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ABSTRACT 

Investigation was made on the attitudes and motivation 

of some Tangkhul students of EJiglish-medium school background 

in learning the English language. The aims are: 

1) To relate attitude and motivation to the learning of English 
as an L^. 

2) To study the direction of attitudes (whether positive or 
negative) towards the learning of the English language. 

3) To investigate differences between different groups (high 
school versus college, and boys versus girls) in terms of 
their 'instrumental' and 'integrative' motivation, 

h) To find out the percentage of Tangkhul students with positive 
attitude and high motivation towards learning English, or 
with negative attitude and low motivation. 

Chi-square and 't' tests are conducted to investigate 

differences between high school and college, and between boys 

and girls in their attitudes and motivation to learn Qnglish. 

A significant difference was found only between the attitudes 

of high school (Mean = 36.1) and College (Mean = 32.3) students. 

!Ihe overall results show no significant difference between 

these two sets of groups in their attitudes and motivation. 

Product Moment Correlations computed between attitude and 

proficiency, motivation and proficiency reveal negligible 

relationships. 

Pedagogical implications are discussed, and suggestions 

made for better learning situations for more desirable results. 
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CHAPTER - I 

I.0.INTRODUCTION 

Applied Linguistics, vhich is concerned with language 

learning and teaching, is an important branch in Linguis­

tics, the 'scientific study of language" (Lyons 1965). 

Much work has been done in this field, and "in the last 

three decades the whole world of linguistics has been rapid­

ly developing. An unprecedented upsurge of interest in 

linguistics within universities, spilling over into educa­

tion and other fields, has resulted" (Currie 1973). In the 

modern age the need to learn more than one's own mother 

tongue is universally felt. This need relates to the chang­

ing social conditions, social mobility, job opportunities, 

academic advancement, etc. The learning of English is an 

important part of the learning programme in most parts of 

the world, as the English language is universally used even 

to bridge cross-cultural gaps and lingual differences. In 

India, English plays a very important part in our national, 

academic, administrative and everyday life. 

For the reasons stated above, it is important to inves­

tigate the language learning process in general. It is particu­

larly crucial to find out about the -learning of Briglish as a 



second language (henceforth Lp) in the context of t r i h a l s 

l i v ing in , and or ig ina t ing from a r u r a l se t -up , and being 

s e t t l e d and educated in small townships. This d i s s e r t a ­

t ion in p a r t i c u l a r focusses i t s a t ten t ion on the 'Tangkhul' 

t r i b e of Manlpur. 

1.1. Manipur; A glance 

Manipur i s a State in the North-Eastern region of India 

with an area of 22,327 Sq. Kms. (1981 Census). The land i s 

inhabited by two major sections of people, the h i l l people 

( t r i b a l s ) and the p la in (Yal ley) people. The h i l l people 

comprise of several t r ibes who inhab i t a l l the surrounding 

h i l l areas in the East, and West, North and South of Manipur. 

The va l ley people are Meiteis who inhabi t the pla in areas 

(comprising of 3 d i s t r i c t s , out of the t o t a l of 8 d i s t r i c t s ) 

of Manipur. 

1,1.2. The Town of Imphal 

Imphal i s the cap i t a l of Manipur. I t has an area of 

approximately 1,708 Sq. Kms (198l Census) with a population 

of 5,56,lU6 (1981) against 1^,20,953 of the t o t a l population 

of Manipur. The land topography of Imphal town i s tha t of a 

va l l ey . Imphal has a f a i r l y good communication and t ransport 

system l inking Manipur with other surrounding Sta tes , and 



with the country (India) as wel l . An in t e rna t iona l highway 

(Kohima-Imphal-Burma) runs through Imphal. All the S t a t e ' s 

cen t ra l adminis t ra t ive and head off ices are s i tua ted within 

Imphal. 

Educational i n s t i t u t i o n s in Imphal, as in the r e s t of 

Manipur, are of Manipuri or English medium except for a few 

which are Hindi mediiim. 

1,1.3, The Tangkhuls 

The TangkhulO people are a Naga t r ihe l iv ing in Manipur, 

inhabi t ing the Eastern (Ukhrul d i s t r i c t ) par t of Manipur, 

According to the 1971 Census ( the l a t e s t so far) the t o t a l 

population of Tangkhiils in Manipur i s 57,8^1. Out of t h i s , 

1 ,if08 have s e t t l e d in Imphal, The Tangkhul language i s wr i t ­

ten in Roman charac te r . This began with the Rev. W. P e t t i -

grew, a Scottish missionary to Manipur, who has t r ans la t ed 

the gospel of John and Luke and the Acts of the Apostles, 

in 1906. 

1.2. Role of English in Manipur 

English occupies an important place in Manipur. The 

Meitei language (generally ca l led 'Manipuri ') i s spoken by 

almost a l l people. The language i s widely used by both the 



Meiteis and the tribals for business transactions, even 

dovn to everyday mundane matters. It also serves as a 

means of bridging communication gap between various tribal 

groups since they do not speak the same language. Yet 

English also plays a major role in Manipur at official 

levels. In government offices, relating to administration 

as well as business matters*, all official correspondences 

are carried out in English, Official publications and papers 

of the state government are all published in English, 

In this regard English-medium (henceforth M) schools 

hold a very important place in the education of children. 

All school-going children strive to get into good EM 

schools. Even some Meitei children with the ability to 

read and write in Manipuri script prefer to go to EM 

schools, not to belittle the importance of their own Mani­

puri language, but being aware that the use of the 

language is limited within the boundaries of Manipur. The 

learning of English is therefore, greatly desired because 

of the fact that it gives a good foundation for higher 

education and a better career. 



I•3.Role of Bigllsh in N. E. India 

in N.E. India English perhaps has a more important 

place than it does in the other parts of the country. The 

provision of Article 3^(1) in the Indian Constitution 

stating that English should he the associate-official 

language of India occupies its due place in N, E. India. 

The importance of English in the N.E. therefore, cannot he 

overlooked. English serves as the medium of communication 

in -writing as veil as in speaking, in the N.E., he it in 

official, government affairs, business, or private enter­

prises. Public meetings are also addressed in English, In 

the N.E., the English language can be considered a second 

language. 

The English language serves as the encircling link to 

bring the whole N.E. zone to one linguistic whole. 

o 
Rev. W!'. Pettigrew wrote (193^, in press ) in relation 

to the use of the English language^in N.E. Zone:-

"There are two sections of people -^ Hill people and 

valley people. 

1. see for definition in Chapter II.1.3. 

2. Rev. W. Pettigrew's autobiography was prepared in 193^ 
but did not go to press then. Materials procured by 
Manipur State Kala Akademi is going to press now; the 
covering title is "Forty Years in Manipur" ed. Y, K. 
Shim ray. 



1) All hill men use English. Their languages are 

reduced to writing in Roman character. Can pick 

up English easier and quicker than any other 

Indian language, 

2) Valley people (Manipuris and Tripuris) - Manipuri 

has been reduced to writing in Bengali character. 

Cannot easily pick up English. They are not pre­

pared to change to Roman character." 

Today of course, things have changed since Pettigrew recor­

ded this in his diary. Both the Manipuris and the Tripuris, 

and the Assamese also for that matter (whose languages are 

written in Bengali character) are more open to English (now, 

than then) for the demand it has for its use, (not taking 

into account the view of the extreme nationalists, but pre­

senting the general attitude of the people). 

I.^,English Learning Situations 

Wflth the Tangkhuls the learning of the English language 

normally begins in the classroom. A child picks up the 

language and learns how to read and write school subjects. 

He also formally learns the basics of grammar in the school 

classroom. Apart from this, most of the learning takes place 

outside the classroom. Books, magazines, newspapers and 



several literatures help to enrich the child's language 

in writing and speaking; however, speaking is with more 

reservation and hesitation at the school level than at the 

college level. 

The Tangkhi2l boys and girls enjoy more of English 

pictures, and read English literature. The radio, and 

lately the television p3?ovide much more opportunities to 

learn and use the English language. All these exposures 

to the language has enabled boys and girls to possess a 

good passive knowledge of the English language at the 

school level in Imphal, but activating the learned language 

in productive skills is not as developed because of limited 

opportunities to speak the language. Once they go on to 

college, out of Imphal and in places like Shillong where 

English is freely used, the speaking skill is improved 

since there are greater opportunities to speak English, 

1,5.The Place of Qiglish in the,School Curriculum 

In the M schools, Biglish is the language tool used 

for the purpose of instruction. The English prose and 

poetry, as well as Grammar and all the other subjects like 

History, Geography and even Mathematics are taught in 

English. In the classroom English is used to communicate 

between the teacher and the pupil. In school functions, 
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general meetings, vhether of the teaching staff only or 

with all the students, at sports or at the assembly, 

English is used. 

In the informal domain of friendship, of course, he 

it that of teachers or pupils, English is not strictly used 

for conversation, except, perhaps in convents. 

1.6. Aims of Teaching English 

1) The first aim of teaching English would he to educate a 

person so he can understand the medium (aiglish) and 

grasp what is being taught through the language medium. 

2) Secondly, "in the simplest terms, the aim of teaching 

English is to open up to the learner the resources of 

the English language so that he or she may find the right 

words and sentences to convey the meaning intended with 

a view to kindling the desired responses in the listener 

or reader.' (Krishnaswamy, 1982). 

3) Thirdly, English is taught to prepare an individual for 

a meaningful career. In India Hindi has equal prospects 

for a career as English, but with Tangkhuls, (and all 

hill tribals for that matter) being handicapped with 

Hindi, but can more easily learn English, the only means 

to be competent is to be able to handle the English 

language confidently. 



h) Fourthly, English being the associate-official language 

of India, the need to teach the language is of great 

importance. 

5) Fifthly, English is used internationally. Thus, it gives 

one the ad-vantage of having access to the rest of the 

world. Also, with E&glish social and cultural barriers 

can be broken down and there can be a meaningful social 

interaction - in other words, "social acceptability" can 

result with the use of the English language, 

I*7* The Place of Biglish in Everyday Life 

English holds a major place in everyday life. A majority 

of the books, magazines, newspapers, journals, etc. that one 

comes across are published in English. There are some papers 

and occasional magazines published in Tangkhul, as also in 

other tribal dialects, but what the tribals come into contact 

with in everyday life is mostly English. And generally speak­

ing, the literate reading public is mostly of the English 

language (not to talk of Tangkhuls alone). Slogans are made 

in English; advertisement papers, or posters in street cor­

ners are all in English. In other words, English is the 

language of the mass media, and as such, cannot be divorced 

from social life. The importance of the use of English is 

obvious in socicil as well as political areas of life. Writing 
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on "Why English?" Harrison (JIE, Vol. VII, No. 5, I982) 

states: "that English is the language of international 

communication par excellence cannot be denied. Nor, as a 

reflection of this fact, can it be denied that in countries 

where English is not the mother tongue it is the world's 

most commonly taught foreign language." 

It is with the English language that we march on to 

progress. Biglish provides the very basis for social advance­

ment and competence in the national, and international level 

as well. It is through the English media that a nation, or 

a people, or even down to a single individual, gets in touch 

with the rest of the world. 

1,8. Rationale for this Research 

There are some good reasons for choosing to "write a 

research paper on "Attitude and Motivation in English language 

learning of some Tangkhuls of Manipur." 

Firstly, a lot of research work has been done on 

•Attitude' and 'Motivation' separately, but so far, very few 

research has been done taking a combination of these two 

psychological factors. 
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Secondly, research has been done on a t t i t u d e of s tu ­

dents towards learning Mathematics, Science, e t c . ( thes i s 

for M.Ed., M.A. Education) and also achievement t e s t in 

motivation, hut not 'English language l e a r n i n g ' . 

Thirdly, no woric has so fa r been done among Tangkhul 

students of Manipur in re la t ion to learning English as a 

language. IQiis research therefore , inves t iga tes the two 

important psychological fac tors , ' a t t i t u d e ' and 'motivat ion ' 

in the l i g h t of English language learn ing . 



12 

CHAPTER - II 

11,1. DEFINITIONS OF TERMS 

II. 1.1. ATTITUDE 

Many definitions on attitude exist, a few of vhich 

have been offered here to provide a comprehensive picture 

of the different opinions and definitions laid down by-

various psychologists and linguists. 

a) Attitude defined in terms of psychological processes: 

The word "attitude" is originally derived fix)m a Latin 

word 'aptus' meaning apt, suited or prone. It has on the 

one hand the significance of 'fitness' or 'adoptedness' 

and like its biforms attitude connotes a subjective or 

mental state of preparation for action (Allport, 1950), 

"An attitude" says Allport C1935, p. 810) "is a mental 

and neural state of readiness, organized through experien­

ces, exerting a directive influence upon the individual.»s 

response to all objects and situations with which it is 

related." 

Attitude is the mental state of an individual that 

makes him take a particiolar stand according to which he 

performs his actions. 
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t) Attitude defined in behavioural terms: 

Standard dictionaries (like Webster e.g.) defines 

attitude as a state of mind, behaviour, or conduct regard­

ing, some matter as indicating opinion or purpose. 

Attitude is a habitual way of looking at an object, 

a person or an idea. Attitudes are often learned uncon­

sciously, and are nearly always tinged with the emotion of 

fear, love, or hatred (Chav§, 19^8). 

Attitude is primarily a way of being 'set toward or 

against certain things' (Murphy, Murphy and Newcomb, 1937, 

p. 889). 

Often attitudes are just developed by an individual 

himself to suit his needs and tastes without the need of 

being taught. Attitudes have a directive influence upon a 

response, providing the emotional tone of behaviour to act 

or respond in a particular way at different situations. 

c) Attitude defined as results or effects: 

An attitude is »a relatively stable effective response 

to an object' (Rosenberg, 1956, p. 37). 

Thurstone (19̂ +6) defines attitude as the degree of posi­

tive or negative effect, associated with some psychological 



1^ 

objects. By psychological objects Thurstone means any 

symbol, phrase, slogan, person, institution, idea or 

idea towards which people can differ with respect to posi­

tive or negative effect. 

A comprehensive definition of attitude is given by 

Krecih; and Grutchfield (Sharma, in JIE, Sept. 1982) as, 

the enduring organisation of motivational, emotional, per­

ceptual and connative processes with respect to some aspect 

of the individual world, 

II.1.1.2. Positive and Negative Attitudes 

To a g r ea t extent a t t i t udes are acquired c h a r a c t e r i s -

tics,j, A person develops some a t t i t udes in coping with 

various problems he faces. At t i tudes provoke behaviour t ha t 

i s acqu i s i t i ve . A person may develop favourable or ' p o s i t i v e ' 

a t t i t u d e towards objects t ha t s a t i s f i e s h i s needs, and 

unfavourable or 'negat ive ' a t t i t u d e towards objects t h a t 

obst ruct the sa t i s f ac t ion of the i nd iv idua l ' s needs. 

In the l i g h t of language learn ing , a person with a 

' pos i t ive a t t i t u d e ' i s favourably inc l ined towards the t a r ­

get language ( i . e . the language to be learned; here , English, 

henceforth TL) or the nat ive speaker of the language. And i f 
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the learner is not favourably inclined, but display a dis­

like for the language or the native speaker of the language, 

it may he said that such a person has a negative attitude. 

II.1.1.3. Neutral Attitude 

The term 'neutral' means belonging to neither of the 

two contestants. It means being indifferent, taking no part 

on either side, or pertaining to neither party. Neutrality 

has no decided character. It is being indefinite, 

A neutral attitude to a particiolar language, therefore 

means that it is neither favourably nor unfavourably inclin­

ed towaids the TL having no decided attitude or stand, 

II.1.2. Motivation 

The term motivation was invented for propaganda pur­

poses by the metaphysician Schopenhauer, and has invaded 

ordinary speech and psychological textbooks with somewhat 

different meaning. 'Motivation' was originally a German, 

and not an English word. (Dickinson, 1979, p. I7l). 

According to Robert G. Bolles (1969, Preface) the con­

cept of motivation has taken many foims. It appears in folk­

lore, in traditions and customs, in the great philosophical 

systems, and in more recent science of behaviour. Sometimes 

it is made explicit so that it may be scrutinized, but more 
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often i t i s i m p l i c i t , unanalyzed, and unquestioned. The 

concept of motivation has been var iously iden t i f i ed as 

an unquestionable fact of human experience, as an undis-

putable fac t of behaviour and as a mere explanatory f i c ­

t ion . The common and unifying element in these diverse 

conceptions i s that motivation i s an agency or factor or 

force t ha t helps to explain behaviour. Motivation i s a 

hypothet ical cause of behaviour. 

Webster's d ic t ionary (198^-) says, to 'mot ivate ' means 

to provide v?ith a motive, to i n s t i g a t e or induce. A moti­

vat ion therefore , i s a causative fac tor , an incent ive or 

a d r ive . Motivation i s a fac tor tha t prompts act ion. 

According to Ganguly (198^, p . 29), "Motivation i s 

bas i ca l ly postulated as a goal d i rected behaviour". He also 

says that motivation has been used in various terms by 

psychologists as "Need, dr ive , incen t ive , reinforcement" 

e t c . 

Haycraft (1978, p . 6) summed up 'motivat ion ' as the 

s tuden t ' s des i re and need to learn —the driving force 

that makes him work hard, pay a t t en t ion , and so on. To be 

motivated (Gellerman, 1977, p . 3^) i s to s t ee r one 's actions 

toward ce r ta in goals and to commit a ce r t a in par t of one 's 

energies to reaching them. 
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According to Vaxi and Men ting (1975, P» 68), a language 

learner may be strongly or weakly motivated; that is to 

say, he may want to learn the language very much or not 

very much. 

II. 1.2a. Integrative Motivation 

It was Gardner and Lambert (1959) v^o first made the 

distinction between integrative and instrumental motivation 

in Lg acquisition (Dulay, Burt & Krashen, 1982), The concept 

of integrative motive implies that successful second 

language acquisition (henceforth, SLA) depends upon a 

willingness (or desire) to be like valued members of the 

"other" language community. The acquisition of a new lang­

uage involves more than just the acquisition of a new set 

of verbal habits (Oiler and Richards, 1975, P. 237). 

To be integratively motivated is to desire to become 

like one of the members of another community. A learner 

with an integrative motivation is one who wants to identify 

himself with the people whose language he is studying. It 

implies that the learner wishes to gain more knowledge of 

the target community in order to become a potential member. 

In many cases, immigrants to a different coimtry have such 

a motivation in learning the language of that country, e.g. 

immigrants to the United States. In the words of Lambert 
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and Gardner (1972, p. 132, in Dulay, Burt & Krashen, 1982) 

integrative motivation reflects a sincere and personal 

interest in the people and culture represented by the other 

group. 

According to Krashen (I98l, p. 22) integrative motiva­

tion, defined as the desire to he like valued members of 

the community that speak the L^^ is predicted to relate to 

proficiency. The presence of the integrative motivation 

should encourage the acquirer to interact with speakers of 

the Lp out of sheer interest, and thereby obtain intake. 

In Stevick's terms (Stevick, 1976 in Krashen, 1981) the 

integratively motivated performer will not feel a threat 

from the "other" group and will thus be more prone to 

engage in "receptive learning"(acquisition) rather than 

"defensive learning." 

II. 1,2b. Instrumental Motivation 

The word "instrumental" means serving as a means or 

instrument; serviceable. It means serving to indicate the 

instrument or means, 

•Instrumental motivation' is involved when students 

want to learn the language for various practical purposes, 

ranging from 'course requirement' to having to read the 

technical literature (E^Ingram, sx?^ 1975, p. 28o). 
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Instrumental motivation has often been defined as the 

desire to achieve proficiency in a language for utilita­

rian purposes; which will help one to achieve certain 

ends through an interaction with the Lp speakers and the 

L^ itself. 

According to Lambert (198^, p. 291) a learner's orien­

tation is thought of as being "instrumental" in form if 

the purposes of language study reflect the more utilitarian 

value of linguistic achievement, such as getting ahead in 

one•s occupation if he masters the language. In the context 

of Tangkhuls having integrative motivation, it would mean 

that they want to merge as one with, or identify themselves 

with Indians who speak English, by reaching out to modern 

ideas and social advancements in the present day. It would 

also mean their willingness to come out of their own ethno-

linguistic group and interact with other people who speak 

English. 

Tangkhuls who see the need to learn and use English for 

their education, career and social advancement would be 

categorized as being instriMentally motivated. Thus it is 

in such a context that they see themselves with the need to 

be oriented ins tnim en tally or integratively, in their 

motivation. 
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II.1.3. Second and Foreign Language 

•Second language' and 'foreign language' (henceforth 

FL) are often used as alternative terms, say Hartmann and 

Stork (1973, p. 87). Any language other than the native 

language or mother tongue is a second language. A foreign 

language is usually learned not hy interaction with others 

in childhood, as in the case of the mother tongue, "but by 

formal language teacihing. 

It may also he said with David Crystal (198O) that an 

Lp is a language other than one's own mother tongue used 

for a special purpose, e.g. for education, government, 

press, etc. 

An Lp or FL is a language which is acquired in addition 

to his mother tongue. It is more of a consciously learned 

language when compared to the mother tongue which is picked 

up. It is a deliberate acquisition. 

Elisabeth Ingram (in ECAL Vol. 2, 1975, p. 219) states 

that the distinction between L^ learning and FL learning 

rests on this: Lg learning occurs in a formal learning 

situation which supplements the informal learning, whereas 

FL learning takes place exclusively in a formal learning 

situation. 



21 

Qiglish as an L^ means, English is the language of 

the mass media: newspapers, radio and television. English 

is also the language of official institutions - of law 

courts, local and central government, and of education. 

It is also the language of the large commercial and indus­

trial organisations (Broughton, Brumfit,et-al.1978, p. 6). 

English as an FL means precisely that English is an FL, not 

used for any national purpose, hut for international pur­

poses, ̂ ihen Biglish is spoken of as an Lp, it indicates 

that ©iglish occupies a place, greater or less, increasing 

or decreasing in the national environment. 

Gingras (1978) in his Introduction says it is important 

to emphasize the technical distinction between an Lp context 

and an FL context. In a second language, the L^ (or TL) is 

spoken by the community outside the classroom and is used 

in many social contexts (and even may he socially requii*ed); 

in a foreign language context, the Lp is generally limited 

to classroom study'and use. The student of an Lp in an FL 

context generally has limited contact with native speakers 

of the FL (the student's L^). In general, in a second 

language situation, the student has greatest exposure to 

the Lp (and opportunities for learning/acquiring) outside 

the classroom; in an FL context, the student generally has 

most, if not all, of the exposure to the Lp inside the 

classroom. 



22 

Corder (1973, p. 107) says that language acquisition 

takes place in the infant and the young child at a time 

when he is acquiring many other skills, and other know­

ledge about the world... learning an Lp normally starts 

at a later stage, when language performance has already 

become established and when many other physical and mental 

processes of maturation are complete or nearing completion. 

Moreover, Corder (l967) postulates that the mental devices 

available to the child learning an Lp are also available 

to the adults. In learning an Lp, the innate language acqui­

sition ability which is present and used in acquiring the 

mother tongue, is extended to the acquisition of the Lp, 

Lo etc. 

Although Krashen (1981) makes a distinction between 

the terms 'acquisition' (unconscious) and 'learning' (con­

scious), these have been used interchangeably by other 

writers. In the present study these terms will be used to 

mean the process of rule - internalization by the learners. 

II. 1.̂ -. The Four Language Skills 

The popularly known four language skills are: 

(a) Listening 

(b)- Speaking 

(c) Reading 

(d) Writing 
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These four language skills are categories of more or 

less overt linguistic behaviour (Corder 1973» P« 116) ... 

it is also customary to group these 'skills into tvo sets,c> 

'active' and 'passive', thus implying that there is some­

thing common between writing and speaking on the one hand, 

and listening and reading on the other. The terms 'active' 

and 'passive' are justified only in as much as the active 

skills have a clear and unmistakeable physical manifesta­

tions - movements of lips or hands, producing sounds or 

marks on paper - while the passive skills have no such 

xmambiguous overt signs. Holding a book and moving the eyes, 

or occasional nodding of the head are scarcely sufficient 

evidence that language activity is going on. 

II. 1.̂ •. 1. Passive and Active Skills 

The term 'skill' means the familiar knowledge of any 

science, art, or handicraft, as shown by dexterity in exe­

cution or performance in its application to practical pur­

poses. It means a technical ability; a special art or trade. 

It also means a gift or an accomplishment. 

'Passive' skills may also be termed 'receptive' skills. 

The word 'receptive' means to be able to take in or hold; 

or the ability to receive as truths or impressions. Passive 

(or receptive) knowledge actually takes place before the 

acquired knowledge is activated. 
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•Active' skills may also te termed as 'productive' 

skills. To be productive means 'tending to produce', pro­

ducing profits or increase in quantity, quality, or value. 

Activating a passive knowledge or skill would therefore 

mean, a giving out of, or resulting in producing the 

learned knowledge or acquired skill, 

II.1,¥:2. Fluency 

To be fluent means to readily speak with mobility. It 

also means flowing freely. Hartmann (op.cit,, 1973) giving 

the meaning of 'fluency' says a person is said to be a 

fluent speaker of a language when he can use its structures 

accurately while concentrating on context rather than form, 

using the units azid patterns automatically at noimal con-

versional speed when they are needed. 

Fluency activity gives the students the opportunity to 

use the language in the same ways that they have had oppor­

tunities to use their mother tongues in the process of 

language acquisition (Br-umfit 19§3:5, p. 263). 

Fluency is often used as a term to refer to high quality 

performance of an exceptionally good FL learner. 
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11.1.^.3 Accuracy 

Accuracy is more related to the -written skill than to 

the spoken one. To be accurate plainly means to he exact, 

correct and precise. It is to conform exactly to truth or 

to a standard, without error. 

II. 1.5. Aims and Objectives 

The specific aims and objectives of the research is: 

1. To relate attitude and motivation to the learning of 

©iglish as an L^ by the Tangkhul students of English 

mediTM school background. 

2. To study the direction of attitudes (positive or nega­

tive) towards the English language. 

3. To investigate differences between different groups 

(High school versus College and Boys versus Girls) in 

terms of their 'instrumental' and 'integrative' motiva­

tion. 

k. To find out the percentage of the Tangkhuls with posi­

tive attitude and high motivation towards learning 

English, or with negative attitude and low motivation. 

11.1.6". Limitations of the Study 

The researcher is aware of the limitations of the present 

study in terms of the areas covered and the population used. 
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on which the conclusions are drawn, but an intensive study-

has been done, all the same. !I3ie population of ̂ 0 students 

are taken from Tangkhuls 'of Manipur. They are all Tang-

khuls settled in Manipur, not in Nagaland, Assam or else­

where. 20 subjects (hencefort Ss) are from two high schools 

in Imphal, and the other 20 are from various colleges in 

Shillong. All kO are those who have been in EM schools, 

from the very beginning of schooling. 
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I I . 2 , THEORETICAL DISCUSSIONS AM) HEVIEl̂ f OF THE.LITERATURE 

I I . 2 . 1 . INTRODUCTION 

I t has been observed by v a r i o u s w r i t e r s , J akobov i t s 

(1971) , Gardner and Lambert (1972) , Schumann (1978) , 

Krashen ( I 9 8 1 ) , Dulay, Burt and Krashen (1982) , Lambert 

(198^) , Gardner (1985) e t c . t h a t language l e a r n i n g e i t h e r 

formal ly or i n fo rma l ly , i nvo lves a number of a f f e c t i v e 

and s o c i o - p s y c h o l o g i c a l f a c t o r s , b e s i d e s o t h e r s such as 

the l e a r n i n g s i t u a t i o n s . O i l e r (1979) i s of t he opinion 

t h a t "only ve ry r a d i c a l and very n a r r o w . . . t h e o r i e s a re 

ab le to d i spense completely with a t t i t u d e s , f e e l i n g s , p e r ­

s o n a l i t i e s , and o t h e r d i f f i c \ i l t - t o - m e a s u r e i n t e r n a l s t a t e s 

and m o t i v e s , . , . I t seems necessa ry , t h e r e f o r e , to t ake 

a t t i t u d e s i n t o account" (p , 106) . As Gi les and St C l a i r 

(1979) have observed, language i s c l o s e l y l i nked to p e r s o ­

n a l and group i d e n t i t y . The e t h n o l i n g u i s t i c f a c t o r makes 

language a ve ry p e r s o n a l i s s u e , c l o s e l y r e l a t e d t o l i k e s 

and d i s l i k e s , wants and d e s i r e s . A t t i t u d e s towards the 

speakers of an L^ o r FL, t o the L^^ or to the FL i t s e l f ( i n 

o t h e r words, the TL group, or the TL i t s e l f ) , t o the l i t e r a ­

t u r e , c \a l ture , music and a r t s of the TL group, a re the 

r e s u l t s of p e r s o n a l f e e l i n g s as wel l as t h e s o c i a l and 

c u l t u r a l m i l i e u . For example, a iSpanish-speaking a d o l e s c e n t ' s 

l a c k of p rog res s i n the l e a r n i n g of Eng l i sh i s expla ined by 
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Butterworth and Hatch (in Hatch, 1978, p. 23^) as the 

negative attitude of Ricardo to America, and the Americans 

and the school. Similarly, Shapira im Hatch, Op.cit. p.2^7) 

reports the same kind of phenomenon in the language learn­

ing attempts to her subject, Zoila. Zoila is implied to 

have negative attitudes towards Americans because she 

socializes only with Spanish - speaking people, watches 

only Spanish TV, reads only Spanish, and listens to Latin-

American music (p.21+7). In "both cases, the motivation to 

learn English seem to be very minimal, though both were 

living in the TL area. Ricardo felt he could get by with 

very little English, and Zoila did not use the books and 

records which would also have facilitated acquisition of the 

Lp. From the above examples we can see that attitude and 

motivation play an important role in SLA. In fact, Stern's 

view is that "the affective component contributes at least 

as much as and often more to language learning than the 

cognitive skills..." (Stem 1983: 386). 

In the following sections we will examine various 

models of SLA and dwell on the place of attitude and motiva­

tion in these models. 

.11.2.2 Schumann's Acculturation Model and Pidginization Process 

The acculturation model has been discussed by Schumann 

(in Gingras 1978) , where the model is based on the social 
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psychology of accul tura t ion . Hence, the model i s applicable 

to SLA under conditions of immigrants to an extended so^journ 

in the TL area. In the taxonomy of factors which influence 

SLA, Schumann has i so l a t ed two fac tors as the causal va r i a ­

b l e s , namely: 

(a) Social f a c to r s , such as a t t i t u d e , ass imi la t ion , 

accul tura t ion , cohesiveness, e t c , 

(b) Affective f ac to r s , such as'.iiiotivat^oh^ language'.sehool, 

ego-permeability e t c . Hence, a t t i t u d e and motivation 

are important fac tors in SLA. In the words of Schumann, 

"Att i tude i s /"an_7 important soc ia l fac tor involved 

in Lo learn ing . If the L^ learning group and the TL 

group have pos i t ive a t t i t u d e s toward each other , Lp 

learning i s more l i k e l y to occur than i f they view each 

other negatively" (p, 31). Motivation i s the " th i rd 

affect ive factor" and involves the l e a r n e r ' s reasons 

for attempting to acquire the Lp, 

Schumann (p,88) claims tha t the l ea rner wi l l acquire 

the L2 only to the degree he accu l tu ra tes . The soc ia l and 

psychological in tegra t ion of the l ea rner with the Lp group, 

and soc ia l and affect ive conditions wi l l lead to accul tura­

t ion . Hence the examples given above of the non-learning or 

incomplete learning of English by Ricardo and Zoila can be 



30 

explained by t h i s model. As mentioned e a r l i e r , negative 

a t t i t u d e s and low motivation to learn English act as bar ­

r i e r s for effect ive learn ing , 

Schumann also explains cases such as the two d i s ­

cussed, as being due to the pidginizat ion hypothesis . 

Schumann (1978) p red ic t s t ha t "where socia l and psychologi­

cal d is tance preva i l s we find pidginizat ion pe r s i s t ing in 

the speech of L^^ l ea rners" (p. 270, _in Hatch, o p . c i t . ) . 

Social and psychological distance p reva i l ing , the ro le of 

ins t ruc t ion i s grea t ly minimised, i . e . , learners don ' t l ea rn , 

or i f they do l ea rn , i t i s only to the l eve l of a pidgin­

l ike communicative mode. Such "simple codes" lack i n f l e c ­

t iona l morphology, function words, e t c , (Corder 1975) and 

are very basic l i n g u i s t i c systems, Pidginizat ion i s due to 

cogni t ive , socia l and psychological cons t r a in t s , 

WMle the accul tura t ion model and the pidginizat ion 

hypotheses apply mainly to immigrant s i t u a t i o n s , they are 

s t i l l important in the study of SLA and the role of a t t i t u d e 

and motivation in SLA. In formal- learning by students within 

an Lg context , such as the learning of Ihg l i sh in Imphal 

and Shillong, an adaptation of the accul tura t ion model, i . e . 

the encul turat ion model, can be considered. Giles and St 
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Clai r (op . c i t ) have mentioned tha t being b i l ingua l leads 

to being b i c u l t u r a l . W,e can say tha t learning English as 

an Lp w i l l open a door to a new cu l tu re , be i t the c u l ­

tu re of the English, the Americans, the Aust ra l ians , e t c . , 

or the urbanised, modern cxilture of educated Indians . At 

a l a t e r discussion we wi l l t ry to show how a t t i t u d e and 

motivation influence the des i res of learners or of t he i r 

paren ts , to be p a r t of the c i r c l e of educated Indians, who 

generally form the e l i t e of the soc io -cu l tu ra l h ierarchy. 

11.2,3 Jakobovi ts ' Three - May In terac t ion Model 

Jakobovits (1971) has presented an in te rac t ion model 

out l ined below: 

I . F . Ins t ruc t ion . ^ 
Factors 

^ . L.F. Learner Factors 

S.F, Sociocultural Factors 

1. Quality of 
ins t ruc t ion »^ 

2. Opportunity 
to learn 

3 . Transfer effects 
h. Cr i ter ion evalua 

t ion 
1. Language loya l ty 
2. Linguist ic composition 
3 . Bicultural ism 
k-. Consequences 

Diagram 
(from Jakobovits , 1971, p . 10^) 

1. Abi l i ty to under­
stand ins t ruc t ions 

2 . Aptitude 

3 . Perseverance 
k-. Learning strategies 
5. Consequences 
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Under l ea rne r f ac to r s , Jakobovits has discussed perseve­

rance i . e . , "the s tuden t ' s wil l ingness to spend time in 

learning" (p . 110), and includes (a) need achievement, 

(h) a t t i t u d e towards the teacher, (c) i n t e r e s t in L2 study 

(d) a t t i t u d e towards foreign cu l tu re , (e) ethnocentricism, 

and (f) anomie. In t h i s study we are concerned with (a) 

need achievement i . e . "the degree to which the student 

s t r i ve s for accomplishing goals in life*' (p . 110), as th i s 

i s c losely linked to instrumental motivation. An i n t e r e s t ­

ing finding reported in Jakohovits (op. c i t . p.110) shows 

tha t (c) i n t e r e s t in L2 study, wi l l be weakened i f learners 

are "being forced to learn aspects of language, e .g. audio-

l ingual s k i l l s in which they are o r i g ina l l y d i s i n t e r e s t e d . 

This may then r e su l t in negative a t t i t u d e s . Such findings 

have great implicat ions for pedagogical mater ials and 

methods in English language teaching (henceforth, ELT). As 

in the accul tura t ion model, a t t i t u d e towards a foreign cu l ­

tu re , the soc io-cu l tu ra l context, a t t i t udes tha t p reva i l in 

the commxinity, e t c . are determinants in SLA. 

Under soc io-cu l tu ra l f ac to r s , Jakohovits has l i s t e d 

language loya l ty , l i n g u i s t i c composition, b icul tura l is ra , e t c . 

A?2Cording to Jakobovits , language loya l ty or the lack of i t 

can "have important effects on a number of va r i ab l e s : ear ly 

exposure to cer ta in language experiences t h a t might affect FL 
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apt i tude ; i n t e r e s t in L^^ study, a t t i t u d e towards the ta rge t 

c u l t u r e , ethnocentricism . . . . " (p. 115). Att i tude and moti­

vation are the r e su l t s of the soc io -cu l tu ra l and soc io-pol i ­

t i c a l environments of the l e a rne r s . Again, in Jakobovits ' 

three-vay in te rac t ion model, vhi le the soc i a l , c u l t u r a l and 

p o l i t i c a l milieu influence a t t i t ude and motivation, these in 

turn influence the success or f a i lu re of learning an Lp or FL. 

I t i s for th i s reason that Jakohovits has suggested tha t a 

more effect ive research methodology be developed, along the 

l i ne s of the soc ia l and behavioural sciences, so t ha t "the 

phenomenon of the language acquis i t ion process and the pheno­

menon of bi l ingualism" can be s tudied, A research methodology 

by Jakobovits includes (a) t e s t s (b) interview technique (c) 

•written quest ionnaires (d) descr ip t ive f i e ld observation and 

(e) f i e ld evaluation, among others (p . 125-128). In t h i s 

inves t iga t ion the researcher has t r i e d to follow these sug­

ges t ions . In fac t , most of the wr i t ten quest ionnaires have 

been based on Jakobovits , ( o p . c i t , ) though the scales were 

compiled by Lambert , 

11.2 .^ Gardner's Theoretical Model of Social Psychological Aspects 
oT SLA 

A Schematic representat ion of Gardner's model (in Giles 

and St Cla i r , 1979) h ighl ights the major aspects : social 

milieu, individual d i f ferences , SLA contexts , and outcomes; 

The representat ion i s given below: 
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The diagram atove is self-explanatory. However, we would like 

to dwell on the part dealing with individual differences, 

especially on the aspects of motivation; "those affective 

characteristics which orient the student/learner to try to 

acquire elements of the Lp and includes the desire the stu­

dent has for achieving a goal, and the amoimt of effort he 

expends in this direction" (Gardner, 1979, p. 197). Motivation, 

like intelligence, language aptitude, situational anxiety; is 

linked to the formal language training context, because moti­

vation firstly, serves to keep the student in the language 

learning programme; secondly, it influences his perception of 

the training situation; thirdly, it serves as a basis for re­

inforcements in the classroom; and fourthly, it makes the 

learner more active in the learning of an Lp. 

The other solid line linking motivation and informal 

language experience show the equally important role that moti­

vation plays in informal acquisition, because it will "deter­

mine whether or not students become involved" in out-of-the-

class language learning opportunities, e.g. interacting with 

speakers of the L^, seeing films or watching TV in Lp, reading 

books, magazines, newspapers, etc. in the Lp. Lastly, the 

outcomes from the formal and informal contexts may be both 

linguistic; i.e. L^ knowledge of structural aspects of the 
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language (vocabulary, grammar, e t c . ) and specif ic L^^ s k i l l s ; 

and non- l ingu i s t i c . Non-l inguist ic outcomes refer to the 

"extra-language a t t r i b u t e s which might develop as a function 

of Lp t ra in ing and experience" (Gardner, 1979, P. I99) (e .g . 

favourable a t t i t u d e s towards the other cu l t u r a l community, 

i n t e r e s t and motivation in fur ther language study, e t c . ) . In 

a way, then, non-Unguis t i c outcomes may feed back in to moti­

vat ion under the section of individual difference (represen­

ted by an addi t ional l i n e in the diagram), Gardner gives an 

example of learners who might l i s t e n to radio broadcasts out 

of i n t e r e s t ; and th i s wi l l lead to an informal learning con­

text which w i l l in turn r e su l t in improved aural comprehension 

( l i n g u i s t i c outcome) and promote an appreciat ion of the other 

community (non- l inguis t i c outcome). Such an appreciat ion wi l l 

fur ther increase i n t e r e s t and motivation to learn the Lp. 

Gardner's t heo re t i c a l framework evolved out of the apparent 

contradict ion in research findings ^ in some cases successful 

learning was associated with instrumental motivation (Lukmani, 

1972), while in other cases achievement was the r e s u l t of 

i n t eg ra t ive motivation (Gardner, I960), Gardner therefore 

hypothesizes that the soc ia l context accounts for l e a r n e r ' s 

a t t i t u d e and motivation to a great extent . Two types of soc ia l 

s i tua t ions are i den t i f i ed by Gardner: (1) the "addi t ive" 

language learning s i t ua t i on , where the Lp i s learned with no 
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loss to the L^, In (2) the "suhtract ive" language learning 

s i tua t ion the l e a r n e r s , usual ly those from a minority 

language group, may replace the L, "by the L^^, Such learners 

may also show some kind of anomie. 

However, the re la t ionsh ip between the socia l context 

and the affect ive factors i s more complex. For example, one 

must consider other factors l i k e the role of the L̂  and the 

Lp, the group re la t ion between e thnol inguis t ic community, 

economic, educational , h i s t o r i c a l and p o l i t i c a l f ac to rs , e t c . 

For example, i t may he possible thatt an I r i s h or Welsh man 

may have negative a t t i t u d e s towards the English, but may s t i l l 

learn Biglish for i t s u t i l i t a r i a n value (Macnamara,l973, in 

Fasold and Shuy). 

In an e a r l i e r (1975) model-^ Gardner has i so la t ed the 

major components of motivation. These a re : 

(1) Group specif ic a t t i t u d e s ( i . e . a t t i t u d e s towards the 

community and people who speak the TL), 

(2) At t i tudes towards the learning s i t u a t i o n , i , e , , the 

l e a r n e r ' s feel ings about the language course (including 

methods and ma te r i a l s ) , the language t eache r ( s ) , the 

3 . Stern ( l98l) has summarised the 1975 model. 
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language being learned, e t c . I t a lso includes the 

l e a r n e r ' s i n t e rp r e t a t i on of parenta l a t t i t udes to the 

learning of the L^j h i s feel ings of anxiety both 

before and during the course. 

(3) The l e a r n e r ' s motives for learning the language; h i s 

goals , h is des i re to learn the L2, subconscious dr ives 

and needs that i n i t i a t e and sus ta in h is e f fo r t s , the 

i n t e n s i t y of e f for t put in to language learn ing , e t c . 

(M-) Generalized a t t i t u d e s , which includes an i n t e r e s t in 

learning languages, personal i ty c h a r a c t e r i s t i c s and 

basic predisposi t ions (ethnocentriclsm, au thor i t a r i an ­

ism, need achievement, anomie, e t c . ) which influence 

the learning of the Lp. 

I t can be seen from the above categorizat ion tha t a t t i ­

tude and motivation cannot be viewed as un i ta ry c h a r a c t e r i s ­

t i c s but as combinations of various components, Therefore 

research in the re la t ionsh ips between affect ive factors and 

proficiency have been much more d i f f i c u l t to es tab l i sh than 

re la t ionsh ip with those var iables tha t are more d i r e c t l y con­

nected with the language and the learning experience i t s e l f . 

(Stern, o p . c i t . , p . 386). 
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.2.5 mASlgIN_'_S_ MONITOR MODEL (Krashen, 1981) 

Krashen's model can be summarised under five central 

hypotheses: 

i) The Acquisition-Learning Hypothesis 

il) The Natural Order Hypothesis 

iii) The Attitude-Acquisition Hypothesis 

iv) The Aptitude-Learning Hypothesis 

v) The Comprehensihle Input Hypothesis 

Basically, the theory hypothesizes that adults have two 

independent systems for developing ability in Lpg, sub-con­

scious language "acquisition" and language "learning". Accor­

ding to Krashen, sub-conscious acquisition appears to be more 

important, because this means true internalization of the 

rules of the TL. "Conscious learning is available to the per­

former only as a monitor" (Krashen, op.cit., p.2). Die 

"natural order" in SLA is hypothesized on the basis of the 

empirical data of morpheme studies (Dulay and Burt, 19714-, 

Krashen, 1981) and developmental sequences (Huang and Hatch, 

1978). According to Krashen (1981), "The observed morpheme 

order is the result of the interplay of the underlying process 

of acquisition..,." (p. 61). He claims that "there is as yet, 

no counter-evidence to the hypothesis that the evidence of 
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the natural order in the adult is indeed a manifestation of 

the creative construction process, or language acquisition" 

Cp. 62). 

Besides the acquisition: learning hypothesis, Kcashen 

has postulated the Aptitude-Learning Hypothesis, which 

relates aptitude to "learning". The Attitude-Acquisition 

hypothesis on the other hand, considers attitude to he direc­

tly related to acquisition and only indirectly to conscious 

learning, A learner wi'th positive attitude to the TL and/or 

its speakers, culture, etc. is more open to input data, there­

fore he is more likely to succeed in learning the Lp. The 

input data should be "comprehensible" but at a slightly 

higher level so as to provide enough interest and motivation 

to the learners. An activity is "good" if it provides compre­

hensible input for second language acquisition. 

11,2.6 UORKING MODEL FOR CREATIVE CONSTRUCTION IN L^ ACQUISITION 

A modified and amalgamated version of the monitor 

model, and Burt, Dulay and Finocchiaro's model (1977) has 

been represented in Dulay, Burt and Krashen, (1982) which is 

represented by the diagram below. 
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Diagram 

(Dulay, Burt and Krashen, 1982, p . 6) 

In t h e above model, ve a re concerned with the f i l t e r , 

which r e l a t e s t o a f f e c t i v e f a c t o r s such as mo t iva t ion , a t t i ­

t u d e s , needs , d e s i r e s , e t c . Bae f i l t e r i s an i n t e r n a l proces­

s ing system t h a t subconsc ious ly sc reens incoming language 

based on what p s y c h o l o g i s t s c a l l " a f f e c t " - the l e a r n e r ' s 

mot ives , needs , a t t i t u d e s , and emotional s t a t e s . The f i l t e r 

de termines (1) which TL models the l e a r n e r w i l l s e l e c t (2) 

p r i o r i t y i n the language t o be a t t ended to (3) c e s s a t i o n of 
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language acquis i t ion (,h) the ra te of acqu is i t ion . Motivation 

may also f i l t e r out par t s of the language tha t are not impor­

tan t to the l ea rner , e .g . some aspects of pronunciation. 

In th i s model, a t t i t u d e and motivation as par t of the 

f i l t e r i n g process are important aspects of language acquis i ­

t ion . Right a t t i t u d e and motivation combined with other fac­

tors w i l l influence not only successful acquis i t ion , but also 

tiie ra te of acquis i t ion and qua l i ty of language tha t i s i n t e r ­

na l i sed . Negative a t t i t u d e and low motivation wi l l lead to 

f o s s i l i z a t i o n or s tagnat ion. As in the accul tura t ion model, 

Dulay e t al^have traced the d i f fe ren t types of a t t i t udes or 

motivations to the soc ia l circiomstances which p reva i l in the 

learning s i t u a t i o n , " . . . the c h a r a c t e r i s t i c s of a community 

tha t speaks a p a r t i c u l a r language, along with the functions 

of that language in the l e a r n e r ' s own l i f e , influence the 

a t t i t u d e s that a l ea rner develops . ,« specif ic motives, needs 

and a t t i t u d e s . . . take t h e i r shape from the niche in the socie­

ty tha t the individual occupies or wishes to occupy." (Dulay 

e t a l , o p . c i t . , p . h-7), 

For the purpose of th i s study, Jakobovits« and Gardner's 

models wi l l provide the bas ic theo re t i ca l framework for d i s ­

cussions. However, since only some aspects of l e a r n e r s ' f ac ­

to rs ( e . g . At t i tude towards the TL Community, need achievement. 
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etc.) have been taken up for investigation; the models will 

be modified and simplified. No attempt has been made to 

study the learners' attitudes towards the language course, 

the teacherCs) or generalized attitudes towards learning 

languages. It is hoped that this can be taken up as a field 

for further research, 

1.2.7 GENERAL COMENTS ON THE ROLE OF ATTITUDE AND MOTIVATION IN 

LANGUAGE LEARNING 

i) Finocchiaro (1969, p. 12) writing on 'Teaching English 

as a second language' says that the pupil's attitude towards 

the speakers of English is of paramount importance in deter­

mining motivation. Active dislike of the TL group will dimi­

nish motivation and Interfere with the learning process. 

ii) W;ilg a Rivers (196^ Jin;; ESŝ en & Men ting 1975, p. 69) 

quotes from The Psychology of Human Learning by J. Mc. Geoch 

and A. Irion (1952) and states that they go as far as to say 

that a motive or a motivating condition is any condition of 

the individual which initiates and sustains his behaviour. It 

orients him towards the practice of a given task vjhich defines 

the adequacy of his activities and the completion of the task. 
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i i i ) Gardner (1985, p.2?) says, " i t seems c lea r t h a t a t t i ­

tudes and motivation are important because they promote 

act ive involvement in the learning process and that they 

influence act ive choice behaviour regarding pa r t i c ipa t ion in 

acquis i t ion con tex ts , " He found tha t there vas no evidence 

for the deduction tha t d i f f e r e n t i a l success in SLA promotes 

d i f f e r e n t i a l a t t i t u d e change. In any f ie ld of l ea rn ing , a 

l e a r n e r ' s a t t i t u d e towards the t a rge t and h i s motivation to 

learn are important f ac to r s , 

i v ) In Maslow (1970, p . 22) ' s opinion, "the study of moti­

vat ion must he in p a r t the study of the ul t imate human goals 

or des i res or needs," Haycraft (1978, p . 6) summed up motiva­

tion as the s tuden t ' s des i re and need to l ea rn . I t acts as the 

driving force to make him vork towards a t t a in ing the goal . The 

teacher ' s own determination to make the student learn ibean 

important cont r ibut ion , as much as h i s encouragement, counts. 

I t i s evident t ha t a person can learn an Lp well i f the a t t i ­

tude i s pos i t ive and the motivation i s s t rong, as was. also 

observed by Lambert (198U-, p , 293). 

v) Oi ler and Richards (1975, P. 237) say tha t "motivational 

differences influence the extent to which the student acquires 

s k i l l s which can be used in communicational s i t u a t i o n s , " The 
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extent to which a learner is interested to learn a language 

varies from one learner to the other depending on whether he 

is strongly or weakly motivated to learn the language; and 

whether he has favourable or unfavourable attitudes towards 

the TL. 

vi) Sajavaara (in Gingras, 1978, p. 68) discussing on 

social and psychological aspects of language learning expres­

ses that motivation remains the most important variable in 

foreign language learning. He observes that, with English as 

a FL the instrumental factors are often more important than 

integrative factors, A willingness to be able to commionicate 

with native speaJcers of English may perhaps be counted as an 

element of integrative motivation. In fact, it is important 

to be able to speak not only English, but any Lp or FL in the 

way that is intelligible to the TL group, Sajavaara goes on 

to say that the problem with instrumental motivation is the 

fact that when people study an Lp or FL for clearly defined 

purposes, there is seldom very much interest in the language 

itself and often it is difficiilt to separate the language from 

other goals, therefore a proper language learning will not 

take place. Learning a language certainly means learning the 

culture of the people who spealc the TL as well, because 

language and culture are obviously related to each other. 
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Therefore, an instrumentally motivated learner has to be 

integratively oriented, if for nothing more, at least not 

to have a sharp dislike for the people, or language, or 

customs, or whatever of the TL group. 

The prohlem -with purely instrumental motivation is 

that, for instance, certain professional qualifications may 

require certain language qualifications, Sajavaara continues 

to say and these are mostly measured by means of a test. So 

then, passing the test becomes the main target, which may be 

quite different from real language competency unless the 

language is designed to measure functional competencies in 

professional contexts. 

II.2.8 RESEARCH FINDINGS ON ATTITUDE AND MOTIVATION 

Krashen (1981) and Diaay et al (1982) have reported 

the results of empirical studies on attitude and motivation. 

In Canada, Gardner and Lambert (1959) found that the correla-

ation between integrative motivation and achievement in 

French (the L^) is higher than that between instrumental 

motivation and achievement. Simiilarly, Gardner (i960) found 

that integrative motivation is important for the development 

of communicative skills. Gardner et al (1976) also found that 

measures of integrative motivation tended to correlate more 
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highly with their "speech" measures... and that integrative 

motivation was a better predictopn of proficiency in French, 

m another study Gliksman, Gardner and Smythe (1982), found 

that students learning French in a secondary school in 

Ontario and classified as integratively motivated, partici­

pated actively in the classroom, and that integrative motive 

•was linked to proficiency in the Lp (1982). Lastly, Bailystoki. 

and Frohlich (1977) found the same kinds of results i.e., 

integrative motivation correlated with reading comprehension 

(proficiency). However, little or a weak relationship between 

integrative motivation and achievement was found in Gardner 

and Lambert's (1972) study of high school students in three 

American cities. 

On the relationship between instrumental motivation 

and achievement, Lukraani (pp.cltî  found that her subjects 

(Marathi speakers of Bombay) with instrumental motivation did 

well in a cloae test, i.e., instrumental motivation is more 

influential on achievement. A similar kind of finding has 

been reported by Gardner and Lambert (1972). In this study, 

instrumental motivation is found to be a better predictor of 

proficiency in English among the Filipinos. w.R. Lee (in Eaaen 

and Menting, pp.cit.,p. 72) also observed that in the 

Philippines, with the vital need to master the English language 
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(being t|ie chief medium of instruction, and also adopted for 

business purposes), high school students with instrumental 

motivation, backed by parental encouragement were found to 

be very successful. At the same time, another group of 

Filipino students who were integratively motivated acquired 

English successfully also, especially its aural-oral features. 

Oiler, Hudson and Liu (1977) examined the attitudinal 

factor in relation to achievement. They found that their 

Chinese - speaking subjects who rated Americans as "helpful, 

sincere, kind, reasonable and friendly" (i.e. those who had 

positive attitude towards Americans) did better in a cloae 

test. Gardner et al (1976) have observed that attitudes are 

only some of the factors that give rise to motivation. Moti­

vation again is only one of the factors which affect profi­

ciency. Hence, attitudes are only causally and indirectly 

(therefore weakly) related to proficiency. This agrees with 

the view that many other factors should be considered in cor­

relating attitudes and motivation with proficiency. 

ThoTigh most of th.e studies show some kind of correla­

tion between attitude and/or motivation, and achievement, 

Gardner (in Giles and St Clair, op.cit., pp.217-219) suggests 

that the relationship between attitude and motivation with 
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proficiency is more complex. The social context (e.g. mono­

lingual or bilingual) is an important factor. Oiler (1979) 

has discussed the many problems which are inherent in studies 

on attitude and moti-vation and other 'affects'. Among these 

are: (l) "the general lack of empirical vulnerability of most 

of the theoretical claims that are made" (p. 119)5 (2) the 

techniques of measurement i.e., attitudes can only be measured 

'indirectly' through responses. However, Oiler goes on to 

say that "it is still possible to investigate the strength of 

the relationship of attitudes as expressed in responses to 

questionnaires and scores on proficiency measures of second 

language ability for learners in different contexts" (p. 139). 

It is on the basis of such statements that an attempt has 

been made to study the effect of attitudes and motivation on 

proficiency in English, in spite of the inherent problems 

suggested. 



50 

CHAPTER - III 

ri. 1 HYPOTHESES 

A review of the literature discussed in Chapter II.2 

led to framing the following hypotheses which will serve as 

guidelines for the investigation. These are listed below. 

Hypothesis - I 

There would be no significant differences identifiable 

between high school and college students under investigation 

in this sample in their attitude towards learning English, 

Hypothesis - II 

No significant differences would be identifiable 

between boys and girls subjected to this investigation in 

their attitudes towards learning English, 

Hypothesis - III 

High school students would be identifiable with higher 

levels of motivation in their desire to learn Biglish in com­

parison with college students selected in the sample for 

investigation. 

Hypothesis - IV 

No significant difference in the motivational levels 

expressed in their desire to learn English would be identi­

fiable between boys and girls. 
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HyTJothesis ~ V 

.Significant re la t ionsh ips would be i den t i f i ab l e 

between the a t t i t u d e of students tov/ards the learning of 

English and t h e i r performance in the study of the language, 

manifested i n : 

(a) Examination scores ( r e s u l t s ) , 

(b) A writ ten t e s t , and 

(c) An ora l t e s t , 

the l a t t e r two ('b» and ' c ' ) were compiled and administered 

by the inves t iga to r to the sample \mder inves t iga t ion . 

Hypothesis - VI 

Significant re la t ionships would be found between the 

motivation of students and t h e i r performance in the learning 

of Bigl ish , manifested in : 

(a) Exaiiination scores ( r e s u l t s ) , 

(b) A wri t ten t e s t , and 

(c) An ora l t e s t , 

the latter two of which were compiled and administered by 

the investigator to the sample under investigation. 

III. 1 .2 RESEARCH DESIGN 

The students who form the basis of study are tested 

on their 

(a) Oral ability: Assessing their overall control of the 

language in terms of speech and communicative ability, 

and expression. 

file:///mder
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(b) Written a b i l i t y : grades and marks awaixied by teachers 

in t e s t s and examination papers; and also the 

r e sea rcher ' s own assessment of each s t i ident ' s work 

in a wri t ten t e s t . 

Cc) Questionnaires to find out t h e i r a t t i t ude and motiva­

t ion towards the English language. The quest ionnaires 

are modelled on Jakobovits (1971). 

The design for rresearch i s given as : 

I.Ca) High school - Class IX and X 

(b) College - P.U. and B.A. 

2. Number and sex of subjects : ^ ^ ^ ^ ^ ^ ^ ^ 

a) High school 20 = 10 10 

b) College 2g__= 10 10_ 
Total ^0 

Data Presentat ion; Data col lec ted from the p a r t i c u l a r 

findings of the research i s presented i n : 

1) Tables showing percentages 

2) Tables showing overa l l performance 

3) Tables showing s t a t i s t i c a l r e s u l t s 

1+) Graphs 

5)Discussions, 
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I I I . 2 METHODOLOGY 

The reseaixih i s "based on a s tudy of MD Tangkhul s t u ­

d e n t s ; wi th 20 from two h igh schools i n Imphal, and 20 from 

v a r i o u s c o l l e g e s in S h i l l o n g . F i f t y p e r c e n t of the t o t a l 

popu la t i on a re male and the o the r f i f t y are female . These 

s t u d e n t s come from EM schools and so they have been exposed 

t o the Engl i sh language ever s ince they en te red schoo l , h u t 

the degree of competence i n handl ing the language v a r i e s oving 

to s e v e r a l f a c t o r s . The p r e s e n t s tudy protoes i n t o the r o l e 

played hy two impor tan t p sycho log ica l f a c t o r s , a t t i t u d e and 

mo t iva t i on , in the l e a r n i n g of Engl ish among the Tangkhuls, 

Data p r e sen t ed here i s c o l l e c t e d us ing four t o o l s ; these a r e : 

1) Ques t ionna i re s 

2) Examination marks 

3) W:ritten t e s t 

h) Oral interviews 

The questionnaires are standardised tests taken from 

Jakobovits (1971). These are psychological tools designed hy 

Jakobovits to measure the attidues and motivation of a FL • 

learner. These questionnaires are 'designed to measure atti­

tudes tov/ards a number of factors related to FL learning' 

(Jakobovits 1971, p. 260), They are also designed as 'special 
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communication d e v i c e s ' . The prescribed quest ionnaires are 

modified wherever necessary to s u i t the s i tua t ion and meet 

the needs of the present survey in the l i g h t of English 

language l ea in ing . The "Atti tude Toward Learning FLs Scale" 

e .g. i s modified in to "Att i tude Towards Learning English 

Scale"; and t h i s i s reduced as EA (Evaluation on Att i tude) 

when presented in the t a b l e s . This se t i s Questionnaire No. I . 

In the o r i g i n a l , 7 statements (p. 276) are given about a 

l e a r n e r ' s a t t i t u d e towards learning a foreign language, and 

here , k_ more have been added, which makes I'l. Q. No. 2 (p. 277) 

e.g. s t a t e s - "I would enjoy going to see foreign films in 

the o r ig ina l language;" i t i s modified as "I enjoy seeing 

English f i lms" . Then again Q. No. 6 in the parenthesis says -

"If I planned to s tay in another country, I would make a 

great e f fo r t to learn the language even though I could get 

along in English." This i s modified as - "If I planned to 

stay in a place where English i s used to a large extent , I 

would make a grea t e f for t to learn to speak the way they do 

even i f I could get along with the l i t t l e I know." In t h i s 

whole se t of quest ionnaires there are f ive a l t e rna t ives from 

which a respondent may choose what bes t describes him, e.g. 

a) definitely not 

b) probably not 

c) possibly 
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d) probably 

e) definitely 

or 

a) strongly agree 

"b) agree 

c) doubtful 

d) disagree 

e) strongly disagree, and so on (refer to 

appendix A. 1 p. 12%for-details). 

These are rated at a five point scale of 0, 1, 2, 3» ^ or 

U-j 3, 2, 1, 0. And the higher the score of a respondent, the 

more positive his attitude is said to be. Jakobovits gives 

no prescribed ratings/scores for this scale but states that 

attitudes would be found to be more favourable the higher the 

score is (Jakobovits, op.cit,, p. 276). So scores were 

assigned accordingly (as mentioned earlier) and being proved 
li. 

statistically reliable, it was adopted. 

In all, a set of three questionnaires were adminis­

tered to the total population selected for the study. The 

second set which is questionnaire No. II is the '̂ Desire to 

Learn English Scale" (presented in the table as M , i.e. 

h. The reliability test resiilts of all the questionnaires 
are given in Chapter IV, 
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Evaluation on Motivation) modified from "Desire to Learn 

French Scale" (Jakobovits, op.cit., p. 272). There are 9 

questions in all, and 8 are selected for the investigation. 

Question No. h was dropped as it was found irnelevant. The 

questions deal with their motivational intensity expressed 

in their desire to learn English, Thus, it was adapted for 

use in assessing motivation in the present study. Some exam­

ples from this questionnaire are - Q. 2. Vihen you have 

homework/assignment to do in English, do you 

a) do it immediately when you start your homework 

b) become completely bored 

c) put it off until all other homework is finished 

d) none of these (explain ). 

This is rated a t a = 3 , b = 1 , c = 2 , and d = 0 or ̂  accor­

ding to the meaning and direction of the response. Jakobovits 

(op.cit.) does not suggest any scores for this questionaire. 

Then there are questions that ask whether the learner has 

found the English language study profitable or not, and whe­

ther English is desirable for all other students at different 

stages e.g. CJ. No. 6 states - "I believe B:iglish should be: 

a) omitted from the school curriculum 

b) taught only to those students who wish to study it 

c) taught to all high school students." 
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Another s t a t e s - (Q. NO. 7) "I find studying Bigl ish: 

a) very interesting 

b) no more interesting than most subjects 

c) not interesting at all," 

Out of all these given statements, the respondent has 

to score just one that is true and descriptive of himself. 

These two are rated at 1, 2, 3 and 3, 2, 1 respectively in 

consideration of the intensity of the desire expressed, in 

the response to the statement. 

The last set of questionnaires used in the adminis­

tration of the tests is "Orientation Index" (01, Op.cit. 

p,270, Questionnaire No. III). The test gives a list of 

eight reasons for studying a foreign language. Four questions 

deal with 'instrumental' motivation to orient himself, and 

four questions deal with 'integrative' orientation motive. 

Respondents are required to answer out of the five alterna­

tive answers given, as: 

a) definitely my feeling 

h) pretty much my feeling 

d) slightly my feeling 

d) not very much my feeling 

e) definitely not my feeling; scored aŝ  a = +2, 

b = +1, c = 0 , d = -1, e = -2; as suggested by the 

author in the text (Jakobovits, op.cit,, p, 269). 
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'Instriimental' motivation statements e.g. are Q. No.l 

"I need it (English) in order to finish high school/college 

studies"; Q, No. 3. "One needs a good knowledge of at least 

one foreign language, like English, in order to "be well 

recognised in society," Q. No. 8 - "I feel that no one is 

educated unless he is fluent in Siglish". 

•Integrative' motivation statements! are: Q. Wo. 2. 

"It will enable me to get good friends more easily- among 

people who speak English." Q. No. 7 states - "It will allow 

me to meet and converse with more and varied people." No 

modifications as such, have been made in the 01 scale. Each 

of these sets of questionnaires are rated accoixiingly in 

consideration of the number of alternatives the questions 

have; and scored thus, as, the higher the motivation and atti­

tude, the higher the rating, as suggested by Jakobovits (1971), 

To meet the high school students and get first hand 

information, using these tools, it was necessay for the 

researcher to take leave from the university in Ocjbober 1985, 

and go to Imphal for this field work before the school final 

examinations were held, to be soon followed by winter vaca­

tions. Contacts were made with the principals of the two EM 

high schools at different times. The researcher then, with 
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the help of the teachers, got the students together in 

a classroom to explain to the students the purpose of the 

work. Althoiagh some difficulties were encountered at first, 

there was no serious hindrance, and at a later stage the 

students were more responsive and cooperative, thus the 

tests were carried out. 

The questionnaires were given out and the researcher 

went through each question with them, explaining certain 

things they found difficulty with. In all, a set of three 

questionnaires were given to be filled out; each student 

did his own work. The researcher then continued to keep in 

touch with the students, and became friendly with them. At 

the same time their written work in class, like letter 

writing, essay, paragraph writing and so on were checked 

and assessed. The researcher also met the English teachers 

and discussed about each student's performance in English. 

To make the students feel relaxed and easy, prior to the 

oral interviews the researcher talked and chatted with the 

students and then took the opportunity to ask questions 

from the oral interview questionnaires. Some of these ques­

tions are: No. 1 - "W'hat is your name?" No, 2 - "Where do 

you come from?" No. h - "When did you enter this school?" 

No. 6 - "What language do you like most?" No, 7 - "What are 
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your hobbies?" No, 15 - "Iftiat books have you read? How do 

you find them?" No. 22 - "What do you do on holidays?" 

No. 32 - "What would you like to become?" etc. (refer to 

appendix C.~p.136 for details). Questions were asked keeping 

in mind the relevance of questions to the persons concerned. 

The purpose of the interviews was to test their comprehen­

sion/listening and speaking skills. The next step of data 

collection was to compile the examination marks of English 

Papers I and II. (While computing correlations (Chapter IV) 

between Attitude and Examination scores, Motivation and 

Examination scores, the scores of English I & II are combined, 

and worked out taking the average score). After acquiring 

all the necessary data, they were assessed, and are presen­

ted in this study in tables, graphs and statistics. 

The administration of the tests took a slightly diffe­

rent pattern with the college students. Altogether they had 

3 sets of questionnaires, which were given out to them after 

informing them about the purpose of work. In fact, it was not 

possible to get 20 students together at one time so the tests 

were administered at two or three different occasions. Never­

theless, the same nature of work was done by all. They were 

asked to write an essay and a letter on the topics prescribed 

to them, as: 
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1) H'rite an essay on the most memorable event in 

your life in about 100 - 150 words (̂ 0 marks). 

2) Write a letter to the Chief Engineer, PHED telling 

him about the vater problem in your locality 

(10 marks). 

On finishing t h e i r work, before leaving the classroom, 

the researcher talked to each one casual ly , yet making t h i s 

an opportunity for o ra l inte]rviev;. The same questions from 

the ora l inteviews ques t ionnaires , used'on the school subjects 

v/ere asked; and as addi t ional data, t h e i r examination marks 

•were taken as v e i l . 

Before taking up the de ta i l ed study, a p i l o t t e s t was 

conducted v i t h the same se t of ques t ionnaires , and another 

one, en t i t l ed 'Motivational In tens i ty Scale ' (Jakobovits , 

o p . c i t , , p . 27^) to examine the r e su l t s of the response from 

the subjec ts ; and also prove the v a l i d i t y of these quest ion­

naires as a tool useful to measure a t t i t u d e and motivation 

in the context of Tangkhuls learning English as an Lp. The 

MIS proved to be an imreliable instrument, giving a r e su l t of 

the order of . ^0 , thus i t vas deleted for administrat ion on 

the f i n a l sample. The p i l o t t e s t was conducted on 9 students 

from high school and 9 students from college, a l together 
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totalling 18 in number. As such, at a later stage a detailed 

study was taken up vith the help of the four tools mentioned 

earlier; and altogether 58 students were interviewed, out 

of which ho were finally taken up for analysis and inter­

pretation. 

The pilot testing, it may he mentioned, gave good and 

favourable results on the attitude scale as well as in the 

motivation questionnaires. According to the responses seen in 

the pilot test, having found that all the questionnaires on 

attitude and motivation were suitable for the purpose in 

mind, all were duly accepted for the final investigation 

and study without any change or modification, except for the 

MIS which was dropped. The MIS is not therefore used for 

computing statistical tests; however, it will be used for 

providing additional information on the study habits, and 

the amount of effort that is expended in the learning of 

English by the sample under investigation, 

while assessing the data it was necessary to check the 

English texts used in these two high schools, so the resear­

cher had to go a second time to Imphal, in April 1986 for a 

few days. This also provided opportunity to get further con­

firmation of some of the informations given earlier by the 

respondents. 
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The present research iindertaken with a small sample 

of ̂ 0 Ss, it may be mentioned here, is because of the fact 

that subjects were selected on two grounds (and so the non­

availability of a larger sample), (1) students who are 

purely Tangkhuls, and not those who have a mixed parentage. 

Because the focus of the study is on 'Tangkhuls', and so 

the inclusion of students with mixed parentage, it was felt, 

would affect the general response. Thus, in the course of 

data collection, such subjects were rejected. (2) The second 

criteria by which selection of the sample was made, was to 

have; students who entered EM schools from the very begin­

ning of school education. If they had not been to EM Schools 

from the very beginning, it was felt, the written tests and 

oral interviews (which is to test proficiency) would prove 

unsuccessful, particularly the oral interviews, because 

speaking would be very difficult for students in non-English 

Mediiim Schools, 

Owing to a small sample, care is taken not to make 

broad conclusions and generalizations of the students' res­

ponses, i.e., generalizations and conclusions made in the 

last Chapter (Gh. V) has been restricted to those Tangkhul 

students-with an EM school background. 
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Lastly, one can view this as an 'action research' 

where a specific problem is being investigated with a small 

sample, with a view to make suggestions for better English 

language learning. 

III.3 PLAN OF THE DISSERTATION 

In this dissertation, there are altogether five 

chapters of unequal length. The first chapter is an -

1. Introduction and a brief review of 

a) The role of English in Manipur and N.E. India 

b) English learning situations 

c) Aims of teaching English 

The second chapter is divided into two sections; the 

first part includes: 

l.a) Definitions of terms 

b) Mms and Objectives 

c) Limitations of the study 

The second half deals with 

1. Iheoretical discussions and a review of the 

literature. 
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Chapter three s t a t e s 

1. The Hypotheses, and discusses b r i e f l y the 

2. Methodology 

3 . Plan of the d i s se r t a t i on 

The fourth Chapter contains the Analysis and inter­

pretation of the data obtained from the investigation 

undertaken. 

Lastly, Conclusions dravn in the light of the study 

and certain implications for language teaching, derived from 

the investigation is given in the final and concluding chapter. 
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CHAPTBR - IV 

ANALYSIS AMD INIERPBETATION OF DATA 

The measuring devices described in Chapter III. 2 

were administered to a selected sample of 20 high school 

students in Imphal and 20 college students in Shillong (as 

mentioned earlier in the preceding chapter). The administra­

tion of tests to measure attitude and motivation did not 

meet with any serious difficulties. The data collected 

from the administration of these tests enabled the investi­

gator (researcher) to verify the six hypotheses given in 

Chapter III. The data obtained in administering the atti­

tude and motivation questionnaires to ̂ +0 students comprising 

the sample are presented below. 

It is proposed to formerly re-state each one of these 

hypotheses and present the statistical tests undertaken in 

their verification. Hypothesis No, I is concerned with diffe­

rences in attitudes between different groups, (namely high 

school and college students). The distribution of scores 

obtained in administering Questionnaire No. 1 are presented 

graphically and as frequency distribution in Graph No. 1, 



Graph No. 1: Histogram presenting the scores of ifO 
students on Questionnaire No.I (Attitude) 
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Hypothesis « I 

There woTJld be no s ign i f ican t differences i d e n t i f i a ­

ble between High School and College students tinder i n v e s t i ­

gation in t h i s sample in t he i r a t t i t u d e towards learning 

English. 

Data to t e s t t h i s hypothesis was obtained from respon­

ses to 11 questions in Questionnaire No, I ( re fe r Appendix A.I, 

page 125) . The s p l i t half r e a l i a b i l i t y (correct ion) of t h i s 

quest ionnaire worked out to be of the order of .68 . Hence, i t 

may be infer red t h a t t h i s quest ionnaire was a r e l i a b l e i n s t r u ­

ment. The data obtained from th i s quest ionnaire were subjec­

ted to s t a t i s t i c a l t e s t s to ver i fy hypothesis I for which 

(a) a Chi-square t e s t (with a correct ion for cont inui ty as 

suggested for use with non-parametric data) (Siegal , 1965, 

p . 109) and (b) a *t ' t e s t to inves t iga te the same above men­

tioned differences between the two groups, i . e . high school 

and col lege s tudents , were conducted. 

Table - I : 2x2 Contingency Table to compare responses in 
AFlItude of 20 high school and 20 college__stu_dentj. 

Students '^Jtesponses in Questionnaire No. I ', 
! Not PosTlive ! Pos i t ive ! Total 

High School 38 182 220 
College 56 16̂ + 220 

Total ^9^ 3 ^ hho 
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X^ = 9 .9^8 

( S i g n i f i c a n t a t 01 l e v e l . 

X^ 01 fo r Idf = 6 .635) 

2 
A r e f e r ence t o the X t e s t i n d i c a t e d in Table No. I 

i n d i c a t e s a;.X of 9.9^68 which i s s i g n i f i c a n t a t 01 l e v e l . 

This may he i n t e r p r e t e d as i n d i c a t i n g a s i g n i f i c a n t d i f f e ­

rence between high school and c o l l e g e s tuden t s in the sam­

p l e under i n v e s t i g a t i o n . Ihe Mean score of high school as 

i n d i c a t e d in the ' t » t e s t to follovj confirms a s i g n i f i c a n t 

d i f f e r e n c e between the two groups . R e s u l t s of the ' t ' t e s t 

conducted t o f u r t h e r confirm the p rev ious r e s u l t a re p r e ­

sen ted below. 

High School Coll_ege 

Mean^ = 3 6 . 1 Mean^ = 32 .3 

cr-^ = if.78 (T-^ = 5.98 

N̂  = 2 0 Ng = 20 

"^D = 1.76 

(S .E. of t h e d i f f e r e n c e between means) 

CR = -^__ = i - i | , = 2.1590 

( S i g n i f i c a n t a t the .05 l e v e l 

' t« fo r 38 df = 2.032) 



70 

2 
A further examination of the results of X and 't' 

test presented above reveal that there are significant 

differences between high school and college students in 

their attitude towards learning English. School students 

display a more positive attitude towards learning English 

in comparison with college students in this sample. Hence 

the hypothesis stated earlier stands rejected. 

Hypothesis - II 

No significant differences would be identifiable 

between boys and girls subjected to this investigation in 

their attitudes to learn English. 

The hypothesis No. II was also tested using the 

same statistical tests as in the previous hypothesis. The 

responses to questionnaire No, I were suitably analysed and 

made use of for the conduct of these tests. 

Table -1,1: 2 x 2 Contingency table to compare responses in 
Questionnaire No. I of the Attitude of 20 boys 
and 20 girlS. 

Students Responses to Questionnaire No. I [ m ^ -, 
Not positive } Positive 

Boys 53 167 220 
Girls 52 168 220 
To'Eal ToT" 335 "" Wo" 

.2 X = 0 (̂ ;̂ Not s i g n i f i c a n t . 

([k^ .05 for idf = 3.8^1) 
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2 
The r e su l t of the X t e s t indica ted in table No. I I 

reveals a value of 0 which was not s ign i f i can t , thus imply­

ing that the boys and g i r l s under inves t iga t ion do not d i s ­

play any s ign i f i can t difference in t h e i r responses to the 

quest ionnaire (No.I) to assess t h e i r a t t i t u d e . To confirm 

the r e s u l t of the Chi-square t ea t given above, a ' t« t e s t 

was also conducted. The r e su l t s of t h i s t e s t are given below. 

Girls B o ^ 

Mean. 

' ^ 

^1 

D 

= 

= 

= 

1, 

33.7 

5.58 

20 

.85 

Mearip = 3^.5 

-r-2 = 5̂ .85 

N^ = 20 

(S.E, of the difference between means) 

(Not s i g n i f i c a n t . « t ' .05 for 38df = 2.032) 

2 

The s t a t i s t i c a l r e su l t s of the X and ' t» t e s t s p re ­

sented above indica te tha t there i s no difference i d e n t i f i a ­

b le between boys and g i r l s in the present sample, with regard 

to t h e i r a t t i t u d e towards learning English. Thus, the second 

hypothesis i s confirmed by the data obtained in th i s i n v e s t i ­

gat ion. 



Graph No. 2: Histogram showing the scores of Uo students on 
Questionnaire No. II (Desire/Motivation to 
leani English) 

72 
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The next hypothesis deals with difference in the 

above group (high school and college students) in their 

motivation scores. Graphs and frequency distribution of 

^0 students in these scores are presented prior to verifi­

cation of the hypothesis. See graph No. 2. 

jtypothesis - III 

High school students would be identifiable with 

higher levels of motivation in their desire to learn English 

in comparison with college students selected in the sample 

for investigation. 

To verify this hypothesis data vere obtained from the 

responses to questionnaire No. II (refer Appendix ,A.2 

page 128 ), The reliability of this questionnaire, with a 

split half correction worked out to be .66. Hence this ques­

tionnaire may also be regarded as an adequately useful tool. 

Considering the responses to the 7 questions given in Ques­

tionnaire No. II, they were analysed and subjected to the 

following^ s;tatistical tests: (a) a Chi-square test (with a 

correction for continuity as suggested for use with non-

parametric data) (Siegal, op.cit.) and (b) a »t' test (as 

was done with the earlier hypotheses) to find out differences 

between the means of the two groups, namely high school and 

college students. 
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Table -ZE: 2x2 Contingency Table to compare responses in 

.S tudents 

M o t i v a t i o n of 20 
s t u d e n t s . 

1 R e s p o n s e s 

! Not High 

High Schoo l 30 

C o l l e g e ^1 

T o t a l 

y? 

71 

= 1.81 

higJr 

t o 

1 s c h o o l and 

Ques 
1 
1 
1 

20 

t i o n n a i r e 

High 

130 

119 

2^9 

c 

No 

o l l e g e 

• ID 
•To ta l 

160 

160 

320 

(Not s ign i f i can t , y? .05 for Idf = 3.8I4-I) 

A reference to the Chi-square t e s t indicated in 

Table No.ITI reveals a value of I.81 which i s not s ign i f ican t . 

Hence th i s implies that the high school and college students 

under inves t iga t ion have not indicated any difference in 

the i r responses to the questionnaire to evaluate motivation 

in t h e i r desire to learn English. A ' t ' t e s t was also conduc­

ted to confirm tlie above finding. Data for th i s t e s t and i t s 

r e su l t s are presented beloxv: 

College 

Mean2 = 2 1 . 2 

^r^ = 1 .^6 

High 

Mean 

" ^ 

"1 

^ 

School 

= 21.!+ 

= 1.95 

= 20 

= .56 

N^ = 20 
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(S.E. of the difference between means) 

r-R 21J+ - 21.2 ,^o. CR = -^ = .3571 

(Not significant. 

't« .05 for 38df = 2.032) 

2 
An examination of both the X and 't' test results 

presented above indicate no significant differences between 

High School and College students in the sample with regard to 

their motivation or desire to learn English. Hence the third 

hypothesis stands rejected in accordance with the data 

obtained in this investigation; i.e. school students in the 

sample do not evidence a greater desire or motivation to learn 

English in comparison with the college group subjected to 

investigation in this study. 

As a further extension of the tests of the above hypo­

thesis, difference between these two groups were investigated 

in the specific areas of 'instrumental' and 'integrative' 

motivation. Data for these tests were obtained by administer­

ing Questionnaire No. III. The reliability of this question­

naire worked out to be of the order of r = .6G-_. which may again 

be regarded as adequate. Graphs and frequency distribution of 

-̂0 students in these specific areas of motivation are presen­

ted in, the followifigographs, No. 3 and h. 



Graph No. 3 : Histogram showing the scores of ^0 students 
in Instrumental Motivation in Questionnaire 
No. I I I . 
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Graph No. h: Histogram presenting the scores of ^0 students 
in Integrative Motivation, in Questionnaire 
No. III. 

77 

III II I I 1 

I I I 

[i^|i||||j|j[[ |l|j[|i||T:j[p^:. 1 

1 : ; { | - - | ^ 

? 1 iuStS 

ffTFTTmlN 
III II 

-̂̂ ^̂  'î B M 
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Talole -IV-: Summary of t e s t s to Inyestimate differences 
between high school and college students m 
Instrumental and In tegra t ive Motivation. 

Type of 
Motivation 

Tests Conducted 
~2 i" 
X (with correction { 

for continuity) ; 

• t ' t e s t 

Instrumental 2.9^17 
(Not significant 

X^ .05 = 3.8^1 for 1df) 

' f = .7739 
(Not s ign i f ican t 
• t ' .05 = 2.032 
for 38df) 

In tegra t ive 0.1272 
(Not significant 

X^ .05 = 3.8M for Idf) 

't' = ,75 
(Not significant 
't' .05 = 2.032 
for 38df) 

The table No.IV- given above presents the results of 
2 

X and 't' tests conducted on the high school and college 

students to verify whether any differences exist between 

these two groups in their instrumental and integrative orien­

tation motive to learn Biglish. The results in the table 

show no significant differences between these two groups. 

This provides further confirmation of the hypothesis No. Ill 

which was rejected. The hypothesis contended that there would 

be significant differences in the motivation to study 

English in the two groups. 
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Hypo"bhesi3 - IV 

No significant differences in the motivational 

levels expressed in their desire to learn English would be 

identifiable between boys and girls. 

To test the fourth hypothesis, responses to the 

8 questions in questionnaire No. II designed to assess 

desire or interest to learn Baglish were analysed and tested 

statistically by (a) a Chi-square test (with a correction 

for continuity as suggested for use with non-parametric 

data) (Siegal, op.cit.) and (b) a «t« test to find out if 

there were any differences between the means in the motiva­

tional levels of boys and girls in the sample under investi­

gation. Results of these tests are shown in table No. "̂  below. 

Table - \ : 2 x 2 Contingency Table to compare responses 
in moiivi?£ion of 20 boys and 20 girls. 

Students 
Responses 

J Not High I High 

Boys 

Girls 

U-1 

3^ 

119 

126 

Total 

160 

160 

Total 75 2h5 320 

X^ = .626 

(Not Significant. X^ .05 for Idf = 3.8V1) 
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The Chi-square test as shown in the table above shows 

no significant differences in the motivational levels of 

the boys and girls in the sample under investigation. For 

a further confirmation of this test result, a 't« test vas 

performed, the results of which are presented below: 

Mean = 21.1 Mean^ = 21.V 

cr^ = 2.31 7̂-2 = 2.00 

N. =20 N„ = 20 
1 2 

^ = .70 

CR = 
^ _ _ 21.^ - 21.1 _ ^ 

.70 ~ "TTo " D 

= .^28 

(Not significant. 't'.05 for 38df = 2.032) 

2 
An examination of the results of X and 't' tests 

above confirms hypothesis No. IV which asserted that there 

is no significant differences in the motivational levels of 

the boys and girls in their desire to learn English. 

As a further extension of the fourth hypothesis stated 

above it was decided to investigate whether any differences 

between the two groups (boys and girls) was evidenced in 

more speciMc areas of motivation, namely instrumental' and 
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• i n t eg ra t i ve ' motivation. The data from quest ionnaire No. I l l 

were u t i l i s e d in the conduct of a Chi-square and a ' t ' t e s t 

for th i s purpose. The following tab le presents the r e s u l t s 

of these t e s t s . 

Table -VCL: Test to verify between Instrumental and In tegra t ive 
Orientat ion Motive of 20 boys and 20 g i r l s . " 

Tests Conducted 
Type of 
Motivation 

(with correct ion 
for continui ty) 

«t' test 

Instrumental 

Integrative 

2.9^17 
(Not significant. 

X^.05 = 3.81+1 for 1df) 

't> = 1.535 
(Not s ign i f i can t 

' t ' . 0 5 = 2.032 for 
38df) 

t ' = 1.38 
(Not s ign i f i can t 

3.7931 
(Not s ign i f i can t 
X^.05 = 3.8M for Idf) ' t ' . 0 5 = 2.032 for 

38df) 

The r e su l t s presented in Table No.Vi above ind ica te 
2 

theu r e s u l t s of both X and ' t ' t e s t s conducted on the boys 

and g i r l s of the selected sample to ascer ta in i f any di f feren­

ces are present in t h e i r instrumental and in tegra t ive motiva­

t ion in learning English. Results reveal t ha t there are no 

s ign i f i can t differences between these two groups e i the r in 
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their instrumental or integrative motivational levels. Hence, 

hypothesis No. IV vjhich stares that no significant differen­

ces are identifiable between the two groups, has been sub­

stantiated by the data obtained in this investigation. 

Hypothesis - V 

Significant relationships would be identifiable between 

the attitude of students towards the learning of English and 

their performance in the study of the language, manifested in 

(a) Examination results, (b) A written test compiled and admi­

nistered by the investigator to the sample under investigation, 

(c) An oral test compiled and administered by the investigator 

to the sample under investigation. 

Graphs and frequency distributions of ̂ 0 students in 

the three areas of p-erformance in Biglish (namely examination 

scores, written teat & oral test) as stated earlier, are pre­

sented in the following graphs. No. 5» 6 and 7. 

In verifying hypothesis No. V, Product Moment Correla­

tions (r's) (Garrett, 1953) were computed between scores on 

the responses to questionnaire No. I (measuring attitude) and 

three other measures of performance of students in the learning 



Graph No. 5: Histogram showing frequency distribution 
of the examination scores of ^0 students. 83 



Graph No. 6: Histogram presenting a frequency distribution of 
^0 s t u d e n t s in t h e i r performance in a w r i t t e n W¥ 
t e s t . 
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Graph No, 7: Histogram showing frequency distrib-ution of 
the performance of i+O students in an ora l t e s t . 85 
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of English; i . e . examination r e s u l t s , wri t ten t e s t and ora l 

t e s t (the l a t t e r two of which were compiled and administered 

hy the i n v e s t i g a t o r ) . Table No.VJIpresented below provides 

the r e su l t s of these computations of the product moment 

co r r e l a t i ons . 

Tahle-VII: Product Moment Correlat ions between At t i tude 
(responses to questionnaire No. l7"and three 
measures of performance in English. 

Variables whose re la t ionsh ip was inves t iga ted ! r 

Att i tude and Examination Scores ; - . l 5 

Att i tude and Written Test ' .29 

At t i tude and Oral Test \ .27 
i 

An examination of table No.VM above indica tes tha t 

a t t i t u d e towards the learning of English cor re la te with 

examination resu l t s with a co-ef f ic ien t of the order of - . l 5 

while the co-ef f ic ien ts with the other two t e s t s are of the 

order of .29 and .27. m view of th i s i t may be s ta ted that 

none of these cor re la t ions approach any degree of s ignif icance 
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at the .05 level (r must be equal to .30I+ at the .05 level 

for N - 2 degrees of freedom = VO - 2 = 38) (Garrett, op. 

clt.). Hence it may be concluded that the attitudes of the 

students in this sample towards learning English indicate 

negligible relationships with their performance with either 

(a) examination results (marks), (b) a written test or 

(c) an oral test ('b' and 'c' compiled and administered by 

the investigator). Hence the fifth hypothesis which predic­

ted significant relationships between attitude and these 

three measures of performance in English has to be rejected 

in consideration of the data obtained in this investigation. 

Hypothesis - VI 

Significant relationships would be found between the 

motivation of students and their performance in the learning 

of English, manifested in: 

(a) Examination results 

(b) A Written Test 

(c) An Oral test 

Compiled and administered by the 
investigator to the sample under 
investigation. 

To prove hypothesis No. VI, Product Moment Correlations 

(r's) were computed between the scores on the responses to 

questionnaire No. II (measuring motivation in their desire to 
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learn English) and three other t e s t s measuring the perfor­

mance of the students assessing the i r proficiency in English, 

namely the examination r e s u l t s , a wri t ten t e s t and an ora l 

t e s t (the l a t t e r two of which were compiled and administered 

hy the i n v e s t i g a t o r ) . The table prresented below shows the 

r e su l t s of these computations of the product moment cor re la ­

t i o n s . 

Table-¥IiE£ Product Moment Correlat ions between Motivation 
Xresponses to quest ionnaire No. I I ) and_three 
measures of performance in learning English. 

Variables whose re la t ionsh ip was inves t iga ted j 

Motivation and Examination Scores » 

Motivation and Wiritten Test } 

Motivation and Oral Test ! 

r 

.02 

.11 

- .01 

An examination of table NoyiHpresented above shows 

tha t motivation in learning English cor re la tes with examina­

t ion r e su l t s (scores) with a co-e f f ic ien t of the order of .02 

while the co-e f f i c ien t s with the wri t ten and o ra l t e s t s are 

of the order of .11 and - . 0 1 . Thus, in view of these r e s u l t s , 

i t may be s ta ted tha t none of these cor re la t ions approach any 
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degree of significance at the .05 level (r must be equal to 

.30^ at the .05 level for N - 2 degrees of freedom = U-0 - 2 

= 38) (Garrett, op.cit). It may be concluded that the motiva­

tion of the students selected in this sample in learning 

English indicate negligible relationships with their perfor­

mance with either (aj examination results, (b) written test 

or (c) oral test ("b' and 'c' items compiled and administered 

by the investigator). Hence, the hypothesis No. VI which 

expected significant relationships between motivation and 

the three measures of performance in English is rejected in 

accordance with the data obtained in this investigation. 
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CHAPTER - 1 

CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS FOR 

LANGUAGE .TEACHING 

V.O. Introduction 

From the investigation undertaken among Tangkhul stu­

dents of EM School background regarding English language 

learning and the role that attitude and motivation play in 

the learning process, certain pedagogical conclusions can be 

drawn, and implications as well as suggestions may be made 

for language teaching.. 

V,1. Correlations 

The responses to the questionnaires have shown that 

learners have a positive attitude towards the Siglish 

language (and also towards the English speaking people to a 

great extent), towards the learning of English, and a high 

motivation to learn the English language. But at the same 

time it is interesting to note that their attitude did not 

correlate with their performance in the learning of English, 

also their motivation did not indicate any significant rela­

tionship with either their examination scores, or the investi­

gator's written test or the oral test. Examining each set of 

test will pixDvide a better picture of the subjects' perfor­

mance. This is best done by examining the subjects' scores, 
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as given in table No. IX which presents the percentage scores 

of the ^0 subjec ts ' responses (to the quest ionnaires , I , I I 

and I I I ) and t h e i r overa l l performance in proficiency t e s t s 

(examination, i n v e s t i g a t o r ' s writ ten and ora l t e s t s ) . 

Table - IXa: Shoving overa l l percentage scores of 20 school 

School 
sub­
jects 

1 
2 

3 
h 
5 
6 

7 
8 

9 
10 

11 
12 

13 
1^ 

15 
16 

17 
18 

19 
20 

|EA 
• Scores 
!(Atti-
i tude) 
1 

1 

97 

91 
66 

75 
75 
75 
82 

77 
82 

73 

95 
88 

86 
88 

75 
6h 
kS 
80 

86 
88 

Ss in the 

•EM 
•Scores 
|(Moti-
|vation) 
I 

t 
V , , , 

88 
81+ 

76 
80 

76 
88 
88 
80 

73 
88 

92 
76 
92 
92 
92 

69 
76 
76 

69 
88 

responses 

;oi 
jScores 
}(Instru-
{mental & 
• Integra-
itive M) 

95 
87 
62 

75 
80 

87 
72 

75 
95 
75 
82 
80 

95 
77 
82 

77 
65 
82 

65 
80 

to questionnaires and tests. 

Exams 
Scores 

,_ 

36 
53 
h6 
39 
31 
35 
^9 
05 
U6 

h5 
5^ 
1+2 

h7 
ko 
50 
k6 
3^ 
56 

^5 
61 

Written 
test 
scores 

^5 
55 
h5 
35 
30 
50 
50 
30 

^5 
^5 
60 
50 

55 
55 
55 
50 

35 
60 

^5 
50 

Oral 
test 
scores 

63 
56 
60 

k6 
26 

53 
50 
26 

53 
U6 
80 

36 

50 

63 
26 

50 
50 
90 

60 

63 
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Table - IXb: Showing o v e r a l l percentage scores of 20 co l l ege 

C o l l e g e 
Sub­
j e c t s 

21 

22 

23 
2if 

25 
26 

27 
28 

29 

30 

31 

32 

33 

3^ 

35 

36 

y? 
38 

39 
IfO 

Ss 

;EA 
•Scores 
' , ( A t t i -
| t u d e ) 
1 
1 

8if 

91 

71 

53 
80 

73 

55 
60 

55 
77 

95 
68 

51 
71 

71 

82 

n 
71 

80 

53 

i n t h e r e s p o n s e s t 

|EM 
[Scores 
; ( M o t i -
j v a t i o n ) 
t 
1 

,1 . , . . . . . . 

8^ 

88 

88 

80 

88 

92 

65 

65 

61 

76 

88 

88 

76 

80 

92 

76 

92 

65 

88 

80 

jOI 
{Scores 
{ ( I n s t r u -
jmenta l & 
j l n t e g r a -

J t i v e M) 

87 
90 

^5 
15 

95 

72 

72 

62 

87 

90 

87 

27 

27 

72 

70 

15 

82 

65 

85 

92 

0 Q u e s t i o n n a i r e s 

Exams 
S c o r e s 

"li 
^9 

^3 

39 

51 

ifO 

^7 

50 

51 
if8 

l4f 

56 

58 

53 
52 

61 

55 
53 

56 

1+4 

W r i t t e n 
t e s t 
s c o r e s 

55 
50 

50 

^5 
^5 
1+0 

55 
50 

Uo 
45 
UO 

55 
55 
60 

50 

55 
50 

50 

ho 
35 

and Teists . 

O r a l 
t e s t 
s c o r e s 

.... 
76 
70 

56 

43 ' 

63 

56 

50 

53 
56 

70 

53 
73 

73 

50 

60 

83 

80 

73 
60 

40 
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in the f i r s t t e s t ( i . e . the school and college exami­

nation) the mean of hO scores, taking both school and 

col lege; i s h-h.73 as indicated in graph No. 5 ( in Chapter 

IV), where 27 learners scored above the mean and 13 learners 

below the mean. 

A reference to graph No. 6 showing the sub jec t s ' per­

formance in the i n v e s t i g a t o r ' s wri t ten t e s t ind ica tes a mean 

of 1 -̂5.02; and a comparison with table No, IX indica tes 31 

subjects having scored above the mean, and 9 scored below the 

mean. 

As described in Chapter I I I . 2 , the ora l interviews 

tested several aspects of the spoken English, e .g. comprehen­

sion s k i l l , which i s the s k i l l of understanding what i s being 

asked and said in the TL (here, Engl ish) . The speaking s k i l l 

consis ts of: (a) i n t e l l i g i b i l i t y , (b) fluency, (c) general 

a b i l i t y to communicate, (d) control of grammar, and (e) sen­

tence s t ruc tu re . The r e su l t s show tha t out of the t o t a l of 

^0 subjects , 26 subjects scored above the mean, i . e . above 

50.23 (as shov/n in graph No, 7) and i!+ subjects below the 

mean. 

In Chapter IV table No. VII the cor re la t ions indicated 

between: 



9̂  

Attitude and Examination scores is : r = -,l5 

Attitude and Written test is : r = .29 

Attitude and Oral test is : r = .27 

Again, the correlations t)et\̂ ;een: 

Motivation and Examination scores is : r = .02 

Motivation and Written test is : r ='.11 

Motivation and Oral test is : r =-.01 

(as is presented in table No. VIII, in Chapter IV). 

All correlations indicate negligible relationships. The 

•Motivational Intensity Scale* (MIS, Questionnaire No. IV, 

see Appendix A.h^ p. 132 ) gives an indication of the study 

habits of subjects under investigation. The mean of high 

school subjects in this questionnaire (No. IV) ia l5.80, and 

the college mean is 15.05 (refer MIS scores table No. 2 in 

Appendix E. page 1̂ 0 ). This provides confirmation of the high 

motivation reported (in Chapter IV) in their desire to learn 

English. The question then remains: W.hy do students show poor 

proficiency in English? Perhaps it is necessary to make some 

comments on the formal learning situation prevailing in many 

EM schools in Manipur. These comments are based on observa-

tions and personal experience;-̂  and a close examination of 

5. The researcher herself was in one of the EM Schools 
(Tiny Tots' Unique School, which is one of the schools 
selected for the present investigation) from Nursery to 
Class VI and knows about the school set-up and the 
situation. 
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the textbooks used. Our comments -will be under d i f ferent 

heads: (1) Approach and methods, (2) Materials and Textbooks, 

(3) Test S i tua t ions . 

V. 1.1, Approach and Methods 

In the EM Schools, the approach to ELT i s a combina­

tion of the t r a d i t i o n a l and the audio-l ingual methods. The 

teaching and learning of English use the methods of mass 

d r i l l i n g and r epe t i t i ons (which i s prac t i sed at the lower 

primary and primary l eve l when they s t a r t learning the s t r u c ­

t u r a l forms of Engl ish) , memorising grammar rules and para­

digms, exerc ises , e t c . with no individual a t t en t ion given to 

each s tuden t ' s performance, nor any attempt to teach the four 

language s k i l l s in communicative s i t u a t i o n s . At the school 

l eve l much of the grammar rules and forms are learned by 

memorisation and exemplification, and are then reproduced 

when wri t ing . In such cases one cannot -actually know whether 

the i n t e rna l i z a t i on of lu les , and learning or acquisittion has 

taken place or not. English prose and poetry are dea l t with 

in much the same way; the teachers give notes , and students 

memorise and repiroduce them in the examinations. This happens 

even at the college l eve l ; students reproduce the notes given 

by the i r teachers in c l a s s , or the bazaar notes they use . 
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In spite of the fact that English, as well as all 

other subjects are taught in Biglish, often the presentation 

is just a repetition of what is given in the textbooks. Very 

seldom aids and illustrations are used to teach English, Thus, 

the techniques used and the presentation usually are very 

uninteresting, especially English Paper I (which is English 

Paper II for P.U. level in College) which is 'grammar and 

composition'. This usually consists of presenting the lesson, 

to be followed by exercises. In the college, students are left 

by themselves to work on exercises and whatever, after the 

lecture is given on a topic, or lesson. 

V.1,2. Materials and Textbooks 

Bie present textbooks that are used in school for 

Classes IX and X have been revised and updated (edited in 

1983)) with its standard also raised. It contains explana­

tions of some difficult words, along with phonetic transcip-

tions to facilitate pronunciation, but students wonder what 

the signs and symbols are. It is possible that the teachers, 

many of whom are not trained, do not know elementary 'phone­

tics ', and are unable to make use of them. 

The following are some examples of exercises from the 

English I text. 
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Iwho 
1, The c h i l d r e n Jwhich 

•because 
rushed i n t o t h e h a l l t o l d t h e i r 

t e a c h e r 
i t 
which 
t h a t 

•who 

they had seen a ghost. 

2. My fa ther , jvhich ' worked for ten years in a cycle factory, 
I that I 

1 because! 
decided to change his job • which 

; that 

|a. is 3. He as well as you ;̂ * ̂ ^^ 

he was not well paid, 

intelligent ( ). 

h. Many a boy |̂ ; ^ ^ j present 

5. A thousand metres \^' „ ^ ^ | a good 

distance. 

) . 

) 

Such exercises focus on forms and s t ruc tu re s , and 

often a hi t-and-miss s t ra tegy , and guesswork i s employed by 

students to carry out t h e i r work. As s ta ted e a r l i e r , very few 

exercises aim a t developing the four language s k i l l s . On the 

whole textbooks contain mater ials which are unin teres t ing and 

usually i r r e l e v a n t . 

6. Examples 1,2 are from Exercise ^0 Cp.^2) on 'Adverb 
Clauses ' , and examples 3 - 5 are from Exercise 169 
Cp. 226) on Subject-Verb Agreement, 
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Taking ©nglish II, a prose piece such as "Reading 

Today' by Leonard Stevens (p. 21) and a poem like 'The 

Cherry Tree' by A.E. Housman (p, ^^) could be examples of 

literary work which may not quite interest the students. 

The prose piece maj/ leave the students bored, unless the 

teacher is one who can make it a very interesting piece in-

spite of its subject matter, because adolescents v;ould prefer 

a more adventurous, story-type of a literary piece. Also a 

poem like the one that is mentioned is beautiful and meaning­

ful in the context in which it was written; however, it is 

doubtful that the students will find it interesting because 

there are no 'cherry trees' around, and they are unable to 

relate it to reality. Considerations of the age, the rural/ 

urban context and the situation of the learners, therefore 

comes in, when thinking of suitable materials. 

The prescribed texts for P,U. and B.A. are: 

1. NEHU Anthology of English Prose. 

2. NEHU Anthology of English Verse. 

3. Rapid Reader. 

h. Lost Horizon by James Hilton. 

5. Mayor of Casterbridge; Thomas Hardy 



99 

6. Ju l ius Caesar; William Shakespeare. 

7. Si ren 's Song (Poetry). 

8. One Act Plays .^ 

It can be seen that the approach is literature-

oriented with an assumption of high proficiency in the stu­

dents. The method of teaching is lecturing which implies 

that the teacher reads the text and explains the passages. 

Here again students in English are not given opportunities 

to use the language. 

In current theories of language learning, learners 

profit more by using the TL in communicative and interactive 

situations in ovcLer to construct the rule systems of the 

language. In such interactions, learners get the opportuni­

ties to test out their hypotheses regarding the language they 

are learning. Hence, language learning will be more effec­

tive. Most of the learners in tiiis study come from schools 

and colleges which do not offer such opportunities to use, 

therefore to learn the language. 

The fact that attitude and motivation did not shov; 

significant correlations with the three types of evaluation 

measures (examination scores, written test, and oral test) 

7. Nos. 1 - U- are used in the P.U. Course, and 5 - 8 are 
used in the B.A. Course. 
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could be due to several factors operating, such as the 

learning situation, ELT methods, textbooks and materials, 

teaching techniques and tools, etc. (-which vdll need confir­

mation by further research in these specific areas). Quoting 

Oiler and Richards (1973: 5, p. 16) ve may say that "if 

second language learning is not always as successful as v;e 

would like it to be, the blame must admittedly sometimes lie 

with the teacher, the materials, the facilities or other 

external factors." The "other external factors" and the lack 

of facilities in the learning situation can be related to 

the constraints of the learner. Learning English in the 

school takes place in an almost purely formal setting of the 

classroom alone (especially the spoken form which is often 

limited only to the classroom). There is lack of exposure to 

the Bigllsh language because whatever language they.use is 

mostly in the classroom. Again, the interaction in English 

between the teacher and students is very limited since most 

of the speaking is done by the teacher. W.ithin the school 

premises, everyday social interactions, English is not used 

often since students communicate more freely in their mother 

tongue or some other common laj:iguage such as 'Meitei'. 

Another constraint in the learning situation may be 

attributed to the home backgrounds. In the homes from where 
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these subjects come, English is not used for communication} 

therefore their ability to speak is very limited although 

they all may be able to understand the language. 

V.1,3. Test Situations 

The lack of correlation between attitude and motiva­

tion with examination scores may be due to the test situa­

tion. Examinations take place within a set time limit, and 

in such a situation anxiety could have played a role in 

affecting the performance of the students. Or, it could be 

that examination marks are an unreliable tool for measuring 

proficiency. 

On the other hand, the fact that the investigator's 

written test did not show significant relationships with the 

subjects' attitude and motivation, could be that they were 

not so keen to take the tests since it was not related to 

their academic performance. There is very little chances of 

anxiety having played a role in this case because it was o©n-

ducted in a relaxed, tension-free situation with no fixed 

limit of time. However, the subjects, may have taken the writ­

ten work very casually;- that is, they may not have performed 

according to their competence. 
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The th i rd and l a s t evaluation measure, which i s the 

ora l t e s t , as s ta ted e a r l i e r , did not approach any degree of 

s ignif icance in i t s r e la t ion with e i ther a t t i t u d e (r = .27) 

or motivation (r u - . 0 1 ) . This may be a t t r i bu ted to various 

reasons. Krashen's (1981) monitor theory may throw some l i g h t 

on the ra ther poor performance of the subjec ts , because iri 

speech one does not have ' t ime ' to monitor the ru les of gram­

mar. A reference to the oaral interview scores tab le (No.n;a & b 

in Appendix D, p. I38) shows many of the subjects scored 

lower in the ' con t ro l of grammar' and 'sentence s t r u c t u r e ' . 

In other words, there i s a decline of scores in these two 

aspects of the speaking s k i l l than in other aspects . Speaking 

i s of course a d i f f i c u l t s k i l l , and a l o t of other things go 

in to the achievement of fluency. Activating the learned 

language in i t s spoken form i s a d i f f i c u l t task espec ia l ly 

for the subjects at the school l e v e l . 

The r e su l t s in th i s study show tha t school and college 

students d i f f e r . In col lege , the lowest score (scored by one 

subject only) i s -̂0 percent (see Table No. IX), whereas in 

the school the lowest score i s 26 percent , which i s scored by 

three subjects . I n t e r e s t i ng ly , these students scored f a i r l y 

well a t the comprehension task. In fact two of the subjects 
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expressed in Tangkhul their inability to speak English. The 

table (Mo, IX) presenting the total percentage scores show 

that in the school 10 subjects score above the mean, and 

at the college level 16 subjects score above the mean. This 

indicates a better overall performance by the college stu­

dents in the speaking skill. This indication may be confirmed 

by taking the two groups (high school and college) separately 

and comparing the mean values. The school mean is worked out 

to be ^9.8, and the college mean is 59.7 (as in table No. 1 

(a & b) Appendix D), This clearly shows a better performance 

of the college students in the spoken Biglish as compared 

with the high school students' performance. 

One reason for the higher scores of college subjects 

is because of their having gone to a higher level of learning. 

But a more compelling reason is the social environmentc.!. which 

provides opportunities to use the TL. The social environment^ 

as we know, plays a great role in activating learned languages. 

This may have been true for Tangkhul students studying in 

Shillong, as observed from their performances in the oral 

test. Shillong, situated in the Khasi Hills, has a cosmopoli­

tan character, and therefore English is used as a language 

for social interaction by the educated people. Such a situa­

tion provides opportunities for practice, and promotes the 
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speaking skill in EJiglish of many students who had not felt 

quite free to speak the language in their native places 

because of shyness or inhibitions that they may have about 

speaking JBiglish. Assuming that these Tangkhul students under 

investigation have a positive attitude towards English, we 

may also assume that they will be eager to fit into the 
o 

more cosmopolitant environment in Shillong. 

However, as stated earlier, such a situation (where 

English is a language of communication) does not prevail in 

Imphal. 

The basic foundation that has to be established in the 

school is very important for the learner in the learning pro­

cess, as young and vulnerable minds are much more receptive, 

open and impressionable, A learner is able to improve his 

skills, or stagnate at a lower level of learning; and once a 

learner comes to a certain stage, he has set attitudes, and 

perhaps some fossilized structures are developed (such as in 

the case of Ricardo and Zoila, in Hatch, 1978). Also, it 

becomes a more difficult task to unlearn some ".things-.,which 

have earlier been learned wrongly. 

8. It may be suggested here that the results confirm the fact 
that using a~language in commionicative situations (i.e. 
college students in Shillong) activate the productive 
skills as well as the comprehension skills. Secondly, 
'(Somprehension' precedes 'production'. 
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V.2.Pedagogical Implications and Suggestions 

For a b e t t e r outcome of the learning process, if the 

methods and techniques in ELT are in accordance with na tura l 

processes in language learning, i t -will prove helpful to 

both the teacher and the lea rner . Modifications in the pa t ­

tern of teaching w i l l he of much help because what may a t 

one time seem "the bes t means of teaching a second language 

may not remain so in the l i gh t of new findings in the 

f ie lds of l i n g u i s t i c s and psychology."(Robinett, 1978, p .160) . 

The t r a d i t i o n a l approach which makes the students passive 

rec ip ients of teaching and the audio-l ingual methods which 

engage l ea rne r s in mechanical and meaningless d r i l l s , can be 

replaced by a more act ive and meaningful pa r t i c ipa t ion of 

the students in the course of l ea rn ing . In other words, some 

of a more humanistic and communicative approaches should be 

adopted. In such approaches the l e a m e r i s the ' focus ' of 

learning; h i s needs, a b i l i t i e s , i n t e r e s t s , motivation, e t c . 

are considered. In t h i s connection, Ghosh, Sas t r i and Das 

(1977, p . 17) have t h i s to say: "When the learner feels t ha t 

he i s a t the centre of the process of learning ( ra the r than 

at the per iphery) , and finds that he i s pa r t i c ipa t i ng ac t ive ly 

in the task the process becomes more rewaixiing. The mental 

Sat is fact ion tha t a l e a m e r gets from solving each problem 

can, to an extent , provide strong motivation," 
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Techniques applied to the teacl-Aing should be stimu­

lating and interesting to the learning. Ghosh et al (op. 

cit.) say "Immediate motivation is provided by making the 

process of learning pleasant, interesting and challenging 

... vhat is learnt should not be too difficult for the 

learner but it should not be too easy either, or it -will 

cease to stimulate him. Each new step in learning should 

lead to the next." 

Since the general performance of the students is not 

up to the mark, and the learners at the school level show 

lack of proficiency in the speaking skill, it may be possi­

ble that the classroom does not provide sufficient exposure 

to the TL, and, as stated earlier, does not provide opportu­

nities to use the TL. It may be suggested that the English 

classroom could provide a context to use English for commu­

nication, hence for acquisition. Krashen (1981), Terrell 

and Krashen (1983) have suggested that a 'natural approach' 

involving the conversion of a classroom into a place for 

maximum and meaningful exposure to the TL v/ould result in 

effective language acquisition. (Krashen (1981) says "the 

major function of the second language classroom is to pro­

vide intake for acquisition." (p. 101). A communicative 
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language teaching programme, including fluency a c t i v i t i e s 

(Brumfit and Johnson, 1979) may be helpful ways so t ha t 

opportuni t ies are created for l ea rners to speak the TL. 

.Speech prac t ice and fluency a c t i v i t i e s can be introduced in 

the classroom. 

The end of any language learning i s to be able to 

speak, and so speech a c t i v i t i e s to gain fluency must be 

encouraged in English language learn ing . Burton, Donelson, 

F i l l ion and Haley (1975> P» 10) say "Speech a c t i v i t i e s in 

the English program encourage s tuden t s ' growth and soc ia l 

competence by increasing the general f a c i l i t y with an under­

standing and appreciat ion of spoken language and i t s e f fec t s , 

or to make the classroom l i v e l i e r and a more p ro f i t ab le 

environment." Oral or speech a c t i v i t i e s help bui ld up a 

person 's confidence in using the L^* I t i s important to be 

able to express one 's feel ings and ideas in the language 

tha t he uses , such as the Lp. 

Secondly, to improve the speaking s k i l l of the l ea rne r s , 

i t may be suggested tha t only English be spoken vdthin the 

school premises, whether in the in te rac t ion between teachers 

(so as to encourage the students by t he i r example), or 

between the teachers and pupi l s , or among the students them­

se lves . This could enhance the learning of speaking s k i l l s 
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and provide more opportunities to speak the language that 

is being learnt. 

Perhaps a reconsideration of the present textbooks 

in school and college -will be helpful so that the selected 

pieces of works prescribed for study may be replaced with 

ELT materials which are interesting and at the same time, 

relevant to the learners. This again will be in line with 

a "learner focussed" approach. 

V.2,1. Teachers' Training 

"Learning depends upon many variables" says Robinett 

(op, cit.), one of which is the "Motivation of both students 

and of the teachers, the training of the teachers, the per­

sonality of the teachers and so forth." 

The students of the present study, perhaps, will be 

able to leam better if materials and techniques of teaching 

can be made simple, palatable and attractive to motivate the 

learners. Again this can be done only by trained teachers. 

Refresher Courses, workshops and training programmes 

may be organised, to help teachers in teaching, and also to 

catch up with new and more relevant textbooks, newer approach­

es to language teaching and revised syllabuses. 
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"̂ • 3.Sociological Aspects of the Results 

Some of the research findings reported in Chapter II, 

Section II.2. have shown a clear demarcation between inte­

grative and instrumental motivation, with either one or the 

other type being correlated with proficiency. 

In this study however, the students do not show any 

significant differences between instrumental and integrative 

motivation in their desire to study/leam English. This is 

evidenced in the instrumental motivation mean being 7.67 and 

integrative motivation mean being 7.63, when taking the 

total sample of ̂ 0 students under investigation. In the 

light of these findings we can perhaps conclude that the 

• Tangkhul students do not see only the instrumental need to 

learn English (which could be expected in a place like 

India) but see the need to integrate with people who speak 

English, like the Indian English speakers who make up the 

elite group in society. 

The fact that the selected subjects under this study 

on the whole showed a positive attitude and high motivation 

to learn English could be a reflection of the changing pat­

terns in society, with more exposure to the outside world, 

coming out from the enclosures of their own community and 
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toeing open; reaching out to integrate with others. Had 

such a study been done tventy or thirty years ago, the 

picture may be different. It may be that for the Tangkhuls 

the utilitarian need for English is related to economic 

and educational purposes, and the integrative motivation 

is related to the sociological factors. The subjects under 

investigation see the need to learn English in a developing 

society. To attain competence and contribute to the develop­

ment and expansion of society, the study of English is 

"bound to play an important part" (Panchal 1976, p. 5)« 

V.^.Suggestions for Further Research 

As stated earlier (in Chapter II. 1.6'.) this study is 

limited in scope, but an attempt has been made to investi­

gate this very complex area of research. Further research 

may be carried out to investigate the roles of psychological 

factors in language learning. 

Ganguly (198^) suggests that "Further research is 

recommended to investigate in particular motivational pheno­

mena in language learning, identification of the nature of 

motivation, obtaining a purer scale of measurement and the 

establishment of invariance of a psychologically meaningful 

dimension in the motivational construct." 
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Enquiries may be also made taking a l a rge r popiila-

t ion of Tangkhuls learning EXiglish as an ! „ . Taking the 

other aspects of Gardner's model (Chapter 11 .2 .^ , p . 3^) 

the inves t iga to r can consider the ro le of parents in the i r 

ch i ld ren ' s learning of Lp (by formulating questionnaires 

to find out parenta l a t t i t u d e s ) , i nves t iga t e the l e a r n e r ' s 

a t t i t udes towards the learning s i t ua t ion (by formulating 

questionnaires r e l a t i ng to the i r textbooks, the language 

t eache r ( s ) , the techniques and methods of teaching, the 

formal learning se t up e t c . ) . One may also consider "gene­

ra l ized a t t i t u d e s " towards language learning among the 

Tangkhuls. A more comprehensive model and a more complete 

inves t iga t ion , as suggested by Jakobovits (op. c i t . ) and 

Gardner (op. c i t . ) may yie ld a more complete p i c t u r e . 

Answers may be sought to questions such as : 

1. Do a t t i t udes and motivation provide a strong bas i s 

for the learning of English as an Lp? 

2. How can pos i t ive a t t i t u d e and high motivation be 

exploited to help language learning and teaching? 

3. What i s the re la t ionship between a t t i t udes and motiva­

tion in learning? 



112 

V, Do formal classrooms provide adequate opportunities 

and facilities to learn English? If so, do they give 

rise to more favourable attitudes? 

5. Are there specific techniques, methods and approaches 

which motivate learners at an intermediate level? 

6, Can unmotivated learners with negative attitudes be 

taught English (or any Lp) successfully? 
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KRISHNASî iAMI, N. (1982) . "Teaching Engl i sh as a Second 

Language" m J I E Vol . VII No. 5 , J an . 1982 ( p . 3 5 ) . 

KUNDU, G. (1975) : A New Technique of A t t i t u d e Measurement. 

Annapurna Publ i sh ing House. C a l c u t t a . 

LAMBERT, Wi.E. (198^) : LaJigu.age, Psychology and C u l t u r e . 

iStanfoid U n i v e r s i t y P res s ( F i r s t e d i t i o n , 1972). 

LAMBERT, W.E. and R.C. Gardner (1972) . A t t i t u d e s and Motiva­

t i on in Second Language Learn ing . Newbury House. In 

Rosar io C. Gingras ed. (1978) Second Language Acqui­

s i t i o n and Foreign _Language Teaching. 



121 

LEE, W.R. (1975). "Some Aspects of Motivation in Foreign 

Language Learning" In A.J. Van Essen and J.P. 

Menting eds. (1975). The Context of Foreign Language 

Learning. 

LUKMANI, Y. (1972) "Motivation to Learn and Language Profi­

ciency" in LL 22: 261-73. In H. Dulay, M. Burt and 

S. Krashen (1982) Language Two. 

LYONS, J. (1965). "Psyciiolinguistic Papers" in JL Vol. h-, 

1968 (p. 139): Also in Corder (1973) Introducing 

Applied Linguistics. 

(1968). Introduction to Theoretical Linguistics. 

Cambridge: Cambridge University Press. In S. Pit 

Corder (1981) Error Analysis and Interlanguage. 

MACNAMARA, John (1973) "Attitudes and Learning a Second 

Language" (pp. 36-MD). In Roger Shuy and Ralph Fasold 

eds. (1973): Language Attitudes. Current Trends and 

Prospects. 

Manipur Census (1981): Statistical Handbook of Manipur (1983). 

Directorate of Economics and Statistics. Government of 

Manipur, Imphal. 

MASLOW, A.H. (1970): Motivation and Personality. Harper and 

Row publishers (195^). Abraham H. Maslow (1970), 



122 

MURPHY, G., L. Murphy and T. Newcomb (1937): Qaperimental 

Social Psychologj. Harper and Row, New York. In 

Chester A. Insko (1967): Theories of Attitude Change. 

OLLER, J. (1973) "Cloze Tests of Second Language Profi­

ciency and What they Measure" in LL 23:105-18. In 

H. Dulay, M. Burt and S. Krashen (1982) Language Tvo. 

(1977) "Attitude variables in Second Language 

Learning" in M, Burt, H. Dulay and M. Finocchiaro 

eds. Viewpoints on Qnglish as a Second Language. In 

H. Dulay, M. Burt and S. Krashen (1982). Languajge Two. 

(1979): Language Tests at School - A Pragmatic 

Approach. Longman Group Ltd, 

OLLER, J. and J. C, Richards (1973): Focus on the Learner -

Pragmatic Perspectives for the Language Teacher. 

Newbury House Publishers, Rowley, Ma. (Reprint 1975). 

OLLER, J., A. Hudson and P. Liu (1977). "Attitudes and 

Attained Proficiency in ESL: A Sociolinguistic Study 

of Native Speakers of Chinese in the United States." 

12 lii- 27: 1-27. In S. Krashen (1981) Second Language 

Acquisition and Second Language Learning. 

PANCHAL, M.R. (1976): Teaching English in, Indjia. Light and 

Life Publishers, 

PETTIGREW, W. (193^) In Y.K. Shimray ed. (in press) Forty 

Years in Manipur. 



123 

RIVERS, Wilga (196^-) i n W.'.R. Lee "Some Aspects of Motiva­

t i o n i n Foreign-Language Learning" In A . J . Van 

Essen and J . P . Menting eds . (1975) : The Context 

of_Foreign Language Teaching. 
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APPENDIX - A.1. 

Questionnaire No« I 

ALES (Attitude Towards Learning Qiglish Scale) 

Name 

Age 

Sex 

School/College 

please tick the one that is most applicable to you from the 
following statements given below: 

1. I would study English in school even if it were not 
required. 

a) definitely 
h) probably 
c) possibly 
d) probably not 
e) definitely not/never 

2, I enjoy seeing English films. 

a) some 
b) not much 
c) quite a bit 
d) not at all 
e) a great deal 

3<. I prefer English films to Hindi or other films. 

a) sometimes 
b) always 
c) never 
d) depends 
e) other reasons (explain) 
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h. The lack of knowledge of the English language among 
Tangkhuls accounts for the handicap in rapid develop­
ment in society. 

a) I strongly disagree 
b) I disagree 
c) I'm doubtful 
d) I agree 
e) I strongly agree 

5. I prefer reading books, newspapers and other literature 
written in English. 

a) I strongly agree 
b) I'm doubtfia 
c) I agree 
d) I strongly disagree 
e) I disagree 

6. I wish I could speak Diglish perfectly. 

a) a great deal 
b) quite a bit 
c) some 
d) not much 
e) not at all 

7. If I planned to stay in a place where English is used to 
a large extent. I would make a great effort to learn to 
speak English the way they do even if I could get along 
with the little I know. 

a) definitely not 
b) probably not 
c) possibly 
d) probably 
e) definitely 

8. Even though Manipur is relatively far from places where 
English is mostly spoken, it is important for Tangkhuls 
to learn Qiglish. 

a) strongly agree 
b) doubtful 
c) agree 
d) disagree 
e) strongly disagree 
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9o I use Inglish to write letters for various purposes 
(e.g. to friends, for social contacts, etc), 

a) always 
b) a great deal 
c) sometimes 
d) o£ten 
e) not at all 

10. I prefer news, commentaries, songs, etc. in English 
rather than Hindi over AIR (All India Radio) and 
Doordarshan (TV). 

a) 
b) 
c) 
d) 
e) 

always 
often 
sometimes 
never 
depends 

11. I would like to go to Shillong/Delhi/Bombay/Madras etc, 
to study so that I get a better chance to learn, and 
speak English. 

a) definitely not 
b) probably not 
c) possibly 
d) probably 
e) definitely. 
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APPENDIX ~ A.2. 

q u e s t i o n n a i r e No. I I 

DLES C Des i r e t o Learn B i g l l s h Scale ) 

Name 

Age 

Sex 

School/College 

1o place a tick marlc anjrwhere along the line belov to 
indicate how much you like Biglish compared to all your 
other courses, 

English is my English is my 
least preferred most preferred 
subject : : : : : subject 

2. When you have a home work/an assignment to do in English, 
do you: 

a) do it immediately when you start your homework 
b) become completely bored 

^ c) put it off until all your other homework is 
" finished 

d) none of these (explain) 

3. During ©iglish Classes, I; 

a) have a tendency toc.d0.ydream about other things 
b) become completely bored 
c) have to force myself to keep listening to the 

~__ teacher 
___ d) become wholly absorbed in the subject matter/ 

lesson. 



129 

h. After I have been studying English for a short time, 
I find thatr I: 

a) have a tendency to think ahout other things. 
2 h) am interested enough to get my assignment done. 

c) become very interested in vhat I am studying. 

5. If I had the opportunity to change the way English is 
taught in our school/college, I would: 

a) keep the amount of training as it is, 
b) increase the amount of training required for 

each student. 
c) decrease the amount of training required for 

each student. 

6. I believe English should be: 

a) omitted from the school curriculum, 
"2 b) taught only to those students who wish to 

~ study it, 
c) taught to all high school students. 

7. I find studying English: 

a) very interesting. 
b) no more interesting than most subjects. 
c) not interesting at all. 

8, In my English class,I : 

a) am generally not prepared unless I know the 
" teacher will ask for the assignments. 
b) am always prepared for each class lecture 

~ having done my assignments or read the material 
we are to cover, 

c) am sometimes prepared for the class/lecture, 
but mostly not. 

d) none of these (explain) 
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APPEMJIX - A.3» 

questionnaire No« III 

01 (Orientation index) 

Name 

Age 

Sex 

iSchool/College 

Class/Year 

Belov are eight reasons which might be given for studying 
English, Please read each reason carefully and rate it, 
indicating the extent to which it is descriptive of your 
own case. Tick the one that represents your feeling, 

a) Definitely my feeling 
b) Pretty much my feeling 
c) Slightly my feeling 
d) Not very much my feeling 
e) Definitely not my feeling 

1, I need it in order to finish High School/College studies. 

a b c d 

2. It will enable me to get good friends more easily among 
people who speak English. 

3. one needs a good knowledge of at least one foreign 
language, like English, in order to be well recognised 
in society. 

h. It will help me to understand better the English-speaking 
people and their way of life. 
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5« It will surely be useful in getting a good job. 

a b c d 

6, It will allow me to meet and converse with more and 
varied people. 

a b c d 

7, I fee l t ha t no one i s educated unless he i s f luent in 
English. 

8. I t should enable me to think and behave the way 
English-speaking people do. 
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APPENDIX > A A . 

Questionnaire No. IV 

MIS (Motivational In t ens i t y Scale) 

Name 

Age 

Sex 

School/College 

Read each of the statements below and for each one place a 
tick mark to the left of the alternative which seems to 
test describe you. Your answers will not be seen by any of 
the school or college teachers, so please be as accurate as 
possible, 

1, Compared to the other students in my English Class, 
I think I: 

a) Do less study than most of them, 
b) Study about a^ much as most of them. 

"2 c) study more than most of them. 

2, If ©iglish was not taught in high school, I would; 

a) not bother learning English at all. 
b) try to obtain English lessons in English 

somewhere else. 
c) pick up English in everyday situations (i.e. 

read English books and newspapers, try to 
speak it whenever possible, etc.) 

d) none of these (explain) 

3o I ac t ive ly think about what I have learned in my Biglish 
c l a s s e s : 

a) hardly ever 
b) once in a while 
c) very frequently 
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if. On the average, I spend about the following amount of 
time doing home study in Qiglish (including all E)iglish 
homework): 

a) one hour per week. 
"2 h) four hours per week. 

_ c) seven hours per week. 
"" d) none of these (give approximate number of 

hours per week; hours). 

5« Considering how I study my English, I can honestly say 
that I: 

._ a) will pass on the basis of sheer luck or 
intelligence because I do very little work. 

__ b) really try to learn English. 
c) do just enough work to get along. 

"I " d) none of these (explain) 

60 After I finish high school/college I will probably: 

a) try to use my English as much as possible. 
b) make no attempt to remember the English 

I have learned, 
c) continue to improve my English (e.g. in daily 

~ conversation, college and other higher studies, 
etc). 

d) none of these (explain) 

7. Compared to my other high school/college courses, I: 

a) do less work in English than any other subjects. 
b) work harder on English than any other subjects. 
c) do as much work in Biglish as I do in any other 

subjects. 



APPEMDIX - B ^ . 

y CL^^^ ^^^(^ 
v-,̂  ? ; ^ ' 

hf'' 'i •> \^_S' 

i/iH-p^,v..c. f^^-r^ 3- -e_.ol 

^ ^ ' / ,/ '^ "^ tL Lcjiyii 

'J'l.̂ ^VAi'W -̂C^ A 

C>^^-'-^J'Vw?i -i. 
V^^^v^N^ 

-*-»SC-n3»lt 

v̂:r< ' ^ \ if - ^ ^ '.£\.^\^fsj 

5' 
^ ' ^ ) 

yox.w -^p^iii^ai. 
X ^ (/ 

>> 



Hi 

. ^ - ^ ex <J^<-.v, 

W < J 

. V - » - ^ ^ c^^^i ^hrt^JC '-^ «• - • -n r 

.̂H 



136 

APPENDIX - C 

OBAL TEST QUESTIONNAIRE 

1. What is your name? 

2. Where do you come from? 

3. How many are you in your class? 

h. When did you enter this School/College? 

5. What languages do you use in school/college? 

6. What language do you like most? 

7. What are your hobbies? 

8. Who is your sports star? 

9. Do you have a TV at home? What programmes do you 
•watch ? ,• 

10, Which programme in particular, do you find most 
interesting? 

11, Why? Tell me something about what you saw and liked 
about the programme. 

12, Do you think it would be better if there were more 
English programmes on T.V,? 

13, What kind of music do you enjoy? Indian, Western, 
Classical, Modern etc.? 

^k•, Do you also sing? Do play any musical instrument? 

15. What books have you read? How do you find them? 

16. Do you find school/college subjects interesting? 

17. Are you satisfied with the syllabus and the pattern 
of teaching? 
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18. By the way, how many English teachers have you got? 
Are you happy with them? 

19. How "big is your stamp collection? 

20. Have you put it up for any exhibition? 

21. How do you find your friends at school/college and 
outside? 

22. What do you do on holidays? 

23. Have you been out on a picnic or any social function 
recently? Tell me something about it. 

2^, Do you go to movies? (Hindi/English/Manipuri) which do 
you like best? Say something about one interesting 
movie you have witnessed recently? 

25. What is the size of your family? 

26. Wbat are your brother(s) and sister(s) doing? 

27. Have you ever been outside Manipur? (If so) When? 
How did you like it? 

28. Are you happy staying and studying in Imphal? 

29. Which paper (subject) do you like best in your 
syllabus? 

30. Tell me something about a poem/prose piece/story/ 
essay you like best? 

31. What do you plan to do after you finish school/college? 

32. What would you like to become? 
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APPENDIX ~ E. 

Questionnaire No. IV 

Table No.2: MIS (Motivational Intensity Scale) 

"ScKooT 
Sub­
jects 

Raw 
Score 

jScores 
;in p e r -
'centages 

{College 
• Sub-
jo e c t s 

Raw 
Score 

Scores ' in 
pe rcen ­
tage 

1. 

2. 

3. 

^ . 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

1^. 

15. 

16. 

17. 

18. 

19. 

20. 

18 

17 

17 

16 

^h 

13 

15 

15 

1^ 

16 

15 

15 

15 

19 

ii+ 

17 

16 

16 

18 

17 

72 

68 

68 

6^ 

56 

52 

60 

60 

56 

6^ 

60 

60 

60 

76 

56 

68 

6h,: 

eh 

72 

68 

21. 

22. 

23. 

2^. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

3^. 

35. 

36. 

37. 

38. 

39 o 

ho. 

15 

15 

18 

19 

13 

11 

12 

11 

Ah 

15 

16 

18 

13 

16 

15 

16 

19 

17 

13 

lif 

60 

60 

72 

76 

52 

If^-

If8 

hh 

56 

60 

6M-

72 

52 

6^ 

60 

6if 

76 

68 

52 

56 
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APPENDIX - F . 1 . 

Table Nc 

School 1 
Sut»- ' 
;)ects } 

1 . 

2 . 

3 . 

h. 

5. 
6 . 

7. 

8. 

9 . 

10. 

1 1 . 

12. 

13. 

^h, 

15. 

16. 

17. 

18. 

19. 

20 . 

q u e s t i o n n a i r e No, I 

• 3 : EA (Eva lua t ion on A t t i t u d e ) 

Raw 
Score 

hh 

^1 

30 

3h 

3^ 

3»f 

37 

35 

37 

33 

if3 

Uo 

39 

ifO 

3 ^ 

29 

22 

36 

39 

ko 

{Scores i n 
'percentage 
• 

97.77 

91.11 

66.66 

75.55 

75.55 

75.55 
82.22 

77.77 

82.22 

73 .33 

95 0 55 

88,88 

86.66 

88.88 

75.55 
6V.Mf 

i+8,88 

80.00 

86.66 

88.88 

{Bollege 
{Subjects 
• 

2 1 . 

22 . 

23 . 

2W. 

2 5 . 

26 . 

27 . 

28. 

2 9 . 

30 . 

3 1 . 

32 . 

3 3 . 

3 ^ . 

3 5 . 

36. 

3 7 . 

3 8 . 

39 . 

ho. 

JRaw 
•Score 
• 

' 38 

if1 

32 

2^ 

36 

33 

25 

27 

25 

35 

^3 

31 

26 

32 

32 

37 

35 

32 

36 

2if 

^ S c o r e s in 
j pe rcen tage 

8if,Mf 

91.11 

71.11 

53.33 

80.00 

73.33 

55.55 
60.00 

55.55 

77.77 

95o55 

68 .88 

57.77 

71.11 

71.11 

82.22 

77.77 

71.11 

80.00 

53o33 
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APPENDIX - F , 2 , 

T a b l e 

School 
Sub­
j e c t s 

1 . 

2 . 

3 . 

h. 

5. 

6.-

7 . 

8 . 

9 . 

10 . 

1 1 . 

1 2 . 

1 3 . 

1^ . 

15 . 

16 . 

17 . 

18 . 

19 . 

2 0 . 

No. if: J 

. "Raw 
• Score 
1 
1 

23 

22 

20 

21 

20 

23 

23 

21 

19 

23 

2h 

20 

2h 

2h 

2h 

18 

20 

20 

18 

23 

Q u e s t i o n n a i r e 

BM ( E v a l u a t i o n on 

JScores { 
Jin p e r - ; 
i c e n t a g e ; 

8 8 . ^ 

8 i f .6 l 

7 6 . 9 2 

80 .76 

7 6 . 9 2 

88.I46 

88.U6 

80 .76 

7 3 . 0 7 

8 8 . If 6 

9 2 . 3 0 

7 6 . 9 2 

9 2 . 3 0 

9 2 . 3 0 

9 2 . 3 0 

6 9 . 2 3 

7 6 . 9 2 

7 6 . 9 2 

6 9 . 2 3 

8 8 , ^ 6 

No. I I 

M o t i v a t i o n ) 

1 C o l l e g e ; 
; Sub- ; 
! j e c t s j 

2 1 . 

2 2 . 

2 3 . 

21+. 

2 5 . 

2 6 . 

2 7 . 

2 8 . 

2 9 . 

3 0 . 

3 1 . 

3 2 . 

3 3 . 

3 ^ . 

35. 

3 6 . 

3 7 . 

3 8 . 

3 9 . 

M). 

Raw 
Sco re 

22 

23 

23 

21 

23 

2k-

17 

17 

16 

20 

23 

23 

20 

21 

2h 

20 

2h-

17 

23 

21 

{ S c o r e s i n 
[ p e r c e n t a g e 

8l f .6 l 

88.h6 

88.1+6 

80 .76 

8 8 . ^ 

9 2 . 3 0 

6 5 . 3 8 

6 5 . 3 8 

6 1 . 5 3 

7 6 . 9 2 

8 8 . ^ 6 

88.I46 

7 6 . 9 2 

8 0 . 7 6 

9 2 . 3 0 

7 6 . 9 2 

9 2 . 3 0 

6 5 . 3 8 

8 8 . ^ 

80 .76 
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APPENDIX ~ F .3 . 

Questionnaire No. I l l 

Table No. 5 : 01 (Orientat ion Index; Instrumental and 
In tegra t ive Motivation^ 

School"! Raw 
Sut)-
j e c t s 

! Score 
{Scores 
{in per-
;centage 

1. 

2. 

3. 

h. 

5. 

6. 

7. 

8. 

9. 

10, 

11. 

12. 

13. 

1̂ . 

15. 

16. 

17. 

18. 

19. 

20. 

38 

35 

25 

30 

32 

35 

29 

30 

38 

30 

33 

32 

38 

31 

33 

31 

26 

33 

26 

32 

95.00 

87.5 

62.5 

75.00 

80.00 

87.50 

72.50 

75.00 

95.00 

75.00 

82.50 

80.00 

95.00 

77.50 

82.50 

77.50 

65.00 

82.50 

65.00 

80.00 

Score I 
"Scores Th 
percentage 

21. 

22. 

23. 

2if. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

3^. 

35. 

36. 

37. 

38, 

39. 

ho. 

35 

36 

3^ 

30 

38 

29 

29 

25 

35 

36 

35 

11 

11 

29 

28 

30 

33 

26 

3^ 

37 

87.5 

90.00 

85.00 

75.00 

95.00 

72.50 

72,50 

62.00 

87.50 

90,00 

87.50 

27.50 

27.50 

72.50 

70.00 

75.00 

82.50 

65.00 

85.00 

92.50 
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