha t except for one school, they a l l 

impart only formal type of education. 

a) Co~curricular Ac t iv i t i e s 

If vje may refer to Adhinarayana here, he s a id t ha t 

education as a process should help for a g^od l i f e and 

enl ightened c i t i z e n s h i p . This object ive cannot be a t ta ined 

through class-room teaching alone. True .-Wisdom and helpful 

experience come through the involvement of the pupi ls in 

various co-cur r icu lar a c t i v i t i e s . The feel ing of brotherhood 

can be a t ta ined when children l i v e in harmony by shar ing 

experiences. The love they bear towards t he i r k i t h and kin 

has to be extended to the members of the community and f ina l ly 

to the en t i r e humanity. 

Bearing in mind.- what has been s t a t e d above, we 

have xmdertaken a survey on how many schools adopt ext ra­

c u r r i c u l a r a c t i v i t i e s and what the a c t i v i t i e s being taken up 

a re . 
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In t h i s study we find tha t a few schools l i k e 

S t . Anthony's, S t . Edmund's, Loreto Convent e t c . are found 

involved in a r i c h var ie ty of co-cur r icu la r a c t i v i t i e s 

apar t from t h e i r class-room teachings . 

On the whole 6l per cent of the schools maintained 

co-cur r i cu la r a c t i v i t i e s of some kind or the other as p a r t 

of t h e i r schooling. But on the other hand, the remaining 29 

per cent of the schools are found adhering to a fixed 

syl labus system imparting a purely t heo re t i ca l knowledge 

through class-room teachings only. 

To name some of the co-cur r icu la r a c t i v i t i e s t ha t 

are being taken up in these schools as informed by the r e s ­

pec t ive p r inc ipa l s concerned, v;e find them p a r t i c i p a t i n g in 

a va r i e ty of NCC programmes. Red Cross, L.T.S. I n t e r a c t , 

Gaines and Spor ts , Music, Art and Craft competitions, Computer 

c l a s s e s , e t c . 

A study on the schools organizing co-cur r icu la r 

a c t i v i t i e s also shows t h a t once in a year on Paren ts ' Day, 

Teachers' Day, e t c . they usually organised dramas, s k i t s , 

s ing ing and dancing competition. Annual gajaes and spor ts meets, 

a t h l e t i c meets, exhibi t ion in sirt, c ra f t , sc ience , flower 

arrangement and indoor games and competitions are also being 

held pe r iod ica l ly in most of the schools . And soc ia l works 

within the school compoimd are being done by students from time 
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Carpentry, electro-mechanics, binding technology 

and welding are being taught and done in Don Bosco 

Technical School which i s at tached to S t . Anthony's School 

where some of the school students numbering 4-5 every year , 

a t t end these c lasses in the evening a f te r school hours. 

Leadership course is conducted in S t . Edmund's 

School which i s a pr iva te - run by the Catholic Mission. This 

i s being car r ied out on voluntary basis with an object ive to 

t r a i n those who possess leadership qua l i ty and p o t e n t i a l . 

About 30-40 students take up t h i s course every year . And 

few other schools also claimed to have conducted the same 

but not in an e laborate form as i s done in S t . Edmund. 

A specia l c lass for Indian c l a s s i ca l dances with 

a t r a ined teacher for a l l s tudents i s being held regular ly 

a l l throughout the academic sess ion , in Loreto Convent. Apart 

from t h i s , a r t and c ra f t classes have also been made a p a r t 

of t h e i r daily rout ine in th i s school . 

b) F a c i l i t i e s Provided 

To assess the standard of education being imparted 

by ttiese schools, a personal v i s i t has been paid to a l l the 

schools . Apart from t h a t - we have made an enquiry through a 

s e t of quest ionnaires to find out how many schools have access 



70 

to f a c i l i t i e s l i k e playground, l i b r a r y , gymnasium, 

swimming pool, musical instruments, t e l e v i s i o n , games and 

spor t s f a c i l i t i e s , etc.. 

The f i l l e d in quest ionnaires show t h a t with the 

popu la r i ty of t e l ev i s ion among the masses, 68 per cent of 

the schotels provided an opportunity to t he i r s tudents to 

watch t e l ev i s ion programmes of na t ional importance and 

educative va lues . A good number of r e s i den t i a l schools 

claimed to have more than one coloured T.V, The study 

shows t h a t Black and White T.V. seemed to .be out of the 

scene in th i s community of schools . I t has also been 

observed tha t the students of most of the boarding schools 

sire en te r t a ined with video films occas ional ly . 

In cont ras t to t e l ev i s ion , the column of gymnasivia 

has been t icked by few schools only. And swimming pool in 

the quest ionnaire showed a complete blank turn ou t . This may­

be p a r t l y due to the c l imat ic conditions which i s cool and 

p leasan t almost a l l round the year due to a widespread heavy 

r a i n f a l l s . And few schools only provide musical instruments 

l i k e piano, gui tars and harmonium. 

The survey shows tha t 84 per cent of the schools 

have- l ibrary and playground of t h e i r own. But i f we may pass 

a general ised observat ion, many of them are in su f f i c i en t to 

ca te r to the need of the s tuden ts . As a matter of fac t , i t 

http://to.be
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i s only few missionary-run schools tt iat o-wn a su f f i c i en t 

compoiJind and most of the required f a c i l i t i e s to impart a 

na t iona l leve l or s tandard of education to t he i r s tuden t s . 

Many of the new p r iva t e schools are being run in rented 

houses where the bui lders had never borne in mind the needs 

t h a t would s u i t a classroom and congenial atmosphere to run 

a school . Due to lack of p r io r plans made for e s t a b l i s h ­

ment of these schools they are loca ted in a congested atmos­

phere where there i s hardly any room for recrea t ion of the 

s tudents which ca l l s for a ser ious concern of the masses. 

c) S1^d,enj?-Teacher Ra,tio 

Teacher i s the most v i t a l s ingle factor who stands 

a t the most important point in the educational process . The 

quali ty» competence and character of teachers are londoubtedly 

the most s i g i i f i c a n t of a l l the d i f fe ren t factors which 

influence the qua l i ty of education and i t s contr ibut ion to 

na t iona l development. A. teacher i s an a r ch i t ec t who bui lds , 

r e b u i l d s , shapes and reshapes the psychological world of the 

youth. As a f r iend, philosopher and guide of the youth, a 

good teacher exer ts a powerful and abiding Influence on the 

l i f e of the educand. To a great extent i t is t rue t ha t the 

dest iny of a na t ion l i e s in the hands of teachers who guide 

the youth. 
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Hence we say t h a t the s tandard of education being 

imparted and the s t r uc tu r e of schools depends la rge ly upon 

the number and types of teachers ava i l ab le . 

With the advancement of technology and science a l l 

over the world we find t h a t in almost a l l the indus t r ies 

the t rend has been to / s u b s t i t u t e cap i t a l for labour . But 

in education cap i t a l has not been used to displace labour. 

On the other hand both cap i ta l investment and manpower per 

s tudent tend to increase together in educational i n d u s t r i e s . 

As a matter of f ac t , education i s the only f i e l d where 

manpower i s required as i t s l a r g e s t input for i t s function­

ing and progress . 

A de ta i l ed study on the types of teachers employed 

in these schools i s given in the succeeding chapter . Here 

we s h a l l give only a br ief account on them, as a prelude to 

the study, of s tudent- teacher r a t i o . 

As may be observed from diagram 4 .4 , the study 

shows tha t teaching in schools seems to be considered as a 

more feminine profession since 72 per cent of the t o t a l 

teachers are cons t i tu ted by lady t eache r s . And 9k% of the 

t o t a l number of reachers are working .. fu l l t ime. They are 

with d i f ferent qua l i f i ca t ions and belong to d i f fe ren t back­

grounds too . - G'raduate teachers formed 54 per cent and 26 

per cent are post-graduates and matr iculates formed 20 per 
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DIAGRAM 4-5 STUDENT-TEACHER RATIO 
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cent of the t o t a l t eachers . 

Coming to the s tudent- teacher r a t i o , diagram 4.5 

p resen t s as to how many students are taught by one teacher . 

As i t may be observed t h a t there i s no uniform;ity in the 

r a t i o . I t var ies very highly from school to school . 

The highest r a t i o recorded i s 55 where the lowest 

f igured as 4 s tudents only per teacher . The schools t h a t 

recorded the extreme low r a t i o i s owned and managed by 

non-missionary p r iva t e entrepreneurs , es tabl i shed in 198?. 

Though t h i s school has. j u s t s t a r t e d , i t opens classes from 

nursery to c lass X, engaging a separa te teacher for each 

c lass whereas the s tudents admitted are very scanty. Hence 

the extreme low r a t i o of students to teacher in t h i s school. 

On the other hand, the school t ha t holds the highest 

r a t i o i s a missionary-run school es tab l i shed in 1973. This 

school maintains the f i f t h l a r g e s t number of students but 

ranks 12th in the t o t a l number of teachers employed in the 

school . 

In average the r a t i o comes to 25 s tudents per teacher 

which is much lower than the r a t i o taken at a l l Ind ia level 

which i s recorded as about 35 students per teacher . From 

t a b l e 4 .2 i t has also been observed t h a t in general , schools 

having students to teacher r a t i o below the average have 
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Table 4 .2 

Students-Teacher Ratio 

School 
Total No. of 

Students 
Total No. of 

Teachers 

32 
21 
69 

37 
50 

15 
49 

25 

13 
20 

29 
16 
20 

15 
20 

13 
12 
16 
16 

6 

15 

13 
9 
8 

10 

13 
6 

14 

9 
10 

12 

! Student-Teacher 
! Ratio 

34 

25 

23 
29 
26 

17 
37 
16 

15 
29 

27 
55 
26 

37 
23 
23 
19 

31 
22 
16 

31 
16 
14 

20 
10 

22 
18 

6 

13 
3 
5 

1 
2 

3 
4 

5 
6 

7 
8 

9 
10 

11 

12 

13 

14 

15 
16 

17 
18 

19 
20 

21 

22 

23 
24 

25 
26 

27 
28 

29 

30 

31 

1095 
516 

1560 

1080 

1300 

250 

1800 

400 

200 

576 

793 

873 
527 

554 
450 

300 

250 

490 

350 

98 

460 

208 

130 

160 

98 

280 

100 

61 

120 

32 

45 



r e l a t i v e l y l e s se r number of s tudents than the schools t h a t 

maintained a r a t i o above the average l e v e l . 

¥e have made an attempt to examine whether there 

i s any re la t ionsh ip between s tudent / teacher r a t i o and the 

number of teachers in the schools in Shi l long. Taking .all 

the 31 schools together we find no r e l a t i o n tha t may be 

deemed s t a t i s t i c a l l y s i gn i f i c an t . However, we detected two 

o u t l i e r s , namely, school #3 and school #12 . I f we drop them 

out and e s t ab l i sh the re la t ionsh ip in the data on the r e s t 

(29) of schools , we find tha t : 

STR = 12.736 + 0.4558T; R^ = 0.328 
(4.92) (3.76) 

r e l a t i onsh ip is s i gn i f i c an t . Here STR is the s tuden t / 

teacher r a t i o and T i s the number of teachers in the school. 

The figures in the brackets are computed t va lues . 

The finding suggests t ha t the schools t h a t have la rger 

number of teachers also have a l a rge r s tudent / teacher r a t i o , 

which implies t ha t the number of s tudents in a school increases 

a t an accelerated r a t e with the increasing number of teachers 

in the schools . 

d) Students-Classroom Ratio 

In the study of s t ruc tu re of schools , c lass room 

condit ions also needs a considerat ion. Hence in t h i s p a r t of 



t i le s tudy we are i n t e r e s t e d in knowing how many s t u d e n t s 

a r e t a u g h t i n the same classroom. 

Table 4 . 5 

STUDENTS-CLASSROCM RATIO 

School Ra t io School R a t i o School Ra t io 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

37 

43 

39 

36 

29 

21 

75 

57 

25 

38 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

38 

55 

41 

92 

27 

21 

28 

38 

23 

25 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

35 

17 

10 

16 

8 

25 

20 

6 

24 

)3 

•'M 

As shown in t a b l e 4.3» i t may be observed t h a t 

t h e r e i s a high v a r i a n c e in t h i s r a t i o from one school t o 

ano the r we f i n d t h e h ighes t r a t i o of 92 and lowes t of 3 

s t u d e n t s only be ing t augh t in one c lass room. And t h e average 

r a t i o i s s e t t l e d a t 33 on ly . 



Here i t may be pointed out t h a t the r a t i o showi 

by any school i s in no way an indica tor of Larger popula­

t i on of students in the school than any other schools . For 

i n s t ance , though school number l4 th shows the highest r a t i o 

of s tudents to classroom, i t has the 9th l a r g e s t s tudent 

popula t ion . And school number? with the l a rges t s tudent 

populat ion shows a r a t i o much lower than the highest l i m i t . 

However, i t may be noted t h a t school no.30 which shows the 

lowest r a t i o i s found to have the l e a s t number of s tudents 

of a l l the schools . 

The high variance in the r a t i o may be due to the 

following reasons i some schools though they enrol led a 

l a r g e number of s tudents they break them into sec t ions which 

maintains the r a t i o a t average l e v e l . Another important 

po in t i s t h a t the s i z e of classroom di f fer from one school 

to another. I t has been observed t h a t , some schools main­

t a ined a few big ha l l s as classrooms in which d i f fe ren t 

c lasses are isaught simultaneously by d i f ferent teachers or 

the same teacher in a few cases . And in some other schools, 

they have very small classrooms which are not probably meant 

for classroom purposes as pointed out e a r l i e r . In view of 

t h i s we cannot genera l ise the p reva i l ing students to c l a s s ­

room r a t i o of one school for o the r s . 
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Tution and Boarding Fees 

In the preceding paragraphs we have analysed 

the nature and types of schools f a c i l i t i e s provided and 

teachers employed e t c . Now we sha l l make a study on 

the tu t ion and boarding fees being charged from the 

s tudents as cost of the services being rendered and 

f a c i l i t i e s being provided to them. 

In t h i s study i t has been observed t h a t the re 

i s no uniformity in the r a t e of fees charged by the schools 

under t h i s s tudy. There i s no uniform or f ixed norms being 

adopted in deciding the r a t e of f e e s . I t en t i r e ly depends 

on^the d iscre t ion of the Pr inc ipa l or owner concerned. 

As may have been observed from tab le 4 . 4 , there 

are schools where no fees or a bare minimum amount i s 

charged are government aided but p r i va t e owned and managed 

schools . 

And in the schools , which are purely p r iva t e owned 

and managed, the tu t ion fee ranges from Rs. 40 to 85 and 

boarding fee ranges from Rs. 500 to 800, These f igures 

ind ica t e a high difference of cost of schooling from one 

school to another. In other words the p r iva te schools in 

Shi l iong differ; not only in t h e i r nature and types but also 

\i/ith regard to tu t ion and boarding fees , t o t a l s t r eng th of 

s tuden t s ' populat ion, sa la ry of employees, e t c . 
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Table 4 . 4 

Number of Teache r s , S tuden t s* T u t l o n and Boarding Fees 

School 
To ta l No. 

Boarders 
of S tudents | 
Day-Scholars } 

T u t i o n 
Fee 
( i n Rs.) 

No. of 
t e a c h e r s 

1 

2 

3 

4 

5 

6 

7 
8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

100 

-

-

-

200 

-

-

150 

50 

-

105 
•«• 

-

339 

-

200 

100 

300 

200 

4 

-

100 

25 

100 

50 

200 

-

40 

100 

25 

30 

995 

516 

1560 
1180 

1100 

250 

1800 

250 

150 

576 

688 

873 

527 

215 
450 

100 

150 

190 

150 

94 

460 

108 

105 

60 

48 

80 

100 

21 

20 

7 

15 

3 
-

50 

80 

87 

3 

-

80 

40 

4 3 

65 
40 

45 

85 
60 

60 

60 

55 
50 

55 

60 

65 

40 

60 

50 

60 

40 

65 

50 

60 

50 

150 

-

-

-

685 • 
-

-

800 

600 

-

700 
wtm 

-

800 

-

600 

500 

600 

600 

500 

-

600 

600 

600 

700 

600 

-

665 

550 

550 

650 

32 

21 

69 

37 

50 

15 

49 

25 

13 
20 

29 

16 

20 

15 
20 

13 

12 

16 

16 

6 

15 

13 

9 

8 

10 

13 

6 

14 

9 

10 

12 
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Total Number of Students 

As has been observed a l l along the analysis oLn 

t h i s chapter, the schools in the study area di f fer from one 

another in many aspec ts . For instance there i s a high 

var iance in the t o t a l number of s tudents in d i f fe ren t schools . 

As shovffi in diagram 4 .3 i t may be observed tha t the t o t a l 

number of students d i f fer very widely from one school to 

another . Here we are in t e res t ed in knowing what determines the 

s tudent population in a school. Would i t be the fees or 

number of teachers employed or somethingrelse. ' 

As indica ted in t ab le 4.4, i t i s no doubt t rue t h a t 

a school where s tudents could a t tend free of cost absorbed a 

s i ng l e l a r g e s t number of s tudents . But, we cannot say that*^ 

cos t of schooling i s a maoor determinant of the number of 

s tudents going to a p a r t i c u l a r school . 

I t may be observed, i n s p i t e of the fac t t h a t new 

schools charge-' - ' ' r e la t ive ly lower fees , they draw l e s s e r 

number of s tuden t s . And in the case of schools t h a t had long 

been es tab l i shed , i f we compare school No.4 and 9 we f ind tha t 

school No.4 charges double the t u i t i o n fee of school No.9, ye t 

enro l led five times the number of s tudents in school No.9. 

We may say t h a t i t i s the standard of education being 

imparted to the s tudents and accomodation capacity of the 

school t h a t determines s t rength of the students* population in 
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a school . I t may be observed from tab le 4.4 tha t i t i s 

the number of teachers employed and not the fees charged 

t h a t determines the number of s tudents admitted in a 

school . 

Responsiveness of the Number of Dav-Scholars to Various 

Factors 

I t has been considered p e r t i n e n t to inves t iga te 

the responsiveness of day-scholars to various f a c t o r s . We 

have gathered data on the number of day-scholars for five 

consecutive years s t a r t i n g from 1983. I t has been thought 

reasonable to consider the number of day-scholars in a 

school being determined by the following s i x var iab les : 

(a) Oldness of the school* defined as: 

1987-year of establishment of the school such t h a t i f the 

school i s e s t ab l i shed in 1930, then the oldness of the 

school in 198? i s 1987-1930 = 57 years and so on. 

I t has been thought t h a t the oldness of the school 

adds to i t s repu ta t ion , dependability and popular i ty which in 

turn a t t r a c t s more number of day-scholars . "Year" i s the 

code name for t h i s va r i ab l e . 

(b) Roadsidedness : 

This i s a dummy v a r i a b l e . I f a school i s located 

in the roadside, we assign uni ty value to t h i s v a r i a b l e , e lse 

we a s s i ^ zero. "Rds" i s the code name for t h i s v a r i a b l e . 
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(c) Co-education : 

I f a schooL allows for co-education, i t i s LikeLy 

to gather more s tuden t s . Code name given for t h i s var iab le 

i s "Ced". This va r iab le also i s dummy and takes on 1 or zero 

value depending on whether co-education i s allowed there or 

not . 

(d) Monthly fee charged : 

I t has been considered t h a t parents care for the 

amount of fee charged i n a school and thus the number of day-

scholars in the school i s determined by the monthly fee 

charged by the school . The code name for t h i s var iab le i s 

"MFC". 

(e)-. Mimber of fu l l - t ime teachers : 

I t i s qu i te l i ke ly t ha t parents care for the fact 

t h a t whether the school into which they admit t h e i r ch i ldren 

has a meagre or a la rge number of fu l l - t ime t eachers . The code 

name for t h i s va r iab le i s "FTT". 

(f) Î iimber of post-graduate teachers : 

Code name given i s "PGT". 

The result.^ of regress ion analysis i s presented i n 

t a b l e 4 . 5 . We observe tha t MFC, FTT and PGT have s t a t i s t i c a l l y 

s i g n i f i c a n t coe f f i c i en t s . Further we observe t h a t while the 

coef f i c ien t associated with HFC i s negative and moving towards 

zero overtime; the coeff ic ient associated with FTT i s pos i t ive 
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and i n c r e a s i n g ove r t ime . V/e may conclude t h a t tliough p a r e n t s 

respond n e g a t i v e l y to t h e fee charged ( lower the fee g r e a t e r 

t h e number of day - scho la r s i n the s c h o o l ) , t he s t r e n g t h of the 

r e sponse i s dwindl ing away ove r t ime . Also respons iveness to 

the number of f u l l - t i m e t e a c h e r s i s becoming s t r o n g e r ove r t ime . 

Table 4 .3 

Responsiveness of Day-Scholars (PSC) t o va r ious F a c t o r s 

(F igu res i n b racke t s a re t va lues) 

Depen­
dent 
v a r i a r 
b l e 

F a c t o r s 

T 
DSC ; Con-

I s t a n t Year Rds Ced MFC FTT PGT 

1983 168.63 - 1 . 9 2 - 5 2 . 4 8 
(N=21) ( .48) ( .64) ( .45) 

1984 94.24 - 1 . 5 6 10.92 
(N=23) C.'33) (.-64) ( .11) 

1985 - 1 4 4 . 5 3 -0. '21 83.'89 
(N=26) ( .50) ( .79) ( .89) 

1986 -194 .48 - 0 . 3 7 l06.-'98 
(N=28) (.,74) ( .15) (1 .22) 

1987 -219.'10 0 ,n6 90.'i67 
( N = 3 1 ) ( .78) ( .06) (1 .15) 

4 .20 
( .26) 

147.87 
( .86) 

176.75 
(1.11) 

206.'20 
(1.17) 

'5 .755^ 
(2 .24) 

•5.743 
(2 .77) 

•5.'319 
(2 .29) 

•5.246 
(2 .50) 

•5.001 
(2 .14) 

25.446 
(8.18) 

25.534 
(9.96) 

27.566 
(9.81) 

29.611 
(11.36) 

29.691 
(10.11) 

18.229 0.8854 
(2 .45) 

17.'549 0.9139 
(2 .85) 

17.600 0.8946 
(2 .59) 

16.276 0.^9117 
(2 .60) 

17.'219 0.8884 
(2 .46) 

I n case of PGT we f i nd t h e tendency of t h e c o e f f i c i e n t s 

t o dec rease over t i m e . But the movement i s n o t m o n o t o n i c 

Although t h e d i f f e r ences i n t h e c o e f f i c i e n t s of e i t h e r 

MFC, o r FTT over t ime a r e not s i g n i f i c a n t s t a t i s t i c a l l y , the 
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cons i s t en t movement i n a p a r t i c u l a r d i r ec t ion must a t t r a c t 

our a t t e n t i o n , and t h i s must be noted. 

Teaciaers Salary 

After having discussed the income s ide of a school 

i . e . fees charged from s tudents , i t i s imperative to make a 

study on the expenditure s ide of d i f fe ren t schools . But we 

s h a l l confine t h i s study to a l imi t ed iteB? of sa la ry pa id to 

t he teachers s ince we do not have any access to the de ta i l s of 

o ther expenses incurred by schools . 

To serve t h i s purpose we need to make a comparative 

study of sa lary paid to p r iva te school teachers and govern­

ment school t eachers . 

I n t h i s study we find t h a t there i s a high difference 

between the working conditions and terms of government teachers 

and p r i v a t e t eachers . There i s considerably high difference 

between the sa lary of the two. I t i s a known fact t h a t i n 

government schools the pay sca le i s f ixed and uniform for every­

one according to t h e i r qua l i f i ca t ions and experience. But on 

the other hand, i n p r i v a t e schools , there i s no uniformity in 

the pay of teachers s ince f ixa t ion of sa lary of the employees 

i s a t the d i sc re t ion of the p r inc ipa l s concerned. Each school 

pays according to i t s own terms and accords. 
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Table 4.6 

Salary of Teachers 

• ' • ' ' 1 ' ' ' I ' ' • ' I " • 
r > t 

i Mat r icu la tes j Graduates 1 Postr-Graduates 
j ) 1 ^ 
I Min. Max. ! Mln. Max. 1 Min. Max. 

P r i v a t e Sctiool 250 960 400 i485 500 2200 
Government Sctiool^^ lOOO 1750;- 1185 2650 1185 2800 

* Source: Directorate of Public I n s t r u c t i o n , Government of 
Megtialaya, Shi l long. 

In tlie t ab le minimum and maximum indicates the 

s t a r t i n g leve l of pay and the maximum to which extent the pay 

increases i n the case of government school teachers whereas 

i n p r iva te schools i t indicates the difference of the standing 

sa l a ry pa id i n d i f fe ren t schools. I n the l a t e r case i t i s not 

poss ib le to get a permanent or f ixed s c a l e . I t changes from 

time to time according to t h e i r capab i l i ty to pay or earn from 

the s tuden t s . 

As shown i n tab le 4 .6 , i n p r iva te schools , the 

monthly pay to the teacher var ies from schools to school . A 

mat r i cu la te i n a p a r t i c u l a r school i s pa id Rs. 250/- per month 

whereas the others with sane q u a l i f i c a t i o n and experience are 

p a i d Rs.960 elsewhere i n the same town. And the same i s with 

graduate and post-graduat.e teachers t oo . 
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I t may be noted tha t the given figures i n the 

t a b l e are the minimum and maximum pay taking a l l p r iva te 

schools together . The two figures dO' - not i n anyway 

ind i ca t e the sa la ry paid i n a l l the schools . They pay 

d i f f e r en t amount from one another but a l l the ra tes of 

s a l a ry paid i n d i f fe ren t schools f a l l wi thin these two : j 

f i g u r e s . 

I f we compare the difference i n pay sca les of 

government teadhers and pr iva te t eache r s , i t may be 

observed from the t ab l e t h a t even the highest paid p r iva t e 

school teacher gets s t i l l much lower than what i s being 

p a i d to those who work i n government schools . 

Not only i n the monthly sa la ry paid, but also i n 

many and every ways, goverrment school teachers are much 

b e t t e r off than p r iva t e school teachers . The gjvernment 

school teachers are e n t i t l e d to draw a monthly pension along 

with other allowances and provisions even af ter re t i rement 

from se rv ice . But on the other hand p r iva te school teachers 

are not given access to avail the same kind of provisions.. 

Apart from being i l l - p a i d , p r iva t e school 

teachers are in great disadvantage compared to t h e i r counter­

p a r t s who teach i n government schools . They get a heavy work 

load s ince they are required to take more classes than the 

government t eachers . They get very slim provisions for 
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holidays and l eave . And in schools which are found to 

pay s l i g h t l y higher than other schools* the teachers are 

required to vrork e x t r a hours to mind the boarders study 

hours, e t c . 

Considering a l l these fac to r s i t is not s u r p r i ­

s ing t h a t p r iva te schools cannot maintain permanent 

t eachers . Their teachers change almost every year . Even 

during the academic sess ion a teacher leaves i f he gets 

be t t e r offer somewhere e l s e . 

Promotion 

The c r i t e r i a on which s tudents are promoted forms 

a p a r t of the s t r u c t u r e of a school . The annual promotion of 

s tudents to the next c lass ranges from 80% to 99%. Of the 31 

schools s tud ied , only one school claimed to have a l l the 

students being promoted every year . 

A personal discussion with d i f ferent school 

p r inc ipa l s revealed t h a t p r iva te schools in Shi l long follow 

a l i b e r a l promotion system. As long as a student i s not 

exceptional ly incapable and u n f i t they - usually promote him to 

the next class and urge the parents to provide them pr iva te 

t u to r s in the subjects they are weak to manage with classroom 

teachings . 

We went on further to f ind out on what c r i t e r i a a 

p u p i l ' s promotion to the next c lass i s decided. We are 

informed tha t these schools maintained a record of each 



s t u d e n t ' s performance a l l throughout the academic year . 

A weekly class t e s t , monthly and terminal examinations are 

being conducted twice i n a year . And to round up, a f ina l 

or promotion examination i s held a t the end of every academic 

year . In middle and high school s ec t i on the over a l l per for ­

mance in a l l the t e s t s and examinations of a student decides 

his promotion to the next c l a s s . But for the beginners and 

lower classes examination system i s not introduced i n most of 

the schools . They are assessed by t h e i r class work and t e s t 

performances taken together from the whole year record. 

Dropouts 

I n order to make a complete study on the s t r u c t u r e 

of p r iva t e schools we made a survey on i f these schools have 

any students droping out during the academic sess ion . But, 

of the 31 schools s tudied only 12 maintained a record of drop­

outs during the academic sess ion. These schools have dropr-outs 

ranging from 1 per cent to 8 per cen t . But in 1987, i t had 

gone up very high upto 22 per cent due to the prolonged agitar 

t i o n and suspension of classes for some months. Hence 1987's 

s i t u a t i o n cannot be general ised. 

I n general a la rger number of schools do not have 

many dropouts during the academic sess ion, as well as during 

one ' s whole tenure of schooling. I t i s found t h a t a t the 

beginning of every sess ion only a handful of new students 
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(ba r r ing the beginners) could manage to get admission i n 

reputed schools s ince almost a l l the students come back 

for the next c lass and leave no vacancy for new admission 

i n the school. 

Economic Background of Students and Places They fiome Erom 

With the r i s i n g popular i ty of p r iva te schools i n 

Shi l long one may wonder how do they manage to run more than 

50 p r iva t e schools in t h i s small town with an estimated 

popula t ion of 205875 in 1987. 

The answer to t h i s l i e s in the fact tha t only 6 

per cent of the schools have s tudents exclusively from 

Sh i l long . 

The s tudents admitted i n these schools come from 

a l l d i f ferent p l ace s . Some come to study here by choice, 

but the r e s t are obliged t o , i f t h e i r parents happened to 

get posted i n t h i s town, s ince mary i n s t i t u t i o n s and 

headquarters of regional as well as nat ional importance are 

loca ted in Shi l long. 

The survey shows tha t i n l6% of the schools , 

s tudents from a l l p a r t s of Meghal^a are studying. And 55?6 

of the schools enro l led students from al l the seven s t a t e s 

of nor th-eas te rn region. I t i s generally believed t h a t 

absence of good schools in the neighbouring s t a t e s and the 
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p r e v a i l i n g healthy climate of th i s h i l l s t a t i o n must be 

the reason why.'̂  s tudents from a l l p a r t s of the region 

f locked together here to study. 

Not only being the s t a t e c a p i t a l , Shil long i s 

also the headquarters of many i n s t i t u t i o n s of national 

importance which requires the coming i n of many experts 

and in-exper t labour from outs ide . As a r e s u l t 23 per 

cent of the schools are found to have students from a l l 

p a r t s of the country. 

Shillong,though o r ig ina l ly a t r i b a l inhabi ted 

s t a t i o n , has gradually grown into a mini cosmopolitan 

town. I t i s a place where we find a i l sections of people , 

the r i c h , the poor, the whites , the coloured, e t c . And i t 

i s a secular town i n every sense. We find a peaceful 

coexistence of churches, temples, gurdwaras, mosques, e t c . 

The study shows tha t a l l the schools have students 

from diverse backgrounds belonging to di f ferent and var ied 

community, ca s t e , creed and cu l t u r e . 

About 26% of the schools have students from the 

same economic background and p o s i t i o n , of which half the 

schools get the well off and the other half the poorer 

s ec t ion . But the study shows t h a t i n general the schools in 

Shi l long are not caste or class o r ien ted . In 7k% of the 
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schools we find s tudents from very poor as well as middle 

c l a s s and wealthy fami l ies . 

Admissions i n a l l the schools are taken on the 

bas is of meri t or academic performance of the pup i l , not 

on the basis of economic fac to r s . Of course there i s no 

denying the fac t t h a t apart from mer i t , there are other 

c r i t e r i a s which m ^ favour one to ob ta in an admission to a 

p a r t i c u l a r school . 



Chapter-V 

ECONOMIC ASPECTS OF PRIVATE -SCHOOLS 



I n t h i s chapter , we presen t an account of income 

and resource generating perfoimance and the extent to which 

employment prospects are created by the pr iva te schools 

under study* Besides t h a t we have also made a study on 

Income Expenditure Accounts and Returns in Investment, e t c . 

to find out schools t ha t are gaining economic p r o f i t s . 

Evaluat ion of Employment, Inccxne and Resource Generating 

Perfoiroance of P r iva t e Schools 

a) Employment Prospects 

In view of the acute problem of unemployment of 

the educated in the country, study of the impact of the 

educat ional systen on labour market i s considered to be very 

important. Our study shows tha t a good number of employment 

oppor tuni t ies are created by the es tab l i shnent of p r i va t e 

schools i n Shi l long. Unemployment being a chronic and wide­

spread problem everywhere in the country, we may say tha t 

these p r i va t e schools not only serve the i n t e r e s t of the 

owners but also t h a t of many unanployed educated youth who 

would hang on to i t as they s t r i v e on for a higher pu r su i t of 

goals . 

In order to get a clear and prec ise p i c tu re of the 

working populat ion of these schools we sha l l break than into 

two categories as follows : i ) Teaching s ta f f , i i ) Non-Teaching 

s t a f f . 
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i ) Teaching Staff 

Like any other educational i n s t i t u t i o n s , teachers 

c o n s t i t u t e the Largest input in p r i v a t e schools too . We 

f ind tha t 70?̂  of the t o t a l working populat ion is formed by 

teachers . On an average, about 20 teachers are employed i n 

one school , making a t o t a l of 613 teachers in 31 schools . 

Table 5.1 and diagram 5.1 give: the t o t a l number 

of teachers and number and percentage of msile and female, 

p a r t time and f u l l time and qual i f icat ionwise break up of 

t eachers . 

Table-5.1 

Break-up of Teaching Staff 

} Engagenent- ; 
1 wise 1 Sexwise Qualif icat ionwise 

h 
Total I 

"T 

I Male Fen ale Pa r t 
time 

Ful l I Matri-
tlme } culate 

a. 

T 

Graduate 

X 

Post ­
grad­
ua te 

6 l3 172 

Per - 28.06 
centage 

441 

71.94 

37 576 158 333 122 

6.04 93.96 25.77 54.32 19.90 

As i t might be„ observed from tab le 5.1 and diagrsm 

5.1^out of the 6 l3 teachers enployed i n 31 schools 72% are 

lady teachers and 28% i s cons t i tu ted by male t eachers . Thus 

l ad ies formed 2i times of male t eachers . Only i n 10% of the 



schools male teachers are more than fenale teachers . But 

the re i s no school where only male teachers are engaged. 

We find t h a t in l6% of the schools male teachers are 

t o t a l l y absent. This shows tha t teaching in a school 

seems to be considered as a profess ion tha t i s dominated by 

v/omen. 

These schools ©nploy both p a r t time and fu l l time 

t eachers . However p a r t time teachers are not many i n 

number. They forroed only 6 per cent of the t o t a l teaching 

s t a f f . I t has been observed t h a t most of the p a r t time 

teachers are e i t h e r housewives or col lege going s tuden t s . 

The fu l l time teachers are more in number. They formed 94 

per cent of the t o t a l numiber of t eachers . 

The teachers in these schools are from di f ferent 

backgrounds and also with d i f ferent qua l i f i ca t ions and 

experiences. A qual i f icat ionwise break up of teachers shows 

t h a t about 20 per cent of the teachers i s cons t i tu ted by 

m a t r i c u l a t e s . ¥e find tha t i n m o s t of the schools primary 

s e c t i o n teachers are mat r icu la tes who take up teaching e i the r 

as a hobby or for se l f -suppor t i n t h e i r college s t u d i e s . Most 

of them are found to be college going boys and g i r l s who j o i n 

e i t h e r morning or night sh i f t s in d i f fe ren t colleges and 

spend t h e i r day i n earning to keep then going. 



9; 

As indicated in the given tab le and diagram, 

the study reveals t h a t a maximiam number of teachers are 

graciaates forming 54 per cent of the t o t a l teachers . 

The survey also reveals t h a t , su rpr i s ing ly , even 

a f t e r post?-graduate s t u d i e s , maw youngsters go to teach 

i n these p r iva te schools due to want of be t te r opportuni­

t i e s and prospects for employment. We find tha t about 26 

pe r cent of the t o t a l teachers are pos t -gradua tes . 

Those who have taken up teaching in these p r iva te 

schools can be broadly c l a s s i f i ed in to the following 

ca tegor ies : 

i ) Those who take up teaching as a stop gap or as 

a s tepping stone for a more gainful j ob . 

i i ) Those who opt for teaching simply because they 

are u n f i t for any other job; and 

i i i ) The l a s t group are those who enter teaching 

l i n e with a sense of mission. 

A -person^iii-r-dis cuss ion with some of the graduate , 

teachers revealed t h a t most of them have taken up t h i s job 

j u s t to keep them occupied and widen t h e i r horizon and 

c i r c l e of f r iends . 

And some other lady teachers who love to deal with 

ch i ld ren reported t h a t they took up teaching as a hobby and 
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not with the purpose to meet any f inancia l need. Of 

course they did not dew t ha t t h e i r earnings did supple­

ment t h e i r respect ive family income. 

But on the other hand, the post-graduate teachers 

admitted tha t they have taken up teaching as a temporary 

j o b , as they look for be t te r employment oppor tuni t ies . The 

survey shows t h a t most of the teachers who render t h e i r 

se rv ice for a f a i r l y long tLme and permanently, belong to 

the graduate group. 

i i ) Non-Teaching Staff 

Though teachers cons t i tu te the l a rges t share of 

manpower input in to the educational p rocess , the share of 

o ther labour inputs to at tend to other non-teaching works 

are considerably large i n number. In other words the 

es tabl i s lment of p r i va t e schools not orHy provides employ­

ment opportunity to the educated youth but also to the 

i l l i t e r a t e and semi-educated people too. 

As indica ted in the table 5.2 and diagram 5 .2 , i n 

a l l 268 are employed i n nor>-teaching work in 31 schools . In 

average 9 persons are employed i n a school for nor>-teaching 

works. 

A sex-wise break up of norvteaching s t a f f shows 

t h a t unl ike the case of teaching s t a f f , there i s not much 
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difference in the number of male and female enployees i n 

t h i s s ec t ion . As i t may be observed from tab le 5.2» 49 

per cent are male ajid 51 per cent of the non-teaching 

s t a f f i s cons t i tu ted by fanale employees. 

The survey also reveals t h a t , p a r t time workers 

are more in number in non-teaching sec t ion than in the 

teaching s ta f f . As shown in the t a b l e , 25 per cent of the 

non-teaching s t a f f are p a r t time employees and 75 per cent 

are engaged as fu l l time workers. 

Table 5.2 

Break-up of Nor>-Teaching Staff 

Sexwise 
Total r ^ ^ 

^ 

Female ! Pa r t 
I time 
I 

i 

Engagenent-J 
H wise 

Qualif icationwise 

Full { Gradu-
time I ate 

I 
t 

I 

Matri­
culate 

i . X 

Middle ! I l l i -
ClassesI t e -

j r a t e 

268 131 137 68 200 8 

Per - 48.88 51.12 25.37 74.63 2.99 
centage 

33 119 108 

12.31 44.40 40.30 

The non-teaching s ta f f i s dominated by i l l i t e r a t e s 

and serai-educated. For o f f i c e / c l e r i c a l works a handfull of 

graduates and some matr icula tes are employed in these schools 

but not i n large numbers. In t h i s sec t ion graduates form 3 

per cent of the t o t a l . And semi-educated who have had a few 

/ © ^ / ^ r ^ 
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years of schooling, cons t i tu te 45 per cent of the t o t a l 

nor>-teaching working populat ion of these schools . And 40 

per cent of the nor>-teaching s t a f f are those who have 

never had opportuni t ies to get introduced to the a r t of 

wr i t i ng and reading. 

b) Total BntJlovees 

Here i f we combine both the sect ions t ha t had been 

discussed in the preceding paragraphs we sha l l find the t o t a l 

employment oppor tuni t ies offered by the p r iva te schools . 
f 

In a l l 881 are employed i n 31 schools in teaching 

as well as non-teaching works. As shown in tab le 5.3» we 

f ind t h a t 70 per cent of the t o t a l employees are engaged in 

teaching and the r e s t are i n non-teaching works of the schools. 

On an average about 28 educated and uneducated workers 

are ©nployed i n one school . In t h i s combined sec t ion of the 

two, we find t h a t 88 per cent are working fu l l time and 12 

per cent of then are working p a r t time only. And 66 per cent 

of them are women and only 34 per cent of the t o t a l working 

popula t ion i s forroed by men. 

A qual i f ica t ion-wise break up i n th i s combined 

s e c t i o n shows t h a t 39 per cent of the t o t a l exmployees are 

graduates and 18 per cent each i s cons t i tu ted by pes 1>-graduates 

and matr icula tes r e spec t ive ly . The s©ni - l i t e ra tes /middle 
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c lasses form 13 per cent of the t o t a l working populat ion 

and 12 per cent of tliem are i l l i t e r a t e workers. 

Here i f we apply the average number of employees 

i n 31 schools to a l l the located p r iva t e schools in 

Sh i l long , the t o t a l number of ©nployees i n both teaching 

and nor>-teaching works would come up to more than f i f t een 

hundred. 

Now i t i s c lear as to what extent* employment 

oppor tuni t ies are created by the establishment of p r iva t e 

schools in the town. As may have been observed, a good 

number of fresh graduates and post-graduates serve in these 

schools as they look out for be t te r oppor tun i t i es . Serving 

i n these schools helps them meet t h e i r temporary f inancia l 

needs. These schools not only benefi t local people but 

many outs iders also find employment opportuni t ies i n t h i s 

f i e l d . Shi l long being the headquarters of many nat ional 

i n s t i t u t i o n s we find t h a t a good number of governnent servants ' 

wives f ind tenporary p a r t time as well as fu l l time jobs . 

They earn i n order to supplanent and help meet t h e i r family 

cos t of l i v ing apart from t h e i r husbands' earning. 

Gross Income of Schools 

We have already mentioned tha t more than 15 hundred 

employment oppor tuni t ies are created by the establishment of '-

p r i v a t e schools i n Shi l long. Now i n t h i s sec t ion l e t us ._ . 
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est imate the gross income of p r iva t e schools.- We f ind 

t h a t the t o t a l flow of income in 31 schools amounts to 
of 

Rs. 21.6 mil l ions during a periodicne year , which i s the 

gross income of the schools from t u t i o n and boarding fees . 

And i f we est imate the gross incane of 55 schools on the 

bas is of the income of 31 schools the t o t a l flow in a l l the 

loca ted p r iva te schools i n Shil long amounts to more than 38 

m i l l i o n s . 

Income Generated by Schools 

The establishment .of p r i va t e schools i s - found to 

have generated both d i r ec t and i n d i r e c t income to many. V/e 

f ind t h a t 31 schools generate a d i r e c t income to i t s employees 

amounting fe. 731-6 lakhs , and an est imated income generated by 

55 schools anounts to about 130lakhs, i n a year . 

In an economy one's expenditure becomes another man's 

income. Hence we say tha t 55 p r i v a t e schools in Shil long 

generate both d i r ec t and ind i r ec t income of Rs. 38 mil l ions i n 

a yea r , .assumir^ig - income ^niultiplier to be at-about 3. 

Apart from the sa lary paid to the i r employees, the 

gross income of the schools forms income of someone or the 

o the r . A good share of th i s sum becomes the incane to the 

grocers who supply food-stuff to these schools . Landlords 

would get t h e i r share of rent from t h i s sum. And carpenters 

who are employed to make the necessary furni ture and those 
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Others who supply a l l the e s sen t i a l necess i t i e s to the 

schools would also draw some income from these schools . 

I t i s poss ib le to find the amount of income generated to 

a l l these but t h a t wi l l require a study on expenditure 

p a t t e r n of schools and t h e i r employees which is beyond the 

scope of t h i s s tudy. 

Apart from the fees they pay to the schools» the 

s tudents bas ica l ly need to spend a l o t more for various 

other needs. Hence we may say t h a t the income generated by 

the p r i v a t e schools and cont r ibut ion to the economy of the 

town i s much more thaji WQ.. mi l l ions which i s being spent ' 

on dtfferen?t: r-eqiiirem^n-fe by the s tuden t s . But in t h i s 

s tuc^ we viould not go in to de t a i l s of how much goes to whom 

and how much more income would the schools generate s ince 

i t l i e s outside the scope of the presen t study. 

However, we may say t h a t , i n general , commercial 

e n t e r p r i s e s , who are dealing with s ta t ionery goods, foot­

wears and other wears draw a good share of t he i r bncome from 

the s tudents numbering about 27 thousands in 55 schools . 

Income Expenditure Account of the Schools 

As the t i t l e of the study suggests , we take p r iva te 

schools as indus t r i e s where necessary expenditures are 

incurred to draw a regular income from th i s e n t e r p r i s e . 



Table 3»4A 

Income-Expenditure Account of Schools Having P o s i t i v e 

Balance 

SL. 
No. 

SctiooL To ta l IncOTie To ta l 
Expendi ture Balance 

1 

2 

3 
4 

5 
6 

7 
8 

9 
10 

11 

12 

13 
14 

15 

16 

17 
18 

19 

20 

21 

4 

5 

9 

11 

12 

13 
14 

15 

16 

17 
18 

19 
20 

21 

22 

23 
24 

25 
26 

27 

29 

1132800 

2488400 

372000 

1271640 

419040 

284580 

2931300 
324000 

1272000 
608000 

1925400 
1290000 

82040 

331200 

684240 

200400 

643200 

378800 

1257600 

48000 

562000 

472800 

1191000 

329400 

1088700 

148200 

162000 

2220600 

198600 

960600 

463400 

1548000 

1070400 

55400 

192000 

561000 

164400 

498600 

335600 

1037400 

3O6OO 

496600 

660000 

1297400"; 

42600 

182940 

270840 

122580 

710700 

125400 

311400 

144600 

377400 

219600 

26640 

139200 

123240 

36OOO 

144600 

43200 

220200 

17400 

65400 



Table 5«4B 

Income-Expenditure Account of Schools Showing 
a .Negat ive Balance 

SL. 
No. 

School To ta l Income To ta l 
Expendi ture Balance 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

1 

2 

3 

6 

7 

8 

10 

28 

30 

31 

185820 

-

468000 

9000 

-

1455000 

297216 

282380 

142540 

204000 

693000 

343200 

1281600 

160920 

743520 

1508400 

301200 

377600 

176050 

274500 

-507180 

- 343200 

-813600 

-151920 

-743520 

=-53400 

— 3984 

-95220 

-33510 

-70500 
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Now in order to find out how many of these 

p r i v a t e schools are p ro f i t ed and how many are having a 

negative balance we tabula ted t h e i r income-expenditure 

account as shown in t ab le 5 .4 . 

I t may be noted tha t expenditure of the schools 

given in the table are estimated values . Table 5»4A shows 

t h a t 21 schools are maintaining a p o s i t i v e balance in t he i r 

income-expenditure account. And as i t may be observed 

from tab le 5«4B, 10 schools are found to have an adverse 

or negative balance* which means they are running in to a 

d e f i c i t . 

In general p r i va t e schools managed and owned by 

non-missionary entrepreneurs are p r o f i t e e r i n g in t h e i r 

venture to launch a school e n t e r p r i s e . As shown i n the 

table* out of 21 schools tha t are maintaining a p o s i t i v e 

balance, l6 schools belong to non-missionary p r i v a t e en t re ­

preneurs and 5 only are missionary-run schools. 

However, t h i s does not mean tha t a l l the non-

missionary owned schools are maintaining a pos i t i ve balance. 

Four out of ten showing a negative balance are non-missionary 

p r i v a t e schools . Except for one school , they are i n t h e i r 

f i r s t or.', second year of running t h i s en t e rp r i se . I t may 

take them some years to recover and get a net r e t u r n of their-

i n i t i a l investnent to e s t ab l i sh t h e i r respect ive schools . 



Six schools t ha t are running a Loss are missionary-

run schools , which are e i the r goverrment aided or funded by 

some foreign missions. Those schools t h a t are showing a 

negative balance are schools t ha t have been es tab l i shed 

before the b i r t h of Meghaiaya s t a t e . 

Returns i n Investment and Economic P r o f i t 

I t would be inadequate to stop here a t t h i s point 

and say tha t a l l those schools showing a pos i t i ve balance 

are p r o f i t making establ ishments . Hence we may find out i f 

they are gaining a pure economic p r o f i t . By the tenn 

'Economic P r o f i t ' we mean a r a t e of r e t u r n tha t i s greater 

than the re turns from any other a l t e rna t ive investnent . 

I t i s a known fact tha t i n order to e s t ab l i sh an 

en te rp r i se of any kind, the entrepreneur has to invest some 

c a p i t a l for i t s establishment which could have been invested 

elsewhere too. Investment of cap i t a l can be of d i f ferent 

types which brings fo r th , shor t term^ medium term and long 

terra r e t u r n s . In some enterpr i ses the invesijnent y ie lds an 

i n s t a n t r e tu rn wi thin a year or so. But in some other enter­

p r i s e s i t involves a l o t of r i sk s ince i t is a long term 

investment p ro jec t where they get a net r e tu rn only af ter 

some yea r s , depending upon the nature and type of investments. 

School en te rpr i se i s one tha t belongs to the l a t e r group, one 

cannot expect to get a net r e tu rn of i t s investment within 

the f i r s t few y e a r s , of course, with an exception of a few 



who are fortunate to manage well righit from the s t a r t . 

In order to find out how many of these schools 

have gained economic p r o f i t from th i s enterpr ise we made 

an enquiry about the i n i t i a l amount of investnent made to 

ob ta in the required information from 11 schools only. 

As may have been observed from table 5»5f a 

handsome anount of cap i t a l has been invested for the 

es tab l i shnen t of these schools , which could have been 

inves ted in other f i e lds t ha t may fetch equal or higher 

r a t e of r e tu rn . 

In order to know if investnent i n schools i s more 

paying and p ro f i t ab le than investment in other ventures we 

assume tha t t h e i r cap i t a l investment would bring 12% r a t e 

of r e t u r n annually i f invested i n other ventures . 

One may argue tha t such a r a t e of discount (l2% 

per annum) i s a r b i t r a r y . We admit, however, t ha t a reason­

able r a t e of discount could have been arived a t , had we 

been in a p o s i t i o n to study the r a t e of r e tu rn on invest ­

ment in various poss ib le e n t e r p r i s e s . But such an attempt 

would be a l l out of the scope of the present d i s s e r t a t i o n . 

In view of th i s we have assumed t h a t whether the investors 

i n the school en te rp r i se would have invested elsewhere or 

not i s c lear ly manifested and revealed by t h e i r decis ion of 

not inves t ing elsewhere. If we assume further t h a t they 
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Table 5.5 

R e t u r n s i n Invesime n t 

T" 

School { Amount i n v e s t e d I n t e r e s t Rate 
a t 12%^ 

J . 

Balance from 
Income-Expd. 
Account 

Economic 
P r o f i t 

X 

9 

12 

15 

18 

19 

25 

26 

27 

10000 

800000 

300000 

100000 

150000 

30000 

200000 

50000 

1200 

96000 

36000 

12000 

18000 

3600 

24000 

6000 

42600(426%) 

270840(34%) 

125400(42%) 

377400(377%) 

219600(146%) 

43200 (l 4̂ %) 

220200(110%) 

17400(35%) 

41400 

174840 

89400 

365400 

201600 

39600 

196200 

11400 

13 1200000 144000 122580(10%) -21420 

2 

31 

400000 

100000 

48000 

12000 

-343200 

-705000 
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did so r a t i ona l ly af te r imputing the poss ib le r a t e of 

r e t u r n from a l t e rna t i ve en t e rp r i s e s , i t i s evident tha t 

the r a t e of r e tu rn from school en te rp r i se has been the 

h ighes t . Then the only a l t e rna t ive l e f t has been to 

inves t i n publ ic sec tor tha t i s well accounted by the r a t e 

of i n t e r e s t given on National Saving Cer t i f i ca t e or any 

such th ing . That suggestsr;us to decide the r a t e of discount 

a t ^2% per annum. 

I t may be observed from tab le 5.5» i n t h i s study 

of re turns from investment, we have divided them into three 

types; those who 

i) run in to a gross loss 

i i ) do not run a loss but get l e sse r than 12% r a t e 

of re tu rn , and 

i i i ) gain economic p r o f i t . 

The table shows tha t school number 2 and 31 do not 

get any net monetary r e tu rn from t h e i r investment. School 

No.2 would have fetched Rs. 48 thousand annually i f invested 

elsewhere and received12 per cent r a t e of re tu rn yea r ly . But 

ins tead shows a negative balance of Rs. 3«4 lakhs i n a year. 

This i s a mission managed but goverrment aided school 

e s tab l i shed in 1892. The d e f i c i t i s met by the s t a t e 

governnent. 



School No.31 i s a non-missionary p r iva te ly owned 

and managed school es tabl i shed in 1987» If t h i s school 

had invested i n some other ventures a t 12% r a t e of in te res t* 

i t would have acquired Rs. 12 thousand annually. But i t 

unfor tunate ly shows a negative balance of more than Rs. 70 

thousand. A poin t may be noted here t ha t the entrepreneur 

would not have taken the r i sk i f there was not any prospect 

of recovering sund p r o f i t i n g in the long run. 

The second category of re turns from investment, i s 

the case of school number 13. I t i s a mission-owned school 

e s t ab l i shed i n 197^. Though th i s school shows a pos i t i ve 

balance i n i t s income-expenditure account, i t gets only 10 

per cent net r e t u r n from i t s inves tnent . Had the mission 

invested i n some other ventures a t 12 per cent r a t e of 

i n t e r e s t , i t would have gained 1.^ lakh in a year . But th i s 

school gets only 1.2 lakhs i n a year from school en t e rp r i s e , 

showing a negative economic p r o f i t amounting to Rs. 21 

thousand i n a year . Hence t h i s school cannot be sa id to 

have p ro f i t ed in the r e a l sense though i t does not incurr any 

l o s s . 

The t h i r d category are those schools t ha t gained a 

pure economic p r o f i t . Out of 11 schools , 8 belong to t h i s 

group. And the t ab le shows tha t the net r e tu rn obtained from 

school en te rpr i se by these 8 schools are much higher than 12 
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per cent per annum. I t var ies from 34?̂  to 426%. 

If we take tlie average net r e tu rn of investment by 

these schools , i t comes to ^6k% of net r e tu rn i n a year . 

No-w i f v;e may general ise the investment r e t u r n of 11 schools 

i t may be s a id t h a t about 73% of the p r iva te schools in 

Shi l long are pure p r o f i t making e n t e r p r i s e s . 

Excluding one missionary-run school, a l l other 

schools t h a t had gained ^6A•% ( i n average) re tu rn from 

investment are a l l non-missionary p r iva t e ly managed schools . 

The year of establishment of these schools ranges from i966 

to 1986. 



C h a p t e r - V I 

SUMMARY AND CONCLUSION 
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Now • before v;e close our wri t ing i t is tliought 

imperative to present a summary of the research, done. V̂e 

may r e c a l l tha t in chapter I we introduced the problem 

taken up by us for study. The study has been an evalua­

t i on of the economic aspect as well as the s t ruc tu re and 

management of p r iva te schools in Shi l long. \'ie have 

j u s t i f i e d the subject matter and area chosen for the 

purpose. We have also discussed the ob jec t ives , methodo­

logy and coverage of the study in tha t chapter. 

For our study we have located 55 p r iva te schools 

in Shil long but obtained information from 31 schools only. 

35/0 of these schools are run by dif ferent c h r i s t i a n 

missions and 65/o are owned by non-missionary p r iva te 

entrepreneurs . The schools s tudied have been es tab l i shed 

during the per iod 1892-1987. 

'In chapter I I we presented a de ta i led expository ' 

descr ip t ion of the town and the inhabitants of the study 

area. I t is mentioned that the d i s t i nc t i ve fea ture of the 

society is marked by the i r ma t r i l inea l system. Shi l long 

i s well known for i t s scenic beauty and healthy clim.ate. 

We also described tha t the growth of Shil long has la rgely 

been a r e su l t of the B r i t i s h adminis t ra t ion. In f a c t , the 

tem.perate and healthy climate of Shil long together with i t s 
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beauty liave a great ro le in the developniGnt of township 

of ShilLong. The B r i t i s h chose the place for making i t 

an adminis trat ive centre of the region inajorly because 

of these reasons. Then the process i s tha t of snow­

ba l l i ng . I t grew into an educational centre of the 

region also mainly because of these reasons. One cannot 

deny tha t the adminis t ra t ion, conversion of loca l people 

to Chr is t ian i ty and educational development went on 

together . 

In the t h i r d chapter we presented an account of 

the his tory of development of educational organisat ions 

in Shi l long. We made a de ta i led study on the d i f fe ren t 

fac tors tha t led to the growth of Shi l long as a predomi­

nant educational centre of the region. In th i s pa r t of 

the study we a t t r i b u t e d the c h r i s t i a n missionaries for 

having rendered t h e i r invaluable services for many long 

years towards the development of education as a pa r t of 

t h e i r mission to ch r i s t i an i s e the people. 

In Chapter IV we systemat ical ly analysed the 

s t ruc tu re of p r iva te schools in Shi l long based on the data 

co l lec ted through quest ionnaire , and interview. V/e made a 

study on the propor t iona l i ty r e l a t i ons among various 

const i tuents of the school system, v i z . number of s tuden ts , 

number of t eachers , nonr-teaching s ta f f , physical assets of 
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the school , e t c . We discussed the nature and types of 

schools and the s.tandard of education provided by these 

schools . 

In t h i s study we found t h a t about 80% of the 

schools are located at the roadside. The t o t a l number 

of students admitted in 31 schools is 15256 with an 

estimated number of 27 thousand in 55 schools in 198?. 

On an average one school accomodates 492 s tudents . About 

l5% of the s tudents are boarders and 84?̂  of the them are 

day scholars . The study revealed t h a t co-educational 

system is in vogue. About 78% of the schools enrol led 

both boys and g i r l s . Teaching cons t i tu tes 70% of the 

t o t a l employees. On an average 25 students are kept under 

one teacher . Sixty-one per cent of the schools maintain 

co-cur r icu lar a c t i v i t i e s of one kind or the o ther . A 

comparative study between sa lary of government teachers 

and pr iva te school teachers showed tha t there is a high 

difference taetv/een the two. 

Taking into an account the cost of l i v i n g in 

Shi l long, one v;ould not be surpr i sed i f we s t a t e tha t 

most of the teachers in the p r iva te schools here are 

working on the wage ra tes tha t are a l i t t l e higher than 

the subsistence wage r a t e . Vfe have not got enough 

information about the real wage ra tes of teachers in 



p r i v a t e schools in other c i t i e s of India . But our 

conjecture is tha t t h e i r condit ion is much more 

abject - they are paid much less than t h e i r counter­

p a r t in Shi l long. Whether th i s conjecture is t rue 

or f a l s e can be ascer ta ined if we carry out a study 

on the pr iva te school industry in other tov/ns a l so . 

In chapter I we have appended a sketchy 

p ic tu re of p r iva te school industry in Patna. If the 

p ic tu re is t ru ly and correct ly sketched by the repor te r 

we must be dismasted of the scandalous s i t u a t i o n the re . 

However, the p i c tu re tha t we have drawn in Shi l long is 

not t ha t ghast ly. I t might be so because Shil long is 

not ye t overburdened by so much of unemployment as we 

observe in Patna, or because the two towns are loc8.ted 

in two dif ferent types of soc io -cu l tu ra l and economic 

s e t t i n g s . The t rue reasons can be found oiat only af ter 

a de ta i l ed research . 

In chapter V our main concern was to assess 

and evaluate the income and resource generating perfor­

mance and the extent to which employment prospects are 

created by the p r iva te schools under study. Besides, we 

made a study on Income-Expenditure Accounts and Returns 

in Investment to find out schools tha t are gaining 

economic p r o f i t . 
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The t o t a l number of employment generated 

by 31 schools amounts to 88 l , on t h i s basis we e s t i ­

mated the t o t a l number of employees in 55 schools to 

be 1500. We found tha t 70% are engaged in teaching 

and 8B% are working f u l l time. S ix ty -s ix percent of 

them are women and 3^% are men. On =an average 28 

persons are employed in one school. 

A qual i f ica t ion-wise breakup shov/ed tha t 39?'̂  

of the t o t a l employees are graduates and 18% each is 

cons t i tu ted by post-graduates and matriculates ' 

respec t ive ly . The semi-educated employees form 13%, 

and 12% of these are i l l i t e r a t e workers. 

We found tha t the t o t a l flow of income from 

tu t ion and boarding fees in 3i schools amounts to 21.6 

mil l ions in a year; on which basis we estimated the t o t a l 

flow of income in 55 schools to be more than 38 mi l l ions . 

I t has been estimated tha t 55 schools in Shil long 

generate both d i rec t and ind i rec t income amounting to 

more than 100 mil l ions in a year. 

In the Income-Expenditure Account of 31 

schools , 21 schools maintained a pos i t ive balance, out 

of which 5 are mission schools and l6 are non-mission 

schools . Ten schools showed a negative balance out of 
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t h a t 6 are mission schools and 4 are non-mission schools. 

I t has been found tha t out of 11 schools who 

provided enough data , 8 gained economic p ro f i t in t he i r 

venture to undertake a school en t e rp r i s e . The net re turn 

accrued var ies from 34% to 4-26%. On an average the net 

r e tu rn of 8 schools comes to l64% per annum. 

Of these 8 schools , only one is a mission school 

and the r e s t are p r iva te ly ovmed non-missionary-run schools. 

Now if we may general ise the investment r e tu rn of 

11 schools , i t may be sa id t ha t about 73% of the p r iva te 

schools in Shi l long are pure p r o f i t making en t e rp r i s e s . But 

i t involves a l o t of r i s k , hard, work and r a t iona l manage­

ment for i t s success . And t h e i r contr ibut ion towards the 

economy of the town by creat ing employment oppor tuni t ies for 

many,\egenerating income and resources , development of educa­

t iona l advancement of the town is not to be undermined. 

Some Suggestions 

The findings in chapter IV and V are suggestive 

of ce r t a in improvements tha t need to be made. Our main 

suggestions are : 

To pre-p lan the establishment of a school , 

s t a r t i n g with i t s loca t ion . A school needs to be located in 
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a healthy atmosphere with enough space for r ec rea t ion 

of the chi ldren . And the school building need to be 

wel l -or iented to serve classroom purposes. 

A very important suggestion tha t we want to 

put on record is t ha t education must not be t r e a t e d l ike 

any other commercial en t e rp r i se . Entrepreneurs who are 

competent, well qua l i f ied and responsible with a deep 

concern for the development of education should only 

venture out i n t h i s f i e l d . 

Another im.portant suggestion we l ike to make •; 

i s t ha t sa lary of teachers should be in l i n e with 

government teachers so tha t p r iva te schools drav; a well 

qua l i f ied teachers who v/ould get the incentive to teach 

and remain at l e a s t for some years . 

The importance of co-curr icu lar a c t i v i t i e s must 

be s t r e s sed in a l l the schools . 

Uniformity in the r a t e of fees and standard of 

education provided may be highly appreciated. 

Need for Public In tervent ion 

Some of the su^ggestions t ha t vie have made in 

the preceding sec t ion would amount to nothing more than 



mere wishful thinking unless there i s some public 

control on the pr iva te school industry in Shi l long. I t 

may, there fore , be suggested tha t there is a need for 

public in tervent ion with regard to the e l i g i b i l i t y of 

the entrepreneur to es tab l i sh such pr iva te schools , 

sa la ry paid to teachers and non-teaching s ta f f , necessary 

c r i t e r i a on building and other f a c i l i t i e s before granting 

a sanct ion to e s t a b l i s h a school, t u t i o n fee and boaxding 

fees changed to the s tudents , and so on. But a l l these 

can be made functional only af ter the government resolves 

•feo bring p r iva te school industry into a formal sec to r . So 

long as the p r iva te school industry remains an informal 

s ec to r , no control and regula t ion wil l p r ac t i c a l l y be 

v i ab le . We suggest , therefore t ha t the s t a t e government 

should resolve to cons t i tu te a board or comm.ission on the 

formalizat ion of the pr iva te school industry in the s t a t e 

of Meghalaya and regula te th i s industry for a hea l th ie r 

development of the educat ional , "economic and soc ia l system 

in the s t a t e . Fur the r , since the p r iva te school industry 

is not l imited to Shil long only - many towns of India have 

had t h i s t h r iv ing industry - i t vrould be worthwhile to 

formalise th i s industry in a l l s t a t e s of India , Such an 

attempt of public control and regula t ion wi l l help to 

improve the welfare of the soc ie ty . 
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