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1. Introd%ctian

MR TN

Education is regarded as the key factor leadigg to  the
political, economic and social development of a society- It is
also being realised that the overall development Qfm‘the nation
depends on the position it adheres to women’™s education, as women
have an importanit role to play in the developﬁent Df the nation.
UNESéD.Has played a pivotal role while trying to focus the
attention of the world communities on probiems relgted ﬁo- woimen
and has tried to define ways to improve their status, health and

education. Hence they dedicated 1978 as the International Year of

Women and a decade 1976-198% as the Decade of Women.

Though Indian Women enjoyed freedom and a good status
earlier, over the years due to various reasons the status of
women and importance of their education was pushed to the
background. In recent years gradually the important role that a
wmhan can play is getting recognised and of late efforts are
being made to uplift the status of women through various
programnes. Education af women is felt to be the key input in the

development of the country in all fields.

Assam, a state in the NOrth-East India, has got a great

human resource potential which is yet to be tapped fully as most



of the women are uneducated. In order to tap this resowce and
utilise it to the masimum, it is essential to take a stock of the
existing position and the actions taken by various ;;éncies in
the promotion of women®s education. The attitude of parents
towards the education of women happens to bé D&;. of the key
factors in the speedier development of women’s education. Very

- - PO

few studies have been conductéd in Aséam iﬁ’thé field of women’'s
education éﬁe ié&éﬁﬁlbe;ﬁéhgbﬁaucted iﬁ 19271. Hence a picture of
further inputs into the field needs to be lobked into. Also none
of the studies have tried to find out the attitude of parents

towards women s education. This study is undertaken to fulfill

the above gaps in the area.

2. Btatement of the Problem

The problem under study is "Women s Education in Assam
for the period of 1971-1991".

3. Objectives of the Study

The following are the objectives of the study :
i) To trace the status and progress of women’s

education in Assam from 1971 to 1991.



ii) To find out the various measure taken wup by the
Government and other social organisations that are

at present promoting women’s education in Assam.

iii) To find out the attitude of parents of Class X girls

on education of women.

iv) To offer suggestions for further improvement of

women 's education in Assam.

4. Delimitation

With regard to objective (iii), the study was delimited

to only Kamrup District of Assam.
S. Methodology

Data with regard to objectives (i) and (ii) required
going through various literature and official records.
Discussions with different people in the authority had to be held

to get the data.

Data with regard to objective {iii) regquired the

development of an attitude Scale which has to be administered to



the selected sample and analysed suitably. These details are as

follows;

5.1 Development of the Attitude Scale

The concept of attitude was taken as the degree of
positive or negative affect associated with some psychological

object.

The operational definition of the term attitude was
accepted as the score obtained by the parents of Class X girls on
the Attitude Scale developed by lhe investigator for the puwpose
of the study. '

The Try—-0ut Draft Form of the Attitude Scale consisting
of 56 statements was administered to 120 parents of class X girls
(12 pev school) randomly drawn from 10 high schools (5 urban and

5 rural - randomly drawn) of Kamrup District.

Each statement was to be responded on a five-point
scale, the points indicating the responses as Strongly Agree,
Agree, Undecided, Disagree, and ZStrongly Dizagree. The scoring
scheme for the positive statements was 4, 3., 2, i, (e
carresponding to the five points as given above-. Similarly for

the negative statements it was G, 1, 2, 3, 4.



After item analysis, the Final Form of the Attitude
Scale was prepared. This consisted of 21 positive and 21 negative
statements. The process of development of statements ensured the

content validity of the Attitude Scale.

The odd-even reliability of the Attitude Scale was
estimated and it was found to be 0.79 which is significant at

0«01 level.

S«.2 Data Collection

The Final Form of the Attitude Scale was administered
to 200 parents of class X girl students (5 per school) randomly
drawn from 40 high schools (20 urban and 20 rural randomly drawn)

of Kamrup District. The responses were analysed.

6« Findings of the Study

1. According te the 1991 census, the percentage of
literacy of females in Assam was 43.70 per cent
while that of  males was 62-34 per cent, thus
indicating a wide gap still existing between men and

"women in their educational status. However, if the

n



figuwres are compared with the All India figures, it
is noticed that the female literacy percentage in
Assam is more than that taken the country as a

whole.

Looking closely at the different levels of education,

it was nnticed”as follows-

Some of the important land wmarks in  the field of
elementary education are "The Assam Elementary Act 1968", which
came into force in 1979, and "The Assam Eleméntary Education
(provincialisation) Act 1974" which also came into effect in
1975. This led to the creation of a new Directorate of Elementary
Education, Assam in 1977. It started working at four levels,
namely state level, district level, sub-divisional level and
block level, thus percolating its efforts to achieve the target
of universalization of primary education as deep as possible in
the system of education in the state. After the declaration of
the National Folicy of Education (1986), the scheme of ~“Operation
Rlackboard® was also launched in Assam. Under this scheme it was
decided to provide additiénal teachers to all single teacher

primary schools, provincialise primary and middle schools and



also appoint science and Hindi teachers. Assam has decided to
keep priority for the universalization of elementary education in

the Eight Five Year Plan (1992-97).

-

Coming to Secondary Education which is ar link between
primary education and higher education, the need to improve
women s education in this section is vital. To look into matters
of regulatioﬁ, supervision and to develop secondary education in
the State, Seéondary Education éoard-néf .As;ém (BEBA), was
established in 1962. After having switched  over to the 10+8
pattern of education, the SEBRA undertook the job of preparing
syllabus in accordance with the National Folicy of Education

(19864) .

Further, it was found that the total number of schools
which was 228477 in 1971-72, gradually rose to 37,2806 by 1990-91.
During the same period the number of girls schools rose from 1074
to 1349. The number fluctuated and dipped quite low in some of
the years. It was learnt that some of the girls schools started

operating as co-educational schools.

The enrolment of girls in schools also steadily

increased over the years, with occasional fluctuations. The

7



percentage of girls enrolment was 38.10 percent in 1971-78 and it

reached 48.42 percent in 1990-91.

Higher education in Assam made a slow start. It was
only in 1900 that the first college was started in Gauhati, but
this too was affiliated to Calcutta University. The missionaries
did pioneering work in this divection. After Independence three
Universities were started in Assam - Gauhati University.
Dibrugarh University and #Assam Agricultural University. The
establishment of universities helped in opening institutions for

higher learning-.

Till 1983, the pattern of collegiate education
consisted of 2 years Fre-University Course and then 8 Years
Degree Course. From 1984 onwards, the Three Year Degree Course
has been introduced. Now the Pre-University Course is named as
the Higher Secondary Course and is under jurisdiction of the
Higher Secondary Council. The Three Year Degree Course is however

under the Universities.

.

It was found that though the number of colleges has
increased from 101 to 2284 over the two decades since 1971, the

number of givls colleges was very small and it reached to only 1é



in 1986-87. The percentage of errolment show that only 28.&60
per cent of the total enrolment was girls in 1971-72. With some
fluctuations the figure reached the maximum of 36.23 percent in

1989-90, which again dropped to 33.10 percent in 1990-91.

Taking the envolment in the three universities
together, the total enrolment of girls contributed to around 30
percent to 40 pevcent of the total enrolment of students, with

some exception in a couple of years.

Considering the professional courses like medical,
engineering, agricultural and veterinary sciences, and law, it
was found that the percentage of envolment of girls in comparison

to the total enrolment was very low.

Various organisations are working towards the better—
ment of the status of women in Assam. Eight employment streams,
namely, agriculture, dairy farming, cattle rearing, fishery,
khadi, handlooms, handicrafts and sericul ture have been
recaognised in the National Perspective Flan for Women (1988-2000

A.D), which would improve the position of rural women-



Women 's Study Research Centre of Gauhati University
which was established in 1989, has tried to focus on vériuus
"issues énd problems of women in general and of women of Assam in
particular. The Centre has undertaken several reséé::gqszudies.in
this regard and has arrived at valuable conclusions. These

studies have tried to contribute to developing an awareness and

thus to promote women s education in Assam.

The Assam State Social Welfare Advisory Bward SPONSON S
welfare services through registered welfare organisations for the
benefit of the poor, needy women and their children. Among its
several activities, one with significance in the present context
is the condensed couwrse of education for middle/H.S5.L.C./H.8.L.C
failed female candidates for 2 years/3years/lyear respectively
which enable them to appear in the respective examinations. On
completion of the condernsed course a candidate must give her
consent to serve in rural areas after taking a 556Cial tr;ining
for jobs like Gram Sevika, Bal Sevika, Nurse, Midwife, craft
teachers, family welfare workers, eté- It”m;y tﬁﬁg Be seen that
these courses are job—oriented and help build rural’ women work

force.

10



After the death of Kasturba, the Kasturba Gandhi
Rashtriya Smarak Trust took shape in 1944, due to the efforts of
Fandit Madan Mohan Malaviya, Thakkar BRapa and other eminent
persons. Following Gandhiji™s advice the Trust -took“.u; working
for the welfare and education of irural women and children.
Trust’™s Branch at Assam and its Assam State Kasturba Gram Sevika
Vidyalaya was inaugurated by Gandhiji in January, 1944 at
Saraniya in Guwahati. The Vidyalaya pravidés.‘e;ucaﬁion and
training to girlé- The trained girls are sent to work in  their

service centires (Gram Sevika Kendvas) spread but in Assam.

The Assam Pradeshik Mahila Samity started in 1984 under
the guidance of Late Benudhar Rajkhowa. This Samity is & unique
non—-political organisation whose aim is to bring about awareness
among the women of rural as well as urban areas. It has several
District Mahila Samities, their number being &3 in 1920. The
activities of the Samity include family planning, mother and

child welfare, promotion of cottage industries, rehabilitation of

destitute women, establishment of co-operative societies,
enforcing prohibition, combating moral degradation, U ing
condensed courses and literacy drive for adult WOMeTr 4

establishment of nursery schools, libraries, weaving and knitting

i1



classes, weaving carpet and jute craft making centres and such
other income generating training programmes. Through these
activities, the Samity has directly as well as indirectly tried
to promote education among women and make them economically

gelf-reliant.

Analysis of the data collected on the Attitude SBcale

led to the following conclusions :

i) Parents have a favourable attitude, in general,

towards education of women.
ii) Urban parents have a significantly more favourable
attitude towards education of women than rural

parents.

Suggestions for further improvement of women s

education in Assam are given.

i2
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1«1 Introduction

Women have been regarded as the nuclel of a nation.
They play a very important vole inn national development. In
spite of this, women have occupled a disadvantaged position  in
almost all societies. Even in countries and societies where theve
ig constitutional provision for equal fundamental rights for all,
the position of women remains a myth. In India the mortality rate
of  female babies has increased and  the man-woman ratio has
changed from 972 women to 1000 men in 1901 to 935 women to 1000
men in 1981. They are also denied the basic right of education
and employvment because of societal influences. Despite the
Divective Frinciples of ouwr Constitution for free compulsory
education upto the age of 14, the givls comprised 31.25 per cent
of  the total number of boys who were enrolled at  the secondary

aschools and 346.85 per cent at the primary stage in 1982.

The extent of development of a society can really be
indicated by the status of women in it. A society in which half
of its population heve been denied the right to education and to

live a dignified life cannot he regarded as a civilized society.

Research in  the area of wastage and stagnation in
primary education has time and again vevealed that out of every

100 children envolled in class I, &3 dropout at the end of class



V oand 77 at the end of class VIII. Only 27 per cent of the total
number  of pupils become really litevate. The veport of the
NeCoER«T {1981)  on wastage and stagnation has confivrmed the
above findings and has also revealed that bulk of these who drop
out are girls and belong to Scheduled Tribe and Scheduled Caste
communities. The position is no better at the secondary level and
also at the highevy level of education. Although access  to
education is being recognised as & human right and women showld
not be deprived of it, yvet we find that the position of  women in

this respect when compared to that of men is very pooirs

It is wuniversally recognised that to improve the
overall status of women, education is the most essential input.
Education has been perceived to be a significant instrument in
improving the status of women and conseguently there have been
efforts to improve the access of givls and women to education. As
ecanamic  and =social inegqualities i1ncrease, the importance of
educational eqguality as a goal assumes special importance,
thereby necessitating to provide opportunities to morve persons
from the disadvantaged sections of the society for entry into the

portals of kEnowledge.

In spite of seriouws efforts being made to  improve  the

envrolment of girls and provide adult education for women, the

i



educational status of women is far from satisfactory « Issues in
women s education are nobt only in the Educatiunél sectar alone
but they also extend to environment, employment, production
process, etc. In spite of planned objectives and endeavouwrs, the
actual progress in upgrading the educational status of women has
beern slows.s The Census Reports of India (1981-91) indicate that
the literacy level among women has risen from 7.93 pey cent in
17891 to 24.82 per cent (excluding Assam) in 1981 and to 32.92
per cent in  1991. Though there seems to be an increase  in

the percentage of literate women over & span of 40 years, yet

it is far from the wltimate goal of making all women literate.

The status of women is an indicator of a society’™s
stage of development. In India, the greatest advantage of women’s
participation in  the struggle for Independence was that it
brought them to the forefront and they received equal rights with
men in the Independent Indisa. The right to equality of status and
opportunity in education, public employment, and participation in
political life was guaranteed to o all citizens by the
Constitution. Fartly due to there legislative measures and due to
the geneval trend of scocial change, there has been considerable
change in  the status of women. In the early vears after

Independence the fervour of Gandhian eva was still visible; urban



women were becoming famous in all fields of activity — political,
economic, educational and cultural fields, both &t home and
abroad. This, however, seems to be a partial scenario of the

status of women as they do not represent a vast majority.

Since education is the key to progress and unless
Indian women both at  the rwral and in the uwrban areas are
educated, they will not be able to enjoy their rights. The
education of Indian women has been badly neglected in the past.
Though the percentage of literacy among women has increased, the
disparity between boys and girls on various counts of  education
is still very high. A number of factors like poverty of parents,
lack of proper facilities, traditional customs and beliefs of
society, attitude of parents towards educating the girls and

others might have contributed to this condition.

As  the society 1s becoming more and move aware of  the
economic, political and social values of  education in its
development, it is realising the importance of women’s education
acting as a catalyst in this developmental process. This idea has
led to & spurt in studies and seminars to appraise the status and
role of women, and to search for strategies +to bring about
equality in  the field of education and to make women eqgual

partners in the process of national development.



1.2 Women and Development of Society

Since time immemoyial, women were involved in the
developmental process in owr country but mostly in a very subtle
way .« The popular saying, "Behind every successful man there is a

woman' , makes this aspect amply clear.

In  the modern world the expected role of a woman goes
muach  beyond  the home and upbringing of her children. S8She is
expected to share the responsibilities of development of society

in all its facets.

Development, in its wider perspective, covers all
aspects of community life. The concept of societal development
includes economic development for furthering the material well-
being of people, social and politicel for living bharmoniously and
promoting & democratic and just society, and an  intellectual,
cultuwral and aesthetic development for enrvichment of the guality
of life. The goals of national development of economic eqguality,
social justice, magimum production, apply equally both to men and

WOMEN «»

As  has been indicated by the Education Commission

{19464~66), education plavs a key role in the development of the



required attitudes, values, capabilities, both of knowledge and

skills, in the achievement of these goals.

It may be seen that in order to achieve the broader
goal of national development, it becomes imperative to achieve
the interdependent goals of personal, economic, social, political
and cultural developments. In the process of these developments
women can  be considered asz the nuclewus around which  things

operate, as she is the pivot of an average Indian family.

Im India, the traditional family structure still
prevails. Most af the effaorts in improving the position of  women
had been within this structure, particulerly dwing the Reform
Movement of the nineteenth century. However, the twn of the
century saw  a minovity of women participating voluntarily in
spcial welfare activities outside theivy homes, particularly in
the cauvse of women’s education, welfare of the weaker sections of
asociety land relief to distressed persons. As early as in 1917, a
deputation of Indian women led by Smt. Sarojini Naidu presented
to  the British Farliament a demand for the enfranchisement of
women  on the basis of equality with men. However, the foreign
rulers  could not believe that Indian society would ever regard
woamen equal  with men. In sharp contrast to such attitudes was

that of Mahatma Gandhi who believed that women had a positive



rale to play in the reconstruction of society and the recognitior
of their eguality was an essential step to bring about social
justice. Women leaders in  the period immediately af ter
Independence were mastly veterans from the freedom struggle. They
worked in the movement for women’s cause in  the representaltive
bodies and mobilized public opinion in support of the social

legislation to change the legal status of women.

As for today, amendments have been made in issues  like
marriage, divorce, inheritance, etc., which are crucial in the

life of a womans.

These and otherv conseqguential charnges have resulted ir
major  changes in women s role and responsibilities. A social
crisis would result if women are unable to meet these challenges
because of social handicaps like lack of opportunities anc

conservative views.

Acknowledging  their capabilities and the national
objectives of integrating women into the process of development
at all levels, the Constitution guarantees them social acceptance
for playing multiple ryoles as home makers, mothers and  a&s

socially and economically productive individuals.



It is therefore impervative that society in general and
the state in particular provide the necessary conditions and
support to enable women  to pevform their various rales

successfully.-

The International Women s Year (1973) emphasized on the
changing role and status of women and highlighted the importance
of  their participation in the entirve process of development. A
woman  can  wundertake this massive responsibility and do  full
justice to it, only if she is given the rvightful place. To

receive and assert herv place in the society she must be educated.

1.3 Women®s Education in India : A Look Back

Viewing historically, during vedic times, Indian women
enjoyed a great deal of freedom (Bhatt and Sharma, 1992). India
has the largest record of fTamous women in mythology and history.
They are a part of the cultural history of India«. Legend and folk
stories provide evidence that in the early history of India,
there edisted opportunities for education and self-expression for
women. This continued till the time of the foreign invasion from

the North-~-West.



Though there is evidence that there were well educated
women in ancient India, an organized system of education of girls
did not exist. Girls in the upper classes were educated at home

by special tutors, employed for the puwrpose.

In the early nineteenth centuwry a survey of education
by Adam (Mathur, 1971), shows that in 1830, there weve only four
{4) women who were literate in Bengal against 21,971 men« Adam,
a missionary, was interested in the spread of women’s education

in India to improve their social status.

The Charter Act of 1813 was perhaps the first effort to
enable missionaries and other voluntary societies to  work in
India to spread education. Although imparting Christianity and
proleytizing the people was their main onjective, vyvet they
established educational institutions. They opened day schools for
Indian givls. There were also some non-missionary agencies like
Caloutta Female Juvenile Spciety (1820) . Rengali Givles School,
Ladies Bociety for Native Family Education in Calcutta (1824),
which took interest in the promotion of girls® education. Similar

developments took place in the Fresidencies of Bombay and Madras-.

Referring to  Mathuy  (1971)  further, the Wood s

Dispatcﬁ of 1854 was probably the first official effort for the



encouragement of female edwucation. The new departments of
education that were established paid special attention o
education of women. They started givls schools wherever possible.
Between 18354-82, there was & steady edpansion of education among
women. But this expansion was nobt marked in the education of
girls at higher levels. In 1882, there was only one institution
in India, the Bethune School in Calcutta, which catered to higher
education of women and it bad only six (H) girls at its college

departments.

Im 1882, the Indian Education Commission, concluded
that female education was in an edxtremely backward condition and
should receive largey sharve of public funds. It suggested the
introduction of scholarships, establishment of hostels, training
of  women teachers and appointment of women inspectors.  Due to
these recommendations and popular presswe, & good deal of
progress was accomplished. The percentage of givls in public
schools had risen fram 1.38 in 1886-87 to .49 in 19201-02. Though
thevre was a rise in the percentage it was dismally low. In 1904,
Lord Curzon. in a Government Rescolution on Education Folicy,
regarded  that although advancement was made in female education

it was still in a backward condition.
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The Government Resolution on Education Folicy 1913,
which observed the condition of female education, remarked that
although there was a Sligﬁt progress, women s education had to be
organized. It also noted that sccial customs and ideas opposed Lo
the education of girls were difficulties encountered in the field
gf givls® education. Indian reformers made considerable efforts
to decrease social disabilities for women. The Sarada Act in 1919
fived the age of marriage of & givl at l4. As a result of theag
events and forces there was an unprecedented spread of education.

With &11 these efforts, the percentage rose to 7.16 by 1921.

The Guingquennial Review (1728-27) has given an  extract
which gives the new ideas and developments that were taking place
in women’s education. According to this Review it was seen that
public interest was felt towards woman’s education. Through
associations, managing and advisory bodies, education of givls in
India was to be levelled to that of boys. It was also recognized
that for the well-being of the country and public life women’s
education was a must. It was also realized that by educating a
woman one is not merely educating an individual but producing the
means of spreading the results of education to an entive family

{Mathur, 1971).
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The periocd from 1922~1947 is one of significance in the
history of Indian education. This was a period which witnessed
two World Wars. There was a national awakening in India leading
to progress in economic and social matters and to the attainment
of Independence on 15th August, 1947. So it may be noted that
during this period India became more conscious of her rights.
This was true about women also. In addition to it, the women’s
movements in England and the United States of America had theiyr
impact on Indian women. The fivrst All India Women™s Educational
Conference, held in 1927 , demanded fTor equality of educational
facilities and education of women. Distinguished women like
Barpjini NMNaidu, Annie Beasant, Abala Bose, F.K. Roy, Vijaya
Lakshmi Fandit and others contributed by constant work  and
agitation oo the wupliftment of women both socially and
educationally. The percentage of women literates gradually rose
during the twenty vears fraom 1927 to 1947, but encowragement fTor

women s education to level with boys, was still necessary.
1«4 Women’®s Education : Government of India®s Initiative

In the post World Warv 11 period, the United Nations
through its ovrgan of the United Nations Educational Scientific
and Cultuwral Organization (UNESCO) has been conducting studies on

country to country bhasis and bas been directing the development

iz



of  education, especially  the education of women, and ite

relationship with social development throughout the world.

The Goverrnment of India through its Ministry of
Education had constituted committees to look into the education
and atatus of Indian women, since there 1= & positive

relationship between women’s education and social development.

After India attaih@d Independence, its leaders realised
the importance of education of girvls and women. This was
reflected in the rvecommendations of many commissions, committees
and the Five Year Flans, which were prepared for the upliftment

of this section of the society.

It was in as early as 1929-30, when the Frimary
Education Committee pointed out the wgent necessity; of paying
attention to the education of girls and strongly recommended that
"funds shouwld be marked for girls schools for the general scheme

of Frimary Education" {(Mathuwr, 1971).

After Independence the firvst governmental act was to
arganize the education systems Accordingly it set  up the
University Education Commission (1948-1949) ta "suggest

improvement and extensions that may be desirable to suit the
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requirements of  the country”. (Report of University Education
Commission). One report of the Commission on the issue of women’s
education referrved that, "women s present education is entirely
irrelevant to the life they had to lead. It is not only a waste
but often & definite disability." Again 1t said, "The present
system of women’®s education bhased as it is wpon men’s needs does
not  in any way make them fit for coping with the problems of
daily life." Further, it indicated that, "The modern educated
Indiarn womarn is neither happy nor contented nor scocially useful.
She 1s a wmisfit in life. Bhe is highly suppressed and qgedg
A

opportunities for self-edpression. The new education must provide

this opportunity”. (Report of University Education Commission).

The Commission regarded the importance of  women’s
education and remarked that ~ "There cannot be an educated people
without educated women. If general education had to be limited to
men or to women, that opportunity should be given to women, for

then it would most suwrely be passed on to the next generation'.

The University Education Commission suggested that the
education of women should be such as to suwit them as  women. To
co-ardinate the relationship between man and woman, it becomes
the responsibility of the Government to  frame the education

gsystem 1in  such & way that the discrimination jbetween men and
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women can  be removed, and standards of  courtesy and social
responsibility should be emphasized. Education meant Tor women
could help them to realize their normal place in  the society,

both as citizens and as wWomeri-

Women s education has assumed special significance  in
the context of the country’™s planned development. This is because
womern:  constitute fearly half of the nation™s population  and
represent a valuable human resource in the development of the
community and the national sconomy.- Recogrnizing this fact, great
emphasis had been laid on women’s education in  the Five Year

Flans.

The First Five Year Flan (1951-52 to 195953-54) took note
of the Constitutional FProvisions of universal elementary
education on one hand and on the other the recommendations of the
University Education Commission (1948-4%), especially regarding
women s education and advocated the needs for adopting special
measwres for solving the problems of women™s education. It held,
"women must have the same opportunities as men for taking all
Linds of work and this pre-supposes that they get equal facilities
50 that their entry into professions and public services is in no
way prejudiced”. Tt further added that, "at the secondary and

everr at the university stage, it should have a vocational or




pccupational basis, as far as possible, 50 that those who
complete such stages may be in a position, if necessary, o
immediately take up some vocation or other”. Accoardingly,
educational facilities for girls continued to expand in  the
subsequent plans. The major schemes undertaken encomnpassed
elementary education secondary education, university education,
post  graduation, research, technical education, social/ adult
education and physical education. During the First Flan Feriod
attempt was made to improve secaondary education and accordingly
the Secondary Education Commission (1952-83) was appointed. In
the issue of girls education, the Secondary Education Commission
stated, "in & democratic society when &ll citizens have to
discharge thei} civie and social obligations, difference which
may lead to wvariations in the  standard af intellectual
development achieved by boys and girls cannot be envisaged. To
avoid disparity the curriculum had to be recognised” (Report of

Secondary Education Commission).

The Second Five Year Flan (19348-537 to 1940~65)
continued the emphasis orn overall expansion of educational
facilities. One of the important features during this plan period
was  the vecommendation of the Education Fanel of  the Planning
Commission in July 12537 which felt that, "a suitable committees

should be appointed to go into the various aspects of the
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questions relating to the nature of education for givls at the
elementary, secondary and the adult stages and to examine whether
the present system was helping them to lead a happiey and more

useful life". (Ministry of Education, 1939).

Therefore, the Natiornal Committee on Women s Education
{(1957-539), was set up by the Government of India under the
Ministry of Education in 1957. The Committee was chairperscned by
Smti. Duwrgabai Deshmukh, Chairman, Central Social Welfare Board,

along with eight other members.
The main terms of refevence of this Commitltee were -

ta) To suggest special oeasures to make up defects in

women 's education at the primary and secondary levels,

() To examine the problem of wastage in girl's education

at these levels,

() To examine the problem of adult women who have relapsed
into dilliteracy ov have received inadeguate education
and who need continuation of education, so as to enable
them to earn & living and participate in projects of

national reconsbruction.
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{e)

Ta survey the nature and extent of pational and other

facilities offered by voluntary welfare organizations

it

for the education of such women and to recommend steps

necessary to enable them to offer larger educational

facilities to them.

To examine the possibility and methods of encouragihg &
larger number of women to go into vocational trends by
praviding suiteble vocational training as a part  of
formal  education or through special courses designed

for adult women.s

The major ryecommendations of this Commission were

divided into three parts.

Section

2]

SGpecial Recommendations needing top priovity -

The education of women should be regarded as & major
and a special problem in education and efforts should
be made to close the existing gap between the education

af men and women in as short a time as possible.



o]

o

A National Council for the education of girls and women

should be constituted as early as possible.

The problem of the education of women is so  vital and
of national significance that it is necessary for the
centre to assume morve responsibility for its  rapid

development.

The State Government shouwld establish State Councils

for the education of girls and womern.

Every state should be requived to prepare comprehensive
development plans for the education of girls and wamen

in its arsa.

It is also necessary to enlist  the co-operation of all
semi-ogfficial organizations, teachers® organizations
and members of the public to assist in the promcotion of

the education of girls and women.

The planning Commission should set up & permanent
machinery to estimate, as accurately as possible, the
women power requirements of the plans and to make the
results of its studies available to the Government and

the public.
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Section B

(a)

(b))

{(b)

()

Other Special Recommendations -

Frimary Education {age group &-11) @
Concession in kind (not in cash) should be given to the
parents of all girls, whether from vural or urban

areas, below a certain level.

The Government should formulate a scheme for awarding
prizes to the villages showing the highest proporvtional

enraolment and attendance of givls.

Middle and Secondary Education {(age group 11 - 17)

=y

At the middle school stage, more and more co-

educational institutions should be started.

At the secondary stage however, separate schools for
givls should he established especially in rural areas
and giving parents full freedom to admit their girvls to

boy’s schools if they so desire.

All givls {(and boys also) of parents below a certain
income level should be given free education upto the

middle stage.



{d)

(k)

()

As far as possible free or subsidised transport  should
be made available to girls in order to bring middle and

secondary schools within their easy reach.

Cuwrriculum and Syllabi

There should be identical curviculum for boys and girls
at  the primary stage with the provision of subjects
like music, painting. sewing. needlework, simple
handwark  and cooking to be introduced to make the

course more suitable for girls.

At  the middle stage and especially at the Secondary
stage, there is need for differentiation of curricula

for boys and girls.

Training and Employment:
Immediate steps should be taken up to set up additional

training institutions for women teachers.

To  induce women from wban areas to accept posts as
teachers in  rural areas, women teachers serving in
rural areas may be provided with guarters and a village

allowance be given to such teachers.



{a)

()

{(a)

The maximum age limit for entry into service may be
relaxed and the age of retirvement may be extended to &0

YEATS

Frofessional and Vocational Education:
The employment of women on & part time basis should be

accepted.

Girls should be encowraged to take up courses in
Commerce, Erngineering., Agricul ture, Medicine.

Scholarships and other concession be given to them.

hrganise campaigns  to mobilise public opinion for
creating proper conditions in offices and

establishments where waomen can work freely.

Facilities for Adult women :

Educational facilities in the form of condensed
COAT SES

(1) that prepare women for the Middle Schinol

Examination,

{ii)  that prepare them for the High School or Higher
Secondary Examination should be provided in  all

States.

m
Y



(b Frovision should also be made of condensed couwrses

which train women for suitable vocations.

7 Voluntary Organisations:
The services of the voluntary organisations should be
extensively used in  the field of middle, secondary, higher,

social and vocational education of women.

1. General Recommendations:

(a) Wherever primary education is not free, immediate steps
should be taken to make it free . Wherever new schools
are started, the ruwral regions should be given priarity

caonsideratiorn.

2 Waste and Stagnation
{(a) To study the problem of wastage on all India basis, the
Ministry of Education should carry out gpecial studies

ari this problem in all parts of the countiy.

(b)) The following steps should be taken to reduce the
extent of stagnation in Class 1.
{i1) admission to class 1 shouwld be made in the

beginning of the school year,



(ii) it shouwld be a specific responsibility of
teachers to see that proper attendance is

maintained in the school,

{1i1) the age of admission should be raised to six

plus,

{iv) standard of teaching should be impiroved.

{c) Stagnation in Class Il to V can be reduced if @

(i) Attendance of children is increased.

{i1) Standard of teaching is improved.

(1112 Internal examinations are introduced.

(iv}) Books and educational equipment needed by poor

children are supplied in good time.

{d}) Wastage at the primary level due to economic causes can
be eliminated if provision for part time instruction is
made for those childven who cannot attend on a whole

time bhbasis.



() The causes of wastage at the primary level are due to
indifference of parents. This can be eliminated partly
by educative propaganda  and partly by vigorous

enforcement of the compulsory education law-

Employment of Teachers

(a) The present scale of pay of teachers should be revised-.

(k) There should be no distinction between the pay scales
of teachers in  the Government and the local v
Municipal HBoard institutions and in the private run

institutions.

{c) The triple benefit scheme called the Pension—cum—
Frovident Fund-cumn—Insuwrance scheme should be made
applicable to  every teacher who is permanently

employed.

The National Committee on Women s Education (19537-59)
which was set up made recommendations which had a strong  impact
on  the Thivd Five Year Flan (1986162 to 19465-19466) Important
schemes like condensed school courses for adult women, Bal Sevika

training and child care programmes were emphasized.
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The Natiocnal Council for Women's Education had
recommended to examine comprehensively the problem of cuwrriculum
for girls at 211 stages of education. As a consequence to it, a
Committees on Differentiation of Curriculum for Boys and Girvls
(1961~-64) was set up under the chaivrmanship of Smt. Hansa Mehtao
The Committee made e faollowing ohservations and

recommendations.

1- Frimary Btage -

(&) Mo differentiation should be made in the curvicula fov

boys and girls at the primary stage-

(b)) Women should be aﬁpmimted in all primary schools.

2« Middle School Stage -

{a) The curvriculum of general education should be common to
boys  and girvls and no differentiation should be made

thevein on the bhasis of sed.

(b} Im &1l Middle schools, it is desivable to have mided
ataftft, but wheve givls do attend school orvdinavily
meant for boys, appointment of women teachers as  staff

should be obligatory.



9%

{(a)

{2

()

The accepted policy at the Secondary level is  to
provide diversified curricula to meet the aptitudes and
capacities of all adolescents. Diversified courses such
as home-science, fine arts, music should be introduced
at the secondary stage to meet the special needs of

girls. These electives should not be made compulsory.

The introduction of home science in the secondary
school curriculum had been criticized due to bad
implementation, absence of text books, lack of teachers
lack of recognition by universities. Steps should be
taken to improve its implementation.

Sex education is essential at the middle and sescondary

stages.

Special encouragement should be givern to girls who
study mathematics ov science at the secondary stage and
efforts be made to prepare  women teachers far

mathematics and sglence.



4.

{a?

b g

{(al

Texst Books

Im text books dealing with language and social studies,
attention shouwld be paid to the needs, experience  and
probiems of girls by  including  topics on special
festivals of women, games popular with givls, lives of

grealt women, etc.

ITmportant value which education should develop through

proper btext books is the mutual respect of individuals.

Vocational Education —

Tmmediate attempts should be made to ®pand the
provision of vocational courses at the secondary and
higheyr stage of education and velated these couwrses

wilth man and women power reguirements of society.

The possibilities of employing women on a large scale
or part-time basis in as many vocations as possible

have to be explored.

Co-education -
The Committee made the following recommnendations

regarding co-education.

g
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1. Co-education should be adopted as the general pattern

at the slementary stage.

2 At the secondary and collegiate stages there should be
full freedom of the management and parents to evolve
common institutions or to establish separate ones for

givls.

N

Steps should be taken to appoint women teachers in  all
educational institutions at the sacondary and
university stages, which are ordinarily meant for boys.
similarly some male teachers should also be appointed

in separate secondary schools and colleges for girls.

" Meanwhile, it was felt that althouwgh efforts were made
regarding girvls education, public support was greatly lacking. To
laok into the causes for lack of public support particularly in
rural areas for girls education and to find ways to enlist public
co-operation, a caommittee was set up uwunder the chairmanship of M.
Bhak tavatsalam. The Committee remarked that women in  the wrban
areas are a disadvantaged group and in the ruwral areas they are
mostly wvictims of serious religiouws prejudices  and social
econamic exploitation. About 82 per cent of village women are

illiterate and they lack public co-operation. To enlist public



co-operation divectly the following are ryecommended: (i) public
should be encowraged to open private schools; (ii)  co-education
at primary stage should be popularised; (iii) Women should be
encouraged to  take up teaching jobs; (iv) action should be
initiated to break down prejudices against girls education. The
state too should coreate public opinion in  favour of girls
education through conferences, seminars, audio-visual alds,
assisting voluntary associations engaged in the field af
education of girls and women. Education should be made free for

all girls upto the secondary stage.

The EBEducation Commission (1964-66) althouwgh did not
include a separate chapter on women s education made a number of
recommendations  under the Chapter VI (Towards Equilization of
Educational QOpporturnity? and Chapter XI1I {Higheyv Education
Enralments and Frogrammes). This Commission has  recommended
strategies for thé development of education of girls and women.

The following were two strategies in this context.

(a) The ‘special’ programmes recommended by the National
Committee on Women’s Education and (b))  The "general!
programmes that is to give attention to the education
of girls at all stages and in  all sectors fovr  the

edpansion and improvement of the education.
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Accarding  to the firvst programme the recommendations
were, that the education of women be made a majov programme and
efforts be made to bridge the gap between education of men and
women. In this regard special schemes should be prepared and  the
funds be provided on priority basis. At the Centre and the States
there should be a special machinery tae lock aftev the education

of girls and women.

For acceleration of women’ s education in the field of
higher education the Education Commission felt that there should
be a programme of scholavships and financial assistance to  women
students in colleges and universities on a liberal scale. There
shouwld be provision of economical hostel accommodation so as  to
encourage givls from rvural areas to teke advantage of higher
education. The commission also felt that higher education should
be linked with a specific avenue of employment and‘wmmen should
be encowraged to take up professional jobs like teaching, social
work , nursing, nubrition and dietetics, institutional management
ard such others. The Indian Council of Medical Research  (ICMR)
arnd Indian Council of Agricultural Research (ICARY  and Council

for Child Welfare should provide opportunities for research work.

Ta allow specific studies on women’s education, the

Commission suggested setbting up of reseavch uwunits in cevtain
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universities which would take up follow-up studies on educated
women  and consider women s education from the point of view of
employment opportunities and proper planning of women s education

particularly at the stage of higher sducation.

The Third Five Year Flan had three annual plans  during
the period from 19484 to 1989, during which time not any major
steps apart from those ftaken earlier were launched. The
subsequent plans supported these measures and also continued

incentives such as free text books and scholarships.

The NMNational Educational Folicy 1967-68 made a number
of recommendations on the issue of women’™s education. It Tfelt
that women®s education should receive priority and special
emnphasis and funds required far its advancement and
implementation should be provided on priovity basis. It gave due
cognisance to women s vight and need for technical and vocational
education for furthering their interest as citicens and  human

beings.

The Fouvth Five Year Flan (1969-74) described the
importance of education of girls and included in  Chapter XVI
"Education and Manpower'" issues relating to girls education.

According to it due to the efforts made in the foregoing plans to



extend education to girls, the percentage of girls enrolment  in
the age group &-14  increased. However the gap between the
enrolment of boys and girls was still lavrge. The Fourth PFlan
period would hernce continue to provide incentives and facilities

for the edpansion of women’™s and girls education.

There was another landmark in the field of education
during the Fourth Flan Feriod. Due to the changing social  and
economic conditions in the country, variouws problems had started
emerging and this alsco created problems to the advancement of
WOMET « It was felt that a comprehensive examination relating to
the rights and status of women would enable the Government of
India to formulate social guidelines including education. The
Government of India, Ministry of Education and Social Welfare
constituted the Committee on Status of Women (1971-74). The
chairperson of the Committee was Dr.{(8mt) Fhulrenu Guha and there
were  ten members in this Committee. The main terms of reference

af this Committee were:

i- To examine the constitutional, legal and administrative
provisions that have a bearing on the social status of

women, their eduacation and employment.



2. Ta assess the impact of the provisions of the previous

plans particularly in rural areas.

3. To consider the factors responsible for the slow

progress on development of women’ s education.

£« To survey the problems of the working women including

discrimination and remuneration.

- To examine the status of women in the changing social

pattern and their problems.

& To undertake surveys of the implications of population

policies and family plamning programmes on the status

of women «

7. T suggest measwres which would enable women to play

their full and proper vole in building up the nation.

The Committee submitted its veport entitled "Towards
Equality” in December 1974. Chapter VI of the report deals with
Educational Development. The recommendations under this have been
catogerised into those relating to Formal Education and  those

relating to Non-Formal Edoucation.
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The

main recommendations velating to Formal Edocation

1« Co-education @ The Committes recommended that

(i)

(i1

(1ii)

(iv)

This is to be adopted at the primary level.

At the middle and secondary stages sepavate
schools may be adopted where there is a great

demand for them.

At the higher stage co—education should be  the

general policy-

In the co-educational schools separate facilities
should be provided to the girvls along with a mided

astaff.

2. Curricula : The Committee recommended

{1)

(id)

A common course of general education for boys  and

girls till class X.

Sub jects like craft and music to be provided at

the primary level to both sexres.



(iii) Different activities undev the schemse of WOTH
experience should be introduced at the middle

stage

{iv) At the college level, wvocational and technical

courses should be made available to the students.

{(v) At the university stage there is need to introduce

relevant and useful courses to all students.

3. Fre-School Education :

The committee recommended the provision of pre—
school education by increasing the npumber of Balwadis

in the urban slums and rural areas.
4. Universalisation of education for the age group &-14

To achieve the target of uwiversalisation of
education for the age group 614, the Committee

recaommended

(i) Apart from opening primary schools within walking

distance, ashram oy residential schools, mobile



{id)

(1ii)

schools for children of nomadic tribes and migrant

labourers are to be opened.

Incentives like free schools, wuniforms, scholar-
ships or stipends, text books are to be provided
to prevent drop  outs. Apart from  these, women

teachers are to be provided where enrolment of

girls is low.

To help givls complete their schooling, provisions
be made for adopting the multiple entry system by

making admission procedure flexible.

Ge Secondary and Highey Education

{ii)

The Committee recommended that

The secondary stage education should be free for

all givls till the end of the stage.

At the higher stage, women shouwld be provided
oppoirtuni ties to participate in production

activities.



Apart from the above rvecommendations  the committee
suggests that to increase the scocial effectiveness of  women
through a continuous process, non-formal education will greatly

help majority of women who have not had formal education due to

age and social responsibilities. Adult literacy centres,
functional literacy and other governmental programmes  when

related to the local needs , rvesouwrces and employment facilities

will greatly help these women.

Ey the time when the Committee on Status  of Waomen
(1971-74) drafted and presented its recommendations, it was time
for the Fifth Five Year Flan (1973-79) to be presented. In this
plan period, it was decided by the Central and State Governments
to stimulate the education of girls and women. To do so, the
State Divecltorates of Education created separate cells to look
after the programme of givls education. Apart from the measures

which were wundertaken by the Government to promote primary

educations in geneval, girls were provided with special
incentives. They were given free uniforms and attendance scholar—

ships scheme was introduced for them.

The State Directorate through theiv cells looked inta
the programme of girls education. Action was taken through the

establishment of polytechnics for girls, construction of staff
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guarters for women teachers and hostels for givls in rural areas,
asgistance to voluntary educational organizations working in  the
field of women s education, organisation of condensed  and
correspondence courses for less educated women and crientation of

the curriculum for the special needs of girlss

The outcome of the Report of the Commission on the
Status of Wamen could be noted in the plan proposal of the Sixth
Flan (1980~-83). Woman s education which used to be a part under
the general scheme of education was give & special place. The
plan proposal drafted a separate chapter "Women and Development’
and  included three important sectors f o WOHNET namely.

Education, Employment and Health.

The plan stated that under the programme for universa-
lisation of elementary education, special drive was to be
directed towards higher enrvolment and retention of givls  in
schoals.  The envolment of girvls increased from 272.78 lakhbs
(&G F%) in 1979-80 to 281.18 lakhs (46%) in 1980-81; to 891.179
lakhg (70.3%) in 1981-8B&; and to 301.58 lakhs(72%) in 1982-83; in
class I-V. The target for 1983-84 was made as 319.60 lakhs
(76.3%)« Bimilarly for classes VI-VIII the envolment of girls
improved from $1.53 lakhs (2565.0%) in 1979-80 to 65.48 lakhs

(27 2%) in 1980-81 and to 73.83 lakhs (31.08) in  1982-83). The
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target for 1983-84 was made as 87.41 lakhs (35.8%)« {(Siddigui,

1993) .

The vise in the envolment and retention of girls in
schools was due to provision of incentives for school going girls
along with appointment of women teachers in rural areas and
popularising science fTor greater participation of women in
science and technology- For boosting the education of  women
belonging to backward classes, the number of girl®s hostels were

increased.

* The Seventh Flan {(1985-90) envisaged the restructuring

of the educational programmes and modification of school
curricala to eliminate gender bias. Enrolment of givls  in
elementary, secondary and higher education courses, both in
formal as was well as non-formal sectors, were accovded high
priority. Efforts were made to provide 100 per cent coverage for
education of girls upto 14 years. The Flan proposed to make
education for girvls free upto the end of the higher secondary
stage and this was to be in addition to the already existing

incentives like provision of uniforms, scholarships, eto.

The plan envisaged to promote the education of girvils

belong to Scheduled Castes and Scheduled Tribes iri



particular. Additional facilities were considered under the
Development of BRackward Classes Section. Accordingly, girvls
above matriculation stage would get higher scholarships then boy
students and financial assistance in every form would be given to

them-

The Seventh Flan also considered cevtain steps in the
field of Adult Education Frogramme. Apart from increasing  adult
literacy the content of education was to be modified to
incaorporate new value systems in the community regarding the role
of women in the family and community. The number of non-formal
education centres for girls would be increased. & component of
functional litevacy for women in rural areas was also planned in
the Integrated Rural Development Frogramme (IRDF), the National
Rural Employment Frogramme (NREF), Training of Rural Youth for

SGelf Emplaoyment (TRYSEM) and other such programmes.

Some of the other proposals made in the Seventh Flan to

promote women s education were:

1) Learning systems providing correspondence cowrses for
women would be encouraged for girls to pursue higher

education.
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Folytechnics Tor women weyve to be set up for promotion

of technical and vocational education for girls.

a2 Farticipation of girls and women in sporvts  and  games
would be  encouraged to  ddentify sports talent Dby
providing sports scholarships. coaching and

rnouwrishments

&) Tao increase the availability of trained women teachers,
priorvity will be given to women 1in teacher  training

progranme s

A averview of the above discussion caovering & period
fram 1947 to the completion of the Seventh Flan, that is 1990
indicates that there was a continuous thinking ahd action taken
orr the part of the Government of India to promote the education
of women. This could be clearly seen in the several Flans as well
as  in  the creation of committess and commissions for  this
purpose. Though one couwld see ups and downs in the result  of
these efforts, the overall status of a givls child and womern is

slowly but gradually improving.



1-4.-1 National Folicy on Education 1986 r Incentives faor Women

Although a number of programmes were provided, yelt a
very strong impact on literacy levels of the Indian population,
particularly on women, was not seen. No doubt the proportion  of
wamen in the adult education centres had gone up, women still
constituted about 57 per cent of the illiterate population. The
litevracy levels among the Scheduled Caste and Sheduled Tribes was

still worse.

One of the important landmarks during the Severnth Flan
Feriod {(1985-320) was the Natiomnal Folicy on Education (1986)  and
its approach to women’s education. For the firvst time an  attemptl

was made to address to the basic issues of women’™s egualitys

Fart IV of the Folicy. namely 'Education for Eqguality?
included "Education for Women’s Eguality ™. In this section, the
policy states that, "Education will be used as an agent of basic
change in the status of woman. Im order to neutralize the
accumilated distortions of the past., there will be a well-
conceived edge in favouwr of women. The National Education System
will play & positive, interventionist role in the empowerment of
WOmen - It will foster the development of new values through

redesigned curvicula, tesxtbooks, training and orientation of



teachers, decision-makers and administrators and the active

invalvement of educational institutionse o " {Government af

India, 1986).

It gives over-viding priovity to the removal of
women s d1lliteracy and obstacles inhibiting their access to  and
retention  in elementary education. Empbhasis has been  laid  on
women's  participation in vocational, technical and professional
education at different levels and alsoc ©to promote women’s
participations in non-traditional cccupational and existing and

emergent technologies (Siddigui, 1993).

For idimplementation of the programmes of the National
Folicy on Education, the Frogramme of Action (FOA)  with theiy
action plans was put forth. Before detailing the actions, the
Frogramme of Action gives the meaning of women®s  empowerment.
according to the FOA, "Women become empowered through collective,

reflective and decision making”" The parameters of empowerment are

- Building & positive self image and self confidence.

- Developing ability to think critically

- RBuilding up gvoup ceohesion and fostering decision

making and action.

iy



(i)

(ii)

(iii)

(iv)

-~ Ensuring equal participation in  the process of

bringing about social change.

-  Encouraging group action in order to bring  about

changes in the society.

The programme entails the following :

A phased time-bound programme of elementary education
for givls, particularly upto primary stage by 1990, and

upto the elementary stage by 1995.

A phased time-bound programme of adult education  for

women in the age gvroup 15-35% by 1995.

Increased women’s access to vocational, technical,
professional education and to existing and emevrgent

technologies.

Review and re-organisation of educational activities to
ensure  that they make a substantial contribution
towards women’s eguality, and creation of appropriate

cells/unit therefoi.






A commission that will take into considevation  women,
working women and theiv children particularly the girl child was
set up in 1987-88. This National commission on Self-Employved
Women and Women in the Informal sector, suggested a number  of
steps which would greatly benefit working women and their

childvren specially the givl child. They are s follows @

1. There should be shifts for girls at suitable times so
that they can assist their mothers in work and go to

srhool «

2- Farents are to be encouraged to send theiv givls to

afternoon shifts.

3 Regular creches are to be attached to the primarvy
schools so that it would enable the elder child to

attend school .

£ Incentives for sending the girls to schools to promote

their education are to be provided.

ia The syllabi should be made more relevant for cohildyren
of  rural areas. Fractical sub jects like arimal
husbandry, cattle care, seil conservation, agriculture,

social  foresbtry along with subjects like history,

a7
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geagraphy, modern science and physics are  to be

considered.

The Programme of  Action, 1984 enphasized the
recrul tment of women teachers at the school level. The
Compmission felt that this was possible only if they

were posted in their home villages or nearby villages.

As trained women teachers arve not enough in  the rural
Areas, girls who have completed secondary schools o
even middle school can be given intensive training
and can later be taken wp  as teachers at the primary

level .

Greater emphasis has to be givernn on the vocational

aspect of educaticon.

Farents should be convinced regarvding  the rvelevance of

education for girls.

The Commission felt that literacy is not a solution to
exploitation and hunger, rather literacy should be
understood in the wider context of the social structure
and women be made to understand that through education

poverty can be evadicated and  wamen will then be



aware and be able to deal with the qguestion of
equality, social justice and development. In 1990, the
Government of India wanted to review the impact of the
variouws programmes. A Committee was therefaore sebt wup
which was called National Policy on Education Review
Committes 1990. This Committes made a review and
submitted & veport. It made various recommendations  in
the context of women s education in the following

dimensions @

1. Access to education and quality of learning

2« Content of education and gender bias.

J. Vocational education

4. Training of teachers and other educaticonal personnel.
S« Research and development of women’s studies.

&S« Representation of women in the educational hierarchy.
7. Empowerment of woman

8. Adult education

7. Resources

10. Management

Thus it may be seen that the National Folicy on
Education 1986 is & landmark in the area of women and education

in broader as well as deepev perspectives



1-4.2 National Ferspective Flan for Women®"s Education
(19882000 A.D.)

The overall approach of this National Perspective Flan
was to perceive women i & holistic mannevr. The different
programmes for women will not doubt be continued to be
implemented by different ministries as part of their departmental
plans. For this it was felt essential to have stromng  inter
ministerial co-ordination and monitoring body and supportive
facilities being provided by; the Department of women and Child

Development .

To ensure the participation of women in  the areas of
social, cultural, economic political and education, a National

Ferspective Flan Tor Women’ s Education {1988~2000 A.D.) was

formulated. The objectives of this plan are :

1. Elimination of illiteracy, universalisation of
elementary education and minimization of drop-out rate
in the age group &-14 vears and stagnation in

negligible proportion.

2. Ensuring opportunities to all women for access to
appropriate level, nature guality of education and also

the wherewithall for success compesrable with men.

=0
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Substantial vocationalisation and diversification of
secondary education so as to provide a wide scope for

employment and economic independence of womern .

Mak ing education an effective means for women’™s
eguality by eliminating the existing bias in the system
preventing women from participating in the educational
process, by making necessary  intevrvention in the
content and processes of education to inculcate
positive and egalitarian attitudes, and to enswre that

teachers perceive this as one of their essential roles-

Froviding non-formal and part—time courses to women to
enable them to acquire knowledge and skills for their

zocial, cultural and economic advancement.

Impetus to envrol girls ins various professional degree

COurses

Creating & new system of accountability, particularly
in respect of basic educational services, to the local

communiity interalia, by active involvement of womer.

La
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To achieve these objectives for women education, the

National Fevspective Flan has made several recommendations. Some

of the salient ones are :

Awarenass needs to be generated amorg the
masses, regarding the necessity of educating girls so
as to prepare them to effectively contribute to the
sOCI1lo~-economic development of the country, to
atrengthen their role in society and to realise their
ownn capacities. The media and various forms af

communication have to be geared to this end.

For improving enrvolment and minimising drop outs  and
wastage in case of girl students, it would be helpful
it learming is made more attractive by providing

adequate teaching materials in schools.

School curricula should be imaginatively developed to
stimulate coreativity lavgely through play rathey

tharn over burdening children with formal or rote

learning.

Schoal timing should be Tlexible and fixed to swit

local conditions and the needs of the working girls and



~]

must be available within the walking distance of the

child.

In addition to incentives like Tree text books, free
supply of uniforms, award of attendance, scholarships
and mid-~day meal, facilities such as proper scheool
building, safe drinking water, and toilets etc., need
to be provided to encowrage school envolment and
retention of girls especially girls from educationally
deprived social groups and from hilly tribals, desert

and remote rural area and urban slums.

L.ocal talent must be developed in order to meet the

need Tor recruiting women teachers at the primary and

elementary levels especially in yural and  tyvibal
areas. In this endeavouwr national agencies, mahila

mandals and local self-government agencies can make

significant contribution.

There should be a veservation of 50 per cent posts  for
women  teaches in elementary schools. Women teachervs
working in the rural areas should be provided suitable

accommodation.

]
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Multi-entry system for givls who cannot attend school

continuously should be adopted.

Wherever necessary, schools meant exclusively for girls

may be set up.

Special efforts are necessary Tor bringing tribal
children, particularly girls, into school system-
Tribal dialects, e treme poveyty, problems of
commnuni ty, rigidity of formal education and its
irrelevance to the tribal culture and the tyribial
distrust of the ways of the mainstream society, must be

boyne in mind in formulating strategies.

General and vocational training courses should be
combined so that prospect of career immediately on
completion of schooling may attract givlis from weaker

sections.

Vocational and technical educsation for women both
formal and non—formal should be a major featuwre of the

programmes of rural wniversities.

A large number of girls cannot participate in whole-day

education programmes. Frovision of non—formal and pairt-
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National
expected

strides.

time programmes with flexible school houwrs and
sensitivity to the agricultural cycle are of particular

importance .

At least 50 percent seats in pre-service courses in all
teachers training institutions should be resevved for

WOmer -

The strategies spelt out in the National Policy of
Education 1984, the Frogramme of Action for its
implementation and the National Literacy Mission and
the successful achievement of the goals imposed in
these documents, would be important for improvement in

the status of women.

With the implementation of the recommendations of the
Ferspective Flan for Women™s Education, it may bres

that women s education in our country would take great

1.5 Rackground of Women's Education in Assam (1947-1970)

impact

Assam along with the othey parts of the country had the

of the struggle for freedom. The picture of education of

girls also came under the several forces acting in the couwntry.



compayved

big in  some

districts.

Fercentage of Fupils in Different

Frior to 1947,

to that of boys was very low.

the percentage of

of the districts, while 1t was

The dispenity

students

was

in

The following Table illustrates the picture.

Table - 1

Districts of Assam for

whieary
ouite

other

1939-40

S1. No. Districts Male Females
1. Cachar 9.7 &.8
= Sylhet 8.8 2.8
K Bo& J Hills 7l GHal
G Naga Hills 5.5 GO0
Eia Lushai Hills 13.0 4
& Goalpara Ty 2.1
7 Famyug 11.8 e
& Darrang &8 1.9
P Nowgong 10.1 s
10, Sibsagar Q.9 2.8
i1. Lakhimpur &l 1.5
182 Garo Hills S3.-8 2.6

Souwrce:s Lahkar, 1987.
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Fast Fakistan in

Female Education made considerable progress after
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September, 1973.

that Sylhet District became a part

1947 .

a special initiative

The Board of Secondary

The Board has many

S

Aot 19682,

promoating
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e f

19477 .
female
force
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perform it functions. e of such  committees is  the Girls
Education Committee which looks into the matters velated to girls
education. To look after the development of women’™s educabion,
several women officers were appointed in the Deparvtment of
Education of Government of Assam. The State Council for Women’s
Education was also formed in 19463 to advise the Government on the
improvement and expansion of girls education in the State. The

functions of this council were as follows @

1. Education at the Secondary stage shouwld have an
extensive expansion by providing separate  schools  for

girls.

m

Immediate steps should be taken by the Government to

make education free upto Class VI

33

Due to the economic pressure  in Assam education  in
Assam  was 1o longer a  luxwry  but  an imperative

necessity in the rural areas.

4. For the expansion of primary education there should be
more women  teachers, move btraining facilities, free
distribution of text books particularly in yural areas,

huilding grants for primary schools, an introduction of
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a pre-primary  section attached to primary schools to
improve the guality of education and for that purpose

2upansion of training facilities for such schools.

Scholarships Tor women at the secondary stage should be
considerably increased and where there is o

education greater facilities should be given.

Sanction of grants for opening girls schools should not
be dependent on novrmal terms and conditions prescribed

for sanction of grants for opening new schools.

For encouraging college education, at lest one college
in each district with provision of Science and Arts
should be provincialised. A1l first division givls
shouwld receive scholarships to cover college and hostel

expenses.

Fost-graduate scholarships for givls should be

increased considerably.

Liberal provision for foreign scholarships for girls

should be made.

a8
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For the training of women teachers for secondary school
more training colleges should be opened and the number
of seats in  the existing training colleges shouwld be

increased -

To enable the adult women, widows and destitutes for
their entrance into polytechnical institutions, artisan
courses, gramsevikas, and dhais, they should be
encouwraged to gualify themselves for Middle English or

High School Leaving Certificate Examinations.

There should be intensive drive for envolment of girvls
arnd determined efforts must be made to envol additional
girls in schooels by the end of March 19464 This shouwld
not be a difficult target provided a propervly planned
envolment drive was made. In order to achieve the
target, & concerted drive jointly by the Education
Department and the State Council by organising public
meetings in each Block, Fanchayat, broadcasting talks,
distribution of  pamphlets containing MESSAQGES ,
special schemes of girls education and publicity of

Government scheme in vural areas should be undevitaken.

t
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An Assistant  Inspectress  in each circle should be
appointed to look after the control and expansion  of

girls education in the civcle.

14. One officer of the rank of Joint Director at the head-
gquarters to look into the education of girls at all

levels should be appointed.

Several attempts like those by the Government of Assam
alongwith the implementation of the different Five Year Flans and
the consequential actions after the different Committees and
Commissions at the Central level, the scenario of girls education
started progressing siowly vet steadily. This can be seen by
referring to Table 2 which shows the number of givls in the

schools compared with that of boys.

Table 2 : Enrolment of Roys and Girls in Schools in  Assam from

1950-51 to 1969-70

Year No«of Boys No«aof Girls
1950-51 7.81,684 2,077,192
1955548 QPLFT7,FE9 3.51,98%7
196041 10,792,755 S.42,708
1965-64 13,829,687 T.78,135
194970 14,783,134 8,88, 4864

Source @ Lahkar, 1987
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Before proceeding with the study further, it may be
pointed ocut that the State of Assam which was in 1947 was divided
into several states/union  tervritory during subseqgquent years. The
first state to be carved out was Nagaland on  lst January, 1972.
Mizoram became a Union Territory on 2lst  January, 1972, which
later became a state in 1984.-Meghalaya became a State in Zlst

January 1972.

Figure I shows the State of Assam prior to the division

and Figure 2 shows the present state of Assam.

The further presentations refer to the present State of

Assams
"1«é Need and Importance of the Study

Education is a key factor in the political, economic
and social development of & society. The Third World Countries
have realised the impovtance of the social development of  women
in the overall development of the nation and this depends on the
position of women’®s education, as women have an important role to

play in the development of a country.

Throughout the world and especially in the post  World

War period, 1t was recognised that the economic, political  and

&l



social values of education led to the progress of society  and

education of women had a vole to play here.

The United Nations Educational., Scientific. Cultural
Organigation {(UNESCO) has played a pivotal vrole in  enhancing
women 's  education, so as to foocus the attention of the world
communities on the problems and issues concerning  women  and to
define ways and means  to improve  their Status, Health and
FEducation. The United Nations dedicated the vear 1975 to women by
declaring it as the International Year of Women. It also declared
the decade (1976-19835) as the International Decade of Women. This
stirred the nations and the international agencies to give

considerations to the education of women.

Soon  after, a number of world conferences were held
under  the aegis of UNe., W.H.O0., UNI.C.E.F. These conferences
aroused a sense of commitment in the important areas of  women’s

health, development and education.

In  the Indian scene, we find that from Vedic times,
women of India enjoved a great deal of freedom (Bhatt and Shavma,
1992) «  However, lack of organised education for women owing to

political and economic unvest, social customs due  to o forveign

By



invasions made women o be secludesd and this made the status  and

importance of theiy education to be pushed to the background.

With the changing of social and economic conditions  in
the Country, new problems yelating to education and society-

ineguality of education among men and women — started emereiLng %
Cineguality f ed t { - r L teacd (= Q.

making the government, social workers and women themselves to

siercise their rights and privileges.

The roots of women’™s oppression and unegual position
lie deep within poverty, unegual utilisation and distribution of
resouwrces and power, oppressive social structures along with
irrational attitudes. Illiteracy and ignovance alomng with  the
traditional customs and prevalence of patriavchy perpetuated  the
subjucation of women leading to backwardness of women in areas of
education, fTamily, law, politics, health care and others. This
evil is again most glaring in the rural areas and among the lower

atrata of whan populaticrn.

Women s  vole in matters of building the chavacter of
future citizens, the economic reconstruction of the country and
gacial  refarms remains undeniable and unchal lenged. Under these
circumstances women must be mentally preparved to shouldery the

responsibilities that is given and expected of her- The best way

1)



faor her to become able to meet the challenges facing her today
wold  be through education. This would prepsave her to face the
rew  vole and she would then be in a position to seek her vights
and privileges that have so far been denied to her due to  her

LONOTance .

Education which is considered as an agent of social
change 1s expected to play a positive interventionist vole in the
empowerment of  women . Tgnorance of women about different
developmental programmes and educational facilities, absence of
motivating agencies have led to ineguality between men and womer .
Educational programmes meant for women will help them to build &
positive self-image and self-confidence. Further, these educated
women will also help motivate illiterate women for education  and
training and to lay the foundation for establishing eguality

between women and men.

SGituated in the North—-East corner of India is  Assam,
the land inhabited by people of divergent social elements having
different social structure and culbtural heritege. A land of hills
and valleys, Assam is one of the most beautiful states of India.
She plaved a glorvipus role in the country’s freedom movement and
produced  a host of martyrs — men and women. After Independence,

although many changes have come, the utilization of bhuman

&éy



resources  is low as mdst of them are illiterate and uwunskilled.
The women folk who form half of the population did not have the
gpportunities to contribute their Share in  the developmental
process. In spite of these constraints, the women of Assam are
paseing throuwgh a stage of social change. The effect of
modernisation has been evidenced in Assamese families, where
parents are found to be intevested in the education of both boys
and girls. Girls are rnow found to be given in marviage at &
matuwre age. Lo-educational institutions are found in rural arveas,
and girls are enrolled in these institutions. EBducated working
women claim equality with men in salary,. treatment and promotion.
All these indicates the powerful effect of education. Education
is considered a potent instrument through which the process  of
modernisation of a society could be effected. Education exposes
people  to new thoughts and ideas and 1t also provides necessary
skills besides giving mental strength and self-confidence to face
problems in life. Under these circumstances women’s education

should be taken on a priority basis.

The key to the development of a state is the develop-
ment in the field of education in general, and in  the field of
women 's  education  in particular. Im this endeavour, it is

esaential  to  take a stock of the edxisting position and  the



actions being undertaken by various bodies to  enhance woamen’'s
education. It may also be important to know how parents of girls
view the education of girls, as parents play a key role in  the
promotion of education among girls. Very few studies hbave been
conducted  in  Assam  to look  into  these aspects of @ women’s
education. The study by Das (1279) is of a widey nature on the
women "s education in Assam. But this study provides a picture  on
the issue only upto 1971. With two decades gone and as statistics
show that there is a change in the entire educational envolment
set-up, 1t is imperative that an investigation shouwld be taken up
to study  the progress and development of women s  education  in

FSSam.

It is also to be noticed that with the Declaration of
the International Women s Year (1973), the United Nations Decade
of  Wamern {(197&6-1985), and the World Conferences, situational
analysis regarding  women s development by various nations
especially India, shows that efforts are being made to enhance
aducation of women. In Assam too, the Intermnational Women s  Year
was celebrated. It effects were felt. A number of the None-
Governmental Organisations (NG O«7s) or Voluntary Organisations
have been playing a yvole to promote  eduacation  among women

especially in the rural areas.

g
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Considering a number of factors effecting development
af a state, it was felt that an investigation should be made to
study the progress of women’™s education in Assam and the period
taken up as 19711991 to cover another two decades. It was felt
that the measwres taken up by the government and other voluntary
organizations showld also be looked into. Also, it was Telt
necessary to  know the attitudes of parvents towards eduacating
girls, as this would influence the success of futuwre programmes

in women s education to a very great extent.

Feeping the above points in view, it was felt that
there is a need for a study to be undertaken to fill the void in
the repevtoire of knowledge in the field of women’s education  in

Agsam. The present study is an attempt in this direction.

1.7 Statement of the FProblem

The problem undey study is —  "Women®s Education in

Assam for the peripd of 1971-1991".

i
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1.8 Objectives of the Study

The following ave the objectives of the study:

-

i) Te trace the status and progress of women’s  education

in Assam from 19711991

(ii) T find owt the various measures taken wup by the
Government and other social organisations that are  at

present promoting women s education in Assam-

fiiir To  find out the attitudes of parvents of class X girvils

on education of womens

{iv) To offer suggestions Tor further improvement of women’s

education in Assam.

1.9 Delimitation

With regard to aobjective {(iii), the study is delimited

to only Kamvup District of Assam.

1.10 Methodology

Data witlth regard to objectives (i) and {(ii) requiired

going thraough various  literature and afficial recards.

5
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Discussions with different people in the authority had to be held
o get the data. These after compilation in  appropriate  manner

are given in chapters 111 and IV.

Data with regard to objective (1i1) required the
development of an Attitude Scale which was to be administered to
the selected sample and analysed suwitably. These details are

given in chapter V.
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CHAPTER - 11

REVIEW OF RELATED LITERATURE

2.1 Studies Related to the Development of Women™s Education-

2.2 Studies Related to the Attitudes of Women Towards Education-

2-3 Studies Related to the Impact of Education on Women-



This chapter presents a review of  research studies

£

conducted in divieran oo bive promotlon

B v ey e
e [ SR

af Wamen "s BEducabion.

The studiss are classified into bthree  groups, thoses

5T womeEn Ts eouacation in  general,

that refer to the

those that  refer to the alttitudes towsrds education  and those
refer  to the impact of education on women. They are presented

e lows

.1 Studies Related to the Development of Women’'s Education

Misva (19413, traced the history of women "s education

iy India from 19481 to erd of the Third Five Year Flan

with particular reference to the TfTactors hindering
progress, the natuwre and estent of wastage and  stagnation, the
gducational facilities available to contemporary Indian  women,

ancd co-education.

SBome of the observations of the study were &

(i) There has been a vapid progress in women s education in
all the spheves. There is a guantitative growbth in  the

rumizer of dinstitutions for women and their enrvolment.



{ii) Education for women ab the primsoy and higher stages 18

still arn imitation of boy s education.

tiii) The envolment of giris for vocational and special

education is still nobt impressive.

{iv) The special courses for women  like home sclence,
drawing, LA LI . music, MursEing still reed

impravemernt .

"

(v) Funds  for women’™s  sducation has not been  properly

utilised-

Dave (1971 studisd the evolution of female education
in Bujarat till Independence. The study made an inguivy into  the

.

1947, and

position  of  women in sociebty duwring the period 18
attempted to identify the factors regponsible fTor the growth  as
well  as those hinderving the education of women. It also looked
inte the role played by variouws agencies in this regavd. The main
findings of this stady have been discussed inn terms  of the
factors that hindered or promoted the spread of female education.
The Tactors that affected the growth of female education

adveras] Voo WERTTE



ts  wnbil

(i) Givles were considered a buwrden on thelr pa

they were marvied.

(ii) Inm & Tamily, the girl or women had noo vight o to

property .

(iiir Custoam of child marriage was deeply rooted i the
society.  Therefore, theilr education was nob given  any
considerations

Civ) The family syveltem was paternal and this subjugated  the

vole of women in social lifes

(v The vole of women was limited and resbyricted ey homes

life.

Fenmale education in Gujarat got its real start in 1854

with the introduction of formal educabtion.

The factors that plaved an active part in promoting the

gpread of female education weres

i) Bmall dnstitutions like " Buddhi  Vardhak  Sabha®,  and
Sujarat Vernaoulary Hocieby were instituted during this

period.



(1ii?

{iv)

Y

}

(Vi)

{viidd

(viii)d

e

During the vears of active social reform, reformists

weve throwing away the customary evils.

Ae a result of social yveforms people began to assign a

value to the education of their daughters.

Fublic opindon gave up prejudices against the education

of females.

Trndividuals like Normad highly contviboted to the

veformation of scclety and education of females.

Research on  the subject of female education WS
undertaken by Ramanbheri Nilkanth and & separate
curriculum was preparved for female students by Shyvimati

Sharada Mehta.

A good number of endeavouwrs contributed creditably  fov

the cause of Temale educations

Mahatma Gandhi paid special attention to involve women

in the independence movemsnt.

The special changes forced the people to change their
attitude towards fTemales and their status in  the

society .

M



& study  on the development of fenale education i

:

Gujarat after Independence was made by Thakkar (19760«

{11)

{1117

{iv)

(v)

pragyess

The objectives of the investigation were:-

to study the position of Temale education in Gujarat

pricor to Independence.

to study the development of female education during the

post Independence pericd (194772,

to study the factors that helped in the development and
expansion of female education with special reference to
the contribution of all individuals, institutions along
with political and economic conditions prevailing in

Guiarat during the perviod under study,

to study the factors that bhampered the growth of female

education,

to study the social as well as governmental efforts fTor

the growth of female education in Gujarat.

The study indicated that economic factors helped in the

af  fTemale education. It alsco pointed out  that  the



soriety at large and the social customs, values, beliefs, played

an effective vole in either expanding ov hampering the education

of Temales.

education

Fatel (1984) made a study vegarding the development of

among btribal  women in Gujarat. Some of  the major

objectives were:

(i

(iid

)

)

{1id)

)

to present a briel historical perspective of the growth
and  development of education among tribals in Gujarat
with epecial emphasis on the efforts made to promote

education among tribal women.

T ramine  the extent of literacy enrvolment  and
educational attainment of tribal women and compare with
that of Harijan women, non-Scheduled Caste/Scheduled

Tribe women, and tribkal men-

to  develop an additive picture of various aspects of

the educational development of tribal women in Gujarat.

The major findings of the study were:

After Independence although there was a rapid espansion

o f educational institutions and enrolment of tribal



ii)d

{(vi)

students at the diffevent levels of education, yel
there were no special programmes that could motivate

tyibal girle to take up education.

Ever: among  tribal  women the literacy rvate varieds
Rabari women showed the lowest literacy rate and Dhodia
women  showed the highest literacy. As a whole the

literacy rvate pev thousand population was &2 among

tripal women during 1971.

There was a trend of general increase in  enroclment  of

tiribal givrls at all levels of educatior.

Im gpite of a significant increase in the envolment of
tribal givis in standeard 1, about &0 percent of school

age tiribal givle did not ever attend the school.

There were vaviations in the context of wastage and
stagnation among  btribal girls with variations in

development and types of school attended.

Tribal Farent’s indifferent and apathetic attitude
towards  education  together with their poor economic
conditions seemed to be the major causes for irvregular

attendance, absentegism and dropping out from school.



Hasuw (1977 made an attempt to study Temale education
in Bihar from 1904 A.D. The objesctives was to find out the causes
of  backwardness of education in Bihar and to  suggest solution
mainly to problems rvegarding illitervacy and expansion  of girvls

education.

The study rvevealed that priov to 1704 givis used Lo
attend oanly the special schools except for a small number  who
studied along with boys. Between 1904-191%, some progress  wWas
made although it was slow. This was due to non-cooperation

moavement and economic stress.

Between 1919 and 1927, the progress was still slower
due  to the prevalence of social customs, lack of  trained women
teachers and unwillingness on the part of parents to spend money

an daughter s education.

Gandhi (1977)  made a study on the development of
women 's  education  in Greater Hombay during 1961 to 1974.  The
major  findings were @ About 5335.7 percent women and 5%9.7 percent
men were literate in 1273-74. Self incentive was the main  factor
for seeking highey education. Eguality of men’s  and women’s

astatuts was Yebt to be achieved-

~3
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In her study, Lahkar (197&) traced the history and

e

development of women®s education in fAsszam for the peviod 1874 to
1970.  Some of the important points that the study brought  out
ware @ The advent of the British and the missionaries helped to
set up separvate schoole for girls. Zenana classes were started in
Sylhet to provide facilities for girvis. Teachers were given
rewards for securing envolment of girvls into schools. The gradual
increase in the rate of envolment of givls in colleges led to
the opening of high schools and colleges for them. Earlier the
curvicuium  Tor bovs and givls were the same, bubt after 1882, a
separate  curriculum  and a separate examination for givls were
introduced.  For  supervision, the post of Deputy Divector of

Fublic Imnstruction {women) was creabed.

Das (1979 studied the growth and  development of
women's education at various levels in the state of Assam  during
the period (1247-1971) and also studied its impact on the social

life of the state. The study revealed thatb:

I
if;

(1) There was an  increasing trend or rasitive rate  of

o

growth during the period of the study.

{i1) Campared to the increase in the number of  men‘s
colleges, the women’s colleges did not increase

proportional 1y .

~J
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{i1i1} Theve WEE a wide gap bDebtween the educational
opportunities and facilities available to  men in

comparison o wamen .

Civ) Women s education brought about positive changes in the
gconomic, cultural. political and veligious spheres  of

the social life of the state.

{(v) The envolment increased at all levels of educatians

{vi) A great percentage of women were attending coe

educational institutions.

(vii) A majoarity of the women studied fale oriented

curviculum.

(viii) Although the number of women teachers  increased, vyet
they were not at par with the increase in the

enrolment .«

{ix) The shortage of women teachers affected the healthy

grawth of women s education.

.
N
~r

The edxpenditure on women’s education increased duwring

the period of study.

1
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A study was conducted in 197 by  the Flamnming
Commission -~ Frogramme Evaluation Organisation, Bovernment of
India, to  appraise the impact of the different schemes on  the
progress  of girl's education, particularly in vural areas  and
also to identify the impediments, if any, in their promotion. The
study covered 1é states and 1 union tervitory, & districts  and
78 schools. Views and reactions were elicited from 109
headmasters and 1376 villagers. The study observed that there had
beern a gradual but progressive increase in the envolment of the
girls over the plan periods and the gap in the education of boys

and girls appeared to to have been narrowings

Dutt (1979) made a pilot study on the problem of girls
education. The district selected was Furulia which was considered
as the most backward district of West Bengal. The study aimed at
finding out the actual casuses of backwardness of girls education

in the district.

The findings of the study were

{1} Between 1970-71, and 1973-74, the enrolment of ggirls

in the age group &-11 years increased by 13 per cent.



(i)

{iid)

{iv)

{vi)

Cviid

(viii)

As  many as o6& peyv cent dropped oult between class IV

and 78 per cent between II-V.

g0  per cent of the guardians stated that providing
girls with training in domestic works was  their only

responsibility.

In poor families &8 per cent felt it was unthinkable to

send givls to schools.

The proposal for rapid expansion of girls education  in

the country was supported by 98 per cent.

Foverty and lack of clothes were the reason for  not

gsending their girvls to schools.

According  to the primary school teachers B per cent
parents and guardians were irresponsible towards girls

eoducation s

Important rveasons giliven as obstacles to  the proper
management of schools were paucity of funds, condition
of  school buildings and  shortage of teachers in

descending ovdeir.

a1



The study of Leela Fumari (19810, velating to  the
development af  women’s  education i Uttar Fradesh sinee
independence with gpecial reference to Varanasi, was conducted
with the objective to trace the development of education of women
in India in general and in Uttar Fradesh in particular wupto  the
time of Independence and thereafter to compave the development of
women 's education in Uttar Fradesh with that of the other states.
The study had also traced the development of women®s education in
Varanasi city. It has also made a survey of the attitudes of the
students of RBanaras Hinduw University and its affiliated colleges

towards women 's education.

Some  of the findings of the study were as follows s
upta 1927 the condition of education was dismal with only 39 per
cent enraolment of girvls of school going age. From 19371947,
girls education made rapid strides. Since 1947, the envolment has
been increasing but the increasse has been uneven over different
plan periods. Inter—-state comparisons were confined to giving
gross enrolment figures and numbers of institutions for various
states and union territorvies. The study of attitudes vevealed
that in general all had favowrable attitude towards women’s

education with girls showing more favourable attitudes than boys.

1S
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Fhan and  Ayesha (1988) made a study entitled "The
Status of Fural Womern in India @ A ﬁtudy‘mf Farnataka” . Une of
the major objectives was to study the progress and problems of
sducation  among the rural women belonging to Hindu, Musiim  and
Christian comsunities. The sample of the study influenced 840
respondents from 390 houwseholds drawn on & systematic  sampling
method from three Taluks of Bangalorve District. These Taluks were
selected  on puwrposive sampling basis. Bome of the main  fTindings

wWe e

(1Y A little less than 20 per cent women had not

enrvolled in schools.

(ii) The position on  envolment among the Hindus and Muslims

were moyre or less similar.

{iidr All the Christian women were envolled in schoals.

Civ) Among  the Hindus, Brahmins had the highest percentage

of  envolment and the scheduled castes the lowest.

{v?) There were more illiterate women than men.

(vi) There were original  adualt illiterate females and

reverted illiterates.

0
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{vid) Majority of the women desired to procure  primavy
gducation for girvls and high schools and college

education for bovs.

2.7 Studies Related to the Attitudes of Women Towards Education

Gondhalekar (19759) underteook a study to  inguire into
the objectives of bWomen s Educeation as perceived by the students
and  their parents. Some of the specific objectives of the study
were  to examine bthe views of givis at different ages iregarding
their education, their attitudes in respect of  the choice of
their carveer, their spare-time activities and their views about
their would-be~husbands, pavents attiltude towards girl’s
education, towards failure of their daughtervs, towards oo-
education at variows levels, towsards freedom for givis to mix

with boys, etc. The majior findings of the study were

(1) Both the students and parents showed a keen desive for

gducation even in respect of higher education.

{1i) The students belonging to lower socic-economic stratum
expressed  thelr desive to be medical doctors (o
teachers and aspired for professions and jobs carvying

higher status.

24



{iiiy All  the parents were very keen on  educating  their
daughters and sons and providing egual facilities for

tﬁemn

the students about education
tended to vary wibth the sgcial stratum. The economic
aspect of education was emphasised by the students
belonging  to the lower socio-economic stratum. On the
other hand the importance of education for culture was

emphasised by those belonging to the higher stratum.

(v} There was not much difference between the response  of
college students and  theilry pavents in respect of

maviiage which meant that the students were realistic.

Shantha (1988) highlighted that private expenditure  on
education is & viable investment from lower ﬁrimary education to
vacational levels. The highest returns is to the secondary level
followed by upper primary, lower primarvy and vocabtiora! levels.
Frofessional education yvields a higher return than graduate or
post graduste  eduacation.  The attitudes of  the respondents
revealed that women prefer a highev level of education for their

dauvghters than that achieved by them. With h©high level of



educatian, the propovtion of women who favour co-education  for

girls also increases.

Chandrasekaran (1982) regarding attitude of ruwral women
of Tamil Nadu towards the formal education of women, came to  the

conclusion that

s

(i) there was no significant difference in the attitude of

rural women Trom different districts.

{i1) there was no significant diffevence in the attitudes of
raral  women  from different socio-economic status  or

emploved status.

(1112} the age level of responding women, thelr status,  and
the rmumber of female childrern in the family, each
playved a significant pavt in the attitude of women
towsrds formal education.

Thé study was conducted in Delhi by Seth, Mehrotvra and

Roy  (1983) on the attitude towards functional literacy of womer
participating in  the functional literacy programmne . It was
revealed that their attitude was neutral and the attitude seemed
to be influenced by the type of occupation of the head of the

Family.

0
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Syivastava and Rawat (1782) made a comparatbive study of
the attitude of wban scheduled caste and vuwral scheduled caste
women towards education. The sample for the study was drawn  from
Tehvri City and the surrounding villages. The study revealed the

following 3

(i) Harijan Bcheduled caste women vesiding in Tehri  City
were found to have a better attitude towards education

than those residing in its nearby villages.

{1i) The literate Harijan women showed more favourable
attitude than illiterate Harijan WOHnET) towards

gducation.

(iii) Myth dis still an adversely affecting dimension  of

attitude of Harijan women towards education.

Fuldip Fauwr  (19853) made a study on  the attitude of
people  towards wmmeﬁ:literaay in FPunjab. The study was taken up
to  determine the causes of the disparity in women’s literacy as
against men’s literacy with particular reference to the attitude
of  the people towards wmmengliteracy and to suggest steps Lo

remove the same. The study revealed the following @



(i) The literacy figures of Funjab showed a significant

disparity between men and womer -

{i1) There are various causes of disparity in men and women
literacy in Funjab out of which the negative attitude

of the people is a serious ones

{iii) The greater the disparity in the attitude of the people

the greater the disparity in literacy figures.

{iv) The attitude of the people is significantly related to

their age, sex and education.

{v) Feople are getting aware of the need for women’s

gducation as theilr social needs have changed.

2.3 Studies Related to the Impact of Education on Women

In  the study conducted by Mehta (1978) on a group  of
F00 educated women teachers and students, it was found that every
group of educated women developed & certain kind of scocial value
and & set of social attitudes towards  these values which
the cultwral group transplants  in the new generations providing
social hervitage to the emerging group in its new social  setting.

Desirable attitudes, beliefs and convictions were developed but
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they were also clearly related to the structure, organization and

distribution of education.

A study was conducted in Assam by Bavua (1978 The study
concerned itself o the education of married WOINET » e
representative sample of marrvied educated women from wrban, rural
arnd  suburban  areas, which was also representative of various
occupations  and  communities, was drawn. The objectives of  the

study were

(1) To find out the level of educational attainment among

marvied womern .

(i1} To find owt the causes of women going in for  higher

education after marriage.

{1112 To study whether they wished to earn independently on
the basis of their education and to see whether there
was  any impact on thelr husbands income and status on

their willingness to work.

{iv) To elicit their opinion as to what type of female
education would best suit a married woman to fit hev to

engage in a gainful occupation.

8%



(v

{vi?

i}

{i1)

(i11d3

{iv)

{w)

To  study the attitude of married women to further

aducations

Ta find ocut how marrvied women utilize their education.

The study revealed the following:-

The vange of educational qualifications among the
married women varied from matriculation to MaSc., M«A«
and EB.T. Some of them have added to their educational

gualifications after marriage-

HO per cent of the women were willing to  have further
general education even though they were marvied. 14 per

cent did not show any willingness to earn.

Mast af the respondents appreciates the present
educational system. Majority wanted & change in girls

educatian.

Undergraduates showed a favowrable attitude towards

general higher education.

Women s  education had hardly made any significant
impact on  their day to day life, both social and

eConomic.



Another study conducted in Assam was by Hakoty (1989).
The investigator made a study on the socio-economic status  of
educated working women of Hamrup District. The objectives of the
study were to find out the vights and privileges enjoved by the
work ing educated women, and the stresses and strain they have to
uridertake in maintaining thelr twoe roles (home and job)  along
with the impact of theiv employment upon the society. The major

findings of the study were the followings @

(i) Economic necessity was received as & high priority

among other proabable causes for women taking up jobs.

(ii) The status of working women within the family was
favourable. Higher education, more salavy, and jobs of

Migher category were contributing factors.

{iii) Farents were in  favour of the employment of their

daughters.

{iv) Working women compared to non-working women plaved a

role of decision making to a large sdtent.

{(v) The status of working women in their place of work was

favourable.
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(vi) Society’s outlook - of neighbours and relatives were

favourable.

ivii) Women’s participation in secial organisation was poovy

among the non—working womern s

fAgarwal (19800 analysed the extent to which education
was  successful in including a change in the attitudes of Hindu
arnd  Muslim  women towards social  institutions, practices, and

traditions like marviage, family. women®s status, education,

religion, and caste. The study revealed that education plaved a
vary important vole in changing the attitudes of women to various

sucial practices and traditionsg.

With special reference to  the status and values of
wamen, Basavakumaraiah (1780) made a study on vural females and
secondary education in & wvillage in Chitradurga District of
Farnataka. The study aimed at Tinding out how the new education
affected the life of vural women. The study revealed the

following

ag

(i) Givls formed one-tenth of the total school population.

{i1) There was an obvious trend towavds late marriage as &

reswlt of modern education.



{i1i1) The literate and the illitevate fTelt that a male should

be the head of the fTamily.

(iv) Education and wbarn  infloences had vesulted in an

increase in the breakup of families.

{(v?) Education influenced the concept of health and hygiene,
religious beliefs and superstitions, as well as  food

habiits and values.

A operusal of the researches veviewed above provides a

backdvrop for the present study.



CHAPTER - II1

STATUS AND PROGRESS OF WOMEN®S EDUCATION IN ASSAM
FROM 1971 TO 1991

Intraduction

Status of School Education for Girls in Assam

Status of Higher Education for Girls in Assam

Higher Education Offered by Affiliated Colleges

Higher Education Offered by the University Departments

Professional Higher Education



A0 Introduction

in the earlier chapter {(refer caption 1.83). a brief
background about the status of women’s education from 19471970
was  presented. It was also reported that by the beginning of
1972, seveval parts of Assam were taken out to form different
states, namely Nagaland, Meghalaya and Mizoram. 8o the further
discussions refer to the present State gf Assam. But it may be
noted  that the state had severe political disturbance in late
0's to early 8Os« This led to certain problems  in the
presentation of different statistics about Assam by the
authorities concerned. The 1981 census was also projected as  an
estimate by the authorities. The data which is presented further
operates within these limits and attempts to fulfill one of the
objectives of the study that is, of tracing the status and

progress of women’™s education in Assam from 1971-19%91.

To be able to trace the status and progress of  women s
aeducation, it is necessary to give the meaning of the word
‘status’ as  interpreted in this chapter and objective. The
indicator of status of an individual may be interpreted in
different ways. Status is & positiom in a sccial group ov

grouping in relation to othey positions held by individuals in



the same group or grouping. It is a given position which
determines the amount of authority wielded or the degree of
submission required. Thus status is a position which is either
ascribed or achieved. An ascribed status is one which is acquired
at birth without regard for individual ability. Status may be
high or low depending on an individual’s earning or his economic
pOWe T . Some others interpret it in  degree of religious
responsibilities. It also depends uvpon the degree of constraint
at home and oufaide- In the case of women it is sometines
considered that more the constraint the higher is her status, as
they are felt as indicatorsg of her position in the hisrarchy of
class structuwre. Another important indicator of women’s status is
the value given to the females in the family or in the =ociety. A
women s status  in the family or in the society will be raised
enly if she is given education. But the status of education of
peaople in  a nation is an indicator of the progress of that
nation. Status of women will be dealt with from the point of view
of her education. In this chapter, a comprehensive study is made
regarding herv progress in different aspects of education for the
period 1971-179%91. In the discussion that follows the term status
will indicate the position of affaivs of what is happening and

what is existing at the pericd under consideration.



It is a well krnown fact that the status of Indian women
irn general is  low. Frevalence of the evils of dowry, child
marviage, a low consideration towards women in general, are still

prominent in ouwr society be 1t in the rural or wrban areas.

The Constitution guarantees equal rights and privileges
far men  and women and prohibits discrimination in employment.
Congtitutional Directives provide scocial legislation on egual
remnuneration, property rights, age of marviage, dowry and a wide
range of  other problems. But wDMén will be able to take full
advantage of all these privileges only when she is made aware of
them. To do so, upliftment of her educational status is
necessary, and it is the only hope for fulfilment of all that the

Constitution guarantees.

» BEducation of women has been regarded as a major and
special problem in the field of education. & determined effort
15, therefore, necessary to face the difficulties and to close
the existing gap between the education of men and that of  women

at the earliest time possible.

Assam, the pioneer and the most developed state of

Morth—-East Region, has a total area of 78,523 sgq. km. The 1981






necessitated starting of a large number of institutions and

improvement of girls education in the society.

A general look into the progress of women’s  education
indicates that both in the rural and in the wrban areas of Assam,

there is a rvise in the level of literacy among the womer.

The following two Tables, Table 3 and 4 show the
position of women’'s education in respect of percentage of

literacy at the All India level and at the State level of Assam.

Table 3

Fercentage of Literacy at the All India Level.

Year 1961 1971 1931 1991
cSA=EY ol 2TE

Male 3Bhad 39 .31 G46.89 6384

Female 12.9 18.44 24.82 3942

Tatal 240 S 05 36H.23 T=R |

Souwrce @ Das, 1983.



Table 4

Fercentage of Literacy at the S5tate Level of Assam.

Yeay 1961 1971 1781 1991
Male 4d .28 4.9 N &HE2 3G
Female 18.462 22.31 NA 4370
Total A2 .58 33«3 MNA G A

Note @ NA —~ Not Available Sowrce : Renu Debi, 1992

The above two Tables indicate that like in  India in
general, in Assam also the vate of literacy of women is low when
compared to that of men. However, an interesting featuwre may be

noticed. The female literacy percentage in Assam is above the A1l

India female literacy percentage over all these vears.
The above point may be partly attributed to the ways of

RAssamese  socliety which accepts liberalism. Another factor which
might have contributed to the progress of literacy may be the

administrative set up within the state as can seen further.

Im the beginning of the period of this study that is in

1971, there were {(ninel Districts in Assam. They were Cachar,
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Darvang, Dibrugarh, Goalpara. Famrup, Lakhimpuwr, Mikivy and Novth-
Cachar Hills, Nowgaon and Sibsager. In 198191, the number of
Distvicts rose to 10(ten). They were Cachar, Darvang, Dibrugarh,
Goalpara, Hamrup, Farbi Anglong, Lakbhimpur, Nowgaon, North Cachar
Hills, and Sibsagar. In 19283-84, the number of Districts were
increased to 17{seventeen). They were BRarpeta, Cachar, Darrang,
Dhubvi, Dibrugarh, Goalpara, Jorhat, Ferimganj, Famrop, FEarbi-
anglaong. Hmkrajharg Lakhimpuir. Nowgaon, Narth Cachay Hills,
Fragivotishpur, Sonitpur and Sibsagar. By the end of 1991-%2, the
number of Districts in Assam rose to 23 (twenty three). They were
Barpeta, Bongaigeon, Cachar, Davrang, Dhubri, Dibrugarh, Dhemaji.
Goalpara, Golaghat, Hailakandi, Jorhat, FKokrajhar, Famrup, Earbi-
Anglong, Farvimgangj, Lakhimpur, Morigeon, Nagaon, Nalbari, MNorth

Cachar Hills, Sibsagar, Sonitpur, and Tinsukia.

The rvise in the numbey of Districts led to the increase
i  the rnumber of educational institutions in the state. This
apparently might have helped to raise the litevacy level in  the

population.

I the further captions® the status of education of

girls at different levels®™ namely, school education, general
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filling up of  gaps  in the infrastructural  and personnel

facilities in the field of primary education.

The "Assam Elementary Education Act, 1762" was in force
upto  4th  Septembey, 19753 and a new Act namely, "The Assam
Elementary Education (Frovincialisation) Act 19747, came into
force with effect from Sth Beptember, 19753. After passing of this
Act, services of all teaching and non—teaching staff which were
wndey the control of the State Board fTor Elementary Education
have been  brought wundey  the dirvect contreol  of the State
Government with effect from Sth September, 1973. Subsequently a
new Directorate of Elementary Education, Assam, was established

on 7th July, 1977.

The Departmental set up of the Directovate includes the
Divector of Elementary Education as the Head of the Department of
Elementary Education. The set up of the Department is a 4 tier
aorne — State Level, District Level, Sub-Divisional Level and Block
Level. The Director of Elementary Education is the Head of the
Department at the State Level. He is assisted by 4 Joint
Dirvectors, 4 Deputy Directors, © Assistant Dirvectors, ore

Controller of Examinations, one Inspector of Training, one
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Research Officer, one PFPlanning Officer, one Evaluation and
Monitoring Officer and other subordinate officers. At the

District level, there are 1& District Elementary Education

gfficers.

However, in  Assam  primary  schools in the plain
districts are governed by the educatiorn Department and are
advised by the Elementary Education Board, Gram Fanchayat,
Municipalities and Town Committees. However, in  the Autonomous

Hill Districts primary education is controlled by District
A T

~t e

Councils  and the Education DeQelwpment- In the tea—-gairden areas
primarvy education is the concern of the garden authovities {(Das,

1993) .

The National policy of Education (178&) has given
priavity in  the matter of uwniversalization of Elementary
Education. accordingly a scheme for providing essential teaching

ard  learming materials to all the primary schools has  Dbeen
designed and rnamed as "Operation Blackboard”. In Assam, This
scheme has been inmplemented with effect from the vear 1987-88. As
many as 14,893 primary schools have been covered under the first

arnd  second phase. It was also decided to provide one additional
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In the Eight Five Year Flan (1992-97), it has been
decided to keep priority in the education sector, particularly
for universalization of elementary education and achieve the

target by the end of the plan period.

Secondary education is the 1link between primary
education on one hand and higher edoucation on the other. In  the
words of Humayun Fabirv, "Secondary education has a vital role to
play in any programme of education for the community ... {Das,
1993) . This gains greater significance considering from the point
af  view of women®s education in the higher education and

professional education levels.

looking at  the level of secondary education, the
Secondary Education Board of Assam (SEBA) was established in 1962
‘with the purpose of regulating, supervising and developing the
secondary education in the state. Hesides conducting
examinations, Legny the High School Leaving Certificate
Examination, this Beoard is also engaged in a  large number  of
academic PrOgQrannes . Thezse programmes include curriculum
construction, esamination reform, in-service teacher orientation

and text-book and instructional material production.
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The administrative set-up in the High School Stage
consists of the Director of FPublic Instruction (Secondary)
followed by the Deputy Director of Fublic Instruction. Inspectors

of Scheools and the Sub-Inspectors.

I 1973 Assam switched over to the 10+2 pattevn of
education. This required the development of new syllabus for the
school  education which the S.E-EB.A uwundertepok. Further, the
ayllabus was reframed in accordance with the Natiomnal Folicy of

Education, 1986.

Ir Assam, the organizational structure and the
nomenclature of various levels of education have changed over the
years.  Thus & variebty of school structures have existed like
primavy schools, catering to Classes A-I1I, Class I-V, Class IV-
VI, Clags VI-VIII etc, and also have been mnamed as primarys junior
basic, middlessenior basic, lower primary, middle English and so
or. Even at the secondary stage, institutions with varied
patterns have existed. There ave high schools, higher secondary
schools, and & combinetion of both high  and higher secondary
schools. The‘+a stage of education has also been catered asz  pre-

university course by the colleges set up only for it or as a part
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of degree ov post graduate colleges. Thus, the data regarding the
number of institutions and the ernvolment at different levels of

education get overlapped.

Hence, o get a fairly clear pictu;e af the scenarig to
look into the education of givls, the data have been compiled in
the following way. All schools which were called as primavy/s
junior basic, middlessenior basic, High/Higher Secaondary are
treated as number of institutions catering to  school education.
Those institutions which were labelled as a college are taken up
under general higher education. Corvespondingly, the enrolment
figures are also complled. FKeeping the education of girls iry

foocus, the statistics presented furthery may be looked into.

Table S, gives a picture of the total number of
educational institutions catering to school education and the
number  out of then catering exclusively for girls; the total
enrolment in  school education and the number of girvls out  of
them: and the percentage of girls® envolment ovt of  the total

enrolment.
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No.

Table 5

of Institutions Catering to School Education

and Enrolment

Year

Mo

af Institutions

Catering to School
Education

Envalment in
Education

FPercentage of
Girls Compavred
to the Total

Total Givls only Total Girls Enrolment
1971-72 Poa77 1074 2171279 827314 38.10
19782-73 23857 1109 ERTEROL psiEiatdy 38.45
1973-74 L] 1132 2421361 8934335 346.20
1974-75 L4707 MNA 2362815 QI5717 38.7H
197574 2E408 MN& 2393198 P3ELOB 3F.09
187677 25461 11460 PhaL023 943331 3941
197778 BET30 1176 SEATEAY 1018671 37.69
1978~79 B70E0 Q7 PHO6E83 10469058 41.02
1979-80 27460 1029 g7a9908 1117995 G0.95
1980-81 27R92 NA Z841554 1068F674 37 .64
198182 27991 1078 290119 1226509 41.08
198283 31200 11467 3LTFIFE0 1320067 41.33
178384 32190 1229 3433854 1409330 41 .04
198485 33814 1253 J37E04R6 1876112 48 .08
178584 33856 12867 39844684 1&77D09 4 .00
19894~-87 33459 826 3FOEOEH 1491338 43.31
19a7-88 ILFE0 1261 4342083 1845984 42351
198889 34185 135 448243215 1883408 4257
1989370 3&FE4 1319 GOOT44E 1917834 4257
199091 37206 1349 44648368 1971999 GE . bl

Records Available at Statistical Unit
Director of Secondary Education,

Spurce :

The above Table 9, shows the number

catering to school education in Assam, correspond

enrolment in the school level is also given. The

given here includes the total numbery of schools i
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ing to which the
data that are
n Assam from the



primary level to the High/ Highev Secondary stage. It i1s noticed
here that rvight from 1971-72 to 1990-%1, there is a steady rise
in the number of institutions at the school level, but the number
of dinstitutions for girls only in comparison is not so high. I
1971-72, there were 22,477 schools catering to school education.
This is a large number but it may be seen that among them number
of  schools for girls only is very low, i.e., only 1074. Also,
whern the envolment of girls is compared with the total envolment,
one  fTinds that the percentage of envolment of girls Tfalls wvery

short of egualling the envolment of boys.

The Table further indicates that with gach year theve
was  a gradual rvise in the total number of institutions and
correspondingly. there was a rise also in the numbeyr ot
institutions catering to givls education. In 1978-79, the total
number  of institutions for girls only had dropped, although the
total  pumber  of institutions catering to school education was
frigh  numbeving to 27030. This was due to the fact that a number
of girls institutions at the primary level were made into co-
educational institutions.  However, the next year 197980, the
rnumber  of institutions for girls raised to 102%9. From 198182,

there was a steady rise in the total number of institutions and
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that of girls also. This trend was maintained till 1986-87. But
in  1986-87, it i found that the number of girls schools went
down drastically. Also it could be seen that the total envolment
in schools went down to a great extent. On enquiring with the
authorities, it was revealed that the general decrease in the
enrolment of gerneral education was due to drop out as reported by
the district authorities. But & happy note could be that the

total envolment of girls had improved though marginally.

By 1989-90,. the total number of institutions in  Assam
at the school level reached to 36984 and that of girls only to
1319 and by 1970-91 there were a total of 37206 institutions and

that of girls only was 1349.

The envolment of givls in  schools as steadily
increased over the years, with cccasional fluctuations. But  this
increase over & span of 20 years may not be sufficient to become
orn par  with  the envolment of boys. At this rate it may take
another 40 years ov so to reach the level of 30 pevrcent. This 1s
apart from the fact that even today all girls of school going ags
are not in the portals of schools. This suggests & need for a

massive effort on all concerned to see that &ll girls of school
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going age attend schools and without dropping out in the middle

especially in the rural areas.

3.2. Status of Higher Education for Birls in Assam 1971-91.

Coming to higher education in the state of Assam, 1t 1

in

seen  that priorv to Independence there was a slow progress  in

higher education in Assam and in the North—-Eastern states.

It was in 1900 Sirv H.J.8. Cotton, the then Chief
Commissioner of Assam, took the initiative and started the Cotton
College at Gauhati to cater to higher education. Due to non-
existence of a university., the college was affiliated to the

Calcutta University.

The missionaries also opened and advocated colleges for

girls. 8t. Mary’s College which was the first girls college was
opened abt Shillong (then in undivided Assam) in  1982. It was

followed by the opening of Lady Eean Girls College also at
Shillong  in 1935. By 1940-41, there were 4{(fowr) girls colleges
in  the entire region of Assam. Handigue Girls College at Gauvhati

and Sylhet Women’s College at SBylhet caterved to givls educabtion.



At ter Independence, highev eduacation in fssam piloked up
momentum. The firset University in the entirve North-Eastern
Fegion, the Gauhati University, was egstablished in Assam in 1948.
Next the Dibrugsavh Undversity was established in 19468 and the
thivrd University was  hhe ASSam Agricultural University
established in 1968. Several college were set up paving way for

the development of highev education in Assam.

Higher education in  Assam is  considered under the

following headings

(i) Higher education offered by atfiliated colleges

{excluding Frofessional colleges)

(ii? Higher education offered by the University Departments.

(ii11? Frofessional Higher education.

d.i2.1 Higher Education offered by Affiliated Colleges

This i ogffered by several ceolleges which are
affiliated to either the Gauhati University or the Dibrugarh

University. These colleges are those which include arts, science



and commerce streams. This education is further referred o as

general higher educaticon.

Among these colleges, very few are exclusively catering
to givlis. A pictwre of the number of colleges catering to  the
gengral higher education and the envolment of girls in them gives
a Tair idea regarding the status of women in the field of general

highey education. Table & provides the same.

Im Assam, from 1972 to 1983, the pattern of collegiate
education consisted of 2 yvear Fre-University course and then the
graduate couwrse for two vears. However, from 1983 onwairds, thie
Three Year Degree Course has been  introduced. and  the Fre-—
University course is now called as the Higher Secondary Course
which comes under the jurisdiction of  the Higher Secondary
Council. This body examines the students at the end of the Class

XIT stage and those who clear this examination are eligible to

undertake the Three Year Degree Cowrse or any other professional
cowrses.  Hence the data showing envolment upte 1982-83 include

both for the pre-university and the graduation courses. But since
the colleges continued to run Classes X1 and XIID  preparing

students for the Higher Secondary School Leaving Certificate
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*

(He8.5.L.0) examination at Class XII, the further data include

all those who were enrolled in all the classes in these colleges.

Table &

Number of Colleges for General Higher Education and Enrolment in
Assam

Year NMo. of Colleges Envrolment in Fercentage of
Education Girls Compared
to the Total
Total Girls only Tatal Girls Ernrolment
1971-72 101 10 57835 13075 2260
197573 111 10 HTFTO0 16224 23 .G
197374 115 10 TG 19977 A5.10
197475 119 NA B1675 21539 28.37
1975748 186 NA TéH1E8 go9s9 27 .48
187&-77 134 13 87961 E38243 Bha0p
197778 136 13 F7INE 23401 2éH .08
197R3-79 137 1g 112383 29197 2597
197980 138 12 114410 BIFHD =Y
1980-81 139 1& 111075 28828 25 .95
198132 144 1a 188449 34864 2714
198283 153 13 145368 41923 28.83
198384 145 14 1525867 NA -
198485 155 15 1465439 B3460 32.31
198584 159 1é 144932 44732 30.86
198487 1463 1é 155648 50185 3284
1987~83 N NA NA MNA -
1988-89 181 NA 181880 HETLT 34 .50
1989~90 190 N& 194837 TOHOB 35.823
1990~91 22 A 203617 &7408 33.10

Note @ NA -~ Note Available-
Souwrce @ Selected Educational Statistics, Statistical Unit Office
af the Director of Secondary EBEducation, Guwahati, Assam.
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Looking at Table &, it may be seen that in 1971-72, the
total number of colleges Tor general higher education was 101,

and out of this there were anly 10 colleges exclusively for

girls. During the successive yvears 1t is seen that there was a
steady but slow expansion of college education. JETRE

comparatively the pumber of institutions for givls only was not
very promising. This might be due to the fact that at the higher

level, the institutions avre mostly of the co-educational nature.

Looking at  the envolment figures, the percentage of
givls to the total envolment was found to be fluctuating. In
1971-72, the pevcentage of enrolment of girls was 22.08%W. In
197574, it vose slightly to 27.48%; there was & slight drop  in
the enrolment figuwres taking it to 25.97% in 1978-7%. By 1981-82,
it went up slightly to &27.14%. During the vyear 1985-8&8, the
percentage rose to 30.848%; by 198%9-20, it went upto 3&6.23%.
However, there was a drop in the percentage in 1990-91 to 33.10

per cent.

To raise the position of girls education at the general
migher education level, the Government has taken the initiative

by providing free education to all girls studying at the college
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level. Efforts like providing free education, providing
scholarships and such  others have to some extent raised the
position of enrvolment of givls at the college level. However,
whern it is compared with the total enrolment, i.e., with boys,
the picture is not very happy. This may be partly because of lack
of othey facilities like hostels and alse the willingness of
parents to send girls to co-educational institutions or to keep
them in hostels for education. This may be particularly true  for

girls from rural areas.

3.2.2 Higher Education Offered by the University Departments.

Bs has  already been mentioned (vefer caption 3.20
earlier, till 1991, theve were three Universities in Assam, they
being Gauhatl University, Dibrugavrh University and Assam
Agricultural University. The first two universities catered to
master's degree in Arts, Science and Commerce. They also catered
to professional couwrses like medicine, law engineering etc. The
Assam Agricultural University caterved to the professional courses
in  the field of agriculture and other allied courses like Home
Spience, Sericulture etec. It has two campuses, one at Jovhat and

the other at Fhanapara (in Guwahatil). While the fovmer
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specialises  in Agricultuwral Sciesnces, the lattey specialises in
Veterinary Soiences.
The total envolment in the different departments of the

three universities are presented in Table 7.

Table 7

Total Enrolment of Students in the Three Universities of Assam

Year Enrolment of Students Fercentage of Girls Compared
Total Girls to the Total Envolment

197172 2021 31 RO.82
1978-73 3189 Fac 28.91

197374 3489 1023 2932
197475 age 89 29.77
1975-76 2749 856 3114
187677 2357 a0 S84 .79

197778 2397 a73 3648
1978-72 3321 1193 a5.92
1979-80 4583 1389 34 bb
198081 G&617 1586 34.35
1981 -82 2677 1282 47 .70
1982-83 2742 137a H50.03
198384 G429 1401 31.63
198485 4480 1384 30.97

1985-86 4218 1355 dct. 13
198687 4822 1815 3141

198783 NA NA -

198837 4474 1731 38 . &9
198990 4552 1783 3914
199091 b2 1861 40 - 00

Source s Statistical Branch, Office of the Director of Fublic
Instruction. Assam-
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The Table shows the percentage of givl®™s enrvolment in
comparison  to the total envolment. It may be seen  that this
percentage, though fluctuates, is mostly around 30 percent to 40
percent. The years 1981-82 and 1982-83 show the percentages as
47.90 and 30.03 respectively. But these figures need to be
considered with caution, as the State of Assam was undev highly
disturbed conditions then and the total enrolment itself had come

down very much when compared to 1980-81.

3-2.3 Professional Higher Education

It may be noted that there are no professional hbigher
education institubtion which is entively meant for girls. There
are a number of professional courses like medical, engineering,
law, agriculture, and many other emerging ones. The most
prominent ones in Assam duvring the period wnder study happens to
be medical, engineering, agriculture, veterinary and law. A
picture of the envolment of givls when compared to  total
eriraglment for these professional cowrses are provided in Table

B, %, 10, 11, and 1.

There weve three (3) medical colleges, namely, Gauhati

Medical College at Guwahati, Assam Medical College at  Dibrugarh



and Silchar Medical College at Silchar. Table 8 shows the picture

of total envolment in these three medical colleges.

Table 8

Enrolment of Girls in the Medical Colleges of Assam

Year Envolment of Students Fercentage of Girls Compared
Total Girls to the Total Enrolment

197578 2147 2F& 13.79

187677 HR3O9 388 14 a2

197778 2280 274 1440

197879 2178 354 1H b4

1979-80 2189 411 i8.7a

19g0-81 2046 374 18.89

198182 1804 G100 2870

198283 1707 265 21 .33

198384 1767 431 24 .39

1984~-85 2037 508 e I

1985-84 2055 LaEy BH.03

1986~-87 1R68 51 FEAr |

1987-88 N& NA -

1988-89 1958 LEE 28.33

1989~90 1994 Hhé 28.36

199091 19794 Ghé 28.34

flote : Data were available from 1973746 onwards

NA — Not Available
Source @ Statistical Branch, Office of the Director of Fublic
Instruction, Assam.

It may be seen that there is a steady but slow increase
in the enrolment as well as the percentage of envolment compared
to the total envolment. But still the percentage stands at  ©28.36

in 19%0~-91.



There were three (3 engineering colleges, namely,
fssam Engineering College at Guwahati, Jorhat Engineering College
at Jorhat and Regional Engineering College at Silchar. Table ¥
shows the pictuwre of total enrvolment in these three engineering

colleges.

Table 9

Enrolment of Girls in the Engineering Colleges of Assam

Year Enrolment of Students Fercentage of Girls Compaired
Total Givls ta the Total Envolment

197474 PTG 14 144

197578 1048 19 1.81

1874677 1300 2 2. 00

197778 NA N

1978~79 1544 B3g 2y

1979~80 1730 40 231

198031 1717 45 2.62

ieal-an 19822 iy 2.81

1982-83 15938 &H3 346

1983 -84 2012 £26 437

1284-85 2233 116 G919

198584 2307 105 4. 55

1984-37 1801 107 594

19g7-88 Né& NA -

1988-89 2511 158 & w29

1989 ~90 STRE 144 b OF

199091 2725 1b4 & 35

NMote @ Data were avallable from 1974-75 onwards
NA ~ Not Available
Gource @ htatistical Branch, Office of the Divector of Fublic
Instruction, Assam.



The givrl s envolment is extremely low compared to  the
total envolment, the percentage being 1.44 in 1974-75 to 6.02  in
198990 and 1990-%1. For whatever reasons the number is small,
this calls fTor greater attention to encourage girls to come Lo
the technical field of engineering and to provide them the needed

support to this effect.

There is only one agricultuwral college in  Assam. This
is the college at Jorhat belonging to  the Assam  Agricultural
University. Table 10 shows the picture of envolment in the

agricultural college at Jarhat.



Table 10

Enrolment of Girls in the Agricultural College (at Jorhat) of
Assam

Year Envrolment of Students Percentage of Girls Compared
Tatal Girls to the Total Envolment
197474 437 b 1.14
197576 3&HO 14 3.89
1876~77 375 1a G e
197778 395 &3 5.82
1978~-79 437 27 4.18
17279~80 497 31 6«24
195081 497 31 bHediy
1798182 494 30 b OF
19823833 494 30 6.7
1783~-84 SR 44 8.43
198485 533 féy 8.463
198584 553 4 é 8.32
19846837 G045 a8 g.81

Note 1 Data were available from 1974-75 to 198&6-87.
Source 3 Statistical Bramch, Office of the Divector of Fublic
Imstruction, Assam.

The envolment of girls was only 9 covering 1.14 per
cent of the total enrvolment in 1974-75. Though the snrolment hbas
slowly increased, yet it i1s at only 8.81 per cent in 1984-87.
This draws the attention of all those concerned with the

education of women in professional couwrses.

The only veterinary college in Assam  i1s  at  Fhanapara

{in Guwahati) which belongs to Assam  Agricultural University.

—
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Table 11 shows the pictuwre of envolment in the veterinary college

at FEhanapara in Guwahati.

Table 11

Enrolment of Girls in the Veterinary College of Assam

Year Ernvrolment of Students Fercentage of Girls Compared
Total Girls to the Total Envolment

\GER

1876-77 2a3 b .12

I977-78 =83 ) 2.1

197879 300 17 SHehT

197980 310 17 549

1980-81 310 17 Tea8

178182 317 =i éa P4

1982-83 311 23 750

1983-84 382 43 i1.846

198485 451 58 i2.86

1785-8& HO3 7O 11.61

19846-37 &Hlé T 11.69

Mote : Data were available from 1976-77 to 19846~-87.

Souwrce : Statistical Branch, Office of the Dirvector of Fublic
Imstruction, Assam.

The envolment of girls were only & covering 2.12 per
cent of the total enrvolment in the year 1974-77. The picture is
similar to that of the agricultural college. Though one could
notice a slow upward trend in the envolment of givis, thes
perecentage of envolment of givls compared to the total envolment

was only 11.69 in 198&-87.



There were six (&) law colleges in Assam  in the year
197475 The number rose to nine (%) by 1986-87. Table 12 shows
the picture of envalment in the law colleges of Assam.
Table 12
Enrolment of Girls in the Law Colleges of Assam
Year Noeof Envolment Fercentage of Girls
Institutions Compared to the Total
Envolment
197474 ) 2904 171 5.89
197878 7 3583 195 S by
187677 a8 2564 173 b75
197778 a 2m7e 204 T 93
197879 NA N RNA -
197980 ) 3365 331 7. 84
1980-81 Q 3406 33é4 F.86
1981-82 G G400 S48 18 .38
1982-83 £ G471 Se3 1170
198384 “ 4888 S5 10.92
198485 £ 4723 76 1B2.20
1785-84 £ G041 3ia 182.467
198687 4 4070 547 13.44
Note @ Data were available from 1974-75 upto 198687 only.
Source : Statistical Branch, Office of the Director of Fublic
Instruction, Assam.
The pevcentage of envolment of girls was 5.85% in

1974~75 which slowly increased to 13.44 in 1986-87.

124



Taking an overall view of the position of the envolment
of girle in the five professions, namely, medical, engineeving,
agricultural, veterinary, and law, it may be said that the
percentage of giris enrolled need much to bhe brought up. A
conparative look at  the percentage of girls enrolment  for
different professional courses have drawn the attention of girls
{though the number is small) in the decreasing order seems to  be

medical , law, velterinary, agriculture and engineerings



CHAPTER - IV

ROLE OF VARIOUS ORGANISATIONS IN PROMOTING WOMEN®S EDUCATION

IN ASSAM

Introduction

Role of Women’s Study Researvych Centvye of Gauhati University
Role of Assam State Social Welfare Advisory Board
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4.0 Introduction

The previous chapter has shown  the progress  achieved
with regard to the women s education in Assam. The Government has
taken measures as and when rveguired in this directions As &
complement to this., several bodies have also contributed to  the

promotion of women®s education in Assam.

This is happening as a result of the importance given
to the developmental programmes wheve 1t is realised that women
play & major role- Women who are educated are able to assert
their rights in different situations but illiterate adult women
are often victims of injustice. Realising this problem as  an
obstacle to all developmental programmes, importance has  Dbeen
laid to adult education programmes, and non-formal and formal
programmes.  These programmes are to educate the illiterate women
and also to train women in different employment streams. The
National Ferspective Flan for Womern (1988-2000) has recognised
@ight employment styeams for rural women -~ Agricultuwre, Dairy
farming, Cattle rearing, Fishery., Fhadi, Handlooms, Handicrafte,
and Sericulture. Training women in gach of these streams would
help to improve production and lead to  the improvement of the

marginal position of women.



Frominent among the various bodies working towards the
above mentioned goals happen to be Women's Study Research Centre
of Bauhati University, Assam State Social Welfare Advisory Boavd,
Fasturba Trust, and Assam Fradeshik Mahila Samity. A brief
description about the role played by these bodies are given

further.

4-1 Role of Women's Study Research Centre of Gauhati University

The National Folicy on Education (1984) laid emphasis
on women s education and suggested the estaeblishment of  women’s
studies centre in different universities. The aims of the women’s

studies are -

(i) To find out means to sensitirze educated women and  men
of their roles in building a positive self-image and

self-confidence among all women.

{(ii1) To motivate illiterate women Tor education and training
and to lay the fToundation for establishing eguality

between women and men.
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Keeping these aims in view, the Women's Study Research
Centre of Gawhati University was established in 1989. This centve
iz aimed at generating awareness  among Wemesn far theiy
improvement and involvement in social, economic and political
activities. It focussed on various issues and problems of women

in general and of women of Assam in particular.

A numbey of seminars were held to create awareness
among the society  towards women®s problems. I some of the
seminars papers were presented based on the resesrch carvied outb.
A brief reporting of some of these reseavches throws light on the
way the Women's Studies Research Centre is contributing towards
bringing out awareness among people about women in general  and

women s education in particular.

(1) The study entitled "A Study on Women and Social

&

Accountability @ An Emperial Evidence”, conducted by
A

Rernuw Debi and Swarnalata Das had as its objective tao

find out the awareness of educated women towards
certain social issues. This study was conducted on 200
girl students of Gauvhati University. Apart fyom other

issues, it brought out their ideas on  the need and
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importance of education to women. They have observed
that education of fTemale members was a necessity;
education had a tremendous influence in life; lack of
education, economic inequality and backwardness were
responsible for social cormruptions and  vole of women
was very orucial in this issue; it is the responsibi-
lity of the older genevation to bridge the gap by
enswring the younger generation for provision of proper
edacation, Tulfillment of needs, a congenial and social
environment; and the role of the Government should be
more vital which is possible only through establishing
more centres for aduelt and women education {(Renu  Debi,

1994) .

A study was conducted by Dhvubamoni Mishra to find out
the conditions of FPati Rabba women from & socio-
economic perspective. The village which was studied was
situated only 4 kEms. away from Dispuwr, the capital of
Assam. The study revealed that although situated very
near the capital of Assam, vet the village was deprived
of many developmental programmes. EBEducation level of

women was very low, which indicated that the adult

129



education centres were not sufficiently motivating
women learners. Although they were aware of many deve-
lapmental programmes in the city, vyelt no opportunity

was offered to them.

The study observed that the Governmental and voluntary

agencies should motivate the women to come forward to recelve

education

of living

(ii1)

ard training, so that they could attain higher standaird

{Renuw Debi, 1994).

Literacy among tribal women of Assam was studied by
Lakshahira Das. The study observed that in spite of
xpansion taking place in the formal educational
system, majority of tribal women have remained outside
the reach of education and hence are i1lliterate. The
low level of litevacy of tribal women in Assam  was
ascribed to the following veasons @ ta) There is an
awareness  among  btribal women  to  the benefits of
education. They are tradition bound, conservatives and
confined to home and agriculture. They are less
susceptible to change and education. (b)) Excepting in

wirhan areas, there 18 general negligence in both



patriarchal and matriarchal suocieties regarding
education of girls. They prefer to keep girls at home
for engaging them in household work. (¢) Engagement of
the adult tribal women in jhum  cultivation for  which
girls have to stay back from school is another cause of
the backwardness of women in respect of education.
{d) The conditions of schools in the tribal areas Ar&
far from satisfactory, they are inadeguate and situated
in interior,secluded and inaccessible areas. (@) Tribal
women living in predominantly  illitervate communities
have very little incentive for learning. (f) Foverty is
another problem faced by tribal women. Conservatism,
superstition, and outmoded customs are other hurdles
of tribal women s development. {(g) Lack of voluntary
women s organisations is  as  important  cawse of the
absence of awareness among tribal women for  education
and learning and to make them aware of the governmental
policies and programmes offered fov  their betterment.

{(h) Training for holding of litevary classes are not

convenient for the tribal women. (i) Adult tvibal women
are not motivated as their major interest of earning
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N 2

more money is not caterved to by  education- (i) Edu-
cational institutions do not cater to the needs of

nomadic way of life in some tribal communities.

The investigator has made several suggestions to remove

the constraints in the pafh of tribal women’s esducation.

The above studies are some indicators to the role that
the Women’s Study FReseavrch Centre of Gauhati University 1s
playing in the awarenesss and thus promotion of women’™s education

in AsSsams

4.2 Role of Assam State Social Welfare Advisory Board

The Assam State Social Welfare Advisory Board sponsors
welfare services through the Registered Valuntary Welfare
Organisations/Non-Governmental Organisations (NGU's), registered
under Societies Registration Act of 1850 for the benefit of the
pooy, needy women and their children. However, programmes for the
handicapped are run for all without any distinction of men, women

and children.

The main functions and activities of the Hoard are



(i1

{114

{iv)

(v

To promote  the growth of voluntary Social Welfare
agencies, with special reference to developments of

the welfare services in areas uncovered at present.

Ta administer programmes of Social Welfare in rural .
areas elther sponsoved by the Central Social Welfare

Board or initiated with the co-operation of the State

Governments

To undertake with the concurrence of the Central Bocial
Welfare Hoard such welfare activities or programmes  as
are entrusted to  the State Social Welfare aAdvisory

Board by any departments af the Central/State

Governments.

To assist the Central Social Welfare Board and the

State Government in further development of welfare

SETVICES .

To supervise arnd  veport  on the working of the

institutions/projects to  the Central Social Welfare

Board or the State Government as the case may be.
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{vi) To  invite, receive, edamine  and  recommend  to the
Central Sccial Welfare Board applications for grants—
in—aid from the Voluntary Registered Welfare Insti-

tution/Organisations under different programmes of  the

Hoard.

{vii) To co-ovdinate the Welfare and developmental activities
undertaken by the variouws departments of the &State

Government .

{(viii) To undertake such other activities as may be conducive

to the fulfilment of the above objects.

Based on the above mentioned functions and activities,
the Board undertakes several programmes like rvunning  orphanages
and short stay bomes for children, creches, Balwadis, nursery o
Fre-Frimary schools for childvren in the age group of 3-% years.
Ae a part of welfare services for poor women, condensed courses
of education for middle/H.5.L.C/H.S.L.C. failed female candidates
for 2 vears/3yvears/lyear respectively are organised to enable
them to appear in the respective edaminations. This scheme can be
considered to have immense value in the promotion of  women’s

aducation and hence it is discussed in details below.



During the Second Five Year Flan, it was decided that
for various developmental schemes, a large number of trained
women workers would be necessary, like Gram Sevikas, Nurses, Mid
Wife (Dhai). Balwadi teachers, Frimary School teachers, Family
Welfare workers, etc. The minimum gualifications for taking
admission into these specially prepared training courses 1s
Middle or Secondary appearved. However, it was found that there
was a dearth and lack of such minimum gualified women for  this

type of job-oriented training.

Feeping in view these problems, the Central Social
Welfare Board initiated a Condensed Course of Education for Women
i 1958. The main objectives of this scheme of Condensed Course

of Fducation for Women are as follows @

(i) To previde educational gualifications and relevant

skills to women in order to become eligible for

identifiable remunerative work opportunities;

(1i) To facilitate empowerment of women and social activismg

ard
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(iii) To provide women opportunities for learning  and shkill

developmentl .

The course was to be organised in  orural, tiribal,

backward and urban slum &areas. Residential COUTSes We e
considered in tribal, rural  and  backward areas- To  run such

)

courses, assistance was planned to be given to the following

types of institutions.

{a) Voluntary institutions bhaving exdperience in  conducting

educational/welfare programmes for women.

{h) Recognised sducational institutions such as Middle or

High Schools and teacher training colleges.

() After carve Home/Custodial institutions, eto.

In order to be eligible for financial assistance wundey
the scheme, 1t was stipulated that an institution or an

organisation should possess the following characteristics

(i) It should be registered under the Societies FRegils-

tration Act, 18480 or any other appropriate Act or

should be duly constituted branch of & registered body.

13&



{ii)

(iid)

It should have been engaged in women’s  programme/

gducational work for a minimum period of three years
prior te the reguest for grant undey the scheme. The
condition of this period may however be relaxed in

respect of institutions in backward, tribal anmd hilly

ATEASD -

It should have a properly constituted managing
committee with a majority of women members in 1t and
with its powers, duties and responsibilities clearly

defined and laid down in a written constitution.

These condensed courses were to be operated as  both

residential and non-residential as mentioned below.

(i)

{(11)

{111

Courses for Frimary stage of State education Deparitment

~ Both residential and non-residential -

Middle English (M. E.) examination of the State

Education Department -~ Both residential and nory -

residential .

Couwrses for the H.5.L.C. gamination of the Education

Board - Hoth residential and non-residential.



{iv) Courses for the H.5.L.C. examination failed candidates

-~ only non-residential .

For taking admission into any of the condensed couwrses,
a candidate should be of minipum of 195 years of age. Fovr  taking
admission into the Middle English course, the candidate must have
studied at least & years in a formal school. For  secondary
{HeS8.L.C) couwrse the candidate should have studied for a minimum
of six yvears. For primary stage, howeveyr, no minimam  educational

level has bheen determined.

While selecting candidates to  join in  the condensed
courses, preference was to be given to widows, destitute women,

and wives and daughters of demised army personnel.

A imporytant fact in this course ig that if a candidate
who has taken admission failed to pass in the examination, then
she 15 not allowed to take admission the second time. A provision
however is  that those candidates who passed Middle English
examination under this course securing 75% marks is  allowed to

take admission into the SBecondary (HS5.L.0) course.
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On completion of the Condensed Course a candidate must
give her consent to serve in vural areas after taking special

trainings

The Condensed Course of Education for Women is not just
a programme relating to rvehabilitation, rather it is meant that
women who are thus educated and trained would move to  the yuiral
areas and avail of job facilities like those of Gram Sevika, Bal
Sevika, Nurse, Mid Wife, Craft teachers, Family Welfare workers,

ete.

Thus, it may be seen that these couwrses along with the
further training are job-oviented to help build up rural  women

work force.

4.3 Role of Kasturba BGandhi Rashtriya Smarak Trust, Assam Branch

Fasturba died on February 28nd, 1994. after her death,
Fandit Madan Mohan Malaviyva and other eminent persons like
Thakkar Bapa decided to start a memorial fund in her memory  and
collected fund for the purpose. A& Trust Board of 19 members was

formed to organise ad dirvect the work of coellection at  the



national level . Similar committees were also formed at  the

provincial and district levels.

4.3.1 Alms and Objectives of Eastuwrba Trust

On July ist, 1994, Gandhiji, while addressing the
rnumbers  of  the Trust as  the head of the Kasturba Trust,
explained the aims and objectives of the Trust — "Kasturba was
a simple woman devoted to wvillage life, actually living and
serving among villages. The object of the fund should, therefore,
properly be used towards the welfare of village women  and
children. It is well that the Trustees and the world should kEnow
the whole of my mind on the guestion of the welfare of women  and
chiildrern in the numevous villages in India. The welfare of iy
conception encompassed the whole life of women children in  the
villages. It, therefore, included maternity hygiene, and the

treatment of diseases and education”.{(Kasturba Gandhi, 1945-70).

Following Gandhiji’s advice, the Trustees altered the

scope of their work and confined it to the welfare and education

of rural women and children only.
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G.8.2 Rlue Print for Trust’s Work

The puwrpoase of the Trust was based on the idea of
reconstruction of the life of village women and children. It was
felt that qualities orf fearlessness, steadfastness ard
zself-confidence had to be included in the hearts of the women so
that they might be able to take theivr rvightful place in  the

society .

The various schemes of training and development works

that were undertaken are as follows

1. Nayvee Taleem : Fre-Hasic, Hasic, Fost-Basic and
Adult Education.
2. Improved Types @ Cleaning, Frevention of Diseases,
of Health nursing the sick, child welfare,
Service mid wife and other such works.

d- Rural Industries: Crafts, weaving and sewing, eto.

4. Village Welfare @ Work of village development.
e Miscellaneous : Co-operation, gardening, eto.
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Ry 1946, every province in  India had & Gram Sevika

Vidyalaya to train village workers. A Central Gram Sevika

Training Centre was formed in 1951 at Fasturbagram. The
programmes organised by the Trust included the following :
Duration

10.

Fasturba Gram Sevika Training &
Fre-RBasic Teachers Training b
Basic Teachers Training b
Auxiliary nursing and midwifery training a21/a2
Condensed Secondary Training o
Santi Seva Training =
Condensed Higher Secondary Trainming =
Sevasvam Training 3 to 4
Rural Institutes (Eguivalent to Degree

Course) Training |
Temporary Training Camps for Women 15

Years
Years
Years
Years
Years
months
Years

Years

Years

days



FBesides the above, the other programmes include Leprosy
work , Kanvasram, General work, Sarvodaya work, Frontier aveas,
Spinning Camps, Arogyva Sadan, Basic Talim and the publication of

a Hindi tri-monthly publication called "Kasturba Darshan' .

4.3.4 Fastwrba Gandhi Rastriva Smarak Trust, Assam Branch @

fissam, situated in North Eastern India, has an  indivi-
duality of her gwn. Baints like Sankardev and Madhabdev, some
five hundred years ago, laid foundation of a rural scciebty and

community. The institution of "Satras” and "Namghars" (prayver

housel, still exist. The idea of self-sufficient villages. which
was Gandhijis idea of an idesal rural society was, thevefore, not

unknown to the people of Assam.

Azsam had plaved & gloriouws part in the movement fov
freedom lauwnched by Gandhiji- The women of Assam had played &
noteworthy part in it. When Gandhiji visited Assam in 1921, he
was impressed by the flowrishing state of handloom based Endi.
Muga, Silk and other crafts and he saw a great future for the
Swadeshi movement in Assam. To  train  women workers for  this

movemant, a permanent work centre was necessary. Accordingly  in
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January 1946, the Assam State Kasturba Gram Sevika Vidyalaya and
State Trust Office was inaugurated by Gandhiji at Saraniya in

Guwahati. This ashram is papularly known as the Saraniya Ashiram.

Although the Vidyvalaya was started, it was difficult to
find teachevs, as trained teachers in this divection was almost
nil. However, $Sjita Amal Frava Das, along with two other workers
Smt. Ghanakanti Fhookan and Smt. Hema FProva Eakoty, were
recruited as  teachers  and  they helped in building the

institution step by step.

The vidyalaya as it started had 7 students on roll-
Gradually, the number of students rose. Most of the girl students

who came for the training weve from the villages.

The syllabus which has approved by the Hasturba Trust
iz adhered to in the Saraniyva Gram Sevika Vidyalaya. It  includes

the following :

1. Nayee Taleem : Fre-Basic, Basic, PFost HRasic and Adult

education
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10«

11.

Child Fsychology.

Civics and Frinciples of Constitutional Govevrnment of

India.

Mahatma Gandhi®s ideals, and programme of constructive

wo vk

Fural Froblems.

History of Assam and India. History of Freedom Movement

in Indias

Geography -

Dialectics.

Health and convalescence, Filirst Aid, Cleanliness,

prevention of general diseases and nursing.

Women and child welfare, general knowledge of midwifery.

Hindi.
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12. Agricultural Science, Textile Science.

13« Frimary Science {(related to cooking and other daily work)
14. Assamese litevature.

1%. knowledge of main world religions.

The syllabus also  included training in handicvafts,
including productive crafts based on silk, muga, endi and cotton-
Vegetable gardening and rvice cultivation were also included in
the course and the girls had teo do these work by themselves. 0On
completion of theiy couwrse, the trained students had to seek
places of work, hence centres had to be started. Thus, by 1947,
14 centres (Gram Sevika Fendras) were opened in Assam.  The
sevikas had to face strong criticism from people, but  the ideal
wok performed by these young girls inspived the subseqguent

batoches.

The duration of the courses for the second batech was
lengthened to two vears, the Tirst year class being Gram Seva
Fyaves Talim {(preliminary course). In the specialised course,

three subjects were introduced as optional, these being manual
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craft, pre-basic and midwifery. On completion of the course, they
weve sent to the newly opened Seva Fendras. With each vyear, the
number of Sevikas began to increase and with their new postings,
new centres were started and this helped in the esxpansion of  the

Trust s work .

The Trust ran the institutions for 18 years effectively
and efficiently. Later the institution was handed over to  the
Government. The syllabus prepared by the Trust was recognised and

acvcepted as the basis of training and the programmes continued.

The Fasturba Trust acted as a true agency of wnion
between hills and plains by training girls in village welfare
work in the SBaraniya Vidyalaya and later sending those girls to

work in the service centres in the hills.

In the Saraniya Ashram girls were given training not
only in village welfare and allied arts but they also took up

Santi Bevikas training or peace workers training camp.

It is thus noticed that the Fasturba Trust's main work

was upliftment of women and children in the rural areas .- It
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provided education and training Tovr  women to mal: e them

gelf~reliant.

4.4 Role of Assam Fradeshik Mahila Samity

Women s movement in Assam 1s an old ones It was in as
garly as 19135 and 1917, that the Dibrugarh and the Nowgong Mahila

Samities were started.

In 1919, Tezpur Mahila Samity was formed and they took
wp the job to abolish the "Furdah” system and also stop child

marriage .

The Assam Fradeshilk Mahila Samity (AFMS) orviginated in
1926 under the guidance of Late Henwdhar Rajkhowa. This Samity is
a unigue non-political organisation whose aim is to bring about a
remarkable degree of awareness among the women of rural as  well

as urban areas.

The Assam Fradeshik Mahila Samity has expanded its
jvrisdiction over the years by opening District Mahila Samities.
In 1990, there were 23 District Mahila Bamities, one esach at

Ditvugarh, Sibsagar, Tinsukia, Golaghat, Jovrhat, Mangaldoi.
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Nowgong .
Nalbari,

Haf long,

Marigaon, Guwahati, Tezpur. Novth-bkakhimpur, Dhemajil,

Barpeta, Goalpara, Dhubvi, Fokvrajhar, FEarbi Anglong,

Majuli, Dhansiri, Biswanath Chariali, Kavimganj-.

The aims and objectives of the Association are

To make women belonging to  every community of Assam
physically active and educate them in all possible ways

s0 that they become worthy citizens.

To provide all opportunities to the women folk in the
spocial and economic spheres and champion the cause of

equal rights for them.

To strive for the general improvement of the State of

fAssam for the welfare of the children and mothers.

To initiate a campaign  and undertake a broad-based
programme for  the promotion of national education,

pspecially child and women s education.

To strive for the achievement of social progress.
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& To work for the establishment of national peace, amity,

prosperity and communal harmony .

Fesping in view the above aims and objectives, the
Fradeshik Mahila Samity has takern up various activities for the
upliftment of the women and childrens These include family
planning, mother and child welfare, promotion of caottage
industries, rehabilitation of destitute women, establishment of
co-operative societies, enforcing prohibition, combating moral
degradation, running condensed couwrses and litevacy drive for
adult women, establishment of nursery schools, libravies, weaving
and knitting classes, weaving carpet and  jute ocraft making

centres, and such other income generating training programmes.

These activities, if one looks to, show that the Samity
has contributed to promote literacy among women and also to make
them economically self-reliant by giving different vocational

education programnes.
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CHAPTER - V
ATTITUDE OF FPARENTS TOWARDS EDUCATION OF WOMEN
Introduction
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S-2 Meaning and Definition of the Term Atttitude
5.3

Deveh?ment of Attitude Scale



.1 Introduction

The present chapter gives the details of the steps

undervtaken to fulfill the third objective of the study.

The objectives states @ "To find owut the attitude of

parents of Class X girls on education of womern'.

As there was no standarvrdized tool available to suit the

purpose of the study, an attitude scale was developed.

Before going to the details of the measurement of
attitude, a brief discussion on the meaning and definition of

attitude are presented.

92 Meaning and Definition of the Term Attitude

The term "“attitude’ has been defined by researchers  in

different ways-

According to Thwrstone and - Chave (1928), "Attitude
denotes the sum total of man’s inclinations and feelings.,
prejudices or biases, preconceived notions, ideas, fears, threats

and conviction about any specific topic'.
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According  to  Thurstone (19380, attitude is &
generalized reaction for or against a specific psychological

object”.

Thurstorne (1744) defines an attitude as "the degree of
positive or negative effect associated with some psychological
object". By a psychological object, Thurstone means any symbol,
phrase, slogan, person, institution, ideal, or idea towards which
people can differ with respect to positive or negative effect.

In the words of Allport (1947), "An attitude is mental
and newral state of readiness, organized through edsperience and
exerting a divective ov dynamic influence upon the individual’s

response to all objects and situwuations with which it is related”.

Garvrett {(1973) states that attitude is primarily ari
inmer state rather than an outer expression. It is an implicit
response toward ar o away Trom an individual value or social value.
An attitude 1s always a stand on position which an individual

takes towards a person or an issue.

Anastasi (1976) defines attitude as, "a tendency to

react favouwrably or unfavourably towards a designated class of

-
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stimuli, such as a national or rvacial group, a custom or  an

institution".

From the ideas spressed  above, it may be said that
attitudes have both cognitive and emotional components  towarvds
the psychological object. It is a dispositional readiness towards
certain situations, persons or objects in a consistent manner
which has beern  learned and had become 0n955 typical mode of
response. The degree of & person’s  attitude may wvary  from
extremely negative through a gradation to #tvemely positive.
Fositive or favourable attitudes are developed towards those
peyechological objects which satisfy individual needs, whereas
negative or unfavouwrable attitudes are developed towards those
pesychological objects which obstruct or thwart the satisfaction

of the individual needs.

Attitudes along with values and  ideas determine the
divections in which one styrives and the use one makes of what he
knows  and  can  do. Attituwdes are developed through various
spurces, such as experiences, communication T rom athers,

imitation of models and institutional factors.



%.2.1 The conceptual definition of the term attitude used in the

study is as follows :

Attitude ¢ It is the degree of positive or negative

affect associated with some psychological

ob ject .

Z.2.2 Operational Definition of the term Attitude

For the puwpose of the above stated objective, the
operational definition of the term Attitude has been accepted as

Tollows

Attitude @« It vefers to the score obtained by the
parents of Class X givle on  the Attitude
Srale developed by the investigator for the

purpose of the study.

G«3.0 Development of the Attitude Scale

Feeping in view the objective mentioned earlier, an
attitude scale to measure the attitude of parents of class X
givrls on education of women was developed. In this regard the

procedure given below was followed.
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%.3.-1. Development of Statements

The investigator informally asked & number of parents
to give their views regarding education of women. The views were
both negative and positive. The views expressed by the parents
formed the bhases for the development of some of the statements of
the scale. Besides, some of the statements were also taken  from
research literature related to women and education from different
dimensions. These statements reflected both favourable aric

unfavouwrabhle attitudes.

The selected statements from the above two sources were
poocled and  the total number of statements thus pooled was 98.
These statements were presented to experts to give their critical
camments and suggestions for further modification. On the basis
of the edperts® comments some of the statements were modified and
some were rejected. The total rnumbey of statements thus developed
waere Bh. The experts were nexst requested to indicate the positive
and negative statements from these 6 statements. This vielded 32

Fositive statements and 24 Negative statements.
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parents may not be in  a
position to wunderstand Ernglish language, the statements were

translated into Assamese with the help of an eqdpert translator.
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Throughout the study as and when communication had to be in

fBssamese, the translated statements were used)

The statements wevre next randomly arvanged and suitable
instructions for the ryespondents as how to respond were also
framed. Fach statement was provided for response on a S-point
scale, the points indicating the responses as  “strongly Agree’,
fAgrest, ‘Undecided®, "Disagree’, 'Strongly Disagree’. (A copy of

this Draft Form of the Attitude Scale is given in Appendix—A).

The scoring scheme for the positive statements was 4,3,
2.1,0 covresponding to the five points as given above. Similarly
0,1,2,3,4, were the scores for the corresponding points of  the

negative statements.
T-d«2-. Tryout of the Draft Form of the Attitude Scale

The puwrpose of the tryouwt af  the Draft Fopm of the
Attitude Scale was to select statements which would differentiate
parents who had a high attitude towards women’'s education  from
parents who had & low atbitude towards women’s education. For
this, the Draft From of the Attitude Scale was administered to &
sample af 120 parernts. The details of how the sample was drawn

are put forth below :



The attitudes were to be found out Tfrom parents of
class X girls in Famrup District of Assam (Refer Caption 1.9).
Flamyup District can be considered as having Guwahati city as the
urban area and the rest as rural area.- The rural area consists of
Guwahati subdivision {excluding Guwahati city) and Rangiya
subdivision. O schools each from the urban and rural areas were
randomly selected. These 10 schools formed the sample for  the
tryout stage. From each of these 10 schools, 12 class X girls
were randomly selected. The parents of these girls formed the
sample. The list of these schools and the number of Parents of

the students drawn from each of them are presented in Table 13.
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Table 13
Details of Schools Drawn for the Tryout of the Attitude Scale

51« No- Name of the School Number of Farents Drawn
Urban
1. T«Co Govt. Girls =4
2. Fanbazar Girls ie
3 Fahalipara Girls iz
4 u Ht- Mary’'s Girls {(Guwahati Club) 12
Tiw Michol®s High School &
Rural
i- Rangiva Girls (Rangiya) 12
& Mivja Givls (Mivja) 12
Fa Boko Girls {(Boko) 2
4 Futhimari Girls (Futhimari) a2
D Famalpur Girls (Kamalpuy) 1
Total 120

The total number of completed responses that were
obtained from the sample were scored as per the scoring  hkey

{refer caption S.3.1).

G233« Item Analysis

The following procedure as indicated in Edwards (19869,
was followed in carrying out the item analysis and further the

selection of items.



The 120 scripts of the Draft Foem of the Attitude Scale
which were scored {(refer caption S5.3.28) were arrvanged in  the

order of the total scores from highest to lowest.

(ii) After arranging the top 30 (covering top &8353%)
answered scripts and the bottom 30 (covering bottom 234) answered
scripts  were separated out. These two groups formed respectively

the high and low groups.

(i11) The "t value for each of the statements W e

calculated using the following fTormula.

H | 8
-
vf{ 72
—_— e ——
m H i s

i

where RH The mean score on a given statement for the high group

RL = The mean scove on the same statement for the low group
Vi = the variance of the distribution of responses of  the

Figh group to the statement

Vi = the variance of the distribution of responses of the
low group to the statement.
n o= Number of subjects in the high group/low group (number

of  subjects in the high group is equal to number of

subjects in the low group).

149



The "t° values thus obtained for each of the statements

are given in Tabhle 14

Table 14
‘t° Values Obtained for each of the Btatement of the
of the Attitude Scale.

Draft Farm

81. No- T Significance S1- No- e Significance
1« Gadpdy EES 29w S35 *
b 379 XS 30 . 1.84 M5
3. b . 31 . 0.1 Naf.
LI 0.313 N.5. 2. & o by Ee
e = 3«9 NS 33 T30 *
& - &5 N-S. R . 2.98 E 3
Ve PR XS HE . 4 .84 - -
8. .02 ok Tér e 3.7 *
T .27 B a7 HaE5H P

10. T . R0 x4 3. F.19 s

i1 3.0 s A9, P19 e

18 435 * 440) 171 NG

13. 403 > 41 . 4 Pé %

14. T2 e AN 1.08 N.S.

15. S.4HY s 43. Tela S

14. &HeGl - Gy Rt %
17 4.79 % 45, 13.10 &%

183. HelO * “ére Ta7E B
19. 3.01 * 47 . 184 NS

20 . S.11 % 48 . Du7b NS

21 . 1.07 NS 49 . 4o 20 * %

28 . .37 s 0w 4ol -

23 &e82 Bk 51 &7 #

2 1.92 N.S. T2 . 3.18 -

25 . 3. 20 % 53. G uipds - %

2é . 2.53 £ 5. 4.51 E X"

27 . &.9d * 53. 3.5 i

28. S.08 % % T 336 = %

NE : = indicates significance at 0.0% level.

*# indicates significance at 0.01 level.

NE — Mot Significant.
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From among these statements which weve significant at
0.01  level, the peositive and the negative statements were
separated out. They were arranged in the descending order o f
their "t7 values. According to these values the top 21 of each of
the positive and negative statements were selected to be included
in  the Final Form of the Attitude Scale. These selected
statements with their corresponding “t° values are given  1in

Table 1%.

Table 15
‘£ Values Obtained for the Selected Statements for the Final
FOrm of the Attitude Scale.

Fositive Statements
51 S1. No. of the ET o ovalue
No - Statement

Negative Statements
51- 51 No«. of the T ovalue
No« Statement

1. 10 720 i 1. 435 13.10
2. 15 D&Y i & 4 TTG
3. 1é 5.51 ' He 7 7G5
Gu 20 Ge11 H a 33 T30
O a8 D08 : S 14 T
& 17 4479 ] & - 43 718
7 53 Guiph i 7 =23 & B
& 1 &l d B o SR
P 3 G bply : s 18 Gl
10. 1z 4.35 ‘ 10, a7 TRl
1i- 41 4.26 ' il. o9 He 38
12 o5 G20 : 12 o S.7
13- dé 374 i 13 Ly GBS
14 3 R : 1a. a T
15. ik 352 ] 15. 35 4.84
16 il 3437 i 16 13 G463
17. 25 Hw 20 ; 17 S0 Gabl
19. 38 3.19 ] 19. 54 G.51
19. S 3. 18 : 19. 2 379
20 11 3= 0b 20, S 3.34
21 . a7 278 HE = 19 3«01
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Se3.4. Final form of the Attitude Scale

The 48 statements (21 positive and 21 negative) which
were selected (refer caption $.3.-3, Table 13), were avranged in a
random order. This list of statements along with the instructions
for responding fTormed the Final Form of  the Attitude Scale.

Appendix-B gives the Final Form of the Attitude Scale.

S.3.53. Validity of the Attitude Scale

The statements for the Attitude Scale were developed on

the basis of (i) the expresgion of parents{as the scale was

meant for the parents) about their feelings regarding education

for women, and (1i) the review of related literature.

Im addition. these statements were sub jected to
experts’ sorutiny. Thus the procvess of the development of

statements ensuwres bthe content validity of the Attitude Scale-
G-3.4. Reliability of the Attitude Scale

The reliability of the Attitude Scale thus developed
(refer caption 3.3.4) was established by the odd-even method. For
this purpase, the Attitude Scale was administered to parents of
2h Class X girl students of Government Dispur Vidyalaya School in

the Guwahati city, and of 30 Class X girl students of Borka Girvls
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High School of Rangiya subdivision. These schools were randomly
drawn from the population of schools under the study and from of
each of these schools the requived rnumber of Class X girl
students were drawn vandomly. The number of parents who happened
to be 26 from the former school and 39 from the latter school. It
may be noted that these two schools were not involved during  any

other stage in the development of the Attitude Scale.

The responses abtained by the sample on  the Attitude
Srale were analysed. Scores on the odd-numbered items (odd
scares)  and  even-numbered items {(even scores) were found out.
The scores are provided in  Table 10.

Table 16

Odd Scores and Even Scores Obtained by the Reliability Sample of
the Attitude Scale

51« No. of the Idd Score Even Score
FRespondent. $X) (Y
1 s =)
i 57 3a
3 &5 b2
4 7 &7
il &G 73
& &7 o
7 58 a8
g &3 éHés
9 &1 SE
10 &Hé &8
i1 & &1
1a 78 &Y
13 71 Sé
14 &H8 &HE
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Thie odd~eveﬁ reliability was calculated as follows @

Odd Scores (X) Even Scores (Y)
X = 3760 Y = 83389
£ = 255500 2 = 209D

230042 Moo= aé

H

XY

TXY = (IX) (I¥)

1//’r:l‘}:;x’ - (O %Iiney? -~ (z¥

(S4a) (230042) —~ (3IJTH0) (3389)

V/[(Sé)(Eﬁﬁﬁ@@)m(1#137&003][(56)(EO?BIS)—(ii#CSBEI)
12882352 - 127432840
™ =

V{ 14308000 — 141374600 1 [ 11749640 - 11485321 1

139718

V/(17OADG) (264319)
o= D5
Applyving Spearman—Brown Frophecy formuala to estimate

the reliability of the full scale, the ryeliability of the

Attltude Scale is,
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2

ol 8

Va1 T i+
where r = gopefficient of covrvrelation for half—-test.
1}1 = gcoefficient of corvrelation for full test.

which gives us,

2 O(0.658)
"4 T1  * 0.553
1.3146

- 1.658

O.7937

Hence v = 0.77

Referving to Table 25 in Garrett (1981),

value of ru'is significant at 0.01 level.

Therefore the odd-even reliability of

Scale was found to be 0.79.

Ged=7. Collection of Data

the

the

obtained

Attt tude

Using the Attitude Scale which was developed {vefer

caption 3.3.4), data were collected to fulfill

the

ob jective



(iii), that of finding the attitude of parents towards education
of women. Further, it was also attempted +to find out  whether
there exists any difference between rural parents and urban
parents in their attitudes towards education of women. For this
purpose, a null hypothesis as follows was framed @ "There is no
gsignificant difference between the wrban parvrents and vural

parents in their attitude towards education of women'.

The details vegarding the data collected are presented

below.

Hede7.1 Bample

20 high schools from the urban area (Guwahati city) and
20 high schools from the rural area (Rangiya subdivision) were
randomely selected. From each of these schools 5 class X girl
students were randomely selected. The parents of these 200
students formed the sample. The names of the high schools and the
number of girl students drawn from each high school are given in

Table 17.
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Table 17

Details of the Bchools Drawn for the Final Data Collection on the
Attitude Scale

51. Nao. Mame of the School No« of Farents Drawn
Urban Schools (N=g0)

1« Rajgarh Girls High School 5
2. kKali Ram RBarooah Girls High School 5
3. Jalukbayi bGirls High School ]
. Bengali Girls High School 5
S« Kamakhya Girls High School b
&« Ambikagivri Girls High School 5
e Aurocbindo Bidyamandir High School 5
8. Holy Child Girils High School 3
Y. Lalsing Academy High School 5
10. North Buwahati Girls High School 5
11« NeFPaM-E. Girls High School 5
12« Maligaon Givls High School 5
13« Fub. Guwahati Girls High School =
14. Banikanta Memorial H. School o
13« New Buwahati Adarsha High School b
14. 8t. Mary™s High School (Maligaon) =
17« L.0.G. Hindi High School 5
18- hNew Guwshati Rly. Colony High School 3
19« Ganeshmandir Vidyalaya 3
20« Gandhinagay Girls High School 5
Total 100
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51+ Noe Name of the School Nos. of Farents Drawn
Rural Schools (N=20)
1+ Goreswar Birls High School o]
2. Sarpara Givls High School ]
3. Palashbari Girvls High School o
4. Fhehenipara Bivls High School 7
De Hajo Girls High School 3]
6. Soalkuchi E.R.E. Girle High School a]
7. Changsari Balika Vidyalaya b
8. Sonapur Girls High School 5
2. Digaru High School b
10. Rani High School 5
11« Gumi High School ]
2. Agdala Chariali High School 5
13« C.F.B« Girls High School 5
14« Uparhali High School ]
1%« Rampur H.5« School b
14« Bezera H.5. School &
17« Falashbari R.B«. & M.F.S. ]
18. Gormow High School 5
19« Brindaban H. School &
20. Giya Givls High Bchool 5
Total 100
H.3.7.2 Data and Their Analysis
The attitude scale was administered to the sample drawn
and was scored (the raw scores  thus obtained are given in

Appendix — ). The mean and standavd deviation

calculated-

—
i~
-0

The details are as follows.

of the scores were



1&0

B

Mimimum Score = 180 Mas imum Doore
PR N

Number of S%Udéht% who score below 84 = O

Numbey of 5tﬁaent5 who score above 84 = 200

Mean = 139.02

Standard Deviation = H.86

Total Sample = 200

Since that the Attitude Scale has 42 i1tems and a score
of 2 on each statement indicates a meutral attitude, the above
statistics suggest that the parents have a favowrable attitude,

in general, towards education of women-

Ge.37.2.1. Attitude towards Education of Women between Urban  and

Rural Farents

To find out whether any difference sxists between wban
and rural parents in their attitude towards education of women, a
null hypothesis was stated {vrefer caption S.3.7) as follows:
"There 1s no significant difference between the wrbam pavents  in

their attitude towards education of women”.

The above hypothesis was tested by finding the
significance of difference between the two group means. The

details are given below:



Urban Rural
Noo= 100D Noo= 100
1 2
Moo= 148.04 Moo= 135.99
1 2
Sh o= B.39 S = B.28
1 2
Difference between means (M1 and Mz) = 142.04 135.99
= &Hl.05
SE_ = /sp?  sp?
Difference 1 + 2
i N
1 2
= /8.39)2 (g.00)2
100 100
= v//7ﬁ.3981 68.5584
o + —
100 100
= /1-389505 = 1.1788 = 1.18
b Difference
5EDi.fferonce
o Be0E
T 7118
= Hal3d.
The obtained value of "t i1s significant at 0.01

Therefovre the null

hypothesis is rejected at 0.01

level -

level.

Hence,



there is a significant difference between the wrban parents and
the rural pavents in their attitude towards education of  women,
the urban parents having a higher attitude score than the rural

parents.

Thus it may be seen  that wrban parents have &
significantly more favourable attitude towards education of women

than rural parents.
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S0 Introduction

A socliety s progress can be assessed by the extent to

which its  women are  educated. Oppovtunities  for  the full

development of the potentialities of the women are necessary  to
fave an intelligent participation  of all the membevs  of thie
spciety. The importance that the world accorvded to this aspect is
evidenced as the year 197539 was declared as the International Year

of Women and the decade 19761985 as the Intermnational Decade of

Women ., by the United Mations.

Though Indian women enjoved freedom and a good status

during the vedic times (Bhatt and Sharma, 1992), over the vears

due to variows reasons the ¢ tuws of women  and impovtance of
thelir education was pushed to the background. In recent years
gradually the important vole that a women can play  is  getting
recognised and of late, efforts are being made to uplift  the
status of women through varvious programmes. BEducation of women is

felt to be the key input in the development of the country in all

fielddes.

ate in the North-EBEast part of India, has

contributed muach to the country s for freedom. Bt af tber




Independence its great human resource  potential is  yet to be
tapped fully as most of the women are illiterate and unskilled.
This resowrce potential  of womern, it properly tapped, can
contribute  to a Taster development of Assam. Towards this
direction it is essentiel to teke & stock of the existing
position and the actions being undertaken by variousg agencies  in

the promotion of  women s education.  The atbitude of @ parvents

if

towards the education of women happens o be one  of the key
factors in the speedier development of woamer s educaltions Very

Tew studies have been conduweted in Assam i the field of wonery "

ift

gducation, the latest being conducted in 1971« Hernce a pictuwre af
Ffurther inputs into the field needs to be looked into. Also none

af the studies have tried to find out the attitudes of pavents

towards women s education. This study is  undertaken Lo fulfill

[ae3

the above gaps in the area.

Ha1 Problem Restated

The problem undey study is "Women s ducation  in Assam

for the Periocd of 1971-1991".



Heil Qbjectives of the Study

The following are the objectives of the study

-
ot s
~—

T trace the status and progress of women

in Assam from 19711991 .

{ii) To find out the various measures  btaken

Government and othey soclal organisations

-

"o education

up by the

that are at

present promoting women s education in Assams

(iiid To Find out the attitudes of parents of class ¥ givle

on education of womsn s

fivy) To offer suwggestions for further dmprovement of women s

education in ASSam.

a3 Delimitation

With rvegard to objective {(iii1), the study

Lo only Eamvup District of Assam.
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&4 Methodology

Uata with regarvd to

(i) and Cid el red

going through various  literaturs ard official VELOTHE .

Discussionsg with different people in the auwthority had to be held

tor get the data-

Data with regavd to gbhijective {(iii) required the
development of an attitude scele which was to be administered o

the selected sample and analysed suitably. These details are as

Gadp el Developmeanth thie attltude DBoale

The concept of attitude was taken

the degree of

positive o negative affect a

aciated with some psychological

ob ject.

The opevational definition of the term attitude was
accepted as the scove obtained by the parents of class X girls an
the Attitude Scale developed by the investigator for the purpose

af the study.

k]

et
]
PE



Gebed el DEVELOPMENT OF STATEMENT

{n the basis of discussions with parents and review of
research literature,. 98 statements were pocled. These, after

scvtiny by edperts, were reduaced  to D6, with 38 positive

statements and 24 negative statements, which were  randomly

arvanged. Each statement was to he vesponded on a five point

ale, the points indicating the regsponses as " Btrongly  Ag

-

Tigree ., ClUndecided”, TDisagree’ and  CStrongly  Disagree . With
suwltable instructions, this formed the Try-0ut Draft Form of  the
Attd tude Sesle. The scoving scheme for the positive statements

P

Was S, 3,0, 1.0 covresponding to thes Tive points as  given below.

Similarly Tor the negative et

atements, it was 0,1,0

Selbed 2 Try-Out Sample

B ohvigh schools each froam the wrban and yvaral  are

Fdmyvup  District of  Assam  were randomly selected. These 10
sohoaals formed the sample for the Try-0Out stage. From  easch  of

these 10 schools, 18 class X girls were vandomly selected. Thie

pavents (MN=1820) of these girls Tormed the sample.
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was  administered

The Draft Form of the Attitude &

to the sample, and the responses were scorved.

-~

Sedpal 3 ITtem Analvsis

Ttem analysis was carvied out and " b° value Tor  each

of bthe statements was caloulated. Ttems were selected on e

of  bthe 67 values obltained to develop the Final Form of the

hrasis

oy

Attitude Scale, which  bthen had 21 positive and 21 negative

atatements.

Sefpodl g NVMalidity anmgd Reliabpility the Attitude Scale

The process of development of statemente ensuved

corntent validity of the Atbitude Scale.

Odd-Even Reliability of the Attitude SGrale Was

established. For this purpose the Attitude Scale was administered

to a randomly dyrawn pavents of Class X girvls students of &

i

High  Schools {vandomly drawn) one from arban areas and obther from

rural area of the Famrup District of Assam-

oo

Evern veliability of the Atbitude 5

The Odd cale  was

found to be 0.79 which is significant at 0.01 level.

174



Sadpadl D Data

oy

hools (E0 from the urban area and

A osample of 40 High &

20 fTrom bthe vuaval

=al belonging to Famrup D

vandomly selected. I Class X girl students from each of  these

schools were randomly selected. Favents of these students (N
Tormed the sample for the data collection. Data were collected by

administering the Final Form of the Attitude Scale.

&3 Findings and Discussion

-

HeBel Btatus and Frogress of Women s Bducation in

ymmam L 1S71-91

By the bheginning of 1972, several parts of

Wy e

taken away o create new The study considers Assam devoid

of these regions. in thves

investigation which Fés

attempted to study the she and progress of women 's education

”

in FAssam Tor two decades from 1971, the concept of the

women is dealt with from bhe

point of theilr education.

According to the 1991 cesnsus, the percentages crf

of females was 43.70 percent while that of @ males

3G perocent, thus indicating a wide gap still existing belwesn
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mer ardd women in thelr educetional sbatus, though there have been
attempts to bridge this gap over the vyears. However, if the

figures are compared 1t is noticed that the female literacy

percentage in Assam is more than that  taken  the countyry

whole. This couwld partly be because of the Assame ciety Deing
Libeval inm ites thinking and  views and could also partly  be
because of the increass in the numbery of administrative districts
i the

i the state which may be the reason for tibes L

number of educational institutions in bthe state.

To get a better pictuwre, the scenavio Tor givlis has
beern loocked separately into the different levels of edacation,
namely, school  education, general Figher soducation, ard

sional educabion.

P

SGome of the  dmportant  land  marvks  in tive  field of

S

are "The fAssam Elementary Act  194632Y, which

came into force in 1978, and  "The Assam  Elementary Educaltion

(Frovincialisation) Act 19747 which also  came  into ir
1973. This led to the creation of a new Dirvectorvate of Elementary

Foaucation, fAssamn in 1977, It starvted working &t fouwr levels,

mamely, state level, district level, sub-divisional level and
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bl ook

ite

the  target

of universalization of primarvy educatior

as  possible  in

the svsten of edacation in the state. After  the declaration of
the Mational Folicy of BEducation (19860, the scheme of "Operabion

Hlackboard! was also launched in Assam. Under this schemes it was

decided to provide additional teachers to &ll single  teacher

pyimary schools, p

priameary and  middle cols  and

also e arnd Hindi teachers. fAesam bas  decided ti

appoint Scien

Reep priovity Tor the universalisation of elementary esducation in
its Eighth Five Year Flan (1992-1%97).

Coming to Secondary education, which 1s a link between

primary education and  highey

P

siorny bhe to  dmprove

women ts o education dn this sectican is vibal. To look into matie

of regulation, supervision and bo develon se

ordary sducation in

ate, Decondary BEducation B

babrlished in 19%48. &Tter having  switched over to

pattern of education, the S.E.BE.6, wundevtook the job of

aylilabus in accovdance with  the National Folicy of  Educalion

(19860 .

,....
a2
ity
et



Schopl  education  in Assam includes primary s junior
pasic, middle senior bhasic, high and higher  secondary  schools.
Feeping this as the totality of the school sducation, data wers
collected to find out the total nunmber of institutions  cabtering
to school education and of thieam the  numbey  catering ta anly
givlis. Alseo the data regarding the total envolment  and  the

grivalment of girvls in schools were collected.

It was Touwnd that the total rnumbey of  schools  which

S

wag S2477 in 197178, gradually rog

A7R0H Iy 1FP0-P1. 0 During

i

the same peviod the number of givis schools  vose ftrom 1074 to

1349, The mnumbery fluctuated and dipg low i some  of  bhe

—

It was learnt thalt some of  the givl’'s schools starvbed

operating as co-educational schools.

The envolment of givlis in schools  also slheadl iy

increased over the vears, with croassional Fluctuations. Thies

percentage of givls enrolment was 38.10 in 1971-72 and 1t rveached

GEWGE i 1990-91. This ingrease over & span of 20 years  may  not

e sufficient to become on par with the envolment  of  boyss At
this vabte 1t may take another 40 yvears or so to reach  the level

caf percent. This is apart from the fact that even today all




girle of school going age are not in the portals of schools. This
highlights the nesd fTor a massive effort on all concerned to see
that all girls of school going age attend schools and  without

dropping but in the middle egpecially in the rural areas.

Higher education in Assam made a slow starct. It was

only in 1900 that the fi

started in Guwahabtil., but
this too was affiliated to Caloutts University. The missionavies

did pioneering work in this divection. After Independence  threes

S

wrdversitiles were started i

= Bauhati  University,

Dibvugarh  Undversity  and  Assam Agriculitural  Undversitye.  The

saby lishment of Undversiti

helped in opening institutions for
higher learning. Higher learning can be considersad wndey bthree
headings, (1) Higher education offered by affilisted colleges
{excluding professional college) (11) Higher education offered by

the  University Departments, and  (iii) F

ofessional Higher

Education.

Till 1983, the  pabttern of Collegiate education
consisted of 8 vears Fre-University couwrse  and  then 2 vyears

Degree Couwrse. From 1984 onwards 3 vears Degree Cour has  beeaen

introduced and the Fre-University cowrse is named as  the Higher
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Secondary Cowrse and is under the

Secondary Qounoil. The Year

Universities.

the

To get an rarding

education in the affilisated colleges.

out the total nueber of colleges in

erclusively f The total s

Firls.

vears from 1971 to 1991 thes

during these yvears

Cith

T was  found  that  though

191 b 824 .

o om

increasad Over the two

number of emall

W VETry

The percentage of envolment

of the total enrolment

i}

was  gilrls

fluctuations the filguwre resched the

198%-90, which again dropped to 33.10

drop could be possibly that, more givls

courses in stead of  general

secondary educatian.
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durisdiction

Degres

data were complled
Sesam
o lment during

pevroen tdi:l =

a1 mum

ey

education

af  the Higher

Course  is  under  the

pevsi bl on o f thie

arnd  that of colleges

the different

of  girvls envolled

the  numbery of  colleges

decades since 1971,  lthe

and it reached to only 1é4

ashows that only 28.60 per
19717

ir With

T ER

of Héa.3 cent i

JareT

cent in 199097 Thiis

are pursuing
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During the peviod fram 1971 to 1991, theve were thres
uriversities, namely, Gauhati University, Dibrugarh Undversity
and Assam Sgricultural University. While the last one mentioned

catered only to agriculbural and vebterinary sciences, the other

e angd

two catered to master’s degree 1n Arts, Solence, Conme

3t 6 ional cour Tike m

I Leirie law, enginesring  ebto. The

total envolment of girls in the thres universities contributed to

around 30 per cent to 40 per  cent of  the total envolment of

students with some esxception in a couple of vears.

The total envolmesnt of girls  in the three medical

colleges in Assam covered to a total of 1379 per cent in 197
o 28.348 per cent in 1990-91, aut  of the total erivalmeant  of

students

1

The total envolment of givis in the three engineeving

colleges 1n ASSam cove

el to & botal of 144 pey cent in 197475
o H.02 per cent in 1990-91, out  of the total envolment  of

shudents.

The total envolment of givis in the only  asgricultural
college in Assam covered bto a total of 1414 per cent in 197475

to 8-81 per cent in

et of  the total envolment of

shtudents.



The totsl envolment of giv in the  only  vebterinary

.

pf 2eld per cent  dn 197467

ir A

cut  of  the total envolment  of

to 11469 per cent in

students.

The number of law colleges in Assam which was  six (&

;e

i 1974-7% rose bo mine (F10in 7. The  total ernvalment of

in comparison bto bhe btotal snrolment also

"Gt e

e L

o 1344 per cent during the s
This rise was not continuous, as there were slight fluctuations

in the total envolment of givis.

1

o overall picture of givls studying i the  Tield of
higher education indicates a very low percentage of enrolment  of

givis. Many factors like a dearth  in hostel facilities,

unwillingrness of parents to send givis to fTar off places  and bt
co-educational institutions cowld be contributing to the low

ervolment.

A look into the Tigures in the field of professional
gducation strikes a warmning note. The figures are edbremely  low.

This draws the attention of all concerned in the development of

Hés



Assam and indicetes that suitable steps must be taken to see that

more and more givls are drawn into the professional colleges.

Ha.P Measures Taken by Yarious Agencies to Propote Women’s

Education in Assam

Various arganisations are working towards  the better-
ment of the status of women in dssam. Elghlt esmployment  streams,
namely, agricultuwre, diavy FTarming, cattle reaving, Tishery,

khadi . handlooms,  handicvatts and zericulbure, have e

recogrnised in bthe National Peregpective Flam for Women {1%88-Z

which would improve the position of rural women.

Women e Bty emayoh Centre of Gauhati Lirni ve s
Pesam State Hocial Welfare Boervd, Fasturba Trust, Assam FPradeshiik

damity are the prominent among the bodigs working  towards

the betterment of status of women.

The Homen s Study Research Centre of Gauhati

University, which was established in 1989, has tried to focus  on

VETLous and problems of women in general and of  women  of
Agasam 1in particualar. The centre has undevtaken several research

studies in this rvegsard and has arrived at valuable conclusions.
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These studies have btried to contrvibute o developing an awareness

and bthus to promote womnen s education in Assam.

Gocial Welfare Advisory Hoavrd sponsors

The Assam Sta
welfare services through registered welfare organisations for the
henetit of the poor, needy women  and  their cohildren. Among
several activities, one with significance in the present context

ig the condensed cowrse of education for middle/HeS.l.Ca/MH8-L.0C.

2

failed female candidates fTor & yvears/3 vears/1l year respechtively
which snable them to appesy in the respective examinations. O;
completion of the condensed course a candidate must give  hey
consent to serve in vural arveas aftey taking special training for
jobs  1like Gram Sevika, Bal Sevika, Nurse, Midwife, Cyaft
teachers, Tamily welfare workers, eto. It may thus be seen  that

these cour are job-oviented and help build rural women  work

forge.

sturba Gandhi

Atter  the death of Farturba, the

Fashtriya Smavak Trust took shape in 1944 due to the efforts  of
Farndit Madan  Mohan Malviyva, Thakkar Bapa and  other  eminent

persons. Following Gandhijis advice the Trust took up working far

the welfare and education  of el woment and ohii ldvrers Tive



Trust’s branch at Assam State Hasturba Gram Sevika Vidvalava was
inaugurated by Gandhiji in Januwavy 1944 atbt Saraniva in Gaubhatis

The vidyalava provides eduacation and  training to givls.  The

oy
]

tirained givise are sent to work in  their service centres  {(Gram

Sevika Fendras) spread oub in #Assam.

The fAssam Fradeshilk Mahila Samity stearted in 1986 under
the guidance of late Benudhar Rajkhowa. This Hamity ig & unigque
nom-political oyganisation wiiosse ailm i toy bvdng Abonat an
awargness among the women of vural as well as wrban aveas. It has
asveral District Mahila Bamities, their pumber being 23 in 1990.
The activities of the Damity include family planning, mother and
child wglfare, prometion of cottage industries, rvehabilitation of
destitute women, establishment of co-operative soclieties,
snforcing probibition, combating moval degradation, PN LG

condensed couwrses and literacy drive for adult womern, establishe-

i

ment of nursery schools, libravies, weaving and Enitbting o

weaving carpets and jute ocraft making centres and such  obther
income generating training programmes. Through these activities,

tF

g Dami bty has dirvectly as well as indirectly tried to promote

education among women and make them economically self-reliant.

e
L]
5%
.y
i



Looking at the role playved by zome of the organisations
which are promoting women’ s education in Assam, 1t may be noticed
that some are contributing towards academic and reseavch aspects,
while some ave undertaking  teaching, training  and  edbension

vices. Both  these

are reguired  for the 2] i

development of women educationally as well as economically.

In fact they could complement and supplement  each
cbther with proper co-ordination. Towards this end, the Government
iteelf may set up a co-ordinating body or  ddentify any  insti-
tution to take up the lead Tor the same. It may be then that the

various resources, humnan and others, are used to the optimum  and

thus the progress of women s education in Assam iz speeded upe.

Analysis of the date collected on the Attitude Scale

ied to the following conclusions @

(i) Parents have a fTavourable attitude, in general, towards

education of women.
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.

(iid Urban parents have significantly more Tavourable

attitude btowards education of women than vural parenbs.

5

Before discussing the results, it is to be noted that
the data on the Attitude Scale were obtained from Hamrup District
af Assam. It may be considered that this district has some  edge
cver the other districts as  1bh enjoved certain cud turald
privileges in the past. Alsco it should be noted  that after  the
carving out of Meghalayveae from Assam  in 1972 (Bhillong  in the
prasent Meghalava was the capital of  fAssam till thend. Dispuar

which ds in Famvup District is the capital of dssam. Hence s note

of caution is sbruck when genegralising the fTindings of the study

ore the attitades of parents towards education of women .

The results obltained in the stuady thalt pavents have a

favourable abttitude btowsrds women s education falls in line  with

those of Gondb lekar (1575 arnd  Shantiha 198 ) . Frothey the

study  also has & similarc yvesults as  obtained Ly

Srivastava and Hawalt (1982 indicating thalt wrbarn populace he

E
more positive  abtbtitude towsrds  women’s  education  than  rural

populace.
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The results are indicative thalt pavents, Dobh in wrban
as well as in ruwral areas, ave becoming awarve of the importance
af women s education. This is probably because of  the efforts
made by the Government as well as  obther socilal agencies. This
awareness is being greater in wban aveas may be because of their

exposure to  the

el media publicities, and  also th

obheervation of benefite that accrue as a result of a givl getting
educated. 1t may also be because such benefits reach uwrban people

& &

much faster than the rural. The whole scenario thus str

positive note for &ll working in bthe field of women s educatian.
But as has been observed in the present study, it is still & long
way to make women on pary o wibth omen i the field of education.
Towards this end, some suggestions  ave offered in the next

captior.

Hetied Bugoestions for Further Inprovemsnt of Women’s BEducation in

Af ter gaing through thes study . the following
suggestionsg are made which are felt would further improve the

wonmest Te educatiorn L ASSam.
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(i1

(v

The problem of women’s education is more acute in the
saemi-uwirbarn and  vural areas wheyre socio-cultural
barriers restrict women from prosecuting edocation.  To
overcomns this, rural women s organisations  should  be

promoted at the grass-root level.

The women of rural ar

zas may be mobilised and motivated

towards educsation through cevtain productive acbivities

Attenpts should be made to arouse awaveness of people

towards problems of womnen and the vole  that esducation

i alleviating these problems.

Women shouwld be involved in decision making process

tially when fTormulating educational plans fovr women

Im rural areas, women’s emploveent  relating

Pl
i

o] el
development through training in agriculture, agro-based
industyries and other non-traditional ocoupations should

be encouraged.  This is e bed  to vesult in the

promotion of education in women.



{vi)

{vii)

{viii)

There should be flexible programme of both formal  and
non-formal education  to provide tralming and  self-
improvement opportunities for WOHRET for future
absorption in educatlional programmes.

et

At &ll levels sducation there should be oppovtunities
’

for  women  to receive  eduacation and Lyraining in

vocational  subjects  so that  therve will e Jual

oppoctunt ties for

women , whiich then  motivete  them To

seek sducation.

I the professional institutions  like medical
enginearing, agriculitural and velterinary sciences, law

and such other courses there should be reservation  of

State level study centres shouwld be started to find out

the issues which v

VIR

thening sa bhat The

development of women s education picked up & g

momentum. Also cerntres should take up  soction
oriented programmes bowsods the promotion of  sducation

Orf WCHET -

1894



2 MNon-Governmental organ i satlons, Wmner s CIVLAALIE ,

e

alions &lso

voluntary &gencis arc  commurd by OVganis

have ton fne st e e by orgaEn il se actidorn-or i e ted

programmes that will mobtivate women to uno

l

role b

play in the  development  of the

Frave

arnd hence the need Tor theilry education.

S w I

H-& Buggestions for Further Research

The fTollowing rvesearch stwlies can be  envisaged as &

Furtherance to bthe pr

hodnvestigation.

Cid The esducetion of women  with particular vefersnce to

Tribes and Scheduled O

the diffevrent méy

e underta

(i i) Attd tud

towards the education of women may be studied

ary samples from different tvpes of populations  of the

td1d) The work carvied out by specific voluntary argani-—
sationg in the area of women’ s education may be sbtodied

in depth.
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APPENDIX - A

DRAFT FORM OF THE ATTITUDE SCALE

i. Name of Farents

2= hName of Student

3- Mame of School

4. District

S Rural/uUrban

Given below are some statements expressing opinion

about parents of Givis in Education of Women.

Flease read each statement carefully and indicate vour
agreement or disagreement with it by indicating with a check
{ } 5 placed under the column of SA indicates “Strongly Agree”,
while if placed under the column A would indicate “Agree’.
Similarly check in the other column U, D and 5D would indicate an
opinion of “Undecided?®, ‘Disagree” and "Strongly Disagree”

respectively. Flease indicate your response frankly.

Kindly answer all the statements your responses will be

kept confidential-

Thanking vyou-
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i. Education of a girl is as important
as that of a boy

) TERYAlR {\"“tw vy (e -
sy s Sly

2- The educational curriculum ofered to

girls should be different from that of boys-

¥ oAty o TATAC ®2¥D {moperg -
'\'fﬁ)’;«w‘&u‘ BA~ vy (e

3. To change society women should be
given access to education-
/
<) 7“1ﬂ11Vﬂ{%T%~r 1?4%%%ﬁ' UW%}(?'"C;KFﬁa'
R or@ mr{~a

4. Women®s education in Assam has a

bright future-

sa,

SA,

54,

SA,

- 13)’@ GJTK(.

S- The only way to remove poverty from

our society is by educating our womenfolk.

D 2MIVI IwvmE  eer T tz:e?r(\m{x Ay -

e AL R P»Dm—@ B € s L W

4. Freedom should be given to a givl to

express her views regarding her education.

SA,

SA,

y)  angvdl IN_’YZNQ}% '(D'"*nrfchz (EvY \fﬁ{x‘j\r‘
AF v AT ‘-\W{é‘%’r‘é’h’m" noa—wer @t

7. Frofessional education should not allow

the enrolment of giris.

Y 2 AT L 1OTVA fanﬂcj ”W”‘k{\m'

198

SA,

\

A

up,

uD,

uo,

uD,

uD,

up,

upD,

sD

sSD

50

sD

SD

SD

SD



8. Education has made women consider them— 5A, A, UD, D, SD
selves equal to men, this creats conflicts

in saciety.

¥ W NF\ e 53T %J@m: a$f {(\‘r\f a
Fnradwry Ty s ERSCIONT 4
s atady ey

2. High school education is sufficient for sa, A, Ub, D, 5D
girlis-.

D Bw-awdbe Mae) 1eavdh v e |

10. Higher education has helped women obtain sS4, A, UD, D, 5D

a greater degree of freedom-
"HT*' A -
29 TR 23\ 1ﬂ3A% °rﬁénTEr”qﬂﬂ\3
WIETNE vuve  WRTT 2@
il. Attitude of parents vegarding girls 5A, A, UD, D, SD

education influences children®s attitude

towards education-
3\) zﬁ‘gtgq* C;ﬂuﬂ”Sﬁ%ﬂﬁe’brﬁgmwmra E?§$%?“(p‘

Qﬁm M’Vaﬁr\'é { e -&ru:r(-:z AU YR -
%YVJT@f gﬂtr#%u RaGK

12. Farents should not hesitate to brgak the 5A, A, UD, D, 8D
old traditions regarding women and education.

W) W ams vk GWMJ CURS N R S o [
WA - Dvse@a G —fagria adverangg (fod e «nfEe

13. Equality of educational status of men S5A, A, UD, D, 5D

and women is neither possible nor desirable-
s gy TN N e v WA s =
Grknqmyi 3 me?ﬂ%r£¥§pf‘
192



14.

>9)

ey

ib.

%)

17.

™)

18-

S\)

19.

Higher education of girls would result 54, A, UD,

in the demand fTor higher dowry-

Sabrbrar wovas T Yearre ”Q“L:‘@
S e gl e

Girls should be encouraged to secure 54, A, UD,

as much education as they want-
{omarra AT Q,:\@vﬂ—v FWVA‘Q wortrador
PK):VE) G{WA‘\{\Q' s (= Y

When girls are educated they have the SA, A, UD,
ability to express their views on family

matters.

TR Srfara” im ey e s

VYD gAY VU I IGTRY ST Y

fAn educated women is a strong influence 5A, A, UD,
in the community-
sV 5 -0
Jd ”ule’NPféﬁéj A2 ;n#;ﬁgg S
513F& B R agm {%ﬂi*% R

Education will make women disvregard S5A, A, UD,

culture and values of our society.

D, SD

D, SD

\
v v s (\W“%—“Zﬂ'—bﬁiﬁ U snsrfng

ﬂ’?\”‘m N DR SIVIVY My [rao e

In a conservative and traditional Assamese SA, A, UD,
spociety a highly educated women with

high aspirations would pose a problem.

D, 5D

29 B ava AVMETRN 2|y T e s Sl

M%@ 73)"(’\BNY‘ w:dré WY Orvey v«mf\':_r BT - o INTL AR -

WS T BACK 200



20. Education would help women to question SA, A, UD, D, 5D

unfair social practices against them-

\
W) M"(':‘WTI W’a' Q ™ ctf(t-ra‘-w MW
SAIFYY s FH - SRR srayvarva L
s el e
21. Social customs and traditions hinder the sa, A, UD, D, SD

progress of women’s education-

) Nraiee T 2R Anram b %m%kam%
m%m AN YA pr\—cgy \
22. Many of the social problems can be SA, A, WD, D, 5D

solved thyrough the opinions of educated

WOoOmer -

1) 'G*TC:MF\/ m(\@ RAEIN ’ai@/xm@@. W
IR 2rav0 Wl e

23. It is a waste of money to educate a girl. 5A, A, UD, B, 5D
2) 'QDQI‘GS\‘ bee avago 297wy B W TET AR

24. Farents should encourage their sons to S5A, A, UD, D, SD
accept women’s abilities.

29 v anae @HFY e e anmava
U o { N%&%ﬁ’ S j?mv—e{gb\

25. An educated girl will adjust better to SA, A, UD, D, 5D
problems of life-

10 Unafe Smbae torAlg AR A0y R 2 for
e w2 e e

2&6- Educated mothevs influence theiv children 5A, A, UD, D, 5D

greatly.-

) flirey g sievan oo e o My
201



27. Education has made women move self- sA, A, UD, Db, 5D
reliant and independent.-

) L) ¥ a2 G AL\ VSR YOO “Ta |

28. Education has helped women to improve SA, A, UD, D, SD
their own status.

20 frerwred e T on 2w woa— e,

27. Women with careers do not make 54, A, UDb, D, SD
responsible parents-

) {;*Fbﬁy('fazm"{¥%yg~ry MYSF ﬁdfﬂvbsf?‘
ey s erfeee s

30. Parents are proud of achievement of 54, A, WD, D, SD
their daughters more than that of
their sons-

“9) arfysreawE @b @ WG TS
HEA Fyans mysY g s
’\"J—@'VQ' TR

31. BEducation will make women economically 5A, A, ub, D, 5D
independent from their parents.

©3) (rogs) ~dh @hawn afesrnsan oy
v yrnly e cadla v

32. Farents feel pleased at their daughters 54, A, UD, D, SD
success in examination.

©Y) o3 ST NS OB w:jw:} 13

AT ERIR adels v 3
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33. Higher education is not necessary for

womern: -

Lo 'g’n;‘@'\w mreﬂ@ R G TR -

34. The nations development depends on the

zervice of educated women-

*) R Ewr daTac [idaeg, R
Glror vl @ravy e

35. After attainment of puberty girls should

not be sent to school-.

) ef%fg‘gr{%ﬁ"(lﬂfb 73ﬁ?hdﬁ3‘{;fmfn¥{75t(

‘T{§15§V au?tfba 1

36. Parents can help to extend women’s
education.

LY) Qu{%ﬁsﬁrﬁ AT [ Jyj}%meﬁT% BT -
NRYH

37. An independent ocutlook among women is
not good for stable marriage-.

%) JVE%TM@ e tara{s{ogy v YR
mmwﬂw’ﬁ’:—kﬁpv *e

38. Farents should encourage their girls to

go in for higher education.

Gl) afmm MaA "(P’WQ(‘” éhg(o\w =0y
3$m4«?w a

37- Women have hetter sense of responsibility

than men-

°D WM A\Qg}@"\_ﬁ\w @iy
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40. Education will help rural women to be SA, A, UD, D, 5D

aware of their rights-

a2 WraTIuAe  (@3EY aFuvd

5“**33{ '1ﬂstfw**wq\

41. Assamese society appreciates sducated Sa, A, UD, D, SD
wWomen -

@) M‘BS\W NAYH D sy M(\\ﬁ ﬁJ‘LQﬂ-Q’
W ‘(Y"G x

42. Stable marviage depend upon the SA, A, UD, D, 5D

similarity of educational status between
husband and wife-

Q) e e A fee Cr&)m ol
BINRy f;ﬂ’b' VYRR WAy B erae |

43. Women®s education is not given much SA, A, UD, D, 5D

value in our society-

o) Bovivay ANRE M%W G u—

B R
44. Educating a girl is more expensive than 5A, A, UD, D, SO

that of a boy-.
M
3%) '1¥V2h/£}3 TrOWYY SN Q"QTf‘QTJ:ﬁ%WQ%f du#Em‘

453. Education should be given only to bovs. S5A, A, UD, D, 50

K@) wa '@»’a,q—- M' ﬁw‘g‘(\m '
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446. With problems of educated unemployment SAd, A, UD, D, 5D

girls should not be given higher education,

jobs should be given to boys-
2y, :?n-rﬂyvsv oma'\zsv‘m g:“pb' mgv)’bf(‘m’\fmcﬂ’“
Salrlr G wrgfee |+ ambraer T civay

figv Hro
47. The society’™s status is indicated by the g4, A, Ub, D, 5D
education given to women-
Ry ’nmrrig chfm\
48. Sometimes parents educate their daughters SA. A, UD, D, 8D
to make them support the family-
3v) orfyevansim. Trle Y (63 @ pevavahs frop—
'&G" eI (53(»’?'%’6 AL L MJ«F?AYQ/
WP ey R,
49. In the fAssamese society an educated girl 54, A, UD, D, SD
has a high prestige in her in—-laws family.
Infﬂg IITNIVA vy .
S0. Highly educated women are a burden for it SA., A, UD, D, SD
iz difficult to find suitable grooms.
G?)gjzs{ﬁw‘%wﬁwl JYﬁ}% 2“3/ stﬂg}’ WV?l{%EA%-
TIRV® 3305 Py arare erldvan e @ .
S51. Investing on girls education is a waste, 5A, A, UD, D, 8D
for if they are employed after marriage it
would contribute to their husbands family-
S‘:@%ﬁ)m WA S m%%{\ e kajf v
\ > W g —
205 T 29, (=g & i wlly
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Assamese society requires the services SAa, A, UD, D, SD

4]
f

of educated women-

) oy oy WaRd (SN oty W“W(‘ngi \

53. Boys and girls should be provided equal 54, A, UD, D, SD
opportunities in all kinds of educational
courses.-

) wAaT dqwa (rrery- VYRS AFTevavate
RN R e '—‘{C'U%\’ 29 a v e

S4. Education of girls should be confined SA, A, UD, D, 8D

to tvaining in domestic works.

95. Educated women have a high prestige in S5A, A, UD, D, SD

Assamese society.

D 2allps Sl gy amed anim g -

5946- Education and urban influence have resulted 84, A, UD, D, SD

in an increase in the break—up of families.
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APPENDIX - B

FINAL FORM OF THE ATTITUDE SCALE

1- Name of Farents

Z. Name of Student

3. Name of School

4. District

S3- Rural/Urban :

iven below are some statements expressing opinion

about parents of Girls in Education of Women-

Flease read each statement carefully and indicate vyour
agreement or disagreement with it by indicating with a check
{ } 4 placed under the column of 86 indicates "“Strongly Agree’,
while i1f placed under the column A would indicate ‘Agree’.
Similarly check in the other column U, D and SD would indicate an
opinion of ‘“Undecided?, ‘Disagree” and ‘Strongly Disagree’

respectively. Flease indicate your response frankly-

Kindly answer all the statements vour responses will be

kept confidential-

Thanking you-
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i-.

Education of a girl is as important SA, A,

as that of a boy

> CEVAE Proarr | <) Dy -

2.

)

3.

Tt aavesha

Frofessional education should not SA, A,
allow the enrolment of girils-

7{%&«5\' oot oAl Wﬁa_y

I vfg;(?:v'
To change society wamen should be 54, A,

given access to education.

) INIIYRL ’V%T ?'@q%m%@wm

4.

MY e (a2

The educational curriculum offered to 54, A,

girls should be different from that of boys-

® Torvaly o %Wm Az -

=
o=

*ri)ﬂmv(’u s (v s,

Education has made women consider them-— 54, A,
selves equal to men, this creats conflicts

in saciety-

{rrnrerh b .wm,@@, S st s

I e e o greey s

T e Sy W@

Farents should not hesitate to break the sS4, A,

old traditions regarding women and education-
('W&Q, oIV2 JVéz’{\NWW’Q/ W o elmo 2)7:.
df‘e.\r‘er gﬁv?m%fc(»ﬂ Qe LRl {\W

Y .
Yy an;;(‘m o

up,

uD,

uD,

uD,

up,

uD,

SD

SD

5D

5D

5D

5D



7.

)

8.
«)

?.

)

i0.

29)

11.

)

i2.

%)

13.

Higher education has helped women obtain 54,
a greater degree of freedom-

\ N -

<31F(\ HVEY QiY?YSVG Qwvf 4§?~0 é?ﬂﬁ“b'ﬂv
QATUWCQ »r(N ~
G X DYV —{lr.,‘ksrm'.

Education has made women more self-reliant 5A,
Py vk el Al e a b wa
Women with careevrs do not make 5A,

responsible parents.

o Are— G q@zﬁ/&“ SYa b &r\am:@
g asfaprdrer e

Parents feel pleased at their daughters S5A,
success in examination-
'QJ‘(%},‘\/&'(K -~ ""ﬂ -

WK @3T8 [ aly oo

NG~ 3
AN ™~ 751{?'%“ T QIYR{:Qb 7Y
After attainment of puberty girls should SA,

not be sent to school-

T i g A G pust’
AR Cas Iy SYINTH

An independent outloock among women 1is 5A,

ﬁDt good for stable marriage.

Ay

vty ] olelon merener ol bl

o A e Vv ohY e,

Higher education is not necessary for SA,

A

uD,

uD,

uD,

up,

up,

upD,

uD,

SD

5D

5D

5D

5D

5D

5D



i4. Assamese society appreciates educated SA, A,

women -

38) TDIB¢§}yf‘3J1n1{¢‘ g;wfaﬁxy—dthg.iﬂmng TRy |

1S. Education and urban influence have resulted B5SA, A,

in an increase in the break-up of families-

333'£2q10W” QJYF'%F(S%A SESVEY'°T6;3Y?T316<3 E?TQ$YKE
3«?%5f"qﬂa( -uwcépg\

16- In the Assamese society an educated girl SA, A,
has a high prestige in her in—laws family-

>%) annSlar anermy avevdl By ey

TR T u\géﬁ FHYA™ onyE
17. Equality of educational status of men SA, A,

and women is neither possible nor desirable.
29 (e A Ry wv wyav W e
ORGEY 2T Al

18. FParents can help to extend women’s education 54, A,

¥ nﬂ?ﬂ% 12W%ﬂf‘{ﬂ%{?ﬁ%vm QIGyGYK&‘Kmqf
XY ol M

19. It is a waste of money to educate a girl- SA. A,

(HW@Wjﬂb th®@ ;ﬂwQ ?ﬂf‘f%(}d—cu”frj@ ARV

20-. Girls should be encouraged to secure SA, A,

)
NS

ot

as much education as they want-
) TQ{YQYﬁﬂsflw%ﬁﬁ‘érﬁw Kl ng: (iR ﬁbmﬂ?&%
Osﬁv2r4§r”'aypqp fgxwﬂcrz§ {%3r Y

210

uD,

uD,

up,

uD,

up,

uD,

upD,

SD

sh

sSD

5D

SD

5D



21- Highly educated women are a burden for it 54, A, UD, D, 5D

is difficult to find suitable grooms.
) Ir—rBavsy ‘CD@\'\%\’@ rv@- 2 T v
ﬂQi;g/ 739
22- Investing on girls education is a waste, SA, A, UD, D, SD
for it they are employed aftter marriage it
would contribute to their husbands fTamily-
2D @@*’Qﬂi‘ rﬂerQMJm Wgﬂ,‘d«m AXT(T @m'(w
-— A —
\qﬁ@lﬂjkmwﬁ\" ot 'y W(':ea\% zﬁ)frm F e mvﬁhﬂ”@
’\VU\Q‘ @:’:\— m “\’%m’mms .

23. Boys and girls should be provided equal SA, A, UDb, D, SD
opportunities in all kinds of educational

29 WAV IAND (v wﬁ))'gwr w"b')q_j,\ra G2

M- AT WM ey sy NG
ﬁwfm \ A

24 . Education of girls should be confined SA. A, UD, b, 5D
to training in domestic works.

) @A oy WW’WW @ﬂ{:a
sl fRp o e S

25. Assamese society requires the services 5A, A, UD, D, SD
of educated women-.
2 @AY AN (3 ~2a
%—‘G@V DAOVTEINEY Fpre
26.- EBEducation should be given only to boys- 54, A, UD, D, 5D
1Y) —{;WQUW’“ 77f§:r Ff@»wq3/ LE%, T
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27- Farents should encourage theiy girls to 54, A, UD, D, 5D

go in for higher education.
oty wvTn XA R {i9v Nea .
Z8. With problems of educated unemployment SA. A, UD, D, 5D

girls should not be given higher education,

jobs should be given to boys-

2%) el (o sy 2k = e Ao aTAY. -

(}TKF%YnPf_‘GfﬁVU ~ At (;reqr 26C &% \

VR wyay e Aaner

29- High school education is sufficient for SA, A, UD, D, 5D

W) S By ok o )

30. Education would help women to gquestion SA, A, UD, D, 5D

unfair social practices against them.

|, & sk
=) NT&AG"W) o eV oy G*CY(‘*’GW (s
me’ C Na el - E;k (TQW' }DMM M{AJ
WNRYG 10451 ' g
31. Education will make women disregard 54, A, UD, D, 5D

culture and values of our society-
\
©3) ”(\“W JYz}h\ ax(aa (\m%’zg@mcg\ﬁ Oy senawle
TUAYNUTE SR iy v (oo avfar
32- Many of the social problems can be 54, A, UD, D, 5D

solved through the opinions of educated

G) ﬁ'«fw mf\a mb\rukm 17\@? WM{FWW\%‘GA WIS
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33-

@0)
34 -
\ox)

35.

“¥)

3&-

oY)

37.

\-0"

38-

Educating a girl is more expensive than sa, A, UD, Db, 5D

that of a boy-

_C¥?r§NéA‘4;ﬂ°WW’ OIS 1§?FT?Y?V EM% °T{53$(3
%thh¢£§wrva?‘ 1ﬁ%mﬁrﬁr o 2 LGN

Educated women have a high prestige in SA, A, UD, DI, SD
Assamese society-
Wﬂiﬁv WG (v R (& RN HYR”

/“'\FY@/ “@|
Attitude of parents regarding girls 54, A, UD, D, 5D

education influences children’s attitude

towards education-

TORYAE M\”W’(z s Ao vayg 12—@@:9(@’

(W AN - oAy (ot ;).['W&q‘ o

Hra ey ke 2R .

In a conservative and traditional Assamese 5A, A, UD, D, 5D
society a highly educated women with

high aspirations would pose a problem.-

"OTPNTFF DN MO 23T T ¢ AR A Aoy
YDV '47{"25“‘3 W_K“(' ITER ST MTM'—WM

WY 2NNy = <K
Higher education has‘nélped women obtain 54, A, UD, D, 5D

a greater degree of freedom-
Sw oy vl 'ﬁtmhj’ 2aa CEV RV Y Wy

MNYEY2 NG Kl

Women s education is not given much 5A, A, UD, D, SD

value in our society-
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39. An educated girl will adjust better to

problems of life-

V) \;mﬂr (~rrrcev ({Y?rﬁﬂ\ﬂ? @ﬂj&.\m SV
xigy a(> 0 Wpie Ve e

40. When girls are educated they have the
ability to express their views on family
matters.

o~
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FUAYA VIV I a0
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41. Education has helped women to improve

their own status-.

33)
N‘(Y?J’“W@ .

42. An educated women is a strong influence

in the community-
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APPENDIX - C

RAW SCORES DBTAINED BY THE SAMPLE ON THE FINAL FORM OF THE
ATTITUDE SCALE

81 Raw Score | G1. Raw Score | S51- Raw Score: &51. Raw Score
No- i No- i No- i No-

Urban Sample

1 137 2 158 ) | 138 | 756 139
2 i34 i 27 147 o2 136 + 77 136
3 134 i 28 148 i T3 1446 | 78 136
) 1346 i 29 150 e 139 79 140
b 136 i 30 150 I 138 | 80 124
& 140 i 31 154 H- 1) 1536 1 81 136
7 140 i 32 134 i 57 146 § 82 136
8 i4a1l v 33 136 = 139 | 83 137
9 141 i 34 136 HE 147 | 84 148
10 138 i 35 135 I &0 132 | 85 148
i1 138 i 36 135 i 61 144 § 84 152
12 138 i 37 137 i a2 i24 | 87 129
13 140 i 38 137 i 63 148 | 88 133
14 136 i 39 136 HE =13 i34 | 89 124
15 140 i 40 141 i &5 141 | Q0 141
16 135 Y | 142 = 1.3 136 § 21 ie8
17 i48 42 138 I - ¥ 133 | 22 138
18 148 v 43 150 i 68 i34 | 93 150
19 152 HI: 143 124 i 69 150 | 24 154
20 154 HE 5 130 i 70 150 | 95 139
21 154 i 4b 148 i 71 160 | 96 150G
22 153G HER Y 144 i 72 i54 | 97 154
23 148 i 48 144 i 73 145 | 98 139
24 130 a9 147 A 145 1 99 160G
S 152 i 90 145 HE 133 1100 141




S1. Raw Score | S1- Raw Score 1 51. Raw Scorei 51. Raw Score

No. No- No - i No-
Rural Sample
1 148 y 26 iz22 HE) | 130 | 76 136
< 137 i 27 140 i o2 i48 | 77 137
3 1379 i 28 150 i 53 134 | 78 136
4 140 i\ 29 158 HE L i34 | 79 136
S 136 i 30 143 I 133 ; B8O 140
& 140 i 31 130 HE 1332 81 148
7 138 i 32 130 H-— 120 | g2 1446
8 152 1 33 128 i 58 iz | 83 141
I 136 1 34 134 = i22 | B4 140
10 142 HERC 134 v &0 iz2o 85 140
11 136 i 36 130 1 61 130 | 86 i41
12 1346 i 37 136 &2 130 | 87 143
13 136 1 38 135 i 53 133 ; 88 146
i4 135 i 39 135 i &4 134 | 89 140
15 137 40 137 i &5 134 | 90 149
i& 133 I3 136 i bb 135 ¢ i 136
17 137 oA 1332 y 67 134 ;) 92 134
ig 134 i 43 120 i &8 124 93 140
ie 148 i a4 124 i 67 igze | 94 136
=0 1Sz L 3 124 v 70 138 | 25 148
21 iS4 HE ) 138 71 136 | 946 i22
22 13& a7 144 P7a 136 | 97 120
23 140 i 48 122 i 73 135 ¢ 28 122G
= 148 HE 147 HEP LA 135+ 99 ie2s
25 138 7 50 144 HE 136 1100 128
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APPENDIX - D

List of the Institutions Running the Condensed Courses of
Education Under Aid from Assam State Social Welfare Advisory

Board, Guwahati

S51-. No- Name of the Institution

Frogramme Aided

I Kamrup District

1.

Ambikagiri Memorial Trust, Guwahati

Malang Na—Jowan Janajati 5angha,

FP-O0. Pub-Burka.

Namani Kamakhya Mahila Samity, Guwahati-

Bi jay Lakshmi Yubak Bangha, P-O. Gopalpur

NMasatra FPuberun Sangha, P-0-. Kshudradimu-

AThara Kendriya Navarun Sangha,

F.0. Futhimari-.

Saraighat Janagana Juba Sangha,

F-0. Dumnichowki-

Alta Jubak Sangha, F-0- Dumnichowki-

Condensed

Condensed

Condensed

Condensed

Condensed

Condencsed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course

Course



Sl. No- Name of the Institution Frogramme Aided

I1 Nalbari District

1. Kyrishak Sangha Puthibharal, F-0. Milanpur. Condensed Course
2- Milan Sangha, F.0. Kaithalkuchi- Condensed Course
3. Baon Unnayan Sangha, F-0. Janigog- Condensed Course
4. Adabari Sutarkuchi Milan Sramik Sangha, Condensed Course

F-0- Adabari-

5. Samaj kKalyan Jubak Sangha, P-0. Lakhopur- Condensed Course
H. Milita Mahila Samity, F-0- Madhapur- Condensed Course
7- Kamarkuchi Udayan Club, F.0. Bala Condensed Course
8. Billeswar Sanskritic Chora, F.0- Belsor. Condensed Course
Z. Malbari Zilla Samaj Kalvan Mahila Samity, Condensed Course

Foclla Road, Nalbari-

10. Rupjyoti Jubak Sangha, FP-0. Mankarbhoira- Condensed Course

11. Dindingi Jubak Sangha, P.0. Kamarkuchi- Condensed Course
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51

. No. Name of the Institution

FProgramme Aided

12.

13.

i4.

I11

i.

Sankardev Sangha Futhibharal,

F.O- Kaithalkuchi-

Amar jyoti Janakalyan Sangha, F.0. Arikuchi-

Chengnoi Asomi Sangha, FP-0. Chengnoi-

Barpeta District

Bajali Pragati Sangha, F-0. Pathsala-

Deshbandhu Rural Development Association,

F.-0. Naligaon-

Kalpana Club, F.O. Bhaluki.

Geetashram Janaseva kKendra, FP.{. Bhowkamari.

Recreation Club~cum—kabi Sukanta Library,

Ward No. 2, Barpeta Road.

Fub—Hatabari Social Welfare Society,

Kayakuchi Bazar, Pin 781332-
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Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course

Course

Course



IV Darrang District
i. United Club cum Naavajyoti Puthibharal, Condensed Course

F-0. Aulachowka-

2. Barnagaon Barnadi Mahila Samity, Condensed Course

FP.O- Aulachowka-

3. Jdhargaon Saradiya Kala kKristi Sangha, Condensed Course

F-0. Jal jali-

V Nagaon District
1. Athgaon Chapari Navajyoti Sangha, Condensed Course

¥il1l- Athgaon Chapari, FP.0. Dhing-

2. Sangeet Surabhi Samaj, F-0. Chamuagaon- Condensed Course

3. Udali Rahmania Madrassa Committee, Condensed Course

F.l. lidali Bazar-

4. Bramya Vikash Parishad, P-0. Jumurmur. Condensed Course

S. Tarani Kalabari Dipti Puthibharal, Condensed Course

P-.-0. Baghara-.



S51- No. hName of the Institution Frogramme Aided

VI Lakhimpur District

1. Bishnujyoti Ranga Mancha, F.0. Islamgaon- Condensed Course

Z. Bhati Phukangaon Mahila Samity, Condensed Course

P-0. Ghilamara-

2. Panbari Chamaguri Navajyoti Sangha, Condensed Course

F-O0- Phulbari-

4. Jagriti Sanmilita Unnavan Kendra, Condensed Course

F.0. Islamgaon-

VII Jorhat District

1. Majuli Milan Kristi Mandir, F.0. Majuli. Condensed Course

2. Dakhin Pratibandhi Sishu Vikash Kendra, Condensed Course

" F.0O. Jorhat-

3. Kamargaon Rupali Mahila Samity, Condensed Course

P.0. Tataya {(Majuli).

4. Saraibahi Brahmin Gaon Navajyoti Club, Condensed Course

F.O0. Bajalani-
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51- No- Name of the Institution

Frogramme Alded

VIII Morigaon District

1.

IX

Aid for the Disabled Society,

F.0. Morigaon-

Fub-Gereua Jnanadoy Futhibharal,

P-0. Gemagaon-

Secular Rural Develcopment Society,

F-0- Ahatguri-

lLeelabari Local Jagritic Samity,

F.0. Goraimari-

Barchala Gramya Sakhyarata Samity,

F.0- Harchala-

Dhemaji District
Maicha {Chapari) P.G-5. Samity,

F.0. Halowdanga-

Bhakat Kaibarta P-G5.5- Samity,

F-0-. Halowdanga-

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course



S51- No- Name of the Institution

Frogramme Aided

3- Tenganapar Kaibarta P.G-.5. Samity,

F.0. Jamuguri Fanchali

4. No. 2 Hailjantipur Samaj Kalyan Yubak Samity,

F.O- Joyrampur.

X Cachar District
i.- Prantarekha Nazabari Harijan Road,

P.0. Kaliganj-

2« Tarapur Fally Unnayan Samity.

F.0-. Jalalpur-

3- Sabuj Sangha Community Centre,

F-0. Barkhola-

4. Banirgram Pally Unnayan Samity,

FP.0. Mahadevpur.
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Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course



51« No- Name of the Institution

FProgramme Alded

XI Hailakandi District

1.

The North Eastern Region Socio—Economic
Cultural Educational Development Society,

Hailakandi Town, F.0. Vichingcha-

Uday Diganta Club, P.0. Balipay Bazar-

Rangauti National Frogressive Club,

F.0. Ratanpur Club.

Matirgram Sevak Sangha,.

P.O. Chandipur.

Rural Development Club,

F-0. Lakhirbond-

X1I Karimganj District

i-.

2

South Karimganj Gramin Hikash Kendra,
Ratabari Rly. Station Road,

Vill. & FP-O. Ratabari-.

Rawshan Club, Vill. & F.0. Nairgram-

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course



S1. No- Mame of the Institution

Programme Aided

=1
=

i0.

Parampasha Juba Sangha,

FP-0. Nilambazar.

Mahila Imdad Samity,

Cheragi Bazar United Young Association,

P.0. Baraigram-

Moulabi Bazar Samaj Unnayan Club,

F-0. Ratabari-

F.0- Nilambazar-

United Multipurpose Society,

F-0. Jalanagar-.

Palulbond Janakalyan Juba Sangha,

P-O. Muktarampur-

Fakuagram Fally Unnayan Juba Sangha,.

F.0. Fakuagram.

South Karimganj Social Welfare

Organisation,

F.0-

Kaliganj Bazar.

n
Ln

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course

Course



S51- No- Name of the Institution

FProgramme Aided

XIII Dhubri District
1. Golokganj Calonypara Schedule Caste Mahila

Samity, P-0. Golokganj-

2- Dr- B-R. Ambedkar Silpa Udyog and Library

Centre, P-0. Lakhimari.

XIV Sibsagar District
1- Nimaijan Fragatishil Jubak Sangha,

F-0. Bhadhara-.

XV Dibrugarh District
1. Nowjan Nagaon Tribal Mahila Samity,

FP-0. Kotaha-

XVI Karbi Anglong District
1. DPelaojan Rang FPona Bong Pahila Samity,
Vill- Delaocjan Tarang BGaon,

F.0. Balipathar-

2. Bhoksong Multipurpose Rural Develaopment

Society, F-0-. Laopani-
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Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course



3- Bhoksong Multipurpose Rural Development

Society, FP-0. Dokmuka {(Kehai Teron Gaon)-

4. Jirsong Club, P.0O. Balipathar.

5. Bokajan Juba S5angha, F-0. Bokajan-

&= Indira Bikash kKendra, P.0. Diphu-

7. Women Welfare Institute, F.-0. Mehendijua-

8- Surjojyoti Club, P.0. Bokajan-

2- Nijang kKarbi Baptist Association,

F.0. Baithangso-

i0. Rangkimi Club, P-0. Okrang-

11- Howraghat Commercial Institute, A

Little Garden Society, FP-0. Howraghat.

XVII Bongaigaon District
1. Dumuria Mererchar Anchalik Olympic

F.0. Piradhara-

2. Chota Barjana Social Welfare Club,

P.ld. Firadhara-

r
r
|

Society,

Condensed

Condensed

Condensed

Condensed

Condensed

Condensed

Condencsed

Condensed

Condensed

Condensed

Condensed

Course

Course

Course

Course

Course

Course

Course

Cour=se

Course

Course

Course



S1-. No. Name of the Institution Frogramme Aided

3- Pakhakata Rupjyoti Mahila Samity, Condensed Courcse

F.O- Kuchbari-

4. FHushbari Pt—1I Samaj kKalyan Mahila Samity, Condensed Course

F-0O- Kushbari.

XVII1 Goalpara District
1. Kushdhowa Mahila Samity, Condensed Course

FP-0. Kushdhowa-
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